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Abstract .

Research has supported the need for curriculum and program reformation, but
relatively little work has been done on how programs have been reformed. Furthermore,
minimal résearch attention has been given to the perceptions of the students on their
progra:lns of study. This research was designed to examine the perceptions of students on
their teacher education programs of study whilé at SUNY college at Brockport.

A total of 78 Students who completed between 1989 and 1996 completed the survey
questionnaire which was a measure of their perceptions. They were categorized into two
different timelines; timeline -one consisted of those who graduated between1989 and the
sprifig of 1993 and timeline-two consisted of those who graduated between the fall of
1993 and 1996.

Descriptive'analysis,of data‘revealed that both programs had an impact on the
individual students. When the perceptions of the students from the two timelines were
compared, it was found that the students in time line- two generally rated their program
to be more beneficial for their present employment as opposed to those in timeline -one.
Therefore, there is a reason to believe that the changes which were effected between the

fall of 1993 to 1996 may have been a factor in their perceptions.
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CHAPTER 1
Introduction
Over the recent years, the status of teacher education programs in physical education

and education as a whole have dwindled and teachers are often criticized. According to
Williamson (1990), teachers live in an ivory tower and are out of touch with the current
realities of the public schools. The teacher education programs in physical education are
said to be irrelevant to the actual practices of teaching in the public and the private
schools ( Awender & Harte,1986; F riedman,Brinklee, 1980; and Thom, 1979 ). Various
other authors have suggested that what is taught in the undergraduate programs has little
impact on the subsequent teaching behaviors of preservice teachers ( Gifford, 1984,
Sizer, 1974; Zeichner & Tabachnik, 1981).

Other extensive documents in teacher education programs have expressed their
concerns about the teacher education preparation because most of the preservice
teachers have always felt that their teacher preparation programs did not help to prepare
them for the responsibilit;es awaiting them in the schools ( Briscoe,1972; Erickson &
Rudd, 1967; Ingerson , 1972). Numerous inservice surveys further attested to the
negligence of many preservice programs to adequately prepare teachers for the reality of
the classroom ( Piggie,1978; Ryan, Applegate et al, 1979).

Keeping with the times many bodies, organizations and philanthropic
organizations have stressed the need for teacher education reforms. One of the most
persistent themes in the current debate over American education is the need to enhance

the status of teachers and teaching in the United States( Gardener, 1991 ).
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The American education reform movement fostered a variety of approaches for
improving the quality of education and among the five main areas of concern was the
teacher preparation programs ( Oliver, 1988). The nation at risk ( 1983 ) was also largely
responsive for shaping the public views of education reforms and some of the solutions it
proposed included a call to improve the teachers by improving the quality of the teacher
preparation programs. Siedentop (1982), had the view that the only way of educating a
generation of teachers who have a social mission, a common view, a commitment to
common causes, who are technically competent to live out those visions and
commitments successfully is to move away from this century and half a tradition and
develop teacher education programs which will meet the current educational need. He
further attested to the fact that, teacher education programs can equip students with the
skills and attitudes which can enable them to. design, implement, and maintain vital
physical education programs in today’s schools. Other critics have also suggested that, we
can only improve physical education by improving the quality of teachers (Macintosh ET
al, 1990). According to O’sullivan and Doutis (1994), the universities and colleges must
accept the challenge and ensure that teacher preparation programs must meet the needs
and expectations of the current desired practices within the schools.

In the wake of the above criticisms and the calls for reform, many institutions are
seeing' a need to structure and strengthen their teacher education programs. Numerous
studies have been conducted thrdugh research to provide a clear understanding of what
has been done and what needs to done in order to build'the teacher education program in

the colleges and the universities.



Surveys have been done (Ohio, North Carolina, Oregon, Virginia, Wisconsin, and
Arizona Universities among others) to capture teacher educators perceptions of their work
(Williamson 1984), to capture the process- process activities in the classrooms (Tannehill
1994), to investigate the motives of undergraduate students for enrolling in physical
activity (Avery & Lumpkin, 1987), and to investigate students perceptions of teaching as
a function of time in teacher education (Belka, 1988). Other researches on preservice
teachers were done by (Alison, 1987, 1990; Graham, French & Woods, 1993; and Stroot
& Oslin, 1993). However, a lot of this current research is either on the teacher education

| program or the teacher educators, yet there is little done concerning the actual consumers
of the program.

The state university of New York college at SUNY Brockport, which is among
the107 colleges and universities in New York state offering degree programs in teacher
education has responded tc: the above calls by revising and restructuring her program of
study. The teacher education program at Brockport has gone through numerous stages of
metamorphosis. The dimensions of the program were revised from the initial sports
science emphasis to'a competence approach and the current program has accelerated
further after the fall of 1993 to include more pedagogical knowledge which lays
emphasize on what the teacher knows and how he organizes and structures it.

The state university of New York at SUNY Brockport endeavors to validate through
research the opinions of the teacher certification consumers on their programs of study
during the timeline one (between 1989 and 1993) which was the period when the old
program was still in use) and timeline two (after fall 1993) which was the period after the

new program was effected.



Statement of the problem

The purpose of this study was to examine the views and the students’ satisfaction of the

programs in timeline - one (before the recommendations were effected 89- spring 93) and

timeline -two (after the changes were effected, fall 1993 - 1996). It also examined for any

differences in the students’ views of the benefits derived from the respective programs.

Specifically the study investigated the perceptions of the Physical education students of

v M

their teacher certification training while at Brockport. Listed below are nine specific

research questions this study addressed:

2)

b)

d)

g

h)

How did the teacher preparation students perceive the program in physical education
at SUNY Brockport?

How did the students perceive the faculty in physical education at SUNY Brockport
How did the students perceive their practicam experience(s) in the teacher
preparation program at SUNY Brockport’\_

How did the students ;ate their training in the acquisition of teaching competencies
at SUNY Brockport?

How did the students perceive the role of the faculty in job placement activities?
How did the students perceive the extent to which the program at SUNY Brockport
provide skills in research?

How did the students rate their training in the acquisition of teaching competencies at

SUNY Brockport?

What were the students’ objectives for enrolling in the teacher preparation?



1) What were the students’ recommendations for change in the teacher preparation and
the progtam as a whole in Physical edu;:ation at SUNY Brockport?
J)  but we should be prepared for a number of rounds, an evolution, a refinement ,and a
lot of handwork
This study was to unveil information on how the SUNY Brockport teacher
certification physical education students perceived their program of study. Among the
questions formulated about the program included; the course of study, the faculty, their
practicum experience and how they rated terms of helping them acquire teaching
competencies. It helped the researcher to get an insight of many aspects of how.the
students perceived the program.

The teacher certification department and the physical education department as a whole
may utilize the datafor future improvements of the program. The suggestions from the
students on how to improve the quality of thé program and the findings as a whole may
draw ire from-those experts who believe that quality education is essential.

Limitations.
he researcher noted the following limitations:
a) |It was not possible to get hold of all the students hecause some had moved out of their
old addresses.

\y} The survey questionnaire methodology only records what the students are willing to
share and what they think is socially acceptable and expected and not necessarily their
sincere views.

¢)| The subjects were not randomly selected, but all those who completed the program

between the two timelines were used for the survey.
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Assumptions

a) The quality of the teacher education program improved after the changes were
effected.

b) All the students experienced the same program of study in respect to the different
time lines.

Definition of terms.

The following terms are defined to aid tile reader in the interpretation.

Curriculum ‘

It is.the written plans typically used to guide an educational program.

Program

[t refers to what the students and the teachers actually do as they participate in a planned
segment of the educationa] experiences.

Preservice Education

n

Any training received by an individual in a full- time program, which leads to a degree.

Student teacher

A teacher apprentice engaged in an internship lasting a semester after completion of all
the required course work. The successful completion of student teaching is required for
teacher certification.

Cooperating Teacher

A teacher in the school who is designated to directly supervise and advice the student

teacher during the preservice experience.



University supervisor

A university faculty specifically designated to supervise and advice the student teacher

during the internship by making frequent visits to the site.

Summary

The first chapter presented some background information for the study, which
consisted of findings related to teacher education programs in physical education. It
addressed relevant issues on the current status of teacher education programs, why there
is need for reform in teacher education, calls for reform, and evidence of efforts towards
reform in teacher education (P.E). It also cited some visible characteristics on how SUNY
Brockport has attempted to respond to the calls for reform and lastly, the statement of the

problem was the presented.



CHAPTER 11 .

Review of Related Literature

Introduction

Much of the literature on educational programs and specifically the literature on
teacher education lends support to-the notion that the educated young person is
tomorrow’s educated worker and consumer (Tamara, 1997). But clear evidence on hlow
the existing teacher educational programs have influenced or assisted the students’ or the
consumers to achieve success in their time is not revealed in research reports.

The review of literature related to teacher education programs in physical education
and education as a whole was a basis for identifying several themes which guided in
exploring the teacher certification program at the State Unjversity of New York college at
Sun Brockport. The themes provided a guide for generating and-organizing the survey
instrument (Questionnaire).

In this chapter, the review pertinent to this study has been divided into four categories
namely:

a) Reforms and their impacts on the teacher education programs
b) The teacher education program at SUNY Brockport
c) The role of the faculty in teacher education programs

d) Program evaluation and the usefulness of perceptual data



Reforms and their impacts on education

As the world moves towards a new century and a new millennium, the pace of
science driven advancements has so accelerated that the idea of reform has become a part
of virtually every American consciousness (Clinton, 1997).. There are several calls for
reform in education on both the national and the international level (Australian sports
commission, 1991; Canadian federal commissioner of sports, 1987; Carnage, 1986;
Department of education, 1980, 1987, & 1992; Holmes group, 1990; and the National
commission of excellence in education, 1983 among others.

The national commission of education ana the secretary of education William Bennett
persistently called for curriculum renewal and an improvement in the quality of teacher
education (Bloom, 1981). The American higher education institute has constantly talked
about the.rapid pace of change and it has challenged all the educational programs to
improve the quality of those'completing their programs by improving the quality of their
programs (Boyer, 1988). President Clinton in his speech at the national education summit
at Palisades (NY) dffered strong support for the works of the governors, business and
education leaders to strive further in their efforts to improve the quality of education. The
summit also recognizped the need for better use of technology, improved curriculum,
better trained educators and other changes in the management of schools
As necessary to facilitate improved student performance. Other calls for reform can be
traced in the Carnegie report (1986), several publication$ of the American association of

colleges for teacher education and the Holmes group (1990). They all emphasized on the

need to improve the teaching profession.



According to’Shaw (1985), any teacher-training program needs to be put into the
context of the long-term objectives and the flow of government’s efforts to retain or
regain control over various facets of the educational system. And on the side it should be
in line with the struggles of teachers as they strive as individuals to develop and improve
their professional status.

Physical education as a distinct area of the school curriculum has been challenged and
it has been said to be undersiege for long (Macdonald & Tinning, 1995). There have been
many efforts to document the nature and the extent of the crisis of physical education
(Williamson, 1990; Awender & Harte, 1986; Friedman et al, 1980; Thom, 1979; Gifford,
1984; Zeicner & Tabachnik, 1981). As a result, many recommendations have been put
forward by related practitioners and organizations. The federal government established
minimum attainment levels in physical education for all teachers and suggested that
regular inservice education be provided to enable teachers to achieve the minimum,
attainment levels (Beazley, 1993; Macdonald & Tihning 1995). According to the
American Educator (1996), the standards.of any program must; be focused on the
academics, be grounded on the core disciplines, be specific enough to assure the
development of a common core curriculum, be meaningful given the constraints of time,
be rigorous and world class, include the “performance standards’, define multiple levels
of performance for students. to strive for, combine knowledge and skills, not pursue one at
the expense of the other, not dictate how the material should be taught and must be

written clearly enough for all stakeholders to understand.

10



>

Due to the rapid changes occurring in the society, schools of education must continue
to look forward and identify the needs of the district schools and to prepare the incoming
teachers above and beyond what is currently practiced. The preservice experience a
student receives in a college or university program affects his /her success as a teacher.
The better-structured, holistic, hands -on and learner centered the pre-service preparation
is, the better-prepared students will be for a career as an educator (Kirk, 1990). It is
important that the physical education teacher education graduates have the skills and
values that have been articulated as essential for teachers and these include; broad and
balanced knowledge base, intellectual skills, practical competence, skills of critical
reflection and the ability to collaborate and the need to value the access and the success
for all learners (Liston & Zeichner, 1991; Mcgaw, et al, 1991; popkewitz, 1987).

Reforming teacher education therefore is a labor intensive task, and acceptance of the
commitment to such change requires an understanding and acceptance of the time and
effort that will be needed to accomplish this goal. Since 1980’s, there have been
numerous reforms in the physical.education teachet education programs and in education
as a whole and such reforms are all credited to the nationwide call for reforms. (Pugach et
al 1991).

According to Livington (1996) it is essential to meet the needs and expectation of
the current desired practices, and to prepare undergraduates-for careers as professional.
Ensuring that physical activity courses are challenging to the students and can offer them

the opportunity to accomplish the following objectives can do this:
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a) to develop rich and varied knowledge bases related to the teaching of physical
activity ( Shulman,1987). :

b) integrate information across knowledge bases ,that is to draw information from all the
three domains to create effective and efficient learning experiences ( Ennis, 1994 )

c) Explore reflective thought process, to be motivated to analyze situations, set goals,
plan and monitor actions, evaluate results and reflect on their own professional
thinking (Colton & Sparks- langer, 1993).

d) Appreciate.the issue of equity (Dodds, 1994).

Current status in teacher preparation practices

Currently, 107 colleges and universities in New York state offer teacher education
degree programs. However, many scholars agree that teacher education programs cannot
prepare prospective teachers for every situation they may encounter, nor can the programs
provide teachers with all the knowledge and strategies they will need for their entire
career (Berliner, 1985; Siedentop,.1991). Teacher educators can however, educate
preservice teachers to become more effective decision-makers whé are able to translate
Pedagogical knowledge into practice (Siedentop, 1991;'Zeichner, 1986). The preparation
of reflective teachers has been a goal of teacher preparation programs for a long time.
Dewey (1964) emphasized the need to prepare teacher educators who are able to think
and reflect on their actions and.practices. According to a report from the New York’s k-
12 public education in the 21* century (1996), the following were reported about the

teacher preparation programs.
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(a) Strengths and assets in current programs

a) Many colleges and universities are at the cutting edge of research in the reform in
teacher education

b) Many colleges and universities are willing and are able to adjust and implement
programs in conjunction to changing teacher, student and school district needs

c) Current state education department certification requirements are coordinated with
job requirements

d) There are some magnet schools and special high school programs specifically
designed to attract and track high school students for a career in teaching.

Deficiencies in the current teacher preparation

a) Several colleges and teacher preparation programs do not prepare, at an in-depth and
informed level, future teachers to work constructively with others in the school
community, including, social workers counselors administrators, parents and etc.

b) Do not coordinate adequately with school districts regardi'ng placements and
supervision. Often a student is placed in a school with a minimum amount of
communication between the university supervision and the host school

c¢) . School of education faculty does not adequately interact with professor and
department heads from other university programs.

d) Do not distinguish between the difference in teaching in an urban, suburban, or rural
area

€) Do not use school sites for preparation of student teachers throughout the teacher

preparation program.
13



g)

h)

Offer academic content classes, which are watered down, insufficient and outdated for
student teachers. The curriculum content is often lower in the school of education
than in other schools in the university.
Offer programs which are determined by tenured faculty members who are often
unwilling to change current practices.

Do not coordinate academic programs with student -teacher placement

Do not always interrelate special education requirements with other teacher program

requirements.

Goals for the teacher preparation programs.

a)

b)

d)

There must be constant collaboration between all stakeholders and school partners.
Colleges and the university teacher education programs should become more involved
in the district in which they place student teachers.

Within the college and the university teacher preparation programs, there must be
more articulation and communication among the students and the professors of the
different levels.

College and university preparation programs must stay current and need to increase
the academic rigor of the education classes, integrate academic content, pedagogy,
and practice , and better prepare students for the diverse psychological, sociological,
linguistic , ethnic, and the cultural aspects of learners

Change the negative perceptions of the teacher education by increasing the stature and
respect of schools of education

There should be an increased integration between pre- and in-service preparation.

14



f) There should be a meaningful and integrated practicum, balancing, and the academics
of the specified disciplines along with real world situati.ons.

g) National professional standards should be built into the college and university staff
preparation programs

h) Staff preparation activities should be coordinated with cooperating teachers prior to
placement. Universities should be selective when choosing cooperating teachers.

i) New and innovative, visionary teacher preparation programs should be designed,

implemented and evaluated on an on- going basis.

Teacher certification program at Sun Brockport.

The teacher education program at the State University college at Brockport can be
dated back to the 1960s. The program has been planned and implemented based on the
need for more qualified teaching personnel. The program in the early 7o0s had a sports
science focus and was available to both the secondary and the elementary certification
students. In 1972 the department proposed a program for approval of teachers other than
those certified in physical education to coach intercollegiate athletics certification of
teacher -coach was implemented. During the student teaching experience, the student was
required to complete a coaching internship with the interscholastic team of his/her choice.

The teacher preparation program was based upon knowledge and concepts from the
academic major and it was essentia} that each student teacher had a fundamental
understanding of the subject matter of the field they chose to teach. The students were
required to take courses in measurement and evaluation, adapted physical education, a

movement analysis course, two methods courses in secondary and elementary levels, six
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performance clinics, professional elective and the student ieaching. In the early 80s, the
program reflected a competency-based approach. The students were expected to complete
designated competencies in both the major.and the professional courses before
certification. Those who applied for provisional certification in New York state after
September 1*:1983 were required to take an exam for licensure. -Each student was also
expected to show intermediate proficiency in a minimum of eight different categories and
an advanced skill in at least one other movement activity. The concentration on the
teacher education major started at the sophomore year with kinesiology and the real
preparation started at the senior year.

The program continued to further her trends for a better change and by the year 1989,
the program appeared to-be more distinct. The requirements for teacher certification were
more clear and higher in standards. More courses were introduced and among them were:
teacher clinics, motor learning and competencies in performance increased from eight to
nine. Further reforms were made and the 90s saw the program through a major change
from a competency to pedagogical based approach. This emphasis transcends subject
matter knowledge and represents a comprehension of the duties and the responsibilities of
a teacher as well as an understanding of the actions and activities necessary to meet and
undertake those duties. More pedagogical courses were added; student teaching
experiences were more fundamental and the program was more structured.

All these stages of metarmophosis were part of a nation trend towards curriculum and

educational reforms.
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Role of the faculty in the teacher preparation program,

One of the major components of the educational reform movement deals, with testing
and performance assessment of teachers in an effort to increase the quality of the teacher
education programs (Oliver, 1990). This can only be feasible if each and every faculty
member performs their roles to their maximum ability.

A role is a pattern of expected behaviors common to everyone who holds a specific
Position in society ( Messengale & Locke’s, 1978). However’as.the number of roles
occupied by an individual increases, accomplishments of expectations in performance
become difficult ( Sieber, 1974 ). Expectations can be anticipation , value, or feeling
placed on a role , and these role expectations are not always the same as behaviors and
personalities are different from person to person.

Traditionally, faculty members in physical education teacher education programs
have had to balance three main components of their work: research, teaching , and
services ( Shifflett et al , 1996 ). Career stage, personal work orientations, and
organizational climate can influence this balance. One of the roles of a physical educator
is to perform and promote teaching and learning activities. The professional duties
include: lesson planning, instructing, and advising students. According to Templin (
1998 ), a physical educator is one who practices what he preaches and uses methods and
principles, which are modified by the development of knowledge in the field. The teacher
educator in physical education works to enhance professional development, participates
in seminars and workshops , works on committees , holds membership in professional

magazines and journals, and understands physical education and societal problems to be
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current with the knowledge and practices in the field ( Templin, 1989; Sage , 1987 ).
Physical educators are also expected to be efficient and effective time managers, creators
of consistent class rules and organizational procedures, provide.equal opportunities for
success , advice students on various things and are effective communicators and
evaluators. According to Ojeme ( 1987 ), prospective physical educators become
conversant with their expected professional role through the training proces;s and this
undergoes modification in the practicing years. Lindburg ( 1978) defined the roles of a
physical educator which was further classified into four main role - teaching , coaching
and sports administrator , researcher ,professional development, and student welfare.

The teaching role functions are those performed in relation to promoting learning and
teaching activities . As a rule, a physical educator can maintain a respected position
within the school and community, when teaching of high standards is practiced
consistently ( Daughtrey & Lewis, 1979). In his study Ojeme (1988 ), pointed out that
the teaching subset of physical education should be given higher priority and
importance.

‘ -

According to Podemski & Griffey ( 1990 ), teachers in physical education can be
conceptualized as: technicians, theoretician, academician, therapist, researcher, reflective
practitioner, and a decision maker. In physical education like any other teacher education
program, teacher educators have a moral obligation to create experiences that correspond
to appropriate images of the excellent professional preparation and practice ( Graber,

1990). Such practice should ensure that prospective teachers are knowledgeable in their

content and should encourage critical engagement with the subject matter.
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Program evaluation and the usefulness of perceptual data

Program evaluation mainly examines the success of the program towards meeting
broader ,long-range goals. Dunham ( 1986 ), defined evaluation as a process of obtaining
data: and using it to make judgments which in turn are used for decision making. Parents,
community leaders, taxpayers , administrators, and practitioners who constitute the major
decision makers have the right to know how well the public institutions are fulfilling
their responsibilities and this information can best be conveyed to them through
evaluation ( Dunham, 1986).

In his research , Fraleigh ( 1990) pointed out that for something. to be good, it must
have the appropriate objective possibility which must be comprehended as good by
both the practitioner and the participant. Therefore, information garnered from the
evaluative process related to student performance is helpful in determining'the
effectiveness of the instrictional programs (Schafer, 1986 >

The evaluation process is entrenched as a cornerstone of education , hence teachers
students, and other school personnel must be prepared to deal with it and its related
matters. Physical education , as part of the institution of public education must respond to
these call for reform as well as provide reasonable and systematic methods for evaluation
( Siedentop,1993). Several methods of evaluating programs were found among published
research studies and among the varied techniques include: questionnaires, interviews, and
observations ( Ward & Evans, 1994). Questionnaires which are typically used in large
scale studies consists of four different categories: short term diary ( less than 24 hours),

one to seven days, recalling history of the past 1-5 years, or general survey without a time
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frame. This thesis used a general questionnaire to investigate the students’ perceptions of
their program of study.

The continuos review of educational programs provides an opportunity to assess the
need for continued development ( Stone, 1997 ). He further pointed out that in any
production of a program, there must be a meaningful plan to measure its success and
failures. Teacher evaluation has received an increased attention from media, policy
makers, administrators and teachers themselves over the last 10- 15 years ( Ellet, 1990 ).
This increasing concerns about accountability and evaluation have led education policy
makers to assume that the key to improving education is to upgrade the quality of
teachers. Teacher evaluations unlike the program evaluations tend to be the main focus
of the current efforts in educational reforms (Chauvin et al ,.1991). However , the
process of evaluation is evident as relevant to both the educator and the program itself or
the program implementers. It also helps the administrators to promote quality teaching
and quality programs ( Chandler, 1990). For the administrators , the evaluation process
should place a special emphasis on determining the effectiveness of the program and its
effectiveness on student lives ( Frost et al , 1981).

A study conducted in the university of North Carolina on students perceptions of the
physical education objectives verified what the students valued in their program of study
( Lumpkin , 1987). The study further concluded that a willingness to adapt to meet the
students perceived needs may not only rescue the programs which are viewed as
irrelevant , but may also increase enrollment in the program. According to the study’s
findings, continuos assessment of students perceptions on their programs is essential in

order to promote the philosophy stated by each physical education program. This will
20



also help to design programs that are more likely to meet the students’ perceived needs
and thus will increase the likelihood that the beneficial program objectives will be
realized ( Lumpkin, 1987 ).

A study by Steen ( 1988), described students’ actions and perceptions while in their
first year of teacher preparation. The investigation provided valuable insights that
informed teacher educators about their students and the process of learning. Placek
( 1985), studied. teacher educators and their students in an effort to examine and compare
the.perceptions of operational knowledge taught in a methods class. Such studies allow a
more realistic appraisal of what may be going on in preservice educational programs.
Jones (1978) , conducted a study which investigated the educational needs of
experienced physical education and the special education in teaching. Findings were
based upon the data from special education service centers in Texas educational agency.
Interviews and mailed questionnaires identified the greatest needs for inservice and
preservice education. It was therefore concluded that a tremendous discrepancy exists
between the current program and the desired status in teacher education.

Physical educators need to think seriously about the effects of their programs on their
students and should come up with visible solutions on how to ensure that the students
achieve those effects. The entire program must be devoted to achieving speciﬁed_goals
and the various components within the program must be interrelated if the goals are to be
achieved. For any program to be effective, the following factors must be taken into
consideration: emphasis on outcomes, commitment to equity and quality, and socializing

students into the role of a participant.
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summary

The number of studies available indicated that very few research studies have been
completed that have investigated the perception of preservice students on their program
of study. As the public school education broadened, Physical education requirements
increased to include more competency and professional courses.

Studies on the current program of teacher education indicated a need for reforms in
teacher'education in general and in physical education. The studies also indicated that
there have been attempts to reform the programs by either ; changing the emphasis,
adding more courses, eliminating the irrelevant or making it more structured. Siedentop’s
(1991) survey on teacher education in the colleges and universities recommended that.the
teacher training institutions should provide courses, which can better prepare the teachers
to administer Physical education.

After search through the literature, no studies were found completed , which
investigate the perceptions of Physical education ( teacher education) students on their
program of study. This study was therefore designed to investigate, review, and evaluate
the perceptions of students on their professional teacher education program in Physical

education at Sun Brockport.
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CHAPTER 111
METHODOLOGY
The study investigate the perceptions of those students who completed physical
education , teacher certification major on their perceptions of their program of study
while at SUNY Brockport. The survey was conducted using those students who
graduated between 1989- 1996.

In the previous chapter, themes were developed which were then used as a basis for
formulating: the survey questions. The questions were-organized around the following
themes: curriculum, program of study, curriculum’ and program reforms and the roles of
administrators and faculty in an institution. Among the specific purposes were to gather
descriptive data about their perceptions on:

a) their program of study.
b) their courses of study
c) how they perceived their faculty, and their practicium experience.
d) how they rate their training in the acquisition of teaching competencies
e) the extend to which the program provided skills in research
f) the extend to.which they achieved their objectives for enrolling in the program
g) their recommendations
A complete description of the survey procedures using the questionnaire, spbj ects, and

instruments and data analysis is discussed in this chapter.
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Subjects

Selection, Rationale and procedures.

The subjects for this study were physical education student.s who had been officially
admitted into the teachier certification program in the physical education department .
They were enrolled in student teaching ( PEP 478 )and. teaching & coaching seminar
(PEP 476 ) after a successful completion of all the requirements of teacher education .
The subjects were also required to*obtain a Sun Brockport cumulative GPA of 2.5 and
must have completed all the major, professional sequence , professional electives and
skill performance courses and obtained at least "C’ grade or better in all the courses.
Other requirements for these students included; completion of all the components of the
Brockport health -related fitness test, complete accurate portfolio for student teaching
with the department of physical education & sport, and must select a placement site
which is within the semester list of the teaching centers. Specifically the students
represented those who completed their program of study between 1989 to 1993 and those
who went through the new revised program and completed between 1994 and 1996.

The subjects were asked to describe their perceptions based upon their program of study.

Instruments and procedures.

The questionnaire method of survey was a very useful tool for investigating their
perceptions on their programs of study. The questionnaire consisted of a set of six
different goal areas within their program of study and was perceived to solicit the
student’s perceptions and experiences. They were derived from the following thematic

goals:
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a) how they perceived their program of study

b) "The ability in research and the extend to which the training enhanced their skills

¢) how they rate their training in the acquisition of teaching competencies at SUNY

d) the students’ objectives for enrolling in the teacher preparation.

e) how they perceived their faculty in job placement activities and their efforts to help
them

f) recommendations for change in the teacher certification and physical education
program as a whole.

The designed questionnaires. were mailed to the students as a follow up after their
student teaching . The students’ home addresses were obtained from the department of
teacher education. The respondents were asked to indicate their perceptions of their
programs of study based on a varying likert scale ranging from 1- 5. Other items were
open-ended questions, which required the respondents to fill in . The respondents were
also asked to provide some demographic information concerning their occupation prior
to enrolling in the program , sources of support while at school and interalia as indicated
in questions 1 - 15 Completed questionnaires were returned to the researcher .The total
questionnaires returned for timeline one ( 1989 - 1993 ) were 45 and the total for

timeline two ( 1994- 1996 ) were 33.

Data analysis

The initial task will be to reduce the data to a manageable ,focused, interpretable , and

efficient amount of analysis. According to Huberman ( 1984 ), data analysis is a process
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of selecting ,focusing, simplifying ,abstracting ;and transforming the raw data. It is an
integral part of drawing the final conclusions from the research. The responses were re-
coded, tabulated and analyzed.

The background information was summarized , categorized and percentages were
calculated and this formed the basis for comparisons between the students within the
respective timeline groups. Descriptive statistics were used to summarize their
perceptions based on their programs of study. The chi - squared will be used to compare
the perceptions of the respondents from the two programs
Reliability

The final phase of the study required an independent individual to check the written
cards, which were used to categorize the open ended, and the fill in responses from the
questionnaire.

With the accuracy of the main points coded by the researcher, an additional check was
made to determine if the coded points and the responses were used accurately to
determine the students’ perceptions. The overall agreement between the independent

observer and the researcher was 100%

Summary

This chapter has focused on the data collection, analysis and how the study will be
presented. The questions for the survey, which explored their perceptions, were derived
from the themes deemed essential for the program . The questionnaires were mailed to
teacher certification students in the Physical education department who completed their

programs of study between 1989 and 1996. The data was collected , analyzed and any
26




differences in the perceptions between the two timelines (.1989- 1993 ) and ( 1994- 1996)
were noted. The results will be evaluated in relation to the sub-topics previously

discussed and the results will be presented in the next chapter.
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Chapter 4
Analysis of Data
The purpose of this study was to determine the perceptions of the teacher certification

Physical education students on their respective programs of study while at SUNY
Brockport. The initial task was to reduce the data to make it manageable and
interpretable. The relevant statistical calculations were analyzed. The background
information was summarized, categorized and percentages were calculated and this
formed the basis of comparison hetween the two timelines ( 1989-93 and 1994-96).

The questionnaires of the students who completed the teacher certification
between 1989 and 1996 were reviewed to gain an insight of their perceptions of their
respective programs .The questionnaires which were not returned and those which were
returned blank due to change of addresses were not included in the analysis. A total of 78
questionnaires were therefore analyzed and out of the z;bove, 45 subjects, (57.7% ) were
from those who completed in the first time line ( 1989- 1993) and 33 ( 42.31%) were
from those who completed in the second.timeline ( 1994- 1996).

The questionnaire consisied of a total of a combination of 41 questions, 11 of
them-were fill-in - the blank, 5 were multiple choice and 25 were statements fof which
participants were rating the extend of their agreement using a five likert scale. The scale
ranged from O to 4, where 4 was “Excellent”, 3 was.* Very good “ 2 was” Fair”,1 was “
poor” and 0 was “ Not applicable”. The questionnaire was divided into several sections.
Questions 1-5 dealt with-the participants backgrouhd information, questions 6-15 asked
the participants to indicate their employment history, questions 16-15 asked the students

to rate their professional training program and 26 - 32 asked the students to rate their
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ability to do research and how the program has assisted them. Question 33 dealt with the
carry over effects of the program on the students, question :3»4 was dealing with the
faculty in the program and their effectiveness, questions 36-39 tried to identify students
effort to further their education . And finally, questions 40-41 attempted to solicit some
suggestions from the participants for improving the teacher certification program.

This chapter consisted of two sections, the results and discussion. The results
were presented as follows: background information, professional training program,
research, carryover effects, faculty effects and recommendations. Tables and graphs were
used to-summarize the perception of the respondents., Tables ‘a’ represents timeline one
(1989-93) and timeline-two(1994-96) and graphs ‘b’ represents timeline-one(1989-93)
and time-line two.

Results

Yisual analysis of graphic data:
The 78 subjects were all students who completed the teacher certification program at
The Lobiew
SUNY Brockport between 1989 and 1996.Aidentiﬁes th.i background information on all
the students who participated in this survey. It contains'inforx;iation on the students
occupation prior to enrolling in the teacher education p;?gram‘at SUNY Brockport.
The occupation of the participants prior to enrolfi’ng in the teacher certification
;
program as indicated above were as follows: 52% were students, 15% were eithef
coaching or training, 15% reported jobs in non educational settings, 8% were teachers,
6.8% were not employed, 2.7% reported jobs in other educational settings and non of the

participants had worked as a clinical officer or a curriculum supervisor.

Table 4.1a shows the distribution of the students occupation for the two time lines.
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Table 4.1 a( occupation of the students prior to enrolling at SUNY Brockport for timeline

one (1989-93) and timeline two(1994-96)

OCCUPATION OF THE STUDENTS PROIR TO ENROLLING AT SUNY FOR 1989-93 & 1994-96.

YEAR 198910 1993 [1994-to 1996 totals total %: 89-93 total %:94-96
ftUdems 26 “ 12 38 68.42105263 31.57894737
teachers 5 1 6 83.33333333 16.66666667
coachitrainer * 8 3 11 72.72727273 27.27272727
curriculum supervisor 0 0 0 0 0
not employed 2 3 5 40 60
clinical post- 0 0 . Q Y 0
other. educational 1 1 w2 ] 50 50
not_educational oF 3 T2 75 %

Graph 4.1a Timeline —one (1 9853-93)
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Graph 4.1b.Timeline-two(1994-96)

OCCUPATION OF THE STUDENTS PROIR
TO ENROLLING AT BROCKPORT ( 1994-

1996)
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However, the same trends-of the occupations prior to enrolling seem to be evident in

the two_timelines. In the two timeline, the major occupations included: students, coaches

or trainers, non-educational settings students, and non —employed.
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Table 4.2a shows the sources of income for the students in the two different timelines

Table 4.2a :
Sources of income for the students ih the respective time lines.

YEAR 1989- 1893 1994-1996 totals total % :89-,93 total % : b4-96
Scho,larships 4 3 ' 7 57.14285714 42.85714286
Part time /ass 14 7 21 6;.66666667 33.33333333
Fellowship 2 2 4 50 50
Full time work 2 1 3 66.66666667 33.33333333
G.! bills 3 2 5 60 40
Loans 24 19 43 55.81395349 :4.1 8604651
Own savings 17 16 33 51.51515152 48.48484848
Spouse savings 4 1 5 80 20
Parents 9 15 24 37.5 62.5
Pitime off grounds 28 : - 13| ° 41 68.29268293 31.70731707

¥

The study was also interested in analyzing the sources of income for the students while at

SUNY Brockport and the findings were as follows: 23% depended on loans, 22%

dependent on off ground employment, 17.7% depended on their own savings, 12.9%

[ 8
depended on parents income, 11.3% on part time work or assistants, 3.8% on




scholarship, 2.67 on spouse earning and another 2.7% depended on g.i bills. A very
small percentage of the had full time jobs ( 1.6%).

The graph below (4.2b) shows the sources,0f students in the different timelines.

SOURCES OF INCOME FOR STUDENTS IN THE TWO BLOCK
- YRS

H scholarships
Mpart time /ass
Efellowship
Efull time work
Mg.! bills
Elloans
BMown savings
B spouse savings
Mparents
B pitime oof.grds

15

10 &

SOURCES F INCOME

<0

BLOCKS OF YEARS 89-93 (1), 94-96( 2)

Graph 4.2b

- I

Description of the professional program of study

Tables;4.3 contains the.means , standard deviations,.median ,mode total number of
students and total number of those who responded to the quéstions on their professional
program of study . The students were asked to rate each question on a 5 likert scale in
terms of how they perceived their respective programs of study.

Table 4.3a(l) below reveals the perception of the students who completed in the first

timeline (1989-1993).
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Table 4.3a(l)

QST.[16" | 18| 18|20a)20b{20c |20d [20e [20f [21* [23a[23b 23c 123d [25a | 25b 125¢ |25d | 25e | 25f {250 |25h

MEAN | 24| 33| 1.9| 2.9 2.8| 2.5].2.8] 21],2.5] 2.7] 2.9 2.8] 2.8] 3.0} 2.6] 2.8] 3| 2.2| 2.2] 2.2| 2.8 2.6

STD= | 1.6| 1.4 0.6 0.6] 0.6| 0.7] 1.0] 1.1] 1.0] 0.9] 0.8 0.9] 0.8] 0.7] 0.6] 0.6 0.7] 1.4] 1.2] 0.8| 0.8] 0.9

MD:

#
N
£
N
W
(%)

25] 31 2| 2| 2f 3 3 3 3 31 31 3] 3 2 2 3 3

RESP | 38| 38| 38| 46| 46| 46] 46] 46| 21 46| 39| 39| 38| 39| 46| 46| 46| 45| 46| 46| 45| 43

N= 46| 46| 46| 46| 46| 46| 46 46 46| 46| 46 46.16 46( 46| 46| 46|’'46| 46| 46| 46[ 46

MODE4423322222’3*3'2333332233

Table 4.3a(I1) Responses of those who were in timeline 2 .1994-1996

T B
T T
EEEEEENEEENEEEEE RN

.1 9 "_ .E ‘*m__m_“—’_“—— .

N=" | 7' 'H_‘ —“‘“* .. ..33 —“m“_ .ﬁ.......
Fl 5 MY
E 4 4 2[ 3| 3] 2| 3 4l 4 4] 4] 3] 3[ 3] 3[ 3 2 3] 3

question

2

The responses from timeline-one reported higher means on question : 18, 20c, 20f,
and 21 than timeline-two. However responses from timeline-two reported higher means

on question: 16,19, 20e, 25d and 25e. Similar means were only noted on question 25b.

34



Graph4.3b

"MEANS ON THE PROGRAM OF STUDY FROM THE
STUDENTS WHO GRADUATED IN THE TWO TIMELINES

MEANS

89-93
] 94-96

Q_ uestion 16- How helpful the program was in terms of preparing students for their

présent employment?: Findings from question 16 shows that the mean from those who

compieted in the first timeline (1989-1993) was 2.4 and this suggests that the program

e 1

second time liné (1994-96). The reported mean was 3.4 which was higher than that of the

first timeline.

i

Question 17:- Students objectives for enrolling in the teacher education program at

SUNY Brockport

Table 4.4a and graph 4.4b. below presents the students objectives for enrolling in the
teacher education program at SUNY Brockport. Out of the total population, 56% enrolled
in the program so that they could teach, 30% wanted to be coaches, 19% wanted to be

able to help children learn, 17% wanted to get ateaching certification , 9% enrolled in
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the program, in order to get a degree, 7.5% enyolled just fo} purposes of getting a job,
5.6% wanted to further their studies , 3.8% wantéd to be sports directors, 3.8% had the
interest of working with special people, another 3.8% wanted to stay healthy, and only
2% enrolled so zthat they could encourage females to take an active role in physical
education. The interest in teaching, coaching, certification, and helping children appear to
be the main obj ectives as to why the students enrolled in the program.

Table 4.4a: Objectives for enrolling in the teacher certification proesram SUNY

Brockport
" IResponses [N= Total %
To teach 30 53 56.6037736
To coach 16 53 30.1886792
For certification 9 53 16.9811321
To help children 10 53 18.8679245
To encourage females 1 53 1.88679245
To get a degree 5 53 9.43396226
To obtain empfoyment ‘ 4 5'3 7.54716981
To be a sports director . 2 53 3.77358491
To stay healthy , 2 53 3.77358491
S )
For further studies 3 53 5.66037736
To work with special people 2 53 3.77358491
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STUDENTS OBJECTIVES FOR ENROLLING IN THE TEACHER
EDUCATION PROGRAM AT SUNY BROCKPORT.

¢

ga To teach

u Tdicoach
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g1 To help children
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TOTAL %

g To get a degree
| To obtain employment
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ORJECTIVES g For further studies

To work with special pple

Graph 4.4b. Students objectives for Enrolling in the teacher education program at SUNY

Brockport.

Question 18:Did the students achieve the above objectives?

The mean for the first timeline ( 1989-1993) was 3.4 and this suggests that a higher
percentage of the students did achieve their objectives, however the mean dropped for the
second time line to 2.9 which suggests that there were some individuals who did not

achieve what they expected.

Question 19:Description of the program of study at SUNY Brockport

'}
o

Table 4.5a reveals the perceptions of the students on their program of study between

1989-1996.
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Graph 4.5b(I)

description of the program ( 1989-1993)
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This data suggests that the program was structured and did not have enough electives.
The distribution of the responses were; 21 respondents felt that the program was
structured, 8 respondents felt.that.it was individualized and the remaining 7 respondents
felt that it was completely specified.

Graph 4.5b(ii) and the figure b;low it reveals the perception of the students who

completed between 1994- 1996.

Graph 4.5b(ii)

descriptionof the program of study ( 1994-1996)
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The numbers of respondents who felt that it had few electives were eight (8). The

respondents who felt that the program was individualized were four (4 ) and those who
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felt that it was completely structured were six (6). This data suggests a remarkable
improvement in the professional program.
Research

Table 4.6a(I)contains the means obtained on the questions pertaining to research in the
program for the students who completed in the first timeline (1989-1993) . Table 4.6a(ii)
contains the means obtained from the students who completed in the second time line

(1994-1996).

Table 4.6a(1)

QST.|26* {27a [27b 27c' 27d 28|29a 29 j29¢ 29d  |30a 30b 130c |30d

MEAN | 0.94] 2.11| 1.88| 2.22| 2.44] 2.45] 2.333| 2.273| 2.182| 1.714 3.25] 3.25| 3.41 3.5

STD= | 1.32 1.13] 1.07| 1.11} 1.19] 1.29] 1.155{ 1.272] 1.168] 0.951] 0.754] 0.62f 0.79 0.52

MD= 0 2 2] 25 3 3 3 2 2 2 3 3 4 35

RESP 35 18 18| 18| 18] 11 12 11 11 7 12 12 12 12

N= 46) 46] 46| 46| 46| 46 46 46 46 46 46 46 46 46
MODE o 2f 2| 3] 3 3 3 2 3 2 4 3 4 4
Table 4.6a(ii)
QsT. |26* |27a |27b |27c |27 28]29a |29b |29c |29d [30a |30b [30c |30d

(Y -
mean 1] 2.24] 2.242] 2.333] 2.438] 2.882| 1.576| 1.636] 1.182] 1.576 3] 3.09] 3.21 3.15

STD= {1.309| 1.22] 0.969| 1.051] 1.134| 0.697| 1.062| 0.962| 1.044(+0.902| 0.968| 0.87| 0.78 0.75

MD= 0 3 2 2 3 3 2 2 1 2 3 3 3 3
RES= 281 33 33 33 32 17 33 33 33 3 331 33| 33 33
Na== 33 ’ 33 3 33 33 33 33 33 33 33 331 33 33 33
MODE 0 3 2 2 3 3 2 1 0 2 4 3 3 3
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Graph 4.6b ( comparison of means from the two timelines)

means on questions concerning research in the
program
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The responses from timeline-one reported higher means oni questions 29 and 30.
However responses from tim‘eline-two reported higher means on questions 26b, 27b, 27¢
and 28. Similar means were noted on questions 26a and 27d.

3. Carryover effects.
Table 4.7a(I) contains the means obtained from the students who completed in the
first timeline (1989-1993). Table 4.7a(Il) contains data obtained from the students who

completed in the second timeline (1994-1996). Graph 4.7b contains a comparison of the

means obtained from the two timelines.
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Table 4.7a(l

QST.[33a |33b [33c [33d |33e |33f |33g |33h |331 |34a |34b [34c |34d |34e |34f |34g|34h|34i
MEAN | 3.28| 3.71| 3.85| 4| 3.42| 3.67] 3.67| 4] 3.71| 1.71| 2.85| 2.14| 2.28| 2.42| 2.71] 2| 2| 22
’ %

STD= | 0.48] 0.48 0.37] 0| 0.53] 0.53| 0.78] 0| 0.48| 1.11] 0.37| 0.69| 0.48] 0.78| 0.48| 1.1] 1] 0.7
MD= 3| 4| 4| 4 3 4 4 4 4 2| 3| 2 2| 3| 3 2 2| 2
RESP | 7| 7| 7| 7] 7 7 7 7 7 7 7 7 7 7 7 7 7| 7
N= 46| 46| 46| 46| 46| 46| 46| 46| 46| 46| 46| 46| 46| 46| 46| 46| 46| 46
MODE| 3| 4| 4] 4| 3| 4 4 4 4 2| 3] 2 2| 3 3 2
Table 4. 7a(1l

OST. [33a |33b |33c [33d |33e |33f |33 |33h |331 |34a |34b |34c |34d |34e [34f |34g |34h[34i
WMean |3.18| 3.39] 3.48| 3.57| 3.18] 3.15] 3.15] 3.15| 3.21| 2| 2.40| 2.15| 1.93| 2.21| 2.21| 1.96 1.4| 1.6
STD= [0.84] 0.49] 0.66] 0.56| 0.68| 0.61| 0.67| 0.98] 0.89] 9.76| 0.83] 0.72| 0.84| 0.79] 0.70| 0.69 0.9] 0.9
MD= 3 3] 4 4 3] 3 3 3 3 2 3 2 2| 2 2 2 1 2
T T B ) B B B Y B R R B R P
N= | 23| 33| 33| 33| 33| 33| 33| 33| 33| 33| 33| 33| 33| 33| 33| 33| 33| 33
MODE | 3| 3| 4| 4 3| 3] 3 3 3 2| 3| 2 2 3 2 2 1 1

Graph 4.7b ( comparison of the two-timelines)

means from the two timelines.
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Timeline-one reported higher means in all the questions except for questions 34a and

34c, which were reported higher by responses on timeline-two. Similar means were only

noted on questions 34g.

Faculty effects

Tables 4.8a(I) and 4.8aiII) contains the means obtained pertinent to the faculty effects on

the teacher education program. Table 4.8a(I) contains the means from the students who

completed in the first timeline and table 4.8a(1I) is from the students who completed in

the second timeline. Graph 4. 8b contains a compari‘so,n Qf ;eans from the two timelines.

Talg_le 4. 6:0412

_ QST.Jssa [38b [35c [36d [3%e
MEAN | 2.286] 2.571 3] 3.143[ 3.286
STD= 1.38] 0.976] 1.155| 1.069 1.113
MD= 2 3 3 3 4
RESP 7 7 7 7 7
N= 46 46 46 46 46
MODE 1 3 4 4 2

QST.[35a  [35b |35c  |35d |35

MEAN | 2.75| 2.938 3] 325 2906

STD= | 1.078] 0.84] 0916| 0.803| 0893

MD= 3 3 3 3 3

RESP 32 32 32 32 32

N= 33 33 33 33 33

MODE 2 3 3 4 3

Table 4.8a (1I)
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Graph 4.8b.

comparison of the means on faculty effects from
the students who completed in the two
timelines.
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timelines.

means from the two

35a 35b 36¢c 35d 35e

questions on faculty effects

Timeline-one reported higher means on question 35e and case of timeline-two higher
means were reported on questions 35a, 35b and 35d. Similar means from the two

timelines were only noted on question 35c.

-
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Recommendations.

The following recommendations were suggested by the students in the two timelines.

From the data below it is evident that the students put forth @ number of suggestions.

Students recommendations for their program of study Response [N= Total %
more practical experience and less theory 15 591 25.42372881
More peer teaching and actual teaching in the Brockport 11 59 18.6440678
schools prior to student teaching
Professors should know their students better 1 59 1694915254
Do away with irrelevant courses and content 2 591 3.389830508
More office hours & more time for students 2 59 3.389830508
Keep up the multicultural diversity of faculty 1 59} 1.694915254
Add more multicultural courses 2 591 3.389830508
More reference & explanation of the NY state board of 1 59] 1.694915254
education; what they do & how it helps teachers
Evaluation of the student teaching placement methods 1 59; 1.694915254
P.E and health EDU.-be a combined major 1 59 1.694915254
Activity and all other courses should emphasize more 8 591 13.55932203
teaching than just performing &competition
Emphasis more pedagogy in the student teaching than merely the paper work & 6| 59| 10.16949153
written competencies
Life saving and water safety instruction be required 1 59 1.694915254
Reduce the cheating amongst the students 1 591 1.694915254
prepare students to teach all sports activities not only the 1 59 1.694915254
ones they choose '
Increase the G.P.A required to 2.8 from 2.5 2 59 3.389830508
include or add challenging courses e.g. technology in P.E 1 39] 1.694915254
Get rid of multiple choice tests 1 59 1.654915254
Find a way of financing student teachers 1 59| 1.694915254
Active supervision of cooperating teachers and supervisors 2 59| 3.389830508
Grading should be done fairly 1 59 1.694915254
1 59 1.694915254

Have consistency in-departmental chairs
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The major recommendations put forward by the students included the need for: more
practical experience and less theory, more peer teaching and actual teaching in the
Brockport schools before the actual student teaching, and the need to emphasize more

teaching than merely the paperwork and the written competencies.
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Discussion

Most of the participants from the two timelines were students (52%) prior to
enrollment. The other major occupations included coaches and trainers (15%), those who
worked in non-educational settings (15%), and teachers (8%). When the two timelines are
compared, timeline —one had more subjects in all the above occupations as compared to
timeline-two. Out of the total number of the subjects who were students prior to
enrollment from the two timelines, 68% were from time line-one and 31% were from
timeline-two. Out of the total subjects who were teachers from the two timelines, 83%
were from timeline-one and only 17% were from timeline-two. Out of the total subjects
who were coaching or training, 73% were from timeline-one and only 27% were from
timeline-two.

The same figure (50) were noted for the subjects who were worked in other
educational settings. The data also reported that more participants from time line-two
(60%) were unemployed as compared to the 40% from timeline-one. It is possible that
most of the students were still looking for jobs because they graduated later as compared
to those from timeline-one.

Most of the participants relied on loans as their source of income (23%) while at
SUNY Brockport. Other major evident sources included, position off grounds (22%),
own savings (18 %), and parents (13%). However the data showed that majority of those
in timeline —one relied on income from part time off ground jobs, whereas those the

majority in timeline-two relied on loans. Perhaps the students from timeline- two did not
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have enough time to establish themselves in other job so they might have been forced to
depend on loans.

The participants who graduated in timeline- two (94 — 96) felt that the program was
very helpful for their present employment as opposed to those in timeline -one. They also
felt that the program was completely specified and had relevant subject matter. The
changes, which were effected during the second timeline, could have contributed to this
difference.

Most of the participants in timeline-two (Average mean=3.125) felt that the feedback
provided for their skills during their student teaching was more beneficial as compared to
those in timeline-one (Average mean=2.85). They also rated the supervision provided by
on —site supervisor and the nature of the placement site as a positive learning environment
higher (mean =3.5) those in timeline-one (mean =3.0).

Most of the participants in timeline-two rated their overall Physical education program
better (Average Mean =2.72) than those in timeline-one (Average mean =2.55).
Specifically they rated it excellent with respect to academic strength compared with other
departments in the school of Arts & Performance and any other departments in the
college.

However the participants in timeline-one (89- 93) rated their professional training
better (Average Mean = 2.6) than those fr(;m timeline-two (Average Mean =2.5) in
respect to the following: electives (mean =2.8: 2.6), the blend of theoretical and practical
education (mean = 2.5: 2.1), multicultural experiences (mean = 2.5: 2.1), and the
appropriateness of the required courses (mean = 2.9: 2.5) as compared to those in

timeline-two.
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The interest in teaching (53%), coaching (30%), he'lpi;lg children to learn (19%), and r
teacher certification (17%) appeared to be the main objectives as to why most students
enrolled in the program.

| Most participants in both timelines felt that the program of study was structured.
Regardless of the fact that, there seemed to be more participants who responded to the
question from timeline-one than those from time line —two, the ratio of those who rated
the program as structured were still higher in timeline-one.

Few participants from both timelines are currently involved in research, however
most participants in timeline-two rated their technical writing ability in research areas
better than those in timeline-one. Participants from timeline-one felt that their training at
SUNY Brockport contributed a great deal to their research design, statistical analysis and
computer ability skills unlike those in timeline-two.

Most participants from both timelines rated the following highly with respect to
conducting research: library staff books in the library, periodicals in the library, and the
overall quality of the library system.

Most of the participants from both timelines felt that the carryover effects were
beneficial to their current positions. They also felt that their faculty was effective in terms
of advising, availability, supportiveness, qualifications and the overall teaching ability.
However, most of those in timeline-two (Mean =2.75) rated the advising by their advisor
better than those in timeline-one (Mean =2.28).

Most of the participants from both timelines suggested the following
recommendations: more practical experience and less theory, more peer teaching and

actual teaching within the Brockport schools prior to the actual student teaching, and
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more emphasis on teaching than just performing and competing n the activity classes.
They also suggested that the program should put more emphasis in pedagogy during

student teaching than merely the paperwork.
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CHAPTER 5
SUMMARY AND CONCLUSION
SUMMARY

The purpose of this study was-to examine the views and the student’s satisfaction of
the programs in two time lines. Timeline-one was between 1989 to the spring of 1993 and
timeline-two was between the fall of 1993- 1996. Specifically the study investigated the
perceptions of 78 Physical education students on their teacher certification-training
program while at SUNY Brockport.

Chapter one presented a background information of the study, including the statement
of the problem and the significance of the study. It listed the limitations and the
assumptions of the study. Terms were defined to clarify usage in the study.

Chapter two presented the review of literature, which provided a guide for generating
and organizing the survey questionnaire. The review was divided into four categories
namely: (1) reforms and their impacts on the teacher education program, (2) the teacher
education program at SUNY Brockport, (3) the role of the faculty in teac':her education
programs, and (4) program evaluation and the usefulness of perceptual data.

Chapter three focused on the methods and the procedures used for the study. It dealt
with the subjects, instruments and procedures. A survey questionnaire was used to gather
the data from the participants: The data collected addressed the following specific
questions: (a) participants background which included their sources of income while at
school and their occupation prior to enrolling in the SUNY Brockport teacher education
program, (b) how the students perceived the course of study in Physical education

program, (c) how the participants perceived the teacher education program, (d) how the
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students perceived the faculty and the practicium experience (s) in teacher education
preparation at SUNY Brockport, (€) how the students rated the training in the
acquisition of teaching competencies at SUNY Brockport, (f)how the students
perceived the role of the faculty in job placement activities, (g) how the students
perceived the extend to which the program provided skills in research. The data also
addressed the students’ objectives for enrolling in the program and it solicited for
recommendations.

The analysis of data and the results of the study were presented in chapter four.
Descriptive statistics were used to analysis the data on the mean, standard deviation and
percentages.

The results of the study were presented in chapter four under the following headings:
(a) Occupation prior to enrolling at SUNY Brockport, (b) sources of income while at
SUNY at Brockport, (¢) program of training, (d) research, (¢) Carry over effects, and

() objectives for enrolling in the program and the recommendations.

CONCLUSIONS
According to the study, the following conclusions appear to be justified:

1. There is reason to believe that those who had prior experience in teaching had a better
perception of their teacher Education program because there was a consistency in
their views.

2. There is reason to believe that the changes, which have been effected since the

program started, have been beneficial to the students and the program as a whole.
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The efforts of the faculty and the resources available in both the department and the
library did contribute to the success of the program

Most participants in timeline-two rated their program of study higher than those from
timeline-one.

The participant’s perception of the program structure and the effects of the faculty

seemed to be a critical factor in their overall perception of the program of study.

Based upon the findings and conclusions, the following suggestions can shed light for

future researchers:

1.

2.

Limit the questionnaire to questions that will help inform program improvement
decisions.

A study that refines and further develops the factors addressed into smaller detailed
units is needed to benefit further impr(;vement of the program.

Using a similar questionnaire, compare responses between; sex and age, those who
achieved a higher GPA and those who achieved low, those who are teaching or
coaching and those doing other jobs.

A study, which specifies the level at which the students are teaching, would benefit

to identify which part the program tends to emphasize.
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APPENDIX



§ ‘o
i ¢ Followup-GR1

~ GRADUATE FOLLOW-UP QUESTIONNAIRE
. Department of Physical Education and Sport
SUNY College at Brockport

The following questions refer to the program you pursued at SUNY Brockport.
1. What did you receive upon completion of your program at SUNY Brockport?
1. Bachelors degree 2. Certification

2. What were your sources of support while you were in school?
(Please enter a "1™ beside your primary source, a *'2" beside your secondary source, and a check mark
beside all other sources of support)

1. scholarship 2. part time work study or assistantship
3. fellowship 4. part time work off grounds

S. full time work 6. G.L bill

7. loans 8. own savings

* -

8. spousc's earnings 10. parcats

3. What s your current legal state of residence?
What was your legal state of residence when you enrolled at the College?
(Use state's abbreviation, e.g. NY for New' York)

4. At present, are you employed?

1. __  Yyes, full time 2. ___ yes,parttime

3. ____ no, currently seeking employment 4. ____ no, continuing my educatioil
5. What is your job title? -
6. Were you working at your current job before you got your degree/certification? _;Yw ___No
7. Did you establish a credentials file wi;h career placement services at the college? __ Yes ___No
8. Have you had any job offers? ____Yes ____ No (If not, skip to Question 18)
9. When did you receive your first job offer? ___before graduation _____ after graduation

10. How many offers have you received?

/l.l./lfemployed, how did you first learn of the position you now hold? (Choose one response)

1. ___ published advertisement

2. ___ career services on-grounds interview schedule

3. ____ personal contacts within the system/institution

4. facullty member contacts

5. direct, unsolicited application to the system/institution



_ 127 Did your departmental or program area faculty assist you in job placement?

1. no, I already had a position 2. no, [ used other m.ethods of placement
3. yes, but only references were requested 4. yes, making inquiries and providing

professional introductions
5. other

_A37 How would you classify this employment?

1. ____ public school 6. ___ cducational system
2. privn‘tc school 7. ___ rehab, counseling or psychological center
3. __ college/university 8. _ health facility
4. ___ business firm 9. ____ other government (including military)
5. ___ social service agency 10. ___ other
_).4./ What is your salary?

1. ____ under 10,000 2. 10,001 to 15,000 3. __ 15,001 to 20,000

4. — 20,001 to 25,000 5. 25,001 to 30,000 6. 30,001 to 35,000

7. 35,001 to 40,000 8. 40,001 to 45,000 9.____ 45,001 to 50,000

10. over SQ,OQQ ey

)8./In terms of preparation for your present employment, how helpful was your training at SUNY
Brockport?

| , very helpful 2. somewhat helpful 3. only slightly 4. not at all

}}/Il‘you are emplojed outside your area of preparation, please indicate which of the following you
*  believe to be the primary reason.

1. Not applicable, as [ am employed within my area.

2. I chose this position outside my area because it was better of more interest than job offers withio my major area.

—tn

3. I chose this position outside my ares as [ had no job oﬂ‘srs within my area.

17. Are you currently engaged in research?

1. < Yes, extensively, 2. Yes, as a moderate part of my position. 3. No.

18. How would you rate your ability in the following research areas?

Excellent Yery Good Fair Poor
A. Research design - 4 3 2 1
B. Statistical analysis 4 3 2 1
C. Computer ability 4 3 2 1
D. Technical writing ability 4 3 2 1



-

19. How much has your training at SUNY Brockport contributed to these skills?

A Great Deal Moderately Slightly Noue
A. Research design 3 2 1 0
B. Statistical analysis 3 2 1 0
C. Computer ability 3 2 1 0
D. Technical writing ability 3 2 1 0

20. While you were a student, how would you rate the following with respect to conducting research?

+ Excelient Very Good Fair Poor NA
A. Library staff 4 3 2 1 0
B. Books jn-the library - 4 3 2 1 0
C. Periodicals jn the library 4 3 2 1 0
D. Overall qualify of the 4 3 2 1 0
library system

21. Rate your course of study at SUNY Brockport with respect to:

Excellent Very Good Fair Poor NA
A. Sufficient number of courses 4 3 2 1 0
In teacher certification
B. Electives 4 3 2 1 0
C. Blend of theoretical and 4 3 2 1 0
practical education
D.-Relevant subject matter 4 3 2 1 0
E. Practicum or student teaching 4 3 2 1 0
F. Multicultural experiences 4 3 2 1 0

22. Did you find the required courses in your major appropriate?
od
1. Yes, extremely so.

2. Yes, moderately so.
Comment:

3. No (if no, please explain)




23. Were any courses particularly STRONG or WEAK? Please list and explain.

24. How would you rate your skills with regard to your current position?

Excellent Very Good Fair Poor NWA
A. Advising & counselling individuals ’ 4 3 2 1 0
B.'Tcaching skills 4 3 2 1 0
C. Relating to colleagues 4 3 2 1 o
D. Relating to students 4 3 2 1 0
E. Developing new ideas 4 3 2 1 0
F. Presenting material’ 4 3 2 1 0
G, Management/administrative skills 4 3 2 1 0
H. Working with parents/public 4 3 2 1 0
L Cooperating with other disciplines 4 3 2 1 0

25. To what degree were these skills acquired in your program at SUNY Brockport? Consider both
course work and less structured experiences with faculty and peers.

A Great Deal Moderately Slightly None
A: Advising & counselling individuals 3 2 1 0
B. Teaching skills 3 , 2 ’ 0
C. Relating to colleagues 3 2 1 0
D. Relating to students: 3 2 I 0
E. Developing new ideas 3 2 1 0
F. Presenting material 3 . 2 1 U}
G. Management/administrative skills 3 2 I 0
H. Working with parents/public 3 2 1 0
1. Cooperating with other disciplines 3 2 1 0



26. With respect to the faculty within your specific area of study at SUNY Brockport, rate the
following:

Excellent Very Good Fair Poor NA
A. Advising by your advisor 4 3 2 1 0
B. Availability 4 3 2 1 0
C. Supportiveness 4 3 2 1 0
D. Qualifications e Qa 4 3 2 1 0
E. Overall teaching ability 4 3 2 1 0

Please add amy comments about Questions 25 and 26 below.

27. How would yoy rate the program from which you graduated?

Excellent Very Good Fair Poor NA
A. Adcquacy of other students 4 3 2 1 0
B. ﬂepartméntalfmoral'e 4 3 2 1 0
C. Departmental attitude 4 3 2 1 0
toward lesrning
D. Compared with other 4 3 2 1 0
departments in the School of Arts
& Performance (with respect to
academic strength)
E. Compared with other departments 4 3 2 1 0
in the University (with respect
to academic strength)
F. Student participation in curriculum 4 3 2 1 0
development
G. Provided me with up-to-date 4 3 2 1 0
information in my field
/
H. Overall 4 3 2 1 0

28. Since graduating from SUNY Brockport, have you enrolled in and attended graduate school?

L. currently enrolled 2. Intend to enroll soon 3. No (skip to Question 31)

29. What is the name of the institution and program selected?

(Name of Institution and Location) (Program Area)



30."Is this program related to the degree you received at SUNY Brockport? »

1. Yes, How?

2. No. Please explain

v

31. What were your objectives when you enrolled in your program at SUNY Brockport?
(Check all that apply)

1. A degree 2, Certification 3. Personal Enrichment 4, Professional Advancement

S. Prerequisite for other program

' 6. Other

32. For what purpose(s) did you,-or will you participate in additional education?
1. A degree 2, Certification 3. Personal Enrichment 4. Professional Advancement
S. Prerequisite for other program

6. Other

¥

33. In what year did you graduate?

Please return the completed questionnaire to:
Dr. Reginald Ocansey
SUNY College at Brackport
Department of Physical education & Spart
350 New Campus Drive
Brockport, NY 14420-2983
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NO_,ABJECTIVES FOR ENROLLING IN THE TEACHER CERTIFICATION PROGRAM

»  SUNY BROCKPORT. |
Responses n= Total % |
To teach 30| 53 56.6037736
To coach 16 53 30.1886792
For certification 9 53 16.9811321
To help children 10 53 18.8679245 A
To encourage females 1 53 1.88679245 |-
To get a degree 5 53 9.43396226 3
To obtain employment 4 53 7.54716981 |-
To be a sports director 2 53 3.77358491 -
To stay healthy 2 53 3.77358491
For further studies 3 53 5.66037736
To work with special pple 2 53 3.77358491






