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ARSTRALT

The purpose of this study was to determine the
perceived worker gualities of vocational education stu-
dents who have participated in a job training program
for at least one vear. In addition, this study al=o
endeavored to réveél what these students rated as the
five most important worker qualities needed for their
future employment. |

Siwty high school students envolled in the WE — -0
Vecational Education and Technological Center participa-
ted in this study. This Jjob training program envralls
students from 11 public high schools and twe private ed-
ucaticonal institutions in western Orleans/Monroe County,
New Yori.

A Survey of Worker Dualities was administered to
the students by their instructors prior to the beginning
of their job training sessions. Fifty four usuable
sUrveys were examined. Fesults indicated that the
majority of these students felt they had to aof fer a
prospective employer personal management behaviors and
positive work-related attitudes as opposed to academic
abilities. Students’ ratings also indicated that the
abmve worker gualities were most important to their
future employment and did not rate academic abilities as

important qualities for their future emplaoyment .



CHAFTER 1
STATEMENT OF THE PROBLEM

FURFOSE :

The purpose of this study was to determine the per-
ceived worker gqualities of voocational education students
whe have participated in a job training program for at
least one year. in addition, this study was desianed to
discover what these voung people rated as the five most

impovtant qualities neesded for theilr future emplovment.

QUESTIONS:

The following questions were investigated:

1. What employability skills, behaviors and atti-
tudes do vocaticonal education students feel they
have to offer a prospective employer™?

2. Which emplovability skills, behaviors and atti-

tudes do vorcational education students rate as
mest important for their future employment?

NEED FOR STUDY:

One o=f the major goals of ow educational system is
te araduate young people with the knowledage and skills
needed to hecome rvesponsible, independent and productive
members of our sooiety. Many non-ocollege bound high
school | students, expect to receive gainful employment
Qnmn gr aduation. These students depend ont and trust

that their high school education has given them the



mar ketable skills necessary to find full-~tinme employ-
ment. Buzinesses, on the other hand, euwpect that their
new emplovees will possess certain attitudes, behaviors
and skills that meet their labor demands and help to
create a competitive, quality workforce (Cantor, 139903
Crashy & Fetroskao, 19903 Feller, 1991; fE@raham, Vitale &
Sehenclk, 1991 KEeeley, 19900,

Fesearch shows that businesses are no longey con-
tent with emplovees who have job specific knowledge
alone. They seelk workers who are able to solve pro-
blems, can relate to others and are able to adapt to
changing situatiocns in the business world (Building a
Quality Workforce (BRWY, 13883 Carnevale % Johnston,
1989; Graham, et al, 19910,

The question that arises is whether owr public
school system is addressing the needs of the business
world in the general clazsroom and vocational education
pY gy ams. An important dimension that appears to be
lacking in the literature on vocational education stu-
dents work preparation iz their percepticons of their own
worker qualities and what they feel are the most impor-—
tant gqualities for their future employment.

In a recent study conducted by Crosby and Petrq@ka

(19909 in which they correlated teacher ratings of their



students’ work behaviors with student perceptions of
theiv own workery btraits, weak corvelations were dis-—
covered. Their findings suggest that on certain traits
students viewed themselves much differently than others
viewed them. The ressarchers concluded that accurate
student sel f-perceptions are vitally dmportant for oom-
petencies that are high pricorities to emplovers who are
hiving new emplovees.

Thaerefore, it is important to identify those worker
gualities vocational education students feel they pos-—
sess as they begin to plan for their future employment.
This informaticon can then be used in determining whether
the curvent currviculum in vocational education training
matches the needs of businesses and will help students
become, more aware of the skills, behaviors and attitudes

they need to develop for the their future employment.

DEFINITIONS OF TERMS:

1. aApplied learning - using academic knowledge in
conjunction with job specific knowledae.

Z. fApprenticeships — job training experiences where
atudents enter real work situations and learn
job skills from a master craftsman/worker.

3. Emplovability skills ~ worker traitse that make
an emplovees an asset to & particular business.



10,

11.

1=,

Formal operations ~ an adolescent stage of de-
velopment characterized by an increase in the

ability to think in hypothetical terms, think

about alternatives and reason abstractly.

Faradigm ghift - a change in the way husinesses
are viewing their aoperations.

Fropositional logic ~ an abstract system of
thinking in which formal reasoning can be ap—
plied to hypothetical situations, abstract con-
cepts and thinking abowt alternatives.

Self-efficary — the perveived ability to execute
couwrses of action in praspective situations.

el f-perceptions ~ knowledge and/Zor understan-
ding of the self.

Skills gap ~ a term used to express the dispari-
ty between businesses’ needs and the skills, be-
haviors and attitudes the new employee brings to
the workplace.,

Vocational education programs —~ job training
progy ams.

Wor k—bound student -~ bhigh school students not
attending college after graduation.

Workey gualities — skills, behaviors and atti-
tudes that prospective employees possess.

LIMITATIONS OF THE STUDY:

There are several limitations to this study:

L

The survey instrument used in this study was not
tested for its validity or vreliability.

The study was conducted with a limited popula-
tion of students participating in a vooational
gducation proagram.

The study focused on one voocational education
program serving a rural /suburban area in Western



Mew York State.
The small number
to generalize the

cation programs.

Demogaraphic infor

ca

of subjects makes it difficult
results to all vocational edu-

mation regarding the specific

age, sex, race and academic standing of the sub-

Jeocts was not ava

ilable.



CHAFTER TI

REVIEW OF THE LITERATURE

In his article, published in the January 31, 1992

adition of the Democrat and Chronicle, Ebersole states

that the unemployment rate jumped from 4.9 percent to
5.4 percent during the month of December 1991. Az the
unemployment rate continues to increase, during the cur
rent recession, possessing proficient literacy shkills,
mathematic abilities and interpersonal skills is of pavr
amount impovtance to prospective emplovess (Ebersole,
19923 Feller, 19913 Graham, Vitale % Schenck, 19913
Feeley, 1339301, Labovr shortages, in an era of grawing
unemployment, seem paradoxical, to say the least. SO

ever, Kozol (1985) states in his book, Illiterate

America, that entry level and middle management jobs
"remain unfilled for lack of competence equivalent to
need" (p. 14). He continues by adding that emplaoyment
agencies are having great difficulty in finding person-

nel who meet employvey reguirements.

Feller (1991), in his veview of employment and ca-

veer development, speaks of the dichotomy that now ex-

ists hetween the business woirld and pobential workers,

s
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Companies, both large and small, have as a priority to
find, attract and develop a quality workforce in an ef-
fort to build innovation and creativity in an interna-
tionally competitive marbketb. Blue collar iobs have been
replaced with automation and job security now hinges on
the ability to adapt to change.

The mismatoch between emplover needs and emplovee
skillsg iz significant. This mismatch also reflects an
even larqger gap between the educational system and the
business world (Cantor, 1990: Feller, 19913 Graham,

Vitale & Schenchk, 13931 kKeeley, 19900,

CURKENT BUSIMESS TEEMDS: A FAREADIGM SHIFT

New technologies and innovations in production oas
pabilities plus the computerization of data have had a
profound impact on the employment needs of American
businesses (Carnevale & Johnston, 1989; Cetron, 1393900,
This coupled with the nesd to compete in a global mar-
ketplace, as led to drastic changes in what employers
require of their workers in the areas of skills, behavi-
ore and attitudes (Bowell %3 Thomson, 1987 Cetron, 13203
Feller, 19913 Hull & Marsalis, 1991; Lee, 1990; Nagy

Wal f, 19300,
"Emplovers are not only flattening and decenty a—

lizing institutional structures to make them more flex-



ible and efficient, they are also keepinag their perma-
nent workforce small" (Carnevale & Johnston, 19839, p.d)
As our society moves from a manufactuwring, industrial
era into an information processing era, blue ocollar jobs
are being rapidly replaced with high technological,
5kill oriented jobs veguiring proficiencies in reading,
writing, mathematics and science along with the ability
to adapt to changing situations (Cetron, 19300, Increa-
ses in the service industry and declines in United
States manufacturing have shifted the emphasis of busi-
nesses from prm@uctimn teor customer satisfaction (Barvam,
1988; Carnevale % Johnston, 1989,

In order to maintain growth and prosperity, compan-
ie= must tailor their products to meet customers’ needs
tCarnevale % Johnston, 1389). This requires a stream-
lining of business hierarchies placing more responsibil-—
ity at the frontline or, in abther words, on the entry

level, production worker (Carnevale & Johnston, 1989;

Magaziner & Clinton, 19°

Becoming more efficient at meeting customers’ needs
means reducing middle management positions, implementing
a team approach and reqguirving highly skilled workers on
the production line where commitment to quality and

autocnomouwe decision making is valued (Bonstingl, 1993



Carnevale % Johnston, 1923: Magaziner & Clinton, 19920,

There appears to be a major pavadigm shift in ve-
gards to how businesses need to operate (Carnevale %
Johnston, 19893, The old view of the industrial era
where companies were run under an authoritarian rule,
the brain power was releqgated to the board rooms and the
musecle power was expected on the fastory floor is no
lomger compatible with the rneed fov efficiency, alobal
competitiveness and economic growth (Ronstingl, 199:2).
The customers’ needs and potentials now drive the work
process giving more control to those on the front lTines
(Bonstingl, 199%; REhodes, 13992,

Employers are finding themselves in precarious po-
sitions when it comes to hirving new employvees, parbticu-
larly young pecpls, newly oraduated from high school
(O'Neil, 199Za). "Entry level employees are drawn, in-—
creasingly, fram populations in which human capital in-
vestments, pricor to work, have been insufficient.”" As
the labor pool continues to decline employers will need
ter "make rather than buy" skilled employvees (Carnevale %

Johnston, 1989, p.d).

YOUTH & EMFLOYMENMT: OUTLOOES 2 EXFERIENCES

Demogr aphic studies reveal startling statistics

about young people and their employment status. 07Neil
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£1992a) cites from a report, "The William T. Grant
Foundation Commission on Work, Family and Citizenship,”
that 50 percent of all non-college bound students face a
raductimn in emploayment opportunities, a widening earn-
ings gap between them and their counterparts who have
same college educaticon and high esployment rates. In
additicon, the report states that these high school ara-
duates are generally unprepared for either a job or con-
tinued study because theirv high school currviculum was
neither strongly academic nor styongly vocational.

Compounding this employment dilemma, minovity pop-
ulations such as non-white and handicapped youth suf fer
even greater difficulties in finding a job that allows
them economic independence and advancement (Hasazi, 3.
B., Johnson, Hasazi, J. E., Gordon & Hull, 13283; Useemn,
1987) . In theiv examination of employment and economic
statistice for minorities such as black and hispanic
yvouth, Schwarz and Taymans (1991, p. 16 rveport "dispro-
porticnately higher rvates of unemployment and confine-
ment to low paving jobs than theirv white counterparts.™
These researchers aleo suwrveyed learning disabled indi-
viduals who had completed high school and discovered

momths or less in the three to five years following
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graduation. HMost of these students were engaged in some
vocational training programs (VTEF)Y durving high schoosd .
However, 61 percent of the respondents, who were VT
completers, veported having problems finding employment
and were not gualified to work in the areas in which
they wevre trained.

Many young people work part-time during their high
school years. The question arises, though, as to the
henefits they ain in terms of developing the skills ve-
quired to obtain full-time positions and economic sol-
vency after high sohool (O7Neil, 1992ad. In a vrecent
study by Htone, Stern, Hopking and MocMillon (19903 in
which high school students were surveyed as to their

perceptions of work, students in school-based work ex-

periences such as vocational education programs repaorted
a higher degree of positive work behaviors and attitudes
then their peers in non-school based employment experi-
ENCesS. It appears that school supervised work ewperien-—
ces provided those students with velevant, applicable
skills for their future employment, positive assocla-
tions with adults, opportunities to demonstrate initia-
tive and a higher degres of job satisfaction. The sub-
jects &n non—-school supervised employment repoarted their

main reason for working was to earn money to buy things



and to socialize with friends. They saw little cornnec-

tionm hetween their currvent jobs and their future carveer

goals and felt that their jobs did not help them devel ap
pogitive work-related bhehaviors and attitudes.

Although teenage work experiences oan hawve some
bernefits for young people, veal preparation for 1ife-
lomg employment is greatly dependent upon the type o f
jmb oand its relevancy to the individual’s future career
goals (DMeil, 1992a; 5tone, Sterns, Hopkins & MaoMillon,
1990). Most part-—-time work experiences in which high
school students participate do not of fer cpportunities
to divectly apply classroom knowledge and bear little
resemblance to their future employment (OTNeil, 199Za).
In addition, these jobs often interfere with the stu-
dents’ academic achievement and positive perceptions of
work as they generally involve long hours of menial
labov during after school howrs and on weekéndﬁ (O0'Neil,
19932a) .

Lastly, HHYF?Ht research has shown that young peo-
ple, very often, fail to see a connection betwesn their
eduration and the world of work and lack encouragement
te achieve academic excellence (Bishop, 199%; O0'Neil,
199%al. Studying hard and taking a rvigovous cuvricqlum

i rarely rewarded in the job market (Bishop, 1992,



"Although most employvers reguire a high school diploma

Loy its eguivalent), they do not consider 1t a compask

signifying that graduates have basic arcademic oo sorial
skills, so they do little to reward students for the
arades they have earned” (0'Neil, 199%a, p.7,8). In
many cases, recent graduates experience frequent periads
af unemployment and are closed off to better paying jobs

with possibilities for advancement berauss emplovers are

reluctant to hive them (P MNeil, 199

D . Ironically,
however, research has shown that competence in academic

skills improves worker productivity (Bishop, 19

Tri-
dividual work records appear to serve as & more viable
determinant in evaluating competence and reliability
(Bishop, 1992). Achieving academic competence and ex-—
celling in esxtra-curvicular activities is often a pri-
vate victory for today’s voung people CRi shop, 1992,

It is believed that if the labor market began to reward
these achievements by providing employment opportunities
with competitive salaries high school students weuld
choose move rigovouws cwrriculum and would work harder

towarde achieving excellence (Bishop, 1932 O'Neil,

1992ad.

Btudents vequirve appropriate incentives Lo devel op

the skills necessary Lo meet today’s labor market de-



mands (Rishop, 1392, Rusinesses, on the other hand,
nead to communicate those specific skillse required for
gmployment to the esducational institutions in an @ffort

to begin to bridge the gap hetween workplace needs and

[hy]

workforce capabilities (Carnevale & Johnston, 1387

Facker, 19923 Graham, Vitale % Schenck, 19910,

EMFLOYARILITY SHILLS: BUSIWNESS' MNEEDS

Possessing employability skills, or "those attri-
butes other than technical competence, that make an em-

1"

plovee an asset to theiv employer is vitally impartant

in today’s ever-—-channing marketplace (Buck & Barvick,

1287, p. 29, Currvent research ig replete with infor-

I

mat i regarding the skills requived of high scohool
graduates that will enable them to gain employment,
maintain employmernt and advance to higher positions
(Bowell & Thomson, 1987; Graham, Vitale % Schenck, 19913
Facker, 1992,

In a joint initiative of the U.S. Departments of
Labor, Education and Commerce entitled, "Building a
Guality Workforce (BRW)," rezearchers surveyed numerous
husinesses in an effort to discover what they congi-
dered was "lackinag among the new entrants into the labaor
force coming out of the schools, and what emplmyerﬁf

H

workforce needs will be in the future, (p. 1. Empl oy -



ere noted that the curvent pool of entry level appli-
cants weye insufficiently prepared in basic skills. Desoe

ficiencies were oo

ietently found in reading, weiting,
mathematics and communication skills. "In addition to
the thres R's, businesses also noted that today’s Jobs
require skills, attitudes and abilities generally
thought of as neesded at the supervisory and managerial
level ," (n. 15). As a vesult, such worker gualities as

problem solving, sel f-di ipline, acceptance of respon-

Eibilify, rﬁliability, initiative, teamwork and indepen-—
dence are sither underdeveloped or completely lacking in
youna people newly aradusted from bigh school (BEW,
13387,

Carnevale and Johnston 198392, in their book enti-

tled, Training America, examined job-related learning in

an effort to identify strategies that would prepare our

nation’s workforce and use

ooty human capital more effec-
tively. It was revealed that the rapid technplmqical
changes in the workplace have created new challenges for
the recent emplaoyves. Worker vesponsibilities are cons-
tantly ewpanding, requiring autonomy in decision making
and an incveased input into how an ovganization uses and
develops it resources. These eBxpectations require mmtiw

vation, initiative and higher metacoognitive abilities



(HEW, 1983; Carnevale % Johnston, 1989 Facker, 139920,
In turn, the customization of services demands
flexibility and strong communication skills (BOW, 19848;

Eonstingl, 199%Z: Cetvon, 192903 Mapaziner % Clinton,
13920 . "Employvess at the point of production and seyv -
vice délivery m@%t krow how to listen and to articulate
their thoughts clearly” (Carnevale & Johnston, 1989,

p. 132, Heatley (1987) alsco adds that yvoung people need
to develop proficiency in written communication that en-
ables them to relate basic elements of language and
grammar to the real world of our high technological so-
ciety. Focearch also shows that new employvees need to
develop effective interperzonal and negotiation skills
in order to handle customer complaints as well as to
work movre effectively with their ocolleagues in coopera-

tive and teaming situations (BEW, 1988; Carnevale %

Johnston, 1983: Facker, 1%
Lastly, employers consistently voiced their concern
about young people’s attitudes toward work, in general,
and their seemingly disregard for the old-fashioned work
pthic (Bowell & Thomson, 19870, Even when high school
gr aduates appear to possess competent skills their val-
ues and attitudes are often woefully inadequate (Bowell

& Thomson, 13870,



Specifically, emplovers observe increased problems
with absenteesism, punctuality, respect for aothere,

perseverance and honesty. These negative attitude:

translate into pooy work hahits and rvesult in monetarvy
costs to American businesses as declines in productivi-
ty, product quality and competitiveness are vealized
CROW, 1988; Bmwell}& Thomson, 1987; Hazler % Latto,
1987 Useem, 19870,

It is widely recognized that inadeguate workplace
zkills, beshaviors and attitudes have far-reaching rami -
fications for our younog people as they seek employment
after high school (BOQW, 1988; Magaziner % Clinton,

1592 . Tdenti fying employers’ needs is the firvst step
in bridaing the skills gap and preparing high school

students for the world of work (O7Meil, 130

L

i

sas Magazineyr

o Clinton, 19922,

DEVELOFING EMPLOYARILITY SHILLS: STUDENTS” NEEDS

Az the present skills gap continues to widen busi-
nesses ars turning towards the educational institubions
in an effort to communicate their needs and encowrage

educaticonal yeform (BAW, 1988; Bonstingl, 133998

Carnevale & Johnsbon, 1% Magariner % Clinton, 1993,

Employers assert that the current education pY ooy ams  in

which non-college bhound students participate tend to be

'
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unfocused leavinag the graduates unpreparad to mest

=

labor mar ket demands (Darnevale % Johnston, 19899

07 Meil,

In addition, it is felt that current

teaching methods are often b sive, with students

RE
working in disolation and being rewarded for merely par-
roting what they have learned (Cernevale % Johnston,
13390, This form of learning and the type of informa-
tion that is taught rarely reflects business’ expecta-
tions (Carnevale & Johnston, 19891, Fesearch notes that
this general educaticonal tract is increasing engaging

approximately 43 percent of all high school students

(Carnevale & Johnston,
In a government study entitled, "The Commission on

the S8kills of the American Workforoe, cited in Magazin-
er and Clinton (19922, it was revealed that one reason
non-college bound students often lack the mobivation to
study hard in school is bhecause they see little or no
relaticnship between how well they do in school and the
kind of job they can attain after gradustion. Emplovers
oheserve this disconnection between work and school as
young employvees appear bo be unable to effectively apply
their academic knowledge to various situations in the

wmrkpléce (O0"Meil, 143

Fecently, recomnendations to remedy this situation



varchers, bhusinessmen and

rave bheen made by numer ous

poalicy makers. In geneval, it is felt that applied
learning methodologies offer the best cpporbunities for

combining academic theory with work-related pyperiences.

Fesearch =

ates that this form of learning foro
dents to intearate interdisciplinary knowledge ancd F e
cilitates the development of problem solving abilities,

interpersonal skills and organizational skills (Bishop,

Bowles, 1991 Magasiner % Zlinton,

199%a; O'Meil, 129200, Studentse engaged in these learn-
ing experiences appear Lo bhe more mobivated to devel op
their skills and are better able to identify their in-
terests and unique capabhilities (Rowles, 1991 Carnevale
% Johnston, 1289 Gordon, 19210,

Traditiconally, vocational education programs have
attempted to pravide these forms of learning experien—
CRE. However, curvent research suggests that many of
these progreams overlook the importance of divectly ap-—
plying clasercom, academic knowledge as students train
for a specific oocupabtion (Buck % Barvick, 1387; Keeley,

1990y O Neil, o Sohwartz & Taymans, 19913, Oritics

af current vocational education methods claim that too

nften these programs have become a "dumping around’ for

the lese academically ahle studente (07RMNell,



Srhwartz and Taymans (1991 state that "vocational

education preparaticon should reflect a maximal view of

employment which irvolve developing those skills ne-

cegsary for achievina a ory pattern of employ-
ment over one’s 1ife nob simply obtaining some form of
paid jobh" (p. 1&3, Fuclk and Barvick €1987) asugoest that
pmployability skills can be taught both directly and imn-
directly as students participate in their job training.
They proposs that vooational education teachers develop
styatenies that identify, operaticonally define and mea-
sure emplayability skills nesded in the workplace and

provide feedback to their students within a structure

that meaningfully rewards progress. Feemlay (1991) re-

povts that when vooational programs successfully inter -
facre with clazsroom academics and workplace expectatiaons
dropout rates decrease while motivation, test scooves,
arades and sel f-esteemn inocreases.

The interplay hetween academic instruction and voe
caticonal education trainming cannot be aoverlooked.
Greater attention is now being given to the work-bound

students’ needs as our nation begins to view education

as a means for employvment (Warnat, 1991). Research

cites several programs b Mave heen designed to proe-

vide the optimal balance between classroom learning and
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Jmb braining. Thess proograms praomote cooperation among
schools, communities and businesses in the formation of
applicable curviculum, preferred per formanoe ﬁtandardﬁA
and relevant evaluation policiss (BOW, 1988; Carnevale %
Jokhnston, 1989; Heelsy, 1987), Work—-based learning proe
grams and apprenticeships are being implemented to vein-
force claseroonm theory with practical ewxperience on the

pnerative efforts provide edo-

Jordy . Typically, theze o
cational institutiocns with financial assistance, pevseon-
nel support and consultant services in an effort to de-
velap programe that adeguately preparve young people for
their future employment and trapsitions from school-
place Lo wirk-place (Hamilton, S. F. % Hamilton, M. 5.,
1997y Hull % Marsali=s, 19317 Mjelde, 19307 kKelley,

128377,

TEANSITIONS:  SCHOOL-FLA

TO WORK~FLAZES

As cited in Byrne, Constant and Moore (19% £2m—
plovers and educators vecently have begun to address the
need for a successful svetem that provides transitional
services to non-college bound students. Fesearch esti-

mates that nearly 20 million high school students are

unlikely to go divectly to college after high school

(Ryrne, Constant & Moore, | 2. When yvoung people are

left an their own to bridoe the school-to-work gul f,



their employment ophio Becoms diminished, impacting on

ouy society both socially andg economically (Byrne,

Comstant & Moore, 1997%
While academic and dob skill proficiencies are
important considerations when preparing young people for

their future employvment, obher dimensions need equal

attention as well. Sehool counselors, training special-

iates and olassyroom tha high

particularly =

gobhoal level, need ive role in helping

nom~cod lege bound students identify theiy careerv in-

terests, aqoals, taler

and competencies (Croshy &

18 Wooten, 19313,

Fetvrosko, 12303 Miller,

A adolescents enter the cognitive stage of devel -
opment, identified by Jean Fiaget as formal operations,
they are better able to think in hypothetical terms and

apply propositicnal logic (Steinberag, 19850, In turn,
Y B : a, 5

they are also becoming move introspective, sel f-oor-
soicus and socially cognizant allowing for the formation

and identification of personal values, goals and unigue

e

19y Steinberag, 13850, Miller

capabilities (Miller, 1%

reports that adolescents begin to pass from an
idealistic conceptualization of carveer aspirvation to oa

more realistic view as they engage in sel f-exploration

acrtivities. He suggests that high school students be
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provided with information reagarding the world of Wit b

and sheuld be ewsposed to a variety of work environments

in order Teor them to discern an appropriate course of
study.

In conjunction, Fost-Fammer (1987) found that ado-

lescent work valuess, or the degrese of satisfaction ven-
deved from o specific career, bhecome move intrinsically

agrounded during the hiah school veare. Her findings

sugaest that as hiah Rl students hegin to correlate

their personal needs, interests and abilities with spe-

cific carsey options their degree of career matuw ity

despens allowing them to make more realistic decisions.
Bandura's self-efficacy theory, or the pevoeived

abhility to perform reguirved tasks in prospective situa-

tions, al

Mas 'a bearing on the adolescent’s sel -
kriowledge, subsequent career goals and job accepltance
behavior (locke, Federick, Lee & Bobko, 19847 Wooten,
19910, In their study on the effects of self-efficacy,

gmals and task strategies on task per formance, L

s ke,

Federick, l.ee and Robko (1934 found sel f-efficacy. goal
setting and per formance to be intervelated. In other
words, when individuals engaged in personal goal setting

along with skill identification their degree of sel f-

efficary and task per formance increased. Therefore, it



can he assumed that kiogb school students’ sventual  job
success can he agreastly influenced when they are guided

oy se

i
—
—
i
it

cselect realistic goals based on a thorouah un-

derstanding of their abilities (Locke, Federick, Lee %
b b, 198440,

amined teachsy and student

In theirv study, which =

peveeptions of work attitudes, Urosby and Felr

19900 found positive but wealk corvelations betwesan

teacher ratings and student

sel f-peroeptions on mea-

! . . ' . ’ . 0
sures of 1% affective competencies such as ambition, oo
operation and adaptability. All subjects ware snrolled
in a trade and industrial eduacation progeam and worlked

clogsely with their teach learning speci fic job

skills.

The strongest corvelations were found between the
competencies of following direction and maintaining con-
Lyl Feesearchers corncludad that these traits ware proe

bhably most shared and discussed between teacher and AN RS

dent as part of the requivements for satisfactorily com-

pleting & e leading to employvment.  The weakest ocor-

relations were discovered with the competencies of plea-

zantness, considerateness, neabness and dependability.

t that teacher-student

vy and Petvosko 01% S0

perceptions di ffer most with these competencies becawse



they are not defined andlor communicated directly during

the training sesslons. "accurate student sel fopercep-

tion i necially important for competbe A7

high pricrities to smplo w ol are hiving new wor ke

gra" (p. 50). The suggest students need

frequent feedback concerning their development of work
attitudes and valuss in order for them to acocurately

perceive thelr compebencd

Wooten 19910 found that a2l f~efficacy also af-

fects job acceptance behavior But to a lesser ewtent

than perscnality chavacteristics. Frem his findings, he

Jogests that personality variables affect how abili-

tims are perceived and, conseauently, affect job acc

tance hehavior. Sueh personality traite as personal

adjustment, autonomy and 1f-confidence contributed

more Lo job acceptance behavior than perceived abili-
ties. Frr example, individuals in the high self-effi-
cacy group tended to consider personal adjustment to the
jobh as a determining factor for accephtance hefore they

crneidered their perceiverd abilities. Although the sub-

jects in Wooten's study were college studente, assump-
tions can be made concerning hiah school students’ job

acceptance as well. Tndividuals may accept or decline

particular Jjobs based upon theirv personality traits



rather than on their ability to perform the job.  Work-

hound high school stode

ntw, therefore, may requirve op-

portunities to examing obther dimensicons of specific jobs

such as working conditions and the amount of =

peEr vi el on
they will encounter before making Careey choices

tlooten, 19910,

Y EREYT AT Loy = meed

Lo take advanbtage of this

trealistic’ stage of development and facilitate the acho-

irn formulating appropriate attitudes toward

their future employment in planning relevant

curriculum and Job o bteaining progryams O o

by 4 Petrosko,

1990: Miller, 1988: Morulty & Borgen, 1

33: Steinberag,

1985 Wooten, 19310,
Engaging students in a variety of carear-velated

artivities will facilitate their self-ezploration and

enahle them to smoothly transist from school-place to

& Moore,

work-place (Byrne, Constan

Millev,

13880 . Farticipation in small discussion groups and the

use of self-report swrveyvs will gquide Lhe shtudents in

developing appropriate work values, enhance the stu-
dents’ image as workers and enable them to make hthe 1m-

portant connections betwesn their education and the

1aboy market (Miller,
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EDUCATION FOR EMFLOYMENT: FROFOSED FOLICIES & FEOGEAMS

The Job Training FPartnership act (JTP&) C1F

Y, Aas
cited in Cantor (1990 and Thistlewalte (1398%), was en—
acted to provide academic training and job placement for
disadvantaged youth and has been the impetus for numey -
s cooperative ventures hetween businesszes and wvooa-
tional education pyrograms. The primary purpose for this
legislation was to prepare a competent and trained wory b
force through individualized, self-paced, remedial in-
struction in reading, writing and mathematics
(Thistlewaite, 1989). SHtudents are generally taught a
traditional, skill-oriented curriculum wusing drill pro-
cedures, worksheets and multiple choice evaluations
tCantar, 19903 Thistlewaite, 1988). However,
Thistlewaite (1988) examined a JTFA program that changed
its focus, making reading and writing both functional
and persocnal through a comprehension-based instructional
approach. Beading for the purpose of problem solving
and writing for the pwpose of communication was imple-
mented using materials specifically geared for the work
place. Fre- and posttests revealed statistically siag-
nificant gains in the students’ reading and writing ab-
ilities as well as improvements in their attitudes bo-

wards learning in general. Teacher observabions also



increases in their students’ inters

to learn,
their willingness to participate in cooperative leayn-

img groups and tTheir alrility bto bake leadership roles

reeulting in Lopyoved fepoteem and & helief in theam-

elves zs proficient readers arngd writers.

i

In an affort to identify the currvent problems fac-

ing American busings

reoarding the skills of entry

level employvees, "The Cemmission on the Skills of the

American Workforos' (11

researched industriss in

the United State

and abyoad (Bishop, Magaziner &

Clinton, 18 the Commission

mrr bheir finding

revealad five major of concern ancd has reoonmended

changes bto remsdy bhe prohlems (Magaziner % Clintaon,

199 .,

First, it was found that American schools lack a

Clear andard of achie

rement that accurately reflec te

the current skill neaeds eof Amevican business

The

Cemmission, therefore, reconmended that e

LN

ok student, at
o around the age or 16, be awarded a Certificate of In-

itial HMa

cery after

fully passing a cerieg of

per formance-based & zmentS. This certificate would

then gualify the student for Floozing sither a job

training progyam, colleogs pry eparatory Couyses or oo

tinued study in a Technical /Frofe

=imnal Uertification



o the needs

[r T @, Secondly, the Commizsion addre

af high school drop-outs and vecommended that oreater

attention be paid Lo v people who cuvraently

make up more than ons bhivd ef muy front line workers.

It the ctudents are unable to achieve a Cerbificate of

ertor as well as federal fund-

Initial Mastery, privabe ¢

aklish alternative learning

ing should be provided bo 2s

these students to reach

envivonments that would ena

seay o 1 ented

national =ztandards. Thirvd, multi-year

educational proarams should be implemented combining

general edocation with mpeci fio oocupational skills.

Fourth, to move American businesses to developn high—-per-

o proposed that

Formance work organizations the Commis

percent of their payraoll for

all employers iLnve

Ehe education and training of theiv workers. Finally,

tor ensure that hiohly- illed workers matoch emevging

Figh—per formance wiork oroantzations "a sy

am oo o@mp oy -
ment ard training bosrds should be established topether
with local leadesrship, to organize and oversee the new
ar ool ~to-work transition programs and btraining sys-
tems" (p.13). 1t is helieved that these recommendations
wenld produce a "more comprehensive system where akills

developmant and upgrading for the major ity of our wor k-

ere hecomes a cenbral aim of public polioy” thlagaziner %



Clinmtor, 119 . 130, An oa result of bthe Dommis =

ional commith

£ WA

research & hi-partisan congre
Feemed armd has inbroduced the Hiah Skills, Compehitive

fHL. . 2470 and S, 17300, This

Hovkforoe dot of 1

Y "ensure that bthe Unidted

i1l hop

remain competitive in the alobal mar ketplace" (Magaziner

& Zlinton, 1992, p.l130.

0fFMeil o129 ane Fackey (1992 cite findings from

vet anocther federal report 1 sued by the United

wmretary’s Dommission on Achiley-

Department of Labor’s

tematic

ing Meceszsary Skills 19910,

pvwamination of the labor markeb, in which interviesws

coo oconducted from bhe

tory floor to the board room,

recommeands a broader preparation foro entvy level wor kers

where arademic currviculuwn is made applicable to the

wovkkplace (O7Reil, 1f The SCANS veport proposes

"thres-part foundation of skille and personal gqualities

needed for high-per formance work as well as covre b

ding compeatencies (Facker, 19

The three-part foundation of 1 1lle enoomps

sir arademic skill development in reading, weiting,

mathematics, speaking and listenings cognitive skills

~

development in bthe are af creativity, decision malking,

reasoning and prablem solvings and devel opment of per-
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somal qualities as, individuwal responsibility, sel f-man-
agement and integrity. The accompanying competencies
include impraovement in resource wuse, interpersaonal
=kills, information, technology and various systems.
SCANS researchers believe that these areas are universal
and can he applied to most écademic/jmb training pyo-
grams (Facker, 1992,

In additicn, it is felt that "assessment and
certification form a natural bridoae between school and
work" (Facker, 1992, p.30), Therefore, broad areas of
evaluation have been proposed that measwre per formance,
review portfolios and svaluate projects.  Certification
wiould then be awarded bhased on these assessmente. Fa--
ther than relying on a single device to evaluate worker
aqualities this study sugaests that guality assessment be

built in throughout the educational process allowing for

early indentificaticon of problems and interventional

strateqies (Pachker,
Recently, an ancient practice whereby students re-
ceive high-guality vocational education bas reemerged
tHamilton, 5. F. & Hamilton, M. A., 19392). Apprentice-
ships of fer work-bound students opportunities to devel-
] job[competenEiES as they ohserve and assist a master

at work., This form of education provides quality vooca-



timnal education, a sense of purpose for academic
Echmaling and S%DDth tyansitions from adolescence to
adul thood. "Tyo key features that distinguish appren-
tireships from classroom teaching are (1) the atudent
per forms 'real’ work, and (2) the teacher demonstrates
and coaches rather than tellé thes Stuﬂent hiow to do oa
task" (Hamilton, 5. F. % Hamilteon, M. A., 1932, p.d4d,

There are several advantages for implementing ap-
prenticeship programs that benefit both student and em-
ployer. First, these programs serve as an ideal in-be-
tween role for adolescents just about to enter the adult
wovld. Secondly, apprenticeships are worker/learners
who must produce and are paid for doing so. Thirdly,
employerg‘expect ta pay the cost of supervising and
training in exchange for the students’ present and fu-
ture productivity. Lastly, this form of educaticn al-
lows the student to make mistakes and to ashk guestions
during the learning process as mastery is achieved when
the student demonstrates proficiency (Hamilton, 8. F. %
Hamilton, M. A., 139392).

Cornell University in conjunction with several
erhoml districts in Broome County, Mew York, initiated
the "Youth Apprenticeship Demonstration®™ C1991) and

placed '1ith grade high students with a manufacturing



P
L
Ll

firm, two health care providers and an insurance company
(Hamilton, 8. F. & Hamilton, M. A., 1992). FResults of
this effort are presently under study, however, based on
Covrnell’s extensive research of apprenticeship programs
in Germany, it appears that young people can learn what
they Hee_ Lo kﬁmw as wmrkeré ancl citizeng if eound prin-
criples are developed and consistently followed. Cornell
developed several principles, adapting elements of Giey -
man apprenticeships, that guide their project. (hee
Appendiw ).

Education for employment programs are numerous and
diverse in nature, but commonalities are freguently
found.  The majority of the programs menbiconed, propose
and/mr facilitate strong links between communities,
schools and business (REW, 1988; Bishop, 19392 Carnevale
% Johnseton, 1989; Hamilton, 5. F. & Hamilton, M. A.,

19923 Magaziner % Clinton, 1932; O'Neil, 1399Zaj Facker,
1992 . Exfrre educaticnal reforms can be realized, ed-
uraticonal institutions must know what is requirved and
pvpected in order for work-bound students to success ful ~
ly enter the job market. Fusinesses, on the other hand,
must communicate these needs and communities must be

willing to facilitate and support these important link-

ages C(BOW, 1988; Carnevale & Johnston, 19893 O*Meil,



1393ay Facker, 19932).

SUMMARY 3

As American businesses struggle to maintain a com-
petitive sdge in the alobal market place many innava-
ticns are beinag implemented. These renrganizational
compeonents greatly impact American students seeking
employment after high school. Schools, businesses and
communities must address these changes by desiqgning
programs that facilitate ouwr young peosple’s transition
into adulthood and adequately prepare them for thelr

future employment.
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CHARTER TII

This study was designed to determine what emplaya-
hility skills vocaticonal education students feael they
have to offer a progspective employer. In addition, the
researcher hoped to identify those shkills, behaviors and
attitudes the subjects rated as most important for their

future employment.

QUESTIONS:

The following guestions were investigated:

1. What emplaoyability skills, behaviors and atti-
tudes do vocaticonal education students feel they
have to offer a prospective employer™

7. Which employability skills, behaviors and atti-

tudes do vacational education students rate as
most important for theiv future employment™

SUBJECTS:

The Eubjecfa fror this study were chosen from the
We-Mo-Cn (Western Monvoe/Or leans County) Vocational Ed-
uraticon and Technological Center sevving a rural/subur-—
ban area =f Western New York State. This job training
renter is part of the Board of Cooperative Educaticonal
Services 11 (RBOCES 11} which provides educational, ad-
ministrative and vocational services to 11 public school

districts and two private educational institutions.  Ap-



proximately 400 students attended WE-MO-CO during the
19911992 school year.

The WE-MO-CD vocational education program is of-
fered to all students in grades 10-12 and provides job
training in 21 different ococupations (1% one-year pro—
arams and 16 two-year programs). Students choosing to
attend WE-MO-C0 are pravided with cococupational evalua-
tions, career counseling and job placement in <on juno-
tion with their ocooupational training. Students receive
their occupational training in half day sessions and re-
turn to their school digtrisct or private schools to re-
ceive their academic coursework in half day sessions.
This allows them to complete their reguived high school
credit obligations.

£0 high schonl students from the WE-MO-CO Vocation-
al Fducation and Technalogical Center participated in
this study returning a total of 54 usuable surveys. i1
surveys were completed by students who had attended WE-
MO-Z0 for one year, 43 surveys were completed by stu-
dents who had attended WE-MO-C0 for two years and 6 sur-
veys were unusuable becauvse they were not completed ocor-

rectly.

SURVEY INSTRUMENT

The survey instrument used in this study consisted



a
of a list of 29 worker qualities and fouwr short-answer
guestions. (See aAppendix A)

This survey was adapted from a survey instrument
cited in Weisenstein and Eoshman (1331).  The original
survey consisted of 35 worker gualities and was devel -
oped to elicit employer perceptions of worker btraits
which may be necessary for success or continued employ-
ment. These researchers used a rvesponse scale utiliz-—

ing the options of VN - very necessary for job sucocess,

f
t

SN - somewhat necessary for job success, NYN - not very
necessary for job success and NN -~ not necessary for job
SUICesSS.

Az the present study was surveying high school stu-

dents it was deemed nec

sary Lo modify the original in-
strument in an effort to glean more accurate responses
from the subjects and to make the survey easier to com-
plete. Therefoure, after conducting an extensive review
of the literatuwre concerning the worker gqualities re—
guired of prospective employees and modifying Welsen-—
stein’'s and Eoshman’s (1991) survey, a 25 item list of
worker gualities was developed.

Sub jects were asked to civole 10 of the 25 worker
gualities they felt they had to offer a prospective em-—

ployer and to rate five of the circled qualities they



felt were most important for their future empl oyment.
Students rated the five cirvcled responses in order of
importance from one to five with one being most impor -
tant and five being least important.

Twe field tests were per formed on this survey L
determine if the vocabulavy of the items was understand-
able, if the directicons for completing the survey were
clear and concise, the ease of completion and the time
it took the respondents to complete the survey. An 11th
grade English class of approvimately 320 students and a
high school Ococupational Eduration class of approximate-
ly 25 students were used in the field test. Ad justments
were made to the directions of the survey bhased on an
analysis of the field tested results. Vooabulary was
rensidered understandable.  Students in these two clas-

ses completed the survey in approximately five minutes.

FROCEDURE :

After consulting with the anrdinafor of Student
Services at WE-MO-CO it was decided that the researchey
would address the faculty at their monthly meeting to
present the purpose of the study and ewplain the survey
instrument. Farticipation in the study was strictly
valuntary. Surveys were left for the faculty to take if

they chose to participate and administered at the begin-



riing of each of their classes. The survevs

cellected by the vooational instructor

the Coordinator within three days. The researcher

picked up the surveys at the WE-MO~-120
tion and Technological Center from the

in five days.

were then

returned to

YVocational

0

il

Educa-~-

Coordinator with-
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CHAFTER IV

ANALYSIS OF DATA
The purpose of this study was two—-fold.  The re-

searcher attempted to determine the perceived wor ker
qualities of vooational education students who have parv-
ticipated in a job tvaining program ét the WE-MO-C0 Vo
caticnal and Technological Center for at least one year.
In addition, this study was designed to elicit what
these young people rated as the five most important

qualities needed for theiyv future employment.

FERCEIVED WORKER QUALITIES:

Table 1 shows the distribution of responses for
pach of the Sufvey'ﬁ items. Ttems in the table are ar-
ranged according to the percentages of responses from
greatest to least. Sub jects responses revealed that
they felt they possessed mainly those qualities that re-
flect sel f-management behavicors and positive wior k-rel a-
ted attitudes as opposed to academic abilities. For ex—
ample, 88.8% of the subjects felt they were able to ac—
cept responsibility, 83.3% felt they weve able to oo
cperate with others while only 51.8% felt they could
carry out written directions, 25.1% felt they had to

ability to add, subtract, miltiply or divide and 27.77%
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the top

Wwith

and 48.1% being able

THRLE

ITEM #

1
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qualities the

subjects felt they had to offer a proaspective employer

these

students

alsao

rated five of their

identified

Wi b

er qualities they felt were needed for their future em-



ployment. A rating of one (1) was given to the quality
they thought was the most important and a vating of five
(5) was given to the they guality they thouaght was the
least important.

Table % shows the percentages of the top five rat-
ings for those identified worker gqualities. 5. 2% of
the subjects who chose ' Good Attendance’ as the worker
quality they possessed rated it number one (most impor -
tanty. 40.7% vated 'Functuality?’, secondy 27.77% rated

"Ability to Accept Responsibility’, third: 22.2% rated
'Ahility to Complete Jobh/Task?, fourth and 18.5% rated

rAbility to Cooperate With Others’, fifth.

TOF FIVE RATED WORKEER QUALITIES  (N=354)

#1 #2 #3 4 #55
EAT ING P T TR FeaT ING EATING FATING

WOREER
QUALITY 1 = E. 3 1z

7 [l A, 7 27T A 18.5

Lastly, an ewamination of the sub jects’ responses

to the survey's short-answer questions revealed that

79.6% had completed two school years.  The following job



tvaining programs and the percentages of participants is
zhowny in Table 3.
TARLE 3

v OF SURJECTS IN SPECIFIC JOB TEAINING FROGRAMS

WE-MO-C0 FROGEAMS Cow OF FARTICIFATION (N=54)

BAE ING 18.5
WORD FROCESSING 2.7
COMPUTER TECHNOLOGY 12,79
COSMETOLOGY 7.4
ELECTRONIC/ROBOTICS 1t.1
FDDS FREFARATION 14.8

HYDRAUL IT/HEAVY EQUIFMENMT
OFERATOR 11.1

INDUSTRIAL/RESIDENTIAL
ELECTRICITY 20.3

The majority of students in this study plan an
careers in the food service industry (RE.E%Y, the field
af electricity (18.85%) ov were undecided (14.8%). The
sub jects’ plans after graduating high school includes
Finding a job ¢37.1%), College (53,7%), Military Service

5.5%) or undecided (3.7%0.



SUMMARY =
The purpose of this study was to determine the per-
creived worker gqualities of vocational education students

who have participated i oa job training program for at

least one year. In addition, it also sought to discov-
ey what werkey gualities these students rated as most

important for their future employment.

In answer to the first guesktiaon, the majority o f
respondents in this study revealed that they had to of-
fer a prospective employer the employahility skills that
reflected persaonal management behaviors and positive
work-related attitudes. The least identified worbker
qualities were academic abilities.

The subjects’ ratings of the worker qualities most
important for their future employment aleso tended fo
center arcound personal management behaviors and posi-
tive work-related behaviors. Students did not rate aca-
demic abilities as important to their future employment.

Fight job fraining programs were represented in
this study. The majority of students identi fied that
they were choosing careers in the food service industry
ar the field of electricity. Also, the majority of the
subjects revealed that they planned to go on to colleqge

after qgraduating high achool .



CHAPTER W

CONCLUISTONS ANMD IMPLICATIONS

This study endeavored to determine what vocational
educaticn students at the WE-MO-C0 Vocational and Tech-

nological Tenter felt they had to of fer prospective em-
plovers and what these voung people rated as the five
most important worker gualities needed for their future

emploayment.

COMZLUSTONG:

The data appear to indicate that veocational educa-
tion students participating in various job training pro-
grams at WE-MO-CZ0 have developed the appropriate work-
related behaviors and attitudes needed by prospective
empl oyers. One could conclude that these behaviors and
attitudes are identified and reinforced by the voocation-
al educaticon instructors as the students engage in their
varimus job training sessions.  However, it could also
be possible that these particular qualities were chosen
by the students hecause they appeared first on the sur-—
vey.

It is important to note that the majority of sub-
jects in this study did nat identify or rate academinz

abilities as worker gqualities they possessed or Lmpor-



tant to their future employment. Since the students
were forced to choose only ten of the ¥5 wor ker gquali-
ties in the survey they felt they had to offer a pro-
spective emplayer it could be assumed that they chose
the emplovability behaviors and attitudesz that are re-
inforced in theirv Jjob training prodgrams. However, 1t
could also be assumed that these students fail to see a
rennection between their academic abilities and their
future emplaoyment. Tf direct application of azademic
Enewledoe is not facilitated in their job training pro-—
grams students may not feel these qualities are impov-
tant or needed by prospective emplovers.

Also, the findings may suggest that these students
rhose to attend WE-MD-0D because they are not prooficient
in their academic skills, If this is true these stu-
dents would not, necessarily, identify academic abilit-
ies as worker qualities they possess. However, since
the majority of the subjects are choosing to goo to col-
lege as reported in the short-answer spction of the suwr-
VEY, ié would seem that academic abilities would be im-
portant qualities to possess. Agailn, this may be a re-
csult of these students’ inability to see a connectilon
hetween work-place needs and school-place capahilities.

Lastly, the findinas may suqgest that these stu-



dents need more adequats career counseling and preparva-
tion before choosing vocational education training.
Eight Jjob training programs wers represented in this
study however, only two major caveer fields were identi-
fied by the students as future career gmalsy the food
service industry and the electronics field. The gues-—
tion arises as to why the other job training prodrams
were chosen by the students if they were not being

pursusd as careers after graduating high sohool.

IMPLICATIONS FOR EDUCATION:

Ferhaps the most important implication for vooas
ticnal training instructors is the need for facilitating
the application of academic curriculum into their job
training programs. Where personal management behaviors
and positive work-related attitudes are important to fu-
ture employers studentg need to see how veading, writing
and mathematic knowledoe is used on the job as well.
Commupnication and curriculum planning need to be fos-
tered between schools, vocational education programs and
businesses in order to identify where improvements can
bhe made if preparing a aqualified workforce is the goal.
AN emphasis should be made in developing the full gamut
af employability skills in our young people, not only tao

help them gain employment but to maintain employment and



to chomse careers that match their unique talents and
interests.

In additicn, high school students need adequate
preparation in choosing their courses of study whether
viozational educationﬁmr nal lege preparatary. Voo ation-
al educaticn should not be chosen as an easy way out or
last resort for students findino college preparatory
curriculum too rigorous, All courses of study in high
schoml should be rigorous with divect application to the

students! future goals.

IMFLICATIONS FOR FURTHER RESEARLH:

The area of wocational education and preparing
young people for the world of work is greatly in need of
research particularly in regards to how students view
work, make career choices and choose courses of study in
hiagh gchoml. Further research is needed in the area o f
students! percepticons concerning their own capabilities
and careesy development. Demagraphic studies may reveal
differences between male/female percepltions, minovity
percepticons, age differences and length of time in spe-
cific job training programs.

In additicon, more studies need to be conducted as
te how vocational education programs intervface theivr

curriculum with businesses' needs in an effort to iden-



tify areas needing reform. Along those same lines, re-—

cearch should also foocus on ways of fostering col lahor -

ation between busineg =y

communities, schools and vooa-
ticnal education programs in order to develop new ways
of preparing ow young people as they transist from

gchool ~place to work-place.
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AFFENDIX A

SURVEY OF WOREER QUALITIES

DIRECTIONS: 1. Flease CIRCLE ten (10) worker gualities
from the list below that you feel you
have to offer a future emplover.

7. Choose five (5) of you civeled gualities
and number them in order of importance,
with 1 being most important and 5 being
least important.

EATINGS WOREKEER GQUALITIES

e Goad attendance

Fe Functuality

Se Ability to accept supervision

4, Ahility to keep information confidential
S Ability to accept responsibility

6. Ability to solve problems

Te o Ahility to be organized
8. Flexibility to perform different jobs

. Ability to complete job/tashk

10. . Ability to work as & team member

11. Ability to accept criticism

. Abhility to cooperate with others

13. Ability to carry out verbal divectionms

1. Adhility to relay accurate messages
15.. Ability to carry out written directions

16. . L Ability to write legibly



(Burvey, continued?

17.. Ahility to write complete sentences

18. Ability to add, subtract,
divide

9. _ . Ability to work with frac

20, _ Ability to measure

FLEASE ANSWER THE FOLLOWING GUESTIONS:

1. My future job will be

2 Vocational program now in

j£3)

4. Flans after graduating high school

Length of time in cuvrent proavam_

maltiply and -

tions/decimals



AFFENDIX B

nYOUTH AFFRENTICESHIF DEMONSTRATIONY
rearnell University, Broome County, New Yor b

Guiding Frinciples for establishing Apprenticeships:

1. aApprenticeships are organized by Careery areas, rnot
speci fic jobs.

. Emplovers develop a learning environment for appren—
tices.

3. Schools adapt instruction to take maximum advantage
of apprentices’ work prperiences.

4, Training and support are provided to classyoom teach—
ers, training directors, area coordinator s, coaches,
and mentors.

5. Youth apprenticeship is potentially appropriate for
anyone.

. Apprentices are employess.

7. Employers and schools assume operating costs for the
apprenticeship programs.

8. Apprenticeships lead youth toward academic diplomas
and certification.

3. Cornell's primary contribution to the apprenticeship
project is research and development.
(Hamilton, S. F. % Hamiltaon, M. A., 19920



AFFENDIX

WOEEER

NUMBEFR OF RESFONSES

TO SURVEY TTEMS

QUALITIES

1.

Food attendance

Functuality

Ability
Ability
ABility
Ability
Ability
Ability
Ability
Ability
Ability
Ability
Ability
Ability
Ability
Ability
Ability
Ability
Ability

Ability

‘t‘,’ (]

t [}

tn‘_‘_) \

t 11

L

t D]

t [l

't L}

t i

acocept
keep

acizept

information

anlve problems

be organized

pey form different

complete
work as

accept

Jub/task

criticism

cooperate with ot
carrvry oubt verbal

57

# OF FESFONSES (N=54)

supervision

confid.

vesponsibility

Jobs

a team member

hers

directions

relay accurate messages

Zarry
write
write
add,
Wy b

measur e

out

subtract,

with

written

legibly

fractimns/decimals

mult.,

directions &

complete sentences

div.



AFFENDIX

NUMBER (OF RESFONSES

D

OF

BEATINGS TO SURVEY

ITEMS

CN=542

REATINGS

ITEH # 1 3 )
1 jeiel 7 3 1 z
= < - 3 0 0
3 1 O 4 1 1

10

20

4

a

12

J

15



