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Agenda
❖ Introduction to the problem 
- What is the problem? 
- Definition of the problem
❖ Discussion of the problem 
- Who, what, when, where, why, how?
- Who does the problem affect? 
❖ How this problem impacts our teachers and students 
❖ Survey To Identify Deficits Within a School’s Faculty and 

Administration In Regards to ELL Training
❖ Soultions to the problem
- Use of ELL-specific lesson plan templates
- Use of students L1 in the classroom
- Creation of an inclusive classroom environment 
❖ Implications moving forward 
- Intended outcomes/the future of the professional 

development opportunities for teachers 



Introduction to 
the problem 

(Stairs-Davenport, 2021)

“Because so many practicing teachers are 
unprepared to teach this population, school districts 

bear much of the responsibility for providing 
professional development for teaching ELLs” 

however, “learning to teach culturally and 
linguistically diverse students in particular, should 

begin in preservice preparation and continue 
throughout a teacher’s career” (Lucas & Villegas, 

2013, p. 99).  



What is the problem?
“Lack of teacher preparation programs and teacher 

professional development opportunities geared toward 
working with English Language Learners (ELLs) has been 
an issue in the Long Beach School District for as long as I 

have been working here, which is 22 years” 
-Ms. Adele Taverna, the ENL specialist at West School

My colleague and I wish we had been better prepared to 
teach ELLs in our mainstream classrooms before having a 

classroom populated with ELLs. 



“Teacher preparation programs (TPPs) are where prospective teachers gain a 
foundation of knowledge about pedagogy and subject matter, as well as early 
exposure to practical classroom experience” Feuer et al., 2013). 

“Professional Development is critical for improving and maintaining teacher 
quality and the effect flows on into the classroom” (Phillips, 2008).

“Factors influencing the success of Professional Developmet activities include 
potential for workplace change” (Phillips, 2008).

“Relevant Professional Development plays a major role in school reform and 
mentoring programs including new teacher induction and can enhance the 
benefits of sharing expertise between generations” (Phillips, 2008).

Problem: Lack of teacher preparation programs 
and professional development opportunities

Definitions:



Discussion of 
the problem 



- West Elementary 
School, Long Beach, 
New York 

Discussion of the problem
Who? What?

When?

Where? Why?
How?

- English language 
learners (ELLs)

- According to the U.S 
Department of 
Education, ELL’s are 
national-minority 
students who is 
limited-English 
proficient 

- Teachers need access 
to more professional 
development
opportunities and 
teacher-education 
programs for 
working with ELLs

- Teachers need help 
supporting their ELL 
students as soon as 
possible. Opportunities 
must be provided to them 
starting at the beginning 
of the school year and all 
throughout

- According to the 
National Education 
Association, ELLs are the 
fastest-growing student 
population (2022)

- Teachers must know 
how to best serve their 
ELL students  

- Through 
professional 
development and 
teacher-preparation 
programs provided 
throughout the year 
through the Long 
Beach school district 



How this problem impacts our 
teachers and students 

Recurring themes from teacher 
interviews regarding ELLs: 
“A. Pedagogical challenges 
B. Traumatized 
C. Irritations, frustrations, 

expectations 
D. Cultural dissonance” 

(Sato & Hodge, 2014) 

❖ These themes reflect 
teachers feelings and 
positions on teaching 
ELLs. 

❖ The themes suggest 
that teaching ELLs is 
confusing, 
overwhelming and 
complicated. 

Learning a second 
language can negatively 
affect an ELLs 
personality. A child who 
was once outspoken, may 
suddenly become afraid 
and intimidated of 
speaking in classrooms. 
ELLs in a classroom that 
is not culturally 
responsive tend to stay in 
the background (Bebout, 
2001)



Survey To Identify Deficits Within a School’s Faculty and Administration In Regards to ELL Training



Solutions to the 
problem



What are the main components of a lesson plan? 

What are the main 
components of an effective lesson 

plan?

Stop & Jot!



Solution 1: Implementing ELL-specific lesson 
plan templates 

Long Beach Lesson Plan Template



Implementing ELL-specific lesson 
plan templates ELL lesson plan template  

used for middle school 
ELL enrichment program

Solution 1:



Think, Pair, Share!
Essential Question: What are some differences you noticed from the lesson plans you’re used to, 
compared to the ELL-centered lesson plan template?

In content-area classes, ELLs aren’t 
only expected to learn a new 
language, they are also expected to 
learn new content. Depending on 
their language development, and 
English language proficiency, ELLs 
will benefit from the skills that a 
well-designed lesson can address 
(August, 2018). 

The use of visual aids 
and multimedia can help 
build ELLs self-
confidence by helping 
them absorb content and 
become interactive in the 
classroom (Southeastern 
Oklahoma State 
University, 2021).



Solution 2: Using Students Native Language 
(L1) In The Classroom 

❖ Take a moment to consider one students’ L1 in your classroom or previous classrooms.

❖ With your table partners, or with someone near you, brainstorm ways in which you can 

integrate their students native languages in the classroom. 

❖ How can this integration potentially increase your students understanding, confidence and 

willingness to learn?



Solution 2: Using Students Native Language (L1) In The 
Classroom 

According to Lev Vygotsky, the use of 
L1 allows students to work within 
their Zone of Proximal Development 
(Wells, 1999). L1 vocabulary provides 
students with the opportunity to to 
use language that they may not 
possess in L2, increasing their 
confidence and slowly becoming 
exposed to L2. 

Research has proven that L1 
use can provide students with 
cognitive, pedagogical, and 
psychological benefits to L2 
learners. It provides students 
with an additional and 
comforting support which 
allows them to work at a 
more demanding level 
(Storch & Wigglesworth, 
2003).

Auerbach (1993) and 
Wigglesworth (2003) 
explain that 
psychologically, L1 can 
enhance learning because 
it provides learners with a 
strong sense of security, 
increases self-esteem and 
decreases anxiety.



Solution 3: Creating an Inclusive Classroom 
Environment 

★ You have three minutes to write down as many ways you can think 
of to create an inclusive classroom environment!

3 Minute Timer Countdown -
Colorful

https://www.youtube.com/watch?v=lTpPKjH_BVU


Solution 3: Creating an 
Inclusive Classroom 

Environment

Steps 

- Learn your students' names

- Arrange your students' 

seats with intention

- The use of an interpreter or 

google translate

- Labeling classroom objects 

in both languages 



Solution 3: 
Creating an 

Inclusive 
Classroom 

Environment

Visuals

Video: You Are Welcome Here: 
Supporting the Social and 

Emotional Health of Newcomer 
Immigrant Students

(Colorado, 2009)

https://www.youtube.com/watch?v=9wAVhTXf5aQ


Implications moving forward 
The goal: To provide all faculty and staff at West Elementary School and within the Long Beach School 
District with valuable information, suggestions of best practices and data-proven strategies they can 
use in their classrooms to help resolve the issue of  lack of teacher preparedness when working with 
their ELLs and students of diverse backgrounds. 

(Turczynski, 2022)



(Cummins & Webb, 2021)

Implications moving forward 
The hope of my professional development is to loosely follow the grudal 
release of responsibility model of instruction. I will expose educators to 
best practices, give them the opportunity to implement them into their 
classrooms and ultimately determine what practices they would like to 
use in their classrooms daily 



Adding and revising these implementations based on up-to-date practices 
and research each year will continuously allow schools to be more culturally 
inclusive, add to students academic and emotional success and further 
strengthen the overall environment of the Long Beach Schools. 

Implications moving forward 



Schedule moving forward 
➢ All professional development programs will take place in the Long Beach High School multipurpose room 

from 10 AM to 1 PM.

➢ Each session will be approximately three hours long and will allow me to go over my professional 
development plan, explain the importance of it, provide faculty and staff with best practices and ways they 
can incorporate what they learned in their classrooms daily.

➢ Our first meeting was on September 10th 2022. There will be mandatory meetings every three months. The 
next meetings are as follows: 

Date December 10th, 2022 March 10th, 2023 June 10th, 2023

Time 10 AM - 1 PM 10 AM - 1 PM 10 AM - 1 PM

Location Long Beach High School 
multipurpose room

Long Beach High School 
multipurpose room

Long Beach High School 
multipurpose room
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