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CHAPTER I
INTRODUCTION

In 1954, a group of elementary school principals and
supervisors of instruction in the adjoining North Carolina;
counties of Rowan, Cabarrus, and Iredell recognized the
problem of classroom interruptions and got together to
make a study of the problem.l

In 1959, William A. Howe was given the task of survey-
ing the elementary and secondary schools of Rochester, New
York_after the administration-felt a need for a study of
classroom interr'uption&_z.2

The writer of this paper, as a teacher, having'also
recognized that the matter of clgssroom interruptions is a
" persistent problemland é serious ;ne for many principals
and teachers, has in this paper undertaken to'spudy and
determine the natupe,of ppeseAintgrruptions. The.writerf
believes the data obtained'from this study.ﬁight help in .

the overall study of this problem. Bringing it_to the

l. W. W. Hartsell, et al., "Classroom Interruptions",

The National Elementary FPrincipal, vol. XXXIII, No. 6,

1954F po 13. / \

2. Richardson Gale, "Interruptions Plague Classes,Study
Shows", Rochester Democrat and Chronicle, July 20, 1959, p. 18.




attention of school administrators, teachers, and other
school personnel might lead them to face the reality of the
situation in their schools with rsspect to opportunities for
teachers and children to work tsgether without being
unnecessarily ‘disturbed, and might stimuiate the co-oper-
ative action of the entire staff toward more efficient
management of the entire school program.
A pilot questionnaire was written and distributed to
teachers in the writer's school. The school involved is
a city school, consisting of 850 pupils and thirty teachers
and administrative staff. The sole purpose of the pilot
duestionnaire was to determine the nature and extent of the
predominant interruptions, and to obtain suggestions for re-
lieving these interruptions. This pilot questionnaire helped
the writer to compose a more comprehensive questionnaire
‘on. classroom interrupntions. The latter questionnaire sought
information on the following items:
l. Types of interruptions that occur in-the classroom.
2. Approximate frequency of interruptions.
3. Approximate total number of minutes for each inter-
ruption.
4, Space for the respondent to write in comments or
suggestions for eliminating unnecessary interruptions.
5. A section” for persongl data about the respondent. o
This questionnaire was then used to survey, a cross-

'section of -elementary school teachers from seven graduate

Education classes at the State University College at

he




Brockport during the 1962 Spring Semester. Four elementary
schools in a suburbanm school district were also surveyed with
the same'questioﬂnairé.

The results of the questionnaire are contained in
Chapter IV. A sample of the pilot questionnaire and the

final questionnaire can be found in the appendix on pp. 61—63!
64-68

The writer has realized that in doing a study of this
. type, there are many limitations. Much has been written
concerning school problems of this nature, but- to include
all of this material would be impossible. The writer has
therefore chosen to limit his study of related literature
to the last ten years and has tried to include as many
phases of this problem as possible. A second ‘limitation is
that- the writer has worked on the project for only one |
semester. A third limitation 1s that not all educators
have the same definition as to what'constitutes an inter-
ruption. . _ "

For the wiiter's study of this problem, he has defined
a classroom interrupt?onjin the‘elementary sc?ool as
anything that pre#en%s‘thé'éiaséroom teacher from having
uninterrupted lessgns during reéular schqothours.' The
author is defihing the elementary school as the K -~ 6 type.

He has used the following resources to aid in his

study:
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Readers'
Libraries
2. State University College at Brockport

b. Rundel Library in Rochester

c. New York State Education Library in Albany
Correspondence with:

Guide to Periodical Literature

. a. National Education Association

b. National Education Association Research Department
¢. New York State Teachers Association
Rochester Board of Education-

‘Rochester Democrat and Chronicle Library

His own school

Graduate classes at the State University College at
Brockport during the 1962 Spring Semester

A suburban school district in Monroe County contain-
ing four elementary schools K - 6




CHAPTER TI
A REVIEW OF LITERATURE

Planning is an important first essential in the effec-
tive use 6f time and materials. 1In order to do this’paper
successfully,; the writer has made both long range and short
range plans. In such planning, the writer has tried to
utilize all educational facets known and open to him,

In his review of literature, he used the card catalog
at the State University College Library at Brockport as well
as the card catalog at the Rundel Library in Rochester. 1In
one instance where the Rundel Library 4id not have two
| desired books, the State Library in Albany was used. He

made amplerusé of the Readers' Guide to Periodical Liter-

ature for the past ten years to help him locate possible
articles relating to pisfgtudy. ?The writer found this source
extremely helpful. _

Although theré wasn't a great deal written on actual
surveys.made omhis topic, there was, much written-to show
that classroom interruptions as a problem do exist, A
good deal was writtenzthat helped this writer formulate
some suggestions-for alleviating the problem of classroom
interruptions in some instances. . |

The review of literature showed that the problem of




classroom interruptions in the elementary schools is in

existence. ©Some articles gave the feeling that the article

was written as a complaint. Others showed that these inter-‘

ruptions had a strong detrimental effect on teacher morale.
Some authors were convinced that the interruptions were
detrimental to the learning situation. Some of the commenté
referred to the possibility that these interruptions took

up additional time of theé teacher and gave some teachers the
' feeling that they just do not‘have'timé to do the kind of
job they know should ‘be ‘done. Others “ndicated that when
am-ihterruptiom occurred, it was very difficult to get the
pupils back to where thgy were beforé ?ﬁe fnp?fquption‘and

an entire lesson might have been ruined because of a brief

“ ' . ”
H . . R

interruption.

As the writer used the Readers' Guide to Periodical

Literature, he looked for the kind of articles that might

show' the results of other studies on the problem of class-
room interruptions. He looked. for proof that such problems
of classroom interruptions did and do exist and for some
possible suggestions for .improving specific types of prob-
lems caused by interruptions. The:writer found many worth-
wvhile suggestions and as a result, he had to do further
research to find out whether or not some of the suggestions
made, could be followed within the limits of New York State

Education Law.




In reviewing literature for any study, a writer must
have in mind certain .definite objectives. The author of
this study felt that it was desirable to consider such
things as:

1. The nature of the elementary school.

2. An overview of the elementary school curriculum.

3. Related research on classroom interruptions and
teacher load.

As already indicated in Chapter I, the writer has re-
viewed pertinent literature'of the last tenr years and con-
sequently his findings will limited to that extent.

The writer has found that the elementary'échool is a
school having a curpiculum offering work inm any combination
of grades one to éight or from the pre-primary grades to
grade eighthl The practice today, seems to be to have the
kindergarten through grade éix as an elementary school
unit. I£ must Be realized that there can be many vapiations
to the-general rule.

When- considering interruptions during the school
da§,~we must first: find ocut. what we mean: by the school day.
Carteflv. Good suggests that the typical school day has
five-and-one-half houfé of instructiom.2 The school day:

L T
o :

v "

1. Cdrter V. Good, Editor Dictﬁonarv of Education . D..197.
2. Ibid., p. 482, .i-v:. ‘ }

s
o
- -




usually commences around nine in the morning and ends
around four Jn the aftermoon. The total hours set aslde
a8 a school day vary in different schools as well as the
besinning time and the closing time.

Though the length of the school day may vary from
school to school, 1t is renerally found that the maximum
length is endured by the older children, O4Great effort has
been made to control the lensth of the school day even
though more demands are put on the school which tend to
lengthen 3it, Educators feel that educatlon i1s a whole 1life
process, Therefore, time must be made availadle for chil-
dren not only to receive formal schocling but to grow into
well rounded individuals. They must have time for clubs,
music lessons, sports, other activities, and simply leisure
time,t

A typical school day for srades five and s!x may be
seen ‘n the aprend’x on pp. _69=71 under the heading:

Generalized Program for 7Zrades 5 and €, This program was

developed by Herrlick and others from thelr study of teacher

prorrars, 2

1. Peter Palrer Mickelson and Kenneth H. !fansen, Elementary
School Administration, p. 57.

2. Virsll E. Herrick, et al., The Elementery School, pp. 129,
130,
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If the elementarys school is to move ahead with success,
the educators and lay people responsible must have certain
ebjectives in mind. One course of study suggests that it
is important to help the child learn to read, write, speak'
correctly and use the elementary processes of arithmetic.
It suggests the importance of physical and mental health,
. A child's knowledge of his community and other communities
is also important. Experience with the fine and the useful
arts should be provided for.l See the appendlix on pop. 86-87
for a sample list of objectives as stated by Herbert S. Weet
former superintendent of the Rochester Public, Schools.
Mickelson suggests that the modern elementary school
may include:
l. Communication - language arts.
2. Living together - social - '
studies.
3. Understanding quantitative
relationships - Arithmetic.
4, Exploring the natural environ-
ments - science, both physical
and biological.

5. Healthful 1living - health and
physical education.

1’

l. H. Weet, Rochester Board of Education; Course of gtudy,
D. 14,
2. P. Mickelson and K. Hansen, Op ¢it., p. 97.

.




Gould's definition of the elementary curriculum tells

us that 1it:

i1s now thought to consist of all the
experiences that the student has
within the school. Such a defini-
tion includes both the curricular
and extracurricular, the formal

and informal activities which come
within the experience of the child.

Following this definition, the big question seems to be:

10

should a classroom interruption, as this writer has defined

it, actually be considered to be an essential part of the

curriculum° The writer doesn't think so When-we consider

the- definition of a classroom disorder as being:

(1) pupil or class actions that are
characterized by absence of signifi-
cant motive on the part of the pupil.
or led by the presence of conditions
that interefere with learning or
achievement of other educational
objectives.?

Notice how one wonders about the importance of class-

room interruptions when reading the following:

the true curriculum is something more
than the classroom program; it in-

cludes all the activities of the chil-

dren that are carried forwgrd under
the direction of teachers,

1. George Gould, The Teacher and His Work, pp. 245-246,

2. Carter V. Good, op c¢lt., p. 179.

3. H, Spears, The Teacher and Curriculum Planning, p. 10.
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The previons quote seems to indicate that an inter-
ruption such as an individual music lesson should not be -
considered an interruption. It should be considered simply
as a school activity for that child. Many teachers who have
this going on in their classrooms do, however, consider it
to be an interruption because classes usually pause to wait
for the individual to leave the room. A pause may also be
" necessary vwhen the individual returns.

When studying interruptions, this writer finds that an
over abundance of interruptions.increases teacher load - a
load whicn'is,alneady heavy negardless of interruptions.

An individual, Wholhas been out of the room for a music lesson
will require extra help‘%fom thé'teacherlte catch up on work
thatimight have:beenfmissed -‘thns increasing the load of tne
teacher.

As we continue to study teacher load, we think of a
classroom teacher as one who is responsible for developing
learning experiences, activities, and good conduct in- class

1 .

situations.

In order to live up to this definition, a teacher must-

1. Carter V. Good, -op c¢it., p. 99.

PRAKE MEMORTAL. LIBRARY
STATE UNIVERSITY COLLEGE.
BROCKPORT, NEW YORK.,
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excel“in classroom organization. This means that he must
be able to plan and bring various' activities into a close,
effective working relationship.1 .

Teachers expect to do these things. They.become.dis-
turbed, however, when effective working relationships are
hindered by large ¢lasses,' various demands of pupils, un-
expected visitors, bell ringing, announcements, money.
collections, campaigns, lunchroon management, surveys and
other assignments. These interruptions produqe tension and
disturb thoughtful planning andnquiet efficiency necessary
for -effective teaching. All the above divert the teacher's
energy and time from the direct work of instruction.?2

Teaching is a joy when bne-has time for teaching. It
requires the full resources of a teacher 1f he is to main- <
tain maximum performance. Néw ideas do not flourish where

distractions abound. Creativity is lacking when-there is
y % B » ¥ . Fs SR

too little time.}-Tﬁe%joy‘of teabhing can,neveereirealfzea

when a teacher's load is too heavy.>d
ey ok h i “ " ¥t

bl ¥ : ] ot N
AT ! ook : Lot

&

l. Ibid." p. 8.
2. National Education Association, Teacher load, Teacher Lift,

pP. 4,5. ‘
3. M. A. Wilson, '"Teachers should be Relieved of all Non-
teaching«Dutiesﬂ, Instructor, vol. 70, pp. 8,9.
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A direct survey illustrating that classroom interrup-
tions do exist was made in 1954 in the ﬁdrth Carolina. Counties
of Rowan, Gabarrus, and Iredell. Three hundred and seven teachd
ers 1n twenty-six schools took part in this one day survey.

The data yielded by the questionnaire revealed that interrup-
tions were troublesome in some classrooms. A total of 1159
interruptions was reported. Of those, 863 were by pupils, 112
by principals, 109 by teachers, slx by superintendents, twenty-
one by supervisors, 107 by other school personnel, ninety by
parents, and thirty-one by outsiders.1 A copy of a portion

of the questionnaire used in thi's survey can be found in the
appendix on ppu_72-73. ‘

In 1959, a Rochester, New York éurvey on classroom inter-
ruptions was conducted by William A. Howe, One hundred and
three elementafy teach@fé kept a record of classroom interrup-
tions over a‘periéd of five days. ©Seventy-nine teachers im
the gity's‘nine:high schools tallied interruptions during.ten
school days. This survey showed that high school classes were
interrupted aﬁ average of 1.78 times per period. Elementary
teachers were interrupted an-average of 13;27 times a day.
0f the 6,838 recorded interruyptions gnveleméhtary schools,

the most frequent were toilet trips:(1,860), traffic duty

o

1, W. W. Hartsell, et al., op eit., p. 13

——
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(857), teacher interrtptions (337), appointments for clinics,
music lessons, etc. (306). This survey showed that the
greatest teacher resentment was repofted against music,
physical education and similar activities in elementary
schools‘and‘weekly assembly programs in high schools.l &

newspaper article concerning the above mentioned survey cam

be found irn the appendix on p. 75 . A copy of the Rochester

survey used in the elementary schools can:be found in the
appendix onfpp. TT=79

A Bay City, Michigan experiment in 1953:

revealed that non-teaching operations
such as making reports, housekeeping,. |,
interruptions, writing on the board,
and taking roll required, on the
average, 26 percent of the elementary
school teacher's time while in the
classroom.

The National Education Associatiomr Research Division
studied teaching load with the help of local education
agsociations about ten yeafs ago. In thé study, a hypothe-:
tical question was given to the teacher participants con-
cerniﬁg what they would try td‘do toyiﬁprove the teacher
load situation in their respective comrmunity if they were ‘

KA N

president of theulgcal edubatiqnﬁéssoéiabibn{wmThé.followins

shows some results of thig study:

1. Richardson Gale, op cit., p. 18.

2. National Education Association, Facts and Figures omn
Teaching ILoad, p. 299.
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About one-fifth suggested specific pha-

ses of administrative management that

the association might try to get im-

proved, such as better management of

bus transportation and lunch-hour

activities, more longrange planning

so as to reduce the number of inter-

ruptions and fewer outside activities

of all sorts.l

More proof for the need of improving teacher load and

the reduction of interruptions is presented in an article
by T. D. Mac Owan. Dr. Mac Owan, associate professor of
education at West Texas State College, has also taught in
the public schools of Indiana. He tells about the typical
fund drive. He says that it may go on for about three
weeks and the teacher’is expected to remind. the pupils each
day about it. Dr. Mac Owam indicates that this means
managing a receptacle where the contributions are deposited
and sometimes the drive is complicated by having a contest

between  classes or betweem groups within the same class. He

says that this means that it is necessary to make thermometers

or other charts to show the progress of the drive and
possibly: two receptacles to be managed. If the contest is
between groups within a, class, he says that the group
contributing the most is treated by the other group and the

cost of the treat may in some cases actually total more

1. H. Davies, "Give the Teacher Time to Look Up", National
Education® Association Journal, vol. 40, pp. 276-277.
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than the original contributions to the fund drive.l

This writer feels that having something like this going
on during regular school hours may be questionable when
considering proper use of time.

Buena Stolberg says that if we put a cross section of
any teacher's work load under a microscope, we would see
that there are too many interruptions which prevent many
teachers from teaching effectively. Teachers have too many
extra duties which divert the teacher's energy ahd time from
the direct work of teaching. Many teachers are confronted ﬁith
a Arowded curriculum because they are expected to keep up
with the changing times and at the same tiﬁe pressure from
- lay people forc;s the continuaéion*of outmod;d'practices
in the schools. .Teachers try to please everyquy and end
up with frustrations,and unhappiness.2

Herrick and othe}s(in connection  with teacher load have
this to say: '

Teachers conduct their work effectively
under conditions which promote m&ximum
personal well-being. (When):

a. Their work with children-is con=-
ducted without unnecessapy_interrup-
tiogz There is a minimum outside inter-

ference with, and interruption-of,
classroom procedures.

1. T. D. Mac Owan, "Time Out for Teaching", National Parent
Teacher, vol. 52, pp. 7-9.

2. B. Stolberg, "what is Teacher Load", National Education-
Association Jowrnal, vol. 41, p. 446,




17
¢. They are protected from admin-

istrative -chores not directly_associ-
ated with classroom teaching.

The Department of Classroom Teachers of the National
Education Association says that many teachers have a long
day with no breaks. This means that those teachers have no
time for planning or for just gathering their thoughts during'
thelr very busy school day. The teacher aide plan may be of
some help in this situation. In the modern elementary schools,
we find standardized testing, detaliled personnel records,
frequent reports to parents which means a great deal of
additional clerical work for.-the teachers. Some schools are
now begiﬁning to use clerks to help in taking over a good
deal of the élerical work now done by teachers. The increase
of nonteaching demands, housekeeping duties, and just
managing a clags often- absorb a great deal of time and
energy. Some teachers experience a wide range of abilities
withim their own class which tends to increase the teacher's
load because of the speeial individual attention that must
be given, More time 1s needed to develop special materials
and tests. Childrem who deviate far from the normal may
benefit more from individual instructiom from special
teachers. This would relieve & regular classroom teacher

of complex tasks beyond his resources.?

1. Virgil E. Herrick, et al., op cit., p. 340.°
2. Department of Classroom Teachers of the N.E.A., "Toward




We might begin improving the heavy teacher load
situation bdby:

eliminating some of the less important
out-of-class activities, providing aux-
}liary and monitorial services, plan-
ning to reduce the number of classroom
interruptiong, effecting better sched-
uling practices, provliding free time

for each teacher, making teaching assign-~
ments consistent with the major field of
vreparation of the faculty member, pro~-
vidins better and more adequate supplies,
and improving clagproom facllities and
school buildings.

18

we, as teachers, play an important part in the reduction

of the heavy teaching load., Teachers must see the school

year as 1t really 1s: an orderly group of seasons signifl-

cant to instruction, holiday recesses which reduce the
aVailablé time plus many things which cannot be foreseen.
Careful thinking and planning helps reduce the possibility
of beginning an extensive unit or having a time of almost
no activity before a holiday period.?2

Educators are meking an earnest effort to find ways
of helping teachers rellieve the heavy load of teach!ng
through the use of teacher asristants, teacher aldes, and

team teach!ng. These ascistants, teacher aides or school

J, ¥. Eastmond, The Teacher and School Admin!stration,
. 346,

« G, Gould and ~. A. Yoakum, The Teacher and His Work,
p. 364-365.

1
p
2
p

Iy
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aides are obtained from interested parents, college seniors,
and experts from industry.

Jan Grayson, a first grade teacher, had a mother in her
foom who acted as a teacher aide and recently gave the follow-
ing report. she said that the mother served without pay
and proved to be very helpful in correcting papers, making

flash cards, weighing, making dittos, etc. she mentions in
| her report that mothers used as teacher's aides should use
. caution about carrying information about the pupils to the
community. Miss Grayson says that such mothers must be
extremely sincere in their desire to assist in the classroom.
Miss Grayson's aide would_tiptoé in and out, come in after
classes start, and leave before classes end. Her aid had
her own work desk and Miss Grayson would leave notes on the
mother's work desk permitting her to go right to work without
interrupting the téacher or the class.1

Myra Woodruff, in October, 1957 explained how interested
parents volunteered to assist inm the classroom, on-a field
trip, in the principal's 6ffice, or on a committee. DParents
assisting in this way have proved to be of much value to'them-t'
selves, teachers, and pupils, Parents become more interested
in their schools. and develop a much better understanding of

their schools. Using parents im this way is not recommended

1. J. Grayson, "Teacher Aide: Mother", The Elementary School
Journal, vol. 62, No. 3, p. 134.
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unqualifiedly for every teacher, nor for every parent, nor

for every school. Each individual school faculty must decide
its readiness to have parents assist inﬂtﬁis capacity.-
Parents really want to help. They learn much more about
thelr schools by actual experience in them than by simply
" being told about them. It increases parents' satisfaction
as well as the effectiveness of teaching. Parents develop
more confidence in their schools and teachers.l

When deciding whether to use teacher assistants in
schools, each school must, of course, find out whether it
i1s permissible according to the law. MéKinney has this
to say about. the legaiity of usiné“teacher aides in New quk
State: «

Section 3009 Unqualjfied teachers
shall not be naid from school moneys

1. No part of the school money
apportioned to a district shall be
applied to the payment of the salary
of an unqualified teacher, nor shall °
his salary, or .any part thereof, be
collected by a district tax except
as provided in this chapter.

2. Notwithstanding any other pro-
vision of law to the contrary, the
school authorities of any district
shgall have the power, in their
discretion; to employ persons as
teacher aides who shall assist the

l. ¥. Woodruff, "when Parents Participate, il., National
Education Association Journal, vol. 46, pp. 467-
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regular teacher or teachers of the
district i1n the performance of the’r
teaching functions by perform!ng
those nonteach!ng dut:!es otherwlse
performed by such regular teacher or
teachers. As amended L. 1961, c 794,
eff. April 22, 1961.

Additional ‘nformation regarding the legality of teacher's
a'dee in New York State 1s seen in ah OPINION OF COUNSZL of
the Educati:on Department which may be found !{n the appendix
on pp, 80-85 ., It expla' ns that it 1s legal to use teacher
aides in New York State. The service, however, must not be
of a teaching nature, They are permitted to supervise children
in the sense that they see that the children behave themselves.
They may also help in managing records, materials and equip-
ment and attencing to the phys!cal needs of children: Thelr
services rendered nust be determined and superv! sed by teach-
ers, It 1s suggested that a Board of Education employing
teacher aides be adequately protected by insurance,

The Arerican Educat*onal Research Assoclation racently
reported on an experirent w’'th teacher aices in “ay City,
Michigan schools 1n 1951 *n wh'ch 226 classrooms ‘n forty-five
school districts were part o!pating. A final report publ!shed
by Central )Michigan University, Department of Speclal Studies

(1960) coneluded that when teacher a’des were used, teachers

spent more time on instruct?onal activities. They found that

1. MoRinney's Consolidated lawe of New York State, pp. 58-59.
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it was not always possible to distinguish clearly between

teacning,and nonteaching duties. There was no great change
in teaching methodg. Better use of teachers and experimen-
tatiom with staffing was possible. Using teacher aids had
little effect .on over-all costs of instruction. Many of the
teacher aides involved were potential recruits for teaching.
The use of teacher aides was recommended when conditions
make normal class size impossible.1

In this writer's review of literature, a good deal of
evidence was found favoring the use of cooperating teachers,
ndn’professional teachers' aides, and Parent Teacher Associa-
tion  volunteers, and assisting teachers for the lunchroom.

A cooperating teacher and a teacher aide were used in
1959 at Honeyhilll School in Norwalk, Connecticut to help the
. teacher in charge. Seventy second graders were assigned to
the team of three womem. The class was split up into three
groups. Forty_pupils went with the teacher in charge for a
reading lesson, twenty were assigned to the‘cooperating teach-
er for indiviﬁualized_work in adding.and.subtrﬁcting, and the
remaining ten*were.aésigned‘tb the teacher aide.for a vocab-

ulary lesson. .The.children'rotated among the team members

1. American Educational:Research Association; "Teacher aides:
studies of", Review of Educational Research, vol. XXXI, No. 4,
Educational Organization, Administration and Finance, p. 394.
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until they all had received instruction in all subjects from
one of the two trained teachers. The pupils came together in
one group for pemmanship, gym and singing.1 |

Mother volunteers from the Parent Teacher Associatiom
unit at the Arthur W. Erskine Elementary School in Ceday
Rapids, Iowa supervise most of the children during the lunch
hour freeing the teacher for a "quiet", adult lunch time.
Most teachers like it. It gives them a new outlook for the
afternoon. It helps teachers have a half hour of duiet,q
a chance to be themselves'on'the adult level and have relax-
ing surroundings for lunch .2

The use of personnel assisfants is being studied in
many places because studies show that teachers spend at
least twenty-five per cent of their time doing things which
nonprofessional workers might do effectively. In Richwood,
Vest. Virginia, a.bus driver gave behind-the-wheel instruction
in-driver education classes. The actual classroom instruc-
tion-was given by a certified teacher. Students, parents,
bus driver, and teacher were in favor of continuing this

plan. Noncertified assistants were used in science labora-

tories in the Alexander Ramsey High School, Roseville,

1. Newsweek, June 8, 1959, MExperiment at Norwalk", p. 54.
2. N. G. Zook, "Menu: A Treat for Teachers", National Parent
Teacher, June 1960, pp. 29-31. '
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Minnesota. This plan permitted more individual experimenta-
tion. These assistants were university science students and
science personnel from industry who helped in the labora-
torlies during activities periods, after school ard on Satur-
day mornings. Experimentation is being carried on in Snyder,
Texas to find out whaf classroom duties can be assumed by
clerical assistants. Beecher, Illinols students are doing
a variety of clerical jobs under the guidance of a specilal
adviser who acts as coordinator between staff and student
clerks. In Newton, Massachusetts; Snyder, Texas; and Jeffer-
som: County, Colorado team teaching is being -tried where a
specialist in poetry teaches a lesson in poetry, etc.t

Although most of the previous article refers to the
high school situation, the writer mentions it here to show
what is actually being done at some schools and because some
of the. ldeas mentioned may also be used at the elementary
level.

The use of college students as teacher assistants 1is
shown in an experiment being conducted between Goddard College
students of Plainfield, Vermont and seven Vermont school

s

districts. College students of advanced standing and special

1. J. L. Trump, "Betterr’staff Utilization, National Education
Association Journal,.Januarx”l958, vol. 47,.pp. ,29-31.
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ability asgist with such subjects as art, music, science, and
physical educatiomrr. The assistant is expected to be well
prepared. The projeet has a director who coordinates the
activities in which the assistants are engaged. These assist-
ants are used where the benefit can be greatest for all
concerned.l

J. Cass writes about the use of honor undergraduate
students as teacher assistants from Columbia and Barnard
Colleges:

More than 100 volunteered to become
'assistant educators' in the elementary
and junior high schools of the depressed
areas of upper Manhattan., 2 or 3 hours
a week tutoring and otherwise assisting
teachers.?

M. Christine writes about parents helping at Ohlones
School in Palo Alto, California:

The parent-helpers are Parent Teacher
Association members, all of whom have A
children in Ohlones School. Each helper - %
serves a few hours a week, doing work
that fits im with her particular special-

ty - as library aide, room assistant, or
special Spanish instructor.>

l. G. Beecher, "Educational Resources Project", School and
Society, vol., 85, pp. 130-131.

2. J. Cass, "While School Keeps", Saturday Review, vol. 44,
p. 90.

3. M. Christine, "Parents Lighten the Load", National Parent
Teacher, vol. 51, .pp. 32-34. .
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W. D. Boutwell suggests using parents to help whether

they are paid or not. They can be very useful in assisting
in pupil supervision plus many clerical chores normally done
by teachers. He suggests using children-as often as possiblé
to help with chores because it is good for them as well as
for the teacher.l

The April 26, 1954 issue of Life contains a group of
pictures taken of a fifth grade at Lindsay Schpol in Bay City,
Michigan. They show the teacher, Ethel Howard, and her busy
day being assisted by Kathleen Barber who is a paid teacher
aide at forty-five dollars a week. The teacher and aide are
handling a class of-forty—five pupils. The pictures show the
regular teacher going.right'oﬁ‘with the regulaq lesson while
the alde at one time helps those in need of extra work, anoth-
er time shows hér hangingiup:art‘WOrk, and énother picture .
shows her copying an a881gnment on the board 2

Evidence seems to p01nt to the fact that much can be
done to improve teacher load and interruptions by the use
of various types of teacher aides. Improving these items

should help to improve the learning situation-as well as

teacher morale in schools where there seems to be a need for 1it.

1. W. D. Boutwell, "what's Happenlng in Education", National
Parent Teacher, vol. 48, D. 13,

2. Life, vol. 36| "Peacher's Tortured Timetable", pp. 137-138.

i
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CHAPTER ITI
PROCEDURE

This writer has been interested in the problem of
classroom interruptions for quite some time. He has been
aware of the problem in hi§ own teaching situation and
wondered how common a problem 1t was for teachers other
than those he knew persocnally.

In reviewing the literature for this study, the largest
share of it was done at the State University College at
Brockpbrt and the Rundel Library in Rochester; New York.

In one lnstance, when the Rundel Library d4id not have a
desired book, the State Library in Albany, New York was used.

The greatest amount of time spent on the review of lit-

erature was in using the Readers' Guide to Periodical Liter-~

-ature., He referred §0'article§.written during the passed
ten years on the topic of classroom interruﬁtions. The
writer was interested in finding'resultg’of:other studies,
for proof that interruptions as a problem existed and for
the legality of following through with some suggestions
made in the articlegﬁfor the improvement of the problem.
The writer wrote several letters to the National

Education Association generally, and specifically to the

National Education Association Research Department for
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information on recent surveys relating to the problem,for
‘other proof that the problem of interruptions in the elemen-
tary schools does exist, and suggestions for the possible
improvement of these problems.

The author corresponded with the New York State Teachers:
Assoclation and. a request for information relating to the
legalipy of using teacher aides in New York State was made
and granted. ‘

The Rochester Superintendent's office in the Board of
Education building was visited. With the Superintendent's
permission and the kind assistance of his secretary, this
vriter was permitted to look over the work that was done
on the Rochester Survey on Classroom Interruptions of 1959
by William A. Howe. A sample of the survey sheet used in
the elementary schools was sent to the writer and proved -
to be very helpful as he made up his own  survey on class-
room interruptions im the elementary schools. A copy-of the
Rochester survey may be found in the. appendix omw pp.77=79 .

Another visit was made to the Democrat and dhronicle‘.
Newspaper Librarx:wﬁéré alﬁﬁotosygtic~copyfgf;the~article

written on tﬁe.ﬁésuits,of tﬁe*l959 survey on'claésroom

L T ¥
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interruptions was obtained and appears in the appendix on
p. (5 .

This writer, in order to receive some help from his
fellow teachers, obtained permission from his principal
to use a pilot questionnaire im his own school which was
used to help him in making up his own final questionnaire.-
This pilot questionnaire can be seen in the appendix on
pD. 61-63 . It proved to be helpful in deciding which
items of interruption should be used in his final question-
naire. It gave him an idea about what teachers thought was
very important to the learning situatiomr in the elementary
school as well as what seemed to be detrimental. On the
pilot questionnaire, teachers indicated what they thought
were the most important subjects in their individual grades,
what some of the predominant interruptions in their grades
are, what some of the problems are that are caused by the
interruptions they mentioned, and»also their suggestions
for relieving the problems. This was very helpful in making
some suggestions for improving instruction in the author's
fifth chapter about his summary, conclusions, and suggestions.

The final questionnaire was designed to find out the
frequency of the predominant interruptions in- the eiemeﬁtary

schools and the approximate amount of time used by these inter-

ruptions. Space was provided for comments and suggestions




and on the last pase appeared a se¢tion for personal data
about the respondent. A samnle of this final quest'ohnaire
rnay be seen ’n the aprendix on pp. 64=-68 .

geven :raduate Educat’nn clas:es at 2rockport were
~iven 240 copies of tae f*nel questlonnal!re during the 1962
Spr! ng Semester., They were distriiuted ty the ‘nstructors
at one of thelr class —-eet*n~s and asked to return them at
their next class meeting. In aiditlon to the geven rraduate
Educetion classee at Prockport that were given the final
questionnajre, the writer contacted the princ*pals of four
ele:entary schools of one Rochester suburban eschool district
aftcr recelving permission to do so from the ass!stant
d: striet principal. Perrlsglon was r*ven by the principals
to use the quest onnalre in their respecti-e schosls, One
hundred coples of this f:nal quest*onne’re were dellvered to
these fowr elementary scho2ls and later distribdbuted by the
principals. The completed quecet?onnreies were then niclred
up after about a weelt's t'rve,

The data from both groups that rece’ved the f!nal
questionnaire were t-en tatulated In a'ch a way that cer-
tain learning about clascroom 'nterrupt’-~ns *n the elemen-
tary schoonls could bhe obtained an< surgest!ons could he

rade for tne improvement of the sltuetion.

30
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The results of this writer's pilot study can be found
in Chapter IV as well as an analysis of the final queétion—
naire covering statistics, results and implications based
on the questionnaire as tabulated im terms of the purpose

as. stated inx Chapter I.
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CHAPTER IV
ANALYSIS

This writer used a pilot questionnairé'in his own" school
to détermine the nature and extent of the predominant inter-
ruptipns and to obtaim some possible_suggestiqns for reliev-
ing these interruptions. It was used also to aid him in com-
posing hi's final questionnaire on classroom interruptions

waich was of the more comprehensive type. A sample of both:

questionnaires may be seen im the appendix onm pp. _ 61-68
Most’. teachers indicated on the pilot questionnaire that
reading, arithmetic and language were the three most impor-
tant subjects in the elementary school.
The interruptions mentionmed on the pilot questionnaire
caused such problems as:

1, too mueh repetion of teaching in helping those pupils
who miss class time;

2. too much repetion of teaching when-a message comes to
the classroom during a lesson; .

3. too much reduction of the time needed to cover the

_ curriculum;

4, too often- very wearing on teachers patience and good

nature. - .

suggestions for improving the problem of classroom inter-
ruptions as indicated on the pilot questionnaire included:

1. scheduling music lessons, choir, etc. before and
after school; ’

2. allowing music lessons for above average ability
pupils only; '

3. having parents let teacher know ahead of time when they
are coming in to get work for an absent pupil;

4, counting and collectiing money by the office or by

-
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Parent Teacher Association volunteers;

5. having bulletins from the office placed in teachers
mailboXes or on bulletin boards or sent around before
school begins;

6. combining boys and girls for gym classes instead of
having the boys and girls going separately.

The results from this pilot questionnaire proved to be
very helpful in the forming of this writer's final question-
naire, It helped to decide what items of interruption-
should Be included and gave him some incite as to what might
be expected from other teachers.

This final questionnaire was given to the members éf

. seven graduate Education elasses at the State Unibersity
Collegelat Brogkport and four elementary schools (K - 6) in
a suburban school district during the 1962 Spring Semester,

A total of 340 questionnaires were distributed -- 240 to the
graduate classes and 100 to the elementary schools. The num-
ber returned to this writer totaled 140 -- seventy-eight

from the four elementary schools, sixty-two from the graduate
classes, It was learned by this writer"fhaﬂ the reason for
the "seemingly? low. responmse from the graduate classes was
1"due to the fact that many of £hese graduate studenﬂs were
actually Junior High School ﬂéachers. They were unable to
fill out the questionnaire because very few of the items

pertained to the Juniof High School situation. Of the 140

questionnaires returned -- fifty-nine were from primary

teachers (XK-3), 8ixfy:from.inteihedtate teachers (4-6),

fourteen from special class teachers, and seven from Junior

S T T TR IR T TS ST T I T
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High School teachers.

In this final guestionnaire, the guthor tried to .find
out what the predominant interruptions seemed to be, the
approximate frequency, and the. amount of time lost due to
these interruptions. This writer has disregarded the time
elemént in"his analysis since the responses to this item were
not clear. The writer also allowed space for other inter-
ruptions to be listed as well as space for comments and
suggestions. There was also a section for personal data
about the respondent. A copy of the questionnaire used can
be found. in the appendix on pp. 64-68 .,

‘In the statistical analysis of the returns, this writer
has used the data from the primary and intermediate teachers
because of their greater numbers. He has analyzed.these two
groupé separately to see if any differences or similarities
were apparent, The median was used as the measure of cehtral
tendency for' the items of interruption  because the distribu-
tion of the frequencies for each item of interruption devia-
ted too greatly from what statisticians regard as the normal
curve., The median seems to be aiuchuch.more accurate measure-
ment to use in this instance.: ‘

The inp?rmediate grades reported a Qeekly total of
1066 interrupfipns..nofltheSe, 579’Wére ‘caused’ by ‘pupils,

217 by the office, 176 by teachers, and ninety-four by

various money collections. The following tables show'. the
analysis of these interruptions.
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TABLE I

THE NUMBER AND TYPE OF WEEKLY TNTERRUPTIONS
CAUSED BY PUPILS ENTERING OR LEAVING THE ROOM AS
REPORTED BY SIXTY TNTERMEDITATE TEACHERS

Type of Number ' % of | Number of Median
Interruption | of Teachers| Teachers Interruptionsj Frequency
Reporting Reporting | Per Week .of Vieekly
- Interrup-
tions
Individual
Music Les= 52 87% 312 8.5
son .
Safety
Patrol 12 20% 129 10.3
Personal ' :
Appointments 17 28% _ 49 4.5
Tardiness 12 20% 39 9.5
Choir or ‘
Chorus Re- 18 20% 25 1.5
hearsal
Orchestra ‘ )
or Band 19 - ' 32% 25 1.5
Rehearsal '

From TABLE I, we see‘ﬁhat individual music lessons
affect the greatest. percentage of teachers and”the most
frequent interruptions are caused by Safety Patrol and

Pupil tardiness.
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TABLE II

THE NUMBER AND TYPE OF WEEKLY
INTERRUPTIONS CAUSED BY THE OFFICE AS REPORTED
BY SIXTY INTERMEDIATE TEACHERS

Type of Number % of Number of Median
Interruption | of Teachers| Teachers Interruptions| Frequency
Reporting Reporting| Per Week of Weekly

Interrup-
tions

Bulletins

and Profes-

sional Mag- 22 37% 60 4.7

azines .

Request for ' ' .
Messengers 15 5% 57 5.2

Deliveries C13 22% 46 6.0
Requeét to ' o )
see pupil or 16 27% 43 4.7
pupils

Room Repairs 3 . 5% 11 4.5

From TABLE II, we see that Bulletins and Professional
Magazines from the office affect the greatest percentage
of teachers and the most frequent interruption is caused

by deliveries.-




TABLE III

THE NUMBER AND TYPE OF WEEKLY
INTERRUPTIONS CAUSED BY OTHER TEACHERS ENTERING !
THE ROOM TO SEE TEACHER OR PUPILS AS REPORTED

BY SIXTY INTERMEDIATE TEACHERS

37

Type of Numter % of Number of " Median
Interruption | of Teachers| Teachers Interruptions| Frequency
Reporting Reporting| Per Week of VWeekly
Interrup-
tions
By other ‘
Teachers 36 60% 176 5.5

It can be seen from TABLE III, that a high percentage

of teachers are interrupted by other teachers.

are interrupted, are interrupted rather frequently.

Those who
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TABLE IV
THE NUMBER AND TYPE OF VWEEKLY

INTERRUPTIONS CAUSED BY VARIOUS MONEY COLLECTIONS
AS REPORTED BY SIXTY INTERMEDIATE TEACHERS

Type of Number % of Number of Median
Interruption| of Teachers| Teachers Interruptions| Frequency
Reporting '| Reporting| Per Week of Weekly
Interrup-
“ tions
Banking 48 80% 48 1.0
Milk Money 13 22, 21 1.5
Book Rental 10 17% 16 1.8
Fund Drives 2 3% 9 4,6

TABLE IV shows that banking interrupts a high per-
centage of teachers. Those who are interrupted, -however,
are interrupted only once a week. A small percentage are
interrupted quite often for fund drives.  Collecting milk
money interrupts almost one-fourth of the intermediate

teachers reporting:fg




TARLE V

A RANK ORDER OF THYE VOST EIGNTFICANT
INTERRUPTIONS FOR THE INTERMEDIATE GRADES ACCORDING
TO THE PER CENT OF TEACHERS AFTECTED

39

Type of Interruption

4% of Teachers

Affected
Tndividual Music Lessons 87%
Banking ok -
By Other Teachers 60%
Bulletine and Professional Magazines 374
orchestra or Bani Rehearsal 32%
Choir and Chorus Rehearsal 30%
Pereonal Appointments by pupils 284
Traffic Patrol 20%
Pupill Tardiness 204

From TABLE V, we see that interruptions by individual

mugic lessons, banking, and other teachers affected a

significant percentage of teachers.
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TABLE VI

A RANK ORDER OF THE.MOST SIGNIFICANT
INTERRUPTIONS FOR THE INTERMEDIATE GRADES ACCORDING
TO THE WEEKLY MEDIAN FREQUENCY

Type o£ Interruption Weékly Median T
Fregquency

Traffic Patrol | - 10.3

Pupil Tardiness 9.5

Indi%idual Music Lessons _ 8.5

office Deliveries | | 6.0

By Other Teachers 5.5

Office Requests for Messengers 5.2

From TABLE VI, we see that some teachers are interrup-
ted very frequently by traffic patrol,pupil tardiness, ‘and

individual muéic lessons.
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From this overall data on the intermediate grades, we
may conclude that we shouldlstudy our particular schools to
see 1f some improvement might be made in'at least the aréas
of individual music lessons, banking, teachers coming into
rooms during class time, traffic patrol, pupil tardiness,
and officé disturbances. It is, of course, an individual
school matter. The problem of interruptions may be improved
by rescheduling where possible, completely eliminating them
if they proVe_to be an unimportant part of the curriculum and
not required by law, and by better planning by all concerned.

Let us now conmsider the primary grades involved with the
same questionnaire,_to see whether any differences or similar-
ities exist when the statistics and results are compared with
those of the intermediate grades. '“

The primary grades . reported a weekly total of 449 inter-
ruptions. Of these 162 were caused by the office, 124 by
other teachers, 105 by collecting various kinds of money, and
fifty-e;ght'by.pupils: The tables.that follow{ show the

analysis of these interruptions. -

PR PAETERS
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TABLE VII
THE NUMBER AND TYPE OF WEEKLY INTERRUPTIONS

CAUSED -BY THE OFFICE AS REPORTED BY FIFTY-NINE
PRIMARY TEACHERS

Type of . [Number % of Number of Median
Interruption | of Teachers| Teachers | Interruptions |'Frequency
Reporting Reporting| Per Week of Weekly
Interrup-
tions
Deliveries . 11 19% 58 9.8

Request for
Messengers 5 8% 5 1.0

Bulletins and
Professional 19 32% 80 10.0
Magazines

Requests to

see Pupil or 7 12% 10 1.7
Pupils ) '
Room Repairs 6 10% 9 1.8

TABILE VII. shows that bulletins and professional
magazines from the office affect a high percentage of

primary teachers and very frequently.
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TABLE VIII

THE NUMBER AND TYPE OF WEEKLY
INTERRUPTIONS CAUSED BY OTHER TEACHERS ENTERING
THE ROOM TO SEE TEACHER OR PUPILS AS REPORTED
BY FIFTY-NINE PRTMARY TEACHERS

Type of " Number % of Number of Median
Interruption| of Teachers | Teachers Interruptions| Frequency
Reporting Reporting| Per Week of Weekly
Interrup-
tions
By Other. .
Teachers 27 46% 124 8.3

TABLE VIII shows that a high percentage of primary
teachers are interrupted by other teachers coming into the

room. Those who are interrupted, are interrupted quite

frequently.




TABLE IX

THE NUMBER AND TYPE OF WEEKLY
INTERRUPTIONS CAUSED BY VARIOUS "MONEY. COLLECTIONS
AS REPORTED BY FIFTY-NINE PRIMARY TEACHERS

Type of Number | % of Number of Median
Interruptiomr| of Teachers| Teachers | Interruptions| Frequency
Reporting Reporting| Per Week of Weekly
: Interrup-
tions
Milk Money 21 36% 54 4.9
Banking 44 714 50 1.0
" Book Rentall I 2% 1 1.0

TABLE IX shows that banking affects a high percentage

of primary teachers but only once a week.

Milk money also

seems to affect a high percentage of primary teachers and

quite often.
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TABLE X

THE NUMBER AND TYPE OF WEEKLY TNTERRUPTIONS
CAUSED BY PUPILS ENTERING OR LEAVING THE ROOM AS
REPORTED BY FIFTY-NINE PRIMARY TEACHERS

Type of “Number ~ % of " Number of Median
Interruption | of Teachers| Teachers Interruptions| Frequency
Reporting Reporting| Per Week of Vieekly
interrup-.
tions
Individual _ .
Music Lessons 4 % 9 4.6

Orchestra or

Band Rehear- 1 % 2 2.0
sal

Personal .
Appointments 12 204 25 2.7
Pupil '
Tardiness 10 17% 22 3.2

TABLE X shows ‘that personal appointments and pupil
tardiness are the most significant of those reported by

the primary teachers which are caused by the pupils.
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A RANK ORDER OF THE VOST SIZNWIFICANT
INTERRUPTIONS FOR THE PRIMARY 3RADES ACCORDING
TO THE PER CENT OF TEACHERS AFTECTED

Type of Interruption

9 of Teachers

Affected
Banking - 71%
By Other Teachers 464
Collecting Milk Moﬁey 36%
Office Bulletins and Professional Magazines 32%
Personal Appéintments by Pupils 20%
Office Deliveries 19%¢

TABLE XI shows a high percentarge of primary teachers

being affected by banking and other teachers comine Into

the room,



TABLE XII

A RANK ORDER OF THE MOST STGNIFICANT
INTERRUPTTONS FOR THE PRIMARY GRADES ACCORDING
TO THE WEEKLY MEDIAN FREQUENCY

Y

Type of Interruption: Weekly Median

: _ Frequency
OfTice bulletins and professional 10.0 )
Magazines
Office Deliveries 9.8
By Other Teachers 8.3
Collecting Milk Money 4.9

Individual Music .Lessons 4.6

TABLE XII shows a high frequency of interruptions in-
the primary grades caused by office bulletins and professional

magazines, by office deliveries and by other teachers.

N, !




TABLE XITI

THE PERCENTAGE OF PRI¥ARY AND
INTERMEDIATE TEACHERS AFFECTED BY

PREDOMINATE INTERRUPTICNS

48

Type of Intermediate Primary
interruption Teachers Teachers
Individual Music Lescons B7re 0%
Banking 807 Ti%

By Other Teachers B0% L& —
Bulletins and Professional

Magazines 374 328
Orchestra or Band Rehearsal 329 o7

Cholr and Chorus Rehearsal 304 o7
Peresonal Appointmente

by Pupils 284 20%

Traffic Patrol 20% 0%

Pupil Tardlnese 20% (474
goliectIng WIlk Voney o, {5 -
Office Deliveries % 19%

TABLE XIII shows that a high percentege of both

primary and intermediate teachers are affected by banking,

by other teachers, and by bullet'‘ns and professional

masgazines from the office,.
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We may conclude from the data on the primary grades that
again we should study our particular schools to see if some
improvement might be made in' at least the areas of banking,
other teachers caoming in to see teacher or pupils, collecting
milk money, and office disturbances. It still, however, is
an individual school matter. The primary grade interruptions
may be rqduced by completely’ eliminating them if they prove
to be an unimportant part of the curriculum and not required
by law. This should be done by the cooperative efforts of
all personnel involved.

The greatest difference between interruptions in the
primary gradeshénd interruptioné in  the intermediate grades
seems- to be in the total number of interruptions. reported
on the questionnaires returned. This may pe because more of
the items of interruptions on the questionmaire pertained to
the intermediate grades than to the primary grades. There
is much similarity in the predominant interruptions of both
groups. It night also be noted here that the most predomi-,
nant "write in" interruption- by both the primary grade teach-
ers and the intermediate grade teachers was interruptions
caused by ‘the intercom im schools where it is standard
equipment.

This author's questionnaire clearly shows that inter-

ruptions do exist in the elementary schools. §Some of the
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interruptions were very troublesome. We, as educators, must
do all that we can to help our schools function‘as efficient~
ly as possible., It can be done only if we all make a sincere
effort to find the best possible solutiomr. The problem of
interruptions is, in every way, a team problem.

In Chapter V, the writer has included a more comprehen-

sive attempt to make suggestions for the improvement of class-

room interruptions.
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CHAPTER V
SUMMARY, CONCLUSIONS, AND SUGGESTIONS

Summary

Evidence for the need of a study of classroom inter-
ruptions was apparent to this writer. Similar studies have
been made and suggestions given for improving the situatiom
in our schools.

In this study, as in most studies of this kind, 'there
are many limitations. It 1s not a complete study in the
sense that it can completely solve the problem. It is 4
hoped, however, that greater interest inm the problem will
be sparked because of the small contribution that this
writer has made. |

Specifically, this writer has used the Readers' Guide

to Periodical Literature to a large extent as weéll as some

books that helped him to better understand the whole problem.
He has aiso used such community. resources as the Rochester
Democrat and Chronicle Library, the Rundel‘Library, the
State Library in Albany, and the board of education offices
of the Rochgstera New York school system. Hé corresponded
with the National Education Association, the National
Education Association Research Department, and the?New York

State Teachers Association.

A pilot questiomnaire was used in his own school which
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greatly aided him in the making of his more  comprehensive

questionnaire on classroom interruptions in the elementary -
schools. This final questionnaire was given to the members
of seven Education graduate classes at the State University
College at Brockport and to the teachers of four elementary
schools (K-6) in a Rochester, New York suburbamr school
district during. the 1962 Spring Semester, He has analyzed
~the results of the questionnaires returned to him. The
complete analysis can be seen in Chapter IV of this study.
The analysiszindioated to this writer that interruptions,
as a problem in the élementary schools, do exist. _

Thtough the use of all these resources, this writér }
feels a little more informed about this problem of classroom
interruptions. Obtaining this knowledge through his owm
questionnaire, from teachers who were unknown to him, increased
his interesthinﬂthe problem evénjmorea

Conclusions

Having completed this study, the writer feels strongly
that classroom interruptions are a real problem. Perhgps
they are such a probleﬁ because most’ dedicated teachers_ayé‘
anxious to get on with their work -—'teaching. However,
because of these burdensome interruptions, they are frustra-
ted too often:in accomplish;pg their goals., The writer's
survey shows that this pyoblem does exist. The review of

literature shows that it ‘exists and that there are ways of
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impro&ing the situation, such as thfough study and planning
at the higher levels of education, good strong organization
and planning at:the administrative and teaching levels,
employment of teacher aides or volunteér workers, etc.

Teaching 1s not an easy task. There is much evidence
to support this statement. This writer agrees with those
who say that teaching morale is a very important aspect to
consider., It seems evident that classroom interruptions
reduce teacher morale. DPoor teacher morale in-turn, has a
detrimental effect on the learning situation. As a result,
the learner suffers. Therefore, we as educators must do all
we can to develop the best possible educational environment
for those who have been given to our care.

Teachers are an inspired group with much to bffef.
Perhaps it is this desire to move on that makes us so resent-
ful of things that interfere with educational progress.
Interruptions or not -- we will go on-doing the very best
we can with the most qudér}ul\Challenge iﬁ'the:world -
children. o ." h

Suggestlions ‘

In today's ever changing times, the educational process
is a complex matter. To carry out our philosophy of educa-
ting the whole child, much has been- added to the curriculum

thus greatly increasing demands made upon teachers time.
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The public must be made to understand theiproblem of the
utilization of teacher time. This can be done through the
continued studies by professional organizations ét all levels
as well as through membership in active efficient Parent
Teacher Associations.

This wrlter feels very strongly that the place to begin
control of classroom intefruptions in a school plant is at
the administrative level. For a teacher’to work effectively,
- proper atmosphere and working conditions must exist in the
school. Class sizes must be equalized. A balanced school.
day ‘must be established. Teachers must have time to ‘teach,
time to prepare, time to work with individuals, time to
process records and reports, A balanced school day must
also allow time for teacher relaxatiom. Administrators must
be aware of teacher load and do ‘everything they-ecahoto ‘prevent
too heavy a load on any of their teachers,

A brief period at the opening of schooi should be set
aside for all school -announcement’s, for collecting money,

Tor taking care of all interclass -communications, etc. The
only exception to this should be when a very definite emergen-
cy arises. . ' 4 \

This writer thinks that teachers should be permitted
to use the office staff in matters that would help the
teacher to improve his iqstructional program. If amr office

staff isn't large enough to handle these responsibilities,
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then a teacher aide plan of some nature should Be formed.

The use of teacher aides is legal in New York State. The
individual school unit must decide its need for and it8 readi-
ness for the use of teacher aides. These aides have titles
such as: teacher aides, assistants to teachers, clerks, and
parent volunteers (usually from the Parent Teacher Associa= »
tions). Choose the type that best fits your particular
school, and the pfoblem of classroom interruptions, this

writer feels, will be greatly improved.
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Rochootor 15 ow York
April 2, 1962

Dear teacher, _
I am conducting a study of (lasnroom Inforruvtions in tho
Elementary Schools as part Qf ny graduate work at the State Univer-
s8ity COollege at Brockport and would approoloto 1¢ if yaulwauha

assist me,

Through the attached questionnairo, an attemipt will bd mado to
understand more fully tho kindo of intorruptions that ocour in tho
elemontary school program, tho fricquoncy of thooo interruptions,
and the approximate timo loss from inotruotion at tho verious grade
levels, Obtaining this data from a greduato group, of whioh you
are a part, should givo a good oroos~pootioan of thio problom im
the elementary 0choolo within tho Modrdo Oounty arca. With tho
data derived from this qQuooticnnaire and othor rolatod studien, 1t
1s hoped that recommendations for possiblo colutions to tho probe
lem can be mzade,

For this study, tho term olassroon 1nterruptioﬁ moans any-
thing that prevents tho oclasoroom toachor £ron having unintorrupted
lessons during regular school hourd,.

Your recponses will bo kopt comfidonticl. If you would like
%0 have the results of the quostiocanniro, you oy placo your namce
and malling address on this ocovor lottor, dotach end roil ¢o mo at
tho above address,

Ploaso retwrn tho quootionnairo to your imgtruotor at tho
next oclasc meseting,

Thank you for your kind acciotanco,

Iouro ninooroly,

’ a,de toacgr

fﬂhoo
ﬁ\ohoutor 12, &7 York



Quostionnairc: _
OIASSROOM INTERRUPTIONS & THS ZLZ.TJTARY 8CHOOL -
Gopnsral Diregtiong
This questionnairo 1s divided into two sootions as followun:
8ection I deals with variouwd typos of olasoroon interruptions,
S8ection II deals with poroonal data about the respondont,
8peocific directions will bo found at tho boginning of oaol
sectliom,
S8ectiom I
 Column A 1s a liot of varicus 0lasorcod intorruptions.

Column B refers to frequonoy of tho 1nt6rruptianso

Column O raferso to tho total nucho» of oinutol sakcn by tho
interruptions,

In Column B, there are four possiblo spacoo for response, I
the space that best applics to your situation, writc the froquonoy
(1.0, 1, 2, 3, oto.)o If noao avplios you chould loavo blank,

In-Colurm 0, writo in tha cpproxirato total nurdor of minuteo
that applies to your oituation.

At the end of Seotion I thoro 10 opaecn for any oowmonts or
suggestions relativo to such intorruptions,.

4

A B, _GQ
Types of Approxirato froquonoy Approxinmato total
Intorruptions of irterruptions i nuchor of ninutes
fu.q om0 eolya €2 papn) '

per | por { per hi nor

dgg-fwcnt onghbd yonge -
Ax Bofoty Pntrol . | [ ] .

18 |
B. Music lossons '
[ T
0. Interruptions by
: other toachsro . l
(To '8ee you or °
——_pupiis) )




Section {A}oontinucd)

Types of
Interruptions .

E‘ .
Approximngo Lroqucacy
of inmtorruptiono

luﬂo ong aolury

or
ény

oD

por

por
mensi;

o
Yoy

-]
Approxinato
total number
of ninutos

D, Choir or Choruo

{ reboaranl)

Haok

l )
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E., Orohestra or band
(rohenrsnl)

Fa MWl noney collegtlom |

G. Daliveries from Officoc
(books, supplies, milk
dolivery and piok-up
OE ggggg,gge;'sn

. Banking

I. O0ffioco (re?ueut foy
ORI 1 1y 1107 oV {) o

J. Porsonal agppointmonto
(Doctor, Dantiet,

- Clinic, Ryen)

K., Pupil toardinesa

L. Offioce (bulletins
professiopal mrgazinon)

M, Offioce (request to poo

individuals or group:)

N. Book Rental

!collaotgggl -

0, Fund drivon "

;
P, Uaking ropairs in roon!

1

Qe OTHZR
Ao

2.

)

3,

4,




gs0%ionnY {acmsdr ~4

0O:CZNTO OR BUCREIYICC3s
Boatdon II .
As F111 n tho blonko for caed it
Grado row teaching or positicn . .. .. }
Yoars of teaoching ozporicnco —3
Fumbor of pupilo in your 6lroo H

Approxirato numbor of puPildo in your bullding

School houro {oxoluding lrach £4c0)s ALl bc3in

ond
2.1, bc3in
. . Cﬂﬂ
B. Choock tho appropriato blanm’s for coch 4%cas
¥alo . » FCalo 3

9 K"G___o Kea—i Q -6_1

othor
Kind of oohools oily___, O%& ¢ villezo___, ouburbaon. .,
mai__e

Typo of ochools K =

L




APPENDIX C

" . GENERALIZED PROGRAM FOR GRADES 5 AND 6

.oer




8:00-9:00

9:00-1:15

9:15-9:50

9:50-10:00
10:00-10: 20

10:20=11:00
11:00=12:00

12:0u=1:00

1:00-1:15

1:15-1:30

GENERALIZED PROGRAM FOR GRADES & AND 6

Coming into the room, putting away wraps,

getting ready for tho vohool. In most schools

ghf teacher 1s supposed to bo in his room by
:15. '

The time from 8:45=9:00 18 usually spent
in doire the household duties of feeding the
fish, putting out food for the birds, sharpen-
in¢g pencils, chatting, or discussing the events
of the day. 1In some schools, school business
18 handled at this time., In other schools the
school day opens with a prayer or the reading
of a short selection from the Bible,

Health inspection and instruction. School
nurse. ( Many schools do not ha'e medical
resougces and the teacher 1s responsibvle for
bh‘ B *

Oral and written language (use of language in

elling stories, making reports, conducting,
rmeetin g, writin- letters, making notes,
writing reports on a major theme with emphasis
on grammar and usage).

Recess

Music (usually taught by the room teacher
although in many cchools & music teacher may
come to the room or the children may ro to the
music ro m for thio activity.)

Arithmetic

Social Studies (Varios between school program;
in most schools, school studies have geoghaphy
as 1ts base, with history amd civics added.

Lunch (Village and city elementary schoolg vhere
t1e children go home for lunch have from an
hour and a quarter to an hour and a half for
lunch. In schools where most of the children
stay for lunch, the lunch poriod ranges fronm

20 minutes to one hour,)

Spelling

Penmanship

7(’\



1:30-2:20

2:20-21:30

2:30-3:10
3:10-~3:30
3:30

Art (throo days por wook)
Scionce (two days por wook)

Rocess

Roading, Library, Curronto _
Physical Education, garos, mako-up work
Digsmisnal

T1
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PORTION OF A SURVEY
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RECORD OF CLASSROOM mmzumbns FOR ONE DAY
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L

This roport is from. ... e e School.....ccoiiaiaaaieceicceeane Toocher
TIME Of
INTERRUPTION PERSONS WKO CAME TO CLASS200M REASONS FOX INTERRUPTIONS
1] 2
34156 |7 )8 a. Mossage for child from paront
v v|lovlo w -
S g_ :3: _§ S g 0 8 b. Mossoge from principal for
=)0 | a 6 | |9 |9 toachor
T3 lel2 |8 d child
“|lal3I = g ‘19 ¢. Roquest to sond child to nurse
§ S § 3 v d. Deliver supplies
3 §' = o. lunchroom manager to get
b = o lunch count
3 ¢
° -
3
g
8:00 - 9-00 a1 |a-! -2
d_n d-! bl e
9:00-10:00 r b-| .
WH O i B T e B R A T VU U R iy
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NEWSPAPER ARTICLES
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Flementary Schools May End
- Rental IFees for Textbooks

[ By CHARLES HOLCOMB ' Book rentals bring in about;other school officials. The
| ] i $75,000 from the elementary county contributes about
Textbook rental fees—lime- schools and more than $70, $5.000 in rental fees for chil-
waster ior teac .crs, e\'pense‘ooo from the h]gh schools. gdren whdse parents are on
ifor parents anu sourc of From kindergarten to sec-;welfate.
revenue for the Board of Ed-, ond grade, children pay $2i yplike high school stu-
ucation —may be on the way per year for book rental;!gents elementary school pu-
out :n Rochester s 43 ele-'third to fifth grade, $3 a pils take a few books home.

mentary schools. year; -sixth to eighth grade,

| . $4, and ninth to twelfth ¢ o

suggiin:{e%%irntt L(.)f ng;no%?:'l grade, $5. S IF g‘ﬂE BOARDl approwtz:
X pringer’s proposal, seven

plans to recommend to the. * e grade classes in high schoois

board on Thursday that book  TEACHERS complain that'apparently would pay rental
rental fees be discontinued at ¢g)jecting and kee;?ing track fgeps. wheI)"eas seserll)tg' gradeas§
the cjlementar_\ level. "I‘ext-,o[ book rental money is onelin elementary schools would!
gg"k“" u‘pdc; Ll!)l'ﬂ pl}?n, “‘i‘lu“} of their most time-consuming not. '
systgrilo\\;?t%out"ch;r;e. S¢10%" non-teaching duties. | The school board has "!’[
| At some schools, pupils;tempted in the past to eradi
The fees will be continued bring the money in bit by bit cate book rental fees but fi-
at the high school level, how- throughout the year underlnancial pressures have kept
ever, where there is “more;badgering by the teacher./book rentals in the school
justification” for a charge, he Cases where parents say they |budget as a sources of reve-
said can’t pay must be ghecked by 'nue. y

Roch esten Times-Union
Tuesday ‘Bﬁ'mhj Mar 271968 P/

LY
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B .AnD UF EvucaTIUn ROCHESTER MEW YORK

RECURD OF ELZ ENTARY SCHOOL CLASS-ROO:: INTERRUPTIONS

Teacher Sehool Grade

From Through No, in Class

The aurmdnistration wishes to find the extent and nature of interruptions
during your classes. Will you, therefore, tally onposite the possible causes
below any interruptions during the week shown above? Please add_any causes
uce ..onti.nsd. Mneer each tally in its appropriate column.

A PM COMMENTS

I 5Y oUT. DLRS 9-10 " 10-11 11-12 ; 1~2 2-3 3-4'
¥ -+ T

: 1
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- —— ——
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vpdl et : i
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S S S
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5 S S

. S | ‘:-1'—._"' [EON PN e
——

—_— -
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-
T,

mril wib2rasm for iscip.

— d l
e ar chuoar reherg 1 ! 1
s L ¢ '

1

]

|

C, .cial eladnatduns

aking rerairs in roon
tuhers.

- .--l
JRY S,
T

b —

I::]"-

—4-

T E- -

Pu.il tardiness

peT

i
S GRS | B

Fuoil 2n s dincl.os

4

Pu 1138 leavang .or
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+

Pupils leaving frr cafety
Pa.rol d ty
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vxym, mu.ic, sho,, etc.)

a4 44— 4

3
[ SRR

fu- 113 entering rooms to
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H4-—— - ———

—
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vthers:

- =
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BOARD OF EDUCATION ROCHESTER, NEW YORK
Teacher School Grade
Sub ject Period No. in Class

Your suggestions as to ways and means of controlling inter-
ruptions are welcomed. Kindly write below any constructive 1deas
you may have to improve the situation., Your ideas will be treated
in strictest confidence. A l cent stamped return envelope 1s enc-
losed for your convenience.

Robert F. Barry

Date Teacher's Name
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DIRECTORS
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NEW YORK STATE TEACHERS ASSOCIAT!}O}I

152 WASHINGTON AVENUE
Albany 10, New York

March 23, 1962

Mr. John L. Sage
Rochester 15, New York

Dear Mr Sage:

The use of teacher aides is legal in New
York State. Enclosed please find an opinion of
counsel dated April 4, 1956 and an amendment to
the Regulations of the Commissioner of Education
adopted by the Board of Regents in 1961 which
substantiate the above statement. Also en-
closed 18 an excerpt from the revision of our
"Handbook on Personnel Practices for Teachers"
which has application.

We hope this material is useful to you.

Sincerely yours,

Nathan E. Kullman, Jr.
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BOARD OF EDUCATION (Poors and Dutios, Doployzent of Teachor's Aides) --
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Ko. 1460

We have had a considorablc acount of corraspondanco froa diffdrent
parts of tho Stata concomrning tha logality of c=ploy—ant of “tcachor's
aides" (not liconsad tecachors) in public schools and thore is no casy
angwor to it cexcopt in godaralitias. Ao you knos, @ board of aducation
cay not employ any porson who dods not kava a tecaching licenas to teach.
If tha scrvice i5 not teaching, thon tha board is privileged to cmploy
any person it wishas to acco—plish vhatavor sorvice necds to be done.
Bach particular problem will thorecfore hava to ba solved with this
in nind.

You ask about -a situation in tho cafctoria. If tha sorvico to ba
porformed is worcly custodial, that is, ocoing that tha children bohave
thkozsclvas, than any porson could ba rotaincd to porform such gorvice.
If tha porson 1o cxpactad to tecach in tha sonce of instruction as to
vhat food to seclect, otc., than you would nced a licensed tcachor.

Tho sama differontiation would noad to bo kopt in mind in respaoct to
any othor similar problems.

Por instanca, cven in a study hall, I presurs that if tho porson is
tharc only to keep order, to amsudr no quastions and to perform no tcach-
ing sorvice, any porson could bo ccployad to do so.

Having said all thic, thorc 18 an contircly difforaent phasc to this
problcn which you cught to have in cind. That has to do with tho problem
of nagligonca. You undoretand that overy tico a school district finds
itsclf in a lewv suit bacausc of naogligenca, the first quastion which cust
ba ensvared is tha co—patcency of tho porson who had charge of tha childron
at thy tice tha accidont occuzrcd. If a porcon holds a tocching license,
ouch liconsa is prica facio evidozco of cocpatoncy. Tha quastion of
odaquacy of tha suparvision undor tha particular circucstances is always
an isouc cven though tha ouparvision was provided throygh duly licaonscd
porcomncl, byt my ca—mants ca ths quastion of whathor tha cemployce is a
liconscd teachar should not bc taken as having any applicaticn to that issuo

¥a had & oot intorasting caso whare a child vas injurcd in the gyw-
nasiun during a poriod of tima that & jenitor had charga.. (I prosu=s that
his status genarally would b that of tho cafatoria worker or tho atudy hail
non-liconsed tecackar aforasaid.) Tha child was injured turbling on onc of
tho wate and thoe court found nagligence bacausc of icpropaor suparvision.
Tha court felt, apparontly, that if childrcn aro to ba allowad to use matu
a liccnscd tocachor should be in chargo. So this problea is not at all casy
A board takas cortain choncos in aay case wkare it c=ploys non-licensed
porsonncl, and 1 cortainly would cdvisc that if this is donc, that tha boar
chack with its ingsurance carriors to cako surc that whatevor clse is invol o
it 18 at lecasot protectcd by ingsurance.

DPat~d: April 4, 195ﬂ



PROYOSED AMENDLENT TO THE RIGULATIONS CF THE2 COXLUSSIONER OF EDUCATION

Bffective immediately, Article XV is
hereby amended by the addition of a
new section to be section 149, to
read as follows:

ARTICLE XV
Teachers Certificates

8 149 Teccher Aides

1. A teacher aide may be assigned by the Board of Education to
asgsist teachers in such non-teaching duties as:
a. Managing records, materials and equipment

b. Attending to the physical needs of children, and

c. Supervising students and performing such other
services as support tecching dutieo when such
services are determined and supervised by
teachers.

Adopted by Regents
1961



w4
CLBRICAL ATD

Thoe uncconsaical cngagc—aat of tcechors 1nltho incrcased
count of clorical work comncctcd with tccching has been recog-
nized in 1cw and avoided in those cchools that reliove tecchers
of ccchanical clerical work through tha cxzpension of clerical
staffs and the aosou=ption of cuch of tha clerical detail by
clerks. A board of cducation rmay c—ploy persons as toccher aides
to oaoiét tcechers by perforning non-tcaching dutics. Under the
Rules of the Ragents a tecchor aldo nay ba assigned quch non-
tocching duties eo naﬁaaing rccords, matorials and cquipcent;

attending to tho phyoical nceds of children; suparvising students

23 oL mmfrg szoeh other scrvices as supgort teachtl 4 1.t 5 hen
such services arc dotoruired and suparviced by tecchors. Counsel
for the Education Dopartcant hag hold that boards of cducation may
employ porsons as teacher aidao provided: (1) en aide performs no
instructional scrvicoe, (2) if pupils arc involved dircctly, tho
gervice rendcred is purcly custodial, that ig, only to scc that
pupils bchave the=soclves, ond (3) 1£ pupilo arc involved, the ccti-
vity engaged in by tho pupilo durinf thc poriod of custodial care
requires no opccial gsuparvision osuch as would be neccasary 1if
pupile arc pormittcd to usc gymnastic apparatus. Counsocl has
suggested also that a board of cducation cc=ploying teccher aides

in a custodial function should ozke certain that it is proteccted
by insuranca. ‘So=a boardo.oﬁ'educntlon havo hcd thoir insurance
coverage codified cccordingly. So=s have found that their present
coverage included thisc protcction. (For othor information concern-

—_)

ing tcechar aidas, plcasac gsco page

* e L -



A toccnor w0 hus a toecier aldo o wula tem=dar chat o1
arc not qualificd teschero cnd that in no way should o terCuus
delegate any of his praccribed dutico to hic aids. If a teach
ahould leave his rooa in charge of a teccher aide and there shou
be an injury to a pupil and a conscquent test of ncgligence, @
verdict would probably rest upon tho cdequecy of tho supervision
under the particular circymstanco and tho cetion that a reagona 1LY

prudent porson vould hava tckea undor tha circu=dtances. (Sca

pg. )



OBJECT IVES

APPENDIX H

OF THE ELEMENTARY SCHOOL




Herbert. S. VWeet wrote that the objectives of the elemen-

tary school may be listed as follows:

Any proper respect for the rights of the
child and the welfare of the community
dictates that during this elementary
school period education shall:

1. Advance the child, although by
no means perfect him, in his ability
‘to read, write, and speak correctly
the English language, and to know
and to use intelligently the elemen=
processes of arithmetic. .

2. Advance the child in his ability
to know and to observe the laws of
ovhysical and mental health and well-~
being and to appreciate the meaning
of 1life and of nature,

3, Advance the child in his ability
to know and to appreciate the geography

and history of his own community, state,

and nation, and of the world at large;
to sense his share in the social,
civiec, and industrialiorder of such a
democracy as ours, and to meet to the
full the obligations which such know-
ledge and appreciatiom should engender,
to the end that justice, sympathy, and
loyalty may characterize his personal
and community 1life.

4, Advance the child in his ability
to share intelligently and apprecia-
tively in the fine and the useful arts

through the pursuit of music, drawing, .

and literature; of manual training and
the household arts as they are related
to the three great universal_needs of
food, clothing, and shelter, '

i

1. H. 8. Weet, op cit., p. 14.






