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Abstract 

The f o 11 o \,' in g the s i s stud i e d Parent a 1 In v o 1 v em en t 

and Children's Attitudes Toward Reading. The 

researcher found numerous studies dealing Y.'i th 

parental in\'olvement and children's attitudes to\,·arc] 

reading although very few dealt ""'i th the use of a 

reading program designed to go horne. 

The purpose of this study h'as to investigate the 

relationship bet\.\'een parents' in\'Olvement in a 

home/school reading program and the attitude their 

child has tO\.\'ard reading. The question was: How is 

parents' in\·olvement in a home/school reading program 

related to cl1ildren's attitude toward reading? 

The subjects of this study were twenty 

five-year-old kindergartners attending a suburban 

elementary school. On a daily basis these twent~ 

children chose a book to go horne. Along with this 

book the child brought a bookmark for their parents to 

fill out. For two months the researcher kept separate 

piles of bookmarks for every child. At the end of the 

two month period the bookmarh:s were evaluated by the 

r e search e r and t ""' o o t her d i s t r i c t p e r son n e 1 . 

The re~::;earcher found a strong correlation beth' n 



parental involvement and children's attitudes toward 

reading. 
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Chapter I 

Statement of the Problem 

Purpose 

The purpose of this study was to investigate the 

relationship bet~een parents' involvement in a home/ 

s c h o o 1 r e ;J .. d i n g pro g ram and the a t t i tude the i r c r1 i 1 d r en 

toward reading 

}Teed for Stud·v 

The r e are man 7"' d i f fer en t approach e s to t each i n g . 

Even in the same t.eacLing situation, teache.r·s rna:,' vt:n·y 

the approach they choose to use. There is one 

appr-oach tr.:J tbe teaching of reading that many tec.-~cbers 

h a.': e found use f u 1 and that i s t o in" o 1 v e the parent s 

at home (Becker & Epstein, 1982). 

If parents take a more active role in their 

chi 1 d ' s 1 earn i n g , the 1 o v e for 1 earn in g "-' i 11 de v e 1 o p . 

One article pointed out that "parents are increasingly 

v i e \•: e d a s a \' i t a 1 i n g red i en t i n t he s u c c e s s f u 1 

literac;' de\·elopment of their children" (Rasinsk.i. & 

Frede r i c h s , 1 9 8 9 ; p . 1 8 0 ) . 0 n e o f t he :) b s t a. c 1 e ~: f (i c i Il g 

pare·ntnJ in olYement 1 the myriad 

1 
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connect i n g ,,. l t h parent s . There haYe been several 

articles hr-itten on parental involvement which 

.in ·lude, tip on effective communication at conference 

time, lists of tips on home studying, and information 

on how to get the parents in the classroom to 

volunteer ( Hasinski & Fredericks, 1989}. 

Petit !1980) specifies three levels of increasing 

parental involvement: monitoring, informing, and 

participation. All are important when dealing with 

parental involvement. Some researchers feel Petit had 

good ideas but his level of hierarchy does not go far 

enough. 

Rasinski and Fredericks (1989) wrote about two 

parallel strands of involvement. One pertains to 

school and the second deals with a home focus. 

Parents and teachers work tog~ther to obtain the 

ultimate goal called empowerment. At the empowerment 

level the parents and teachers work together to help 

the children do their best and achieve the goals that 

they have set for themselves. 

While there are numerous studies of parental 

involvement and children's attitudes toward reading, 

very few deal with the use of a reading program 

designed to go home. 
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There has been a considerable amount of research 

conducted to demonstrate the positive effect that 

parents have ~hen participating in the educational and 

social growth of children. However, there has been 

little research on the effects that parental 

involvement has \•:hen stimulated by the teacher (Becker 

& Epstein, ] 982). 

Definitions 

Attitude- Attitude will be defined by the score 

subjects receive on the Elementary Reading Attitude 

Survey. 

Involvement- The degree that the parent participates 

in the Home/School Reading Program. 
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Chapter II 

R e \ 1 e h' o f t he L i t era t u r e 

P;:1rental Involvement 

tL r: r 1 it d S t ;1 L "' s . 

·-; l 

e r t } j a n t h ~~ c h i 1 d r e n <'l t t e n d j n ~; :;l::Jrba:; 

scho ls. s v 1 a Tl t i or 1 h a s he e n t 1 ; 

s m ;1 1 1 t 1 g r· (j e o f rea ci i n g '<pe.r·ien e t}J<:!t n:<l.t;:. :it·~:::.r: 

c h i 1 d r P;; r e c· e i \ e 1 11 t be j r· h urn " \ Sl1tl ·h t 1 }; 

I 11 e ·1:J t L · r· 

f ::.::c·llo::;1} rrLing directly affect their 

h ld's ~1c.,:demic performance (Bloom, 1965). Blatt and 

Garfunkel (]967) reported that the more communication 

the parents had with the school the higher the child 

achieved academically. 

Alexander and Filler (1991 revealed In a study that 

4 



5

students' reading values can be affected by a number 

of factors. Some factors are the amount 

of reading done by parents and the 3'-'ai 1 ab i 1 i ty of 

reading materials in the horne, and the value placed on 

reading by family and peers. 

Er,:stein and Becker (1982) conducted ::J stt.;d:- of 

p <t r e n t i n \' o l "'>'em en t i n t be s c boo 1 and the tl s e o f 

fa\' o r .:1b 1 e t e c L n i gu e ::: t o g e t t h e pare n t s i n t e r e s t e d i n 

learning <.tctivities. The study reported that the most 

supportiYe parents in the school and in the classroom 

w'ere especially in faYor of informal activities tbal 

teach p a r en t s h o ''' t o t u to r and e \'a 1 u at e t be i r c h i 1 d . 

In studies by Brzeinski ( 1964) and Cassidy ancl 

\ ~ u lz e 1 i c h ( 1 9 7 8 ) , p a r e n t s i m rn· o v e d t h e i r c b i 1 d r e n ' s 

reading after rece.:iving direct instruction in tec.tching 

reading .. Tbe parents cooperated \-l.'ith the teachers b~-

providing extra practice reading at home. Results 

from these studies indicate parents can effectiYe]~ 

improve their children's reading ab.:ility. 

Shuck, Clsh, and Platt (1983) conducted a study 

ir1volving parents as their child's tutor. It \\'as 

discovered that the children who were involved in the 



6

parent tutoring program had significantly higher 

reading scores than the children who were not 

involved in the program. "The overriding message of 

this inYestigator is simply that parents can produce 

significant positive results for their children at a 

very small cost to the educator. Teacher pclrent 

irn'Ol\'ement can increase student achie,7 ement'' 

( p. 52 7). 

Teale 11981) summarized several studies on the 

effects of parents reading to their children. He 

found that many children that are read to have a 

better vocabulary and an understanding of what is 

going on around them. 

Hen r :, ( 1 9 8 6 ) rev i e Y..' e d many s t u d i e s de a 1 in g ,,, i t h 

the impact of the home literary environment on 

reading attitude before coming up with his own 

questionnaire w~ich dealt with four areas: 1) the 

availability of reading material in the horne; 2) the 

amount of reading that a parent does with a child; 

3)reading guidance and attitude of the parent; 4) 

parents as good reading models. The researcher then 

gave the reading attitude scale to a group of fourth 
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graders. He also interviewed mothers about their 

likes and dislikes. 

Henry found that girls in the study showed a more 

positive reading attitude than the boys, and they 

also read more books. The study concluded that 

p a r e n t s s h o u J d c o n s i de r t h ~=' e f f e c ~ c f e a r· 1 y h cHn e 

ern i r o n me n t c n 1 (1 t c: r r · e a d i n g p a t t e r n s . P a r e n t s s h o u 1 

e n r i c~ b t h e r c h i ] d r e n ' s 1 i ', · e s \-1 i t h g o o d 1 i t e r :1 t 1 t 1· e l 

::.u1 d t h .::? ~ s L o u 1 d be t h e r o 1 e mod e l s o f "'' h a t t b e y "' c:.t ! 1 t 

their c}J.ildren to become. 

The sttldy· ulso suggests thc:d. pnblic schools c ·.1:d 

c o n s i d e r t h e r e 1 a t i on s lLi p (, e t \-\ e en t h e hom~~ 

en\ ironment and later rending success. OnE· f t 1: 

s u g g e ::;; t i n s h' a 

,,. c: u 1 d i r 1 \ o 1 ·. e t b e t e : t c.: h ~" r ~ o i d e r 1 t .t f :, !i 

the hom r=.n\ .i ror;menl • " " r· l ----,1 ; ~· t he t e a c be r ::: e r·~:: a, .. 

n\· i r~Hlllien t the~· could apply this 

l::no\'\·1 edge to pro\· ide for a continuation f Lom 

I:iterary experiences, ar:d to m.rt}:Z'' 1;p f r· t1:o:-;e t.h::-:tt 

have ·been ] E-J. c };_ i n g " ( 11 • 2 3 ) . 

"Rasjr:ski :1r1d F1· d ricks (1989) conducted a 

h:::tt indicated parents reali~~:e they bave a 
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major responsibility in promoting the reading 

development of their children. They sense Lhe 

s c h o o 1 s s i m p 1 y c an n c t d o i t a 1 1 t h e m s e l '. e ::;:; " ( p . 

236}. Parents a]so indicated tbat tbc~'Y sLare tLe 

responsibility in developing their children's readir:g 

a h i l i t y '" j t h t h e ~· c b o 1 . lhat 

r e ; 1 d r: g ': L i ] i L :, i f' :~~ c h o 1 s are w i 11 i n g to r e a c h and 

S!i.Pl'C r·t t l:e pr1.1·ent s ir1 their efforts. 

C' h_i 1 cir~ en ' s A t t i t u d e s To\·: a r d R e a d i n g 

It is the goal of all educators when using 

reading programs to de,·elop voluntary readers. How 

do children become voluntary readers? Horrov.· { 1983) 

looked at the home and school environments and the 

behaviors of kindergarten children identified as 

having either a high or low interest in literature. 

She concluded that parents should be encouraged to be 

role models when it comes to reading. By the parents 

showing interest in reading, the children develop an 

interest in books. The child's home environment is a 

strong influence on his/her interests. Greaney (1980) 
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and Maxwell (1977) have demonstrated that voluntary 

readers come from homes in which there is a 

supportive "literary environment," as indicated by 

the amount of reading done wi tr1 the child, reading 

guidance, and role models. Lomax (1976) studied the 

cl1ara.cteristics of young prereaders who are 

i n t e r e s t e d i n 1 i t. era t u r e . Lomax found that the group 

of children that Wets interested in books preferred 

literature, cutting activities, and painting. They 

came from homes \"There many types of 1 i terature were 

available, and the parents read to their children. 

Summar~r 

R e search seems to s h o \.Y that chi 1 d r en succeed 

with the help of their parents. There was very 

little research dealing with parental involvement and 

school programs. There is a need for more research 

to be conducted in this area. 
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Chapter III 

Design 

Purpose 

The purpose of this si q:j \·,· a ~; t () i r 1 v s t j g .'1 t e t he 

r e 1 at i on s b i 1-; be t "' e e n p n r e n t s ' i n v o 1 v em en t i n rt 

rlomt"/scrl 1 r e ad j n g p r o g ram and t he a t t i t \ 1 d e t h E' j t • 

c h _i 1 d r e n h <'l \' e t o v.· a r d read i n g . 

Ho\ .. ; lS r:arPnts' in c}Yeffi<~nt irt a h me/sc}JO 1 

r e a. d i n g p r o g r· a m r e 1 r::l t e d t l :; \., 'l I'(~ 

readi.r1g. 

Materials 

l. Elementa:r·y Hending ALtitude Sur\e:- (1989) 

2 • Books fer the children to bring bomr::." II a d i ] ; 

baSJS. 

10 
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3. Bookmarks for parents' responses. 

4 • ), s c a 1 e de s j g ned i o e \'a 1 u c-1 t e p a r· en t t n · · 1 \' c· m n : 

based on thi:.~~jr commpr;ts. 

:\ \; \ ;·j; district were the subjects. 

Every sehoul day for two consecutive months these 

t ~~'en t y c h i 1 d r en part i c i pat e d in a home I school read i n g 

program 1n their classroom. On a daily basis, these 

children chose a book to go hom~. Along with this 

book the children brought a bookmark home for their 

parents to fill out. The chi1dren brought tl;e b(Jok 

and bookmark back to school the folloh'ing d y. The 

i n\' est i gat or kept s epa r a t e p i l e s o f book m a r k s f o r · 

each c l1 i 1 d • At the end of tv;o months the investig!Jtor 

and two other experienced teachers catagorized the 

responses made by the parents and evaluated the 

comments according to the researcher-deve1oped scale. 

;1.nal vs is of Data 

Two experienced district teachers who use a 
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similar program in their rooms also evaluated the 

parent comments on the bookmarks using the same sc·:-de 

the irn est i gator used. 

At ·the end of the t\-\'O month perioci the Eleng"nlnr·:· 

Headjng Attitude Survey was administered 1tiE" 

d; t"f:':'C t ! on s on the 

S li t. \ F y , ~ r i .::3] y :-:) j S 0 f' d a 1 Cl ~,;a S CheCked t 0 See i f a 

::::> 1 g: n i l' J :· z l t: i. c c r r e 1 a t i on ex i s t e d be t "'T e e n t he t h' o 
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Chapter IV 

Analysis of Data 

Purpose 

The purpose of this study \\7 aS to determine if 

there was a significant relationship between parents' 

in,olvement in a home/school reading program and the 

attitude of their children to\vard reading. 

The research question was: .Is there a significant 

correlation between parents' involvement in a 

home/school reading program and their child's attitude 

to~· a r d read i n g ? 

Analvsis Procedures 

Two .experienced district personnel who use a 

similar program in their rooms were chosen to evaluate 

the comments that parents make on the bookmarks using 

the scale designed by the investigator. Each bookmark 

was evaluated on a scale of 0-3. Bookmarks received a 

0 if there was no parent interaction. A bookmark 

would receive a 1 if there \\'as some indication of 

interaction. A ·2 \.Vas given for interacting with their 

chi 1 d i n nuJ r e t han one are a . A 3 was given for 

13 



14

consistent interaction in more than 2 areas. At the 

end of the t'"'o month period the children were given 

the Elementary Reading Attitude Survey and their 

scores \-\'ere compared with the score of their parents 

to see if a correlation existed bet\\'een them. 

Results 

T be p a r· en t ~~' ' a t1 ci c h i l d r en ' s scores ,,, e r e c banged 

to p e r c en L Et g e :3 t o m a. k e t he calc til at i on p o s s i b 1 e . T L e 

foJlowing was found: 

The parents' in\'o1vement \\7 as ranked using the 

sc<-Jle described on the preYious page and. then the 

s co r e s \\'ere c h <.1. n g e d t o p e r cent ages to make the 

c a 1 c 11 1 a t :i on p o s s i b 1 e for <t cor r e l at i on to ex i s t 

between the two sets of scores. Parents' involvement 

ranged from 29.17%-100% 

The children were asked to take the Elementary 

Attitude Survey and then their test was evaluated by 

the researcher. The children's scores were also 

changed to percentages to make the scores compatable. 

Children's attitudes ranged from 40%-98.75% 

A table has been provided (see Appendix A) to 

show the relatibnship between parent and their 

children':;; score on the attitude sur\'ey. 
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The results of the calculated correlation are 

presented below in Table 1. 

Table 1 

Cor r e 1 at i on Be t \-\" e en Parent I n v o 1 v em en t and C h i 1 d r en ' s 

~1ean 100.15 68.05 

S.D. 24.45 12.35 

Hedian 112.00 71.50 

Range 85.00 47.00 

Min. 35.00 32.00 

Max. 120.00 79.00 

Calculated K 0.87 

crit r (a=.05, df=18) =.4438 

The critical value for this research at an alpha 

level of .05 with 18 degrees of freedom was set at 

0.4438. Since the calculated correlation 0.87 was 

greater than the critical value 0.4438, the 

investigator must reject the null hypothesis and 

cone] ude that a positive correlation exists bt.""tween 
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parents' :in\'Ol\'ement and their child's attitude 

toh'ard rear-ling. 
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Chapter V 

('one 1 us ion::· and Impl i C<J. t ions 

Pttrpose 

T b e p u r p o s e o f t h i s s t u d :Y V-" a s t o c1 e t e r m i n e i f ;,:::t . 

.ignifi 11! c:•r·r·c'l;l·~ i~~1.n e' isis bei:Fe n p:·r:"n' ;J} 

}Jomc::'/~:ch·:;ol r·e;:d i ;;g p.r·ogr·an; and t br-:::' 

h' rd readiLg. 

The in-.estjgator predicted that the parents' 

i n \ o 1 \'em en t in the read i n g program "'' o u l d par a 11 e l t he 

score their child received on the attitude survey. 

T be · reason for t h i s pre d i c t i on ,.,. as the body o f 

research establisl1ing that parents' involvement does 

play an important part in the academic success and 

attitudes of their children. The investigator found a 

high correlation between children's attitudes toward 

.reading and parents' involvement. 

The investigator and the subjects had a close 

relationship in an educational setting for one year. 

During this time the investigator had many 

opportunities to ~lso work with the parents of these 

children. The conversations and o bse rv at ions v.· i th 

17 
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these subjects and their parents helped the 

investigator gain a better understanding of what takes 

place at home. These observations were consistent with 

Becker and Epstein (1982), Rasinski and Fredericks 

(1989) and Petit (1980). 

Impli(~ations for Research 

This group of chilciren and their parents could be 

l o o l\: e d at a g a i n i n A f e \\' ? ears t o see i f t he same 

r e 1 at i on s h i p e ~'~ i s t :::::: bet h' e en p a rent a l i 1T\' o 1 v em en t <:Hl d 

ct1ildren'::::: attitllC!es toV\'ar·d reading. All parents could 

be inter\·ie....:·ed to get a more precise interpretation of 

t ll e i r thou g h t s and fee 1 i n g s abo u t p a rent a 1 

invol \'ement. Questions relating to why they feel the 

way they do could be addressed. Studies could be 

conducted to see how involved each parent's parent ~as 

in their educational upbringing. Future research 

could also examine factors such as how daily reading 

to a child affects the attitude they have toward 

reading. A researcher could also find out if a child's 

attitude toward reading increases when a parent is 

involved in a daily program or could it be another 

person who is not related to the child. 
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Implications for the Classroom 

,Parents' attitudes affect their child's attitude 
..__"'·~ 

toh'ard reading. Teachers could hold information 

nights and explain to the parents the importance of 

be i n g i rn· o 1 ~v' e d i n the i r c h i 1 d ' s read in g . Dt;ring thi 

t i me p <'":t r e n t s c o u 1 d a s k gu e s t i o n s a ·b o u t h oF t he y c: an 

becomE-> more acti,·ely involved in their child's school 

succes:..;. Teachers could be prepared v .. ith tlctnd uts ar:d 

times to come to the classroom for visits to see what 

a c t u a 11 y l a 1~ e s p 1 a c e i n t he i r c h i 1 d ' s r o om . By h a\· i n g 

classroom visit~3 the parents lea\:e ·h'ith a better 

understanding of the school environment and they leave 

"'" i t b a be t t e r k no \v 1 edge o f t h i n g s t o do y,' i t h the i r 

children. Khen parents serve as room -.::olunteerc:.::: they 

c·an learn about techniques and materials that can be 

used at home. 



20

+ References 

Alexander, '-J.& Filler,R. (1976). 

reading. 

• Be c L e r· , H , J . ,s -~~ t 1 n J . L . ( 1 9 8 2 ) . Parent 

.i 11\ u 1 \ m ':' n t _!.l, s lli'\ e y e,-., f teacher p r act j c e s . ThE.:':_ 

Bloom, B.S., (1965). 

ct_t]_:tur:~l_ depri vctt ion. 

Cor1temporarv education for 

N.Y.:Holt 

Bloom,·B.S., Blatt, B., & Garfunkel, F. (1977). 

Educating intelligence Determinants of School Behavior 

of Disadvantaged Children. Exceptional Children, 33, 

601-608. 

Brzeinski, J.E. (1964). Beginning reading in Denver. 

The Reading Teacher, _ta, 16-21. 

Greaney, V. ( 1980). Factors related to amount and 

type of leisure reading. Reading Research Quarterly, 

15, 337-357. 



21

• 

Grimme t t , S . & McCoy , M . ( 1 9 8 0 ) . Communication on 

reading performance of third grade children. The 

Reading Teacher, 3J, 303-308. 

Morrow, L. M. (1984). Home and school correlates of 

early interest in literature. 

Research> 2~1-230. 

Journal of Educ.::1t iorL':tl 

Petit, D. ( 1989). QQS'ning up schools. 

Hardmondsv-Torth, England: Penguin. 

• Hasinski, T.V. & Fredericks, A.D. {1989}. Dimensions 

of parent itJ\'O}\·ement. 

• S h n c k , .~, . t 1 1 s h , F . & P 1 a t t , .J • S . ( 1 9 8 3 ) . Parents 

encourage ,pupils. 524-527. 

Teale, w.,H., and LehTis, R., (1980). Anotber Look at 

Secondary School Students Attitudes ToHard Heading. 

J o urn (~_1- S:!_[ Read in~ , 1 8 7- 2 1 0 . 



22

APPENDIX A 

Parent and Child Percentages 

Letter Parent Child 

A 95.83 96.25 

B 96.67 92.50 

c 45.83 40.00 

D 72.50 66.25 

E 87.50 91.25 

F 92.50 98.75 

G 100.00 98.75 

H 29.17 53.75 

I 71. 6 7 86.25 

l 98.33 95.00 v 

K 89.17 90.00 

L 75.00 88.75 

H 97.50 92.50 

N 50.00 73.75 

0 95.00 85.00 

p 83.33 87.50 

Q 99.17 88.75 

R 100.00 91.25 

s 95.83 98.75 

T 94. 17 86.25 




