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Dance Integration Professional Development: Impacts of Dance in Teaching

Imagine you are back in elementary school. What is the first memory that comes to
mind? Are you drawing a picture of your pet? Are you playing your favorite game in gym? Are
you working on fun projects? It is likely that the significant knowledge you gained was not
reinforced through routine worksheets or standardized tests. Students recollect information more
readily and clearly when their learning is engaging and fun. A great way to get students involved
and engaged in learning is through arts integration. “Arts integration is an approach to teaching
in which students construct and demonstrate understanding through an art form” (Silverstein &
Layne, 2010, p. 1).

Arts integration is not an instructional tool that is utilized greatly by many teachers. This
is because the integration of arts in education is not emphasized as an instructional tool
throughout many teachers’ certification experiences. Through my review of various arts
integration articles and journals, I have developed these ideas of creating a professional
development based on the incorporation of arts. Looking at professional developments offered
through different programs, I have found that there are some that focus on arts integration. This
provides evidence that working professionals deem arts integration to be a viable teaching
strategy. Having a major focused in dance, I chose to emphasize the use of dance integration
over other art forms within my professional developments. When researching, there were
several objectives that were important to concentrate on: what is the overall goal of a
professional development, what impact does arts integration have, what is the correct way to use
arts integration in the classroom, and why should dance be in the classroom? By answering
these questions, I am able to develop professional developments that clearly show teachers what

dance integration is and how it can be correctly used in the classroom.



Purpose of Professional Developments

Throughout my college career, I have participated in various teacher professional
developments throughout various programs and school districts. These experiences have
allowed me to grow as a teacher and understand more clearly their purpose. Professional
developments provide teachers with new instructional strategies to be used in the classroom, give
clarification on how standards are changing, and highlight how different types of assessments
can be made. Furthermore, professional developments are essential for teachers to help improve
their teaching and impact students learning (Borko, 2014).

Though I have experienced many professional developments, I wanted to better
understand their overall goal and what makes them impactful. Thomas R. Gurskey’s (2003)
journal, What Makes Professional Development Effective, focuses on what makes professional
developments effective. Gurskey’s (2003) overall goal is to express “improvements in students
learning outcomes” when using professional developments (pg. 750). After taking a
professional development, teachers typically see a positive impact on their students learning.
Though this is seen as the most important goal, there are two other goals that must be met for the
first to be completed. In Thomas R. Gurskey’s (2002) journal, Professional Development and
Teacher Change, he describes two goals: “change in the classroom practices of teachers,” and
“change in their attitudes and beliefs” (pg. 383). By this, Gurskey means that, for student
outcomes to truly show improvement, teachers need to commit and truly changing their teaching
style. Keeping Thomas R. Gurskey’s three goals in mind, I connected these goals and ideas to
my professional developments by teaching ways of using dance integration, and the importance
of committing to these ideas. By accepting these ideas, teachers will see a positive impact in

student learning.



Dance Integration

When creating my initial professional developments, I focused on all art forms. These
include visual arts, dance, music, and theatre. This being said, each art form is typically
generalized into this one broad category of arts integration. Despite this, I feel with future
research, these arts can be distinguished into their own specific categories. Feeling more
confidant in dance, I naturally gravitated towards focusing my professional developments on
dance integration.

Throughout my research I found that arts integration has many positive impacts on
students. Though the articles and journals were focused on the broad idea of arts integration,
many of these ideas translate well to dance integration. Most students show to gain positive
impacts from arts integrated lessons, including students with disabilities (Mason, Steedly, &
Thorman, 2008). Seeing that dance integration shares common ideas with arts integration, it too
would display positive impacts for the majority of students. Debra Ingram and Eric Riedel
(2003) studied impact of arts integration throughout various schools. In their article, Ingram and
Reidel show how arts integration is more effective in student learning that other teaching
strategies because it has a high positive impact on student achievement. These positive impacts
showed to have an increase in end-of-year testing scores. This being said, these impacts may not
occur for every student because it depends on how the lesson is taught and how each student
learns. One long-term effect of arts integration is that students are able to better retain
information (Hardiman, Rinne, & Yarmolinskaya, 2014). If students are able to retain
information more efficiently, this reinforces the higher test score results seen in Ingram and
Riedel’s study. Therefore, by focusing on dance integration in my professional developments,

participating teachers are likely to notice a net increase in testing scores.



What is the correct way to use art integration in the classroom? Lisa LaJevic (2013)
wrote a great article that focused how arts integration is understood, implemented, and
experienced by elementary teachers. Arts integration is more than simply doing crafts within the
classroom; however, many teachers mistakenly categorize arts integration as such. Because of
this, teachers do not feel the need to integrate arts into graded assessments as art activities are
viewed as leisure-activities. Students should be constructing and demonstrating understanding
through art forms combined with the core subject areas and use them continuously throughout
the lessons. I believe that if teachers view arts integration as a useful tool, they will respectfully
notice greater information retention and testing performance in the classroom.

Throughout my research, I thought about this question; why should dance be in the
classroom? Kelly Becker (2013) goes into great detail about how dance can make a positive
impact on the physical health, cognitive development, kinesthetic learning, 21% century skill
development, and memory retention for students. Dance is a great form of exercise, which
benefits the general health of the student. Cognitive development is also improved through
dance because movement causes increased blood flow to the brain, allowing for the greatest
amount of thought process (Becher, 2013). Elementary school is the most ideal time to have
dance integrated lessons because younger students need to let out more energy throughout the
day (Becker, 2013). Additionally, dance reinforces 21% century skills by encouraging creativity,
communication, and collaboration.

Overall from this research on arts integration and dance integration I found that there are
positive and long-term impacts on testing scores, memory retention, physical and mental health,

and social skills. It is important for teachers to understand the difference between arts



integration and crafts. By outlining these determining factors, my professional developments
will encourage teachers to grasp the full potential of arts integration.
Creation of Professional Developments

It took some time to decide how I was going to plan these professional developments. I
decided to start off by establishing my central focus areas. My central areas of focus include
teachers learning about dance elements, experiencing successful dance integration, and creating
dance integrated lessons from this knowledge.

I decided to outline the professional developments as if they were, themselves, a dance
integrated lesson. Doing this allows for teachers to experience how a dance integrated lesson
feels. I started with an introduction and then proceeded with a warm-up. The warm-up was
meant to prepare the teachers physically and mentally. It was important to emphasize on the
warm-ups in each professional development because they are a great way to incorporate
movement in the classroom. After doing the warm-ups, several questions were asked: Why do
you think I started off with this activity? Can you see this being used in the classroom? Any
modifications you might make? These questions are meant to establish the teachers’ current
understanding of dance integration. The professional developments each end with a cool down,
bringing the activates to a close and giving time to reflect on what they have learned. The same
questions from the warm-up will be asked again, allowing the teachers to reflect critically,
internalize the professional development’s effectiveness, and consider what modifications they
could make for their own classroom.

I decided to connect my professional developments with different science standards. For
example, multiple activities throughout the professional development focus on the dance element

of space, and creatively connect this dance element to the scientific concept of outer space. This



fun and interactive method of learning allows the students to better retain this information. This
is one way teachers can experience dance integration activities combined with other core subject
areas.

The first professional development is solely a brainstorming session. Here, the focus is in
giving the teachers experience with the five elements of dance. These five elements are body,
movement, space, time, and force. I choose to go over these dance concepts because not all
teachers have experience with dance. Dance integrated professional development is not
something that can be simply understood by reading it. It is important to actively carry the
development out in person to understand how to correctly utilize these skills. This includes the
usage of the National Dance Standards and core subject standards in lessons. Teachers will be
allowed extensive time to collaborate within groups, allowing for feedback from one another.

The second professional development will focus on the actual creation of each group’s
dance integrated lesson. They will first create a draft lesson and teach 10-minutes of this to the
rest of the class. When groups are presenting, the other teachers will act as the students. It is
important for these draft lessons to be presented because dance integrated teaching is something
that requires practice before it can be pulled off successfully. It will also give the entire group a
chance to explore further ideas of dance integration by presenting feedback and other
suggestions afterwards.

I will end the second professional development by asking each teacher to fill out a self-
assessment. It will encourage the teachers to think critically about what they have learned, how
they can use dance integration in the classroom, and ask if there were any topics they wish were
further expanded on. Were these professional developments to be actually used, I would use

these answers to help improve these developments for the future.



Expected Results

I was not able to actually instruct these professional developments. Instead, I go over
what results I would hope to find and predict conflicts that would potentially arise. One result I
hope for is an increase in teachers’ confidence in using dance integration. By requiring these
teachers to physically carry out each professional development, they are more likely to feel
comfortable in using this teaching strategy. I also want to emphasize that dance integration is
more than just a simple warm-up. Warm-ups are a great movement activity in the classroom, but
dance integration allows for far greater opportunities in creative learning.

One conflict that might arise is not having enough time to finish the professional
developments because there is a great amount of information that I want to present with only so
much time. Teachers also might not feel comfortable moving around and dancing. Not
everyone has that confidence to dance in front of an audience. Dance, itself, can be complicated
to learn. Therefore, to understand these principles and successfully use them within two days
may be difficult. This being said, I tried to create a balance of information that is both
informative yet not too difficult to grasp. Also, each group of teachers will present with a
different experience. Some groups may have more experience with dance than others, Therefore,
it will be important to evaluate each group and alter my expectations accordingly. Although
these problems are precedented, it is difficult to know what changes should be made when I
cannot perform the professional developments myself.

Conclusion

Creating these professional developments was a great experience for me because it

allowed me to learn more about dance integration, arts integration, and professional

developments. Reviewing scholarly articles, I was able to establish the potential that arts
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integration has in the classroom. Learning more about this potential encouraged me to create
professional developments that included collaboration and creativity. When I have the
opportunity to carry these professional developments out myself, I will be confident in their
ability to make a positive impact on classroom experiences. This way, I can make a positive

impact in classrooms throughout our education system.
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Dance Integration Professional Development (Day 1)

Overview: This professional development is focused on giving teachers experience creating and
participating in dance integrated lessons. Teachers will learn about the elements and principles
of dance to have a basic understanding of dance. They will also work with using the Dance
standards and other subject standards to create ideas for a dance integration lesson. Teachers
will get to share ideas with one another to build on their collaboration skills as well.

Learning Objective: Participants will be able to come up with ideas on how to use the elements
and principles of dance to teach different subject standards by collaborating with other
participants.

Demographics: Teachers Pre-K through 12 Grade
Time Frame/Place: 1’ hour, needs spacious location with internet access

Materials Needed:

e Pre-assessment/Post-assessment Sheet

e TED Talk: https://www.youtube.com/watch?v=aWdPZ3Zklvw

e  Warm-Up Space Music: https://www.youtube.com/watch?v=AffnM5 Pk38

e The Elements and Principles of Dance Sheet

e 5 Posters Each Labeled with One Element of Dance

e Example Dance Integration Lessons (can be ones given or instructor’s lessons)

e National Dance Standards:
https://www.nationalartsstandards.org/sites/default/files/Dance%20at%20a%20Glance %2
0-%20new%20copyright%20info.pdf

e Brainstorm Paper

Dance Vocabulary:
e FElements and Principles of Dance
o Body
Movement Space (Locomotor, Non-locomotor)
Time (tempo, rhythm, duration, and accent)
Space (place, size, level, pathway, etc.)
Force (energy, weight, and flow)

O O O O

Sequence of Activity:
Introduction (10 Minutes):

e The instructor will start off by introducing themselves and what experience they have
had with teaching, dance, and arts integration. This will give the participants an
understanding of who the instructor is. The instructor will also go over how this
should be an environment you feel safe in and is judge free zone.

e They will then hand out a pre-assessment sheet on how much they know/want to
know about dance and dance integration. Participants will hold on to the sheet to
compare to their assessment at the end.
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Then they will lead the group with an energizer that focuses on getting to know other
participants. They will have the group form a circle where everyone is standing. For
this energizer the instructor will start by sharing their first name and doing any dance
movement at the same time. Then everyone will repeat by saying the instructors
name and doing the dance movement. Participants will take turns sharing their name
and corresponding dance movement while others repeat it till everyone has gone.
After the energizer, the instructor will ask why do you think I started off with this
activity? Participants can share their thoughts and ideas. The instructor will then ask
how can you see this being used in the classroom? Any modifications you might
make? Participants can share their thoughts and ideas.

The instructor will share the TED Talk Integrate Arts into Every Classroom by
Ashleigh Turner. After the video is done the instructor will have the participants turn
to a partner and share one thing they learned from that video.

Warm-Up (10 Minutes):

The instructor will then explain that they will be now doing bringing a guided walk-
through meditation to bring them into the space to be ready to experience using dance
integration.

The instructor will have the participants stand up and find a spot in the room. Once
all the participants have a spot in the room the teacher will play the music (Space
Song). This song is being played because it gives the students feeling of being in
space. The instructor will then list off different objects that that may be in space and
how they would be moving. The instructor will remind the participants to be thinking
about using the space around them, how much effort they are doing, and what shapes
they are making. The objects the instructor will list are rocket, astronaut, comet, sun,
Jupiter, shooting star, and Pluto. Once the participants are done, they will get into a
circle by moving in what feels comfortable to them.

The instructor will ask how did you feel throughout that experience? How would your
students feel? Participants can share their thoughts and ideas. The instructor will
then ask how can you see this being used in the classroom? Any modifications you
might make? Participants can share their thoughts and ideas.

Exploring Dance Concepts (25 Minutes):

The instructor will hand out The Elements and Principles of Dance worksheet. They
start off with the going over the Body and explain that this what we are moving. The
instructor will have a poster labeled with Body. They will have each participant
choose a body part from the paper or one they can think of an write it on the poster.
After one person writes the body part on the poster everyone will move that body part
(For example: One participant write head, then everyone will move their head. The
next participant will then write another body part on the board).

They will then work through Movement and explain that this is what the body can do.
Then explain that there are locomotors where the whole body is moving and there are
non-locomotors where part of the body is moving. The instructor will have a poster
labeled with Movement. They will have the participants each choose either a
locomotor or non-locomotor to write on the poster and then everyone will do that
movement.
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They will then work through Space and explain this is where they body moves. The
instructor will have them think back to the warm-up they did when going out into
space. Explaining that when doing that activity, you were thinking about where you
were in space and what was around you. The instructor will have a poster labeled
with Space. They will have the participants each choose one of the different parts of
Space, such as place, size, level, pathway, and etc. to write on the poster. Then
everyone will do that different part of space.

They will then work through Time and explain this is focusing on when the body is
moving. The instructor will have a poster labeled with Time. They will have the
participants each choose one of the different parts of Time, such as tempo, rhythm,
duration, and accent to write on the poster. Then everyone will do move the Time
mentioned.

They will then work through the final element Force and explain that this is how the
body moves. The instructor will have a poster labeled with Force. This is how much
energy, weight, and flow are given. The instructor will have the participants each
choose one of the different parts of Force to write on the poster. Then everyone will
do move the Force mentioned.

The instructor will ask why do you feel we went over these? Why do you think we
went over them the way we did? Participants can share their thoughts and ideas. The
instructor will then ask how can you see this being used in the classroom? Any
modifications you might make? Participants can share their thoughts and ideas.

Developing Skills (15 Minutes):

Now taking the dance elements they just went over; the instructor will hand out the
Dance Standards (give website to teachers to look up on computer). The instructor
will explain that just like the math and ELA standards, there are dance standards for
each grade level. Teachers can use these to create dance integrated lessons where the
students are using dance/movement while learning about another subject.

The instructor will give the teachers some time to look over the dance standards.
They will then have them get into groups of three (trying to be with teachers who are
in the same subject area/grade level). Using their grade level standards, they will
choose a subject to work with. Each group will share what grade level they choose
and what subject standard they will be focusing on. Other groups will then share
ideas on how they think they can use the elements of dance with the other subject
standard. This will allow for the participants to collaborate on creating dance
integrated lessons and experiencing sharing and getting ideas from other teachers.
The instructor will be imputing their ideas as well, but the focus should be on letting
the other participants use their creativity to come up with ideas. The instructor will
then share a few dance integration example lessons for participants to get ideas from.

Creating (15 Minutes):

The participants will work on brain storming ideas they had with ideas other
participants gave to come up with an outline for a dance integrated lesson. This can
be put down on brainstorming paper. The instructor will be moving throughout the
groups to listen to ideas the participants are coming up with and giving help when
needed.
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e The instructor will collect the groups work and explain that they will work on
creating a draft dance integrated lesson plan at the next professional development.
They will hold on to the groups brainstorming paper so that they have it for next time.

Cool Down (10 Minutes):

e The instructor will have the participants stand up and find a spot in the room. Once
all the participants have a spot in the room the teacher will play the music (Space
Song). This song is being played because it gives the participants feeling of being in
space. The instructor will then list off different objects that that may be in space and
how they would be moving. The instructor will remind the participants to be thinking
about the Elements of Dance they learned about earlier, body, movement, space, time,
and force. They will have them think about how they felt during those movements
and how you can connect them to the movements now. The objects the instructor will
be the same as before but are not working backwards to bring them “back to Earth”
(Pluto, shooting star, Jupiter, sun, comet, astronaut, and rocket). Once the
participants are done, they will get into a circle by moving in what feels comfortable
to them.

e The instructor will then ask after working through this professional development what
are different ideas on how you see this being used in the classroom? Any
modifications you might make? Participants can share their thoughts and ideas.

e Participants will then fill out their post-assessment (PAGE #) to see how much they
have learned about dance integration and what they still want to learn.

Assessments: Participants will be assessing their learning through their pre-assessment and post-
assessment. The instructor will be doing informal assessments by observing the participants
throughout the professional development.
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Space in Space
(Example #1)

Big Idea/Topic Explored:
Students will be learning about different planets and where they are located within our solar
system. They will be working on using the elements of dance to create representations of the
plants and the solar system we are in. Students will start by getting to experience being in
space get engaged in what they will be learning. They will then get to learn more about the
solar system and what is within it. From their they will be creating their planets through
drawing and movement, which we will then bring all together to create the solar system. To
end the lesson, the students will get to experience the journey back to Earth through a guided
meditation.
Materials:
e Introduction Video: https://www.youtube.com/watch?v=NLhqWE3kxgQ
e https://space-facts.com/planets/
e Planet information packets
e Cool Down Video: https://www.youtube.com/watch?v=dpgX3Fthw_E (start at 1:25)
e Music:
o https://www.youtube.com/watch?v=AffnM5 Pk38 (Warm-Up Space Music)
Target Student Demographics:

For the lesson we are planning to work with 5" grade students on our solar system and
the planets that are within it. This will act as an introduction lesson to a more in-depth lesson
where students will learn more about each of the planets and the impact of the sun. Students
have also had an introduction to how space and relationships with others space is used
throughout dance.

Time: 30 Minutes
Learning Objectives:
1. Students will be able to...
o Use their understanding of space dance element to create a solar system
e Use their knowledge of planets to create a solar system
o Work together in partners and whole class to create an overall dance/solar system
Dance Standard:
DA: Pr4.1.5a. Integrate static and dynamic shapes and floor and air pathways into dance
sequences. Establish relationships with other dancers through focus of eyes and other body parts.
Convert inward focus to outward focus for projecting out to far space.
Science Standard:
5-ESS1-1 Earth's Place in the Universe. Support an argument that the apparent brightness of the
sun and stars is due to their relative distances from the Earth.
Essential Questions:
1. Warm Up: What is the difference in movement when pretending to be out in space than
being on Earth?
2. Video: How does singing and watching the video help you to understand the order and
characteristics of the planets?
3. Readings: What do I know about my planet in relation to other planets?
4. Making Paper Planets: Does being creative while learning help to remember the
information better?
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5. Creating Movement: How does the newly learned knowledge of your planet affect your
movement choice?
6. Creating of Whole Solar System: In what ways does the solar system in outer space help
you to understand and be aware of your own space?
7. Cool Down: How did you feel bring yourself back from outer space and being grounded
back to Earth?
Procedure:
Warm Up: (2.5 Minutes)
Essential Question: How does representing objects with our body in space differ from
objects on Earth?
e The teacher will have the students stand up and find a spot in the room. Once all the
students have a spot in the room the teacher will play the music (Space Song). This song is
being played because it gives the students feeling of being in space.
o The teacher will then list off different objects that that may be in space and how they
would be moving. The teacher will remind the students to be thinking about using the space
around them, shapes, effort, and body. The objects the teacher will list are rocket, astronaut,
comet, planet (Jupiter), sun, planet (Pluto), and shooting star.
e Once the students are done, they will get into a circle by moving in what feels
comfortable to them. They can sit down, and the teacher will ask them the essential question,
as well as what was the different between the astronaut and comet and what was the different
between the planet Jupiter and the planet Pluto?
Introduction to Planets: (5 minutes)
e Video
o The students will all get a handout of the lyrics to be able to sing along with the
video.
o We will learn about the planets and the order they are in our solar system by
singing and watching the video.
Essential Question: How does singing and watching the video help you to understand the
order and characteristics of the planets?
e Readings
o Students will be partnered up and receive information sheets about an assigned
planet
o Students will look over their information and try to remember the information for
the next activity
Essential Question: What do I know about my planet in relation to other planets?
Creating Planets: (15 minutes)
e Sun, Mercury, Venus, Earth, Mars, Jupiter, Saturn, Uranus, Neptune, Pluto, and Asteroid
e Making Paper Planets
o After the students read about their assigned planet, they will then be given poster
board, markers, tape, yarn, and scissors to create their planet to be able to wear when
being their planet in the solar system.
Essential Question: Does being creative while learning help to remember the information
better?
e Creating Movement Based on Planet
o Once the students have made their planets, the teacher will ask everyone to think
about what the movement of their planet looks like and even feels like in space.
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o The teacher will give the students about 3 minutes to brainstorm the movement
they would like to do in space, using their space- thinking about the size, the shape,
the speed, the level, the direction, the pathway, and the relationship with others.
Essential Question: How does the newly learned knowledge of your planet affect your
movement choice?
Developing Skills: (5 minutes)
e The teacher will ask the students to hold their respective planets and space themselves
around the room to create a solar system.
o The students will incorporate the information learned from the readings and video into
their placement, spacing, order, and actions.
e Once the students have found their correct order, they will use their space in space and
rotate around the sun.
Essential Question: In what ways does the solar system in outer space help you to
understand and be aware of your own space?
Cool Down: (2.5 minutes)
Essential Question: How did you feel bring yourself back from outer space and being
grounded back to Earth?
e The teacher will have the students wherever they are in space find a position on the floor
where they feel comfortable. They will then be guided through a mediation based on
grounding to the Earth. This will bring their focus back from outer space and to the Earth we
are on.
e Once the students are done, the teacher will ask the essential question for the cool down.
Pedagogical Approach/Role of the Teachers:
e The teacher’s goal is to teach the students about outer space while also giving them an
understanding of physical space.
e The students will discover both the space around them and developing a system to
recreate the solar systems with their classmates.
o They will work together to understand their specific planet, create what they planet looks
like, then will create movement to represent the characteristics of their planet.
Assessment:
o Students will be engaging in a variety of activities.
o Students will be collaborating and discussing with each other.
o Students will participate and learn using their creativity.
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Figuring Out Types of Clouds

3" Grade Level (Example #2)

Lesson Objective: The students will become aware of the 3 different types of clouds and be
able to describe the differences between them. They will also learn what a cloud is and how
they form. They will also be creating a cloud indicator, which will allow them to identify clouds
when looking in the sky. They will also experiment with different elements of dance to create
their own production on the 3 different types of clouds.

Student Learning Outcome: Students will use the information they have learned and apply it to
creating a short dance phrase to represent a cloud. They will be able to identify the 3 main types
of clouds as well.

National Standards:

Anchor Standard #2: Organize and develop artistic ideas and works

Anchor Standard #6: Convey meaning through the presentation of artistic work

Anchor Standard #9: Apply criteria to evaluate artistic work

Anchor Standard #10: Synthesize and relate knowledge and personal experience to make
art

Multiple Intelligences:

Body/ Kinesthetic
Interpersonal
Intrapersonal
Visual/ Spatial

Bloom’s Taxonomy:

Remembering
Understanding
Applying
Analyzing
Evaluating
Creating

Materials:

Card stock

White crayons

Blue water color

Video

White and brown balloons
Paint brushes

Cloud cup

Worksheet
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Matches

Teaching Strategies:

Experimental guidance work
Class discussion

Trial and error method
Photo analysis

Video analysis

Questioning

Teacher Preparation: Teacher should collect all materials need for class, have photos of the
different clouds ready to show, and have videos and books for children to see.

Lesson Breakdown:

Day 1: (How Clouds form and different types of clouds)

1.

2.
3.

N

Basics of Clouds:
Ask the students to identify things they might see in the sky. (could be stars, moon, sun,
birds, rain, and clouds).
One a student has said clouds, explain that that is what we are going to learn about today!
Ask does anyone know what clouds are made of? Then after students have expressed
their ideas, say that clouds are made of millions of tiny water droplets that attach to dust
partials. We are going to watch one be formed today.
Now the students are going to be able to make a cloud. Here are the steps:
1) Gather materials: plastic bottle, matches, and water
2) Go around and fill each student’s plastic bottle with water
3) Then go around and light 3 matches for each kid and have their bottle open. Then
place them inside the bottle.
4) Once you place it in the bottle, must student quickly close the bottle cap.
5) Have them squeeze the bottle repeatedly
6) As they are squeezing the cloud should start to form inside the bottle.
7) Have them explain what they are seeing in the bottle.
8) One everyone had gotten a chance to see their cloud, tell them they can open the
bottle and squeeze out the cloud. The will can watch it come out of the bottle.
Have students move their desks out of the way and form a circle, while you clean up the
activity. Then stand in the middle of the circle to and ask them the following questions.
1) Has anyone ever seen a cloud in the sky?
2) What did it look like?
3) Have you ever noticed the tiny water droplets that make it up?
Now give each student a white balloon and place brown balloons around the room.
Explain to them that we are going to represent a tiny water droplets and we are going to
go through the process of creating a cloud as one.
Music: https://www.youtube.com/watch?v=4hKQz-WeHpQ
1) We are going start as being in a body of water. We will do this by laying on the
ground and wiggling your arms and legs around. Then ask the students if they
know any examples of bodies of water. (oceans, lakes, and ponds)




2)
3)

4)
5)

6)

7)
8)
9)
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Now we are going to start moving fast because the water is warming up.

Now we have become water vapor through evaporation and float up high in the
sky.

Now the air is cooled and as water vapor molecules we must slow down.

Now we cannot remain as water vapor because there is not enough room for us.
We must change back into tiny water droplets.

Now we must find a dust particle to attach to. Go find a dust partial around the
room and grab on to it. Stay where you found the dust partial.

To become a cloud, we must all come together. Everyone come in close together.
Now we are a cloud! We must be light and fluffy

Now we are starting to feel heavy. Act like we are very heavy and start to stomp.

10) Ask if anyone knows what kind of cloud we are (storm cloud).
11) Once someone has answered, say yes, we are a storm cloud! We are about to fall

back down to the ground as rain!

12) We will all fall back down onto the ground. Make sure to stay were you are now.

Throw the brown balloon away from you.

13) Now it is time to make it back to the large body of water we started at or a

different body of water. Have everyone roll to form a circle again.

14) Ask the students what body of water they ended up in?

15) Now from here we would be able to create this cycle repeatedly.
Now it is time to discuss clouds with the students. This will let them say what they
learned and ask any questions they might have.
Have the students explain as a group step by step on how clouds form. Ask them these
questions:

1)
2)
3)
4)
5)
6)
7)
8)
9)

What is the first thing we did?

Why did we start moving fast?

What happened after?

Why did we slow down?

What did we connect too?

What happened after?

Why did we feel heavy and start stomping?
What happened after?

Where did we end up?

Different Types of Cloud:

1.
2.

3.
4.

Ask the students who has even noticed that there are different types of clouds.

Hand students each a piece of white card stalk with print outs already glued on to it..
Have them fold it hot dog style.

Then have them draw 2 lines on it to make 3 separate sections

Then have them draw each of the following in each box with a white crayon. Put up
pictures of each type of cloud for them to look at for examples.

a.

The first cloud is a Cumulus Clouds. These clouds are white, puffy clouds that
look like pieces of floating cotton. They are often called "fair-weather clouds".
The base of each cloud is flat and the top of each cloud has rounded towers. When
the top of the cloud resembles the head of a cauliflower. These clouds grow
upward. Key Words: Big fluffy white clouds
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b. Now you can make Cirrus Clouds. They are composed of ice and are thin,
wispy clouds blown in high winds into long streamers. They are usually white and
predict fair to pleasant weather. By watching the movement of these clouds, you
can tell from which direction weather is approaching. Key Words: Tiny thin wispy
and white

c. The final cloud is a Stratus Cloud. These clouds are uniform grayish clouds that
often cover the entire sky. They also look layered in the sky and resemble fog that
doesn't reach the ground. Key Words: Flat straight lines

Now give them each blue water color and a paint brush.
6. They can now take blue water color and paint over top of their clouds. This will allow
for their clouds to appear.
7. Now help them with cutting of the 3 sections. Make sure the cut on the lines they made
earlier.
8. Have them write in black marker the name on each section.
9. Now have them open one section at a time and the 5 characteristics of each cloud. Have a
list of each of the characteristics on the board for the students to choose from.
1) Levels: lower, middle, or higher
2) Shapes: wispy, straight, or fluffy
3) Size: big or small
4) Speed: fast or slow
5) Texture: floating or gliding
9. If the weather is nice out, you can take the students outside with their cloud indicator and
have them identify what clouds are in the sky. You can also have them look outside the
window.

hd

Cumulus Clouds Cirrus Clouds Stratus Clouds

When talking about the clouds, make sure the use hand gestures to explain each type of

clouds. For example, for cumulonimbus make big arm gestures because they are tall and

for cumulus make big circular motions with your arms because they are fluffy and round.
10. Ask them each to talk about one type of cloud and something they learned about it.

Day 2: (Elements of Dance)
Energizer (Learning the Body)
This energizer will allow for the kids to explore their body parts around the room. I will
also allow for them to start moving and get awake.
1. Have the students all stand up.
2. Explain to them how this game works:




25

I am going to say a color and body part. You are then going to find the color |
said somewhere around the room and place the body part I said there. For
example, if I say pink toe you would go to something pink in the room and put
your toe on it.

3. Now you can start. Say about 5-7 different ones. It will change based on what is in the

room.

mo oo o

g.

Try to make sure not to do the same body parts. For example:
Finger

Noise

Elbow

Leg

Knee

Shoulder

Head

4. Once they are done have them get into a circle.

All About Dance Movements

1. Stand in the middle of the circle and talk about different types of movements and have
them follow along with movements:
1) The first one we are going to learn about is size. This is where you are going to

2)

3)

be really big or small. If you are big, you want to take up as much area as
possible. If you are small, you want to take up as little area as possible.

a. Choose someone to show how to be big

b. Choose someone else to show how to be small
The next one is level. This is where you are going to either be in high, medium,
or low level. When you are in high level you want to be as high up as you can.
When you are in low level you want to be as low to the group as possible. When
you are in medium level you want to be somewhere in the middle.

a. Choose someone to show how to be in a high level

b. Choose someone to show how to be in a low level

c. Choose someone to show how to be in a medium level
Another one is shapes. This is where you will create shapes with your body or
the movement you are going in. For example, you could be curved (can curve
your body or walk in a curved line), straight (stand up straight or walk in a
straight line), wispy (move your body in a wispy shape or walk in a wispy
motion), fluffy (make your body around to look fluffy), or twisted (twist your
body or walk around in a figure 8 shape). Everyone will have their own way of
showing this.

a. Choose someone to show how to be curved (moving or with their

body)

b. Choose someone to show how to be straight (moving or with their
body)
Choose someone to show how to be wispy (moving or with their body)
Choose someone to show how to be fluffy (moving or with their body)
e. Choose someone to show how to be twisted (moving or with their

body)

/o



26

4) Speed is another movement. This is where you will be moving either fast or
slow. So, if you are moving fast, you will walk around the room fast or make a
fast movement. Ifit is slow, you would walk around slow or make a slow
movement.

a. Choose someone to show being slow (moving or with their body)
b. Choose someone to show being fast (moving or with their body)

5) The last one we are going to talk about is flow. This can be floating (so moving
around like you are floating) or gliding (moving around like you are gliding on
something, maybe gliding on ice).

a. Choose someone to show how to be floating
b. Choose someone to show how to be gliding
2. Have the children get into pairs.

Mirroring Game

We are now going to do a small game to bring all these together.

Start play calming music.

3. Choose one partner to start. This person is going to be the leader. I am going to say one
of the movements and they will create a movement based off it. The second person will
need to follow them. We will do this for each person about 5 times.

a. Lower level

N —

b. Straight
c. Big

d. Slow

e. floating

4. Now change to the next partner.
a. Middle level

b. Flufty
c. Small
d. Fast

e. Gliding

5. Now we will go back to the first partner. This time we are going to combined two of the
movements. Do this about 4 times.
a. Fast and floating
b. Lower level and gliding
c. Bigand Fluffy
6. Now how them switch partners and do it again.
a. Slow and gliding
b. Higher level and big
c. Fast and small

Now tomorrow we are going connect these movement characteristics with clouds tomorrow. So,
make sure you have your cloud indicator from yesterday.

Day 3: (Dancing and Clouds)
Review
1. Have the students get their cloud indicators for two days ago.
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Go over the cumulus cloud by having a picture showing. Ask them to give you
characteristics of this cloud.

Go over the cirrus cloud by having a picture showing. Ask them to give you
characteristics of this cloud.

Go over the stratus cloud by having a picture showing. Ask them to give you
characteristics of this cloud.

. Now you can review the dance movements from yesterday. Have each student show you

a different movement from the day before that they remember.

Cloud Dances

This next part of the lesson will allow for students to create a dance for each of the different
types of clouds they have learned.

1.
2.

N

Split the class into groups.
Each group will choose one of these randomly out of jar from each section. Out of the 5
they must choose 3 to use to represent a type of cloud.

1) Levels: lower, middle, or higher

2) Shapes: wispy, straight, or fluffy

3) Size: big or small

4) Speed: fast or slow

5) Texture: floating or gliding
Go around after they pick there 3 characteristics and collect the extras. (This is where
they can use their cloud indicator)
As you are going around ask them what characteristics they choose and why.
Now explain that they must create a dance movement for each of the characteristic.
Tell them they will also get to pick music to go along with their cloud and have them
think what music they want.
Give them 5-10 mins to create their dance. While they are working, go around and ask
what kind of music they would like and if they have a specific song.
Once everyone is done have them all go back to their seats.

Performing

. Have the first group of students perform their dance with music. As they are performing,

ask the students watching to describe what they are seeing.

Have the students guess what type of cloud it is. If they are having trouble, the group
performing can give one of the characteristic words as a hint.

One the class has figure out the cloud. Have the group performing explain why they
choose the dance moves they did.

Then have the group teach the rest of the student how to do there cloud movements.
Steps 1-4 will be repeated for each group.

After everyone has gone, have each student show a move that represents a cloud that is
not from their dance. It must be from another groups dance.

Ideas for Future Development:

Introduce more types of clouds, since we only did the main three types
Have smaller groups when we cover more types of clouds. This way they can work more
one on one with each other
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Have the students create a dance video
Involve the speed of music into the dance section and how you can use that to relate it to
a cloud



Pre-Assessment
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I have an understanding of what dance integration is.

I know how to find National Dance Standards.

I have a basic understanding of dance elements and principles.

I collaborate with other teachers to come up with ideas with
lessons.

I have experienced a dance integration lesson.

I have used energizers, ice breakers, or brain breaks in the
classroom

1= Strongly Disagree 2= Disagree 3= Neutral 4= Agree 5= Strongly Agree

Post-Assessment

I have an understanding of what dance integration is.

I know how to find National Dance Standards.

I have a basic understanding of dance elements and principles.

I collaborate with other teachers to come up with ideas with
lessons.

I have experienced a dance integration lesson.

I have used energizers, ice breakers, or brain breaks in the
classroom

1= Strongly Disagree 2= Disagree 3= Neutral 4= Agree 5= Strongly Agree




- The Elements and Principles of Dance

BODY (or, WHAT we move)

Head, neck, arms, wrists, elbows, hands, fingers, pelvis, spine, trunk, legs, knees, toes, ankles, heels, shoulders,
cle.

MOVEMENT (or, WHAT the body can do)

Locomotor:
Basic: Walk, run, jump, hop, leap, gallop, slide, skip, crawl, roll, etc.
Combined: Waltz, two-step, grapevine, prance, slither, creep, etc.
Non-locomotor:
Twist, bend, stretch, swing, push, pull, fall, melt, sway, turn, spin, dodge, kick, poke, lift, carve, curl,
lunge, slash, dab, punch, flick, float, glide, press, wring, shake, rise, skink, burst, wiggle, etc.

SPACE (or, WHERE the body moves)

Place: Self-space/general space

Size: big/small, far reach/near reach

Level: High/middle/low

Direction: Forward/backward, right/left, up/down

( > thway: Curved/straight/zigzag

cocus: Single focus/multi-focus

Shapes: Curved/straight, angular/twisted, symmetrical/asymmetrical

Relationships: Body parts to body parts, individuals to groups, body parts to objects, individuals and groups to
objects: near/far, meeting/parting, along/connected, mirroring/shadowing, unison/contrast, over/under,
above/below, around/through, beside/between, on/off, gathering/scattering, in/out, etc.

TIME (or, WHEN the body moves)

L |

Tempo: Fast/slow

Rhythm: Pulse/pattern/breath
Duration: Sustained/quick
Accent: Downbeat/upbeat, etc.

FORCE (or, HOW the body moves)

Energy: Sharp/sudden, smooth/sustained, strong/light, tense/relaxed
Weight: Strong/light

Flow: Free/bound, percussive/alternating

Force is sometimes called “quality” of movement.

30

\

Making Dance / Choreography Tools:  improvisation, chance, movement phrases, sequence, narrative,
( ttern, suite, (aba, abaca etc.), canon, broken form, etc.
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Dance Integration Professional Development (Day 2)

Overview: This professional development is focused on giving teachers experience creating and
participating in dance integrated lessons. Teachers will learn about the elements and principles
of dance to have a basic understanding of dance. They will also work with using the Dance
standards and other subject standards to create ideas for a dance integration lesson. Teachers
will get to share ideas with one another to build on their collaboration skills as well.

Learning Objective: Participants will be able to collaborate with peers to create a dance
integrated lesson.

Demographics: Teachers Pre-K through 12 Grade
Time Frame/Place: 1'% hour, needs spacious location with internet access

Materials Needed:
e Each Group’s Brainstorm Plans
e Lesson Plan Templet
e “Shake it Off” Sing Movie Version

Dance Vocabulary: Elements and Principles of Dance (body, movement, space, time, and
force), Locomotor, Non-locomotor

Sequence of Activity:
Introduction (5 Minutes):

e The instructor will start by welcoming back the participants. They will then go over
what the plan is for today: First they will do a quick warm-up activity to get your
brains thinking, then they get back in the groups they were in last time and share out
their ideas for their lesson, other groups can give suggestions or ideas, groups will
have time to finalize their lesson, then each group will teach 10 minutes of it, then a
quick cool down.

Warm-Up (5 Minutes):

e The instructor will have the participants be in one big circle and the instructors will
prompt the students the do the following, while the song “Shake it off” Sing Movie
Version is playing:

e Walking — on the spot, fast and slow (but not in circle)
e Clapping in different directions and on different levels.
e Jogging — on the spot, fast and slow (but on in a circle)
e Shaking —legs and arms separately and in combinations
»  Example: Same arm and leg, opposite arm and leg
e Rotating — arms in shoulder sockets, legs in hip sockets, head on neck
e Swinging — arms one at a time, arms in same direction, arms in opposite
directions, legs one at a time forward & back, side to side.

e The instructor will ask how did you feel throughout that experience? How would your

students feel? Participants can share their thoughts and ideas. The instructor will




32

then ask how can you see this being used in the classroom? Any modifications you
might make? Participants can share their thoughts and ideas.
Collaboration on Lessons (15 Minutes):

e Now groups will get together and review their brainstorming pages that the instructor
passes back. After a few minutes of reviewing the instructor will have each group
share their overall ideas for their lesson. Other participants can share their
suggestions and ideas.

e Once everyone is done, the teacher will hand out the lesson plan templet sheet. They
will explain that you can use this templet to create the lesson plan, if it is easier to
type or write on your own paper that is fine, just make sure you are hitting all the
components on the templet sheet.

e The instructor will ask how did you feel throughout that experience? How would your
students feel? Participants can share their thoughts and ideas. The instructor will
then ask how can you see this being used in the classroom? Any modifications you
might make? Participants can share their thoughts and ideas.

Creating (20 Minutes):

e The groups will have this time work on creating their lesson. It does not need to be in
a formal set-up, just for them to be able to give the 10 minutes of the lesson. The
instructor will be moving throughout the groups to listen to ideas the participants are
coming up with and giving help when needed.

Exploring Lessons (40 Minutes):

e Each group will get about 10 minutes to give an example of what their lesson entails.
They should include what their part of dance they are focusing on, what standards
they are using, and what the activity is they are doing. Peers will participating as
students in lesson.

e After there will be time for a few minutes of review form peers after each group.

e After everyone has gone the instructor will ask how did you feel throughout that
experience? How would your students feel? Participants can share their thoughts and
ideas. The instructor will then ask how can you see this being used in the classroom?
Any modifications you might make? Participants can share their thoughts and ideas.

Cool Down (5 Minutes):

e The instructor will bring everyone back into a circle. They will then go around and
share one thing they have learned from this professional development. Once they are
done, they will do a self-assessment to see how they feel about using dance
integration in the classroom.

e The instructor will thank them for their time and be around for any questions after.

Assessments: Participants will be assessing their collaboration with their group on creating a
dance integrated lesson. The instructor will be doing informal assessments by observing the
participants throughout the professional development.



Lesson Plan Template
Grade Level:
Subject / Content area:
Unit of Study:
Lesson Title:
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Central Focus or Overview:

Content Standards (NYS CCLS or Content Standards and National Dance
Standards):

Learning Objectives:

Instructional Resources and Materials:
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Lesson Outline (What teacher and students will be doing):
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Type of Student Assessments and what is being assessed:
e Informal Assessment:

e Formal Assessment:

e Modifications to the Assessments:
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Self-Assessment

. Think about one of your favorite lessons you have taught. How could you use
dance integration into that lesson?

. How did you feel when other participants were leading you through their lesson
and you were the students?

. Will you use more warm-up/energizers in your classroom?

. Do you feel that you might try using dance integration in the classroom?

. How did your feelings before the professional development compare to after the
professional development?




6. Is there more you want to know about dance integration?

37




	Dance Integration Professional Developments: Impacts of Dance in Teaching
	Repository Citation

	Microsoft Word - Honors Thesis Paper.docx



