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cases closer to 4 points.  { See Appendix B, Item Analysis 

of Pilot Attitude Survey for Level o f  Di scrimination. ) 

To thi s  investigator, i t  was surpri sing that ,r,those 

students who felt negatively toward po etry and creative 

writing §bill felt that creative w�iting was fun and 

important (numbers 1 3  and 23 ) .  These same students 

felt that creative writing helped them improve their 

writing {number 6 ) .  ( It should be remembered that 

negative statement s ,  subh as number 6,  were awarded re­

verse points,  so a high score reveals a high positive 

attitude . )  On the o ther hand , statement number 45, " I  

like writing peemsn i s  one o f  the highest disriminators 

between high-scoring and low-scoring individuals.  

These results would lead one to con�lude that students 

in thi s  study who feel negatively toward po etry strongly 

di slike writing poems , but these same students enjoy 

creative writing. This investigator speculates that 

students in thi s  study who dislike poetry may have been 

required , in the past , to writ e poems with strict atten­

tion to rhythm and rhyme. Perhaps students in thi s  

experiment are no t  aware that free verse is  a type of 

poetry. From past teaching experi ence at Holley High 

School , thi s  investiagtor assumes that most students 

have not been exposed to free verse as much as oth er 

forms of poetry. Another possibility is that the word 
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11poem" in itself intimidates students when told they 

must write a poem. Based on th e results of the Pilot 

Attitude Survey , it would appear that most of the stu­

dents in thi s  experiment enjoy creative writing acti­

viti es, as long as the teacher does not t ell them they 

must write a poem. This investigator feel s  that the 

implications for thi s  observation are important .  Con­

fronted with students Who share the attitudes of the 

students in thi s  study, a teach er who wants students to 

feel posibively toward poetry and creative writing can 

foster po sitive attitudes by using creative writing 

techniques that do not initially require the finished 

product to be in th e form o f  a po em. 

'fwo additional stat ement s on the Pilot Attitude 

Survey that were of interest to this investigator were 

number 24, which read , " l  <ftllnke reading poetry out 

out loud for oth ers to hear. " and number JJ , " l  like 
.. 

to read poetry out loud for others to hear. " Both the 

students with strong positive feelings toward poetry 

and th e students with strong negative feelings toward 

poetry in thi s  study tended to dislike reading poetry 

out loud for oth ers to hear. Evan the student s with 

strong positive feelings were, on the average, only 

willing to rat e those two statements as high as 3 points 

or 11undeoided . "  Apparently ,  based on the Pilot Attitude 
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Survey , past experi ences in which student s in thi s  study 

read poetry out loud were not enjoyable to tho se student s .  

It would b e  helpful t o  det ermine whether o r  not th ese 

student s feel thi s  way when reading their own wri ting, 

the writings o f  other student s ,  or th e wri tings of pro­

fessional po et s ,  or all three. Perhaps student s would 

enjoy hearing th eir own voices recorded by tape recorder 

reading th eir own writing, the writings of fellow class­

mates,  or the writings o f  professional po et s .  Perhaps 

they have never been expo sed to some o f  the excellent 

recorded readings done by po et s .  Dramati c  techniques 

wh ereby student s experiment with di fferent voices and 

gestures for the characters in the same and different 

poems could be interesting and pleasurable .  In any 

ease,  th i s  invest igator feels that i t  i s  important for 

student s to experi ence the beauty o f  spoken poetry , 

including free verse , and to develop po sitive attitudes 

toward suoh an activity. She also feels that there are 

teaching methods which oan foster po sit ive at titudes 

toward reading out loud for others to  hear. Th i s  

assumption could be the basis for fu�ther research . 

Result s in th e Domain 

The first hypothesi s of thi s  experiment was that 

th e two methods o f  evaluating students studying poetry 

Cogni tlve 
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and creative wri ting would yi eld no significant dif­

ference in the amount of knowledge acquired . The di s­

cussion or the results o f  the instrument to measure 

cognitive gro� will be divided into two sections. Th e  

first section will b e  concerned with the Obj ective Test . 

The second section will be concerned with th e Subj ect ive 

Test . 

The Test . The results of the statistical 

analysis of th e Obj ective Test , present ed in Chapter IV, 

confirm the hypoth esi s tor cogni tive behavior. The 

growth of the control group was not signifi cantly di f­

ferent� from that of the experimental group , as measured 

by the Obj ective Test . Both groups experienced a sig­

nificant increase on the Obj ective Test.  Even though 

there was no signi ficant difference between th e two groups 

in terms of stati stical results ,  there was an interesting 

trend in relation to the mean scores of th e two groups .  

At the beginning o f  the experiment , the mean score o f  

the control group was three point s o r  eight per cent 

higher than the experimental group mean score. At the 

end of the experiment , the mean score o f  the experimental 

group equalled that o f  the control group. ( See Table VI , 

page 79. ) In terms of mean scores , the experimental 

group made greater gains than the control group. Thi s  

trend , however, wa s  not strong enough to be considered 

ObJeet1ve 
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significant . The score to indicate level of interaction 

between the two groups (AB)  was too low to attribute the 

difference to the different treatments ( F  = 1 . 40 ) .  ( See 

Table V, 9 page 78. ) Even though the difference between 

the experimental group and the control group on the 

Obj ective Test was not stati stically significant , thi s  

investigator feels it would be imper*ant to determine 

Whether such a trend would continue an4 take on sig­

nificance after a longer period o f  time. It ta�es time 

for students to adjust to a new method of learning. In 

a situation such as a contract plan of lear ning, perhaps 

it i s  necessary for the student to see his or her earned 

mark on the printed report card in order for him or her 

to believe that there will be a direct correlation 

between work achi eved and markes received on the report 

card. 

Another consideration in relation to the results of 

the Obj ective Test is the reliability of the Obj ect ive 

Test . The reliability scores for thi s  test range from 

. 69 to . 82.  These scores are not as high as the reliabil­

ity scores of mo st standardized test s .  Perhaps the 

differences between the two groups in thi s  study would 

be even greater if measured by an instrument with a 

higher reliability. 

In any case , for thi s  experiment both groups made 
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significant gains on the Obj ective Test . In terms o f  

mean scores , the experimental group made more gains than 

the control group. However, the differences between the 

two groups were not significant. 

Test. Th e  results o f  the statistical 

analysis of the SUbj ective Test confirm the hypothesi s .  

Although there was a significant difference between the 

experimental group and the control group in the amount 

of imagery used in descriptive writing, the level o f  

interaction (AB) , i s not h i gh  enough to be considered 

significant at the . 05 level. The difference between 

the two groups , ther�fore , cannot be attributed to the 

treatment s.  However, the level o f  interaction i s  sig­

nifi cant ati:�th e  . 1 0 level. ( F  must equal 2 . 85 to be 

considered signifi cant at�the . 10 level. On the Sub­

j ective Test , F = 2 . 97 for level of interaction. See 

Table VII ,  page 80 . ) Th ere i s  a s•rong probability , 

therefore , that the daily-recitation plan of learning 

was responsible for producing greater gains in the 

amount o f  images used 1n descriptive writing in thi s  

experiment . At the . 05 level, which was the accepted 

level tor significance in thi s  study, the difference 

between the two classes i s  not significant . 

Th e  mean scores o f  both groups on the Subj ective 

Test reveal that the control group went from an average 

Subjective 
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of seven images per description to an average of twelve 

images per description, while th e experimental group 

actually made a slight debline in the average use of 

imagery, going from 6 . 4  to 5. 9 images per descriptive 

passage. This investigator made an observation in tabu­

lating the results of the creative writing whi ch she feels 

i s  important . The low use of imagery on the part of the 

experimental group on th e posttest may reflect a lack 

of enthusiasm and a weariness for writing of any kind. 

Student s in the contract group not only used less imagery 

in their writing on the po sttest , but they tended to 

write less th�n they did on the pretest . Descriptions 

on the po sttest by the contract group seemed terse and 

lifeless. One boy, who is vi ewed as highly creative by 

this investigator, responded to the c�eative writing 

by writing h e  was sorry but he dould not generate any 

feeling toward the picture. On the pretest his response 

was profuse and vi�id ,  with many instances of specific 

imagery. The same observation was true for o thers , but 

not to the same extent as with thi s one particular stu­

dent . This investigator speculates that th e result o f  

lower use of imagery i n  writing for the contract group 

came about because the contract students were required 

to fulfill almo st all the requirements of their contract 

in writing. Since their progress was not checked by l 
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daily-recita�i9n , _ i� was mon�tored through writing and 

r���forced by individual student-teacher conferences as 

time allowed. Student s must have felt weary at times 

with the amount of writing. The investigator can readily 

att est that the checking of written assignment s made her 

feel that her role had degenerated to that of a clerk. 

Although thi s  weariness did not mani fest itself in the 

students •  attitudes toward poetry and creative writing ,  

perhaps i t  i s  manifested i n  the portion of the test 

that measured the use of imagery. In thi s  case,  students 

in the contract group used less imagery and wrote less 

perhaps because of the inordinate amount of writing 

required by the contract method used in thi s  study . 
I 

Another reason for weariness ,  and a much more 

important consideration in a contract plan of learning , 

i s  the way the contract was used in thi s  study. Students 

were involved in deciding what grade to earn, and in 

the cases where activiti es were unstructured , they were 

required to create the activi ty ;  but thi s  investigator 

feels that students were not involved enough in deciding 

how to fulfill th e requirements of the contract . Thi s 

element was left too much to chance. Not enough encourage­

ment or guidance was given to students in thi s  direction. 

Al so student s were limited in determining learning obj ec­

tives. Students in the contract group were only allowed 
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to det ermine how many obj ectives beyond th e minimum they 

wish ed to pursue. Student s contracting for the minimum 

had even fewer deci sions to make concerning learning 

obj ectives. As a result , students tended to accept the 

requirements as a " job" to be done and perhaps did not 

have the time or ability to give thought to the more 

creative activities in the plan. Weariness and bo.redom 

would be natural results o f  such conditions . Bockman 

and Bockman sAid the same when they stressed the impor­

tance of th e contract as a pro cess , ., not as a product .  

A bri ef summary of the ideas of the Bockmans would in­

clude these ideas. Used as process , the contract plan of 

learning involves th e student directly in deciding his 

or her own learning obj ectives. Together, t each er and 

student carefully set goals and determine specifi c  limi­

tations , such as activities,  conditions of evaluation, 

and deadlines. The of contracting contributes 

to the potential for int ellectual growth and to learner 

sati sfaction. When used as product , the contract becomes 

a seri es o f  jobs and requirements handed down to th e stu­

dent by th e teacher. The student i s  deprived ,of the 

essential role o f  determining learning obj ectives. Used 

as the contract plan contributes little to 

intellectual growth and is  pot entially a; source of con­

siderable di ssati sfaction. The Bockmans added that 

process 

product, 
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when the contract is used as product , the contract has the 

potential to dehumanize and depersonalize the lea�ning pro­

cess . 1 The investigator feels that , to some extent , the 

contract was used as product and contributed to a feeling 

of weariness on the part o f  students in the experimental 

group in thi s  study. Th e  investigator also feels that the 

mean scores of th e contract group on the Subj ect Test re­

flect , not so much an ability to use imagery but , a feeling 

of weariness toward any kind o f  wri ting. 

Further evidence of weariness on the part of the 

experimental group might be reflected in the pattern 

of complet ed contracts .  Enthusiasm for completing the 

contracts was at i ts highest level during the initial 

unit ,  i f  one looks at completed contracts.  Fbr Unit I,  

student contracts and actual grade� earned are as follows : 

Contract Actual earned 

A =  8 A =  6 

B =  6 B =  7 

c = c = 2 

Total 18 D = 2 

F = . 1 

TdJtal 18 

Bo ckman and Valerie Bockman, " Contracting for 
Learning outcomes : Potentialities and Limitations , "  National 
Association o f  School Volume 57 , 

pp. 

------ grade _____ _ 

4 

See2ndar1 ______ Principals, 
February. i9?j, 17-26. 
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Pbr Unit I, four students received a mark lower than de­

sired on the contract. One student actually received a 

mark higher than his contracted grade, and one student took 

the unit t est a second time to rai se her final mark. 

Fbr UAit II,  the number o f  unfulfilled contracts 

ro se. The contracts and grades earned for Uni t  II are 

as follows : 

Corttraot 

A •  10 

B =  2 

c = 

Total 18 

Actual 

A = 4 

B =  3 

c .  6 

D •  2 

Total 18 

earned 

Fbr Unit II , ten students earned marks lower than they 

desired on the contract. Only two students took advan­

tage of �ing the unit test a second t1.me to rai se 

their final marks tor the unit. 

For Unit III,  the same trend toward unfulfilled 

contract s continued. 

Contract Actual earned 

A = 8 A = 4 

B = 3 B =  5 

c = 6 c = 4 

none = 1 D = 1 

Total 18 ¥ = 4  
Total 18 

_____ grade ------

5 

F = 3 

--~- grade -------
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For Unit III , eight student s earned a mark lower than 

they had initially agreed to earn. One student earned 

a higher mark than initially desired, and one student 

decided to take th e unit test a second time for a higher 

mark .  

This investigator reels that the contract plan does 

have value as a learning method. It does take into account 

individual differences in learning. It does make obj ectives 

clear to students and t eacher alike. It does place more or 

the responsibility for learning on th e  student . Grading 

becomes more obj ective ; the student knows what i s  required 

for each grade. The contract plan has the potential to 

give students more freedom or choice in what to learn 

and how to learn. However, in this experiment , the in­

vestigator feels that the contract process should have 

been altered after the first unit.  After students were 

exposed to one unit ,  they were familiar with th e  operation 

of thi s  new learning method .  At thi s  time, students 

could have profited from being involved in determining 

some learning obj ectives, with the h elp or the teach er. 

Student s could have been guided and encouraged to consider 

their own particular strengths and weaknesses, and sub­

sequent ways to complete th eir contracts. It should be 

noted that such an approach might require more time and 

experti se. This investigator questions whether most l 



98 

c]!Assroom teachers have enough skill in thi s  area to guide 

this kind o f  learning. 
"''' 

The alternative way , however, of using the contract 

as a product instead of a process has the potential to 

dehumanize the learning process. In thi s  case,  this 

investigator feels the contract was used too much as a 

product and not enough as a process. Even though some 

activities were unstructured , these activities were not 

always required and therefore not chosen by enough stu­

dents. Th e  decline in the use of imagery in descriptive 

writing on the part of the contract student s and the 

increasing number of unfulfilled contracts as the experi­

ment continued are seen by thi s  investigator as evidence 

that the contract was used too much as product and not 

enough as pr,ocess, The investigator also speculates 

that s'b.udents became somewhat weary with the contract 

plan as it was used in thi s  study and that thi s  weariness 

is reflected in the results of the Subj ective Test and 

also in the pattern o f  uncompleted contracts. 

CONCLUSIONS 

After a seven-week study o f  poetry and creative 

writing, student s in the control group and students in 

the experimental group showed no signific�nt differences 

when compared . This result was true for both the affective 
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and cognitive domains . Some interesting trends occurred , 

a�though these trends were not statistically signifi cant . 

In terms of mean scores the contract group showed a 

greater gain in know�edge of e�ements of poetry than the 

contro� group. Di fferences between the control group 

and the experimenta� group in the use of imagery on the 

Subj ective Test were perhaps due to the inordinate amount 

of writ ing required by the contract p�an of learning in 

thi s  study . 

Thi s investigator concludes that the contract plan 

does have value as a learning instrument . The contract 

plan does take into acco� individual differences in 

learning. It does make obj ectives clear to students and 

teacher a�ike. Th e  contract p�an p�aces more of the 

responsibility for learning on the student . Grading 

becomes more obj ective. The contract plan has the 

potentia� to give students more freedom of choice in what 

to learn and how to �earn. 

The contract p�an has the di sadvantage of reducing 

the amount o f  socia� int eraction between student s .  Also 

a contract p�an 1n which student s have no · �le in deter­

mining learning obj ectives has the potentia� to dehumanize 

and depersonalize th e learning process. Used in thi s  

manner, th e contract can become nothing more than a seri es 

of jobs handed down to the student by the teacher. 
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Enthusiasm for learning can be dimini shed when the 

contract plan does not encourage students to be in­

volved in determining learning obj ectives , with the 

help of the teach er. 

RECOMMENDATIONS 

1 .  It i s  recommended that a similar study be conducted 

in which students using th e  contract plan are directly 

involved in determining some learning obj ectives ,  

with the help o f  the teach er. 

2 .  It i s  recommended that di fferent methods be compared 

to th e contract plan, using a type of comtract plan 

1n which students are directly involved in determining 

some learning obj ectives,  with the help o f  th e teacher. 

J.  It i s  recommended that a similar study be conducted 

in Which a contract plan i s  alternated with the daily­

recitation plan. 

4. It  1 s  recommended that a similar study be conducted 

to examine the long range effects of the contract 

and daily-recitation methods on cogni tive and affec­

tive behaviors. 

5. It i s  recommended that a similar study be conducted 

comparing students who have previously taken a contract 

course to tho se who are taking a contract course for 

the first t ime. 
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6. It is recommended that a similar study be conducted 

to examine other effects on writing. 

7 .  It i s  recommended that a similar study be conducted 

to determine how a contract plan in which students 

determine some learning obj ectives, with the h elp 

of th e teacher, affect s self-image and self-reliance. 

SUMMARY 

The hypothesi s for affective behavior in this study 

was confirmed. After a seven-week study o f  poetry and 

creative writing ,  neither the control group nor the 

experimental group significantly changed their atti tudes 

toward poetry and creative writing on the attitude scale 

developed by thi s investigator for thi s  study. Th i s  

result was expected b y  thi s  investigator wh o  reels that 

atti tudes are formed over longer periods o f  time. In 

tabulating the results of th e Pilot Attitude Survey , the 

investigator found that students who had an overall 

negative reaction to poetry on the attitude survey still 

1nd1cated that they enjoyed creative writing and considered 

i t  important. Also , students who said they di sliked 

writing poems indi cated that they enjoyed creative writing 

activiti es. Another observation from the Pilo t Attitude 

Survey was that mo st students said they disliked reading 

poetry out loud ror others to h ear. 
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The results of the Obj ective Test confirm the hypo­

thesis for cogni tive behavior. Both groups made signifi­

cant gains in cognitive learning. There were no signifi­

cant differences between the two groups on the Obj ective 

Test . In' t erms of mean scores ,  there was a trend which 

favored the experimental group, whiCh made greater gains 

than the control group. '!his trend, however, was not 

stati sti cally significant. 

The results of the Subj ective Test reveal that 

although there was a significant difference between the 

two groups, thi s  difference could not be attributed to 

the difference in treatments.  '!here i s  a strong probability 

that the greater gains in use of imagery made by the con­

trol group resulted because of the treatment (daily­

recitation plan) .  However, thi s  probability i s  signifi­

cant only at the . 10 level of significance .  Thi s inves­

tigator speculates that the decline in the use of imagery 

and the increasing number o f  unfulfilled contracts by the 

experimental group are reflections o f  weariness on the 

part of the contract group. The investigator speculates 

further that thi s  weariness resulted because the contract 

itself was used more as a product and less as a process. 

The contract plan has value as a learning method. 

Under the contract method, individual differences are 

taken into accouaz, the student must take more responsibility 
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for learning� obj ectives are clear, and grading becomes 

less arbitrary. The contract plan has thei�potential to 

give students freedom of choice in what to learn and how 

to learn, within an accepted framework. Th e  contract plan 

has the di sadvantage of decreasing so cial interaction. 

Also the plan Which uses the contract as nothing more than 

a ser1es or 3obs to be com�1eted contr1butes �1tt�e to 
intellectual growth and can dimini sh learner sati sfaction. 

Further research could produce more conclusive 

result s concerning the effectiveness of the contract 

plan as a learning method . 
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A :  Pilot Attitude 

This i s  not a test . Your answers will remain anonymous .  
No names please. Be honest with your answers. Indicate 
the degree to which you agree or di sagree with the following 
statements .  For example ,  the statement might be , 11 School 
i s  boring. 11 If you strongly agree ,  your answer will look 
like thi s :  

School i s  boring. 

Strongly 
agree Agree 

4 

Undeci- Di sa- Strongly 
ded gree di sag�e 

2 1 

On the other hand , i f  you di sagree with that statement , your 
answer will look like thi s :  

. 

School i s  boring. 5 4 1 

If you have- any questions about th i s  survey, please ask the 
teacher. 

Strongly Un:deci- Di sa- Strongly 
agree Agree ded gree di sagree 

1 .  I like poetry. 5 4 3 2 1 

2 .  Wr�ting down thoughts and 
feelings i s  stupid. 5 4 3 2 1 

3 . Poetry i s  fun to read. 5 4 3 2 1 

4. Li stening to o ther people 
read poems i s  boring. 5 4 3 2 1 

5. Poetry i s  important . 5 4 3 2 1 

6 .  Creative writing do es 
not help m� improve 

4 2 1 my writing. 5 3 

7 . Reading poetry i s  
relaxing to me. 5 4 3 2 1 

Appendix Survey 

3 

J © 
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Strongly Undeci- Disa- Strongly 
agree Agree ded gree di sagree 

a. I dislike putting my 
feelings into written 
words. .5 4 2 1 

9. I admire persons who 
write poems to earn 
a living. .5 4 2 1 

10.  Tenth grade English 
would be a better program 
without poetry. .5 4 2 1 

1 1 . I enjoy hearing poetry 
read out loud by t others. .5 4 2 1 r 

12 .  I di slike learning 
about poetry. .5 4 2 1 

1 3 . Creative writing 
i s  fun. .5 4 3 2 1 

14. Poetry is boring 
to read. .5 4 2 1 

1 .5. I enjoy writing 
comparisons of things 
which are not alike. .5 4 2 1 

1 6 .  I dislike reading 
poems .  .5 4 2 1 

1 7 .  I feel it  is  useful 
to study and learn 
more about poetry. .5 4 2 1 

18.  The only .reason students 
read poetry i s  because 
they have to . .5 4 3 2 1 

1 9 .  Creative writers are 
important. .5 4 3 2 1 

20.  I ha. te poetry. .5 4 3 2 1 

21 . I like to write descriptions 
of people and places. .5 4 3 2 1 

3 

3 

J 

3 

3 
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Strongly Undeci- Di sa- Strongly 
agree Agree ded gree disagree 

22 . People who write poems 
add nothing of value 
to the world. 5 4 2 1 

23. Creative writing is  
important . 5 4 2 1 

24. I dislike reading poetry out 
loud for others to hear. 5 4 3 2 1 

25. I enjoy studying poetry. 5 4 3 2 1 

26. People Who write down their 
feelings are dumb. 5 4 3 2 1 

27 .  Poetry is useful. 5 4 3 2 1 

28.  Poetry i s  the worst part 
of studying English. 5 4 2 1 

29. I enjoy writing down 
my feelings. 5 4 2 1 

30 . I feel it is  of no value 
to study poetry. 5 4 3 2 1 

J1 .  Poets give me insight 
about life. 5 4 3 2 1 

32 .  Poets are weird. 5 4 J 2 1 

33. I like to read poetry 
out loud for others 
to hear. 5 4 2 1 

34. Poetry i s  the best part 
of studying Engli sh .  5 4 2 1 

35. Poetry is a waste 
of time. 5 4 2 1 

36.  Creative writing 
helps me become a 

4 1 better writer. 5 

37. I dislike comparing 
things which are not 

4 2 1 alike. 3 

; 

3 2 

5 
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Strong�y Undeci- Disa- Strongly 
agree Agree ded gree disagree 

38. I enjoy reading poems 
for pleasure. s 4 2 1 

39. Writing descriptions of 
people and places seems 
like a useless activity 
to me. s 4 3 2 1 

40. Poetry i s  interesting. 5 4 3 2 1 

4-1 . Poetry 1s not 1mportant. S 4 3 2 1 

42 . Creative writing is 
boring. s 4 2 1 

43. People who like poetry 
are weird. s 4 3 2 1 

44. I like writing poems. s 4 3 2 1 
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�:  � 2!. Pilot Attitude 

!2t Level 2! Di scrimination 

Statements from to1al. ptG aardsl total pt& a-.ude:l 
Pilot Attitude l::U the eleven l.ow- by the eleven h1fP-

students 

*1 .  I like poetry. 20 45 25* 

2 .  Writing down thoughts and 
feelings i s  stupid .  36 49 1 3  

*3 .  Poetry i s  fun to read. 1 8  44 26* 

*4. L! stening to other people 
22* read poems is boring. 22 44 

*5. Poetry is important. 1 5 31 16* 

6 . Creative writing does not 
help me improve my writing. 39 48 ?.9 

*7. Reading poetry is  relaxing • 

22* to me. 1 5 :37 

a. I di slike putting my feelings 
into written words •. :39 47 8 

9 . I admire persons who write 
poems to earn a living. 30 41 11 

*1o.  Tenth grade Engli sh would 
be a better program without 
poetry. 21 45 24* 

*11 .  I enjoy hearing poetry read 
23* out loud by others. 22 45 

*1 2 .  I di slike learning about 
28* poetry. 19 47 

1 3 .  Creative writing i s  tun. 39 45 6 

*14. Po etry i s  boring to read. 18  49 :31 * 

*indicat es statement was retained for the final attitude scale 
because o f  high discrimination between low-scoring and high-
scoring individuals. 

Surve;r 

Appendix 

Survey 

Ana1ys1s 

~ students d1tfm 
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Statements from to1al pta. aErded total pta awarded 
by the eleven higl-Pilot Attitude by the eleven low-

students students d1N' erence 

1 5. 

*16 .  

*17 .  

18.  

19.  

* 20 . 

21 . 

22 . 

23.  

24. 

*25. 

*26. 

27 .  

*28.  

I enjoy writing compari sons 
of  things which are 
not alike. 31 

I dislike reading poems. 22 

I feel it is useful to study 
and learn more about poetry. 21 

The only reason students 
read poetry i s  because 
they have to. 31 

Creative writers are 
important . 33 

I hate poetry 20 

I like .to write descriptions 
of people and places. 34 

People who write poems add 
nothing of value to world. 38 

Creative writing i s  1m-
portant. 39 

I di slike reading poetry 
out loud for others to 
hear. 17 

I enjoy studying poetry. 19  

People who write down 
their feelings are dumb. 27  

Poetry is useful. 28 

Poetry is the worst part 
of studying English.  18  

�9. :I enjoy writing down my 
29 �S'lfiA:ngs • 

44 13 

44 22* 

42 21* 

42 11  

45 12  

51 31* 

41 •'7 

52 14 

48 9 

36 19 

45 26* 

49 22* 

43 1 5 

51 33* 

44 15 

*indicates statement was retained for the final attitude seale 
because of high discrimination between low-scoring and high-
scoring individuals. 

Survey ""'1.ing 
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total pta awarded 
1:U th e  eleven high-

Statements from 
Pilot Attitude 

tx>tal pta EDBtdai 
by the Eieven low­

students students <11.fi'erE1103 

*30--. I feel it i s  of  no value 
to study poetry. 22 

31 . Poets give me insight 
about life. 23 

32. Poets are weird. 33 

33 . I like to read poetry out 
loud for o thers to�hear. 23 

34. Poetry is  the best part of 
studying Engli sh.  13  

*35. Poetry i s  a waste of  time. 24 

36. Creative writing helps me 
become a better writer. 37 

37. I dislike comparing things 
which are not alike. 29 

*38. I enjoy reading poems 
for pleasure. 25 

39 . Writing descriptions of 
people and places seems 
like a useless activity 
to me. J8 

*4o . Poetry is  interesting. 1 7  

41 . Poetry is  not important . 30 

42: Creative writing is  boring. 36 

43 . People who like paetry are 
weird. 41 

*44. I like writing poems .  15  

39 

51 

29 

29 

50 

47 

46 

45 

48 

47 

48 

47 

52 

45 

*indicates statement was retained for the final attitude seale 
because of  high discrimination between low-scoring and high­
scoring individuals . 

16  

18 

6 

1 6  

26* 

10  

17  

2o* 

10 

JO* 

18  

11  

11 

JO* 

Survey soori.ng 

49 27* 
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C :  Attitude Scale 

� sted below are twenty statements about poetry. �r 
each statement indicate how you feel about that statement 
by circling one of the five numb ers. 

For example ,  the statement !light be, n school is boring� " 
If you strongly agree ,  your answer will look like thi s :  

Strongly Undeci- Disa.-
agree Agree ded gree 

School i s  boring. ® 4 3 2 

On the oth er hand, i f  you di sagree , but not strongly-, your 
answer would look like this : 

School i s  boring. 5 4 3 ® 

Strongly 
disagree 

1 

1 

If you have any questions about thi s  survey, please ask the 
teacher. 

Strongly Undeci- Di sa- Strongly , 
agree Agree ded gree disagree 

1 .  I like po etry. 

2 .  I feel it is o f  no value 
to study poetry. 

3 . Poetry is fun to read. 

4. Poetry i s  a. waste o f  
time. 

5. I enjoy reading poems 
for pleasure. 

6 . Tenth grade English 
would be a better program 

5 

; 

5 

5 

without poetry. 5 

7 .  Poetry is interesting. ; 

4 3 2 1 

4 3 2 1 

4 3 2 1 

4 3 2 1 

4 1 

4 2 1 

4 2 1 

Appendix_ 

5 2 
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Strongly Undeci- Disa- Strongl.y 
agree Agree ded gree disagree 

8 .  �stening to other peopl.e 
read poems i s  boring. 5 4 3 2 1 

9.  I feel it  1s useful to 
study and learn more 
about poetry. 5 4 2 1 

10 .  I hate poetry. 5 4 2 1 

1 1 .  I like writing po ems. 5 4 2 1 

1 2 .  Poetry i s  boring to read. 5 4 2 1 

1 3. I enjoy studying poetry. 5 4 3 2 1 

14. I dislike reading poems. 5 4 3 2 1 

1 5 . I enjoy hearing poetry 
read out loud by oth ers . 5 4 2 1 

16.  People who write down their 
feelings are dumb. 5 4 3 2 1 

1 7 .  Reading poems i s  relaxing 
to me. 5 4 2 1 

1 8 .  Poetry i s  the worst part 
of studying Eng�i sh .  5 4 3 2 1 

19.  Poetry 1s important . 5 4 2 1 

20. I dislike learning about 
poetry. 5 4 3 2 1 

.'.l 
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Writ ten below are t en Short passages .  First circle the 
number o f  each passage that contains language. 

underline the figurative language in tho se passages 
you selected. above each figure of speech that you 
have underlined·; writ e  doWB what kind of figurative language 
i s  being used.  

Ex:ample :  
me+a p h or @ She i s  a 

1 .  Down in the drowsy town, the streetlamps ¥awn and nod .  

2. In the grass and the grain; beside the road , and in some 

places scattered over the road, there were many papers. 

3 . It seems to me that I am the lo st piece o f  that j igsaw 

puzzle accidentally fallen into the wrong box. 

4. The big white computer devoured the roll o f  white paper 

that Mr. Jones put into its  dark mouth . 

5 . Adam didn ' t  really hear th e last sentence .  His shoulders 

slumped , his  eyes grew mi sty, and hi s gaze went to the 

ground. Th e  smile left his  lips as he trudged acro ss 

the street to his  tenement. 

6 .  I am a snowflake ,  falling silently to earth . One in a 

million or a billion more. 

7. You knew it was time to be careful when Nancy • s voice 

became velvet . 

8 .  When I stepped out into the bright sunlight from th e 

darkness of the movie house, I had only two things on 

my mind : Paul Newman and a ride home. . 

Append.in ObJeot1ve 

figurative 
Second 

Third 

doll-1 



9. The yellow fog rubs its back upon the window panes . 

10 . Her no se looks like a little wh ite onion. 

Circle � letter 2! � � _an:::.;sw:;.;;;.;::e;:.r. 

1 1 . Cl1ch� could best be defined as : 

a )  language llhich shews the speaker• s attitude 
toward himself or his subj ect matter. 
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b)  giving human qualities to an obj ect , an animal , 
or an idea. 

c) the dictionary definition of a word. 
d )  a stale·, over-used compari son. 
e )  a statement that contradicts itself. 

12. Personification i s : 

a )  giving a person the qualiti es o f  an obj ect or 
an idea. 

b )  the speaker' s attitude toward his subj ect matter. 
c )  the emotional feelings behin4 a particular word. 
d )  a figurative way of speaking. 
e )  a Short form of poetry. 

Test items 13 -- 1 7  are based on th e poem 11Wash" 

Fbr seven days 1t rained that June ; 
A storm· half out to sea kept turning around like a dog 

trying to settle himself on a rug; 
We were the fleas that complained 1n his hair. 

On the eighth day, before I had risen·; 
My neighbors • clothes had rushed into all the back yards 
And lifted up their ar.ms in pr-aise. 

From an upstairs window it seemed prehistori cal : 
Through the sheds and fences and vegetable gardens", 
Worksh1rts and nightgowns , long- soaked in the cellar, 

Underpants; striped towels , diapers, child ' s  overalls ,  
Bibs and black bras throng the sunshine 
With hosannas of cotton and halleluia.hs o f  wool. 

by John· Updike 

WASH 
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13.  The people in the first stanza 

a )  are unhappy. 
b )  complain to the dog. 
c )  have fleas. 
d )  are turned around , 
e )  are sitting on the rug. 

14. '!h ere i s  a change in the weather in 

a )  the first stanza. 
b )  the second stanza. 
c )  between the second and third stanza. 
d )  between th e third and fourth stanza. 

1 5 .  In the second , third, and fourth stanzas the speaker 
i s  describing 

a )  his  idea of heaven. 
b )  clothes hung out to dry. 
c )  people ru8hing out to sunbathe 
d )  his  neighbors ' singing and dancing. 

16 . In the last line the speaker describes what h e  sees 
as though it were a 

a ) church service. 
b) madhouse. 
c )  wash house. 
d) friendly neighborhood. 

1 7 .  Row does the speaker feel about what h e  sees? 

a )  Sad and di scouraged, 
b )  Pleased and amazed.  
c )  Angry and frustrated, 
d ) Unconcerned and bored. 

Test items 1 8  and 1 9  are based on " Dust of Snow. " 

'!he way a crow 
Shook down on me 
The dust of sncnr 
From a hemlock tree 

Has given my heart 
A change o f  mood 
And saved some part 
Of a day I had rued. 

by Robert Fro st 



121 

18. The speaker ·in ·this poem seems to feel 

a )  annoyed. 
b )  angry 
c )  sorrowful. 
d )  relieved. 

19.  Which one of the following statements best supports 
your answer to question #18? 

a )  Words like ncrow" (line 1 ) ,  "dust " (line 3 ) 
and 11tree" (Line 4: )  show the speaker ' s  feelings. 

b )  The picture of the crow i s  so ridiculous that 
it must have amused the speaker. 

c )  '!he fact that the speaker mentions his heart 
(line 5 )  gives the poem its sentimental tone. 

d )  In the second stanza the speaker tells us how 
he feels.  

Each of the following three short passages is  followed by 
two questions. Circle the letter of the best answer. 

She has new leaves 
After her dead flowers , 
�ke the little almond tree 
Which the frost burt . 

from "New JA:)ve"by Richard Aldington 

20. In this short passage , "dead flowers" refers to 

a )  the heartbreak that a new love can cause. 
b )  an unfortunate or unhappy experience that is  now past. 
c )  the time in the woman' s  life before she finds love. 
d )  a flowering t,ruit tree 1n spring. 
e )  the joy of dying. 

2 1 .  T.Be person Who wrote these lines probably believes 
that love i s  

a )  powerful 
b )  amusing 
c )  deadly 
d )  exasperating 
e )  always happy 
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: �. ,. This is the time when the blackbird opens up her drumfire, 
streams of soft-no sed dum-dums on the stunned fields. 

from trThe Black Booku by L. Durrell 

22.  In thi s  passage , "drumfire" refers to 

a )  a gun sho t .  
b )  th e roar o f  a cannon. 
c )  the roll of a snare drum. 
d )  the boom o f  a bass drum. 
e )  th e sound o f  the blackbird. 

23. Which one o f  th e following best describes the sound 
suggested in the lines above? 

a )  It is repeated several times . 
b )  It i s  simply one o f  many sounds. 
c )  It i s  un4omfortably loud. 
d )  It i sn ' t  heard by anyone. 
e )  It frightens the birds . 

The moon dwindled and thinned to the. fringe o f  a 
fingernail held to a candle • • •  

from "Moonri-seu by Gerard Hopkins 

24. In thi s  passage, the 111moon i s  a 

a )  harvest moon. 
b )  pale moon. 
c )  thin crescent moon. 
d )  full moon. 
e )  half moon. 

25. Th e  person who wrote th i s  passage seems to feel 

a )  j ealous . 
b )  bewildered 
c )  angry 
d )  joyous 
e )  thoughtful. 

Question #26 i s  based on the poem "The Road Not Taken" 
by Robert Fro st. 



lb.§. Road � Taken 

Two roads diverged 1n a yellow wood , 
And sorry I could not travel bo th 
And be one traveler, long I stood 
And looked down one as far as I could 
To where it  bent in the undergrowth ; 

Th en took the other, as just as fair, 
And having perhaps the better claim, 
Because it was grassy and wanted wear ; 
Though as for that th e passing there 
Had worn them really about the same , 

And both that morning equally lay 
In leaves no step had trodden black . 
Oh , I kept the first for another day l 
Yet !I knowing how way leads on to way , 
I doubted i f  I should · ever come back . 

I shall be telling thi s  with a sigh 
Smmewhere ages and ages h ence : 
Two roads diverged in a wood, and I­
I took the one less traveled by, 
And that has made all the di fference .  

by Robert Fro st 

26 . In th e poem 11The Road Not Taken, 1 1  choosing a road 
becomes a symbol for : 

a )  the choice between good and evil .  

12.3 

b) unimportant deci sions that everyone has to make .  
c )  making choices about things which look similar 

but wh i ch will result in different experi ences. 
d )  choo sing between things which look very different 

and bring similar experience s .  
e )  choosing a path i n  the forest . 

Test 1 tems 1 .3-25 were borrawed with permi ssion from the 
following test mat erials published by G1nn and company, from th e 
series : G1nn Inter�elated 1n Literature. 

ed . Alan Purves . 
Growth � 9 ,  ed . Alan Purves .  

________ , z, ed. Alan Purves . 

Responding: sr9iuenoe 
Charles cooper,"""'Ilra5nost1c Tests i.:Speoiric skiiis, !!., 

Pretest 
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Describe what you see on page 27 of the book entitled 
Man in the Poetic Mode to a person who cannot see the 

Try to th e feeling of the picture in 
your description. 

Write your description on thi s  page. Use the back s1de 
1f necessary. 

Appendix Sub.1 eot1 ve 

p1cture1 capture 



E=  �--Posttest 

12.5 

The items on the O)j eet1ve Test--Posttest were identical 
to the Obj ective Test used in the Pretest with the exception 
o f  the last three items for which the following items were 
substituted .  ( See Appendix D :  Obj ective Test for the 
first twenty-three items on the test . ) 

�Uestions 24 and 2.5 are based on the following passage : 

To think to know the country and not know 
The hillside on the day the sun lets go 
Ten million silver lizards out o f  snow. 

by Robert Fro st 

24. The "Ten million silver lizards" are 

a )  snow flakes. 
b) melting wat er. 
e )  light reflect ed off snow. 
d )  snowbanks sparkling in the sunlight. 
e)  tree roots. 

2.5. How does the speaker seem to feel about the scene he i s  
describing? 

a )  He i s  Saddened by what he sees. 
b) He di slik.es what he sees. 
e )  He fears what he sees. 
d )  He is indifferent to what he sees . 
e )  He likes what he sees. 

Quest ion 26 is based on the following poem. 

� Brain Within � Groove 

The brain within its groove 
Runs evenly and true ; 
But let a splinter swerve , 
' Twere easier for you 

To put a current back 
When floods have slit the hil�s . 
And scooped a turnpike for themselves ,  
And trodden out the millsl  

by Emily Dickinson 

Appendix Objective 
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26 . In the above poem. what symbolic meaning might be 
associated wi th 11m11ls" ?  

a )  Fbrces that regulate our lives.  
b )  Destruction in our lives.  
c )  Evil �orces 1n life. 
�) Independence and freedom. 
e )  Choices in li fe .  

1 26 
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G :  � � Q! � Results 

Scores for Control Group* 

Att itude Scale Obj ective Test Sub jective Test 

Pretest Pretest Post test Pretest Posttest 

24 63 13  28 24 23 

36 67 11 25 9 1 9  

39 51 7 8 0 1 

44 39 14 23 19  2 

46 86 1 8  21 3 5 

54 57 19 14 12 17 

65 69 12 30 5 18 

6 5  45 19 12 13 5 

66 71 0 21 3 1 8  

6 6  78 19  1 2  18 20 

69 71 1 3  1 6  2 3 

69 72 23 1 7  2 14 

72 24 19 13 12 1 1  

72 82 15  20  6 12 

74 97 6 22 3 42 

79 75 20 1 7  4 8 

83 39 1 8  1 3  3 6 

92 66 13  29 1 25 

83  72 1 0  22 8 6 

74 82 7 13  1 0 

68 74 8 6 2 3 

*scores should be read vertically. There i s  no correlation 
when scores are read horizontally. 

Appendix 

Postteat 
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Scores for Experimental Group* 

Attitude Scale Obj ective Test Subj ective Test 

Pretest Post test Pretest Postt est Pretest Po st test 

46 75 6 1 7  6 2 

48 6 5  1 6  1 8  8 2 

49 83 1 7  23 4 7 

49 67 6 1 0  6 2 

6o  78 4 23 3 1 6  

64 80 4 1 8  4 3 

67 83 20 12 9 7 

71 74 1 1  25 1 1 2  

71 51 14 18 7 5 

72 80 7 1 0  1 1 8  

73 85 1 8  2 7  1 0  1 0  

79 59 0 1 5  22 3 

79 6 9  1 8  1 9  8 0 

80  47 6 27  1 9 

91 84 1 0  24 1 8  8 

96 57 1 3  20 6 1 

100 71 1 0  8 0 0 

62 54 9 1 8  2 1 

*scores should be read vertically. There i s  no correlation 
Wh en scores are read horizontally. 
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g:  Contract � 

!l!!ll ! 

Th i s  first unit will begin Tuesday, April 22 , and 

end Tuesday , May 6.  The unit test will be given Tuesday , 

May 6 .  You may t�e the unit t est earlier i f  you feel you 

are ready . Fbr thi s  unit ,  Exercises #10 and #1 1 have dead­

lines--Monday , April 28 for #1 0 and Monday, May 5 ,  for #11 .  

You may do them any time before those dates but they MUST 

be complet ed by tho se deadlines.  All work for the unit must 

be completed by Tuesday , �y. You will be penalized ror 

work handed in after that date .  

Read the minimum requirements for a grade o f  c. Look 

over some o f  th e exercises to get an idea what they are like.  

If you wish to earn an A or a B, read the guidelines. Then 

write your name and your intentions on a sheet o f  paper to 

be given to me on Tuesday , April 22 . 

c 

1 . Read introduction, li sten to lectures. 

2. Answer review questions,  exercise #1 . 

3 .  List images ,  di stingui sh between showing and t elling , 
exercise #2 . 

4. Write two o f  your own image s ,  exerci se #3 . 

5 .  Read five o f  the poems listed. Fbr each poem answer 
the questions given, exercise #4. 

Appendix Sample----

Imagery 

(70--79) 
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6. Write words to describe touch , a 11touoh inventory, "  
exercise #; . 

7 .  A signt inventory , exerci se #6. 
8.  Worksh eet on the difference between concrete and ab­

stract nouns, exerci se #7. 

9 .  Worksheet on specific and genera1 nouns , exercise #8 . 

1 0 .  Oomp1ete two sensory recordings , exerci ses _t/10 and #11 .  
( See dead1ines. )  

1 1 .  Verbs in your wri ting, exerci se #9. 

12.  Take part in class di scussions. 

The last minimum requirement is a grade of at least 70% 
on the unit test . If you do not earn 70% on the test , 
you may study and take the test over, but thi s second 
time you must earn at least 80% for a c. . 

The above are minimum requirements. If you wi sh to earn 
a -igh er grade, read the fo1lowing. 

B 

Complete a11 the minimum requirements ( same as those for 
a C ) and add the following : 

2 additional poems ( same li st as exercise #4 ) 

at least one extra activity (list i s  at the end o f  the 
uni t )  

80% on unit test {or 90% i f  taken over) 

A 

Complete all the minimum requirement s ( same as those for 
a C )  and add the following : 

4 additiona1 poems ( same li st as exercise #4 ) 

2 extra writing activities from list at end of the unit . 

at 1east one pi ece of creative writing of your own design. 

90% on unit test ( 95% if taken over ) 

NOw decide what grade you want to work for and write out 
your intentions for me to see and approve�� 

13. 

(80--89) 

(90--100) 
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Unit I - -

Imagine for dessert you had a· three-layered nut-and-cream­

covered hot fudge sundae. Perhaps someone asks what i s  was 

like . Or you are swimming in fresh , clear, cool water and 

someone from th e shore calls out,  ns:ow does it feel? " Or a 

fri end asks you� What Drama Club i s  like,  or playing b$seball , 

or marching in the band. How do you communicate these ex­

periences? 

First , forget all the adj ectives you had lined up � fan­

tastic , incredible, terrific and so on. Th ey don• t describe 

anything. There i s  only one way really tor you to communi cate 

to the oth er person what your experience feel s  like : by using 

a number of sharp, clear experi ences that resemble the ex­

perience you are trying to describe ,  and saying that this 

experience i s  a combination o f  tho se. 

In oth er words, you must search for words that will 

paint a picture in your fri end ' s mind , or leave a tast e in 

your fri end ' s mouth . You will want to use Imagery 

i s  language that allows the reader (or li stener) to see , to 

hear, to touch ,  to smell , ·to taste th e obj ect or experi ence 

you are trying to shuw. (We o ften think of imagery as 

applying to the sense of sight,  but actually imagery involves 

all the senses. ) Wh en you use imagery , you something, 

instead of TELLING ABOUT it.  

Imagerz 

imagery. 
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TELLING 

My lunch was good. 

My girlfri end is cute.  

Winter is cold . 
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SHOWING 

My lunch consi sted o f  a pizza thi ck 
with tQmato sauce ,  melted chees e ,  
pepperoni and mushrooms o n  a thin 
crunchy crust .  

My girlfri end has shoulder length 
blonde hair, sh iny and straight. Her 
eyes are clear blue. Her no se i s  
small and delicate ;  dimples�accent 
h er mouth. 

Winter brings icicles clinging to 
th e outside of my bedroom window, 
fro sting the glass like down on a 
duck. 

You may ask ,  "What ' s  the difference? 11 If  you really want to 

communicate to your friend what an obj ect or experi ence or 

person is really like so that your fri end can see, hear, 

touch , tast e ,  or smell, th en imagery i s  the only way to do 

i t .  Telling about will not communicate the experi ence to 

your friend in the same way as showing. Imagery allows your 

fri end to �· And feeling i s  What po etry i s  all about. 

(Another thing imagery does i s  that i t  allows your friend 

to make up h i s  mind for himself. You may say your girl­

fri end or boyfri end i s  cut e :  wi thout a description your 

friend can imagine anything h e  likes. When you use words 

that allow your fri end to see for himself, then h e  can ddcide 

for himself if your girlfri end or bo�fri end i s  really cute , 

according to what 11cut en m.eans to him or h er. ) Th e  key to 

imagery i s  When I say my lunch i s  good, you can 

imagine anything you want , and it  i s  likely you do not start 

FEELING. 
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to salivate. If I describe my lunch so that you can see , 

smell, and taste it , then it is  pos�ible for you to FEEL. 

If you �re hungry and like that food, you may feel saliva 

in your mo�th . If you are stuffe� and hate pizza, you 

may feel nauseated l t  In any ease,  imagery allows the 

reader to feel. Imagery communicates in a different way than 
-

telling about something. 

For additional informat ion about imagery you may want to 
check in some books.  Listed below are the titles of  some 
books that contain information and examples about imagery. 

Adventures in pp. 289-193 . 
Sound pp. 

to pp. 57-77. 
Short Stories, pp. 

ExereJ;se Review 

1 .  What is imagery? 

2 . What is the difference between language that " shows" and 
language that "tells about" something? 

3 .  Write your own example of  "showing" and "telling about" 
the same thing. 

4. When is it important for people to use imagery? 

5. What purpose does imagery serve for a poet? 

Exercise 

Part I :  Distinguish the following passages as primarily ' SHOWING or TELLING. 

1 .  The classroom was in complete di sarray, 

Appreo1at1on, 
and Sense, 45-52. 

Beowulf Beatles, 
Wr1t1nf Incredibly Plazs, Poems, 

14 -156. 

9.uestions 

#2 
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2 .  The sold�er staggered into the room and. bowed politely. 

3 .  On both sides of th e trail , broken husks of wagons and 
the bleached bones of the oxen which had pulled them lay 
abandoned. 

4. The sky was bright red. 

5. My mother was furious with me t 

6 .  The wings of the butterfly were dotted with blue and 
yelaow eyes and lined with black. 

1 .  The bug was ugly. 

8 .  He really does know how to dress l 

9 .  What a different world I knew from that o f  my ances­
tors l 

Part II : Underline the images in the follo•ing passages .  

A grimy little door a t  the very top o f  the stairs stood 
ajar. A very poor-looking room about t en paces long was 
lighted by a candle-end ; the whole of it  was visible from 
the entrance .  It was all in di sorder,  littered up with 
rags of all sort s,  especially children ' s  garments . Across 
the furth est corner was stretched a ragged sheet. Behind 
i t  probably was the bed. There was nothing in the room 
except two chairs and a so fa covered with American leather, 
full of holes ,  before which stood an old deal kit chen table 
unpainted and uncovered . At the e�ge of the table stood a 
smouldering tallow-candle in an iron candlestick. 

( From Crime and 

Dogs o ften wander into th e  classrooms at �chools , and always 
cause an uproar. Kids cannot contain themselves wh en dogs 
appear in the midst o f  Egypt lesson, for what reason no one 
seems to know. - Why couldn ' t  they , the kids.  just let the 
dog be in the class, wandering around , sni ffing here and 
licking a few hands there, quietly , moseying about in the 
style of dogs while the class continued with the most im­
portant part of the lesson about Egypt? But no , they can ' t .  
They got to rush the dog, they got to pick h im up and drop 
him, they got to offer the dog candy and pi eces of sandwich , 
they got to�,·yell and scream and aot like they never saw 

Pun1 shmen t ) 



1 35 

any dog before in their whole lives. 

( from How to Survive in Your Native 

L!ncoln Park in the center of  town may once have been as 
inviting and pleasaat as the square around a rural county 
courthouse, but all of that is  changed today. Whether it ' s  
because there are too many peop�e for the little space, 
because people are too careless,  or because taxes no longer 
will support the care that such a park requires , Lincoln 
Park has changed. It ' s  no longer inviting. It • s  no longer 
safe. It • s  no longer cmmfortable. It ' s  crowded, dirty, 
littered, and dangerous. 

( from American 

The red sun sinks low 
Beyond a dead tree clutching 
An old eagle ' s  nest . 

Boncho 

A cautious crow clings 
To a bare bough , silently 
Watching the sun set . 

Basho 

EXercise own 

Try as many as you like: minimum is  two. Compare your images 
with those o f  o ther people in the class .  

On a separate sheet of  paper, try making two images o f  your 
own. Use one of the topics below or one of your own. Write 
your images so your reader can n see" them. Don' t tell about, 
SHOWl Put your images in three lines like the poems in 
exerci se #2 , if  you want to . 

a worm on a sidewalk 

a spring rain 

moving dark clouds 

spring flowers 

buds on a tree 

a sunrise 

a broken window 

lightning 

confetti in the air 

fireworks 

your own choice 

land) 

Chronicle) 

~~~~j#._.J Writing your images 



Ex:ercise 

Read five o f  the poems from the two li sts below. 
po em answer the following questions. 

1 )  Make a list o f  the images in the poem. 

136 

For each -

2 )  Does the imagery appeal to ore than one sense? 
Which senses does the imagery appeal to? 

3 )  Why did the poet use those images ; what i s  he 
trying to communicate to you? 

Poems from the book Man in the Poetic Mode 

"Harlem" p. 5 
" River Apples" p .  25  
"Evans" p.  26 
11The Market Man" p. 29 
"The Old Pilot" p. 35 
11Rand in Clasped Hand" p.  4.5 
"Memory" p .  74 
11L1nes . Writuen in Time of Peace" p .  89  
" Boot Cellar" p .  101  

Po ems from the book Some Don' t Even Have Needle 

11 From a 1 9th Century Kansas Painter ' s  Notebook11 p. 36 
" Corner" p .  39 
nFast Run in the Junkyard" p. 43 
"Two Friends" p. 59 
"Traveling Through the Iark" p. 72 
"The Man in the Dead Machine" p .  96 
nsundayn p. 101 
nL1esn p.  1 06 
non Hardscrabble Mountain" p .  107 
11The Coming of the Plague" p.  109 

Exerci se Touch 

Your classroom i s  a laboratory. It contains literally 

Shephard and Alan Coman , editors , Lives 
( Evanston, Illinois : McDougal , L1ttel and 
p.  68 . 

(' 

#4 

Haystacks 

#5 Inventory! 

!Ronald 
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dozens of different kinds of  substances. You can feel the 
differences among them. 

Working in teams of two or three people, make an inventory 
of  your sense impressions.  Each team must complete at 
least eight of the following ten activities and should end 
with at least forty different words.  You may use dictionaries ,  
thesauruses, dictionaries of  antonyms and synonyms. Make an 
effort to use words whioh really describe WHAT IT FEELS LIKE. 

Example : 1 .  Put your hand in water running from a faucet. 
Describe the feel of the water on your hand. 
( 5  words ) 

Ready? Go t  

a )  wet 
b )  comforting 
n )  smooth 
d )  silky 
e )  refreshing 

1 .  Place your hand on the floor at least 30 seconds. How 
does the floor feel to your hand? ( 5  words ) 

2.  How does the floor feel to your bare feet? (Take off 
your shoes and socks and try it t ) ( 5  words ) 

3 .  Imagine that the floor is  a living substance. How would 
your foot feel to i t? ( 5  words)  

4. Go to a window. Feel the window pane with the back of  
your hand. Describe the feel of  the glass. (5  words ) 

5. Go to the classroom door and grasp the door knob. Describe 
what it makes you think of  or how it makes you feel. 
( 5  words ) 

6 .  Go to the blackboard. Rub it with your hand. Feel the 
chalk. Feel the board eraser. Describe the different 
textures of  these three obj ects.  ( 5  words total ) 

7 .  Find 5 different kinds of  hair. 
that you examine,  try to find a 
of  it alone. ( This  exercise is  
anyone--if you think you might , 
exerci se instead. ) 

For each person 1 s hair 
word to describe the feel 
not intended to insult 
forget it.  Pick another 

8 .  Look for 5 kinds of garmeats in the room. Examine the 
material of  each closely. Write 5 different words to 
describe their textures.  
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9 .  Go to the fireplace. Feel the bri�s. (5  words ) 

1 0 .  Go to a desk. Rub your hand acro ss the surface .  ( 5  
words. )  

Now compare your li st with o ther classmates ( or litts 
from the teacher ) .  

Seeing is a highly sel ect ive process . Each of us sees from 
h i s  own point of �w and each of us t ends to assume that 
o th ers see things as we do (or at least we believe that they 
ough t  to ) . Keep in mind when you are trying to show an 
obj ect , a place , or an experience--your reader will see what 
you allow him to see. 

If I asked you to go look out the classroom window for about 
30 seconds you woulu see various things. Many things you 
would not notice. You probably would not no tice the garbage 
cans. But what if you were a custodian? When you looked 
out the window, what would you mo st likely see if you were : 

the school principal 
a student wanting to skip out 
a custodian 
depressed 
a nurse 
a car 'salesman 

Th e  rest of thi s  lesson will be completed wi th slides in 
class on Tuesday, April 29. Make a spec�l effort to be 
present . If you are absent that day, I will give you an 
alternate lesson to complete this part of the sight 
inventory . 

Exerci se Concret e and Abstract Nouns2 

A noun names an obj ect that can be perceived 
by the senses. Wh en we hear or read a concrete noun like 
"dog" we can vi sualize what it refers to quite easily . But 

2Ronald Shephard and Alan Coman, editors , Lives 
( Evanston, Illinois : McDougal , Littel and Company ,  
p. 52. 

Ex.erc1se #6 S1ght tnventor1 

#7 
concrete -

Ian5ua.5e __ 
1975). 
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abstract nouns have less definite referents ,  things the 
word refers to . An abstract noun names a quality that an 
obj ect can have but cann�e detach ed so that it has a 
separate exi stence from that obj ect. Fbr instance ,  the 
abstract noun "happiness" do es not have a referent that we 
can vi sualize ; it do es not name something that we can see or 
hear or feel or touch . It do es not have an independent 
existence.  Someone or something has to be happy if "happi­
ness" is to exi st . Once we make the connection between an 
abstract noun and a concrete one , then we can easily vi sualize 
the result : "Happiness i s  a warm puppy. " Concrete nouns are 
more forceful than abstzact nouns . 

Abstract words are essential to our language. We need 
words like "happiness , " 11beauty , "  "honor, u ntruth , " "good­
ness , " nglory , u "fear , " "hope , "  "love, " But we have to 
exerci se restraint in using them in our writing. Because 
abstract nouns are not specific 11picture-making" words , they 
are not preci se. T.he overuse of them makes for vagueness 
and fuzziness in our writing. Consider, for example ,  the 
following sentence : 

Obj ective considerat ion o f  th e achi evement wit­
nessed here today compels the conclusion that 
po sterity will remember with pride and honor the 
glory that has accrued to our nation. 

Does it make sense to you after the first reading? Does i t  
paint a vivid picture i n  your mind ' s  eye? Would thi s  state­
ment live on as a memorable quotation? What makes .it so 
obscure? This statement could have been made by Neil Arm­
strong when he landed on the:tm10on. Fbrtunately i t  wasn ' t .  
What did he say. Why was his statement so much better than 
the one quoted above? 

Some writers try to cover their lack o f  ideas by using 
vague , abstract nouns . There are , however , times when we 
must use abstract nouns . Consider, for example ,  th e following 
excerpt from John F. Kennedy ' s  inaugural address ( 1 961 ) :  

In the long h istory of the world, only a few 
generations have been granted the role of 
defending freedom in its hour of maximum 
danger. I do not shrink from th i s  responsi­
bility ; I welcome it.  I do not believe that 
any of us would exchange places with any 
o th er people or any other generation. Th e  
energy, th e  faith , the devotion which we 
bring to thi s  endeavor will light our 
country and all who serve it , and· the glow 

that 



from that fire ean truly light the world. 

And so , my fellow Ameri cans , ask not what 
your country can do for you; ask what you 
ean do for your country. 
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1 .  List the abstract nouns that John Kennedy has used in 
thi s  passage.  ( You may underline. ) 

2 .  Why are they more sui table in'l�his si tua.tion than cor­
responding concrete nouns? 

) .  Fbr what specific kinds of writing (and speaking ) would 
the use of abstract terms be more appropriate? 

Exercise Concrete and Abstract Nouns 

In each of the following exerci ses an abstract sentence 
i s  left unfini shed. In your answers ,  fini sh each- sent ence 
using concrete words or phrases. Each unfini sh e& �entence 
should call to your mind many different ideas or images .  

Use words and phrases that say exactly what you mean. 
Detailed and concret e words and phrases make the most 

successful images.  

Freedom is  • • • • • • • • • • • • ( 5  image s )  

Loneliness i s  • • • • • • • • • •  

Happiness i s  • • • • • • • • • • • 

Spring i s  • • • • • • • • • • • • • •  

Peace i s  • • • • • • • • • • • • • • •  

Fear i s  • • • • • • • • • • • • • • • •  

.An.ger i s  • • • • • • • • • • • • • • •  

Jealousy i s  • • • • • • • • • • • •  

Example : 

Happiness i s  walking barefoot in a fi eld of fresh green 
clover, smelling the olean summer air and feeling the 
hot summer sun. 

#2 

interesting and 
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Exerci se General and Nouns3 

Mo st people have experi enced th e frustrating problem 
o f  wanting to say or write down an idea , but n�t being able 
to find exactly the word they are looking for to express that 
idea : " I  know what I want to say, but • • •  " Many people , 
as a result o f  thi s  dilemma , tend to overuse words like '' thing" 
to express a vari ety of ideas. People who do not know the 
names of specifi c  i t ems tend to use meaningless nouns. Con­
sider , for instance ,  th e drive���o uses nouns like " thing­
umajig,  n "whatchams.calli t ,  n "doodad , " "what •a t •  s-name" 
when trying to describe to a mechani c the troubl e with the 
family car. As nouns , th ese words are useless because th ey 
do not name or refer to anything specific.  

Th e  noun "Mona. Li sa, " for instance ,  refers to one parti­
cular obj ect--a painting by Leonardo daVinci .  We say the 
"tiona Lisa" i s  a noun because it  has only one referent . 
But th e noun "painting" i s  more general than "Mona Lisa. 11 

It has many referents and can be used to refer to a vas t  
number of works • .  Consequently, w e  call "painting" a 
noun. Proper nouns , like "Mona Li sa , " are th e mo st 
nouns in our language. 

Although we use the t erms general and specific to refer 
to nouns , we cannot absolutely s eparate all the nouns in our 
language into ei th er of these categori es. It i s  a matter of 

We say that some nouns are more or more 
general than o th ers . 

For example :  � 

� 

animal 

quadruped 

dog 

collie 

lassi e 

Arrange the following words in order from the mo st general 
to the most speci fi c :  

mile , American citizen ,  F. D. Roo sevelt , Democrat , 
human, u. s.  President , politician 

Try making your own language ladders for each of the 
following words . 1'he words may o ccur anywhere on the ladder. 
Make your ladders as long as you wi sh , but be sure that each 
i s  at least five words long. 

3Bonald Shephard and Alan Coman , p .  so . 

#8 Specific 

specific 
much 

degree. 

general 

specific 

speo1:f'1c 

general 
specr?ic 
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creature doctor buzzard 

thing automobile school 

Huckleberry Finn musician girl 

Concentrate on using spe4ific nouns in your own 
writing. Obviously there i s  no "rule" that says the spe­
cific  noun is  always better than the general. It depends 
on th e nature of the piece of  writing. Writing can be too 
specifi c : an excess of details and proper nouns can create 
a boring and cluttered impression. But mo st inexperienced 
writers tend to use words that are flabby and imprecise. 
One remedy for thi s  problem is to concentrate on being as 
specifi c  as possible in your writing.  

Rewrite the following sentences using specific nouns to re­
place the general nouns. 

1 .  I washed the clothes. 

2 .  I see the car. 

3 .  He ate the sandWich. 

4. The boy climbed the tree. 

Exercise Verbs in Your 

We have seen the ·importance o f  using concrete and 
specifi c  nouns in our everyday writing. But forceful and 
vigorous nouns alone are not enough : they must be combined 
with the right verb, or their effect will be lost. 

A verb is  a valuable tool in helping you construct 
any piec.e of  writing. Develop the habit of  t�,uestioning. the 
verbs you use in your own writing.  Consider the following 
example. You are describing for your school newspaper the 
recent appearance o f  a popular singing star. \ You write,  
" She went on stage as the band played her theme song. " 
Is the verb "went" really effective? Does it  convey any 
information other than the fact that she went through some 
physical movements which resulted in her presence on stage? 
Does it create a picture for your reader in his 11mind ' s eye"?  
Why are the following alternatives preferable? 

4Ronald Shephard and Alan Coman, p. · 57 .  

Wr1t1ni;4 
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Dull Vivid -
She � on stage She glided on stage 

floated 
stumbled 
raced 
weaved 
pranced 
bounced 
slithered 

Complete the following activiti es. 

I .  Imagine that you are a junior reporter for a newspaper. 
Your editor decides that your wri ting i s  rather dull. 
He suggests that you learn how to use vivid verbs as a 
possible way of inj ecting some fresh blood into your 
tired pro se .  He gives you the following li st of synonyms 
of common verbs and asks you to write one sentence for 
each . ( If you are not sure of the meaning of any word , 
check it in a good dictionary. ) 

RUN : 

SHOUT : 

WALK : 

sprint , bound , gallop ,  spurt , rush , dart , 
bolt ,  scamper, hasten, scurry 

call , yell , bellow, roar, scream, shri ek , 
screech , exclaim 

stroll , saunter, shuffle, stride , trudge , 
lumber,  strut , mince ,  flounce ,  amble 

II. In the following activity you are presented with various 
writing situat ions. In each case you are given the 
necessary details and suppli ed with a po int of vi ew. 
An example sentence containing a dull , colorless verb 
i s  present ed. Write three improved sentences for ea.oh 
example using more vigorous , colorful verbs . 

Example :  You are attending a party wi th your class­
mat es. A girl whom you di slike ent ers as 
i f  sh e expects deafening applause . 

Dull : 
Improved : 

Stella came into the room. 
St ella slith ered into the room. 
Stella pranced into th e room. 
Stella glided into the room. 

1 .  You are attending an excit ing ho okey game and are 
amazed at the speed of one o f  the players . 

Dull : Dave Keon the length of the ice.  
Improved : 

skated 
(three) 
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2 .  You are li stening to your ex-girlfri end ' s  reactions 
after you have just told her that you have a new 
girlfri end. You are not sympatheti c .  

Dull : She was very loudly. 
Improved : (Three 

3. You wake up one morning feeling very happy. The sun 
i s  shining brightly through your window and the smell 
of spring i s  in the air. You hear the robins out side . 

Dull : The robins were 
Improved : ( Three,----

4. You have been summoned to the principal ' s  o ffice to 
explain your frequent absences from school .  · 

Dull : The to me . 
Improved : ( three ) 

III. Wheth er or not you are a sports fan, you have surely 
h eard a radio or TV sport s  announcer giving the scores 
of the games played that night . To avo id simply reading 
a long dull list of score s , $announcers often try to 
use more vivid verbs than beat or defeated. Fbr example ,  
instead of saying ,  11The Red"Wings th e Bruins 8-2 , 11 
th ey might say , 11Th e  Red Wings trounced th e Bruins 

IV. 

8-2 . "  If the Blues beat the Flyers by a clo se score 
of 3-2 ,  they might say that the Blues edged out the 
Flyers 3-2 .  Imagine that you are an imaginative sports 
announcer who has th e following li st of hockey scores 
to read. Use a variety of verbs to report these scores. 
Make use pf your thesaurus if necessary. 

Read 
used 

Maple Leafs 12 Kings 2 
Bruins J Hangers 2 
North Stars 0 Seals 0 
canadians 8 Flyers 0 
Black Hawks � Sabres 2 
Red Wings Blues 4 
ca.nucks 1 Penguins 1 

th e following poems . Make a li st of 
in these poems . 

"The Double Playn p .  36 , Man 
"Hazardous Occupations" p . 'li4. � 
"The Passer11 p .  77. 

the verbs 

l 
r 

singing. 

pr1nc1paL~ ~-poke 

beat 

Haystacks 
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Exerci se 

This exerci se must be fini shed no lat er than Monday , 
April 28 , at the beginning o f  class. 

Choo se any place away from school that you would like. 
Go to that place with paper and pencil. Fbr fifteen minutes 
write down what you hear ,  see , and smell there . Think of 
what you write as notes for yourself later. T.aese notes 
will not be graded but you will need them for anoth er as­
signment . Bring them to class .  Don' t worry about spelling 
or correct sentences in these notes ; writ e  in whatever way 
allows you to capture on paper what you observe at that 
place. You may also include your thoughts and feelings 
about what you observe . You may also want to way what 
thtngs look, sound, or smell like. Remember--1 5 minutes 
only. 

Exercise 

This exercise must be fini shed no lat er than Monday , 
May 5 ,  at the beginning o f  class.  

Do as you did in your first " sensory recording , " but 
thts time change either the time or the place . If you went 
to an indoor place before , go somewhere .outdoors now� If 
you went to an active place, go now to a still place. If 
there were no people wh ere you went before, go where there 
will be people. or you may return to the same place you 
went before , but go at a very different time of day , or when 
th e weather i s  very different. Remember that you are to 
take notes of what you observe, see, hear, and smell and 
o f  what thoughts and feelings you may have about what you 
observe. If you have found a better way of taking notes 
since last time, use the new way. Again t ime yourself--
1 5  minutes only. 

� 1 Extra Activities 

1 .  Describe some ordinary object--a coin or a piece of 

5James Moff ett , A Student- Centered Arts CUr­
r1uulum, Grades K-U : -A for 

6 � • •  p. 1 88 .  

_________ #_1_0 Sensory Record1ng5 

~-------#_1_1 Sensory Record1ng6 

Imagery: 

Langua5e Handboo_k ______ T,....eachers T13ostcin:~ 
Houghton Mifflin-Company, 1968), ~187. 
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fruit ,  or anything you want . Not e  the shape ,  color,  
smell , and other characteri stics.  Avoid general , abstract 
nouns . Use specifi c ,  concrete words to " shown the obj ect . 

2 .  Take the same obj ect in activi ty #1 . Let ' s  say you cho se 
your bike.  Now describe that obj ect through the eyes 
of someone else--perhaps a young boy who would like to ow.n 
a bike like yours , or an old man who remembers bike riding 
in hi s �th--or a tough hood who wants to steal your bike. 
How would one of tho se persons describe your bike? (or 
any o th er obj ect you cho se ) Try to show the di fferent 
feelings of the person. Again use speci fi c ,  concrete 
imagery. 

J .  Play some music,  without lyri c s ,  that means a great deal 
to you. Jot down images that come into your mind while 
li stening to the musi c.  

4. While musi c  i s  playing, answer th e question ,  "What am I?"  
( It i s  not necessary to  use music wi th thi s  exerci s � ,  but 
music may h elp enri ch your imagination. ) 

5 . Record a dream ( or any number of driams ) as preci sely as 
you can remember. If you can remember a dream from the 
past,  writ e  it out . Li st th e images contained 1n the 
dr�m. 

6.  Describe a frightening experi ence .  Use imagery s o  that 
your reader can see , h ear, smell . Remember imagery will 
�llow your reader to feel th e fright .  

7 .  Take an experience that you remember very well from your 
past.  Try to describe that experi ence .  

8 .  Describe the mo st horrible meal you can think o f .  Use 
words to picture the food , the s�ell , the texture . 

9 .  Imagine a monster i s  preparing to attack you. What do es 
he look like? smell like? sound like? Describe his 
movements .  

1 0 .  Describe your favorite sport . Use images .  

1 1 .  You are shopping. You see an out fi t  that you must have t l 
Why?. What do es i t  look like? feel like? What would 
you look like in that outfit?  

12.  Describe th e ocean. 

1 3. Describe the car you would like to own someday. 

14. Practice wri ting images of your own. 




