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Research of a longer duration might produce different
results, It should be noted also that the attitude

scale measured attitudes toward poetry and creative
writing, It 1s possible that students in this experiment
may have changed thelr attitudes about methods of learning,
Students in the experimental group may have changed their
attitudes significantly toward a learning method that
encourages them to take some regponsibllity for thelr
own learning, However, this attitude was not measured

on the attitude scale for this experiment., The inves-
tigator wanted to determine whether or not different
methods of learning would affect attitude toward subject
matter, not attitude toward learning method.

This investigator feels that it 1s important for
teachers to be aware of how teaching methods affect
attitudes, One must develop teaching methads where
cognitive learning correlates highly with positive affec-
tive development., Some interesting observations were
made by this investigator in tabulating the results of
the Pllot Aftitude Survey. On that survey, &tatéments
numbered 2, 6, 8, 13, 19, 21, 23, 36, 39, and 42 are
statements concerned with how the student feels about
creative writing., For each one of these statements,

the average rating of both the low-scoring and high-

scoring individuals was above 3 points and in most
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cases closer to 4 points, (See Appendix B, Item Analysis
of Pllot Attitude Survéy for Level of Discrimination.)
To this investigator, 1t was surprising thatathose
students who felt negatively toward poetry and creative
writing 811l felt that creative writing was fun and
important (numbers 13 and 23), These same students

felt that creative writing helped them improve thelr
writing (number 6), (It should be remembered that
negative statements, such as number 6, were awarded re-
verse points, so a high score reveals a high positive
attitude.) On the other hand, statement number 45, "I
like writing peems" i1s one of the highest disriminators
between high-scoring and low=-scoring individuals,

These results would lead one to con#ilude that students
in this study who feel negatively toward poetry strongly
dislike writing poems, but these same students enjoy
creative writing., This investigator sbeculates that
students in this study uh6 dislike poetry may have been
required, in the past, to write poems with strict atten-
tion to rhythm and rhyme., Perhaps students in this
experiment are not aware that free verse 18 a type of
poetry., From past teaching experience at Holley High
School, this investiagtor assumes that most students
have not been exposed to free verse as much as other

forms of poetry. Another possibillity is that the word
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wpoem" in i1tself intim&dates students when told they
must write a poem, Based on the results of the Pllot
Attitude Survey, it would appear that most of the stu-
dents in this experiment enjoy creative writing acti-
vities, as long as the teacher does not tell them they
must write a poem, This investigator feels that the
implications for this observation are important., Con-~
fronted with students who share the attitudes of the
students in this study, a teacher'who wants students to
feel positively toward poetry and creative writing can
foster positive attitudes by using creative writing
technigques that do net initially require the finished
product to be in the form of a poem,

Two additlional statements on the Pllot Attitude
Survey that were of interest to this investigator were
number 24, which read, "I disYike reading poetry out
out loud for others to hear," and number 33, "I like
to read poetry out loud for others to ﬁear." Both the
students with strong positive feelings toward poetry
and the students with strong negative feelings toward
poetry in this study tended to dislike reading poetry
out loud for others to hear, Even the students with
strong positive feelings were, on the average, only
willing to rate those two statements as high as 3 points
or "undecided." Apparently, based on the Pilot Attitude
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Survey, past experlences in which students in thils study
read poetry out loud were not enjoyable to those students,
It would be helpful to determine whether or not these
students feel this way when reading thelr own writing,
the writings of other students, or the writings of pro-
fessional poets, or all three. Perhaps students would
enjJoy hearing thelr own volces recorded by tape recorder
reading thelr own writing, the writings of fellow class-
mates, or the writings of professional poets, Perhaps
they have never been exposed to some of the excellent
recorded readings done by poets., Dramatic technlques
whereby students experiment with different volces and
gestures for the characters in the same and different
poems could be interesting and pleg&surable, In any
case, this investigator feels that it 1s important for
students to experience the beauty of spoken poetry,
including free verse, and to develop positive attitudes
toward such an activity., ©She also feels that there are
teaching methods which can foster positive attitudes
toward reading out loud for others to hear. This

assumption could be the basis for further research,

Results 1n the Cognitive Domaln

The first hypothesis of this experiment was that
the two methods of evaluating students studying poetry
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and creative writing would yleld no significant dif—
ference in the amount of knowledge acquired. The dis-
cussion of the results of the instrument to measure
cognitive growth will be divided into two sections, The
first section will be concerned with the Objective Test.
The second section will be concerned with the Subjective
Test.

The Objective Test., The results of the statistical

analysis of the Objective Test, presented in Chapter 1V,
confirm the hypothesis for cognitive behavior. The
growth of the control group was not significantly dif-
ferents from that of the experimental group, as measured
by the Objective Test., Both groups experienced a sig-
nificant increase on the Objective Test, Even though
there was no significant difference between the two groups
in terms of statistical results, there was an interesting
trend in relation to the mean scores of the two groups,
At the beginning of the experiment, the mean score of

the control group was three points or eight per cent
higher than the experimental group mean score, At the
end of the experiment, the mean score of the experimental
group equalled that of the control group., (See Table VI,
page 79.) In terms of mean scores, the experimental
group made greater gains than the control group. This

trend, however, was not strong enough to be considered
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slgnificant, The score to indicate level of interaetion
between the two groups (AB) was too low to attribute the
difference to the different treatments (F = 1.40). (See
Table V,,page 78.) Even though the difference between
the experimental group and the control group on the
Objective Test was not statistically significant, this
investigator feels it would be impersant to determine
whether such a trend would continue and take on sig-
nificance after a longer perlod of time, It takes time
for students to adjust to a new method of learning., In
a situation such as a contract plan of learning, perhaps
it 18 necessary for the student to see his or her earned
mark on the printed report card in order for him or her
to believe that there willl be a direct correlation
between work achleved and markes received on the report
card,

Another consideration in relation to the results of
the ObJjective Test 18 the relliability of the Objective
Test., The reliabllity scores for this test range from
.69 to .82, These scores are not as high as the reliabil-
ity scores of most standardized tests., Perhaps the
differences between the two groups in this study would
be even greater 1f measured by an instrument with a

higher reliabllity.

In any case, for this experiment both groups made
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significant gains on the Objective Test, In terms of
mean scores, the experimental group made more gains than
the control group., However, the differences between the
two groups were not significant,

Subjective Test. The results of the statistilcal

analysis of the Subjective Test confirm the hypothesis,
Although there was a significant difference between the
experimental group and the control group in the amount
of imagery used in descriptive writing, the level of
interaction (AB),18 not high enough to be considered
significant at the ,05 level, The difference between
the two groups, therefore, cannot be attributed to the
treatments, However, the level of interaction is sig-
nificant ati:the .10 level, (F must equal 2,85 to be
consldered significant atiithe .10 level, ©On the Sub-
Jective Test, F = 2,97 for level of interaction., See
Table VII, page 80.,) There 18 a sgrong probabllity,
therefore, that the dally-recitation plan of learning
was responsible for producing greater gains in the
amount of images used in descriptive writing in this
experiment, At the .05 level, which was the accepted
level for significance in this study, the difference
between the two classes 1s not significant,

The mean scores of both groups on the Subjective

Test reveal that the control group went from an average
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of seven images per description to an average of twelve
images per description, while the experimental group
actually made a slight deisline 1n the average use of
imagery, going from 6.4 to 5.9 images per descriptive
passage., This lnvestigator made an observation in tabu-
lating the results of the creative writing which she feels
18 important., The low use of 1lmagery on the part of the
experimental group on the posttest may reflect a lack

of enthuslasm and a wearlness for writing of any kind.
Students in the contract group not only used less imagery
in thelr writing on the posttest, but they tended to
write less than they did on the pretest, Descriptions
on the posttest by the contract group seemed terse and
lifeless, One boy, who 18 viewed as highly creative by
this investigator, responded to the creative writing

by writing he was sorry but he dould not generate any
feeling toward the picture. On the pretest hls response
was profuse and visid, with many lnstances of speciflc
imagery. The same observation was true for others, but
not to the same extent as with this one particular stu-
dent, This investigator speculates that the result of
lower use of imagery in writing for the contract group
came about because the contract students were required
to fulflill almost all the requirements of thelr contract

in writing. Since thelr progress was not checked by
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dally-recitation, 1t was monitored through writing and
reinforced by individusl student-teadher conferences as
time allowed, Students must have felt weary at times
with the amount of writing. The lnvestigator can readlly
attest that the checking of written assighments made her
feel that her role had degenerated to that of a clerk,
Although this weariness did not manifest 1tself in the
students' attitudes toward poetry and creative writing,
perhaps 1t 1s manifested 1n the portlion of the test
that measured the use of imagery. In thils case, students
in the contract group used less imagery and wrote less
rerhaps because of the inordinate amount of writing
required by the contract method used 1in thlq study.
Another reason for weariness, and a much more
important consideration in a contract plan of learning,
1s the way the contract was used in this study. Students
were involved in declding what grade to earn, and in
the cases where actlivitles were unstructured, they were
required to create the activity; but this investigator
feels that students were not involved enough in deciding
how to fulfill the requirements of the contract., This
element was left too much to chance, Not enough encourage-
ment or guldance was glven to students in this dlrection.
Also students were limited in determining learning objec-

tives., Students 1n the contract group were only allowed



o

to determine how many objectives beyond the minimum they
wished to pursue, Students contracting for the minimum
had even fewer declslons to make concerning learning
objectives, As a result, students tended to accept the
requirements as a "job" to be done and perhaps did not
have the time or abllity to glve thought to the more
creative activities in the plan., Weariness and boredom
would be natural results of such conditlons, Bockman
and Bockman s&l1d the same when they stressed the impor-
tance of the contract as a precess,.not as a product,

A brief summary of the ideas of the Bockmans would in-
clude these 1deas., Used as proceés, the contract plan of
learning involves the student directly in deciding his
or her own learning objectives., Together, teacher and
student carefully set goals and determine specific limi-
tatlions, such as activities, conditions of evaluation,
and deadlines. The process of contracting contributes

to the potential for intellectual growth and to learner
satisfaction., When used as product, the contract becomes
a series of jobs and requirements handed down to the stu-
dent by the teacher, The student 18 deprived of the
essentlal role of determining learning objectives, Used
as product, the contract plan contrlbutes little to

intellectual growth and 1s potentially a-source of con-

slderable dissatisfaction. The Bockmans added that
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when the contract 1s used as product, the contract has the
potential to dehumanize and depersonalize the learning pro-
cess.1 The investigator feels that, to some extent, the
contract was used as product and contributed to a feeling
of weariness on the part of students in the experimental
group in this study. The investigator also feels that the
mean scores of the contract group on the Subject Test re-
flect, not so much an abllity to use imagery but, a feeling
of weariness toward any kind of writing.

Further evidence of weariness on the part of the
experimental group might be reflected in the pattern
of completed contracts, Enthuslasm for completing the
contracts was at 1ts highest level during the initial
unit, 1f one looks at completed contracts, For Unit I,

student contracts and actual grades earned are as follows:

Contract Actual grade earned
A=38 A=6
B=6 B=7
C =4 C=2
Total 18 D=2
F=1
Tétal 18

1jonn Bockman and Valerie Bockman, "Contracting for
Learning Outcomes: Potentialltles and Limitatlions,® Natlonal

Assoclation of Segondary School Prineipals, Volume 57,
February, 1973, Db. 17—56-
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For Unit I, four students recelved a mark lower than de-
sired on the contract., One student actually received a
mark higher than his contracted grade, and one student took
the unit test a second time to ralse her final mark,

For UAit II, the number of unfulfilled contracts
rose, The contracts and grades earned for Unit II are

as follows:

Contract Actual arade earned
A =10 A=4
B= 2 B=3
C = C=6
Total 18 D= 2
E=3
Total 18

For Unit II, ten students earned marks lower than they
desired on the contract., Only two students took advan-
tage of taking the unit test a second time to ralse
their final marks for the unit,

For Unit III, the same trend toward unfulfilled

contracts continued,

Contract Actual grade earned
A=38 A=14
B=3 B=5
c=6 C=4
none = 1 D=1
Total 18 P=1L4

Total 18
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For Unit III, eight students earned a mark lower than
they had initially agreed to earn, One student earned

a higher mark than initially desired, and one student
decided to take the unit test a second time for a higher
mark,

This investigator feels that the contract plan does
have value as a learning method., It does take into account
individual differences in learning, It does make objectives
clear to students and teacher allke, It does place more of
the responsibillity for learning on the student., Grading
becomes more objective; the student knows what 1s required
for each grade, The contract plan has the potential to
give students more freedom of cholce in what to learn
and how to learn, However, in this experiment, the in-
vestigator feels that the contract process should have
been altered after the first unit, After students were
exposed to one unit, they were famlllar with the operation
of this new learning method. At this time, students
could have profited from beilng involved in determining
some learning objectives, with the help of the teacher,
Students could have been gulded and encouraged to consider
thelr own particular strengths and *eaknesses. and sub-
sequent ways to complete thelr contracts, It should be
noted that such an approach might require more time and

expertise, This investigator questions whether most



98

classroom teachers have enough skill in this area to gulde
this kind of learning.

The alternative way, however, of usfhg the contract
as a product instead of a process has the potential to
dehumanize the learning proecess. In this case, this
investigator feels the contract was used too much as a
product and not enough as a process, Even though some
activities were unstructured, these activities were not
always required and therefore not chosen by enough stu=
dents. The decline in the use of imagery in descriptive
writing on the part of the contract students and the
increasing number of unfulfilled contracts as the experi-
ment continued are seen by this investigator as evidence
that the contract was used too much as product and not
enough as process, The investigator also speculates
that students became somewhat weary with the contract
pPlan as 1t was used in thils study and that this weariness
18 reflected in the results of the Subjective Test and

also in the pattern of uncompleted contracts,

CONCLUSIONS

After a seven-week study of poetry and creative
writing, students in the control group and students in
the experimental group showed no significant differences

when compared., This result was true for both the affective
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and cognitive domains, Some interesting trends occurred,
although these trends were not statistically significant.
In terms of mean scores the contract group showed a
greater galn in knowledge of elements of poetry than the
control group, Differences between the control group
and the experimental group in the use of imagery on the
SubjJective Test were perhaps due to the inordinate amount
of writing required by the contract plan of learning 1in
this study.

This investigator concludes that the contract plan
does have value as a learning instrument. The c@ntract
rlan does take into accouafi individual differences in
learning, It does make objectives clear to students and
teacher allke, The contract plan places more of the
responsibillity for learning on the student. Grading
becomes more obJective, The contract plan has the
potential to glve students more freedom of cholce in what
to learn and how to learn,

The contract plan has the disadvantage of reducing
the amount of soclal interactlion between students, Also
a contract plan in which students have no réle in deter-
mining learning obJjectives has the potential to dehumanize
and depersonalize the learning process, Used 1n this
manner, the contract can become nothing more than a serles

of Jobs handed down to the student by the teacher,
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Enthusiasm for learning can be diminished when the
contract plan does not encourage students to be in-
volved in determining learning objectives, with the

help of the teacher,

RECOMMENDATIONS

1. It 18 recommended that a similar study be conducted
in which students using the contract plan are directly
involved in determining some learning objectives,
with the help of the teacher.
2, It 18 recommended that different methods be compared
to the contract plan, using a type of cohAtract plan
in which students are directly involved in determining
some learning objectives, with the help of the teacher.
3. It 18 recommended that a simllar study be conducted
in which a contract plan 1s alternated with the dally-
recltation plan,
4, It is recommended that a similar study be conducted'
to examine the long range effects of the contract
and dally-recitation methods on cognitive and affec-
tive behaviors.,
5. It 18 recommended that a similar study be conducted
comparing students who have previously taken a contract

course to those who are taking a contract course for

the first time.
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6. It 18 recommended that a similar study be conducted
to examine other effects on writing,

7. It 18 recommended that a simllar study be conducted
to determine how a contract plan in which students
determine some learning objectives, with the help

of the teacher, affects self-limage and self-reliance,
SUMMARY

The hypothesls for affective behavior in this study
was confirmed, After a seven-week study of poetry and
creative writing, nelther the control group nor the
experimental group significantly changed thelr attitudes
toward poetry and creative writing on the attitude scale
developed by this investigator for thls study. This
result was expected by this investigator who feels that
attitudes are formed over longer perlods of time, In
tabulating the results of the Pllot Attitude Survey, the
investigator found that students who had an overall

negative reaction to poetry on the attitude survey still

indicated that they enjoyed creative writing and considered

it important., Also, students who sald they disliked

writing poems indicated that they enjoyed creative writing

activities., Another observation from the Pllot Attitude
Survey was that most students sald they disliked reading

poetry out loud for others to hear,
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The results of the Objective Test confirm the hypo-
thesis for cognitive behavior. Both groups made signifi-
cant gains in cognitive learning, There were no signifi-
cant differences between the two groups on the Objective
Test, In terms of mean scores, there was a trend which
favored the experimental group, which made greater galns
than the control group., This trend, however, was not
statistically significant,

The results of the Subjective Test reveal that
although there was a significant difference between the
two groups, this difference could not be attributed to
the difference in treatments. There 18 a strong probabllity
that the greater galns in use of imagery made by the con-
trol group resulted because of the treatment (dally-
recltation plan), However, this probabllity 1s signifi-
cant only at the .10 level of significance, This inves-
tigator speculates that the decline in the use of imagery
and the increasing number of unfulfilled contracts by the
experimental group are reflections of weariness on the
part of the contract group. The investigator speculates
further that thlis weariness resulted because the contract
itself was used more as a product and less as a process,

The contract plan has value as a learning method.
Under the contract method, individual differences are

taken into account, the student must take more responsibllity
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for learning, obJjectives are clear, and grading becomes
less arbitrary. The contract plan has theipotential to
give students freedom of cholce in what to learn and how
to learn, wilthin an accepted framework, The contract plan
has the disadvantage of decreasing soclal interaction.
Also the plan which uses the contract as nothing more than
a series of jJobs to be completed contributes little to
intellectual growth and can diminish learner satisfactlon,
Further research could produce more conclusive
results concerning the effectiveness of the contract

pPlan as a learning method,
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Appendix A: Pllot Attitude Survey

This 18 not a test, Your answers will remaln anonymous.

No names please, Be honest with your ans¥srs., Indicate

the degree to which you agree or disagree with the following
statements., For example, the statement might be, "School

is boring. If you strongly agree, your answer will look
like this:

Strongly Undecl- Disa- Strongly
agree Agree ded gree disagree
School 18 boring. () L 3 2 1

Oon the other hand, 1f you dilsagree with that statemént, your
answer will look like this:

School is boring. 5 L 3 C) 1

If you have any questions about this survey, please ask the
teacher.

Strongly Urideci- Disa- Strongly
agree Agree ded gree disagree
1, I like poetry. 5 L 3 2 1
2, Wrlting down thoughts and
feelings 1s stupid. 5 L 3 2 1
3. Poetry 1s fun to read. 5 L 3 2 1
4, Listening to other people
read poems 18 boring., 5 L 3 2 1
5, Poetry 1s important. 5 L 3 2 1

6. Creative writing does
not help me improve
my writing, 5 b4 3 2 1

7. Reading poetry 1s
relaxing to me, 5 L 3 2 1



Strongly
agree

8. I dislike putting my
feelings into written
words. 5

9. I admire persons who
write poems to earn
a living, 5

10, Tenth grade English
would be a better program
without poetry. 5

11, I enjoy hearing poetry
read out loud by
others. 5

12, I dislike learning
about poetry. 5

13, Creative writing
is fun. 5

14, Poetry 1s boring
to read. 5

15, I enjoy writing
comparisons of things
which are not alike, 5

16, I dislike reading
poems, 5

17, I feel 1t is useful
to study and learn
more about poetry. 5

18, The only reason students
read poetry 1s because

they have to. 5
19, Creative writers are
important,
20, I hate poetry. 5

21, I like to write descriptions
of people and places. 5

Agree

Undeci-
ded

110

Disa-
gree

Strongly
disagree



22,

23.
24,

25.
26,

27.
28,

29,

30.

?10

32.

33.

34,

35.

36.

37.

Strongly
agree

People who write poems
add nothing of value
to the world.

Creative writing 1is
inmportant.

I dislike reading poetry out
loud for others to hear.5

I enjoy studylng poetry.5
People who write down thelr

feelings are dumb,

Poetry 1s useful,

5

5
5

Poetry 1s the worst part

of studying English,

I enjoy writing down
mny feelings,

5

5

I feel it 1s of no value

to study poetry.

Poets glive me insight
about l1life,

Poets are welrd.

I like to read poetry
out loud for others
to hear.

Poetry 18 the best part
of studying English,

Poetry 1s a waste
of time,

Creative wrilting
helps me become a
better writer,

I dislike comparing
things which are not
alike,

5

5

5

Agree

=

Undecil-
ded

Disa-
gree

111

Strongly
disagree



38.

39.

4o,
n,
42,

43,

Uy,

Strongly
agree

I enjoy reading poems
for pleasure,

Writing descriptions of
people and places seems
like a useless activity
to me. 5
Poetry 18 interesting. 5
Poetry 18 not important.5

Creative writing 1s
boring.

People who like poetry
are welrd,

I like writing poems, 5

Agree

y

Undecl-
ded

Disa-
gree

112

Strongly
disagree
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Appendix B: Item Analysls of Pllot Attitude
Survey for Level of Discrimination

Statements from totnl ptg sardsl total pts awanied
Pllot Attitude ty the elsven low=- by the eleven high-
Survey 800 students students dlffaeme
¥, I like poetry. 20 45 25%
2, Writing down thoughts and

feelings 1s stupid., 36 49 13
*3, Poetry 1s fun to read. 18 LYy 26%
*4, Iistening to other people "

read poems 1s boring, 22 LYy 22
*5, Poetry 1s important. 15 31 16*
6., Creative writing does not

help me improve my writing. 39 48 59
*7. Reading poetry is relaxing , x

to me, 15 37 22
8, I dislike putting my feelings

into written words,: 39 47 8

9. I admire persons who write
poems to earn a living, 30 41 11

10, Tenth grade English would
be a better program without

poetry. 21 4s 24*
*11. I enjoy hearing poetry read "

out loud by others, 22 4s 23
¥12, I dislike learning about .

poetry. 19 47 28
13, Creative writing is fun, 39 4s 6
%14, Poetry 1s boring to read, 18 - 49 31*

*indicates statement was retailned for thé final attitude scale
because of high discrimination between low-scoring and high-
scoring individuals,
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Statements from total pts. awrded total pts awarded
Pllot Attitude ty the eleven low- by the eleven high-
Survey soring students  sooring students dfference

15, I enjoy writing comparisons
of things which are

not alike, 31 LY 13
*16. I dislike reading poems, 22 Ll 22%
*17. I feel it 18 useful to study

and learn more about poetry.21 42 21%
18, The only reason students

read poetry 1s because

they have to. 31 : 42 11
19, Creative writers are

important, 33 4s 12
*20. I hate poetry 20 5 31%*
21, I like to write descriptions

of people and places, 34 41 "
22, People who write poems add

ngthing of value to world., 38 52 14

23, Creative writing is im-
portant., 39 48 9

24, I dislike reading poetry
out loud for others to

hear. 17 36 19
*25, I enjoy studying poetry. 19 s 26%*
*26. People who write down .

thelr feelings are dumb, 27 49 22
27, Poetry is useful, 28 43 15
*28, Poetry 1s the worst part “ "

of studying English, 18 51 33

©29.7T enjoy writing down my
PEEIAngs, 29 Ly 15

#indicates statement was retailned for the final attitude scale
because of high discrimination between low-scoring and high-
gcoring individuals,
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Statements from total ptg ewarded total ptg awarded
Pllot Attitude by the deven low- 1ty the eleven high-
Survey scoring students  scoring students difference
*30. I feel 1t 1s of no value .

to study poetry. 22 Lo 27
31, Poets glve me 1nsight

about life, 23 39 16
32, Poets are welrd, 33 51 18
33. I like to read poetry out

loud for others toxhear, 23 29 6
34, Poetry is the best part of

studying English, 13 29 16
%35, Poetry 1s a waste of time., 24 50 26*
36, Creative writing helps me

become a better writer, 37 L7 10
37. I dislike comparing things

which are not alike, 29 46 17
*38, I enjoy reading poems "

for pleasure, 25 Ls 20

39. Writing descriptions of
people and places seems
like a useless activity

to me. 38 48 10
*40., Poetry 1s interesting. 17 L7 30*
41, Poetry 1s not important. 30 48 18
427 Creative writing 1s boring. 36 b7 11
43, People who like poetry are .

welrd, L5 1 52 11
*44, I 11ke writing poems. 15 Ls 30*

*1ndilcates statement was retalned for the final attitude scale
because of high discrimination between low-scoring and high-
scoring individuals,
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Appendix C: Attitude Scale

Iisted below are twenty statements about poetry., For
each statement indicate how you feel about that statement
by circling one of the five numbers,

For example, the statement might be, "School 1s boring,"
If you strongly agree, your answer will look like this:

Strongly Undeci- Disa- Strongly
agree Agree ded gree disagree
School 1s boring. (5) 4 3 2 1

On the other hand, if you disagree, but not strongly, your
answer would ook like this:

School 1s boring. 5 4 3 @ 1

If you have any questions about this survey, please ask the
teacher,

Strongly Undeci- Disa- Strongly
agree Agree ded gree disagree
1. I like poetry. 5 4 3 2 1

2. I feel it 18 of no value
to study poetry. 5 4 3 2 1

3. Poetry is fun to read, 5 L 3 2 1

4, Poetry 1s a waste of
time, 5 4 3 2 1

5. I enjoy reading poems
for pleasure. 5 L 3 2 1

6. Tenth grade English
would be a better program _
without poetry. 5 4 3 2 1

7. Poetry is Ainteresting. 5 4 3 2 1
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Strongly Undeci- Disa- Strongly
agree Agree ded gree disagree

8. Listening to other people
read poems 1s boring, 5 4 3 2 1

9. I feel it is useful to
study and learn more

about poetry. 5 4 3 2 1
10, I hate poetry. 5 4‘ 3 2 1
11, I like writing poems, 5 4 3 2 1
12, Poetry 1s boring to read, 5 4 3 2 1
13. I enjoy studying poetry. 5 4 3 2 1
14, I dislike reading poems, 5 4 3 2 1

15, I enjoy hearing poetry
read out loud by others. 5 4 3 2 1

16, People who write down their

feelings are dumb, 5 4 3 2 1
17. Reading poems 18 relaxing

to me, 5 4 3 2 1
18, Poetry 1s the worst part

of studying English, 5 4 3 2 1
19, Poetry Ais important. 5 4 3 2 1

20, I dislike learning about
poetry. 5 4y 3 2 1
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Appendix D: Oblective Test

Written below are ten short passages., Flrst circle the
number of each passage that contains figurative language.
Seeond underline the figurative language in those passages
you selected., Third above each flgure of speech that you
have underlined; "“write down what kind of figurative language
18 belng used.

meta phor

Example: (:) She 18 a doll,

1. Down in the drowsy town, the streetlamps yawn and nod.

2, In the grass and the grain, beside the road, and in some
places scattered over the road, there were many papers.,

3. It seems to me that I am the lost plece of that jigsaw
puzzle accidentally fallen into the wrong box.

4, The big white computer devoured the roll of white paper
that Mr. Jones put into its dark mouth,

5. Adam didnt't really hear the last sentence. His shoulders
slumped, his eyes grew misty, and his gaze went to the
ground., The smile left his lips as he trudged across
the street to his tenement,

6. I am a snowflake, falling silently to earth. One in a
million or a biklion more.

7. You knew it was time to be careful when Nancy's voice
became velvet,

8. When I stepped out into the bright sunlight from the
darkness of the movie house, I had only two things on

my mind: Paul Newman and a ride home,
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9. The yellow fog rubs i1ts back upon the window panes.
10. Her nose looks like a 1ittle white onion.

Circle the letter of the best answer.

11. Clich@ could best be defined as:

a) language which shews the speakerfs attitude
toward himself or his subject matter,

b) gilving human qualities to &an object, an animal,
or an idea.

¢) the dictionary definition of a word.

d) a stale, over-used comparison.

e) a statement that contradicts itself,

12, Personification is:

a) glving a person the qualities of an object or

an 1dea.
b) the speakert!s attitude toward his subject matter.
c) the emotional feelings behind a particular word.
d) a figurative way of speaking,
e) a short form of poetry.

Test 1items 13 -~ 17 are based on the poem *''Wash"
WASH

For seven days it railned that June;

A storm half out to sea kept turning around like a dog
trylng to settle himself on a rug;

We were the fleas that complalned in his halr,

On the eighth day, before I had risen,
My nelghbors!' clothes had rushed into all the back yards
And 1ifted up thelr arms in pralse,

From an upstalrs window 1t seemed prehlstorical:
Through the sheds and fences and vegetable gardens,
Workshirts and nightgowns, long-~soaked in the cellar,

Underpants, striped towels, dlapers, child's overalls,
Bibs and black bras throng the sunshine
With hosannas of cotton and hallelulahs of wool.

by John Updike
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13, The people in the first stanza

a) are unhappy.

b) complain to the dog.

c) have fleas,

d) are turned around,

e) are sitting on the rug,

14, There 18 a change in the weather in

a) the first stanza,
b) the second stanza,
¢c) between the second and third stanza,
d) between the third and fourth stanza,

15, In the second, third, and fourth stanzas the speaker
18 describing

a) his 1dea of heaven,

b) clothes hung out to dry.

¢) people rushing out to sunbathe

d) his neighbors' singing and dancing.

16, In the last line the speaker describes what he sees
as though 1t were a

a) church service.

b) madhouse,

¢) wash house,

d) friendly neighborhood.

17. How does the speaker feel about what he sees?
a) Sad and discouraged,
b) Pleased and amazed,

¢) Angry and frustrated.
d) Unconcerned and bored.

Test 1tems 18 and 19 are based on "Dust of Snow,.,"

Dusk of Snow

The way & CIow Has given my heart
Shook down on me A change of mood
The qust of snBw And saved some part
From a hemlock tree Of a day I_had rued.,

by Robert Frost
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18, The speaker in ‘this poem seems to feel

a) annoyed,
b) angry

¢) sorrowful,
d) relieved,

19, Which one of the following statements best supports
your answer to question #1827

a) Words like ncrow" (line 1), ®"dust" (line 3)
and "tree" (lLine 4) show the speakert's feelings,
b) The picture of the crow 1s so ridiculous that
it must have amused the speaker,
¢c) The fact that the speaker mentions his heart
(1ine 5) gives the poem 1ts sentimental tone,
d) In the second stanza the speaker tells us how
he feels,

Each of the following three short passages 1s followed by
two questions., Clrcle the letter of the best answer,

She has new leaves

After her dead flowers,
Iike the little almond tree
Which the frost hurt,

from "New love'"by Richard Aldington
20. In this short passage, "dead flowers" refers to

a) the heartbreak that a new love can cause,

b) an unfortunate or unhappy experience that 1s now past.
c) the time in the woman's life before she finds love.

d) a flowering frult tree 1n spring,

e) the joy of dying.

21, Tke person who wrote these lines probably belleves
that love 1s

a) powerful

b) amusing

¢c) deadly

d) exasperating
e) always happy



122

’2,This 1s the time when the blackbird opens up her drumfire,
streams of soft-nosed dum-dums on the stunned flelds,

from "The Black Book" by L, Durrell
22, In this passage, "drumfire" refers to

a) a gun shot.

b) the roar of a cannon,

¢c) the roll of a snare drum,
d) the boom of a bass drum,

e) the sound of the blackbird.

23, Which one of the followlng best describes the sound
suggested in the lines above?

a) It 1s repeated several times,

b) It 1s simply one of many sounds,
¢c) It 1is undomfortadbly loud.

d) It isn't heard by anyone.

e) It frightens the birds,

The moon dwindled and thinned to the fringe of a
fingernall held to a candle,..

from "Moonrlse® by Gerard Hopkins
24, In thils passage, theumoon is a

a) harvest moon.

b) pale moon.,

¢c) thin crescent moon.
d) full moon.

e) half moon.

25, The person who wrote thls passage seems to feel

a) Jjealous,

b) bewlldered
c) angry

d) joyous

e) thoughtful,

Question #26 1s based on the poem "The Road Not Taken"
by Robert Frost.
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The Road Not Taken

Two roads diverged in a yellow wood,
And sorry I could not travel both

And be one traveler, long I stood

And looked down one as far as I could
To where i1t bent in the undergrowth;

Then took the other, as Jjust as falr,
And having perhaps the better claim,
Because it was grassy and wanted wear;
Though as for that the passing there
Had worn them really about the same,

And both that morning equally lay

In leaves no step had trodden black.
Oh, I kept the first for another dayl
Yet ,.knowing how way leads on to way,
I doubted i1f I should ‘ever come back,

I shall be telling this with a sigh
Samewhere ages and ages hence:

Two roads diverged in a wood, and I-
I took the one less traveled by,

And that has made all the difference,

by Robert Frost

26. In the poem "The Road Not Taken," choosing a road
becomes a symbol for:

a) the cholce between good and evil,

b) unimportant decisions that everyone has to make,

c) making choices about things which look similar
but which will result in different experiences,

d) choosing between things which look very different
and bring similar experilences,

e) choosing a path in the forest.

Test 1tems 13-25 were borrdwed with permission from the
following test materials published by Ginn and company, from the

serles: Responding: Ginn Interrelated Sequence in Literature.
ChaFles Cooper, DiAgnostlc Tests QE Specific Skills, i1,
ed. Alan Purves.
. Growth Test 9, ed. Alan Purves.,
» Pretest 7, ed, Alan Purves.
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Appendlix E: Subjlective Test

Describe what you see on page 27 of the book entitled
Man in the Poetic Mode to a person who cannot see the
pictures Try to capture the feeling of the picture in
your description.

Write your description on this page. Use the back side
if necessary.
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Appendix F: Objiective Test--Posttest

The items on the Obhjective Test--Posttest were 1dentical

to the Objective Test used in the Pretest with the exception
of the last three items for which the following items were
substituted. (See Appendix D: Objective Test for the

first twenty-three items on the test,)

Q@ttestions 24 and 25 are based on the following passage:

To think to know the country and not know
The hillside on the day the sun lets go
Ten million silver lizards out of snow,

by Robert Frost
24, The "Ten million silver lizards" are

a) snow flakes,

b) melting water,

c) light reflected off snow,

d) snowbanks sparkling in the sunlight,
e) tree roots.

25, How does the speaker seem to feel about the scene he 1s
describing?

a) He 1s éaddened by what he sees,

b) He dislikes what he sees,

¢c) He fears what he sees,

d) He 1s indifferent to what he sees,
e) He likes what he sees,

Question 26 1s based on the following poem.

The Braln Within Its Groove

The brain within 1ts groove
Runs evenly and true;

But let a splinter swerve,
'Twere easler for you

To put a current back

When floods have slit the hills,

And scooped a turnpilke for themselves,
And trodden out the millsl

by Emily Dickinson
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26, In the above poem what symbollc meaning might be
assoclated with mills"?

a) Forces that regulate our lives,
b) Destruction in our lives,

¢) Evil forces in life.

@) Independence and freedom,

e) Cholces in 1life,
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Appendix G: Baw Data of Test Results

Scores for Control Group®

Attitude Scale Objective Test Sub jective Test
Pretest Fosttest Pretest TPosttest Pretest Posttest
24 63 13 28 24 23
36 67 11 25 9 19
39 5 7 8 0 1
Ly 39 14 23 19 2
L6 86 18 21 3 5
54 57 19 14 12 17
65 69 12 30 5 18
65 4s 19 12 13 5
66 71 0 21 3 18
66 78 19 12 18 20
69 71 13 16 2 3
69 72 23 17 2 14
72 24 19 13 12 11
72 82 15 20 6 12
4 97 6 22 3 42
79 75 20 17 L4 8
83 39 18 13 3 6
92 66 13 29 1 25
83 72 10 22 8 6
4 82 7 13 1 0
68 74 8 6 2 3

*Scores should be read vertically, There 1s no correlation
when scores are read horizontally.
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Scores for Experimental Group*

Attitude Scale Objective Test Subjective Test
Pretest Posttest Pretest Posttest Pretest Posttest
46 75 6 17 6 2
48 65 16 18 8 2
49 83 17 23 4 7
49 67 6 10 6 2
60 78 L 23 3 16
64 80 4 18 4 3
67 83 20 12 9 7
71 74 11 25 1 12
71 51 14 18 7 5
72 80 7 10 1 18
73 85 18 27 10 10
79 59 0 15 22 3
79 69 18 19 8 0
80 47 6 27 1 9
91 84 10 24 18 8
96 57 13 20 6 1
100 71 10 8 0 0
62 54 9 18 2 1

*¥Scores should be read vertically. There is no correlation
when scores are read horizontally,
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Appendix H: Sample Contract Unit

Unit I

Imagery

This first unit will begin Tuesday, April 22, and
end Tuesday, May 6. The unit test will be glven Tuesday,
May 6. You may tikke the unit test earlier 1f you feel you
are ready., For this unit, Exercises #10 and #11 have dead-
lines--Monday, April 28 for #10 and Monday, May 5, for #11.
You may do them any time before those dates but they MUST
be completed by those deadlines, All work for the unit must
be completed by Tuesday, May. You will be penalized for
work handed 1n after that date.

Read the minimum requirements for a grade of C, Look
over some of the exercises to get an 1dea what they are like,
If you wish to earn an A or a B, read the guldelines, Then
write your name and your intentlions on a sheet of paper to

be glven to me on Tuesday, April 22,

Cc {70-~79)

1. Read introduction, listen to lectures,

2. Answer review questions, exerclse #1.

3. List images, distingulish between showing and telling,
exercise #2,

4, Write two of your own images, exercise #3.

5. Read five of the poems listed. For each poem answer
the questions given, exercise #4,
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6. Write words to describe touch, a "touch inventory,"
exercise #5.
7. A slght inventory, exercise #6.

8. Worksheet on the difference between concrete and ab-
stract nouns, exercise #7.

9. Worksheet on specific and general nouns, exercilse #8.

10, Complete two sensory recordings, exercises #10 and #11,
(See deadlines.)

11, Verbs in your writing, exercise #9.

12, Take part in class discusslons,

13, The last minimum requirement 1s a grade of at least 70%
on the unit test, If you do not earn 70% on the test,
you may study and take the test over, but this second
time you must earn at least 80% for a C,

The above are minimum requirements., If you wish to earn
a Rlgher grade, read the following.

B (80--89)

Complete all the minimum requirements (same as those for
a C) and add the following:

2 additional poems (same list as exercise #U4)

at least one extra activity (list 1s at the end of the
unit)

80% on unit test (or 90% 1f taken over)

A {(90--100)

Complete all the minimum requirements (same as those for
a C) and add the following:

4 additional poems (same list as exercise #U4)

2 extra writing activities from 1list at end of the unit,
at least one plece of creative writing of your own design.
90% on unit test (95% if taken over)

Now declde what grade you want to work feor and write out
your intentlons for me to see and approves.
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A

nit I
Imagery

Imagine for dessert you had a three-layered nut-and-eream-
covered hot fudge sundae., Perhaps someone asks what 1s was
like. Or you are swimming in fresh, clear, cool water and
someone from the shore calls out, "How does 1t feel?" Or a
friend asks you _vwhat Drama Club 1s llke, or playing baseball,
or marching in the band, How do you communicate these ex-
periences?

First, forget all the adjectives you had lined up: fdn-
tastic, incredible, terrific and so on, They don't describe
anything, There 18 only one way really for you to communicate
to the other person what your experlence feels like: by using
a number of sharp, clear experlences that resemble the ex-
perience you are tryilng to describe, and saying that this
experience 1s a combination of these.

In other words, you must search for words that will
paint a pilcture in your friend's mind, or leave a taste in
your friend's mouth. You wlll want to use imagery. Imagery
18 language that allows the reader (or listener) to see, to
hear, to touch, to smell, to taste the object or experlence
you are trying to show, (We often think of imagery as
applying to the sense of sight, but actually imagery involves
all the senses.) When you use imagery, you SHOW something,

instead of TELLING ABOUT 1t,
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Example:
TELLING SHOWING
My lunch was good. My lunch consisted of a pizza thick

with tomato sauce, melted cheese,
pepperonl and mushrooms on a thin
crunchy crust,

My girlfriend is cute., My girlfriend has shoulder length
blonde halr, shiny and stralght. Her
eyes are clear blue., Her nose 1s
small and delicate; dimplessaccent
her mouth.

Winter 1s cold. Winter brings icicles clinging to
the outside of my bedroom window,
frosting the glass like down on a
duck,

You may ask, "Whatt!s the difference?® If you really want to

communicate to your friend what an object or experlience or

person 1is really like so that your friend can see, hear,
touch, taste, or smell, then imagery 1s the only way to do
it. Telling about will not communicate the experience to
your friend in the same way as showlng, Imagery allows your
friend to feel. And feeling 1s what poetry 1s all about.

(Another thing imagery does 1s that it allows your friend

to make up his mind for himself, You may say your girle

friend or boyfriend 1s cute; without a description your

friend can imagine anything he likes. When you use words
that allow your friend to see for himself, then he candécide
for himself 1f your girlfriend or boyfriend is really cute,
according to what tcute" means to him or her.,) The key to
imagery 1s FEELING., When I say my lunch 1s good, you can

imagine anything you want, and 1t 1s likely you do not start
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to salivate., If I describe my lunch so that you can see,
smell, and taste 1t, then 1t 1s pos&ible for you to FEEL,

If you are hungry and like that food, you may feel saliva .
in your mowth. If you are stuffed and hate plzza, you

may feel nauseatedl! In any case, lmagery allows the

reader to feel. Imagery communicates 1ln a different way than

telling about something.

For additional information about imagery you may want to
check in some books. Listed below are the titles of some
books that contaln information and examples about imagery.

Adventures in Apprecistion, pp. 289-193,
Sound and Sense, pPP. 45=52,

Beowulif to Beatles, PP. 57-77.

Writing incredibly short Plays, Poems, Storles, pp.
ﬂEf—lES.

Exerchse #1 Review questions

1., What 1s imagery?

2, What 1s the difference between language that *"shows" and
language that ttells about" something?

3. Write your own example of “showing'" and "telling about"
the same thing.

4, When 1s it Aimportant for people to use imagery?

5. What purpose does imagery serve for a poet?

Exerclse #2

Part I: Distingulsh the followlng passages as primarily
*  SHOWING or TELLING.

1, The classroom was in complete disarra&.
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2, The soldier staggered into the room and bowed politely.

3. On both sides of the trall, broken husks of wagons and
the bleached bones of the oxen which had pulled them aay

abandoned.
4, The sky was bright red.
5. My mother was furious with met

6., The wings of the butterfly were dotted with blue and
yellow eyes and lined with black.

7. The bug was ugly.
8. He really does know how to dressl

9. What a different world I knew from that of my ances-
tors!

Part II: Underline the images in the followlng passages.,

A grimy little door at the very top of the stalrs Btood
ajar., A very poor=looking room about ten paces long was
lighted by a candle-end; the whole of 1t was visible from
the entrance, It was all in disorder, littered up with
rags of all sorts, especlally children's garments, Across
the furthest corner was stretched a ragged sheet., Behind
it probably was the bed. There was nothing in the room
except two chalrs and a sofa covered with Amerlcan leather,
full of holes, before which stood an old deal kitchen table
unpainted and uncovered, At the edge of the table stood a
smouldering tallow-candle in an iron candlestick,

(From Crime and Punishment)

Dogs often wander into the classrooms at schools, and always
cause an uproar. Kids cannot contaln themselves when dogs
appear in the midst of Egypt lesson, for what reason no one
seems to know, Why couldn't they, the kids, Just let the
dog be in the class, wandering around, sniffing here and
licking a few hands there, quletly, moseying about in the
style of dogs whille the class continued with the most im-
portant part of the lesson about Egypt? But no, they can't,
They got to rush the dog, they got to pick him up and drop
him, they got to offer the dog candy and pleces of sandwich,
they got tovyell and scream and act like they never saw
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any dog before in thelr whole lives.

(from How te Survive in Your Native Iand)

Lincoln Park in the center of town may once have been as
inviting and pleasant as the square around a rural county
courthouse, but all of that 1s changed today. Whether 1t's
because there are too many people for the little space,
because people are too careless, or because taxes no longer
will support the care that such a park requires, Lincoln
Park has changed. It's no longer inviting. It's no longer
safe., It's no longer cemfortable. It's crowded, dirty,
littered, and dangerous.

(from American Chronicle)

The red sun sinks low
Beyond a dead tree clutching
An old eagle's nest.

Boncho
A cautlous crow clings
To a bare bough, silently
Watching the sun set.

Basho

Exercise #3 Writing your own images

Try as many as you like; minimum 1s two. Compare your images
with those of other people in the class.

On a separate sheet of paper, try making two images of your
own. Use one of the toplcs below or one of your own. Write
your images so your reader can "see" them. Don't tell about,
SHOW! Put your images in three lines like the poems 1in
exercise #2, if you want to.

a worm on a sidewalk buds on a tree confettl in the alr
a spring rain a sunrise fireworks
moving dark clouds a broken window your own cholce

spring flowers lightning
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Exercise #4

Read five of the poems from the two lists below, For each
poem answer the following questions,

1) Make a 1ist of the images in the poenm.

2) Does the imagery appeal to ore than one sense?
Which senses does the imagery appeal to?

3) Why did the poet use those images; what is he
trying to communicate to you?

Poems from the book Man in the Poetic Mode

"Harlem" p, 5

"River Apples" p. 25

“Evans" p, 26

"The Market Man® p, 29

"The 01d Pilot" p. 35

vHand in Clasped Hand" p. 45

"Memory" p. 74

#Lines Written in Time of Peace" p. 89
"Root Cellar" p, 101

Poems from the book Some Haystacks Don't Even Have Any Needle

"From a 19th Century Kansas Palnter's Notebook" p. 36
wCorner" p., 39

"Fast Run in the Junkyard" p. 43

"Two Friends" p, 59

"Traveling Through the Dark" p, 72

"The Man in the Dead Machine" p. 96

nSunday" p. 101

uIies® p, 106

"On Hardscrabble Mountain®" p, 107

"The Coming of the Plague" p, 109

Exercise #5 Touch Inventoryl

Your classroom 18 a laboratory., It contailns literally

iRonald Shephard and Alan Coman, editors, language Lives
(Evzgston, Illinois: McDougal, Littel and Company, ,
po o
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dozens of different kinds of substances., You can feel the
differences among themn. :

Working in teams of two or three people, make an inventory

of your sense impressions. Each team must complete at

least elght of the following ten activities and should end
with at least forty different words. You may use dilctionaries,
thesauruses, dictlonaries of antonyms and synonyms. Make an
effort to use words which really describe WHAT IT FEELS LIKE.,

Example: 1, Put your hand in water running from a faucet.
Describe the feel of the water on your hand.
(5 words)

a) wet

b) comforting
o) smooth

d) silky

e) refreshing

Ready? Gol!

1., Place your hand on the floor at least 30 seconds., How’
does the floor feel to your hand? (5 words)

2. How does the floor feel to your bare feet? (Take off
your shoes and socks and try itl) (5 words)

3. Imagine that the floor i1s a living substance. How would
your foot feel to 1t? (5 words)

4, Go to a window. Feel the window pane with the back of
your hand. Describe the feel of the glass. (5 words)

5. Go to the classroom door and grasp the door knob. Describe
what 1t makes you think of or how 1t makes you feel.
(5 words)

6. Go to the blackboard. Rub 1t with your hand. Feel the
chalk, Feel the board eraser. Describe the different
textures of these three objects. (5 words total)

7. Find 5 different kinds of halr. For each person's halr
that you examine, try to find a word to describe the feel
of 1t alone. (This exercise 1s not intended to insult
anyone-~-1f you think you might, forget 1t. Plck another
exercise instead.)

8. Look for 5 kinds of garmefits in the room. Examine the
material of each closely. Write 5 different words to
describe thelr textures.
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9. Go to the fireplace, Feel the britks, (5 words)

10. Go to a desk., Rub your hand across the surface. (5
words, )

Now compare your list with other classmates (or lists
from the teacher).

Exercise #6 Sight Inventory

Seelng 1s a highly selective process., Each of us sees from
hls own polnt of veew and each of us tends to assume that
others see things as we do (or at least we belleve that they
ought to). Keep in mind when you are tryilng to show an
object, a place, or an experlence-~-your reader will see what
you allow him to see.

If I asked you to go look out the classroom window for about
30 seconds you would see various things. Many things you
would not notice. You probably would not notice the garbage
cans, But what 1f you were a custodian? When you looked
out the window, what would you most likely see 1f you were:

the school princlpal

a student wanting to skip out
a custodian

depressed

a nurse

a car salesman

The rest of this lesson willl be completed with slides in
class on Tuesday, Aprll 29, Make a special effort to be
present, If you are absent that day, I will give you &n
alternate lesson to complete this part of the sight
inventory.

Exercise #7 Concrete and_Abstract Nouns?

A concrete noun names an object that can be percelved
by the senses, When we hear or read a concrete noun like
n"dog" we can visuallze what 1t refers to quite easlily., But

2Ronald Shephard and Alan Coman, edltors, language Llves
(Evanston, Illinois: McDougal, Littel and Company, 1975)}.

p. 52,
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abstract nouns have less definite referents, things the

word refers to. An abstract noun names a quality that an
object can have but that cannot be detached so that 1t has a
separate exlstence from that object. For instance, the
abstract noun "happlness" does not have a referent that we
can visualize; 1t does not name something that we can see or
hear or feel or touch, It does not have an independent
existence, Someone or something has to be happy 1f vhappl-
ness® 1s to exist, Once we make the connectlion between an
abstract noun and a concrete one, then we can easlly visuallze
the result: "Happlness 1s a warm puppy." Concrete nouns are
more forceful than abstzact nouns.,

Abstract words are essentlal to our language. We need
words like vhappiness," “beauty," “vhonor,%" “"truth," “"good-
ness," “glory," “"fear," “vhope," "love," But we have to
exercise restralnt in using them in our writing. Because
abstract nouns are not specific “plcture-making" words, they
are not preclse, The overuse of them makes for vagueness
and fuzziness in our writing., Consider, for example, the
followlng sentence:

Objective conslderation of the achlevement wit-
nessed here today compels the conclusion that
posterity will remember with pride and honor the
glory that has accrued to our nation,

Does 1t make sense to you after the flrst readilng? Does it
paint a vivid plcture in your mind's eye? Would thils state-
ment live on as a memorable quotation? What mgkes 1t so
obscure? Thls statement could have been made by Nell Arm-
strong when he landed on theimoon, Fortunately 1t wasn't,
What did he say., Why was hls statement so much better than
the one quoted above?

Some writers try to cover thelr lack of 1deas by using
vague, abstract nouns, There are, however, times when we
must use abstract nouns, Conslder, for example, the followlng
excerpt from John F. Kennedy's inaugural address (1961):

In the long history of the world, only a few
generations have been granted the role of
defending freedom in 1ts hour of maximum
danger, I do not shrink from thls responsi-
bility; I welcome it., I do not belleve that
any of us would exchange places with any
other people or any other generation., The
energy, the falth, the devotlon which we
bring to thls endeavor will light our
country and all who serve it, and the glow
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from that fire can truly light the world.,

And so, my fellow Americans, ask not what
your country can do for you; ask what you
can do for your country.

1. List the abstract nouns that John Kennedy has used in
this passage. (You may underline.)

2, Why are they more sultable intthis situation than cor-
responding concrete nouns?

3. For what specific kinds of writing (and speaking) would
the use of abstract terms be more approprilate?

Exercise fz Concrete and Abstract Nouns

In each of the followlng exercises en abstract sentence
18 left unfinished. In your answers, finish each- sentence
using concrete words or phrases., IFach unfinished& sentence
should call to your mind many different 1deas or images,
Use words and phrases that say exactly what you mean,
Detalled and concrete words and phrases make the most
Interesting and successful images.

Freedom ls ® 00 06000 00 00 0 (5 1m’ages)

Ioneliness 18,.cc00ccee

Happiness 18.cccecccccne

Spring 1800000000000000

Peace 18.cccecceccccccne

Fear 18....0.00..00..0.

Anger 180..............

Jealousy 18.ceevcccccee
Example:
Happlness 1s walking barefoot 1n a fleld of fresh green

clover, smelling the clean summer alr and feeling the
hot summer sun,
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Exercise #8 General and Specific Nounns3

Most people have experlienced the frustrating problem
of wanting to say or write down an idea, but nét being able
to find exactly the word they are looking for to express that
idea: "I know what I want to say, but ..." Many people,
as a result of this dillemma, tend to overuse words like *thing"
to express a varlety of 1deas. People who do not know the
names of specific 1tems tend to use meaningless nouns, Con-
slder, for instance, the driver:iwho uses nouns like "thing-
unajig," "whatchamacallit," "doodad," "what'sslt®s-name"
when trylng to describe to a mechanlic the trouble with the
famlly car, As nouns, these words are useless because they
do not name or refer to anything specific.

The noun "Mona Lisa," for instance, refers to one parti-
cular object--a palnting by Leonardo daVincl, We say the
"Mona Lisa" 1s a specliflic noun because 1t has only one referent.
But the noun "painting" 1s much more general than "Mona Iisa.,"
It has many referents and can be used to refer to a vast
number of works, . Consequently, we call "palnting" a general
noun, Proper nouns, like "Mona Lisa," are the most specific
nouns in our language.

Although we use the terms general and specific to refer
to nouns, we cannot absolutely separate all the nouns in our
language into elther of these categories. It 1s a matter of
degree. We say that some nouns are more specific or more
general than others.,

For example: Most general animal
quadruped
dog
colllie

Most specific lassle

Arrange the following words in order from the most general
to the most specific:

male, American citizen, F. D, Roosevelt, Democrat,
human, U,S. President, politiclan

Try making your own language ladders for each of the
following words. The words may occur anywhere on the ladder.
Make your ladders as long as you wish, but be sure that each
i1s at least five words long.

3Ronald Shephard and Alan Coman, p. 50.
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creature doctor buzzard
thing automobile school
Huckleberry Finn musiclan glirl

Concentrate on using spedific nouns in your own
writing, Obviously there 1s no "rule" that says the spe=-
cific noun 1s always better than the general. It depends
on the nature of the plece of writing, Writing can be too
specific: an excess of detalls and proper nouns can create
a boring and cluttered impression. But most lnexperlenced
writers tend to use words that are flabby and imprecise.
One remedy for this problem 18 to concentrate on belng as
specilfic as possible in your writing.

Rewrite the followlng sentences using specific nouns to re-
place the general nouns.

1. I washed the clothes.

2, I see the car.

3. He ate the sandwich.

4, The boy climbed the tree.

Exercise #9 Verbs in Your ﬁr&ﬁiﬁg”

We have seen the ilmportance of using concrete and
specific nouns in our everyday writing, But forceful and
vigorous nouns alone are not enough: they must be comblined
with the right verb, or thelr effect willl be lost,

A verb 1s a valuable tool in helping you construct
any plece of writing, Develop the hablt of guestioning the
vePbs you use in your own writing. Consider the following
example. You are describing for your school newspaper the
recent appearance of a popular singing star.. You write,
"She went on stage as the band played her theme song."
Is the verb "went" really effective? Does 1t convey any
information other than the fact that she went through some
physical movements which resulted in her presence on stage?
Does 1t create a plcture for your reader in hils "mind's eye"?
Why are the following alternatives preferable?

uBonald Shephard and Alan Coman, p. 57.
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g

Vivid

She went on stage She glided on stage
floated
stumbled
raced
weaved
pranced
bounced
slithered

Complete the following activitles.

I. Imagine that you are a junlor reporter for a newspaper,
Your editor decides that your writing 1s rather dull,
He suggests that you learn how to use vivid verbs as a
posslble way of 1njecting some fresh blood into your
tired prose. He glves you the following list of synonyms
of common verbs and asks you to write one sentence for
each, (If you are not sure of the meaning of any word,
check it in a good dictionary.)

RUN: sprint, bound, gallop, spurt, rush, dart,
bolt, scamper, hasten, scurry

SHOUT : call, yell, bellow, roar, scream, shriek,
screech, exclaim

WAIK : stroll, saunter, shuffle, stride, trudge,
lumber, strut, mince, flounce, amble

II, In the following activity you are presented with varlous
writing situations. In each case you are glven the
necessary detalls and supplied with a point of view,

An example sentence contalning a dull, colorless verbdb
1s presented, Write three improved sentences for each
example using more vigorous, colorful verbs,

Example: You are attending a party with your class-~
mates, A glrl whom you dislXke enters as
if she expects deafening applause,

Dull: Stella came into the roomn,

Improved: Stella slithered into the room.
Stella pranced into the room.
Stella glided into the room.

1. You are attending an exclting hockey game and are
amazed at the speed of one of the players,

Dull: Dave Keon skated the length of the 1ice.
Improved: {three



144

2, You are listening to your ex-girlfriend!s reactlons
after you have just told her that you have a new
girlfriend. You are not sympathetic.

Dull: She was crylng very loudly.
Improved: (Three?

3. You wake up one morning feeling very happy. The sun
is shining brightly through your window and the smell
of spring 1s in the alr. You hear the roblns outsilde.

Dull: The robins were singing,
Improved: (Three

L4, You have been summoned to the principal's office to
explaln your frequent absences from school,

Dull: The principal:gpoke to me,
Improved: (three)

III. Whether or not you are a sports fan, you have surely
heard a radio or TV sports announcer giving the scores
of the games played that night., To avold simply reading
a long dull list of scores,zannouncers often try to
use more vivid verbs than beat or defeated., For example,
instead of saylng, "The Red Wings beat the Bruins 8-2,v
they might say, "The Red Wings trounced the Brulns
8-2," If the Blues beat the Flyers by a close score
of 3=-2, they might say that the Blues edged out the
Flyers 3=-2, Imaglne that you are an imaginative sports
announcer who has the followlng list of hockey scores
to read, Use a varlety of verbs to report these scores,
Make use of your thesaurus 1f necessary.

Maple Leafs 12 Kings 2
Brulns 3 Bangers 2
North Stars 0 Seals 0
Canadlens 8 Flyers (0]
Black Hawks 5 Sabres 2
Red Wings 6 Blues 4
Canucks 1 Penguins 1

IV, Read the fellowlng poems, Make a 1list of the verbs
used in these poems,

"The Double Play" p. 36, Man
ngazardous Occupations" p., 44, Man
"The Passer" p. 77, Haystacks
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Exercise in Sensory Hecording5

This exerclse must be finished no later than Monday,
April 28, at the beginning of class,

Choose any place away from school that you would like,
Go to that place with paper and pencll, For fifteen minutes
write down what you hear, see, and smell there, Think of
what you write as notes for yourself later. These notes
will not be graded but you will need them for another as-
signment., Bring them to class. Don't worry about spelling
or correct sentences in these notes; write in whatever way
allows you to capture on paper what you observe at that
rlace. You may also include yowr thoughts and feelings
about what you observe. You may also want to way what
th&ngs look, sound, or smell like., Remember--~15 minutes

only.

Exercise #11 Sensory Recording®

This exercise must be finished no later than Monday,
May 5, at the beginning of class,

Do as you did in your first "sensory recording," but
this time change eilther the time or the place. If you went
to an indoor place before, go somewhere outdoors nowy If
you went to an active place, go now to a still place., If
there were no people where you went before, go where there
will be people. Or you may return to the same place you
went before, but go at a very different time of day, or when
the weather 1s very different. Remember that you are to
take notes of what you observe, see, hear, and smell and
of what thoughts and feellngs you may have about what you
observe, If you have found a better way of taking notes
since last time, use the new way, Agaln time yourself--

15 minutes only.

Unit I Imagery Extra Actlvities

1. Describe some ordinary object-=-a coln or a plece of

5James Moffett, A Student-Centered Ianguage Arts Cur-
riculum, Grades K-13: A Handbook for leachers (Boston:

——

Hougnton Mifflin Company, 1968), P. 157.

61p14., p. 188.
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9.

10.
11,

12,

13.
14,
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frult, or anything you want, Note the shape, color,
smell, and other characteristics. Avold general, abstract
nouns, Use specific, concrete words to "show® the object,

Take the same object in activity #l1. Let's say you chose
your blke., Now describe that object through the eyes

of eomeone else-~-perhaps a young boy who would like to own
a bilke like yours, or an old man who remembers blke riding
in hisyuth--or a tough hood who wants to steal your bike,
How would one of those persons describe your bike? (or
any other object you chose) Try to show the different
feelings of the person., Agaln use speciflc, concrete
imagery.

Play some music, without lyrics, that means a great deal
to you, Jot down images that come into your mind while
listening to the musiec,

While music 1s playilng, answer the question, "What am I?"
(It 18 not necessary to use music with this exercise, but
music may help enrich your imagination.,)

Record a dream (or any number of drsams) as preclsely as
you can remember., If you can remember a dream from the
past, write 1t out., List the images contalned in the

dream,

Describe a frightening experience, Use imagery so that
your reader can see, hear, smell, Remember imagery will
allow your reader to feel the fright,

Take an experlence that you remember very well from your
past, Try to describe that experlence.

Describe the most horrible meal you can think of, Use
words to plcture the food, the smell, the texture,

Imagine a monster 1s preparing to attack you., What does
he look 1like? smell like? sound like? Describe his

movements,

Deseribe your favorite sport. Use images,

You are shopplng. You see an outfit that you must havell
Why? What does 1t look like? feel like? What would
you look like in that outfit?

Describe the ocean,

Describe the car you would like to own someday.

Practice writing images of your own.





