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PREFACE

Above all things, I hope the education
of the common people‘will be attended to;
convinced that on this good sense we may
rely with the most éecurity for the preser-

vation of & due degree of liberty.

-—Thomas-Jefferson

(From a letter written from Paris
to James Madison, 1787.)
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CHAPTER I7
INTRODUCTION®

The public schools of our country are the very center of
American life. OQhe cannot overlook that other schools, pri-
vate and parochial, have their place in American-life, but

| the public school is-the hub of democracy.’*

Che."of; the country's leading business executives stated |
in an address to The National Citizens Commission for the
Public Sdhools that, "the greatest investment this country
ever made is its investment in ‘its public school program".
He further commented:

‘Could we have a vastly productive. :
nation without a trained and educated
population? Could we have a great pol-
itical democracy without an educated pop=-
ulation unless, generation after genera-
ion, we had given our children understand- -
ing, perspective, an awareness of the past
and the present, to help them estimate the

= future?es... .

Could we have modern business, skillful -

r ! ~ management, great markets, the kind .of -
industry we have in this country, if we had

~ “=>-not invested heavily in education down the
years?.....

- e Much has been said and writtenm during
these tense years about ways of preserving
e - +a free soclety and of expanding the great

popular benefits that have their roots in

“r %' "human freedom. But too little has been ..
said, I think, about the final degendsnce

- of a free society upon education.

l. Frank W. Abrams, Chairman of the Board of Standard
01l Company (New Jersey), "The Stake of Business in Public
School Education",ah address. . .. : 5




: Dducation, P.4.

‘and beliefs of future generations.‘

_ladder.

Who then is the key person in the American demooracyé
the person responsible for protecting our free society? The
business man? The politician? ©No, says Wahlquist, the key
person in American democracy is the public school adminis-
trator who, in the long run, shapes the communities, the
states, and the nation.l He believes that few persons in
any community are potentially'morer1nf1uent1a1 than the iocaf

superintendent of schools, the local high school principal,

or the local elementary school supervisor. These are the 3
people who determine what takes place in the schoolroom from %
day to day. Through & less obvious ﬁype of leadership, it é
1s they, and the teachers under their supervision who are

quietly and inconspicuously shaping the 1deals, attitudes,

It is the schools which preserve the traditions of the
American way of 1life and it i1s in the schools that new ideas
germinate and gain root. The school is ‘the mirror of the -

\

public; reflecting what the pubiic‘wéntsgit to reflect but it
also foreshadows the major movementsybf society. A study of
the history of Americén education shows that most of the

gsoclial, economic, and political 1nnovations 1n American life

were first taught at some level of the American educational

3
¢

As taxpayers, citizens, and parerts we might well ask,.

l. John T. Wahlqulst, The Administration of Public
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"What mammer of man is this school administrator in whom we

'have placed so great a responsibilty"?

Statement of the Problem

The purpose of Part I of this study is an attempt to un-
cover some of the fundamental qualities and qualifications of
the school administrator as they relate to his ability to
perform the varioud tasks of his job. The paper is further
limited by confining the problem to the stiidy of the chief
school officer--the 'principal--in the field of elementary
education. The presentation of the problem is slanted in the
direction of one who 1s seeking such a position rather'than
one who has already attained 1it. ”

Specifically Part' I of this study will dttempt to answer
the following questionss-’

1., Wnat personal -ualifications should be possessed by ~

a personiseeking a school priﬁciﬁalship in terms of:
a. What skills does the Job demand?

b. What abilities aré necessary to .meet these

L3
e “ - N

demands?”

- o W

2. Whatﬁprofessionai preparation is necessary or desir-

able to assume*administrative duties?"

Part II of this study deals with the results of a survey;

of the male graduates, Class of 1949 of State. University Tea-
chers College at .Brockport. The survey was undertaken to

discover answers to:the following questions::

e b
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1. What percentage oi the graduates are- still employed
in the field of education? ¥

,2. What percentage of the graduates have done graduate
work and in what area of major study?-

3. What percentage of the graduates have entered the

field of administration?

.Definition of terms

In order that common understandings may exist from the

start, it would seem advisable to define some of the terms

[ *
S ~

used in this study.

There are many references: to the word education in this

5 LV 1.8 t

paper and it seems wise to give the three meanings of the
| y-\*\,_, o
word, as defined by Good, since all three are employed in

various sections of the study. e

3

'y processes by means of.which a person develops
abilities, attitudes, and other forms of
behavior of positive wvalue in the society in
which he lives; 2) the social process by vhich
people are subjected to the influence of a
gelected and controlled environment (especial=-
1y that of the school) so that they may attain
social competence and optimum indiwidual
development; 3) ordinarily a general term
for the so-called "technical or more
specifically- classified professional courses
offered in higher institutions for the pre~
paration of teachers.l s

Due to ‘the tremendous boom in school population it has:

been impossible for many school systems to maintain a precon=-

1. Carter V. Good, Dictionary of Education, p.l45.

Education (1s) 1) the dzgregate of all the -~

|

E




:ceivedllong-range plan of school organization., Faced with

lack of space, o0ld inédequate builldings, and great bulges of
school children at different levels, the schools have been

{ forced to shift children as needs required and so we find

: elementary schools following any one of & number of class

combinations:,K-6, 4-8, 4-6, 5-8, and X-8 to mention the most

common, However we can disregard the type of division em- i
!
| ployed 1f we follow Good's definition of sglementary educationy

as: N 5 ¢ ) . !
the division of any educational program that
is concerned primarily with general education,
including those skills, facts, and attitudes
that are required by society of all its mem~
bers; opposed to secondary and higher educa-
tion as being less specialized in content
and less selective as to pupils or students.t

Reference 1is made to 1ln-service teacher education and

by that is meant "activities on the part of the employed

teacherg that contribute .to their professional growth and

qualification".2
And finally, the last definition necessary for common

understanding is that of the elamanza%y-schcg; orineipal

wHo Good -refers to as:: . - ‘

an executive officer in charge of the admin-
istrative and, sometimes, the supervisory
work of an elementary school; usually limited
to a slingle school or single attendance area;
may or may not engage in teaching.- .

el 1. }:E}idb ) _p- 149. . '3‘:%..-_';
2. Ibid., p. 409, i
3. Ibid., D. 308,




" about the status of the schools.

Importance of the giudy

As the scope of the school as an institution and the
services which it offers continue to broaden, the task of

administrating the school becomes increasingly more difficult:

SR g

Educational statesmanship is the cry of the hour. Wahlqulst
states that it is his’ candid opinion"that the education of
the typical administrator has not been.equal to the tasks
placed upon.him.l"This fact is borne out by Olmsteaé who I
interviewed 40 school principals and obtaineé supplementary
data from approximately 100 other interested persons. The
findings'of the study indicated that school principals ares:
1) not skilled in supervision, 2) inclined toward favoring
practical experience rather than professional study, 3)
neglectful of educational phases of the school program, 4)
not democratic, ) not cognizant of the need for good public

.x,l,m

relations, and 6) neglectful in xeepin§ the public informed

\x‘wd S
2

{ -

3 %
g o

Perhaps by being equipped with a cleare“ picture of the

‘@n .

Job,that lies before him the potential administrator will be

able to better utilize the opportunities of experience and

/tnk

education that are available to him as he strives toward his

"
5

/;808‘1. P R 3 " L 33

T .
- LR * o

© ©1., John T% Wahlquist, op. eit.}'p.9. -
2. Alf H. Walle "Principals in Action" (commenting on |

an article by M. Dennigon Olmstead, "Analysis of the Princi-
palship" which appeared in the American School Board Journail,
September 1953, p. 50), National Elementary Princival, pp 3E~5

SRR T R A



Sources of Data

Sources of information consisted of published and unpub-
.l 1ished researches, educational literature including peri-
odicals, pamphlets, and books, and the results of research
conducted.by the author. |

The published data for the report were secured from the
Rush Rhees Library of the University of Rochester, the
Rochester Public Library, the Library of State University
Teachers Coilege at Brockport and the author's personal 1li=
brary. Unpublished data were secured from the Research Room

of the Rush Rhees Library of the Unlversity of Rochester.

Organization of the Report

The report is 6rganized into six chapters.X The intro-
duction 1s contained in Chapter I. Chapter II presents é
brief analysis of the school principal‘sxjob and the personﬁl
qualities which are necessary for successful school adminis-
tration are presented in Chapter III. Chapter IV'  describes
the necessary and desirable professional preparation for the
aspiring administrator. Chapter V is a summary.of Part I
with conclusions and suggestions for further st?dy.

Part II of the report--the findings of the'gurvey--are
reported in Chapter VI. The survey instrument and letters to

the class members will be found in the Appendizx.

4
Weaknesses gz‘the Study

Ohe of the obvious weaknesses of the study is the fact

s




..... -

that if is written as an over-view with a minimum of detail.

A limited time factor made it impossible for the author
to conduct a comprehensive surve& of published material;\in~"
stead a representative sampling pf texts in the field of ad-
ministration were surveyed. ,f .

Part II of the study which 1n§olves the survey of the
‘male graduates’of the Class of 1949 contains the inherent
weakness of all questlonnaire studies~--fallure to obtéin,a

100 per/cent response.. .: Cuve s e :
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CHAPTER IX

THE ROLE OF AN ELEMENTARY SCHOOL ADMINISTRATOR

istration in general is to get something done. In school ad-
ministration the thing to be done 1is educaiing cﬁildren and
youth. Ih many of ‘our school systems: as they are organized
qtoday this 1s‘én extremely complex task involving an array of
would be impo§sible. ”

As Greider points out, "the subject matter of school ad-
ministration 1s complex because the educational process 1is

complex". 1 Managementjdf high orher is called for if waste

instrument of human welfare: to furniéh*controf“a@d direction

b

then we should attach great importance to, the ‘administration
of public education.? ) R

amination of the role of the school administraﬁoﬁ. However,
71t would 'seem that such an éxamination' is"necessary if we are
to recognize the person fitted to ‘fulfill this role.

The professional elementary school principal is a com-

1. Calvin Grieder and William Everett Rosenthengel,
Public School Administraticn, p.82.
~ 2. 1Ibid., pp.Be-3.

It is universally acknowledged that the -purpose of admin-

human and material elements so vast that even listing of thém'

of both human and material resources: is to be minimized. If |

we agree with Lepawsky tha't ‘administration 18 an essential .

The ‘'scope '0f this study allows for ‘only 'the briefest ox~ |

|
|

f
{
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_ﬁgministration 9;555.

paratively recent addition to the organlization of the school.
Historical records indicate that school administration is a
relatively .young profession; it being onlyﬁslightly more than!
one hundred years old.1 Compared with the professions of
law, medicine, ministry, and architecture among others it 1is
extremely young. Many of the early school principals were
merely head teachers vhose duties more often:than not in-
cluded teaching, clerical and'administrativ.e_:tasks.2

- Can Just anyone handlevthe position @f the principal-
ship? The very complexity of the Jjob demands a profegsional
worker -with special training and a wide vafiety of experi- ]
ences.. .N . g - . ST e |

- It seems quilte.evident that-although.the pqQsition of

principal 1is set.apart from ‘that of -the rest -of the staff he

must consider .his ovn activities in relation to those of

-

every other school employee. Under the leadership of the

superintendent, the principal serves asi:the head of the

school. The principal 1s themchiefhexecﬁtive, supervisor,

coordinator, and educational appraiser of the school. His

duties are all.inclusive: The purpose of school admipistra- ;

tion is the improvéed conduct of the pupils. To this purpose
builldings, equipment, staff, curriculum, method and evalu-

ation must be dedicated. - i

l. Ward G. Reeder, The Fundamentals of Public School

Adminigtration; p.625. .
2. H. J. Otto, Elementary Schocl Organization and




1l

Individual differenceés are furthered by provision for the

| supervisor, psychological, psychiatric, health, attendance

' movement away from the ‘use of ‘one standard textbook makes a

™

His numerous and varied studies concern management and
direction of learning. Principles of classification stress

normal, individual, and continuous growth of the whole child.

sub-normal, atypical and talented groups. The principal

should make maximum use of such auxiliarf services as the

and social services. The administrator should foster guid-~
ance service, for the greatest number of children, in these

formative years, are reached in the elementary school. The

school library imperative. In ordenr to.iﬁterpret seducational
literature, engegeé ‘in resséarch, aﬁd’use texts in the school,
the principal must be well versed in measurement. .He mist be
able to skillfully handle public relations both for the sake
of the public and ‘the school officials. The school office, 1
as the focal point of all school~énd puglic relations, must
be c&nducted efficiently. Bulletins and%records must 1ndica@
a kﬁ;wledge of useful purpose and proper construction. Re-
cords must reflect the use of case studies, clinical ap-
proaches, and anecdotal records. " The principal must ‘serve
the pupils, the teachers, the parents, and the board.

The principal must supervise the construction, installa~
tion, utilization, and adoption of courses of study. ‘Know-

ledge of the curriculum is an organized field of specialized :

gtudy which must be known to the principal. The curriculum

w?
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1ike the principal embraces every vhase of the school. Thelr

interrelation is bound by an acquaintance of the history,

uation and future implications of curriculum construction.
The principal's duties are boundless; He must realize
that behavior is symptomatic and that his handling of dis-_
cipline requires knowledge of hereditary, social, 'and econo=-
Imic influences. In'the preparation for the peginning and
c¢losing of the school year, the principal must be able to
Judge the 1mp9rtance of Qirst things first. The .principal
must understand and appreciate the work of the indispensable
custodian. Many times he must gulde the in-ge:vice training
of his staff. Appraisal of the children's development, the

iteachers' progress, other employees' work, and self=-appraisal

are important duties of the principal.

The principal is the key figure in the creation and im-

.

provement of the conditions favoring & weli-coordinated
ifaculty. In the responsibility of the priné}pal and the
isuperintendent for the success of the school, are included
the Jobs of choosing teaching personnei who may rehsonably be
oxpected to fit into a smoothly wdrking staff{ of qupplying
them with the necessary materials to the best of tﬁeir
ability? of affording them recognition of work well done, of

backing them up as needed, and of guiding them in every 'way.

- . 4 -

~t . t

bevelopment, types, gulding principles, present trends, eval=- |




bossible to adjust themselves to the job and the group.l
: Taking the word of leading authorities in the field of
school administration, there can be no argument as to the
gprincipal‘s responsibility for stimulating morale.2 The
;1deal of administration and supervision should be_guidance

3

not mere use of authority.3

‘The duties of the principal as shown in the preceeding

iized knowledge which must be applied knowingly and skill-

i
%
ﬂfully in the service of individuals and the public. Truly”
}the job of educational leadership 1n our American democracy

is amcng the most exacting in our whole society.4

» et e k"* * ow f ' e $

S
N
pl

paragraphs require a command of an orgénized body of special=-

1. Jay Gibson, Some Administrative Procedures Affect-
fing Teacher Morale", unpublished master's thesis, p.29.

; 2. Robert G.. Koopman, Alice Miel, and, Paul Misner,
‘Domoeracy in School Adminietxation, pp.ll3=-9.

3 3. . Norman Fenton, Mental Hyslene for School Practice,

;p.3424

. John T. Wahlquist, op.cit., p.29.

|
|
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i leadership is not stereotype. While there is no set limits

CHAPTER III"

~

PERSONAL QUALIFICATIONS
K OF AN ELEMENTARY SCHOOL ADMINISTRATOR i

¥

It has been stated that a school 1s no better than its
principal; a group no better than its leader. An overstate-

ment perhaps but it .calls attention to the .singularly most

important qualification of an administrator and that is his
ability to be an able, democratic leader. |

There is no such thing as a portrait of a leader for

within which the leader stands stetisticallyvdefined, there
are certain definite quallties and abilities which charac-~ j
terize the administrator who 1s essentially a leader.

By studying the lleteratpre we figd,eeveral studies con-
cerning the changing concepts of administration whléh have

been done on the superintendency level, however, the resultsf

might well be noted by principals of both elementary and
gsecondary schools. < l

Benben pointed- out tﬁat“a ma jor shift in emphasis has
been tqw%rd selectioq of superintendents who are aﬁle to l

work with different levels of personnel and .are more adept atl

public relations and human relations.l Coladarci Brooks,

and Odell asked 240 superlntendents in,the five largest ° .-}

1. Lloyd E. Benben, "Social Status of the Elementary
Principal®, Zwenty-fifth Yearbook, pp.l82-7.
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cities of each state to list the research problems wh;ch theyE
felt urgently needed solution. OFf 541 items listed by theseg
superintendents, 192 dealt with the school staff, and 110

| with public relations; in contrast, but 88 dealt with school
jplanning and school finance.l An interim report of the Mid-
dle Atlantic Region Cooperative Program in Educational Ad-
ministration reported that of 752 administrative problems
identified in New Jersey as a result of an intervisitation
program, 128 dealt with teacher personnel, 116 with school-
community relations, 75 with administrative and supervisory
personnel, 43 with.oﬁher‘persons and 63 with school boards.
.In contrast, 87 dealt with management and 45 with budget and
finance.?2 ) _

. Flower, Sargent, and Bbiisle in interviews with a 5 per/
cent sample of New England administrators, set out to dis- B
cover the major problems of superintendents. These inter-
views uncovered some 350 problem situations of which 23.2 -

per/cent dealt ‘with public relations and 16.4 per/cent with

~ the professional staff.?

o

H .

1. Arthur P. Coladarci and Jacob Getzels, "The Use of
Theory in Educational Administration", Educational Adminig-
tration Monographs, D.28. , .

2. Cooperative Program in Educatiénal Administration,
~ "Results of Action Research in Educationdl Administration...
An Interim Report of CPEAMAR", School Executive, pp.69-79.

3. George E. Flower, Cyril C. Sargent, and Eugene L.
Belisle, "Relationships With People Is The Key", American
School. Board Journal, pp.25=27
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Lpp 41"7.

Of some interest from the point of view of methodology
are inquiries which have attempted to determine certain
limited role expectations for certain purposes, Bildwell

measured the extent to which the expectations held by a

sample of teachers toward their principal and superintendent

&
were actually fulfilled. A high degree of positive assocla«

1 tion was found between the extent of such“fulfillment and

satisfaction. Especially 1ﬁteresting‘iswthe fact that the
quality'of the expectation made no differé;ce; thus, either
authoritarian or democratic expectatidﬁs might be held, and
either if fulfilled would lead to satisfaction.l

‘Several other studies related to morale are based upon

| miscellaneous variables. Moyer showed that satisfaction de-

pends upon the degree of gfoﬁp unity in attitudes toward
leadership, the more alike were %hey in the amount of satis-
faction they received from working in the school s%tuation.
Schultz in a study of recent education 5raduates ﬁho‘héﬁ

gone into teaching, found that administrative nractices and

procedures were of primary 1nportance 1n ‘determining morale.jw

Morse found that employees who felt that“their supervisors

1. Charles E. Bidwell, "The Administrative Role and
Satisfaction in Teaching“, Journal of Educational Scciology,

2. Donald C. Moyer, “Leadership That Teachers Want",
Administrators Notebook pp 1-4 .

3. Raymond E. Schultz, "Keeping Up ‘Teacher Morale"
Netion's Schools, pp.53-6

2|
.[.

1

]

i
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took a personal ;ntérest in them were more satisfied.+
The variables relating to effectiveness and productivity
of staff members do not seem to be so well defined as those
dealing with satisfaction and morale. The major variable
identified seems to be that of "l eadership style". Gross
suggested that tﬂe school administrator can foster improve-
menta: in teaching through a leadership style that seems to .
say, "What can I do to help?"2 Griffiths indicated that a E
major criterion for the differentiation of successful from
unsuccesSful superintendents lies in the area of human re-
lations rather than in the more technical and non-personal
areas of administration.’ Wynn made the point that a leader-
ship styleiwpich makes clear to the teacher what is expected
in certain critical areas will greatly decrease teacher con-;
flicts and improve perfo;r'mance.4

F i

Bills found that the successful educational leader is a:

)
]
|
|
1 .
s
1

democratic individual who tends to fit rather ﬁell the de~

\n n

self-actualizing

A}
A}

person. The administrator who tends “to have satisfying re-

scription that psychologists give of the:

: . . . l
lations with himself and with other people i more likely to

> 1l.. Nancy C. MOrse, batisfactions In The White Gollar
Job, p.235,
2. Richard E. Gross, "Teachers Want Supervision!" J

School ‘Executive, pp.52=3.
, 3. Daniel E. Griffiths, An Evaluition of the Leadershi
of the School Sunerintendent, p.20, »
4, Richard Wymn, "The Climate of Good Staff Morale n
Educational Outlook, pp.63=9. i
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be successful.l Seeman found that individuals who tended to
erceive the organization in terms of status sgtructure ex-
Eibited a stronger "pro-leader“ ldeOIOgy then did individuals
for‘whom status was & lesser consideration.?
In the area .0of leadership and supervislen, Gragg found
that confidence in the leadership of.the principal and other
ladministrators was the most frequentlyimentloned item in.a
study of teacher morale.> Miller showed  that a democratic
leadership style Ancreases administrativ,e_,ef:f{icientcy.4
Valentl developed an instrument designed to measure leader-
ship attitudes held by bhoth teachers and administrators.5
Local use of such a demector would help: in establishing group
solidarity of role expectations. v ~
Since administrators serve or affect. more adult clients
than any other business, or institutioﬁ in town, they must psz
jnheed to community relationships. Studies relating directly

to the.administrater-community relatinship do not seem to

group about central themes as in the case of staff relation~

l. Robert E. Bills, Attributes of Successful Educational

Leadership, pp.l6-38.

Leagership In American Education, .pp.40-50. ﬂ
3. W. L. Gragg, "Teacher Morale:: 'Ithaca Survey Finds -
Teachers Agree More on Causes of High Morale Than on Low
Morale®, Clearing House, DpD.493-~4. |

4., Paul A. Miller, Democratic Leaders In Secondarv
Education, pp.T7-1l4..

5. Jesper J. Valenti, "Measuring Educational Leadership
Attitudes", Journal of Applied Psychology, pP36-43. "

<

P

2. Melvin Seeman, "Some Status Correlates of Leadership,,
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ships. Rather the factors studicd are relatively dilsconnect-

ed., 'Buffinton characterized the ..&mentary school principal

from the point of view of parents and suggested that their.
most important expectation for the principal’ is that he or~
ganize and lmplement parent groups and interpret the school
to sich groups.l” Armstrong suggested that: in implementing
a school initiated community improvement proéram, there i1s no
bést pattern of administrator ﬁehaéiorwbecause of the rapid
changes in the role‘required of the administrat’or.2 Gross: i
found the comnunity to be one of "the najor sdurces of presgure
upon‘the'superintendent. Charters3 and OJaA'believe that

Gy awer o

comnmunity pressure, especially ‘as répresented by the board of
education, 1is becoming ‘an increasingly powérful force that
conflicts sharply with professional values.' ’

The Michigan Commuﬁfcations Study revealed that citizens
in general are not well fnformed regarding many aspects of
school administration. ‘Haak reported that, in his studies: of
' several Michigen communities, the best informed citizens, as

compared with the‘uninfonmed and incorrectl&'informed,'ténded

- —1. Reed L. Buffington, "The Job -of the Elementary ﬁ
Schozl zrincipal As Viewed by Parents sy Diggertation Abstract
PP.943-4, i
2% Vernon L. Armstrong, "Role of the Superintendent in
School-Initiated Community Improvement®, Southwestern Cooper-
ative Prdégram in Educational Administration, Report, p.l3.
) 3. W.W. Charters, Jr., "The School As A docIal System",
EQIl%f Educational Regearch, pp.41-50. .
« 4&ndy R. OJa, 'Trends in Adminlstiatér-Board Re-
latiOnships", Montana Education, p.15.

.“"
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b

1o be less satisfied with the schools in géneral, but better
satisfied with some specific aspects such as teachiné methods
and school cogts. These studies- concluded that generally j

persons who are younger, who were better educated, who had

been in the community a short time, who did not like the
communiﬁy at iarge, who were members of business, civic, and
veterans: organizations, who in respect to occupation could be
classified either as in professional or unskilled categories,
and who had high income tended to be critical in their opin-

ions of the schools, but, not necessarily unfavorable in their

attitudes:l

. Sharpe sees-the focus of the dilemma of leadership in

|
the fact that the leader 1s called upon.simult%neously to ﬂ

promote the individual good and yet concern himself with
the good of the organization.2 ’ :
Buffington3 Qnd}Medsk9r4! in studying the role of the/»
elementary school principal as vie;ed respectiﬁely by parents§
and teachers, uncovered some 1nterest1né 1nconsistencies in
expectations. Thus, tegchersfsee the chief expectation of

the principal ag providing leadership for teachers, while

1. Leo Haak, “The Relationship Between Information and
Opinions. on Schools", p. 12, and "What Citizens Know and
Think About Their Public Schools, p.20, Michigan Communica-
tions Study. p ,

2. Russell T. Sharpe, "Dilemma of Leadership", Junior
College, PP.536-44, T

3. Reed L. Buffington, op.cit., pp.943-44,

4, Leland T. Medsker, "The Job of the Elementary School
?rincigal as Viewed by Teachers", Dissertation Abstracts,
Pp. 9 -7- )
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[ parent groups. The teachers tend to see relationships with

- parents as a matter of copving wi‘ parental pressures, while

attributes play-.in motion toward some: wothwhile goal; in the

parents see 1t as organizing, implementing, and working with:

parents, on the other hand, apparéntly hold no expectations

at all for the princigal's behavior toward teachers.

Posey a palitical=-scientist who has studied the nature
of leadership intensively says that the great leaders embody ;
cerfain personal charactefisitcs or attributes: 1) a striking
breadth and grasp of information, 2) elear and pronounced

opinions on practically all matters, both in and outside

their realms of activity, 3)'strong‘con£1dence in themselves,|

4) a high level of skill in self-expression, and 5) an out.
reaching willingness to accept‘rfesponsibility.1

In this discussioﬁ it is not, the leader's personality
that i1s gquestioned but rather the .role yhich these personalﬂ

achievement of which other human.beingé are. expected to par-

\
i

ticipate.2 T, PEERY

1

Shane and Yauch see in creative educational leadenship i
the:important postulate that education can be %mproved best
by the leadership of ideas and values, rather Qhan by leader-

ship by rank or position. One test of an effective leader,

1l: Harold G. Shane and Wilbur A. Yauch, Creative.
School Adminisitration, p.9. T
2. Ibid.

-




therefore,. may well be the quality of the persons he cdan find
and retain as his associates. These same authors state that
an administrator, "should reflect in his behavior: sound

human values, a high type of professional literacy, a whole-

some, well adjusted personality, and an outlook on 1lifé that
is psychologically secure".l

Nelson and Stoops contend that administrators fail or
succeed by their attention to little attitudes, acts and
relationships. "By a thousand tangible and intangible acts,
mannerisms, expressions, phrases; inflections; and the like
the administrator telegraphs-his Basie-attitudes and prin-
ciples to everyone around. People react to what he ‘is tele-
graphing rather than to what he tried to say."2

.Anderson 1p describing the Tri-Dimensionalstncept of”
Educational Administration: The Jbb, The Man, -The Social .
Matrix, states that a person brings his %otal_qapacities of
body, mind,.emotion, and spirit to the Jjob:and so he in-
. evitably modifies the job Just as surelf&as the Jobzrequiré-
ments influence him. He has energy reserves; intellectual
potential; emotional and spiritual qualities, and established
‘behavior patterns which must form a part qf a useful concept3

1. Ibido ] pp016—17.

2. D. Lloyd Nelson and Emery Stoops, "Why School Admin-
istrators Fail%, Nation's S¢hools, .pp.55-6.

3. Vivienne Anderson and Daniel R. Davies, Patterns-of
Jeadership, p.211l: - . oL e
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Goodlad points to the traits of timing and pacing as
essential elements of good administration. Good timing re-
sults from knowing when to initiate aﬂ action. Good pacing
resulfs from knowlng how fast to move forward with an action.
Goodlad claims that a.person can be educated to develop both
i of these factors.1 ;

School administrators are likely to succeed or to fail

because of their.interactions with thelr fellow workers and
clearly. The obvious conclusion ‘that we must draw from our

i that human relations comprise the most sensitive bBarometer to
gadministrative'succesa or failure and there seems to be de-

finite need for providing increased education in the improve-
ment .of human relations in the pre-service and in-service .

training of the.educational administrator.

P = “% Foeo.
LY * < T *

1. John I, Goodlad, "Individual School and Its Princi-:
pal: Key Setting and Key Person in Educational Leadership
Educational iezdershin, p.l3. v

A T

the towmspeople; the preceeding studies point that out quite

stud& of literature in the area of personal qualifications is

it
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CHAFTER IV

- PROFESSIONAL PREPARATION
OF THE EDUCATIONAL ADMINISTRATOR

In his keynote address to the Illinois Association of

School Boards, Robert Sargent Shriver, Jr., President of the i

Chicago Board of Education, proclaimed, "school leaders »

should be educators first, administrators second". He decried

the tendency-for the schoolman to be a publib’relations ex-

pert, management consultant and financier, rather: than what |
he has traditionally been, "a man of culture, 2 true human-
1st".1 - < . -

Taking a divergent'view is Shane who feels that the in-
herently varied structure of the administrator's”Job'guaran-

tees fresh adventure in the realms of human relations and _.

1 educational inquiry. He further ccmments.that:few other
positions offer the‘appealihg'combinati?n of individual ;
I growth through activities which fnvolve\business management,é{
law and finance, the need to engege in research and to gathe%

and analyze statistical data. He would add to these the hu- P

man elements of work with teachers*and to ‘'some extent with
children, opportunities in local”éurriculum development and

i the widening participation in professional organizations at

the state and national levels. Lastly, he points to ‘the

1. W.W. Brickmén, "Educaticnal Leader As Scholar and
Man of Culture", School And Society, p.l4T. 1
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professiénally rewarding opportunities for service in com-
m&lity activities, "The to}al of these diverse sources of
satisfaction", says Shane, "promises more than enough person-
lal reward to justifylthe effort which must be invested in
attaining them”.1 IR

Keéping in mind both points of view as expressed above,
this chapter will attempt to’consider the professional pre-
paration of the educational administrator in broad terms
i rather than the specifics of state certification or approval.

Most teachers insist that teaching is a .profession. As
such, it must be characterized by continual préfessional
growth aﬁd development., One way of accompiishing this goal
is by continuing to study through college courseg. A number

of purposes may govern teachers in their decision to under-

! take programe in graduate study, chief among which are these:]

1l) desire to improve their cultural level and for their per-
sonal satisfaction to demonstrate scholérsh;p, Which’they bei
lieve is a primary factor in Q:teacher’saqffiqgency, 2) wish
41 to become specialists, experts; or outstanding scholars in.

thelir particular fields, whether the field is a subject mat—l
ter area in the secondary school or a specialization in some |
phase of elementary educatioq;’or 3) prepare for promotion.

The practice of promoting teachers. without additional

educational preparation is noflbnger current. State legis-

&

1. Harold Shane, op.cit., p.516. -

]
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. supervision, philosophy and principles of education, curricu~

¢ and research. - . - S

. sent in so far as requirements are concerned, the trend for i

i and one graduate year with emphasis on school administratian%

lation is pyequiring preparation above and beyond that held by

classroom. teachers. Though national uniformity is still ab- }
definite certification, prescribed by law, is well establish—
ed. There is g tendency for all types of school administra-

tion to require a minimum of two years teachirig experience

Though varying demands are made by colleges in fulfill-

ment of degree reQuirements the organized field of special-

14 %
ized knowledge usually includes courses in administration, :
lum study, statistics and measurement, psycholagy, guidance

The aspiring administrator is usually faced with the

problem of trying to earn an advanced degree while holdins/g
full-time teaching job. He is thus faced with the handicaps
that influence the attitudes andfefficientcy of extension %
teachers and students: lack of library facilities, the stu- |
dents? inadequate time for study, the long class periods, and
the failnre'of many extension students to pursue courses in
logical sequence. None, of these handicdps is so serious. that/
it ‘cannot be overcome or so confining that it prevents the

extension student from having a profitable experience.2

1. Ward G. Reeder, op.cit., p.l1l89.
2. Herbert Sorenson, Adult Abili@*ea, p.136,
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Further restricted by a falrly well defined course of

study, the graduate education student is often the concern ofy

some educatorst: and some critics?lwho feel that he is over-~

i specializing and should pursue a more liberal -course of study
Dykstra points out' that many opportunities: for attalining
lirecognition in -the academic world are available‘only to those

"who have the Ph.D. Scholarships, fellowships, numerous re-

- search grants, -and opportunities*forhpublication are affected)

in some measure by possession of the degree.3

However, the master's or for that matter the doctor's:

-

.degree is no infallible guarantee .of excellent teaching or
administrative ability, and yet all other qualities being

equal, the extra training reouired should make any teacher
stronger than he would. be without Ait. .“ -

I3

Contrary to earlier practices—-popular eléction, 1ocal

» »

i residence and political considerations——school administrative

e ®dr R ¢ ’

positions are being awarded more and more on the basis of
qualifications. The field of - selection ?s often the whole
United States as. competitionﬁfgfrﬁggitloﬁs becomes keener.

As a result of the various pressures being exerted in

favor of the masteflsmdegree, we find the college and univer-

1. William Steere, "Broadening-the Specialist", Time,

P43, "

2. Lydia Stout, "what Strangles American Teaching",
Atlantic, pp.59-63.

3. John W. Dykstra, "Ph D. Fetish", School and Societv,
pp'237—90




sities crowded with candidates for lt. PFPractically every stur
dent attendirng the summer schools of our leading universities;

is a graduate s¢udent.l Universities and colleges have de-

£

veloped special courses to prepare persons for the profess--

e ~ a‘.

| 1onal position of a principalship as well:- as meeting the

certification requirements demanded by the state.?

Since there is a great deal of expense and personal
sacrifice involved for‘the person who contemplates an ad-

I vanced degree, it might be well to' keep in mind the three

-

guldeposts suggested by Fordyce. According to this author

the person with ambitions in school administration should i

L

consider: T - “wf“

1) the program of preparation offered-
. by the university he wishes to attend. The
university should have adequate courses in
school administration and nationally known
professors: -

'2) the college or university should
have a placement bureau which makes special
; efforts to Hlace advance-degree .candidates
in positions for which their training should
prepare them. - <.

3) the candidate should not: attach his
career to a place. He should be willing to
move for the sake of an advance in position.3

The following hypotheses are advanced by Shane as a

basis for improving graduate study for the potential leader

3

l. J.G. Unstattd, editor, Institutional Teaiher Place~
ment, p.l29. R

2. George C. Kyte? The Principal At Work, p.3. o

3. W.G. Fordyce, "So You'rs Going 1o “Take Graduate
Work?", Clearing House, pp. 394-6 . . %

w  fu ]
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and for enhancing his on-the-job growth.

1.
2.

A10.

11.

12,

A3.

Discourage premature graduate work in ad-
ministration.

Improve screening of students to help

ensure that persons undertaking to pre-
pare for administrative leadership embody

a desirable combinatlion of personal, social,
intellectual,, and physical characteristics.
Avoid too narrow concentration of admin-
istration specialities during the students’
first year of graduate study.

- Graduate work preparatory to major leader-

ship activities should include carefully
planned and substantial contacts with
children in child development centers,

good schools and/or clinics.

Whenever possible the experiences of persons
preparing themselves for administrative-
supervisory positions should involve intern-
ship.

The developing leadership ability of students

should be appraised in over-all terms rather
than through isolated appraisal in a number
of independent courses.

Two years of graduate study and preparatory
experience should be considered minimal

for effective leadership.

The preparatory experiences of the leadenr-
should help him to recognize learning
experiences as related to the concept of
developmental tasks. :

The leader's experiences should help him

to become permanently mindful of the fact
that readiness must be built continually

at all levels of development.

The leader'!s preparation should greatly
strengthen his awareness: of the importance
of good human relations and his skill in
improving them within the school.

The leader's«preparation should help him

to grasp the idea that all teachers are to
some -degree teachers' in all areas of the
curriculum.

The leader should, through his preparation,
be helped to recognize elements in culture
which influence the concepts that children,
teachers, and leaders~are developing.

The preparation of leaders- should stress-
special competence in at least one field
other than administration.
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o

14, Practical research experience in the field
of education should be an integral part of
the educational leader'sr-advanced study.
The leader!'s:preparation should include
first-hand contacts with the materials of
instruction used in teaching and learning
and a xnowledge of how to develop & good
program in spite of limited resources.
Bellief in the philosop®hical and practical.
values of democratic processes as means to
sound curriculum improvements-must be
developed by the educational leader.l

. : : 1.

A carefully planned schedule of graduate study based on

4,‘.\

15.

16.

'\ Moy

the principles listed above, which includes state certifica-
tion as an element&ry school principal, a good background of

§
professional experiences (teaching, other school duties, and

N 4

attendance and participation 1n professional meetings) and

"

an ever present desire to learm and gain from exoerience

¥
B

appears to be the surest way to attain professional pre-

¥ e
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CHAPTER V'

SUMMARY AND CONCLUSIONS

This paper has attempted to present a brief general pic-:

ture of the role, personal qualificatlons and professional

qualifications of an elementary school principal.

As we have seen the role of the educational administra-
tor is extremely complex and growing more so with passihg
time., Basically we can assign the critical tasks: of edu=~
cational administration to seven operational areass:

~ J1e organization and structure
2., finance and businesss
3. student personnel .
4, eurriculum and instruction .
5. staff personnel

6. school plant

7. transportation (may or may not be a problem, .
depending on the area of the school system) j

In our concern for the functional éspect of school oper-

| a_tion, we should not overlook the admoriition of Shriver, "o

re-establigsh teaching as a learned profession".l' He wantse

for teachers and administréto}s, "some time té think, some
leisure to prepafe élasses,fsome time to develop specialv

interests among their pupils, some moments in which to read

1l; W.W. Brickman, op.cit., p.147.
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the scholarly literature in their field, some opportunity,
or perhaps & requirement, of producing their own scholarly

works".l - . ]

As we have seen in. & previous chapter, the educational
leader must be an able person in the field of human rela-
tions, He must see education in relation to society at

' large and have a balanced view of education in the proféss—

ional sense. He must be a good public speaker, tacﬁful.and

diplomatic, animated by ideals of service., He should have
good moral character, good health, superior mental abllity .
and he should be industrious, persevering and courageous.

His professional qualifications demand that he be a
1 graduate of a reputable’college and a graduate student of
school administration. He should have a minimum of two
years' teaching experience and be fully up~to-~date on mat-
ters'pertaining_to the supervision of Ainstruction ang curric;
ulum development. I n":»a,:\ vt

These ldeagzpbring out into the open the fundamental
"Aquestion of what is a teacher. or an administrator,.on any
school level and what should be his proper functions.
Certainly, the school” o collegefunctionary must Be a learned
man over and beyond his other necessary qualificauions. ]

et e . g

Moreover, he should not be recuired to do certain tasks which

can be performed satisfactorily by other persons ‘less trained

Ht
T

: 4
l. Ibido 2 ge »,k ) 3 < W " o™ N
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in or dedicated to the purely educational functions of

f
i
schools. An educational leader, therefore, must be a studenti
it
and a philosopher, rather than an executive or factorum. He ¥
should be a supervisor of, not participant in, the multitu- ﬁ
4

dinqus tasks of administration..

The privileges and responsibilities of eduéational lead~.
ership should- draw to administrative positiohs the highest
type of persons the pultureican-p?oduce; individuals who mer-|
it the earned satisfactions which are inhérent in the procesaé

of being associated with educators of-sufficient vitality to

) R
L

contribute significantly to sdeciety. -
In order to be secure as an educational leader, the ad-
§ministrator needs to develop an accurate understanding of his

personal resources, of the demands of ‘the job, and of thé‘re-

| ~ . ‘ _
shaped by education: He should be reasonably certain that

his personal attributes fit ‘him for leadership and, if so, ;
i

make a sustalned effort to prepare for that\role and to keep

his preparation up-to-date,

Need for further study

Since we are conceyned with finding and éttracting to
| the ranks of seXeonl administration the highest caliber of in-}

H
i

dividuals, we m%gmt well consider the problem of: how to dis-

.cover latent an& potential leadership among staff members2

% ;
And further, how can this leadership talent best be developed%

%quirements of the-culture which shapes and is, in turn,, .

[+
i

I
:
{
ﬁ
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: Another area calling for more attention and study is a follow

[]

up of work already begun dn indices* of "leadership success

predicability”.

Chapter III of thls study focuses sharply on the need
for more undérstanding of the vast field of human relations.
In education there seems to Be a very real need for studies:
in the area of teacher-principal role expectations and Iloag- i
ership style. One basia fact of creative leadership seems o
stand out and, that is, that the psychological behavior of

each individual is influenced by his constructive, mutually

beneficial interaction with other humans in his environment.

=

So perhaps the most fundamenﬁgl need for research in the

field of human rela _tions™is a study of basic human relation

b

techniques as they relate to the every day Jjob of an admin-

istrator. A correlate of this study and equally impontant
i1s research into the means by which an administrator.can

improve his human relation techniques. .
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PART .II

A SURVEY OF THE MALE GRADUATES
CLASS OF 1949

BROCKPORT STATE TEACHERS COLLEGE




CHAPTER VI

RESULTS OF A SURVEY OF THZ MALE GRADUATES. £

CLASS OF:1949, BROCKPORT STATE TEACHERS: COLLEGE

Part I of this study sought to determine the cardinal
' personal and professional characteristics of an elementary

\
school administrator. It also submitted an overview of the

role of this educator in an effort to exemplify the desired
qualities. ’ '

!

This succeeding part, utilizing the Class of 1949, Stat%
University at Brockport, will report from survey the number
serving in administrative capacities, other;educational

offices, and non-educational occupations. It will also sum- |

3
VST

marize the educational and certification stature of those in

administrative positions.
Part II, however, will not attempt to equate reasons for
N ¢
the success of its subjects to administration nor the failurs

o ow

of others. No correlation is possible or permissable at this
writirdg with the available data. Gross effort has been ex-

pended to discover the numbexr  in such situations, their dur-

ation, location and preparedness;

The male personnel of the graduating class of 1949 from
SUNY at Brockport was selected for the 'survey. The decision

to do so embodies two main ideas: These students, con-
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L

ceivably, were considered among the first to return- from ac-
tive military duty following the armistice of 1945, This I
group, at present, represents ten years experience in the

fielo of education. Implied in this reason .are the thoughts

that they have decided on their anticipated goal or goals ang

i
i

have crystalized an educational foundation to attain it or
them. Additionally, they were. looked upon as a good repre-
sentative grpup of Brockport graduates of the post-war and
higher education era. They appeared also to have been a ]

comméndable cross—-section of the Brockport student body.

-

These men came from various parts 'of New York State =

though the majority came from areas in and surrounding Roches-
ter and Monroe county. Thelr ages generally ranged from two
to five years more than their co=-ed sisters. All except one

served actively with the military forces. Some were married |

during their study or prior to graduaﬂion. Some capitalized |

on the seemingly meager employment opportunities to supple-
ment their military subsistence allowance. ;

In summary it is safe to say that these men had direc=-
tion, drive, responsibilities and marked maturity. Upon
graduation their professional aspirations were culminated.
For those in general elementary education there ?as an
attractive horizon. For those with a health andiphysical edj
ucation major; the positions were remote, second rate, Aiffi-

cult to find and sometimes a combination of several areas,

that is,. part-time coach and part-time science or math tea-
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cher. Graduates then, in either major field, had extremely

limited job opportunities by comparison with today's appli~
: ]
il

j cant. These graduates received Bachelor of Education degreeﬁy

Total class membership was 163. OFf this number 54%_werd

|

men. Theoretically the eighty-three men became the subjects

of the survey. This numbér, was further reduced by the im=- |
i
possibility of learning addresses-or correct addresses for
all of them. The final survey group became sixty-nine.

Questionnaires were distributed to these sixty-nine menf

Addresses varied from California to Florida; Michigan to

Nebraska. Occupatiohs and zgaéhing assignments~also were at i
broad variance.

From the sixty-nine qggsgionnaires that went out, re- ;
sponses:were received from fifty-six with only one follow-up

letters Thirteen .did not respond. Thus, results were re-

celved for 81% of the malenéraduates’for wvhom addresses- were

i
knovm. It may also be noted in passing that the mobility of |

some of these people had rendered the mailing list antiquated)

The mailing list was secured from the ‘alumni office. One [

survey had four address changes:Before reaching the addresseé,

Men in education totaled forty-nine or 87%. Those re- !
ported in businéss of one kind or another, other than educa-i
tion, were seven in number. |

Dealing first with non:éducatdf, the survey indicates
that all but one of the seven men had some teaching experi-

ence--as little as one year and as much as six. This same
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General Classification Of Graduates,
Educators and Non-educators, Class 1949
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group also showed post-graduate work ranging from six: hours
to masfer's degrees held by two. Four of the seven were

graduates of the Health and Physical Education program. All
indicated that they had no intention of returning to teaching

Educators basically comprise two caﬂegorieSr-public

school or college education. Two members:reported working ini

public health which places them outside this framework. Two

»

othérs:held education jJjobs likewise in positions atypical Iron
the generaliéaiioﬁghthey are a member ?f'the State Education
Department and a priest‘who is teaching tﬂeology to seminar-
ians. v

Primary interestmiies with tﬁehhumgér in administration.
Five were reported in this service. Four are 1£ elementary
and one in junior high administraﬂion. They represent 9% of
the reporting group. ) e

Four of the admiﬁistratorssheld master's degrees in the
field of administration. These men reported post-bachelor
study up to fifty hours. The Tifth one needs ogly the com--
pletion of his thesis for his degree. He also éepresents the
only physical education major to enter the fieldbof admihis-
tration at the public gchool level. In additionsto these
five, ;ne member ofﬂfﬂ;\h%ass reported himself a superin-

tendent., He 1s creditably' unigque.

Thereare decidedly more mén who have less easily defined

Jobs than those reported above. They have combination posi-

tions-that crossa: administrative, supervisory and guidance
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g lines on the secondary and higher education levels. These

B T el e g

-

i 1eve1. . K - ; )*; e PR 1\ " 3

L 66% of those in education and 91% of, those teaching. Three

_ specilal ag: contrasted with the self-contgined clasgsrooms

# sical education. An added specilal assignment 1s. one reposrted

menh have been classified with the teaching personnel rather i
than administrative personnel. i
No one was solely in guidance. One man was a super- g
visor. One other person possessed a doctorate and shared an§3
administrative-supervisory vosition at the college level, ¥
Three othnersrheld guldance-administrative assignments in the);
three recognized levels--elementery, Junlor and senior high-«
of the public school. Two of thpsé people were originally
physical educatiqn‘majors. They possess dual certification.

Still another shares his timeqbetweenwghysical,education and

a vice-principal's job. Lastly, one graduate is a reading

diagnostician wiﬁh supervisory dutles at ‘the university .

Classroom teachers number thirty-one with seven Ain ele-

mentary and twenty in the secondary schoolgwn?hey comprise

o o s, e e 2 e ettt

are teaching at the university level.

The second largesf group reported was that of- the speocizl

teacher. This 1s to be construed to mean speéialized and

Twenty-one are of this classification. Thirteen teach phy-

‘ E
by a lone graduate who:ha_s 2 mentally retarded group, and i

another who works with.a handicapped classi ..
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" guldance and one i1s with the state department of education.

In summary it appears that the Jobs in whieh these graaj-

ates are found is astoundingly broad. They have been able i
modify the direction of their initial preparations suffi-
ciently enough to qualify for a host of positions. Assist-
antships and full-time study characterized some of the ad-
vanced study althou h most memberssreported studying evenin q
extension and summerss

In answerin the portion of the questionnaire dealing

with experience, most of the members reported experience at

g

various levels a@d grades, There seems to be a decided tren%

toward the uitirste attzinrent of zédzinistrative or supsrvi- |

sory jobs;'thbir advanced preparation is in that direction

and they have indicated that as a desirable goal. It is only

— =5

speculation to say that these graduates were compelled to
shift and scatter across the field to get employment: Yet
woﬁld it be incorrect to say that manifold opportunities are'
now available on the elementary level as compared to 19492
These graduates ahoweq a realization of ﬁhe need to iﬁ-
crease their formal study. Fifty-five of the fifty-six re-
porting did some or extensivé graduate work. Thirtystwo hold
mester's degrees. Several await last moment fulfillment of

degree'requirements. Doctorates-are held by three--one is:

in secondary school teachin , one in college administrative-

Four othersrare well along in their course requirements for

the doctor's degree,




It could be ventured that this class, the first large
male group to be graduated post-war, "&s succeeded well. Thd
teacher market was:not a thing of ti.. time. Nelther wasr
there a period of boom growth and expansion as we know now.
It took keener personal qualifications;, a fine degree of per--i
severance to find, remain ‘and move forward in the field.

E e g
Thet they have done!l! | _
- ] 4 ¢ . oA e owm . :':» o Ey LT L
. . .‘ﬁ. o o7 5% .' - . & L
" - ~ "‘
. Lo, s o
N bty e Tt
:‘. o N ..' A N : :-,* :& . !« . r»; ’:‘:M. )Ja.- .
; % L \\ i N "v‘* " 1
5 e T, iy . c el R B TS
N SRR TP 4 [OFN e T AR 2
3 A2 I DT DS ol
" PRI VT s :-\.:.h:;-- a e " T : T
SSE TS B0 S TR SR R CEA e
e \
5 R o “‘ 5.*.‘. Lo To o ¢
3 e reea 5T LN ..
LY A .-'?* £ R .
* ,ooe T et W .
Ve s , En 1
. A N I - -
h * ~ o “ ‘r;' " £ - ® RN 4 .
, . o é_: ' ' " % e ]

T A a———




- 44

APPENDIX A

BIBLIOGRAPHY

BOOCKS

Almack, John C., Research and Thesis Writing, New York:
Houghton Mifflin Company, 1930.

Andergon, Vivienne and Davies, Daniel R., Patterns of
Leadershiv, Englewood Cliff, New Jersey: Prentice-Hall,
Inc., 1956..

(edited by Donald G. Anderson), Twenty-fifth Yearbook,
Oakland: California Elementary School Administrators
Association, (1075 Fifth Street), 1953

zFenton, Norman, Mental Hygiene In School Practice, Stanfords
Stanford University Press, Stanford, California, 1943.

! Good, Carter V., editor, Dictionary of 'Education, New York:
McGraw-Hill Book Company inc., 1945.

Grieder, Calvin and Rosentengel William Everett, Public
Schzol Administration, New York: The Ronald. Press Company,
185 Z ~a L4 H

Koopman, G. Robert, Miel, Alice, and Misner, Paul, Democrac
In School Administration, New York: D. Anpleton—Century
Company, 1S43. r S . -

Koos, Leonard Vincent, The GQuestionnaire. in Education,.
New York: The Macmillan Company, 1928. e vn mee

Otto, Hi J., Elemenﬁarv School Organization a2nd Administra- -
tion, New York: P. Appleton-Century Cbmpany, 1944

Reeder, Ward G., The Fundamentals of Public Sohool Admin-~
istration, 4th edition, New Yorks: The Macmillan Company,

1558, * .

Seeman, Melvin, "Some Status Correlates of Leadership“,
Leadership in American Education, (edited by Alonzo G.
Grace}, Chicago: University of Chicago Press, 1950.

»

Benben, Lloyd El, "Social Status of the Elementary Principal'}

[




45

Shane, Harold G. and Yauch, Wilbur A., Creative School
Administration, New York: Henry Holt and Company, 1954.

Sorenson, Herbert, Adult Abilities, Minneapolis: The
University of Minneapolis Press, 1938.

i Unstattd, J.G., editor, Institutional Teacher Placement,
prepared under auspices of The National Institutional
Teacher Placement Association, Institutional Teacher
Placement, College of Education, Wayne Unilversity, Detroit,
Michigan, 1937.

Wahlquist, John T., et:al., The Adminjstration of Public
?ducation, New York. The Ronald Press COmpany, 1952.

PERIODICALS

Bidwell, Charles E., "The Administrative Role .and Satis-
faction in Teaching", Journal of Educational Sociology,
September 1955, vol. 29, PP LL-&7.

Brickman, W W., "Educational- Leader As Scholar and Man of
Culture", School and Society, April 27, 1957, vol.85,
p.147.

Buffington, Reed L., "The Job of the Elementary School
Principal As Viewed by Parents", Doctor's thesis, Stanford
University, Stanford, California, 1954, Abstract:
Disseratation Abstracts, 1954, vol.l4, pp.943~44,

Charters, W.¥W. Jr., "The School as'a Social System", Review
of Educational Research, February 1952, vol.22, pp.Elnso

Cooperative Program in Educational Administration, "Results
of Action Research in Educational Administration.......An
Interim Report of CPEAMAR", School Executive, Novemb?r
1953, vol.T3, pp.67-T79. &

Dykstra, John W., "Ph.D. Fetish", School and Society, May 24,
1958, vol.86, pp.237-9. , ‘

Flower, George E., Sargent, Cyril C., and Belisle, Eugene L.,
"Relationships with People Is The Key", American School
Board Journal, June 1952, vol.l24, pp.25-7.

Fordyce, W.C., "So Your Going to Take Graduate Work
Clearing House, March 1957, vol.31l, pp.394=6.




.
S oA

46

i ' Sharpe, Russell T., "Dilemna of Leadership"):bunior’001lege

| Steere, William, "Broadening the specialist", Time, March 11,

Goodlad, John I., "Individual School and Its Principal' Key
betting and Key Person in Educational Leadership",
.Educational Leadership, October 1955, p.l3. i

Gragg, W.L., "Teacher Morale: Ithaca Survey Finds Teachers
Agree More on Causes of High Morale Than on Low Morale'
Clearing House, April 1955, vol.29, DPp.493-4.

Gross, Richard E., "Teachers Want Supervision!", School
Executive, August 1953, vol.T72, pp.52-3.

Medsker, Leland T., "The Job of the Elementary School
Principal As Viewed by Teachers", Doctor's thesis, Stanford
Uriversity, Stanford, California, 1954, Abstracts
Dissertation Abstracts, 1954, vol.l4, p.946. }

Moyer, Donald C., "Leadership That Teachers Want", '
Administrators Notebook, March 1955, vol.3, pp.l-4. '

Nelson, D. Lloyd and Stoops, Emery, "Why School Adminis-
trators Fail", Nation's Schools, February 1956, vol.5T7,

_pp.55-6. - L
i

Oja, Andy R., "Trends in Administrator-Board Relationships",
Montana Education, October 1954, vol.31l, p.l5.

Schultz, Raymond E., "Keeping Up Teacher Morale", Nation's
gchools, October 1952, vol.50, pp.53-6. e ;

qurnal May 1954, vol.24, pp. 536-44 . .

PR L ,4' o ¥

1957, vol.6T7, p.43. . 3

Stout, Lydia, "What Strangles American Teaching", Atlantic,
April 1958, vol.201, pp.59-63. . |

Valenti, Jasper J., "Measuring Educational Leadership
Attitudes", Journal of Applied Psychology", February 1952,
_vol.36, pp. 36-43, R oE

Walle, A.H., "Principals In Action ,yNational Elementary
Princigal December 1956 vol.36, pp.34=5.

Wynn, Richard "The Climate of Good Staff Morale"
Educational OQutlook, January 1953, vol.27, pPp. 63 69.




b

47

! Abrams, FrankS Chailrman of the Board of Standard 0il company

i Gibson, Jay, “Some Administrative Procedures Affecting

i

‘MIBCELLAYEQUS

(New Jersey "The Stake of Business in Public School
Education', an address to the National Citizens Commission

for the Public Schools, Cleveland, Ohio, January 12, 1951. i

Armstrong, Vernon L., "Role of the Superintendent in School-
Initiated Community Improvement", Austin: Southwestern
Cooperative Program in Educational Administration, Report,
University of Texas, 1954.

Bills, Robert E., Attributes of Successful Educational
Leaders, Bulletin of the Bureau of school Service,
December 1953, Kent University, vol.26, pp.l6~38,

Coladarci, Arthur P and Getzels, Jacob, "The Use of Theory
in Educational Administration", Educational Administration
Moncgranhig, no.5, Stanford, California: Stanford
University Presq% 1955.

Teacher Morale", (unpublished master's thesis, College of
Education, University of Rochester, New York, 1948).

Griffiths, Daniel E., An Evalustion of the Leasderasnip of the !
School ueerinuendent, Digest Series, New Yoriy,

Cooperative Program in Educational Administretien%

Teachers College, Columbla University, 19324: .

Haek, Leo, "The Relationship Between Informéd
Opinions on Schools", East Lansing: Michig
Study, Michigan State College, 1955.

"Myat Citizens Know and Thizk AL
sehools™ » Bast Lansing: Michigan uommuniea
Michigan State College, 1954 :

Miller, Paul A., Democratic Leaders
Bulletin of the National Aaseekat

Heations|

Morse, Nancy C., &at*ficauieﬁgiin
Ann Arbor: Survey R&&earch Qe :




APPENDIX B*

The following responses, with number of times the item
was checked or mentioned, are in answer to: Br question on

the last page of the questionnaire. T ; -

‘'B. BSTC could have further assisted my preparation by more:

14 methods courses

LN LT R o2, S, e

13  vparticipations . ¢ ‘s.iw.? ol

1l observations D T L T
15 student teaching Ve MRS TR s o g
A A Y 4 i
others 4 o memid w
3 classroom techniques i.e. use of register,
marking, test analysig e
2 preparation forﬁhéndling groups and activie-
ties other than classes, i.e. clubs, P.T.A.,

+ playground N AR . .
courses directed‘toward mdre realistic .
teaching situations; less theoretical

mpore courses in subject fileld--content
courses not education courses-

more liberal arts courses

of professional journals:and materials

B
S
2
1 guidance in the use and critical evaluation
4 emphasis on scholarship; higher standards
for students work

4 individual guidance

evaluation of each students' capabilities !
and limitations and help in directing |
potentialities

e acacgrtig




APPENDIX C

The following responses, with number of times the item

was checked or mentioned, are in answer to C question on the

last page of the questionnaire.

i C. The experiences~-professional or educational-~-~that I°
feel have been the most influential in my career are:

] 8 BSTC: did a very commendable job of preparation
6 close association with faculty members who
Ainspired me, influenced the direction of my!
career and challenged me to realize my po- ‘
tential

4 .membership and participation in professional
groups and organizations .

5 asgociation with other members of the pro-~
fession who have stimulated, encouraged, and
exemplied higher ideals of educatlon.

oM Al .




SURVEY
CLASS OF 1949

Nanme

Home Address

School Address

Please CHECK (/) or COMPLETE the appropriato spaces.
Be at liberty to write "in any comments or explenations deemed pertinent.

If you are in education, please omit item I and ASWER ALL OTHERS.

If you are not -in education, please ANSWER items I, III, IV and VIII.

*

o NON-EZUCATORS®

A. I retired from school business because of:
Finances Explanations
—_ Disinterest in teaching '
___Other oppcrtunities
Certification Difficulties
__iliviary service
___Other

- B. I taugnt:
__ Years
- ' Grade levels
K-3
TThab
K6
_ 19
—To-12

C. I intend to return to the Field:
___No

_ Yes When?

Vhy? T

. EDUCATIRS AR
A. My position is: 2
) Classroon Crede ™" LT
T Specinl Subjeet  Heme T T
— Ndministration
Supcivision
Guidance
Other




B. My school iz i
K3
, b
§{-6
?,9
10-12

C. I have taught:
w0 _Years
; T Grade levels Hxplanations
K-3 ‘
-6
_ k<6
1-9

30_12 Subject Mattey Arecas

at
he ]

UNDERGRADUATE STUDY

kahad B N
e o
e
3

A. Initial degree:
B.S. ‘ ‘
__Elementary Education-
___Physical Education

B. Major area:
-G E. )
_Hc ‘end P.BR.

C. Graduate study:
. Yes
__ Mo (If answer is "no", proceed to item VI.)

LS

GRADUATE WQRX

‘A, Place:
__BSTC
Other

B. Hours beyond bachelor's: - e
__Hours (At degree granting institut.ion)
__Hours (Transfered to degree graunting institution)

PRy
M

C. lMajor area:
_GeE.
WH. and P.EO

¥
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D. Fiell:

—_Administration

___Supervision

 Guidance

Physical Education

~ Teaching
Elementary ___ PBarly Secondary ___Secondary
__ Other '

¥ »

E. Degree granted:

__No Additional time needed to complete »
Yes i
— M.S.
___M.A, Date confered
—M.EA. , :
. Other »

F. Basis of study:
Fulletime
T Summers
BEvenings and/or extensions
Combination

Chher

|

G. Duration:
__ Years ¥onths Summersy

H. Financing:
__GI
Self
Part-time work
Fellowship or scholarship
Assistantship
Other

I

V. POST-MASTER STUDY

A. Place: .
._.BsTC ’ '
___mOther

B. Hours:beyond master's:
___Hours (At degree granting institution)
___Hours (Transfered to degree granting institution)

C. Major area: . k . .
__G.E, : s ' :
. —Ho and P!EQ £
___ Cther



D.

Felad:

© ae
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___Administration
— Supervision
___Guidance
___Physical Education
Teaching
Elementary ___Early Secondary —__Secondary
___Gther

" B. Degree granted or Certification granted:

__No  Additional time needed to complete
Yes
T __ Directorship (H & PE) Date degree was confered
Ph.D. _
—__Ed.D, Duration of study
o Other

P. Basis of atudy: ,
__TFull-time . . :
___Sunmers

Evenings and/or extensions

—_ Combination .o

Other

i

L)

G. Duration:
Years « ___Months Surmers

H. Tinancing: ’

Partetime work

Fellowship or scholarship
Asgistentghip

. Other

'T. IN-SERVICE CREDIT

A. Place:
—_ School building Explanations
School System

—_Area study council

___Travel

___Horkshop v - i
. other

B. Howrs or units:
Hours or units Define

-

C. Areas of study:
Name
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D. Recognition: _ :
Monetary Txplanations
Promotion . :
Personal .
Other

|

[T. FUTURE AMBITION

A. Remain in education: '
_ Mo
! __Yes ) . -
' B. Secls employment elsevhere (ngn-educational): . -
Tlo
—__Yes ] -
Vhere?
Why?
C. Seek another teaching or administrative assignment: -
No
—_Yes \ -* - -
Where? -
tthy?
D. Plan to -continue in education but: “ -
__Continue present job Explanations .
Enter another [ield
T Administration ’
___Supervision - P
Gaidance .

—__Department head ]
___Seek an improved teaching position .
_ _Same type of school N
Same locale o
Dif‘ferent type of school '
Dif‘:f‘erent locale

{III. APPRAISAL--~EDUCATION' HISTQRY‘

A. My advancement in the field of education could have been im-
proved or facilitated by more: !
___An F.T.A.
__Undergraduate training P
Professional experiecnces (Associations, Meetings) °
Student teaching ‘
Supervision
Other

L

T
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B. BSTC could have further assisted my preparation by more:
__Methods courses
___Participations
—_ Observetions

___Student teaching
— _Other :

C. The experiences~-professional or educationale-that I feel have
been the most influential in my career are:

D, Further comments or explanations:

L. I would like to receive a summary of this survey:
No
Yes





