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Abstract
This capstone project aims to support teachers, faculty and administrative staff who work closely
with English Language Learners (ELLs). There is a great need for teachers who have
background, training and/or knowledge when it comes to best supporting ELL students because
of the growing student population group in the United States. A great deal of educators feel
underprepared and anxious when it comes to working with students from diverse backgrounds,
which is a direct result of their lack of proper training and education of working with ELLs. At
the Long Beach School District, teachers are not provided with any professional development
opportunities, training or teacher preparation programs regarding working with ELLs, ultimately
resuling in teachers having negative feelings and beliefs when working with ELLs. Solutions to
the problem at West Elementary School and within the Long Beach School District include
implementation of mandatory, paid professional development programs once every three months.
Teachers will have the opportunity to connect with their colleagues and learn, implement and
share best practices such as implementation of students' first language (L1) in the classroom and
the use of ELL-specific lesson plan templates and creation of a culturally responsive classroom
environment. Recommendations include incorporating additional school events, where families
can become more involved in their children’s learning, and teachers can connect more with their
students' families and home-lives.
Keywords: English Language Learner (ELL), professional development, training, skills,

linguistic, complex, administration, linguistics
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Chapter 1: Introduction

In my experience, | have found myself, along with many of my colleagues, feeling
overwhelmed and helpless when it comes to knowing how to best support our English Language
Learners (ELLs), due to lack of professional developments and/or proper training. With the
increasing number of ELLs across the United States, the pressure for educators to be able to
sufficiently support their students is rapidly becoming more critical. | chose this topic after
observing and hearing from many of my colleagues that they wish they had been better prepared
to teach ELLs in their mainstream classrooms before having a classroom populated with ELLS.
After hearing this so often, | began to question and second guess my own undergraduate
preparedness. If | had not decided to pursue a masters in TESOL (Teaching English to Speakers
of Other Languages), | would not have felt prepared either. Thus, in this project | will focus on
content teachers’ lack of preparedness to support ELLs.

| argue that the need for a professional development program that aims at developing
teachers' knowledge about assessing ELLs, which is critical for achieving intended policy
outcomes of improving teaching under Race to the Top policy and Common Core State
Standards (Erekson et al., 2018). The main components of developing a successful professional
development program include but are not limited to “identifying your students, identifying your
qualified teachers and staff, accelerating EL’s language, literacy and knowledge base, supporting
newcomers' social emotional well-being and designing, implementing and sustaining
professional development for all staff” (Calderon & Slakk, 2019, p. 3).

Relevant professional development addresses participants' specific needs and concerns
(Guskey 1995) and provides opportunities to bring about paradigm change in teaching

(McCombs & Vakili 2005). For ELL teachers, relevance in professional development is


https://www-tandfonline-com.brockport.idm.oclc.org/doi/full/10.1080/19415257.2012.712752
https://www-tandfonline-com.brockport.idm.oclc.org/doi/full/10.1080/19415257.2012.712752

LACK OF PREPARATION PROGRAMS FOR TEACHERS OF ELLS

particularly complex because of the multi-dimensional skills and tasks related to preparedness
for linguistic and cultural sensitivity, as well as reflecting upon and understanding teachers' own
educational backgrounds being so different from their ELLS' experiences. In this project, I intend
to answer the question, how can English as a New Language (ENL) educators best meet the
needs of their ELL students when they are not given the opportunity to be trained in best
practices or instructional strategies?

ELLs are the fastest growing segment of the school population, especially in urban
schools. According to the 2022 National Center for Education Statistics, the percentage of
public-school students in the United States who were ELLs was higher in fall 2019 (10.4 percent,
or 5.1 million students) than in fall 2010 (9.2%, or 4.5 million students). The teaching workforce
has remained relatively unchanged to match this fast growth, however. This mismatch creates the
demand for preparing the K-12 teachers who can work effectively with ELLs (Li & Peters,
2020). However, due to legislation shifts in ELL policy, no current federal policies have
prioritized teacher training for ELs (Quintero & Hansen, 2017). This has caused teachers to have
varied experiences in preservice training and professional development regarding ELLs (Giles &
Yazan, 2020; Government Accountability Office, 2009; Hansen-Thomas, 2010; Newman et al.,
2010; Rubinstein-Avila & Lee, 2014; Villegas et al., 2018). As a result, schools are doing both
their teachers and ELLs a disservice.

Pre-service teachers lack adequate training and show a deficit in the ability to use
appropriate strategies to support ELLs (Giles & Yazan, 2020; Villegas et al., 2018).

According to the National Center for Education Statistics (2020), in 2017 ELLs accounted for
10.1% of a total of approximately 50.7 million students in public school enrollment in

prekindergarten through grade 12. However, there continues to be a deficit of teachers trained to
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teach these students. In 2017, 32 states in the U.S. reported not having enough English as a
Second Language (ESL) teachers for ELL students (U.S. Department of Education, 2017) while
also reporting that their public schools included students who speak over 200 languages (Vespa,
2018). Research has documented deficits in teacher training regarding ELLs. These deficits can
be traced back to a lack of federal policies that have prioritized teacher training for ELLS, both
for pre-service and in-service teachers (Evans, 2005; National Academies of Sciences,
Engineering, and Medicine, 2017).

Though educators can assume that ELLs have trouble with word problems because of
how wordy they are, studies still need to give more information on how and why ELLSs struggle
with word problems more than other problems. Teachers are not educated enough on how to
deliver mathematical strategies that provide opportunities for feedback and practice (Orosco &
Abdulrahim, 2018). Without training, teachers may not be able to provide adequate
differentiation tailored to the specific needs of students, especially ELLs (Baker, 2017; Kumasi
& Hughes-Hassell, 2017). Generally, teacher’s attitudes towards ELLs could have an impact on
the instruction that ELL students receive. Rizzuto (2017) conducted a mixed-methodology study
to examine how early childhood teachers’ attitudes ultimately shaped their pedagogical practices.
Questionnaires, interviews, and observations were used to collect information from 10 teachers
in elementary classrooms, pre-K to third grade. The qualitative data collected showed that
multiple teachers in this study had negative views regarding teaching ELL students including the
use of students’ native language in the classrooms and the teachers’ lack in understanding second
language acquisition (SLA).

The purpose of this capstone project is to shine light on the issues teachers of English

Language Learners (ELL) face. This capstone ultimately aims to resolve the issue of lack of
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preparation, professional developments, and training in mainstream teachers of English
Language Learners (ELLS). This capstone project will address the lack of preparation teachers
receive to work with ELLs in mainstream classrooms and information educators will need to
service their ELLs. My capstone project both supports and presents the argument that all teachers
(not only those with TESOL certification) should be provided with various forms of training to
support the needs of ELLs. Training should be provided in pre-service teacher preparation
programs, along with professional development for continuing education of current teachers.

I will create a professional development program titled “Supporting Teachers of English
Language Learners.” This product will work to provide teachers training regarding both ELL
theory and practice. This product will also provide schools with a survey to identify deficits
within a school’s faculty and administration regarding ELL training. The professional
development will be held at Long Beach High School in Long Beach, NY. This school provides
professional development opportunities for teachers throughout the school year This product will
be included in the previously developed framework of teacher training developed by Long Beach
High School. All teachers at the school will participate in the PDs. There will be three
professional developments throughout the school year, along with an after-school parent-teacher
and even administration meeting, where we would all show our faces and provide concrete
supports and supplements that parents can use to help support their children at home, means of
communicating and most importantly, getting parents involved inside and outside of the
classroom, to make students feel more comfortable and connected to their classroom, teachers
and classmates.

Interpreters and members of the school district that speak another language would be in

attendance. This will be held once in the beginning of the school year, and once every three
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months to ensure ELLs linguistic challenges and cultural adjustments are met. Solomon
Hernandaz Flores (1970) states that “our public-school philosophy is based on the assumption
that education is not the sole responsibility of parents but that at a certain point society, or rather
it’s agencies must step in and take over some of the tasks of educating its members" (p. 9). To
ensure that school districts are doing everything they can to properly train their educators,
faculty, staff and student’s family members, these professional developments are necessary.
Many educators feel overwhelmed and helpless when it comes to knowing how to best
support their ELLs, due to lack of professional developments and proper training. If | had not
decided to pursue a masters in TESOL (Teaching English to Speakers of Other Languages), |
would not have felt prepared either. An explanative and extensive guide and professional
development session will support educators of ELLs efforts and longingness to support their
students through best practices and proper training. Chapter 2 will examine and review the
existing literature on teachers’ lack of preparedness/training in order to best support their
students. It will touch upon the importance of proper training and exposure to best practices. The
literature review will provide examples of why lack of teacher preparation is detrimental to ELLs

education and what can be done to avoid this.
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Chapter 2: Literature Review

This Chapter reviews literature related to the extreme lack of professional development
opportunities for teachers of English Language Learners (ELLS). This lack of training ultimately
results in educators feeling underprepared to support ELLs in their classrooms. A teacher’s
professional development (PD) plays a critical role in their student’s overall performance,
confidence, and academic success (Sancar et al., 2021). This Chapter argues that it is a school
district’s responsibility to provide their teachers, faculty and staff with an abundance of
professional development opportunities, for them to deliver their ELLs the best education
possible.

Much research draws on the idea that many educators feel underprepared to work with and
best meet the needs of their ELL students. These feelings are a result of lack of required
coursework regarding diversity in classrooms (Correll, 2016) along with insufficient teacher
professional development opportunities. In my undergraduate experience, | was only required to
take one classroom diversity class. It was not until | decided to pursue a master's degree in
TESOL that | was exposed to ways to celebrate and cater to diversity in the classroom. Teachers
who lack proper training are less likely to be able to create an environment where their ELLs feel
comfortable and safe, while feeling academically challenged. Ultimately, ensuring that ELLs
have fair access and exposure to both challenging academic content and support that they need is
not only beneficial and necessary for ELL students, but also for a school. However, in order to
achieve this goal, schools must provide teachers with opportunities to learn how to best support
their students, by introducing best practice and strategies to incorporate students’ home lives and

backgrounds in the classroom.
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In this Chapter, I will discuss the following themes emerging from the literature: reasons that
professional development opportunities are crucial for teachers of ELLs, effects of lack of
professional development opportunities, benefits of teacher education programs, deficits in
professional development programs, and practices that can promote student success. | will
present a culturally responsive teaching theory, which informs the solutions to avoid the effects
of lack of teacher preparation I discuss below.

Understanding Culturally Responsive Teaching

Culturally responsive teaching is an approach that empowers students intellectually,
socially, emotionally, and politically by using cultural references to impart knowledge, skills,
and attitudes (Ladson-Billings, 2020). In other words, the culturally responsive teaching
framework is a student-centered approach to teaching, where students of various cultures and
backgrounds are identified and used to promote their academic success while celebrating their
cultures inside and outside of the classroom. Similarly, Gay (2010, 2018) explains that in order
to be culturally responsive, and in order to create an environment where all students are included,
teachers must take their students’ different backgrounds, experiences, perspectives and
characteristics and celebrate them into the classroom. An important part of culturally responsive
teaching revolves around the idea that teachers must investigate and reflect on their own cultural
backgrounds, heritage, upbringing, and potential racial biases.

Students from diverse backgrounds’ academic success is determined by their teacher’s
ability to create a culturally responsive and inclusive classroom environment. Overall, students
feel more capable, confident, excited about learning and valued when their teachers are aware of

and responsive to their needs (Gay, 2010; Nieto, 2009). Ladson-Billings and Gay’s theories on
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culturally responsive teacher advocate for students and teachers academic and personal success.
By using a culturally responsive teaching (CRT) framework, teachers are providing their
students with cooperative learning opportunities between students who differ in cultural
backgrounds, which can result in high achievement levels, friendship formation, acceptance of
peers from a variety of backgrounds and support between peers in a classroom (Harriott &
Martin, 2016). The implementation of culturally responsive teaching among teachers provides
both ELLs and non-ELL students with a positive classroom community.
Why Professional Developments are Critical for Teachers of ELLs

English Language Learners are currently the fastest-growing student population
group in the United States (NEA, 2022). As a result of the rapidly increasing numbers of
ELLs, the demand for teachers who can effectively teach them is also rising. Professional
developments and teacher education programs are the strategies school districts use to
guarantee that their teachers continue to strengthen and keep up to date on best practices
within their fields. Successful professional development programs engage teachers,
faculty, and staff to focus on the backgrounds and needs of their students, in order to best
support them (Mizell, 2020).

Teacher education programs are being viewed as a critical way of supporting the
increasingly complex skills and supports ELL students need to learn in order to succeed in
a modern-day academic setting (Darling-Hammond et al., 2017). Moreover, teachers must
develop mastery of challenging content, critical thinking, complex problem solving and

means of supporting students from diverse backgrounds, in order to be an effective
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educator. As a result, adequate professional development programs and professional
development opportunities must be provided to teachers within their school district.

Teacher education programs often state control on what to teach and what to
expose pre-service teachers to (Bukko & Liu, 2021). Without teacher education programs
and professional development opportunities, teachers are likely to feel underprepared and
anxious when working with ELLs. In fact, teachers’ beliefs, and classroom practices when
it comes to teaching culturally diverse students may be influenced by college preparatory
coursework (Correll, 2016). Ultimately, teacher’s preparation and learning opportunities
for working with ELLs shape their opinion of and feelings toward students from diverse
backgrounds. Therefore, it is necessary to provide teachers with an abundance of
opportunities to expand their knowledge of working with students from diverse
backgrounds.
Effects of Lack of Professional Development Opportunities

Due to the lack of teacher education programs and/or professional development
opportunities, teachers tend to have a negative feeling towards working with ELLs. While
teachers may hold negative attitudes and beliefs toward students from diverse
backgrounds, intervention can change these feelings (So Lim, 2021). Without these teacher
education opportunities, their attitudes are less likely to change in a positive way.
Moreover, the rate of student success is low when teachers do not know enough about
working with ELLs to perform their jobs confidently and effectively (Amo, 2019). When
teachers, faculty and staff are not adequately trained to support their students from diverse

backgrounds, the school district suffers. Content teachers can better understand ELL
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students’ language needs in content classroom (Giles & Yazan, 2019), understand and
practice scaffolding the content material appropriate to the ELL students’ language needs,
and develop new ideas and best practices related to ELL instruction (Peercy et al., 2016,
2017). However, most teachers' current understanding of ELL students is lacking and more
can and should be done (Giles & Yazan, 2019). Since teachers do not have the background
necessary to teach ELLs, many teachers hold bad feelings towards their students from
diverse backgrounds. As a result, ELLs do not feel comfortable with or trusting of their
teachers when they do not know how to support them. Students often feel in the dark and
not prioritized in their classrooms when their teachers do not know how to interact with
them. Prior studies explore the collaborative benefits (DelliCarpini, 2018) of teacher-
education programs, including “teacher learning, increased ELL student’ participation, and
strengthened professional partnerships” (Giles & Yazan, p. 1, 2019). However, teacher
preparation programs are not widely accessible to teachers, making these benefits difficult,
if not impossible to achieve.

While overall ELL enrollment in public K-12 schools has increased by more than
one million students, rising from 8.1%of total enrollment to 9.6% (ED, 2021), this influx
of ELL population has not been matched by a sufficient growth in teachers who are trained
in how to best educate these students (Samson & Collins, 2012). In their study of 11
elementary, middle, and secondary educator teachers in a large urban school district,
Lucrecia Santibafiez and Patricia Gandara (2018) found that close to 40% of the teacher
participants reported that their preparation needed improvement. Additionally, close to

30% of teachers feel underprepared to teach oral English Language Development (ELD)
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and ELD standards, under common core. Similarly, Kapoyannis (2021) conducted a
design-based research doctoral study, where he worked with 11 preservice teachers and 28
ELL students in grades 2 and 3 to design and implement a literacy intervention program.
All 11 teacher participants had degrees in various disciplines, and all shared a desire to
learn more about how to best support their students from diverse backgrounds. The
findings showed that only one of the 11 teacher participants had any kind of formal
coursework related to supporting ELLs. These studies both support the idea that lack of
teacher preparation programs have an overall negative effect on teachers and students.
Teachers tend to feel underprepared and anxious, resulting in less-than ideal instruction for
ELLs. Ultimately, lack of professional development/teacher-education programs force
teachers to look for their own preparation opportunities, resulting in negative attitudes and
feelings towards working with ELLs.
Benefits of Teacher Education Programs

By providing teachers with an adequate amount of professional development
opportunities and teacher-education events, both teachers and ELLs will benefit greatly.
For teachers to provide their ELL and non-ELL students with quality and effective
education, teachers need professional development opportunities. More specifically, they
need professional development that is designed and enacted according to best practices
(Wu, 2021). Informing teachers about second language-learning, best practices, and ways
to best serve ELLs, results in positive changes in teacher’s attitudes towards working with
students from a variety of backgrounds. Additionally, by exposing teachers to research-

based practices (Baker et al., 2014) and using professional development opportunities that
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cater to teacher’s practices and beliefs (Pedder, 2011), teachers ultimately feel more
confident and excited to teach ELLS.

Professional developments are the most impactful and beneficial when teachers are
given ample opportunity to explore, be curious and learn in a hands-on way, just like their
students. Research has proven the importance of teachers’ affirming beliefs about ELLs,
which ultimately leads them to getting to know their students' abilities, backgrounds,
home-lives, families, and experiences (Moll & Gonzalez, 1997). Once teachers acquire
enough knowledge regarding their ELL students, they are then able to create and foster
inclusive classroom environments, collaborative settings where their students are excited,
eager, and willing to learn and explore and reflect on their students' identities and
languages (Linan-Thompson et al., 2018). Most educators know and know these classroom
practices should occur in their classrooms; however, previous studies have uncovered the
fact that in-service teachers often feel insecure, anxious, and underprepared to teach ELLs
(Polat, 2010). The reason these teachers likely feel underprepared and anxious is because
their schools put pressure and expectations on them to foster classroom environments that
are culturally responsive and inclusive, while knowing and implementing best practices for
their students, without properly training them in how to do so. It is easy to ask teachers to
create a perfect classroom environment, based on data and studies, but nearly impossible
for teachers to successfully implement these practices without being educated on how to

bring these culturally responsive classrooms to life.

Approximately seven years ago, a group of educators from across the country began to
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about it. They also noticed that the number of teachers with the ability to support ELLS is not
sufficient, given the large influx of ELLs in schools worldwide (Aftunion, 2021). Along with the
increasing number of ELLs, comes the need to support educators with ensuring that ELLs are
exposed to rich academic content along with the ability to develop disciplinary language in their
second language, which is English. Together, this group of educators conducted research and
formed a practice initiative, named Understanding Language (UL). This initiative was housed at
Stanford University, which was chaired by emeritus professor Kenji Hakuta and a seasoned
district administrator, named Maria Santos. UL brought together experts in language
development and content-area learning.

One of Understanding Learning’s primary goals is to enhance educators’ awareness of
the crucial role that language plays in the world of education. Throughout their seven-year
tenure, UL has focused on two points: 1. Language is a social practice or action and 2. Language
develops through use, not separately from content knowledge, but instead, during carefully and
intentionally scaffolded interactive opportunities and processes of meaning-making. UL has
created foundational papers, curricular and instructional resources, and more recently, online
professional development courses and modules. These are all practices and resources that
educators, regardless of their content-area specialty, would benefit from. Ultimately, teachers
who have completed the courses mentioned above, consider them to be extremely valuable.
When participants were surveyed about overall experiences with UL’s courses, 95% of the
course completers responded positively, while more than 91% responded being satisfied, very
satisfied, or extremely satisfied with what they learned from the courses. Additionally, educator

participants who have completed and taken UL courses have demonstrated growth regarding
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targeted learning outcomes, which were measured by pre- and post- assessment measures.
Ultimately, participants are learning and continuing to support their students’ language and
content learning. They are applying their knowledge to their classrooms, by shifting their
thinking about the role and use of language during content-area learning, which has led them to
integrate more discourse work in lessons, incorporating formative assessments by using a
language lens in their instructional practice. Conclusively, teachers shifted their attention away
from the structural components of language. Instead, they focused on how students are using
language to communicate learning. It is with a professional school culture where faculty and
staff share effective practices across classrooms, buildings and districts where educators can
constantly explore new ways to constantly meet the needs of their students.

When providing teachers with opportunities to enhance their knowledge of ELLs and how
to best serve them, teachers' attitudes and outlooks on ELLs will most likely change in a positive
way. Hughes and Mahalingappa (2018) studied and examined the use of digital pen pal projects.
In their study, pre-service teachers were enrolled in a course that ultimately aimed to enhance
their knowledge and skills when teaching ELLs. The course had participants exchange digital
“E-Pal” letters with both ELL students and non-ELLs in grades 5 through 7, with whom they’ve
been paired with prior. The study concluded, based on a qualitative analysis of the teacher
participants' online journal reflections, digital letters, and electronic discussion board posts
throughout the semester, that the participants in this study improved pre-service teachers’
attitudes towards ELLs. Additionally, it increased their overall enjoyment in interacting with
their ELL students for instructional purposes and ultimately enhanced their self-efficiency and

self-confidence for teaching ELLSs.
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One way to ensure an effective bilingual/ESOL education program in a school is by
developing a professional development program, aimed at training staff to meet the needs of
newcomers and ELLs (NYCDOE, 2021). The main components of developing a successful
professional development program include but are not limited to “identifying your students,
identifying your qualified teachers and staff, accelerating EL’s language, literacy and knowledge
base, supporting_newcomers' social emotional well-being and designing, implementing and
sustaining professional development for all staff” (Calderon & Slack, 2019, p. 3). Ultimately, it
is the school district's duty to implement professional development opportunities for their staff
and educators, if they want the best bilingual/ESOL education program possible. It is not until all
staff members get the proper training and are exposed to the key components of developing a
successful program, that achieving the goals of having a successful program can be met.

Without teacher preparation programs or training, teachers may not receive up-to-date
information related to best practices for their students.

Deficits in ELL Professional Development Programs

Globally, there is an increase in professional development efforts, in hopes to support
culturally and linguistically responsive practices when working with ELLs who speak one or
more languages (Nusche, 2009). Despite these efforts, in the United States, less than one-third of
states require preservice teachers to work with ELLs in teacher education programs (Education
Commission of the States, 2014). These lack of opportunities and training for teachers not only
have a negative effect on teachers and ELLS, but on a school district. Likewise, professional
development and teacher-education programs can improve teacher confidence, teacher ability to

create an inclusive classroom environment and overall student achievement. Unfortunately, the



LACK OF PREPARATION PROGRAMS FOR TEACHERS OF ELLS
19

professional development programs schools do offer teachers, prove to be ineffective and not
well thought out (Kartik et al., 2012). Conclusively, lack of quality professional development
opportunities for teachers neglects ELL students' exposure to quality education.

An effective professional development program provides teachers with ways to implement
the strategies and practices they have been exposed to in the program, in their own classrooms.
However, research shows that school districts and teachers are struggling to create meaningful
interactions between participants in teacher-education programs, where the goal is to create
development and learning (e.g., Bridewell-Mitchell, 2015). While exposure to professional
development opportunities is beneficial, when the quality of the program is lacking, how helpful
are they actually? In 2019, Kare Hauge and Peter Wan conducted a study where they sought to
discover what improvements can be made in professional development programs, along with
which improvements can be identified in teacher’s practice. Huage and Wan examined an
abundance of articles, ranging from 2015 to 2019 and found that there are various factors that
contribute to and impede a teacher's ability to learn and develop. For example, time, resources,
workload, and external support were the main components related to deficits found in ELL
professional development programs. Likewise, Goldenberg (2013) claims that to meet the
demands for the common core state standards (CCSS), ELLs and their teachers are going to
require a lot of support, which is something they are generally not provided with.

Between teachers’ overwhelming schedules, lack of time and tremendous workload, many
teachers do not feel motivated enough to attend a professional development opportunity on their
own time. Therefore, an incentive, such as being paid to attend a PD, may be beneficial to

schools. In addition, if teachers were well-informed by educational research and best practices,
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learned what scaffolds are working and which are not in their own and their peers' classrooms,
and were provided with an abundance of time to learn, practice and reflect upon the skills they
implement (Condon et al., 2016), schools would still have a difficult, if not impossible time
tracing and tracking the effects of the developmental opportunities into the classroom and into
student learning. In his 2016 study, Condon performed an extensive mixed-mythology study,
which was conducted on two campuses: Carleton College and Washington State University. The
results of the study revealed that professional development positively affects teaching practices,
only for teachers that take advantage of development opportunities (Gibbs & Coffey, 2004;
Austin et al., 2008). When professional development opportunities are not mandatory and when
teachers are not paid for attending them, they are less likely to attend. In fact, a teacher's salary
does not pay the bills for a middle-class life. Consequently, 59% of teachers took on second or
third jobs (Educator Preparation Institutes, 2016). For classroom teachers, professional training
can often leave teachers feeling uninspired, with little-to-no improvement in student learning
(Gordon, 2017). Overall, teacher professional development opportunities and teacher-education
training need improvement.
Practices That Can Promote Student Success

This Chapter has explored the ways in which teacher preparation programs and
professional development opportunities can support both teachers and ELLS in positive ways.
However, as | mentioned earlier, even when schools provide their teachers with these learning
opportunities, there are still deficits and areas that need improvement. In the meantime, one-way
teachers can promote student success is by considering their ELLs needs. In their study,

Goodwin, and Stanton (2022) urge educational stakeholders to adopt and implement more
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collaborative models for ELL instruction. In addition to teacher’s professional development,
earlier studies also show that ELL and content-teachers collaboration can positively influence
ELL students’learning outcomes (Giles & Yazan, 2019). These outcomes consist of higher
success rates, increased student-involvement, and an overall increase in student confidence
(Gladman, 2015). Collaborative models will ultimately require school districts, more
specifically, administrators, to make schedules for teachers to participate in collaborative efforts
and recognize collaborative work as professional development in light of potential teacher-
learning opportunities (Dove & Honigsfeld, 2018). Goodwin’s (2022) case study used qualitative
data collection to examine a language arts teacher's interactive position with the ELL teacher at
Starcreek Middle School, located in the southeastern part of the United States.

Amanda, the ELL teacher, had a total of eight years of teaching experience at Starcreek
school. In her first year as an ELL teacher, she enrolled in a doctoral program with a
concentration in second language teaching and learning. Amanda expressed that her professional
and educational background solidified her personal belief that ELL instruction needed a shared
teaching partnership between ELL and content-area teachers. While Amanda had previous
experience as a content-teacher, she needed to familiarize herself with the lessons she would be
co-teaching and develop a professional relationship with her co-teacher, Emily, to sustain the
collaborative partnership, they had. Amanda took it upon herself to use her background
knowledge and formal education on ELLs, to promote a shared responsibility for ELL
instruction. This study shows that to meet an ELLSs needs, at least one of the many teachers ELLSs
work closely with must be properly trained and educated on ELL instruction. In this case, the

participant, Emily, was lucky enough to have a co-teacher that has a background in ELL
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education. If she had not had this background, there is no sure way to ensure that the ELLs at
Starcreek would’ve received an appropriate educational experience. Ultimately, there are infinite
values in teacher exposure to ELL training and best practices, not only for students but for school
districts.

To be an effective advocate for bilingual and ESOL education students and teachers must
address language needs. These needs include oral language proficiency, literacy development,
and skills in meeting language demands in content areas. An American Association of Colleges
for Teacher Education (AACTE) survey of 417 institutes of higher education found_that one in
six required any preparation for mainstream elementary or secondary teachers regarding the
education of ELLs (Menken & Antunez, 2001). When a small percentage of schools require any
type of preparation regarding the education of ELLs, it is impossible for all schools to properly
advocate for their students. The fact that certain school districts do not require teachers to
prepare themselves to be an effective teacher for their ELLSs proves that they are not creating a
truly inclusive school and community environment. This AACTE finding ultimately suggests a
tacit assumption that the preparation of educators and administration for diverse, native English-
speaker classrooms can be easily extended to include ELLs and bilingual students, it is just a
matter of requiring it and enforcing it in schools.

Final Thoughts About Why Professional Development Opportunities Are Crucial

Teachers must not only be exposed to best practices, but they must have time to reflect on
the practices, put them into use and determine what works and what doesn’t work for them.
Kolb’s (1984) experiential learning style theory is usually represented by a four-stage learning

cycle. In this cycle, Kolb explains that within his cycle, the learner touches all the bases. The
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four stages of his learning cycle include the concrete experience (doing/having experience),
reflective observation (reviewing/reflecting on the experience), abstract conceptualization
(concluding/learning from the experience) and finally, active experimentation (planning/trying
out what you have learned). Kolb’s theory reflects the main components of professional
developments that teachers need to provide their students with the best support possible. The
purpose of professional developments typically revolves around continuing education and
training for a person, after they have entered their career field. They serve to help them develop
new skKills, stay up to date on best and new practices and ultimately advance their careers. In
Kolb’s learning cycle, he explains the importance of experiencing something (perhaps a
professional development), reflecting and thinking about what you had learned (teachers
considering what strategies and practices they wish to implement in their own classrooms),
conceptualizing (learning what works and what doesn’t work in their experience) and finally,
planning (going forward, determining which implications work and which do not in their
classrooms and designing instruction from there).

It is important to note that for effective learning to take place, the learner must be exposed
to and execute all four stages of Kolb’s model. In other words, no one stage of the cycle is as
effective as a learning procedure on its own. In an ideal world, activities and material should be
developed in ways that draw on abilities from each stage of the experiential learning cycle, to
take the students through the whole process in sequence. The same expectations are true for
teachers when attending a professional development. For a teacher to feel fully prepared to work
with and support ELLs, the professional development opportunities must be thorough enough to

allow them to have a hands-on-experience in the training, time to consider how to implement the
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practices in their classroom, trying the strategies out, and finally reflecting on what they think
will work and what they believe may not work.

Ultimately, Kolb’s experiential learning four-stage theory places experience at the focal
point of learning. His learning cycle implies that effective learners must fully engage in each of
the four cycles (feeling, reflection, thinking and action) for the best practices to take place.
Similarly, McLeod (2017) conducted a study on a week-long Summer Institute of Assisting,
Collaborating, and Training ESL Secondary Content Teachers (ACT-ESL), which is the “first
stage of a professional development model designed to train content teachers of ELLs” (p. 8).
His findings of qualitative and quantitative data analysis from pre- and post-surveys concluded
that there were positive changes in the participants’ understanding of essential ELL concepts,
knowledge and understanding of instructional strategies and practices. McLeod concludes that
the findings show that the Summer Institute incorporated the cycle of learning and tenets of
Kolb’s experiential learning theory and evidenced teacher learning. In summary, professional
developments and training not only benefit teachers of ELLS but also the ELLs themselves,
because the more knowledge the ELLs teachers have on ways to best support them, the better
supported and more successful they will be inside and outside of the classroom. Studies support
the idea that training content teachers of ELLs has a positive effect all around, so why is it that so
many schools fail to provide these experiences and training for their faculty and staff?

One of the most important aspects of working with ELLSs is considering their backgrounds,
homelives, cultural beliefs and practices. Teachers that do not receive proper training on ELLS
and what they must know to create a culturally inclusive classroom environment, may not know

that considering their students' backgrounds is what truly lays the foundation for a culturally
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responsive classroom. According to the American Federation of Teachers (2018), ELL’s
bicultural and bilingual experiences provide them with an extremely unique global perspective
and an increased cognitive flexibility. Due to ELL’s personal experiences, home-lives, family,
and background, they provide teachers with an abundance of opportunities to create a culturally
inclusive classroom environment and use their backgrounds and uniqueness to celebrate them,
while increasing their success and excitement to learn inside the classroom. Data shows that the
inclusion of emergent bilinguals can diversify and deepen learning experiences for an entire
school (Rutherford-Quach et al., 2018). Therefore, professional development opportunities and
training are vital for teacher and student development.

In Chapter 3, I will discuss my own professional development program, titled
“Supporting Teachers of English Language Learners.” It is ultimately designed to provide
teachers and staff with training regarding both ELL theory and practice. Additionally, this
product will also provide schools with a survey to identify deficits within a school’s faculty and
administration regarding ELL training. Without training, teachers may not be able to provide
adequate differentiation tailored to the specific needs of students, especially ELLs (Baker, 2017;
Kumasi & Hughes-Hassell, 2017). To solve this problem and assure that teachers not only can
attend professional development programs, but they will also be required to attend several
training sessions to better support the English Language Learners within the Long Beach School

District.
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Chapter 3: Description of the Product and Tools

In this chapter, I will present a professional development program that seeks to provide
all teachers, regardless of content-area, ways to feel more prepared regarding working with ELLs
at West Elementary School, in the Long Beach School District. Adele Taverna, who has been an
ENL expert and educator at West School for twenty-two years explains that although we only
have fourteen ELLs at West School, when she is not in the classroom, providing her push-in
services, many of her colleagues have expressed to her that they struggle to support their ELLS
(personal communication, October 2021). | have conducted extensive research on the issue and
have concluded that many teachers feel unprepared, overwhelmed, and hopeless when it comes
to knowing how to support their ELLs in their classrooms. It quickly became apparent that
teachers across all content areas within the Long Beach District craved formal training and
professional developments to feel more comfortable and more prepared to work with ELLSs. If |
had not decided to pursue a masters in TESOL (Teaching English to Speakers of Other
Languages), | would not have felt prepared either. An explanative and extensive guide and
professional development session will support educators of ELLs efforts and longingness to
support their students through best practices and proper training. The rationale for this
professional development program is being created in response to teachers' lack of understanding
in their instruction of ELLs.

Within this chapter, solutions to the problem of lack of professional developments and
teacher preparedness when working with ELLs at West Elementary School are presented. The
product for this capstone will provide professional learning community (PLC) and professional
development (PD) opportunities for every faculty member in the Long Beach School District.

First, I will provide a professional development plan followed by a survey to identify deficits
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within a school’s faculty and administration regarding ELL training, ELL lesson plan templates,
students’ use of their native language in the classroom, ways to create an inclusive classroom
environment and finally, intents and outcomes of the product. The product will be interactive,
engaging and collaborative to ultimately provide teachers with strategies and best practices they
can implement in their classrooms and use with ELLS.
Description of the Professional Development

The professional learning community/professional development program will be called
“Supporting Teachers of English Language Learners.” The professional development will be
held at Long Beach High School in Long Beach, NY. This school provides professional
development opportunities for teachers throughout the school year. This product will be included
in the previously developed framework of teacher training developed by Long Beach High
School. All teachers, regardless of content-area specialty, will participate in the PDs. This is
because regardless of if you’re a classroom teacher, specialty teacher, support teacher or
administrator, you work with ELLs and students from diverse backgrounds on a day-to-day
basis. There will be three professional developments throughout the school year, along with an
after-school parent-teacher and even administration meeting, where we would all show our faces
and provide concrete supports and supplements that parents can use to help support their children
at home, means of communicating and most importantly, getting parents involved inside and
outside of the classroom, to make students feel more comfortable and connected to their
classroom, teachers and classmates.

Interpreters and members of the school district that speak another language would be in
attendance. This will be held once in the beginning of the school year, during our back-to-school

annual meetings, and once every three months to ensure ELLs linguistic challenges and cultural
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adjustments are met. Solomon Hernandaz Flores (1970) states that “our public-school philosophy
is based on the assumption that education is not the sole responsibility of parents but that at a
certain point society, or rather it’s agencies must step in and take over some of the tasks of
educating its members" (p. 9). To ensure that school districts are doing everything they can to
properly train their educators, faculty, staff and student’s family members, these professional
developments are necessary.

The professional development plan and first meeting will be held on Saturday, September
10th, 2022, as a paid, mandatory professional learning day. The professional development will
take place in the Long Beach High School multipurpose room from 10 AM to 1 PM. This three-
hour session will allow me to go over my professional development plan, explain the importance
of it, provide faculty and staff with best practices and ways they can incorporate what they
learned in their classrooms daily. The ENL coordinator of the Long Beach Public Schools
District, Dr. Evelyn Perez-Daza will be in attendance and will be made available to contribute to
and discuss best practices regarding ELLs.

The professional development is presented in the form of a Google Slideshow, along with
many materials, handouts, and appendices (see Appendix A, B, C, D) to further guide the
discussion. Each component of my professional development plan will be discussed
independently throughout this chapter. It will include a description, rationale and how it helps
resolve the issue of lack of teacher preparedness when working with their ELLs and students of
diverse backgrounds.

Survey to Identify Deficits Within a School’s Faculty and Administration regarding ELL

Training
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Teachers, faculty, and staff will fill out a Google Form (see Appendix A), asking them to
rate on a scale from one-to-ten, how prepared they feel to teach ELLs (one being the least
prepared and ten being the most prepared). The survey will also ask them on a scale from one-to-
ten, how well they think the Long Beach School District prepared them to teach ELLs (one being
not prepared at all and ten being extremely prepared). Finally, participants will click either “yes”
or “no” in response to the question, “Do you hold/are you working towards a degree in TESOL?”

The rationale for this survey is to get an idea of how prepared the faculty and staff of the
Long Beach School districts feels to work with and teach ELLSs, if at all. Additionally, the survey
acts as a purpose to spread awareness of how the school district can better prepare their teachers
and staff. The results of the survey will reveal the needs of the teachers and what the school can
do better to make their teachers feel more comfortable and prepared to work with and support
their ELLs. Nationally, ELLs have persistently lower reading and math achievements (National
Assessments of Educational Progress, 2019), much higher dropout rates and unfortunately, much
lower graduation rates (National Center for Education Statistics, 2019) than their non-ELL peers.
Therefore, ELLs face persistent social inequities in education. All these gaps that ELLs are
facing are rapidly increasing and being amplified due to the COVID-19 pandemic (Sayer &
Braun, 2020). Due to these issues ELLs face, the lack of teacher preparation for ELLs has
become a national imperative problem.

This survey will not only make all district personnel aware of the fact that most teachers
feel underprepared to work with and support ELLSs, but it will also make them feel less alone.
This survey will be the first step in recognizing the worldwide issue of unpreparedness and lack
of training and professional developments. Once teachers, faculty, staff, and administration

recognize and see that this issue is bigger than they thought, they can then all work together to



LACK OF PREPARATION PROGRAMS FOR TEACHERS OF ELLS
30

solve it. Ultimately, the data provided by the survey can prove that more professional
developments and training must take place. After the survey, the professional development will
then move into the informational portion of the training program.
ELL lesson plan templates

While the rapidly increasing need for specialists and generalists that have been properly
trained in ELL instruction, training ELL-ready teachers unfortunately has not been a priority of
many teachers’ preparation programs. A 2016 study of practices in teacher preparation programs
in six states, containing many Spanish speaking populations revealed a high degree of variation
in ELL training across a variety of institutions (Johannessen et al., 2016, p. 34). We can conclude
that the preparation among new and veteran teachers regarding supporting ELLS is extremely
uneven at best. The study also showed that pre-service teachers are not prepared to best serve the
needs of ELLs, even if they have received some formal education on how to do so Johannessen
et al., 2016). This supports the idea that even if teachers have some type of experience or
educational background on serving ELLs, they may not be up to date on best practices, which is
why professional developments should be mandatory, once every couple of months. At West
Elementary School, teachers do not use or follow any kind of ELL lesson plan templates. All the
lesson plans follow the same exact template and the only kind of differentiation included
revolves around how to enrich students that need a challenge and how to support academically
lower students.

The rationale of this part of the professional development is to compare the lesson plan
template that the Long Beach District uses (see Appendix B) compared to the ELL lesson plan
template | used for my middle school ELL enrichment program (see Appendix C). I will begin

this segment by asking teachers to jot down the main components of a lesson plan on a post-it
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note. | will then collect all the post-its and place them on an anchor chart. Together, we will
review what everyone wrote. Then, | will project (on the Smartboard) an example of the lesson
plan template | have used to cater ELLs. I will give the participants five to seven minutes to
think, pair and share the differences they noticed from the lesson plans they’re used to, compared
to the ELL-centered lesson plan template. In content-area classes, ELLs aren’t only expected to
learn a new language, they are also expected to learn new content. Depending on their language
development, and English language proficiency, ELLs will benefit from the skills that a well-
designed lesson can address (August, 2018).

One of the most important components of an ELLs lesson plan is the differentiation and
scaffolds. Scaffolding instruction refers to the support teachers can put in place that can assist
students in understanding grade-level content. Some ELL-specific scaffolding and differentiation
strategies include but are not limited to using extra supports such as (authentic objects from real-
life used in the classroom to teach specific concepts), to help create meaning for ELLs, graphic
organizers, and visuals. The use of visual aids and multimedia can help build ELLs self-
confidence by helping them absorb content and become interactive in the classroom
(Southeastern Oklahoma State University, 2021). Graphic organizers, self-illustrated vocabulary
and sentence frames are all helpful tools and resources ELL students can develop and use
themselves. They all allow students to tap into prior knowledge to solidify old lessons and
further understand new information. This information will allow faculty, staff and teachers to try
one of the suggested scaffolds in their classrooms and see if they help their ELLs feel more
connected to their learning.

Use of Students Native Language (L1) in the Classroom
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ELLs native language can be a rich source of language knowledge that they possess. It
can ultimately provide students with a variety of benefits when entering a second language (L2)
classroom. Research has proven that L1 use can provide students with cognitive, pedagogical,
and psychological benefits to L2 learners. It provides students with an additional and comforting
support which allows them to work at a more demanding level (Storch & Wigglesworth, 2003).
L1 use can be a natural cognitive strategy for ELLs (Scott & de la Fuente, 2008) and can be used
to differentiate instruction to assist students in understanding content. It can also assist ELLS in
accomplishing a learning activity or concept that may initially be too difficult for them to
complete independently. Auerbach (1993) and Wigglesworth (2003) explain that
psychologically, L1 can enhance learning because it provides learners with a strong sense of
security, increases self-esteem, and decreases anxiety.

For this part of the professional development, | will have participants consider one
students’ L1 in their classroom or previous classrooms. With their table partners, or with
someone near them, | am going to ask participants to brainstorm ways in which they can
integrate their students’ native languages in the classroom and how it can potentially increase
their understanding, confidence, and willingness to learn. After approximately five minutes,
participants will share ideas, jotting down one to three strategies they’d like to implement into
their classrooms this upcoming school year. According to Lev Vygotsky, the use of L1 allows
students to work within their Zone of Proximal Development (Wells, 1999). L1 vocabulary
provides students with the opportunity to use language that they may not possess in L2,
increasing their confidence and slowly becoming exposed to L2. Additionally, students' attitudes
toward L2 learning may greatly impact their learning experience in the classroom. Therefore, it

is important for teachers to receive training and feel prepared to ease students into language
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rather than forcing it upon them. Ultimately, if students feel that their L1 is a valuable and
important part of the language learning process, they are much less likely to feel resentful about
learning their L2.

How to Create an Inclusive Classroom Environment

With rapidly increasing diversity in classrooms, teachers are expected to adapt their
teaching to diverse academic abilities, backgrounds, interests, and motivations. These ideas are
supported by worldwide policy initiatives which are working toward more culturally inclusive
learning environments (OECD, 2015). The same way that ELLs go through stages of learning
English, they are also likely to go through multiple stages of cultural accommodations. For
example, students may experience euphoria, which refers to the initial period of excitement
about their new surroundings (classmates, classroom, teachers, and school). They are also likely
to experience cultural shock. They may display feelings of hostility, frustration and even
sometimes anger and resentment toward their new culture and new language. Eventually,
students will reach the stage of acceptance and assimilation, but it is important to note that
patience is vital, especially in the beginning of the school year.

Before | present some strategies, teachers can use to help their students adjust to their
new surroundings, | am going to ask the participants in my professional development to write
down as many ways as they can think of to create an inclusive classroom environment. After
three minutes, | will have volunteers share and then show them my list and visuals (refer to
Appendix D) of classroom strategies that have been proven to work (Colorado, 2009). The first
strategy is to learn your students' names. While it seems simple, learning the correct
pronunciation of your ELLs names can make them feel welcome to your class and comfortable.

Next, it is important to arrange your students' seats with intention. For example, it may be helpful
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to seat your ELLs close to your desk to provide them with a feeling of safety. Assigning your
ELLs to a peer partner may also be beneficial. Many students are willing and able to help.
Choosing a student that may share a common L1 with another ELL in the class can be helpful in
making sure that student is on track and aware of what is going on. The use of an interpreter or
even just google translate can help students when they are in a new classroom setting. ELLs are
constantly transferring what they know from their own cultures and backgrounds to the U.S
cultural norms. Patience and use of translators can do wonders for your classroom. Finally,
labeling classroom objects in both languages will allow ELLs to understand and interact with
their surroundings. These labels will not only be beneficial to your ELLs but also for you! They
may assist teachers in giving or explaining directions. For example, “door/puerta, chair/silla,
bathroom/bano.” Creating a culturally responsive/inclusive classroom will help resolve the issue
of lack of teacher preparedness when teaching ELLs because it will help students feel more
comfortable, safe and willing to learn in your classroom.
Intents and Outcomes of Product

This professional development will provide all faculty and staff at West Elementary
School and within the Long Beach School District with valuable information, suggestions of best
practices and data-proven strategies they can use in their classrooms to help resolve the issue of
lack of teacher preparedness when working with their ELLs and students of diverse backgrounds.
Attendees will hopefully feel as if they now have background knowledge in working with ELLSs.
The hope of my professional development is to loosely follow the gradual release of
responsibility model of instruction. Throughout my professional development, | have included a
description of the activity, rationale of why | have included it in my PLC and finally, how it

helps resolve the issue of lack of teacher preparedness when working with their ELLs and
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students of diverse backgrounds. Including recent and up-to-date information for the attendees,
provides them with a special opportunity and window into best practices that they can implement
and experiment with within their classrooms. This professional development will provide
teachers with ways to enhance their relationships with their ELLs, while adding to their
academic and personal success.

The implementation of ELL lesson plan templates, scaffolding, differentiation, the use of
visuals, use of ELLs L1 in the classroom, interpreters, translators, and inclusive classroom
environments will all ultimately lead to the success of ELLs and members of the Long Beach
School District community. Adding and revising these implementations based on up-to-date
practices and research each year will continuously allow schools to be more culturally inclusive,
add to students’ academic and emotional success and further strengthen the overall environment

of the Long Beach Schools.
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Chapter 4: Conclusion
This capstone project has examined the extreme lack of teacher preparation programs

across United State school districts, including the Long Beach School District in Long Island,
New York. Professional development for teachers is an ever-changing phenomenon, vital for
teachers to create an effective, inclusive classroom environment (Hamilton, 2018; Li & Peters,
2020). Additionally, this capstone has addressed the effects of lack of teacher preparation
working with ELLs on ELLs’ learning and success. In this project, | have argued that all
teachers, regardless of certification, should be provided with various forms of professional
development, teacher-training and teacher-education opportunities due to the fast-growing influx
of ELLs in schools. In this Chapter, | first summarize the reviewed literature and the multiple
conclusions drawn from the research, discuss implications and conclude with recommendations
for future research.
Summary of Findings

The literature review in this project identified the main issues that result in deficits in
teacher-training when working with ELLs including: (1) Teachers not knowing how to create a
culturally inclusive classroom environment, due to most college coursework not requiring more
than one class on diversity in classrooms (Fuentes et al., 2020), (2) teachers failing to consider
their Ells” backgrounds, needs, experiences and challenges (Samuels, 2018), and (3) teachers’
negative attitudes and beliefs toward working with ELLs as a result of lack of teacher-
preparation programs (Correll, 2016).

New teacher hires are not experienced enough or prepared enough to handle the ongoing
challenges of diverse classrooms and challenging regulations (Siwatu, 2011). Additionally,

inadequate teacher preparation programs along with lack of support for new teachers puts them



LACK OF PREPARATION PROGRAMS FOR TEACHERS OF ELLS
37

at risk for being ineffective for students from diverse backgrounds (Carver-Thomas, 2018).
Without receiving training or coursework on students of diverse cultural and linguistic
backgrounds, it is unrealistic to expect teachers to be able to create such an environment.
Teachers cannot be expected to teach what and who they do not know (Gay, 2021). Teachers
without any type of prior-coursework or teacher-preparation training in ways to work with and
best serve students from diverse backgrounds, tend to lack the knowledge necessary to consider
their ELLs’ backgrounds, needs and experiences and use them to drive their instruction. Teacher
education programs often state control on what to teach and what to expose pre-service teachers
to, therefore they are necessary for both teachers and ELL students (Bukko & Liu, 2021). Many
pre-service teachers felt as if they have not had many opportunities or exposure to ELL-related
content in their coursework, resulting in them feeling unequipped to teach their diverse students
(Li & Jee, 2022).

As a result of lack of preparedness to work with ELLs and students from a variety of
backgrounds, teachers tend to focus on potential developmental delays ELLs face rather than
considering the complexity of their lives because of their linguistic and cultural differences.
These misconceptions can lead to inappropriate teaching when working with ELLs (Henderson
& Ambroso, 2018). Therefore, professional development opportunities must be widely offered to
teachers to help resolve this issue. Without consideration of where teachers feel unprepared, this
trend will continue.

I have found that many teachers have negative attitudes working with ELLs. These
attitudes are a result of feeling “in the dark™ and inadequately prepared to work with students
from diverse backgrounds. Teachers’ overall attitudes and beliefs regarding ELLs tend to change

during their teaching careers. While many teachers may begin the school year feeling optimistic
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and excited to work with a diverse group of learners, surveys show that negative attitudes toward
ELLs emerge when unprepared teachers encounter difficulties and challenges with teaching
ELLs. As a result, ELLs are frequently placed in mainstream classroom environments, where
they are taught by teachers who have little-to-no preparation for linguistic diversity (English
language learners (ELLS) are often placed in mainstream classrooms to be taught by teachers
with little preparation for linguistic diversity (Villegas, 2018). Ultimately, many teachers hold
negative feelings and negative beliefs toward ELLS, because of not having taken any
multicultural or diverse education courses and not having the opportunity to take any
professional development courses or teacher-preparation classes in their school districts (Taie &
Goldring, 2017). Overall, several studies have revealed that many teachers feel inadequately
prepared to support their ELL students (McLeod, 2017), because of their own background being
so different from their students (inability to relate), and lack of experience in creating a culturally
responsive classroom (Feinman-Nemser, 2018). These studies are based on effects of
professional development courses and the exposure they gave teachers on using ELLs’
background, home-life and culture to provide them with the best classroom experiences (e.g.,
Rutherford-Quach et al., 2018), what teacher-collaboration models for ELL instruction are most
beneficial (Giles & Yazan, 2019), teacher preparation-education programs or lack of (Fuentes et
al., 2020), lack of time available for teachers to attend professional developments/teacher
trainings (Kim et al., 2014), and the overall benefits of teacher preparation programs and their
positive effect on both teachers and students attitudes (Hughes & Mahalingappa, 2018).

By reflecting on this research, | was able to determine the most beneficial and appropriate
approaches to offer to West Elementary School in the Long Beach School District. By providing

faculty and staff of the Long Beach School District with professional development and teacher-
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education program opportunities, teachers will gain the knowledge and skills necessary to create
an inclusive classroom environment. The goal of my professional development is to improve
teachers' knowledge of ELLs, become exposed to best practices and ultimately implement these
practices into their classroom. This professional development aims at resolving the underlying
issue of teacher unpreparedness/anxiety when working with ELLs and other students from
diverse backgrounds. It will expand teachers’ knowledge, increase their involvement and
communication with colleagues and contribute to the overall success of the school.
Implications for Teaching

ENL, Bilingual, non-ENL and non-Bilingual teachers will all benefit greatly from the
concepts, ideas, research and product that | have presented in my project. Regardless of what
someone teaches and regardless of a teacher’s specialty, background, and certifications they
hold, every single person working in a school will have some sort of interaction and relationship
with ELL students. Whether it be a simple “hello” in the morning from a security guard or a
content-area teacher teaching a mathematics lesson, the knowledge the school district’s teachers,
faculty, and staff hold, are all relevant in creating a culturally responsive, diverse-friendly school
environment.

The information that teachers gain from the information I have presented and from the
professional development opportunities is invaluable. As a result of my research, teachers will
now have strategies they can use when working with their ELL students, backed by research. For
example, they will know how to create an inclusive classroom environment, regardless of their
educational background. Teachers will now know and understand the benefits of using ELL-
specific lesson plan templates, how and when it is appropriate to use student native language

(L1) in the classroom and ways to create a physically culturally diverse classroom, such as
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labeling items around the room in students’ L1. Giving teachers the opportunity to learn about
these funds of knowledge allows them to bring these practices to life in their very own
classrooms.
Implications for ELLs’ Learning and Success

English Language Learners, Bilingual students, and any students from diverse backgrounds
will ultimately benefit from the research | presented and from the professional development
opportunities their teachers now have. Through their teachers' attendance and implementation of
the best practices | have shared with them, ELLs will see a drastic change in the way they view
school. While many ELL students and students from diverse cultural backgrounds may initially
feel uncomfortable, unsure, shy, and intimidated of school, providing their teachers and the
adults they are surrounded by on a daily basis with the means to serve them in ways that take
their unique backgrounds and celebrate them, they are sure to have an effective and enjoyable
educational career.
Recommendations for Future Research

I have found multiple ways a school can improve their teachers' preparation and feelings
toward working with ELL students. As a district, Long Beach would benefit from considering
their population of ELLs, components of culturally responsive teaching, their teachers' views on
working with ELLSs, their teachers' feelings about professional development opportunities and
best practices for working with ELLs. While it is extremely difficult for teachers to find
professional development opportunities considering there are not many teacher-education
programs that address meeting the immediate needs for growing ELLs (Li & Peters, 2016), a
school district implementing their own teacher-education programs will greatly help alleviate the

problem. While professional development opportunities are a massive step in the right direction,
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this is only the beginning. One way to continue to improve the issue is to require pre-service
teachers that interview and receive a job offer in your district, to take an ELL training course
prior to starting their first year in the district. This way, going into the school year, the teachers
in your school district will have some sort of background coming in, rather than trying to learn as
they gain experience.

Another area of research that was not deeply explored is parental involvement in school
and among teachers. Parents of ELL students could potentially benefit from attending a
professional development program. There, they can build a meaningful relationship with their
children's teachers and potentially provide them with insight as to how their children feel most
comfortable and what they ultimately look for in a teacher. In a professional development
involving parents, teachers and ELL parents can potentially explore ways parents can support
their children at home, ways to become involved inside and outside of the classroom and
teachers can learn more about their students’ diverse backgrounds, including their students
favorite school subjects, how they learn best and what makes them feel comfortable in an
academic environment. Conclusively, increased professional development opportunities will

benefit teachers, students, faculty, and staff.
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Appendix A:

Survey To Identify Deficits Within a School’s Faculty and Administration In
Regards to ELL Training

Survey To Identify Deficits Within a School's Faculty and

Administration In Regards to ELL Training

Directions: On a scale from 1 to 10, where 1 is the least prepared and 10 is
the most prepared, circle and rate:

How prepared do you feel to teach ELLs?

1 2 3 4 5 6 7 8 9 10

How well do you feel the Long Beach School District prepared you to teach ELLs?

1 2 3 4 5 6 7 8 9 10
Directions: Circle either yes or no in response to the following question:

Do you hold/are you working towards a degree in TESOL?

YES NO
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Appendix B:

Lesson Plan Comparison: Long Beach Standard Lesson Plan Template

Elementary Lesson Plan Template, Long Beach, NY

Teacher name:
Grade/department:
Teaching Point:
NGStandards:
Materials:

Lesson Structure:
Connection:
Teaching:

Active Engagement:
Link:

Share:

Conferences:
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Appendix C:
Lesson Plan Comparison: ELL-Specific Lesson Plan Template
Lesson Plan Template for Language Learners
mins. | Whatarethe teacherand | What are some WWhat materials or
Teacher Name SubjectArea & Grade Level students doing at this pointin | scaffolding and resources are needed
the lesson? differentiation for this part of the

Unit Topic Lesson Topic/Title techniques that wil be | lesson? (lst}

Language(s) used in lesson Lesson length

Content Area the Lesson Addresses:

What content area(s) will this lesson include (e.g. math, science)?

Lesson Goals:
Why are you teaching this lesson and why is it important?

Understanding - “Big Ideas”:

used ot help all students
o participate?

Supporting Materials / Resources:

What are the “big ideas” and understanding you;d like students toleve with that will be

applicable in future leaming beyond this lesson?

Essential Questions:

What supporting materials / resources will be used fo enhance the fesson and students’
achievement of the objectives? How will these materials and resources be used to enhance the
lesson and student leaming?

What questions might you ask that will foster inquiry, understanding, and transfer of
learning” (Wiggins & MgTighe, 2003, p. 2 - Overview of UbD and the Design Template)?

Objectives:

Language Objective:

Content Objective:

Standards Addressed in this Lesson:

What NYS and National Standards and for performance in
the lesson?

How are the standards in the lesson connected to the obje

Assessment Evidence

Performance Task(s):

Key vocabulary:

What is some key vocabulary students will need to know for the lesson? Please focus
on the most imporfant vocabulary they should walk away knowing and being able to use.

How will students the desired ings* and how wil this b6 measurods -~ €l8 of Proficiency (Addtional Strategies) /
(Wiggins & McTighe, 2003, p.2)
Other Evidence:
“Through what other evidence (e.g. quizzes, tests, academic prompts, observations, ruction fo meet the nesds of students with . g abilties

homework, joumals, etc.) will students demonstrate achievement of the desired results?" and
“How will students reflect upon an self-assess their learning?" (Wiagins & McTighe, 2003, p. 2) Jencies?

Building g ge (Connect Prior K ge)
How will students the desired ings” and how will this be measured?
(Wiggins & McTighe, 2003, p.2)

Other Evidence:

“Through what other evidence (e.g. quizzes, tests, academic prompts, observations,
homework, joumals, etc.) will students demonstrate achievement of the desired results?" and
“"How will students reflect upon an self-assess their learning?" (Wiggins & McTighe, 2003, p. 2)
Building Background Knowledge (Connect Prior Knowledge)

How will the lesson draw upon/connect to students’ prior knowledge and relevant
experiences? (“Funds of Knowledge?)

Building and Being a Member of a Classroom Learning Community:

How will you build a leaming community within the classroom and also be a member of
that leaming community (sharing and leaming with others) during this lesson?

Teaching & Learning Activities

What will happen in the lesson (imagine this as a script - what will happen at each
moment)?

What will be presented, practice/applied, reviewed, and assessed and how will it al play
out?

What are some backup plans in case the lesson does not go as planned?

It can be helpful to put information in the table format below:

Teacher/Student Activity Differentiation/

Time
Scaffolding

Resources ‘
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Appendix D:

Steps and Visuals for Creating an Inclusive Classroom Environment

Learn your students' names

Arrange your students'

seats with intention

The use of an interpreter or
google translate

Labeling classroom objects

in both languages

W=See2d

Making students feel welcome

What's on the walls?

An educator who completed a 2017 Colorin Colorado survey on how schools are
supporting immigrant families shared this experience:

One conversation I had with a well-meaning teacher as we made copies one morning
turned into a total awakening for her; she said it had never occurred to her that she
had students who were struggling with anti-Muslim sentiment or whose families
might be undocumented, but once she thought about it, she realized she needed to
intentionally put some things up on her classroom walls that affirmed that all were
welcome in her room, and to express to them that they could approach her for
support.

"You're my favorite teacher"

Jan Anglade, an ESOL teacher in Georgia, shared the following exchange:

Me: "So you like this school and the teachers?"
Student: "Yes, I like it. You are my favorite teacher.”
M: "But I'm NOT your teacher. You have never been in my class."

S: "Yes, but you are nice to us, and smile, and talk to us, and say good morning
to us."

52



LACK OF PREPARATION PROGRAMS FOR TEACHERS OF ELLS

Appendix E:

Professional Development Presentation
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