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Abstract

Secondary education students spapproximately 135 hours in one
classroom per school year, sitting amongst the same twenty or thirty peers and staring
at the same teacher. Whether they end up developing positively or negatively, the
classroombs cul tur e i s Thedaillyyoutmes,)stdehty and
attitudes during work, and the strategies used to implement -anaatged
classroom form with or without effort from teachers and students. However, what is
much more demanding to create, though ultimately more meaningfubaitovgly
impactful on learning is a positive classroom community. When educators embed
discussiorbased strategies and collaborative, discuskased activities leading
towards relevant, authentic assessments, stronger bonds form between the members

of aclassroom, ultimately resulting in increased engagement.



Chapter One: Introduction
Problem Statement:Educators today do not devote enough focus and
instructional time towards developing a positive classroom community, to the
detriment of student engagement.

Community relies on ensuring that all members of a group feel safe and
welcomed in the place to which they all belong. When developing community in the
classroom, there are a variety of factors that negatively impact both how students feel
within their environment as well as by their peers. One of these factors is bullying,
one of the most common forms of violence in schools. Bullying results from
imbalances of power between students where the strength of the aggressor/s and their
victim/s isunequal (AfRaqqgad et al., 2017). It manifests in different forms, such as
verbal or physical abuse, threats, jokes or language, and criticizing. Studies continue
to prove that not only does bullying cause students to feel unsafe in schools, but it has
anegative impact on academic performanceRabgad et al., 2017). Research
indicates that there are both letegm and shosterm effects of bullying on student
academic performance for both victims, bullies, and bystanders. Victims may lose
interest in sboolwork, feel reluctant to attend school, receive lower grades, engage in
limited social contact with peers, and report headaches, stomach pains, poor appetite,
and loss of sleep. Bullies may receive lower grades, be truant from school, drop out of
schoo| and engage in arsiocial behaviors and defiance directed at adults. Witnesses
may fear certain areas in school or exhibit guilt, anger, or helplessness as a result of

not knowing what to do (UNICEF Malaysia Communications, 2007). All of these



effects @her directly or indirectly influence student academic performance and
potential for success.

Ultimately, bullying in schools negatively affects student academic
achievement, which in turn, when connected to findings that prove that a strong
classroom cammunity increases student academic achievement, indicates that
bullying weak classroom communities go hand in hand. It is widely understood that
bullying is extremely difficult to eradicate in schools, and should be considered a
globally recognized issuéat threatens the emotional, social, and physical
wel | bei n g-éage chitddfen veoddwideoAl Raggad et al., 2017). However,
should efforts be made to address and develop positive communities within schools,
specifically in classrooms, then it is ligghat the respect and camaraderie that forms
between students should reduce the imbalances of power that result in bullying (Al
Raqqgad et al., 2017).

Another factor that negatively influences the development of classroom
communities present in schools today is st
school. Belonging in school means that students feel socially connected, supported
and respected.hey trust their teachers and their peers, and they feel like they fit in
within their community. They feel recognized and that they are treated as people of
value (Romero, 2015). An Education Week Research Center study proves that when
students sense ththieir teachers respect them, they trust them more and misbehave
less (Blad, 2017). Furthermore, when students feel confident in their sense of

belonging, they are able to engage more deeply in learning, are more open to critical



feedback, take greater adwage of learning opportunities, build important
relationships, and generally have more positive attitudes about their classwork and
teachers (Romero, 2015). When students have positive results seen by their mindsets,
psychological interpretations, behardbresponses, and academic outcomes, they are
having their sense of belonging reinforced (Romero, 2015). These aspects, as well as
all factors that influence studentsd perce
first and foremost addressed by teash&ome practices that may be enforced that
aid in increasing studentdés feelings of be
demanders, 0 actively challenging stereotyp
strengthening connections between the school to tiheusding community, and
taking students on college or career tours (Blad, 2017). Unfortunately, educators note
that studentsd past experiences, potenti al
time, bullying or difficult interactions among classmatasd other academic
priorities are significant hurdles that hinder feelings of belonging (Blad, 2017).
Significance of Problem:
Research shows that the development of a stronger classroom community
leads to high engagement and achievement of studamtanunity implies feelings
of connectedness amongst members and their common learning goals. When
members of a group feel more strongly connected to one another, they are able to
further deepen their feelings of safety and trust, which in turn encourages
collaboration towards repairing learning gaps members may hold (Baturay and Bay,

2009). Collaboration is an important factor in all classrooms, particularly English



Language Arts, as it develops studentods ab
theirown ideas, as well as challenging and probing those of their peers (Davis, 2012).
Il n a subject area where it is frequently n
English Language Arts and collaborative learning go hand in hand because it allows
all memlers of the classroom community to benefit from learning about a broader
perspective from the unique cultures and experiences that each member offers, and in
turn that they can use to more deeply engage with the material they are learning
(Davis, 2012). Ulmately, collaborative learning that allows students to positively
interact and learn with and from one another is impossible in classrooms where there
is not strong classroom community.
There are additional benefits to note that result in the buildictas$room
community right from the beginning of the school year. Students and teachers are
going to spend approximately 1:8@ys together, and optimally students should feel
welcomed and appreciated right from the first day. When teachers engage their
students in activities that allow students to get to know and become familiar with one
another, they are clearly and explicitly stating that they find significance in centering
their classroom around community building. There are numerous benefits that are
revealed when students become members of strong classroom communities right from
the start of the school year. These include increased trust to take academic risks,
whether it be by volunteering to hold leadership positions or simply raising their hand

to vaice their opinions in front of the class, decreased behavior issues, feelings of



ownership of their environment and learning, and leaving a legacy of powerful and
meaningful relationships (McKinney, 2017).
Purpose:

When teachers develop their curriculundalaily lesson plans for the
upcoming school year, they need to prepare much more than a simpiariivie
round robin where students share their names and favorite ice cream flavors before
diving into content. On the contrary, teachers must be awarddtaloping positive
community in the classroom is an ongoing process, one that needs to start on the first
day and continue all the way through the next 180 (McKinney, 2017). Not only do the
first days of school establish the expectations of what stsigéhiearn throughout
the rest of the school year, it gives them an idea of the type of environment that they
will be learning it in. Students will never be able to reach their fullest potential in the
classroom if they do not feel completely welcomed sspected in their learning
environment. Ultimately, building classroom community, especially in the beginning
of the school year, is a priceless use of time that will pay off throughout the rest of the
year in the result of stronger bonds between mesntfathe classroom, as well as
higher student engagement and achievement (Jennifer, 2017). However, activities that
provide students and teachers the opportunity to learn more about each other can be
and should not only be in stasatbne lessons, but thrghout the actual content
specific units. There are a variety of resources available that provide ideas for
meaningful and worthwhile activities that will allow students and teachers to learn

more about one another in ways that connect to the curriculutheAe activities are



continuously embedded in instructional time throughout the school year, as well as
others that offer opportunities for sharing important aspects of their lives with their
peers, students and teachers will gradually grow more comimdall understanding

of each other, ultimately leading to a community where its members hold a greater
respect and empathy for one another and thus are more motivated and invested in
each otherds success.

Teachers are also given more opportunities toldpv@ositive classroom
community when they teach persuasive and argumentative writing. Argument is one
of the most relevant skills educators can impart on their students. Every single day
students encounter persuasive arguments, whether it be a commeitiaurging
them to buy a new product, a friend trying to convince them to hang out instead of do
their homework, or even a teacher promising them that if they offer their best efforts
in class then they will see better results in their grades (SadleolS2018). The
ability to create and defend a strong argument is a skill that is beneficial across all
disciplines both in and out of school (McCarty, 2014). Learning how to formulate
effective arguments and persuade others towards agreeing with theragetiudents
to use not only persuasive technigues and logical evidence, but also the social
emotional skills of practical communication, establishing credibility, and having an
understanding of their audience that develops alongside the building ohg str
classroom community (Williams, 2018).

Positive classroom community also develops in curriculums that discuss

pressing social issues. Beyond students understanding that they belong to an
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immediate classroom community, collaboratively learning aboutismedissing
current events reminds students that they are members of much larger, widespread
communities encompassing the towns they live in, the cities, the states, and society
overall (Zenor, 2015). Not only will students engage more with informatidrirtag
find personally relevant and can connect to their lives, but students learn skills such
as context building, empathy building, perspectaking, and discussion structures
that encourage them to find deeper understandings and respect towartisrthe ot
members of their communities, inside the classroom and outside (Nicholas, 2017).

Finally, teaching and developing public speaking skills in students is
extremely instrumental in guiding students towards reaching their personal, academic,
and societafjoals, one including developing a strong classroom community with their
peers. While genuinely scary to a lot of students, effective public speaking is one of
the most important and beneficial abilities a person can have. Good public speaking
relies compleely on communication, and ensures that students are honing the skills
necessary to relate and appeal to their audience. When public speaking becomes a
part of the curriculum, students are given the opportunity to collaborate and work
with their peers omproving and advancing their skills. When students are strong
public speakers, they are developing the confidence and autonomy necessary to feel
comfortable to speak up and share their ideas with the other members of the
classroom community (Sage Publicaus, Inc., 2018).

In an effort to address these challenges impacting classroom community

across the United States, | am going to provide a series of lessons that develops the
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bonds and understandings between students in the classroom by implementing
argunentative writing on a series of pressing social issues that culminates in a
persuasive speech they present to the class.

Rationale:

As previously stated, strong classroom community is one of the most
significant yet unexplored factors of high student esbiment and engagement.
Fostering meaningful relationships between students helps develop an environment
built on foundations of empathy and respect, ultimately two traits that all educators
should hope to instill in their students. What is important¢ogeize is that building
classroom community relies on efforts from both the student and the teacher. When
there are opportunities embedded in the curriculum that encourage students to
develop sekconfidence, communication skills, and a willingness te thlemselves
out of their comfort zones, a strong classroom community will flourish and
engagement and achievement will soar.

Definition of Terms:

Communityi A group made up of individuals who come together for a common
purpose.

Bullying i Using superiostrength or influence to intimidate or threaten someone.
Belongingi Be a a member or a part of a particular group or organization

Warm Demanders Teachers who hold high expectations of their students and help

them reach their potential in a wsliructued environment.
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Chapter Two: Review of Literature
What is classroom community?

W. McMillan and David M. Chavisods artic
Definition anamnuhitsacsr yica dfeefeilnensy t hat [ peopl
belonging [to a group], a feeling that members matter to one another and to the group,
and a shared faith that membersd needs wil
together. 0o McMil |l an ateridthafdomributestotlemt | i ne t he
definition that is explicit, identifiable, representative of the intimate connotation the
term offers and expresses the actionable qualities of the experiences it maintains:

These four criteria are membership, influenceegraition and fulfillment of needs,

and shared emotional connection. The conglomeration of each of these separate
principles serves to create community, which can then be translated to a classroom
setting.

The first standard that defines community is mersitigr or the feeling of
belonging one feels with a group of people. A significant aspect of membership to
highlight is the critical idea of fAinvestm
members of a community should feel that they have not only eaqpladeain their
group, but they also hold a considerable stake in contributing to its success or failure
over al l through their presence. Member ship
that there are individuals who belong to a particular communityreerd are those
that do not, as well as the concept of ritualized language, dress, and traditions adapted

by the former to separate them from the latter. Boundaries allow for the development
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of emotional safety between members, as well as the sense gibgland

identification that allows members to feel that they have a specific role that is
accepted within the group. Boundaries allo
groupo (McMill an and Chavis, 1986).

The next principle of community is influence,ense of mattering (McMillan
and Chavis, 1986). However, influence operates in two directions: There is one
avenue that considers that in order for a member to feel invested in a community, they
must have some sort of influence or control over what thewhliée on the other
hand, influence is a required element of promotinguttigy of a community
(McMillan and Chavis, 1986). Communities work most effectively when these two
functions of influence function at the same time. Essentially, members are more
atiracted to a community where they feel that they hold a degree of influence, while at
the same time the willingness to conform to the influence of others within a
community is a significant factor to cohesion and the strengthening of bonds between
membergMcMillan and Chavis, 1986).

The third component of McMillan and Cha
integration and fulfillment of needs, also referred to as reinforcement. One of the
cornerstones of behavioral research states that for any group taimaisense of
togetherness, the association between the individual and the group to which they
belong must feel rewarding in some meaningful way (McMillan and Chavis, 1986).
Some examples of reinforcers in communities include holding status of being a

menber and the belief that the community holds skills or competency that may
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benefit them if they are a member. Reinforcement relies upon the concept that
members of a community innately believe th
needs while also lang their own needs met (McMillan and Chavis, 1986).

The final aspect of McMillan and Chavi s
emotional connection, in part based on a shared history. The most significant part of a
shared history that directly facilieg or inhibits the strength of a community is that
while all group members may not have necessarily had to participate in a history in
order to share it, they must all be able to identify with it (McMillan and Chauvis,

1986). Some features that are alsoontgnt to the principle of shared emotional
connection are: contact hypothesis, or the theory that the more members interact, the
more likely they are to develop closer bonds; quality of interaction, or the notion that
more positive and successful expeces facilitate stronger bonds between members;
closure to events, meaning that the more concrete and clear an interaction between
members is, the stronger their cohesion; shared valent event hypothesis, which
believes that the more significant the shaneehg particularly in terms of tragedy or
crisis, the greater the community bond; investment, whether it be through monetary or
physical contributions to a group or more intimate and secraitional based
offerings; effect of honor and humiliation on commnity members increasing the
attractiveness or adverseness, respectively, of a group; and the spiritual connection
between members and a shared group experience (McMillan and Chavis, 1986).
Research shows time and again that when integrating this phenomenon of

community in a variety of environments, there is a higher degree of achievement for
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the participants involved in terms of academic, social, and emotional success. Within
the context obducation, there is a great deal of evidence that when there is an
emphasis on students developing and strengthening their relationships within the
classroom to which they all belong, students are overall more successful (Burns,
2017). Theoretically, if @lassroom were to institute curriculum centered around the
interr-workings of each of these aspects of what defines community, then it can be
inferred that there would be positive effects on its members, in this case being the
students.

Why is it important for schools to have strong classroom communities?

I n her article ABack to School: Why Cre
| mportant, 0 Kate Kane describes strong com
shared goals and experiences, who feel empowered tidbea, who trust in one
another, and who feel understood and capable as individuals. These attributes enable
teamwork, cooperation, a willingness to negotiate, and the ability to draw on one
anotheroés skillso (Kane, ifithdiehereditSriale! |y J.
ACreating a Classroom Culture Built on Com
learn best when they feel part of a community [in] which everyone feels accepted and
individually encouraged (Schmidt, 2018). Schmidt goes oedommend that by
integrating specific motivational conditions, as outlined by the work of Dr. Raymond
WIlodkowski, then a classroom will be built on a strong community, which in turn
will result in higher student engagement and achievement. These moavation

conditions are: establish inclusion, develop positive attitudes, enhance personal
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meaning, and engender competence (Wlodkowski, 2003, 2008; Wlodkowski &
Ginsbery, 2017).

I n their inquiry AExploring Classroom C
ofReactiy t o the Past, o Webb and Engar al so ex
strong classroom communities in schools and for learning. They reference a finding
that Athe studentds peer group iIs the sing
and developmet during the undergraduate yearso (
research has consistently proved that there is an associational and causal relationship
between students having a psychological sense of belonging and academic
performance represented througbtivation, engagement, resiliency, persistence, and
grade achievement for the course (Webb and Engar, 2016). Effectively assuring
students that they are supported to meet the academic challenges and rigor they can
expect to encountenliy dekepeaddfs$(roaomtiner 0s
community of peers that develops in the cl
findings are largely supported by the social capital theory (Webb and Engar, 2016),
which states that it is shared values and undastgs in society that allow
individuals and groups to develop meaningful connections (OECD, 2018), in that
when there are strong ties between members of a community, members are privy to
more diverse information and resources that allow for more oppiesiand success
(Webb and Engar, 2016). One example of social capital in the classroom comes from
values present in culturally responsive teaching. Culturally responsive teaching relies

on educators integrating curriculum that allows students to userttieidual
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knowledge and beliefs that they subconsciously bring to the classroom simply due to
the fact that they each come from different cultures, and help them use these
understandings they already have to connect to new information and concepts
(Hammand, 2015). Promoting culturally responsive teaching is one way for students
to gain understandings of the unique contributions that they and their peers have,
developing the strong ties and respect between them that lead to a strong classroom
community, ad thus maximizing engagement and achievement.

What are strategies used to create a strong classroom community?

Based on W owkowski s four motivational
community, Schmidt outlines specific strategies on how they could bessfigte
implemented during instructional time in order to strengthen student achievement.
They are all contingent on the basis that the classrooms to which they will be put into
practice are diverse with students who possess variable skills and goal&gdf¢Schm
2018).

In order to establish inclusion within a classroom, Schmidt suggests
introducing rituals and activities that aid in making students feel included and
welcomed by their teacher and peers. This strategy is particularly successful when
implementd at the beginning of the school year through different icebreakers and
gettingto-know-you activities. These types of games, though silly at times, set the
tone in the classroom right away that it is important to the instructor that all students
feel warmy received, both by them as well as the other members of the community

(Schmidt, 2018).
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A strategy that Schmidt recommends to develop positive attitudes and form a
classroom community is encouraging students to find relevancy and excitement
within all swbject areas (Schmidt, 2018). For example, when guiding students through
a writing activity, instructors can ask st
this phrase encourages students to place themselves into the mindset of scholars who
have achieed success in their field, even if it is not necessarily one they may have
been interested in (Schmidt, 2018). It also serves to make students aware of the
potential and competency their instructor finds in them, in turn hopefully allowing
students to fdemore confident, motivated and positive about their work.
One way to introduce the motivational condition of enhance personal meaning
in the classroom is by engaging students with a reasonably rigorous problem. Schmidt
again references Wlodkowskibyeapl ni ng t hat assigning a pro
hard, not too easy, but o6just rightoé in te
(Schmidt, 2016) allows students to feel i a
constructing, creating, or organizisgme kind of learning material into new or better
ideas, memories, skills, values, feelings, understandings, solutions, or decisions
(Wlodkowski, 2003). It is these ideas, memories, etc. Wlodkowski refers to that
connect to students relating what theymeiato personal and meaningful
interpretations.
The final motivational condition of community, engender competence, can be
brought into the classroom by introducing the news and current events into the

curriculum. Bringing authentic elements of conteaaand knowledge from relevant
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sources ensures students that there is a direct connection between what they are
learning and the world they live in. Engendering competence in the classroom setting
means ensuring learners that they have effectively leaoradthing that will serve

them valuably throughout all aspects of their lives (Schmidt, 2018).

Another very important element to consider when building classroom
community is culture. Sean Sl ade begins hi
De c i s ithdhe briefuwut extremely apt quote from Professor of Child Psychiatry
at the Yale Child Study Center, James Come
are either building community or destroyin
interactions of membswithin a group. While the terms may be frequently used
interchangeably, it is important to understand the critical differences between
community and culture. Culture is defined as the essential features of a classroom that
characterizes it and reflects educational values and beliefs concerning the meaning
and roles of teaching, knowledge, technology, stuteather dynamics, power, and
responsibilities (Hin and Subramaniam, 2009).

The organization Teaching Tolerance, a team of educators who halieve
implementing social justice practices in education, compiled a list of the critical
practices for developing a classroom culture that is built aroundbiasteducation.

These include honoring student experience by creating an environment where
studens can feel valued and respected, implementing thoughtful classroom setup and

structure that reflect messages positive relationship building and communication, and
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using a valuevased behavior management that encourages students to treat one
another kindlyand with open minds (Southern Poverty Law Center, 2018).

The crucial difference that can be ascertained between community and culture
in the classroom is that every classroom has a culture, whether there is effort placed
into developing one or not; itmaply emerges as a result of placing a teacher and
students in a room. While the quality
different teaching practices such as those outlined by Teaching Tolerance, a culture,
albeit most likely one that does mrreflect positive values and objectives educators
would hope to impart on their students, would still form without any effort on the part
of students or teachers. On the contrary, the blossoming of a classroom community is
a circumstance that takes sigo#nt effort, both on the part of the teacher who
embeds the appropriate strategies into the curriculum, as well as the students who
engage with them.

What is the current status of classroom community in schools?

Webb and Engar reveal that on the whadsegarch on the importance and

value of developing a strong classroom ¢c
is difficult to understand the direct relationships between social interactions and
community formation (Webb and Engar, 2016). The very eatfitvhat does it mean
to Aibelongdo to a group is something very

quite common for there to be negative effects drawn from classroom community
being improperly implemented, one being the formation of cliquesnWtuelents

strictly limit themselves to interacting with peers who enforce social conformity and
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discourage the expression of different ideas, as is often found in traditional
classrooms (Webb and Engar, 2016), they create a classroom culture that does not
encourage critical thinking or engagement with others, two majorly important goals in
every classroom environment.

Rovai 6s study AA Preliminary Look at th
Education Classroom Communi t ieeealshomtheTr adi t i
habits of building community in the classroom are directly reflective of how
community is perceived across the country. He explains that while some communities
come together positively, there are others that attempt and still fail to hesch t
goals. Furthermore, while the ideal is that citizens start to make the effort to work
together towards a common goal, there is a recent decline in social capital linking
individual people and groups together (Romain, 2002). Ultimately, these sae® issu
are occurring in classroom communities across the country, and there must be
significant efforts and changes made within the educational system in order to ensure

that students are successful and reach their goals
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Chapter Three: Application

Solution to Developing Classroom Community

In order to develop stronger classroom communities, educators have to make
the effort to implement curriculum that facilitates strong bonds of respect and
acceptance between all members, students and teachstatesspreviously in
Chapter 2, classroom community does not develop by accident; it requires specific
motivational conditions that in turn result in the creation of a learning environment
where each member feels as though their contributions are wanteghpreciated.
These motivational conditions, as outlined by Wlodkowski are: establish inclusion,
develop positive attitudes, enhance personal meaning, and engender competence
(Wlodkowski, 2003, 2008; Wlodkowski & Ginsbery, 2017).

The suggested unit plamll implement practices that specifically contribute
to each of these motivational conditions through the practices of daily rituals to
establish inclusion (starting every class period with a Do Now activity to activate
thinking and prior knowledge), deloping positive attitudes through finding

relevancy and excitement (encouraging

stud

Al earnerso), enhancing personal meaning Wwi

(encouraging healthy struggles by students where thegeek guidance and
collaboration from their peers rather than only their teacher), and engendering
competence through current events (tying topics to relevant and meaningful aspects
of their communities outside of school.) As a result of these praatieesfoom

community should flourish and student engagement should rise as well.
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As mentioned in Chapter 1, this unit plan will integrate specific elements that
ultimately should lead to the development of a stronger classroom community
through their natws of opening and expanding bridges of understanding between all
members. These elements include allowing students to continue to learn more about
each otherds backgrounds, incorporating pe
content around pressirsgcial issues, and creating a final assessment that asks
students to publicly speak in front of their peers. Each of these components will lead
to students seeing greater value in their work, developing moreasdifience, and
in turn encouraging them &hare their ideas and insights with one another. As a
result, the ties between students within the classroom will strengthen and they will
begin to value one another as crucial members of their learning environment.
Ultimately, in order for these bondsdevelop, the unit plan has to be

strongly studententered and discussiaiiiven. Features of these classrooms that are
fundamental to incorporate in any curriculum that hopes to develop classroom
community are:

T Lessons should be meds.i sed around | ea

1 Learners should be sedfvare and reflective of their own work.

1 Learners should be able to advocate for their needs.

1 Teachers should lead and inspire students to find passion within the

subject of the lesson.

9 Failure should be recognized as teachabbments.
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1 Alllearners should be encouraged to find and develop their unique
strengths and talents.
(Pakizer, 2016).
Mini -Unit for 9" Grade ELA Commentary
The following pages outline a smaller segment of a larger unitfgré&de
English Language ArtsThis mintunit consists of eleven consecutive fefitye-
minute lesson plans that adhere to the New York Common Core State Standards. This
mni-unit is part of a |l arger wunit that i s ti
text is Dr. Martin LutheKi ng Jr 6s Al Have a Dream0 speec
from Chapter 2 of the Collections, Grade 9 textbook.
The overall objectives for this unit are that students will be able to:
1 Read various texts, including Dr.
structureof their argument.
1 Identify and analyze the ways in which rhetorical devices enhance
the experience and meaning of speeches.
1 Conduct research into an issue that affects a larger social group
(school community, local community, etc) and compile compelling
evidence that demonstrates the necessity of reform.
91 Deliver a speech written and delivered with its purpose and
audience in mind.

In order to maximize the pentialof this unit for developing strong classroom

community, it should be taught right at the ioegng of the school yealhis way, it
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will be laying down the foundation for a positive and successful classroom
community for the rest of the year. Throughout the raimit, the exit tickets will
frequently ask students to selsess their proficienand understanding of concepts
for the purpose of assessing future pairings and groupings that will benefit both
higher and lowetevel students throughout the rest of the year.

By the time this segment of lessons are taught, students should already have
demonstrated mastery on their abilities to identify, analyze and evaluate the
effectiveness of, and create claims, evidence, analysis, counterclaims, and rebuttals.
The final performance task will ask studen
speecltthat requires them to identify an issue that affects a larger society (school
building, Bronx community, United States, world, etc) that they believe needs
reform) and argue that this issue needs reform through use of evidence and analysis.
Each lesson plaleading up to this task will include its aligned standards, learning
objectives, learning aims, required materials, an anticipatory set/Do Now, mini
lessons, studerttentered activities, and closing activities, suggested differentiation
practices, and asssments.

Overall, these lessons demonstrate a-mnii that should contribute to a
strong classroom environment because they integrate practices that allow for the
specific development of the required motivational conditions. It will be completely
studentdriven and discussiebased in order to develop strong bonds of reliance and

respect between students.
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oth Grade ELA Mini -Unit

Eleven Forty-Five-Minute Lessons

Identifying, Analyzing, Evaluating, Creating, and Presenting Effective

Arguments
LessonOne: Building Historical Context
CCss: CCSS.ELALITERACY.RI.9-10.7- Analyze various accounts of a
subject told in different mediums (e.g., a person's life story in both pr
and multimedia), determining which details are emphasized in each
acount.
Leaning Aim: How can we act as ethnographers to understand the historical conte
the Civil Rights Movement?
Learning SWBAT develop a social and polii
Objective: Dreamo speech.
Materials: 1. Historical artifactghttps://allthatsinteresting.com/cidiights-
movemenphotog
2. Ethnographer response sheet
3. PowerPoint
Do Now (57 Students will respond to the Do Now independently in their notebook
mins): The Smithsonian Museum is dedicatedtoe s er vi ng t he

(Presented on the

board)

many cultures. It has 19 museums across our country!

Imagine the Smithsonian created a new museum dedicated to your
generationi United States Americans born after the year 20Q0§.5
artifacts (photos, records, DVDs, clotinj, sneakers, electronics, books
etc) that you would expect to see in your museum. Explain why you f
those artifacts represent your generation.

Instruction:

Mini-lesson

(8-10 mins)

A. Students will share out responseshe Do Now Teachers will
invite students to chall engsé
for students to defend their claims with reasoning.

B. Framing: Teacher s wi | | explain t
with claims, students will be examining how Dr. Martin Luther
King advanced his claim that black Americans should be gran
equal rights under the law during the Civil Rights Movement.
They will then be creating their own short speech that advanc
claim about an issue that they believe needs reform.

T o d ay 0 sTedahers willsnote that today, before
beginning work with the speech, students will learn the
social and political context of the speech by acting as
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ethnographer in a gallery walk by exploring artifacts fro
Dr . Kingbs ti me.

C. Rather than tell students whahebgrapher do, teachers will invi
students to collaboratively use existing knowledge of familiar
words to infer its meaning.

Ethno:What words contain this root do we know? What

they mean?PExpected answers: ethnicity, ethnic)
Graph:What words contai this root do we know? What do
they mean?PExpected answers: autograph, biography,
photograph)

D. Teacher will ultimately present the meaning of each root, after
eliciting student inferences about their meaning. Teachers will
What can we infer an ethn@pher does?

E. Teacher will ultimately project definition for students to cop
into their notesSomeone who records (writes) the histories
and traditions of different cultures.

F. Teacher will model on the board how to use the gallery walk
et hnogr aomh enrg 0q W eosotli. Teache
an Aartifacto from the preseé
meaningful questions.

Student
Practice (2530

mins)

A. Students will walk around the classroom at will to explore the
different gallery exhibitsStudents will be free to walk around th
classroom at will, but teacher will circulate to encourage
movement. Teachers will stimulate discussion if needed by as
students their thoughts and feelings about specific details of tk
artifacts.

B. As studentsicculate, they are encouraged to discuss the artifa
together, but are reminded that their questions must be their @

C. Two songs will play as students circulate, and the lyrics for ea|
song will be posted as artifacts along with the other visual
artifads. When the songs are finished playing, students will be
asked to return to their seats. 4% mins)

D. After students return to their seats, teachers will allow student
share out their best questions and respond to one anothéb (1
mins)

Closing/Summary

(5 mins)

Students will respond to the Exit Ticket on the bottom of their handol
submit at the end of class:

How confident do you feel in your knowledge of the social and politic
issues that inspired Dr. King to make his speech?

1- Not confiden t : I dondédt understand at
2 - Somewhat confident: | understand a little bit still have questions
3 - Confident: | understand this completely.
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4 - Very confident: | understand this very well and could even teach i
someone else.

Suggested i
Differentiation
1
1

As an extension, students with a higher understanding of subj
material can aim to visit more than three exhibits.

English Language Learners will have handouts provided for th
in both English as well as their native language so they
continue developing meaning of significant vocabulary terms.
Teachers may project accountable talk sentence stems on the
board for students who may struggle with speaking/listening s
for when they discuss their questions after viewing the difterer
exhibits. For students who are English Language Learners or
feel uncomfortable with verbal collaborative discussion, they v
be instructed to exchange papers with a partner and discuss i
writing (using the Arepl yo

Assessments

Ethnographequestioning tool, collaborative discussion responses (ve
or written), teacher observations during circulation in gallery, exit tick
selfassessment.

Lesson One Materials

Lesson One PowerPoint

Do Now: The Smithsonian Museum is dedicated to
preserving the United States’ many cultures. It has 19
museums across our country!

Imagine the Smithsonian created a new museum
dedicated to your generation - United States
Americans born after the year 2000. List 5 artifacts
(photos, records, DVDs, clothing, sneakers,
electronics, books, etc) that you would expect to
see in the museum. Explain why you feel those
artifacts represent your generation.

Where are we going with this?

v/ Today...
Context for the Civil Rights Movement to better
understand Dr. King’s speech.

v/ This week...
Close reading, questioning, analyzing and
evaluating the efficacy of Dr. King’s “I Have A
Dream...” speech.

v Next week...
You develop your own “Dream” speeches!
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Ethnographer: 3
Someone who records (writes) ethno: ARTIFACT QUESTION

race, cul
MY IPHONE

the histories and traditions of
different cultures.

[ 4
N graph:

- - to write
Requires you to actually READ the text because it

refers to specific details.
Requires you to draw conclusions about the

details by making inferences or educated guesses.
Can cause debate and have more than one

“right” answer

EXIT SLIP

. : How confident do you feel in your knowledge
Your Findi ngs... of the social and political issues that inspired

\ |y Dr. King to make his speech?
= - 1 - Not confident: | don’t understand at all
2 - Somewhat confident: | understand a little bit

still have questions

4 - Very confident: | understand this very well
and could even teach it to someone else.
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Lesson One Handout

Name: Period:

VOCABULARY BUILDING

Words | know that contain the root ethno:
Words | know that contain the root graph:

An ethnographer is someone who the
of different cultures.

DIRECTIONS: Circulate to at least 3 of the artifact stations. Come up with at least 2 questions
for each station and write them in the “questions” column. Leave the “reply” column empty.

NOTE: If your station has multiple pictures, write the number of the picture you’re
looking at next to your questions.

ARTIFACT QUESTIONS REPLY

CHICAGO SLUMS

MEDGAR EVERS

NINA SIMONE -
“STRANGE FRUIT”

SAM COOKE -
“CHANGE GONNA
COME”

CIVIL RIGHTS
PROTEST
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Lesson Oné&allery Materials

M Chicago...ms 5.jpg M Medgar...vers 1.jpg M Medgar...ers 2.jpg
JUN | RIDE
CITY BUSSES

Loy,

His 1S YOUR CHANGE

! Protest 2.jpg a Protest 3.jpg u Protest 4.jpg B Protest 5.jpg

m Strange Fruit.pdf
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Lesson Two: Identifying and Creating Rhetorical Devices

CCSS: CCSS.ELALITERACY.RL&I1.9-10.4
Determine the meaning of words and phrases as they are used in th¢
including figurative and connotative meanings; analyzetimaulative
impact of specific word choices on meaning and tone (e.g., how the
language evokes a sense of time and place; how it sets a formal or
informal tone).

LearningAim:: How can we use a Frayarodel to deepen our understanding of rhetor
devices?

Learning SWBAT collaboratively complete two Frayer models that visually

Objective: represent their understandingasfaphoraandfigurative language

Materials: 1. Frayer model example

2. Song lyrics (landouts and on PowerPoilit}tps://genius.com#J
cole-photograpHyrics), (https://genius.com/Kendrielamar
bitch-dontkill -my-vibe-lyrics)

3. Frayer Models on poster board

Do Now (57 mins)
(Presented on th

board)

Students will respond to the Do Now independently in their notebook|
Think about teachers that you have or had in the past that you enjoy
listening to. What was it about their speaking that made you enjoy
listening to them? Alteatively, think about a teacher you hate/hated
listening to. Why was it so painful to listen to that teacher? Be as spe
as possible.

Mini-lesson

(15 mins)

Transition (5 mins)

A. Students will first pair/share their responses in small groups.
Teacher will circulate the room to hear students exchange the
responses. Afterwards, they will switch to falass discussion
where students will be asked to share the&r r t regponées
After a student shares, teachers will ask the rest of the class t
raise their hand if the teacher they wrote about also had simila
speaking patterns.

B. Framing: Teacher will explain that before we start reading Dr.
Kingbs Al Have a pbtadtmhavean p e ¢
understanding of the rhetorical devices he uses to make his p

a. Today 0 sTodaywe wit be learning about the two
most significant rhetori
speechanaphoraandfigurative languageln order to
develop an understanding of what these terms are, stu(
will work together to create Frayer models to visually
represent them.

Instruction (5 mins)

C. Teachers will provide two auditory samples from modern song

that have examples of each rhetorical devieachers will first
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review the device, offer a brigfritten definition and example,
then play the auditory sample. Teachers will ask students to
annotate (highlight or underline) examples of the device as the
listen and elicits their annotations aftesténing.

a. AnaphoraiJ. Col e fAPhot-23ly aph

I. Addressing misconceptionSome students may
mi stake his use of refy
with nothingo) for andé
peers to explain why these lines do not constitut
anaphora.

b. Figurative Languagei Kendr i ck Lamar
Vi beo c¢c127p (0: 52

i. Metaphor will be defined as a comparison betwe
two objects by stating one is saidaethe other
(She is a monster).

ii. Similar will be defined as a comparison betweern
two objects where one is said to lide the other
(She is like a monster).

Modeling (5 mins)

D. Teachers will first model how to create a Frayer Model for the
simpler | iterary device fchid
and allow students to ask questi@nsoncerns if they arise.

a. On the board, there will be a projection of a blank Frayg
Model with the word AChar
teacher will fill in as they model the process for student

For Adefinition, 0 teach
novel, television show,
For Apicture, o0 teacher
Harry Potter from the Harry Potter series.
For fAexamples, 0 teacher
names of characters that they know from books or
media and fill themn on the chart.
For -@déxampl es, 0 teacher
think of anything that is not a character. If they strug
to come up with any, teacher will encourage them tgq
think about anything from Harry Potter that is NOT &
person (possible ansvgeinclude a wand, a robe,

Hogwarts, etc.)

Student
Practice 20mins)

1. In small groups of 3, students will create their own Frayer
Model s for the terms AFi gur @
chart paper based on their understandings of them from the
definition and how they are used in songs. For grouping, studs
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will be encouraged to find partners who they have not yet wor
with before.
a. Addressing potential questions/concerns:

i. For fAdefinition, 0 st uocd
provided earlier in the class.

i. For fApicture, 0 student
draw. 0 Students shoul ¢
drawings, they aause symbols, emojis, and ever
text labels to develop their visuals.

lii. While examples can be pulled directly from the
mini-lesson, students may be reminded to think
any song (or lines in the songs provided) thahoto
contain the devices.

iv. Ultimately, stidents should ask their peers in the
group for help and assistance before immediate
asking a teacher.

Closing/Summary

(5 mins)

How confident do you feel in your knowledge of the rhetorical device
anaphora and figurative language?

1-Notconfidentl donét wunderstand eith
2 - Somewhat confident: | understand only one of them, or | understa
both only a little.

3 - Confident: | understand both completely.

4 - Very confident: | understand both terms very well and could even
teach them to someomeése.

Suggested
Differentiation

1 Groups that have students who are English Language Learne
will be encouraged to fill in as much of their Frayer models as
possible through images.

1 Lyrics will be provided both on handouts as well as presented
PowerPoint to appeal to different types of visual learners. The
songs will also be played to appeal to auditory learners.

Assessments

Do Now, smaHlgroup and larggroup discussion participation,
completion of accurate Frayer Models, formative checks for
understanding, Exit Ticket sedfssessment
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Lesson 2 Materials

Lesson 2 PowerPoint

Do Now: Framing
Think about teachers that you have or had in the past that
you enjoyed listening to. What was it about their speaking
that made you enjoy listening to them? Alternatively, think
about a teacher you hate/hated listening to. Why was it so
painful to listen to that teacher? Be as specific as possible.

Before we start reading Dr. King's *| Have a Dream” speech, it is important to have
an understanding of the rhetorical devices he uses to make his points.

Today's focus: Today, we will learn about the two most significant rhetorical
devices featured in Dr. King's speech, anaphara and figurative language. In
order to develop a deeper understanding of what these terms look like In
texts, students will create Frayer Models for each.

But first...what are anaphora and figurative language?

J. Cole - Photograph

Yeah
Foal lie | gotta say somethin

Thought of you got my heart jumpin'

me up with nothin' {no)

me up wih ngthin'

ay | come back around your way

Anaphora:

The repetition of a word or phrase at the beginning of
consecutive sentences.

Sa many done hit you w
So many beon sent to thi
And I did not come h

Kendrick Lamar - Don't Kill My Vibe

Look inside of my soul

Figurative Language: Using words or phrases that
do not have their normal, literal meaning.
Two types are:

And you can find gold and maybe get rich
Look inside of your soul and you can find out it never exist
1 can feel the changes

1 can feel a new life

1always knew life can be dangerous

1 can say that | like a challenge and you tell me it's painless
You don't know what pain is

Metaphor: Simile:

How can | paint this picture
When the color blind is hanging with ya
Fell on my face and awoke with a scar
Another mistake living deep in my heart
Wear it on top of my sleeve in a flick

1 can admit that it did look like yours

A comparison between two
objects where one is said
to literally be the other

A comparison between two
objects where one is said
to be like the other

Why you resent every making of this

(She is a monster.) (She is like a monster.)

Exit Ticket:

Definitnon

=T =PICTURE= =~
A person in a novel,
television show, or
movie

How confident do you feel in your knowledge of the
rhetorical devices anaphora and figurative language?

1 - Not confident: | don’t understand either.

2 - Somewhat confident: I understand only one of them, or
I understand both only a little.

3 - Confident: | understand both completely.

4 - Very confident: | understand both terms very well and
could even teach them to someone else.

Character

Dumbledore, Hermione,
The Flash, Superman,
Michael Scott, Peter Griffin

Examples

Hogwarts, Robes, Super-
speed, Capes, Paper

Non Examples
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Lesson 2 Handout

J. COLE - “PHOTOGRAPH"

Yaah
Feel like | gotta say something
| mpiny

KENDRICK LAMAR - "DON'T KILL MY VIBE"

a
plicture ity?

creat
ality 1o the spoken language (heip us.

Lesson Three: Identifying and Analyzing Figurative Language

CCSsS: CCSS.ELALITERACY.RIL.9-10.2- Determine a central idea of a text
andanalyze its development over the course of the text, including ho
emerges and is shaped and refined by specific details; provide an
objective summary of the text.

Learning SWBAT identify and analyze the use of figurative language in Drg Kir|

Objective: Al Have a Dreamd speech.

Learning Aim: How does figurative language affect the meaning of a speech?

Materials: 1..Al Have a Dreamo speech

https://www.archives.gov/files/press/exhibits/drespeech.pdf
2. Worksheets
3. Chart paper
4. PowerPoint
5. Post its
6. Markers

Do Now (57 Students will respond to their Do Now independently in their noteboo

mins) Do Now: What are some maj@sues that were addressed during the

(Presented on the| gallery walk? In other words, what were the things that Civil Rights

board) activists were fighting to change?

Mini-lesson Transition (5 mins)

(10 mins)
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1. Students will volunteer to share what they responded for the [
Now. Anticipated answers include institutionalized poverty,
segregation, unequal access to resources, etc.

2. Framing: Teachers will explain that for the speech students w
write for their final assessment, they will be selecting a relevar
issue in theicommunities and arguing for how and why it need

to change.
a. Todayodos focus: Today, we
i ssues that Dr. King f ocl

speech and how he uses figurative language to expres
their significance.

Instru ction (5 mins)

A. Each group will be assigned a different main idea addressed i
speech:
Neptune: Justice/Injustice
Jupiter: Segregation
Venus: Freedom and Captivity
Mars: Change

B. Students will first collaborate to come up with a definition of th
main dea. Dictionaries will be available, but students should b
able to work together to come up with an understanding of the
idea. Teachers will circulate to ensure groups are staying on t

Student
Practice (30 mins)

1. As students listen to the audilip of the speech, they will first
independently follow along and annotate any examples of figurative
language that relate to the issue their group was assigned. They sho
highlight as many examples as possible, including ones where their i
expliatly stated as well as suggest€s-7 mins)

2. Afterwards, students will share out their examples with the rest of 1
group. Examples that their peers may have found that students did n
their own should be additionally annotated/highlighted.

Working collaboratively, though each completing their own handout,
students will select a specific example of their main idea to focus on.
They will evaluate how Dr. King uses figurative language to describe
idea, what he compares it to, and what theelelihe is trying to say
about it.(10 mins)

3. When they have completed their responses, students will use char
paper to create AMind Mapso t hai
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meaning of the quote. They will refer to the model presented on the
as referencg10 mins)

Closing/Summary

(5 mins)

After completing their Mind Maps, students will hang them on the wa
Students will then circulate ¢t}
On postits, students will write one comment for each MindgM

responding to their peersod6 wor i

Homework: Students should begin thinking about 3 potential ideas fq
their speech about an important issue in their community that needs
change (suggested topics include gun violence, homelessness,
unaffordable collegéuition, etc.)

Suggested
Differentiation

1 Each group focuses on a main idea that varies in abstractedng
and clarity in the text. Therefore, groups should beptaaned
based on need.

o Students struggling and with limited understanding of
standards andbjectives to the unit are in group Neptune

o Students with tenuous or developing command of the
standards and objectives are respectively in groups Juj
and Venus.

o Students with a strong understanding of standards and
objectives related to the unit aeing challenged in the
Mars group.

Assessments

Cold call and volunteer questioning during rdegson, group
worksheets, group collaboration and participation, exit slip

Lesson 3 Materials

Lesson 3 PowerPoint

Exit Ticket:
As you explore the Mind Maps your peers created, leave ONE comment for
each responding to something you enjoyed about their work!

Y Homework: Start thinking/researching for 3 potential ideas for the speech you
will write and present for your final assessment! Think about important issues in
our community that need CHANGE (for example gun violence, gangs,
homelessness, efc)
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Lesson 3 Handouts

1 am happy 1o join with you today in what will go down in history as the greatest demonstration for
freedom in the history of our nation. Five score’ years ago, a great American, in whose symbolic
shadow we stand today, signed the Emancipation Proclamation. This momentous decree came as a
great baacon light of hope to millions of Negro slaves who had been seared in the flames of withering
injustice. It came as a joyous daybreak to end the long night of their captivity.

One hundred years later, the Negro still is not free. One hundrad years later, the life of the Negro is
still sadly crippled by the manacles? of segregation and the chains of discrimination. One hundred
years later, the Negro lives on a lonely island of poverty in the midst of a vast ocean of malerial
prosperity’. One hundred years later, the Negro s still languished* in the corners of American society,
finds himself an exile in his own land. So we've come here today to dramatize a shameful condition.

In & sense we've come 1o our nation's capital to cash a check. When the architects of our republic
wrote the magnificent words of the C and the D of thay were
signing a promissory note 1o which every Amercan was 1o fall heir®. This note was a promise that all
men, yes, black men as well as white men, would be guarantaed the "unalienable Rights” of "Life,
Liberty and the pursuit of Happiness " It is obvious today that America has defaulted® on this

rom note, insafar as her citizens of color are concemed. Instead of honoring this sacred
obligation, America has given the Negro people a bad chack, a check which has come back marked

“insufficient funds *

But wi to believe that there are

refuse to believe that the bank of justice is bankrupt. We refu;

chack, a check that will give us upon demand the riches of freedom and the security of justice.

valley of segregation 1o the suniit path of raclal justice. Now is the time to Iift our nation from the

quicl
for all of God's children.

Nagro's legitimate discontent'® will not pass until there is an invigorating autumn of freedom and
equ

' Twenty

* Chains

" Wealth; riches

* Suffered

# Persan that inherits something
© Did not pay

! Holy, sacred

* Calming

“ Changing things slowly

1 Unhappiness

I say o you loday, my friends, so even though we face the difficulties of today and tomarrow, | stil have a
dream. It Is a dream deeply roolad In the American dream. | have a dream that one day this nation will
rise up and live out the true meaning of its creed’, “Wa hold these truths to be self-evident, that all men
are created equal.” | have a dream that ane day an the red hills of Georgia, sans of former slaves and the
sons of former slaveowners will be able to sit down together at the table of brotherhood. | have a dream
that one day even the state of Mississippi, a state swaltering with ths heat of injustice, sweltering with the
heat of oppression, will be transformed into an oasis® of fraedom and justice. | have a dream that my four
littie children will one day live in a nation where they will nat be judged by the color of thir skin but by the
content of their character.

| HAVE A DREAM TODAY!

| have a dream that one day down in Alabama — with its vicious racists, with its Govemar having his lips
dripping with the words of interpasition” and nullification’ — one day right there in Alabama, little black
boys and black girls will be able to join hands with litle white boys and white girls as sisters and brothers.

I HAVE A DREAM TODAY!

| have a dream that one day every valley shall be exalled, and every hill and mountain shall be made low.
The rough places will be plain and the crooked places will be made straight, “and the glory of the Lord
shall be revealad, and all flesh shall see it together.”

This is our hops. This is the faith that | go back to the South with. With this faith we: will be able to hew®
out of the mountain of despair a stone of hope. wun this faith we will be able to transform the jangling
discards of our nation into a beau With this faith we will be able to work
together, to pray together, to struggle together, to gmn ail together, to stand up for freedom together,
knowing that we will be free one day. And this will ba the day. This will be the day when all of God's
children will be able to sing with new meaning, “My country 's of thee, sweet land of liberty, of thee | sing.
Land where my father died, land of the pilgrim's pride, from every mauntainside, let freedom ring." And if
America is to be a great nation, this must become frue

So let freadom ring from the prodigious hilltops of New Hampshire; let freedom ring from the mighty
mountains of New York; let freedom ring from the heightening Alleghenies of Pennsylvenia; let freedom
fing from the snow-capped Rockies of Colorado; let freedom ring from the curvaceous slopes of
California. But not only that. Let freedom ring from Stone Mountain of Georgia: let freedom ring from
Lookout Mountain of Tennessee: let freedom ring from every hill and mole hill of Mississippl. *From every
mountainside. let freedom ring.”

And when this happens, and when we allow freedom to fing, when we let it fing from every village and
every hamlet, from every state and every city, we will be able to speed up that day when all of God's
children, black men and white men, Jews and Gentiles, Protestants and Catholics, will be able ta join
hands and sing in the words of the old Negro spiritual: “Free at last. Free at last. Thank God Almighty, we
are free af last.”

Sal o baliats
“Smeshing it provises reiel
Arizriererce

“Erasing something

‘e, an

insufficient funds in the great vaults of opportunity of this nation. And 5o, wa've come to cash this

We have also come to this hallowed’ spot 1o remind America of the fierce urgency of Now. This i
time to engage In the kixury of coaling off or to take the tranquilizing® drug of gradualism®. Now s the
time to make real the promises of democracy. Now is the lime to rise from the dark and desolate

ands of racial injustice to the solid rock of brotherhood. Now is the time to make justice a reality

It would ba fatal for the nation to overtook the urgency of the moment. This sweltering summer of the

Nineteen sixty-three s nat an end, but a beginning. And those who hope that the Negro

needed to blow off steam and will now be content will have a rude awakening if the nation retums to
business as usual. And there will be neither rest nor tranquility'! in America unti the Negro is granted
his citizenship rights. The whirlwinds of revolt’Z will continue to shake the foundations of our nation
until the bright day of justice emerges

But there is something that | must say to my people, who stand on the warm threshold which leads
into the palace of justice: In the process of gaining our rightful place, we must not be guilty of wrongful
deeds. Let us not seek to satisfy our thirst for freedom by drinking from the cup of bitterness and
hatred. We must forever conduct our struggle on the high plane of dignity and discipline. We must not
allow our creative protest to degenerate into physical violence. Again and again, we must rise to the
majestic heights of meeting physical force with soul force.

The marvelous new militancy® which has engulfed™ the Negro community must not lead us to a
distrust of all white people. for many of our white brothers, as evidenced by their presence here
today, have come to realize that their destiny is tied up with our destiny. And they have come to
realize that their freedom is inextricably'® bound to our freedom. We cannot walk alone. And as we
walk, we must make the pledge that we shall always march ahead. We cannot tum back.

There are those who are asking the devotees™ of civil rights, "When will you be satisfied?" We can
never be satisfied as long as the Negro is the victim of the unspeakable horrors of police brutality. We
can never be satisfied as long as our bodies, heavy with the fatigue of travel, cannot gain lodging in
the motels of the highways and the hotels of the cities. We cannot be satisfied as long as the Negro's
basic mobility is from a smaller ghetto to a larger one. We can never be satisfied as long as our
children are stripped of their self-hood and robbed of their dignity by signs stating: "For Whites

Only.” We cannot be satisfied as long as a Negro in Mississippi cannot vote and a Negro in New York
believes he has nothing for which to vote. No, no, we are not satisfied, and we will not be satisfied
until Yjustice rolls down like waters, and righteousness'” like a mighty stream.”

| am not unmindful that some of you have come here out of great trials and tribulations'®. Some of
you have come fresh from narrow jail cells. And some of you have come from areas where your quest
~ quest for freedom left you battered by the storms of persecution and staggered by the winds of
police brutality. You have been the veterans of creative suffering. Continue to work with the faith that
uneamed suffering is redemptive'®. Go back to Mississippi, go back to Alabama, go back to South
Carolina, go back to Georgia, go back to Louisiana, go back to the slums and ghettos of our northern
cities, knowing that somehow this situation can and will be changed.

1 peace, calm

2 Revolution; a fight for political change
' Violence; aggression

* Overwhelmed; surrounded

** Unable to be separated

* Followers

V" Faimess; justice

** Hard times

 Willfree you

Name: Period:

Step 1: As we listen to Dr. King’s | Have A Dream” speech, your group will
annotate [highlight, underline or circle) figurative language that relate to the
issue your group was assigned. Highlight as many examples as possible.

Step 2: In your group, share out guotes you found. Choose a favorite quote to
focus on. Using the chart below, analyze what this quote is trying to say about the
issue.

GROUP:

My group's issue is...

Dr. King uses figurative
language to describe this
theme when he says...

In this quote, he
compares the theme to.

The traits of the object he
compares it to are...

Therefore, in my own
words, | think this quote
is trying to say that..

Step 3: In your group, use the chart paper to create a mind map that expresses

the meaning of your quote. Use the model on the board as a reference.
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Lesson FourDeveloping a Research Topic

CCSss: CCSS.ELALITERACY.W.9-10.7
Conduct short as well as more sustained research projects to answe
question (including a setfjenerated question) or solve a problem; narr
or broaden the inquiry when appropriagnthesize multiple sources on
the subject, demonstrating understanding of the subject under
investigation.

Learning SWBAT determine the criteria of and create specific and effective

Objective: questions when researching a topic.

Learning Aim: How do weconduct meaningful research?

Materials: 1. Proposal handout
2. PowerPoint

Do Now (57 Students will independently respond to the Do Now on the handout.

mins) Do Now: Identify 3 issues currently affecting our school, the Braunx,

(Presented on the| country, or even this world. Explain each issue below.

board)

Mini-lesson Transition (2 mins)

(10 mins) A. Framing: Before we can craft our argumentative speeches, we

need to first select a topic to focus on.

a. Todayods focus: Tod aspecifionaic w
impacting our community that we want to research.
Afterwards, we will create 3 meaningful questions about ot
topic to research in order to gather evidence to prove our
claims.

Modeling (8-10 mins)

1. Using an example topic, teachers will aeetheir
own research proposal to model for students W
they will be doing, and then will create 3 exam
guestions to find relevant information about the
topic that proves the claim.

2. Promoting Healthy Eating for Teens

a. (Whatis the issue?lt is critically important
that teenagers across the United States learr
the dangerous effects of unhealthy eat{ighy
is this issue important?Yhis issue is importan
to me because as a teacher, | notice the
important role that a healthy diet has in a

student és ability o]

t
When students donot
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during school, it leads to mood swings, inabil
to persevere with class, and distractibility.
(Why should my peers care about this issue?
| hope my students and fellow teachers care
about this issue because if the members of o
school community are not eating healthy, the
we cannot expect them to perfoat their
highest potential(What can | do to create
change?)One thing | can do to positively
address this issue is provide healthy snacks
such as granola and yogurt for students who
may have skipped breakfa@tvhat can others
do to create changeonething that other
people who want to address this issue can d
go grocery shopping with their parents to
ensure that they are selecting healthy and
nutritious options, or share information about
healthy eating with their families.

3. Example Questions

a. Whatis the best diet for growing
adolescents?

b. How can we tell if someone is healthy
In other words, what makes someone
healthy? (their weight, physical activity
etc)

c. Why are so many more young people
today struggling to maintain a healthy
weight and lifestig?

d. Full-class discussion: Why are these
good questions for research?
(Anticipated responses include that th
are operended, they may have multipl
answers, they help prove their claim,
etc)

Student
Practice 25-30

mins)

A. Research Proposal

1. Students will write a research proposal for the specific topic
they will be arguing needs change. They should address why
issue is important/relevant, why others should be concerned g
it, what they can personally do to create change for this iaade,
what do they hope others do to create change for their issue.
2. Students will then write 3 research questions on the back o
their handoutBefore beginning research using the laptops,
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students have to get their proposals and questions approved |
their teacher (will be submitted at the end of class).
Throughout student practice, the teacher will circulate and
conference with students with questions or concerns.

Closing/Summary

(5 ming

Before submitting their proposals and questions, students will exchatr
their responses with a partner who will initial next to the questions th
they believe fit the criteria of being meaningful and relevant enough t
when researched, will providefarmation that will help prove the
authordés cl ai m.

Suggested

-Students who are English Language Learners or may exhibit lower

Differentiation proficiency in creating meaningful questions (as exhibited from earlie
lessons) will engage in individual or sikgroup teacher conferencing
while students are writing their proposals and questions.

Assessments Do Now, questioning during modeling, written proposal with teacher

check, seHconstructed questions with teacher check, exit slip-peer
assessment.

Lesson Four Materials

Lesson 4 PowerPoint

Do Now: Respond to the prompt on your handout!

Identify 3 issues currently affecting our school,

Framing:

Before we can craft our argumentative speeches, we need to first select a topic to
focus on

the Bronx, our country, or even the world. Make

sure you EXPLAIN each issue and why you

believe it is a problem.

Example Proposal

Topic: Promoting Healthy Eating for Teens

Today’s focus: We will determine a specific topic impacting our community that
we want to research. Afterwards, we will create 3 meaningful questions about our
topic to research in order to gather evidence to prove our claims.

(What is the issue?) It is critically important that teenagers across the United States leam the dangerous
effects of unhealthy eating. (Why is this issue important?) This issue is important to me because as a
teacher, | notice the important role that a healthy diet has in a student's ability to focus and engage in
school. When students don't eat properly before and during school, it leads to mood swings, inability to
persevere with class, and distractibility. (Why should my peers care about this issue?) | hope my
students and fellow teachers care about this issue because if the members of our school community are
not eating healthy, then we cannot expect them to perform at their highest potential. (What can | do to
create change?) One thing | can do fo positively address this issue is provide healthy snacks such as
granola and yogurt for students who may have skipped breakfast. (What can others do to create
change?) Something that other people who want to address this issue can do is go grocery shopping with
their parents to ensure that they are selecting healthy and nutritious options, or share information about
healthy eating with their families.

Example Questions (Why are they good research
questions?)

1) What is the best diet for growing adolescents?

2) How can we tell if someone is healthy? In other words, what
makes someone healthy? (Their weight, their physical
activity, etc)

3) What are so many more young people today struggling to
maintain a healthy weight and lifestyle?
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Create your own proposals!

Why does the issue you selected need change?
Why is it important/relevant?
Why should others be concerned about it?

What can we do to change this issue?

Lesson 4 Handout

‘Name: Period:

Do Now: Identify 3 issues currently affecting our school, the Bronx,
our country, or even the world. Briefly explain each issue below.

1

“
- RESEARCH PROPOSAL
FROPOSAL (NOUN): A WRLTTEN PLAN DR SUGGESTION T0 BE APPROVED BY OTHERS

Faor your speech, your claim will be that your issue requires
change. In no fewer than 6 sentences, create a detailed proposal of
the subject you want your teachers to approve for your research. In
your proposal, explain:

=+ Why this issue is important to you (why do you connect to it?)

= Why should your teachers and peers care about it?

= What can you personally do (or not do) to create change for
this issue?

= What do you hope your teachers and peers will do (or not do)
to create change for this issue?

Exit Ticket

How confident do you feel in your ability to conduct
research on your topic?

1 - | am confused about this and need help.

2 - | understand a little but still have questions.

3 - I understand how to do this.

4 - | understand well and could teach someone else

G0OD RESEARCH IS DRIVEN BY THOUGHTFUL
QUESTIONS

K}] Can my question only be answered by looking at texts and
research?

@ Can my question lead to more than one possible answer?
(&) can my question spark debate among others?

Directions: Come up with three questions you have about your issue
that you would like to learn more about through research. Before you
will be allowed to use a laptop to do research this week, a teacher

must approve your research questions and initial next to them below.

Question 1: Initials:
Question 2: Initials:
Question 3: Initials:

44




Lesson Five: Vetting a Source

CCSS: CCSS.ELALITERACY.W.9-10.7
Conduct short as well as more sustained research projects to answer a que
(including a seHgenerated question) eolve a problem; narrow or broaden the
when appropriate; synthesize multiple sources on the subject, demonstratin
understanding of the subject under investigation.

Learning SWBAT use a media vetting checklist to evaluaterétiebility of a media sourct

Objective:

Learning Aim: How can we tell if a news source is objective and reliable?

Materials: 1. C.R.A.P. Checklist
(https://www.uen.org/lessonplan/download/47846?lessonld=42812&segmet
2. Leveled articleshttps://www.nbcnews.com/newsfaswsthievessnatchshark
antonicaquariumwheetit-outbabyn895956,
(https://news.nationalgeographic.com/2015/07/156fdRBshimamutateddaisies
flowersradiatiorsciencey, (https://worldnewsdailyreport.com/texasanfreedatft
outliving-99-yearprisonsentencdor-horsetheft)) ,
(http://www.thebangoraye.com/welslhagonsuccessfullyhatcheebangorunivers
3. PowerPoint

Do Now (57 Students will independently respond to the Do Niowheir notebooks.

mins) Do Now:Imagine you are the principal of a high school and you are called tc

(Presented on the

board)

of a fight in the cafeteria. The cafeteria is filled with students, staff, and the t
students involved in the fights. How would you get to the bottarhastarted th
fight? Describe your approach in at least 3 sentences.

Mini-lesson

(10 mins)

Transition (2 mins)
B. Framing:Yesterdayyou drafted a research proposal and questions thi
allow you to have a clear direction as you conduct your research.

b. Today 6 sTodayyau wif learn how to determine if a media so
reliable. In this context, the word reliable means that we can trust
media source is accurate and faased. Media sources include web
newspapers, news broadcasts on television, magabioelss, and mao

c. Going forward you will conduct research on a laptoply when you
fully completed your proposal
work analyzing media sources. This research will ultimately help \
prepare a speech.

Modeling (8-10 mins)
1. Teachers will wuse a fake neyv
reliability checklist. o Teacher
their thinking process out loud, and modeling misconceptions aloud.
wilicatcho their mistakes (misco
correct reasoning.
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https://www.uen.org/lessonplan/download/47846?lessonId=42812&segmentTypeId=2
https://www.nbcnews.com/news/us-news/thieves-snatch-shark-san-antonio-aquarium-wheel-it-out-baby-n895956
https://www.nbcnews.com/news/us-news/thieves-snatch-shark-san-antonio-aquarium-wheel-it-out-baby-n895956
https://news.nationalgeographic.com/2015/07/150723-fukushima-mutated-daisies-flowers-radiation-science/
https://news.nationalgeographic.com/2015/07/150723-fukushima-mutated-daisies-flowers-radiation-science/

2. Media Reliability Checklist (CRAP Test)

-Currency:

-Is this information recent?

-Has it been updated or edited since publication?

-Reliability:

-How does the websitend? (.gov/.edu = reliable; .com/.org = may not
-Is it full of emotionally charged language?

-Does the article describe feelings or facts?

-Where do the facts come from? Who are the studies conducted by?
the information collected?

-Authors ad Experts:

-Who wrote the article? Do they tell us about their job, background (v
come from), interests, or political or religious beliefs?

-Does anything the author told us about them make us distrust them®
-Who is quoted in the article? Is th¢ab, education, or other credentials
gives you credit) revealed? Why should we listen to them?

-Can we trust the people quoted, or could their thoughts be influence
or emotions?

-Purpose:

-Is this article trying to persuade you to bekesomething?

-Is it attempting you to vote for someone, buy something, or invest tir
money into a cause?

Student A. Evaluating a source
Practice 25-30 1. Students will work in groups to read a leveled news story. All stude
mins) have a newstory that seem real, but only one story actually will be. S

will not be told in advance how many stories are real, or if any are. St
simple work in their groups to read, annotate, and ultimately decide i
iS true or not.

2. Students must defend their answers using evidence from the text a
acknowledge/refute a possible objection to their claim.

Closing/Summary Students will respond to the Exit Ticket on the back of their handout.

(5 mins)

How confident do you feel in your diby to judge if a source is reliable?

1-1am confused about this and need help.

2 - I understand a little but still have questions.

3 - I understand how to do this.

4 - | understand well and could teach someone else.

Suggested Groupsshould be based around students levels of reading comprehension a
Differentiation proficiency in identifying and evaluating claims. Each homogenous group w
leveled texts according to these criteria.
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Assessments

assessment.

Do Now, questioning during modeling, writtenoposal with teacher check, sel
constructed questions with teacher check, evaluation of article credibility, e»

Lesson Five Materials

Lesson Five PowerPoint

Do Now: Will be checked in 5 minutes!

Imagine you are the principal of a high school
and you are called to the scene of a fight in
the cafeteria. The cafeteria is filled with
students, staff, and the two students involved
in the fight. How would you get to the bottom
of who started the fight? Describe your
approach in at least 3 sentences.

Media Reliability Checklist (CRAP Test)

Current
Reliable
Authors & Experts
Purpose

IS IT A COLD OR THE FLU? Having one of these

symptoms by itself doesn’t
necessarily mean you're sick.

In the same way, checking
one of the “unreliable” criteria
doesn’t mean the article is
necessarily unreliable.

Use your judgment and look
for multiple unreliable criteria
being met.

Exit Ticket

HRAMING

Yesterday you drafted a research proposal that will allow you to have a clear
direction as you conduct your research

Today you will learn how to determine if a media source is reliable. In this
context, the word reliable means that we can trust that the media source is
accurate and fact-based. Media sources include websites, newspapers,
news broadcasts on television, magazines, books, and more

Going forward you will conduct research on a laptop only when you have
fully completed your proposals, had them signed, and completed today's
assignment. Your research will ultimately help you prepare a speech

' Jose Antonio Vargas &

v - 4
Thia 6 whe happers when 8 goversonkhgieves pocple e Mmml.
TWegal " T

Voo of -

M"v‘“""’d Citinen
\];A/J-'-—' Veryer J

Does your group have real news...or fake news?!
— Read the article once alone.

— Go through each letter of the C.R.A.P. chart with
your group. Discuss and record your notes.

— Decide as your group...is it real or fake?

Students will respond to the Exit Ticket on the back of their

handout.

How confident do you feel in your ability to judge if a source is

reliable?

1 -1 am confused about this and need help.

2 - lunderstand a little but still have questions.

3 - I understand how to do this.

4 - I understand well and could teach someone else.
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Lesson Five Handout

T FAKE NEWS]

Checklist

Notes

When was the article published? How
recent is the research in the article?

URRENT Has the article been updated or
edited since publication?

ELIABLE

How does the website end?
(.gov and .edu = reliable;
.com and .org = may not be reliable)

Is the article’s language emotionally
charged? Does the article describe
feelings or facts? How do we know?

Where do the facts come from? How
were the facts collected?

Who wrote the article? Does anything
the author make us distrust the
accuracy of their information?

UTHORS Who is quoted in the article? Are their
Jjob, education, or other credentials
(what gives them credit) revealed?

& EXPERTS Why should we listen to them?

Is this article trying to persuade you
to believe something?

URPOSE Is it attempting to influence you to
vote for someone, buy something, or
invest time or money into a cause?
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Lesson Five Fake Article 1

Low Level

Name Period

Welsh Dragon Successfully Hatched at Bangor University

The best and most interesting scientific discovery of the year is the first Welsh Dragon
born in over 500 years has been successfully hatched at Bangor University. Scientists
managed to clone the Welsh Dragon after finding blood within mosquitoes that had
been fossilized in amber. They then used the DNA from the dragon blood to complete
the cloning process.

A scientist explained how the process was achieved, he said: “500 years ago, the
mosquito bites a Welsh Dragon and drinks some of its blood. Then it lands on a tree.

“The Dragon was born at 00:01 hrs this morning, 1st April, as far as we can tell, he
appears 1o be a healthy Welsh Dragon and we've called him Dewi, he is likely to
develop his full red colouring on maturity, in about 250 years.”

This discovery is the most helpful and important on all scientific discoveries this year.
Experts everywhere agree that this Welsh Dragon discovery will lead to lots of
advancements in science.

Now that the Welsh Dragon has been hatched from DNA from a fossil, scientists are
going to try this process with new animals. Scientists are currently using dinosaur bones
to create new dinosaur eggs. Reports say the dinosaur sggs will begin hatching in 2019,

Lesson Five Fake Article 2

Middle Level

TEXAS: MAN FREED AFTER OUTLIVING 88-YEAR
PRISON SENTENCE FOR HORSE THEFT

A 106-year old man from Texas was liberated from prison this morning
after iving an 88-year ing the first prisoner to do so
in the history of the United States.

Grandson of one the most famous horse thieves in American history, Henry
William Borne was arrested by the Texas Rangers in 1908 for being part of in
a notorious horse-stealing ring.

Borne, his father and seven other accomplices were accused of stealing over
7,000 horses and mules, including a lot of 1,735 horses destined to the
American military effort in the first World War.

The eight others were sentenced to death and hanged in 1909, while Borne,
who was underage when the crimes were committed, was sentenced to 88
years in prison.

Unexpectedly, the Amarillo native actually survived his sentence, which was
spent in a total of 11 different detention centers.

He was liberated this morning from the prison he stayed at in Texas, after
spending close to a century behind bars.

Mr. Borne expressed his worries about adapting to life in the 21st Century.

“I saw a few cars once as a kid when | went to Dallas. I've been

watching
TV and | know they're now everywhere, but I'll have to get used to it.”

Despite his long incarceration, the 117-year old man also fears he could have
difficulty adapting to a life without crime.

“All I've ever been outside prison is a horse thief. That's the only thing |
was good

at. | bet I'd still be better than most of today’s horse thieves, even at my
age.”
Despite his fears, a man at the Texas Department of Criminal Justice
considers there is a “very low risk” thal he will resume his life of crime.

In fact, it has been reported that the number of horse theft has constantly
dropped over the last century and the use of identification microchips over
recent years has made such crimes much easier to solve.

Punishment for horse theft can still be severe. Reports state a woman in
Arkansas was sentenced to 60 years in prison for the 2011 theft of five horses.
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Lesson Five Fake Article 3 (High Level)

Are ‘Mutated’ Daisies Really Caused by Fukushima Radiation?

Radiation from damaged power plant may be responsible for odd flowers, but
there could be other forces at work.

BY BRIAN CLARK HOWARD, NATIONAL GEOGRAPHIC

=g v

@san_kaido
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6:49 AM - May 27, 2015

Q 1,012 O 2,033 people are talking about this

This image of malformed daisies has gone viral, but is it caused by Fukushima radiation?

A picture of malformed daisies uploaded to Twitter from Japan is going viral, causing
many people to speculate that radiation from the damaged Fukushima nuclear power
plant, which was rocked by a 2011 tsunami is to blame for the oddity.

“Frightening. Fukushima daisies go viral as nuclear radiation is blamed for
deformities,” one twitter user noted.

But plant scientists aren’t so sure. It's possible the radiation could be involved, but
there are a number of other explanations as well, they say.

That's about 108 miles (173 kilometers) southwest of the Fukushima Daiichi
plant, which was disabled by the March 2011 tsunami and leaked radiation int

Twitter user @san_kaido first shared the picture in late May, from Nasushiobab
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The radiation at the site where the stretched-looking Shasta daisies were
photographed was 0.5 pSv/h, wrote @san_kaido, an account set up in the Tochigi
Prefecture Nasu district to disseminate information about radiation and Fukushima.
That might sound scary, but that level is considered only slightly above normal and is
classified as safe for “medium to long term habitation.”

It’s possible the flower deformity could have been induced by radiation, says [effrey |.
Doyle, a professor of plant biology at Cornell University. However, “this is a pretty
common mutation in daisies that I've seen sporadically in various places not
associated with radioactivity,” he says.

There are many factors that can cause the oddity, Doyle says, from chemicals to
diseases, a hormone imbalance, or random mutations to inherited genes. This
particular malformation has been seen in numerous species of the world's 20,000
members of the daisy family, from Holland to Idaho.

He's not ruling out a role for Fukushima: "It wouldn’t surprise me to find mutations
of all types, including this one, in places that have higher than average levels of
mutagenic agents, such as a radioactive site or toxic waste dump.”

But this single plant is not enough to make a connection. If many other plants were
found in the immediate area with mutations, that would provide more evidence of a
possible link, he says.

Even if radiation levels were 10 times what was reported at the site, “the dose rate
would be highly unlikely to induce a significantly higher level of mutations,” says
Edwin Lyman, a senior scientist with the Union of Concerned Scientists. “But at areas
closer to the release site, local dose rate levels were much higher at the time of the
accident and possibly could have caused high additional mutation rates in flora in
highly contaminated areas.”

"Not That Rare”

Beth Krizek, a plant biologist at the University of South Carolina, agrees that
radiation is a possible cause of the flower oddity, but says there are many other
possible explanations.

“It’s not that rare,” Krizek says of the odd daisies. “You could occasionally see this just
in plants growing in your garden.”

That being said, it's likely that the nuclear disaster has been impacting wildlife in
Japan, scientists reported in the Journal of Heredity in 2014. As in the aftermath of
the Chernobyl nuclear disaster in 1986, scientists have observed higher mortality
rates among birds, insects, and plants in the immediate vicinity of the radioactive
leaks.

—Rachel Becker contributed reporting to this story.

Follow Brian Clark Howard on Twitter and Google+.



Lesson Five Real Article (Middle Level)

Thieves snatch shark from San Antonio
Aquarium, wheel it out in a baby carriage

The shark appears brought their own net, snagged the shark from a
tide pool exhibit and escaped in a red pickup truck.

By Alex Johnson and Daniella Silva / Jul.30.2018 /
8:02 PM EDT / Updated Jul.31.2018 / 10:06 AM EDT

AR N 3 & 2

Ahorn shark at the San Antonio Aquarium. The aquarium said three people stole a
16-inch horn shark and smuggled it out of the aquarium in a baby stroller on
Saturday.San Antonio Aquarium

Three people snatched a small shark from a pool at the San Antonio
Aquarium and smuggled it out in a baby carriage over the weekend,
the aquarium said Monday.

One suspect is in custody and "the shark is alive and well and on its
way back to the aquarium,” Jenny Spellman, the aquarium’s general
manager, told NBC News on Monday night.

Leon Valley Police Chief Joseph Salvaggio said officers initially
refused to believe that the 911 call that came in Saturday was real.
But "they finally convinced me that it was true somebody had
walked in and stole a shark out of a aquarium," he told NBC affiliate
WOAI of San Antonio.

Jamie Shank, the aquarium’s assistant director of husbandry, said
the shark, who is named Miss Helen, is "a tough little horn shark."

"When this happened all the staff was very heartbroken simply
because we did not think that she would even survive that in itself,"
she told reporters. "I'm really proud of her and I'm so overjoyed to
have her back."

She added that Miss Helen will go into quarantine for an
observation period to ensure that she is unharmed before being
returned to the exhibit.

The horn shark is a small, slow-swimming member of the bullhead
shark species, found mainly off the West Coast from California to
the Gulf of California. They mostly eat mollusks, crustaceans,
worms and sea anemones.

"We value the lives of all of our animals and take pride in the care
that we are able to give them as well as the education that we are
able to give to the general public about these treasured species,"
the aquarium said.
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Spellman said her reaction was "just absolute shock.”

"l couldn't believe that somebody would do something like that,” she
said.

Security video released Monday shows the sharknappers strolling
through the aquarium’s hallway pushing the baby carriage along on
Saturday before they drove off with the 16-inch shark in a red
pickup truck.

The aquarium said the thieves brought their own net with them to
snag the shark from an interactive "touch pool” at the tide pool
exhibit while an attendant was assisting other visitors.

They then ducked into a filter room and emptied out a bleach
bucket, into which they deposited the shark, the aquarium said.
They used the bucket to transfer the shark into the stroller and
"hurried up the stairs and out to the parking lot,” it said.

The aquarium said managers raced to the parking lot and caught up
with the suspects — who denied access to both the vehicle and the
stroller.

Salvaggio told reporters at the aquarium Monday night that police
tracked the vehicle down and found a house close to that vehicle.
They were able to recover the shark and get confessions from two
of the suspects, he said.

"When we got into the garage and into the house, it looked like
almost a mock-up of here,” he said, referring to the aquarium. "He
had a lot of different marine animals in the home, very much knew
what he was doing.”

Salvaggio said the aquarium was lucky that it was dealing with
someone who knew how to care for sharks.

"Luckily for the shark and for the aquarium here we were able to get
that animal back into one piece,” he said.

"We don't think he was planning on selling it. He didn't say that, but
from looking at the other animals there, more than likely it was
something that he wanted.," he said. "He had had one of these in the
past, don't know, | think the animal had died sometime in the past.”



Lesson Six: Researching for Evidence

CCSss: CCSS.ELALITERACY.W.9-10.7
Conduct short as well as maestained research projects to answer a
question (including a setfjenerated question) or solve a problem; narr
or broaden the inquiry when appropriate; synthesize multiple sources
the subject, demonstrating understanding of the subject under
investpation.
Learning SWBAT use a checklist and graphic organizer to conduct meaningfu
Objective: scholarly research on a topic of their choosing.
Learning Aim: How can | conduct scholarly research that supports my claim?
Materials: 1. Laptops
2. PowerPoint
3. Notes organizer/C.R.A.P. checksheet
Do Now (57 Students will respond to the Do Now in their notebooks.
mins)

(Presented on the

board)

Do Now: What is the first website you go to when you need to search
something? How do you narrow dowre results when there are multipl
options?

Mini-lesson

(10 mins)

A. ShareOut/Transition (35 mins)
a. Students will pair/share their responses with a partner sitting
nearest to them.

B. Framing (On PowerPoint)

1. Yesterday. We learned about how tvaluate whether or not a medig
source is credible. Previously, you have determined a topic for resea
and the questions you will use to find specific information to prove yg
claim.

2. Today: You will be using your knowledge of credible resources to
perform research. We will also talk about where to look on the interne
find these resources.
3.Goingforward: Todayos
week that is rooted in sound evidence.

research will

C. Modeling (#10 mins)

a. For teamteaching periodsyne teacher will model the process
from the computer while the other circulates the room to ensu
students stay on task. For ged and 15:1, teacher will model th
process from the computer and circulate the room intermittent
take questions.
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1. Where do | go to begin?
wi ki pedi a.com may not be a i
to begin your research. Consider using Wikipedia to search yq
topic initially, and to gather keyboards, events, and important
people related to your subject. Beware Don 6t f al |
hole! (Limit time to 10 minutes)

2.Where to | go to dive deeper?
Once youbve gotten a sho
you want to conduct furt
research to more scholarly sources.
education.iISEEK.com is a great resource for students, teache
principals to find articles from trusted newspapers and journal
Use the sidebar on the left hand side to filter by topic.

3. Where do | go to challeng myself?
scholar.google.com is a search engine that allows you to sear
documents from courts, universities, aber professional
databases.

rt [
her

Student
Practice (30 mins)

D. Student Practice
1. Using their research questions, C.R.A.P. Checklist, and XBtgzhic
Organizers, students will find useful and legitimate evidence about th
topic that will prove their claims.
2. No students will be allowed to use a laptop until they finish their
proposals and have them approved. Desks must be clearenferything
except the materials listed in item 1.
3. Before researching, students should write their approved research
guestions in the column | abel ecq¢
i nformation that answers them,o
Before moving on, students must record the website they found the
information at and the criteria it meets of theR@.P. Checklist that
confirms it is reliable infor md
i's it Reliable?0o0
4. Teachers will circule between the groups to ensure that students ¢
appropriately staying on task.
5. Any students that use computers inappropriately (to access
unapproved websites, to play games, etc.) or are @Hsk and need to
be redirected more than twice will be giva an alternate task to
complete. These students must complete their research at home or &
coming after school to work alongside teachers in a 1:1 setting whersg
they can be closely supported.

Closing/Summary

(5 mins)

Students will respond to the Exit Tekon the back of their graphic
organizer before submitting.

How confident do you feel about the research you found on your topi
today?
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1- 1 am confused about this and need help.

2 - I understand a little but still have questions.

3 - I understand howo do this.

4 - | understand well and could teach someone else.

Suggested
Differentiation

Students with higher reading comprehension skills should spend less
on Wikipedia and explore more scholarly websites to research their
claims. They should be @pared to find more detailed and sophisticate
answers to their research questions. As an extension, they can try to
reliable sources on their own, as well as create more research quest
their topic.

Assessments

Do Now, partner discussion, cotapon of notes graphic organizer, Exit
Ticket selfassessment

Lesson Six Materials

Lesson Six PowerPoint

Do Now:

What is the first website you go to when
you need to search something? How do
you narrow down the results when there
are multiple options?

Modeling:
Where do | begin?

wikipedia.com (No more than 10 mins!)

Where do | go to dive deeper?

Education.iSEEK.com

Where do I go to challenge myself?

Scholar.google.com

Framing

Exit Ticket (Below your graphic organizer)

How confident do you feel about the research you found on
your topic today?

1- 1 am confused about this and need help.

2 - | understand a little but still have questions.

3 - | understand how to do this.

4 - | understand well and could teach someone else.
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Lesson Six Handouts

[§ IT FAKE

NEWS!

Checklist

Nome Periad

Notes

[UIK[NI

When was the article published? How

recent is the research in the article?

Has the article been updated or
edited since publication?

Research Graphic Organizer
In arder to properly explain y 5
impartant that you have the

Fill out the following
as the source from which you found it.

REUABL[

How does the website end?
(gov and .edu = reliable;
.com and .org = may not be reliable)

Is the article’s language emotionally
charged? Does the article describe
feelings or facts? How do we know?

Where do the facts come from? How
were the facts collected?

My topic is

AUWUKS

& bupeRTs

Who wrote the article? Does anything

the author make us distrust the
accuracy of their information?

Who is quoted in the article? Are thei
Jjob, education, or other credentials
(what gives them credit) revealed?
Why should we listen to them?

PUHO&E

Is this article trying to persuade you
to believe something?

Is it attempting to influence you to
vote for someone, buy something, or
invest time or money into a cause?

Research Question Notes Source & Why is it
Reliable?
#1
2
ir
#3

Lesson Seven: Outlining the Speech

CCSS:

CCSS.ELALITERACY.W.9-10.1
Write arguments to support claims in an analg$isubstantive topics or
texts, using valid reasoning and relevant and sufficient evidence.

Learning
Objective:

SWBAT begin writing speeches that advance a claim about an issue
society that requires change.

Learning Aim:

What is an issue in our sogighat requires change and why should it b
changed?

Materials: 1. PowerPoint
2. Notes organizer
3. Speech Task Handout
4. Writing an Outline Handout
Do Now (57 Students will respond to the Do Now on their Speech Tagkne

mins)
(On Speech Task

Handout)

Handout.

Do Now: Today we will begin outlining our speechaspond to the tas
question, written aboveYou may use the sentence starters (option 1)
providedor use your own language (option 2).

Teacher wil/l circul ate the roor
effectively respond to the task question will be initialed to indicate the
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students are ready to move on to the Outlining phase of the writing
process.

Mini-lesson

(10 mins)

A. Framng (On PowerPoint)

1. Yesterday. We completed our research on our chosen topics using
reliable sources. We found evidence that we can use to effectively pi
our claims to be true.

2. Today: We are going to begin outlining and drafting our speeches.
3. Going forward: Throughout the next several classes, we will write
speeches and engage in the entire writing process. Outlining, draftin
engaging in peer and salfsessment, and revisiwgl ensure that our
final products meet all of the necessanyecia and effectively establish
and prove our claims.

B. Review Final Assessment Task (5 mins)
1. Students will review the established criteria for their final assessm
as outlined on the Speech Task Outline Handout:
a.Required
-Create aclaim (something you argue is true) that you defend
throughout your speech
-Providetwo pieces of evidendeomtwo different sources
-Provideanalysis(explanation) of your evidence that connects
to your claim.
-Have a clear introduction and conclusion.
b. Bonus (As a challenge you may)
-Include acounterclaim(opposing side) and eebuttal (proof the
opposing side is wrong.)
-Make use of ahetorical devicdike anaphora(repeating the first
few words of a sentence) figurative language(nontliteral
language that may compare unlike objects)
2. Teacher will take questions and concerns that pertain to everyone
class. Individual questions will be addressed duringarene
conferencing.

C. Modeling how to complete the Writing an Gn# Handout (57
mins)

1. Teacher will display and explain their model outline using the
same claim that ATeenagers 1
will be modeled examples bbthoptions for outlines, but
students only need to completee

Student
Practice 25-30
mins)

D. Writing an Outline
1. Students will chooseneof the two outline formats provided t(
complete their outlining and p#eriting of their speeches.
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2. While working, teacher will circulate the room and engage i
oneon-one conferencegtaddress any individualized questions
concerns, as well as ensure that students are all working and
staying on task.

Closing/Summary

(5 mins)

Students will respond to the Exit Ticket on the bottom of their outline

How confident do you feel about wiag on to the next step of the writir
process (Drafting/Revising)?

1-1do not feel confident at all, | need help.

2 - | feel somewhat confident but not fully prepared.

3 - | feel confident about moving on and am ready to start
drafting/revising

4 - | feel extremely confident about moving on and could even help
someone else with their outline.

Suggested
Differentiation

Students with a lower command of standards and objectives related
unit should use option 1 of the Do Now, where they mayhesentence
starters and transitions provided to outline their claims. Students with
higher command of standards and objectives related to this unit shol
use option 2 of the Do Now, where they will be encouraged to use th
own words and transitiorte create their claims.

As an extension, students that complete the required elements of the
speeches should additionally include a counterclaim and rhetorical
devices in order to challenge themselves. Teachers will speak privats
with students who thebelieve should be completing this extension ba
on their higher command of standards and objectives related to this (

The Speech Outline Handout will allow for differentiation and student
choice in regards to how they complete theirpriting ard outlining for
their speech. One option will is a more conventional, linear and heav
guided format while the other option is more visual, representative, a
lessstructured. These different options will allow both for increased
student autonomy as wWels selfreflection about their unique learning
styles and preferred means of conveying information.

Assessments

Do Now (approval of claim), checks for understanding, completed ou
of speech, Exit Ticket sedssessment
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Lesson Seven Materials

Lesson Seven PowerPoint

Do Now:

Respond to the task question on
your Speech Task Outline
Handout. You may choose
Option 1 OR Option 2

Final Assessment Task

Required:

-Create a claim (something you argue is true) that you defend
throughout your speech

-Provide two pieces of evidence from two different sources.
-Provide analysis (explanation) of your evidence that connects it
to your claim.

-Have a clear introduction and conclusion.

Bonus:

-Include a counterclaim (opposing side) and a rebuttal (proof the
opposing side is wrong.)

-Make use of a rhetorical device like anaphora (repeating the first
few words of a sentence) or figurative language (non-literal
language that may compare unlike objects)

Modeling
Option 2:

Claim:
Teenagers
need to
maintain
healthy diets

FRAMING

1. Yesterday: We completed our research on our chosen topics
using reliable sources. We found evidence that we can use to
effectively prove our claims to be true.

2. Today: We are going to begin outlining and drafting our

speeches.

3. Going forward: Throughout the next several classes, we will
write our speeches and engage in the entire writing process.
Outlining, drafting, engaging in peer and self-assessment, and
revising will ensure that our final products meet all of the necessary
criteria and effectively establish and prove our claims.

Modeling
Option 1:

Claim:
Teenagers
need to
maintain
healthy diets

Exit Ticket: Respond on the bottom of your outline:

How confident do you feel about moving on to the next step of the writing process

(Drafting/Revising)?

1 - I do not feel confident at all, | need help.
2 - | feel somewhat confident but not fully prepared.

3 - | feel confident about moving on and am ready to start drafting/revising
4 - | feel extremely confident about moving on and could even help someone else

with their outline.
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Lesson Seven Handouts

Speech Task Handout

SPEECH TASK: Write a speech advancing a claim that responds to the following question.
2 What is an issue in our society that requires change, and why should it be changed? ¢

REQUIRED: |N YOUR SPEECH YOU MUST:
_= Create a claim (something you argue is true) that you defend throughout your speech
_= Provide two pieces evidence from two different sources.
_= Provide analysis (explanation) of your evidence that connects it to your claim
_= Have a clear introduction and conclusion

BONUS: AS A CHALLENGE YOU MAY:
'\" Include a counterclaim (opposing side) and a rebuttal (proof the opposing side is wrong)
% Make use of a rhetorical device like anaphora (repeating first few words of a sentence)
or figurative language (non-literal language that may compare unlike objects)

DO NOW: Today we will begin outlining our speeches, which we are aware
will be given on Monday. Respond to the task question, written above.
You may use the sentence starters (option 1) provided or use your own
language (option 2).

OPTION T: An issue in our society that requires change is..(name the issue

and explain it to your audience)

. This issue is important and needs change

because...

OPTION 2:

Your teacher must write their initials in the space to signify that your

claim is complete and you are ready to outline.

Teacher initials:
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Differentiated Outline Handout: Student Choice 1

A. Introduction:
1. Your "hook” statement: this could be an interesting statistic or fact,
a quote from the Quotionary, a brief story that connects to your
topic, or a question.

2. Your claim:

B. Body 1
1. First piece of evidence; cite the source ("According to.." or “As
stated by..")

2. Analysis of evidence: in your own words, what does this quote show
or prove?

3. Link this back to your claim: how does this evidence prove your
claim?

C. Body 2
1. First piece of evidence: cite the source (“According to.." or “As
stated by...")

2. Analysis of evidence: in your own words, what does this quote show
or prove?

3. Link this back to your claim: how does this evidence prove your
claim?

D. Conclusion
1. Restate your claim and summarize the key reasons that support
your claim.

2. Leave your audience with a question to reflect on, a “call to
action” (a suggestion for what they can do to fix the problem) or a
thought to consider.
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Differentiated Outline Handout: Student Choice 2

Name: _

Period:

— Choose only one side of this paper to complete! —

Intfroduction: Hook (Quote,
question, fact or story) + claim

Body Paragraph 1: Evidence (include the source), analysis (explanation) of the
evidence, and connection back to your claim (how does it prove the claim?)

Body Paragraph 2: Evidence (include the source), analysis (explanation) of the
evidence, and connection back fo your claim (how does it prove the claim?)

Conclusion: Restate claim, key
points + leave audience thinking
with a question or “call o action”

Lesson Eight: Writing the First Draft

CCSsS: CCSS.ELALITERACY.W.9-10.1
Write arguments to support claims in an analysis of substantive topic
texts, using valid reasoning and relevant and sufficient evidence.
Learning SWBAT write the first draft of their speech that advances a claim abq
Objective: an issue in society # requires change.
Learning Aim: How do we turn our outlines into drafts?
Materials: 1. PowerPoint
2. Notes organizer
3. Writing an Outline Handout
4. Transition Phrases Handout
5. Thesaurus
Do Now (57 Students willexchange their outlines with a partner sitting next to ther
mins) and respond directly on their papers. The prompt will be displayed or

board for students to complete.
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(On Speech Task
Handout)

Do Now: Exchange your completed outlines with a partner sitting ne
you. Review your p a glow(ssmethmg pasitivel
you saw) and ogrow (something you think they need to work on.) For|
exampl e, fAO0One gl ow okthatdrdbedmye al |
attention. One grow could be improving your analysis by directly

explaining how your evidence pi

Teacher will circulate the room and make sure students are on task.
done, students wi | | andartsweramy questen
that they may have about their feedback.

Mini-lesson

(10 mins)

A. Framing (On PowerPoin{l-2 mins)
1. Yesterday. We created our claims and outlined our speeches to en
they have introductions, clear claims, effectwédence, strong analysis
and conclusions.

2. Today: We are going to create extended drafts of our work by addi
transition phrases and sentences.

3. Going forward: Throughout the next several classes, we will contin
to write our speeches and engage in the entire writing process. Once
complete our drafts, we will engage in passessment and revisitm
ensure that our final products meet all of the necessieyia and
effectively establish and prove our claims.

B. Modeling How to Add Transitions {§ mins)

1. In order to turn their outlines into first drafts, students will need to
incorporateransitions,or words or phrases that provide connections
betweendeas, sentences, and paragraphs.

2. Displayed on the PowerPoint will be sample transition phrases for
aspect of their speech.

3. Teacher will use one of their sample outlines from the previous da
demonstrate how to add appropriate transitionds and phrases to turn
into an extended first draft.

Student
Practice 25-30

mins)

C. Drafting

1. Using the transition words or phrases, students will expand their
outlines into first drafts.

2. Teacher will circulate and conference with studengltiess any
individual questions, comments, or concerns.

Closing/Summary

(5 mins)

Students will respond to the Exit Ticket on the bottom of thirsir drafts

How confident do you feel about moving on to the next step of the wi
procesg{PeerAssesmenj?

1-1do not feel confident at all, | need help.
2 - | feel somewhat confident but not fully prepared.
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3 - | feel confident about moving on and am ready to sklftand peer
revisions.

4 - | feel extremely confident about moving on and could even help
someone else with thdirst draft

To accommodate students with different visual abilities, the sample
transition phrases will be both displayed on the PowatRwid provided
on a handout.

Suggested
Differentiation

Teacher will prioritize conferencing with students who have thus far
demonstrated a lower proficiency for the unit standards and objective
ensure they can maintain the same pace as more advanced students

As an extensigrstudents that complete their first drafts ahead of time
be given a thesaurus so that they can increase the sophistication of {
language.

Do Now (peerevaluation), checks for understanding, completion of fir
draft, Exit Ticket (si-evaluation)

Assessments

Lesson Eight Materials

Lesson Eight PowerPoint

Framing:
Do Now

Exchange completed outlines with a partner sitting next to you. Review your
partner's work and write:

Yesterday we created our claims and outlined our speeches to
ensure they have introductions, clear claims, effective evidence,
. ) ) strong analysis, and conclusions.

One glow, or something positive you saw in their work

and Today we are going to create extended drafts of our work by

adding transition phrases and sentences.

One grow, or something you think they need to work on

Going forward we will continue to write our speeches and
engage in the writing process. After we complete our first drafts,
we will engage in peer and self-assessment.

For example:

One glow is your really engaging hook that grabbed my attention. One grow
could be improving your analysis by directly explaining how your evidence proves
your claim.

Transition Words and Phrases

Why do we need them?

Exit Ticket

How confident do you feel about moving on to the next step of the writing
process (Peer and Self-Revision)?

-Provide connections between ideas,
sentences, and paragraphs.

Transitions into Claim:

“Considering all of the
evidence, it is clear
that...”

“It is obvious is that we
must...”

Transitions into Evidence

“The article states
that...”

“Another piece of evidence
that supports this is...”

Transitions into Analysis

"This evidence proves the
claim because...”

“With this evidence, the
claim is proven true
because...”
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revisions.

4 - | feel extremely confident about moving on and could even help
someone else with their first draft.



Lesson Eight Handouts

Transition Words and Phrases

Why do we need them?

-Provide connections between ideas,

sentences, and paragraphs.

Transitions into Claim:

Transitions into Evidence

Transitions into Analysis

“Considering all of the
evidence, it is clear
that...”

“It is obvious is that we

“The article states
that...”

“Another piece of evidence
that supports this is...”

"This evidence proves the
claim because...”

“With this evidence, the
claim is proven true

must...”

because...”

Lesson Nine: Peehssessment

CCSsS: CCSS.ELALITERACY.W.9-10.5
Develop and strengthen writing as needed by planning, revising, edit
rewriting, or trying a nevapproach, focusing on addressing what is m
significant for a specific purpose and audience
Learning SWBAT engage in collaborative peassessment, evaluating and
Objective: responding to their peerso6é ar gl
Learning Aim: How can | stengthen my argument using feedback from my peers?
Materials: 1. PowerPoint
2. First Draft
3. PeetAssessment Handout
4. Sample Speech
Do Now (57 Students will respond to the Do Now in their notebooks:
mins)

(Presented on the

board)

Do Now: Write a brief letter to the classmate who will be assessing y
speech. Guide them eme part of your speech that you feel confident
aboutand onepart of your speech that you would appreciate them
providing extra feedback on.

64



For example:

Dear Friend,

When you read my speech, please know that | am very confident in {
quality of my claim because it is very clear and direct. | would appred
you taking the extra time to look deeply at my use of figurative langu
because | d edadnetapkan amectly ih my secorsl body
paragraph.

Thank you,
Friend

Mini-lesson

(10 mins)

A. Framing (On PowerPoin{R mins)

1. Yesterday. We expanded our outlines into completed first drafts tha
include all of the required criteria for affective argumentative speech
2. Today: We are going to exchange drafts with a partner. You will
evaluate and provide both positive and constructive feedback on eac
ot herds wor k.

3. Going forward: You will reflect on the feedback given on your work
anduse it to strengthen the quality of your final draft.

B. Guided Practice (8 mins)
1. On the board will be the PeAssessment Checklist displayed. Teac
will alternatively coldcall and ask for volunteers for students to read ¢
each criteria on the hdout and then summarize it in their own words.
2. Modeling
a. This will be modeled by the teacher who will read out the fir
criteria, fNDoes the author g
explain, AThis is asking grabs
the reader or | isteneros att
reading or | istening. o
3. Students will read and explain the remaining criteria of the Peer
Assessment handout in their own words. Teacher will address any
guestions or concerns thaiply to the entire class.

Student
Practice (30 mins)

C. Exchanging of Letters (5 mins)

1. Partners will exchange their letters from the Do Now and take time
read them and respond to any questions or comments that may arise
D. PeerAssessment (25 mips

1. Students wil/ evaluate thei
Assessment Handout.

2. Teacher will circulate the room and ensure students are staying or
and address any individual questions.

Closing/Summary

(5 mins)

Exit Ticket: Review thdeedback your partner provided. Write them a
thank you letter acknowledging the criticism that you think will be mo
helpful for the improvement of your final draft.
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For example:

Dear Friend,

Thank you so much for assessing the draft of my speechlyl rea
appreciate how you pointed out a section where | could try to incorpd
anaphora for added emphasis.

Sincerely,
Friend

For Homework: Using the feedback given to you by your partner,
revise your essay so that it is completed and ready for tomorrow
when we do the final step of the writing process: Proofreading.

Suggested Students will be given the opportunity to either choose the partner th
Differentiation they participate in peaassessment with or be randomly assigned a pa

through the randorgenerator. Teacher will explain that there are
advantages and disadvantages to each option (choosing your partne
mean you are more comfortable giving and receiving constructive
feedback, while you may become more distracted, while randomly bg
assgned a partner may be a bit awkward at first, but will allow you to
potentially receive more objective and direct feedback.)
Assessments Do Now (selfassessment), colhlls and checks for understanding, Pe
Assessment, ExiTicket (formative check)

Lesson Nine: Materials

Lesson Nine PowerPoint
Do Now

Write a brief letter to the classmate who will be assessing your speech. Guide them to
one part of your speech that you feel confident about and one part of your speech that Framing:
you would appreciate them providing extra feedback on.

Yesterday we expanded our outlines into completed first drafts
that include all of the required criteria for an effective
argumentative speech.

For example:

Today We are going to exchange drafts with a partner. You will

Dear Friend, evaluate and provide both positive and constructive feedback on
each other's work..

When you read my speech, please know that | am very confident in the quality of my
claim because it is very clear and direct. | would appreciate you taking the extra time to
look deeply at my use of figurative language, because | don't know if | used metaphor
correctly in my second body paragraph.

Going forward you will reflect on the feedback given on your
work and use it to strengthen the quality of your final draft.

Thank you, Friend
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What are the 2 diferer sources they com from?

Peer A ment Checklist 1,

2 Exit Ticket

Author of Speach Does the uthor axpiain the svidsncs in heir own words?
portrer - e Review the feedback your partner provided. Write them a thank you letter
A RS 1 A Lt s o acknowledging the criticism that you think will be most helpful for the

1) Read through your partner’s first draft of their
spesch. Annotate with any initial commants.
2) Assass your partner's first draft using this

- improvement of your final draft.

5 e 8 conchusion that explaing o sumemarizes their caim?

indicated.
s Mo

Does the author start with an engaging haok?
Are thars passages of the speech Mal are unclea o hard 1o
Yos No understand? 1 o, underinie Sre and put a Guesson mark

e o oty sttt clm? Cha i o 321 compnnd > For example:
Yoo L What is one thing you Like about this speech? Dear Friend,
f yes, restata their claim into your own words, i
Whatis one guestion you have sbout s speech? Thank you so much for assessing the draft of my speech! | really
1M, whatcan ey 0 o mak thi s mare cear? appreciate how you pointed out a section where | could try to incorporate
e e o fasdback anaphora for added emphasis.
e e 2 pleces ol eence provied? Sincerely, Friend

Yos No

Lesson Nine Handout

Peer Assessment Checklist

What are the 2 different sources they come from?
1)

Author of Speech 2)
Does the author explain the evidence in their own words?
Partner
Yes No
1) Read through your partner’s first draft of their Do they use analysis to explain how the evidence proves their
speech. Annotate with any initial comments. claim?
2) Assess your partner’s first draft using this
checklist and respond to the guided questions . Yea No
indicated. Is there a conclusion that explains or summarizes their claim?
Does the author start with an engaging hook? Yes No
Yes No Are there passages of the speech that are unclear or hard to

understand? If so, underline them and put a question mark
next to the passage.

Is ther learly stats laim?
5 tnere‘a clearly statod cla Check this box when this is completed —> [

Yes No
What is one thing you like about this speech?

If yes, restate their claim into your own words.

What is one guestion you have about this speech?

If no, what can they do to make their claim more clear?

What is one suggestion for feedback or
improvement you have for this speech?

Are there 2 pieces of evidence provided?

Yes No
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Lesson Ten: Public Speaking Skills

CCSS: CCSS.ELALITERACY.SL.9-10.1.B
Work with peers to set rules for collegial discussions and deaisaking
(e.g., informal consensuking votes on key issues, presentation of
alternate views), clear goals and deadlines, and individual roles as n
Learning SWBAT identify and practice the appropriate classroom public speak
Objective: and listening skills necessary to persuad@adience to believe a claim.
Learning Aim: What skills will improve our public speaking abilities?
Materials: 1. PowerPoint
2. Postits
3. Chart paper
4. Markers
5. Strategies for Public Speaking Handout
Do Now (57 As students walk into the classroom, they will be handed aipost
mins) Displayed on the board wilbeadh ar t asking stu

(Presented on the

board)

nervous to present your speech
and a ANoO section.

Students will be guided tdaxe their posit on the section that fits their
response.

Mini-lesson

(15 mins)

A. Framing (On PowerPoinp mins)

1. Yesterday. We used peeassessment to revise and strengthen the
quality of our final drafts.

2. Today: We are going to learn anqutactice the skills necessary to feel
confident enough to present our speech in front of our classroom
community.

3. Going forward: You will be able to demonstrate your understandin
these skills when we present our speeches, our culminating assefgsn
this unit.

C. Guided Practice (8 mins)
1. Students will watch the shor
Voting Matters (ittps://www.youtube.com/watch?v=0q8uT2JAJw
2. After, they willrespond to the following questions in their notebook
1) Based on this speech, how would you describe President
Obamaés public speaking abil
2) When he speaks, what do you think he does well?
3) What do you think he could do better?
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3. Students wilpair/share their responses with a partner sitting near t
Teacher will circulate to hear student responses.

Student
Practice 25 mins)

D. Public Speaking Skills Jigsaw Activity

1. There will be 3 different stations around the room that each repres
one specific criteria of higljuality public speaking, Eye Contact, Body
Language, and Voice. Students will be randomly assigned to a statio
2. At each station, there will be chart paper with their criteria written &
the top. Students will create4ules to follow about their criteria.

3. Teacher wil/l model with the
provide tips and strategies that students should consider (for exampl
Aireview your speech ahead of ti
topic 0 Adondét apol ogize for missiy
presenting, 0 fAidress neatly and
strategies on their Strategies for Public Speaking Handeat{®s)

4. Students will work with their groups to cpite a list for their assignec
criteria. Teacher will circulate between groups to ensure they are sta
on task and provide starting points when groups may be stu<kg(12
mins)

E. Shareout of Jigsaw (10 mins)

1. Each group will display their list in thieont of the classroom and
present them. Each member should either be reading one of the iten
from their list, explaining what they mean, or modeling what it should
look like.

2. While watching each group present, students should be writing do
the straggies each group offers for their specific criteria on their copy
the Strategies for Public Speaking Handout.

Closing/Summary

(5 mins)

Students will respond to their Exit Ticket at the bottom of their hando

Which of the 4 criteria for strong publspeaking do you feehost
confident about and why? Which do you feabst nervousabout, and
which strategy will you apply during your presentation?

Suggested Teacher can explain before the jigsaw groups share out their work th

Differentiation studens that are less comfortable with public speaking can simply ree
one of the strategies their jigsaw group came up with while those tha
already more comfortable with public speaking can take the more dif
role of explaining what they mean and minag what they look like.

Assessments Do Now (selfevaluation), written response and analysis of public

speaking performance, smaghoup/partner discussion, grewmrk
collaboration and discussion, grewprk participation and presentation,
audience paitipation formative check, Exit Ticket (sedfvaluation)
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Lesson Ten: Materials

Lesson Ten PowerPoint

Do Now: Place your post-it to the corresponding
response to the following prompt:

Are you nervous to present your speech in
front of the class?

Yes No

President Obama: “Why Voting Matters”
https://www.youtube.com/watch?v=0g8uT2JATJw

1) Based on this speech, how would you describe
President Obama'’s public speaking abilities?

2) When he speaks, what do you think he does well?

3) What do you think he could do better?

70

Framing:

Yesterday we used peer-assessment to revise and strengthen
the quality of our final drafts.

Today we are going to learn and practice the skills necessary to

feel confident enough to present our speech in front of our
classroom community.

Going forward you will be able to demonstrate your
understanding of these skills when we present your speeches,
our culminating assessment for this unit.




