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THE EFFECT OF HOME LITERACY PRACTICES ON EMERGENT LITERACY SKILLS  

 
 

ABSTRACT 

If we want students to succeed and reach high levels of achievement in their reading 

abilities, it is important to recognize the development of emergent literacy skills in young 

children and their effect on later reading success. It is also important to recognize one way to 

develop these emergent literacy skills is through home literacy practices. Home literacy practices 

have a positive impact on children's emergent literacy skills prior to starting kindergarten and 

therefore having a positive effect on later reading success. A free, user-friendly website was 

created to share this information and research-based strategies with parents and families of 

young children, in hopes that it will create a positive effect on children's later reading success.  
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Chapter One: Introduction 

Statement of the Problem 

In the realm of education, the development of emergent literacy skills is an important 

aspect when it comes to children having success in reading and writing once the child enters 

kindergarten. The process of emergent literacy begins at birth and typically develops up through 

3rd grade. As a child engages in early learning experiences with books and language, a 

foundation is created which can help with later success in literacy (Gipe, 2014). Emergent 

literacy “consists of the skills, knowledge, and attitudes that are presumed to be developmental 

precursors to conventional forms of reading and writing” (Lonigan, Burgess, & Anthony, 2000, 

p. 596). The components of emergent literacy are constantly developing as a child grows. 

Though each component (oral language, phonological awareness, alphabet and sound 

knowledge, vocabulary knowledge, print awareness and emergent writing) has its own path, they 

are not strictly related to each other as part of a consecutive sequence within emergent literacy 

(Rhode, 2015). Lonigan, Burgess, and Anthony (2000) found that multiple emergent literacy 

skills that are present during the preschool period (i.e., phonological sensitivity, letter 

knowledge) have predictive relations with later reading abilities. The researchers state that not 

only did their study find that letter knowledge was a predictor of phonological sensitivity, but 

that these findings were consistent with other research (Burgess & Lonigan, 1998; Wagner, 

Torgesen, & Rashotte, 1994) (Lonigan et al., 2000).  

Children who are entering kindergarten “well-prepared tend to be more successful 

learners than those who are not” (Protheroe, 2006, p. 34). Protheroe adds that the experiences 

children have prior to kindergarten have an impact on their success in school (2006). The 
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experiences children have before kindergarten is dependent on their parents.  Therefore it is 

feasible to say that parental involvement, home literacy environment and home literacy practices 

may have a strong influence on a child’s development of emergent literacy skills and their later 

success in literacy. The problem is the type of home literacy practices and its impact on a child’s 

development of emergent literacy skills. This problem can be addressed by asking the question, 

what are the most effective home literacy practices for positively impacting emergent literacy 

skills in children prior to kindergarten? The most appropriate way to address the question is to 

conduct an extensive literature review, synthesize the findings, and disseminate the results 

through a free, family-friendly, research based website. 

Background 

While working as a literacy specialist candidate, I worked with students in kindergarten 

who did not have the early literacy skills needed to succeed in kindergarten and were falling 

behind. This is the reason that I was asked to work with them. I was informed by the students’ 

classroom teacher that both of the students’ parents had some involvement in their education 

whether it was purchasing books or showing up to conferences. This lead me to question if there 

are types of home literacy practices that could positively affect a student’s emergent literacy 

skills.  

Definition of Terms 

There are a few key terms which will be used in this proposal and may require 

clarification. The first term is “emergent literacy.” This term can be defined as “consists of the 

skills, knowledge, and attitudes that are presumed to be developmental precursors to 

conventional forms of reading and writing” (Lonigan, Burgess, & Anthony, 2000, p. 596). The 
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second term is home literacy practices. Home literacy practices are the literacy activities 

provided to the child within the home setting. Lastly, home literacy environment is the content 

and frequency of literacy activities within the home setting. Below are other terms that will be 

used throughout the research and they have been defined.  

Term Definition 

Alphabet knowledge Alphabet knowledge consists of being able to 
recognize and name letters (Foulin, 2005), 
identify the sounds of letters (Invernizzi & 
Purcell, 2003), produce the letters 
(Stachoviak, 1996), and match text letters 
with their sounds (Invernizzi & Purcell, 2003; 
Juel, Griffith, & Gough, 1986). 

Emergent Literacy  
 

“Consists of the skills, knowledge, and 
attitudes that are presumed to be 
developmental precursors to conventional 
forms of reading and writing” (Lonigan, 
Burgess, & Anthony, 2000, p. 596). 
  

Emergent writing When children begin to understand that 
writing is a form of communication and that 
the marks on the page have meaning.  

Home Literacy Environment The content and frequency of literacy 
activities within the home setting. 

Home Literacy Practices The literacy activities provided to the child 
within the home setting. 

Oral language “A complex system that relates sounds to 
meanings” (Carroll, 2013).  

Parental/Family involvement 
 

Parents or family members promoting literacy 
activities in the home environment as well as 
having positive attitudes towards the reading 
development throughout the child's schooling. 

Phonological awareness “The detection and manipulation of sounds at 
three levels of sound structure: (1) syllables, 
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(2) onsets and rimes, and (3) phonemes” 
(Carroll, 2013). 

Print awareness The ability to interact with and think about 
written language. 
 

Rationale 

Emergent literacy skills are the precursors for reading and writing (Lonigan, Burgess, & 

Anthony, 2000) and research has shown that the development of emergent literacy skills have an 

impact on a child’s later success in reading and writing (Trainin, Wessels, Nelson and Vadasy, 

2016; Lonigan et al., 2000; Rhodes, 2013; Wren, 2001; Whitehurst & Lonigan, 1998). By age 3, 

if a child’s language is not fully developed because of the lack of exposure and experience, they 

may already be at risk. According to Teale and Sulzby (1986), the oral language skills developed 

in the first 5 years are important for academic achievement.  

In a study by Tichnor-Wagner, Garwood, Bratsch-Hines, and Vernon-Feagans (2015), a 

majority of the sample were low SES families. The researchers determined that students who 

came from homes where their parents used home literacy practices and the students had access to 

literacy materials performed better in letter-word identification, word attack, passage 

comprehension and spelling of sounds. This data negates the idea that families from low SES are 

less likely to be involved in their child's school work and that they are less likely to care about 

education. These results indicate that home literacy practices have a positive impact on students 

literacy outcomes, as well as indicating that parents want to be involved in their child’s 

education. Furthermore, Hill and Taylor (2004) state that “parental school involvement” has a 

positive effect on school-related success for children. Therefore, the proposed research into types 

of home literacy practices to positively impact early literacy skills is worth studying in order to 
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provide parents with specific information about experiences they may want to provide their child 

with in order to help increase the child’s emergent literacy skills prior to kindergarten.  
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Chapter Two: Review of Literature 

To understand the relationship between home literacy environment/practices and 

emergent literacy in children age 0 through 5, a review of the literature on the topic was 

conducted. This literature review began by searching the major databases for empirical research 

studies on the topic of home literacy environment and home literacy practices. The following are 

the key search terms used; emergent literacy, early childhood literacy (reading & writing), home 

literacy environment, home literacy practices, and parental involvement. The studies most 

relevant to the proposed research are arranged below based on the following themes, emergent 

literacy, home literacy environment, and parent/family involvement.  

Theoretical Framework 

The theoretical framework that supports this research is a combination of Emergent 

Literacy Theory, Family Literacy Theory and the Theory of Literacy Development. Emergent 

literacy refers to “a period in a child’s life between birth and his or her ability to read and write at 

a conventional (approximately third grade) level” (Tracey & Morrow, 2017, pg. 93). Emergent 

literacy refers to a functional level and not a chronological age. Children may be in the 

developmental stage of emergent literacy well past third grade. Similarly, students may become 

“conventional readers (i.e., able to read at the third-grade level)” prior to reaching third grade 

(Tracey & Morrow, 2017). Emergent literacy theory was created with the belief that when 

children develop listening, speaking, reading and writing skills, they are all interrelated. Since all 

of the areas are interrelated, children who are proficient in listening and speaking tend to excel at 

early reading and writing tasks” (Tracey & Morrow, 2017). Since the areas of literacy are so 

interrelated, positive growth in one area can be beneficial to another area of literacy 
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development. Emergent literacy theory was also created with the belief that literacy development 

starts at birth and is continuous and ongoing. A child’s early experiences are an important part of 

their literacy development. These first experiences include being talked to,  read to, and sang to. 

This theory was not only created with the belief that literacy development starts at birth, but it 

was created with the belief that the child’s home environment has an impact on the development 

of these abilities.  

Research regarding the importance of family being involved in a child’s education have 

been conducted dating back 150 years (Tracey & Morrow, 2017). More recently, 1983, the term 

“family literacy” has come about. According to Morrow, “Family literacy has been defined as 

‘the ways families, children, and extended family members use literacy at home and in their 

community’ (2009, p. 378)” (Tracey & Morrow, 2017). Research has changed our understanding 

of how family literacy, dialogue and discourse influence a child’s own language and literacy 

development (Wasik, 2012). The “family literacy theory” came about from multiple researchers 

with a common, unified theory. Family literacy theory follows the viewpoints on  

“(1) the design, implementation, and evaluation of programs to facilitate the literacy 

development of family members; (2) the relationships between literacy use in families 

and students’ academic achievement; and (3) the ways in which literacy is naturally used 

within the content of the home (Phillips et al., 2006)” (Tracey & Morrow, 2017).  

Family Literacy Theory is in agreement with Emergent Literacy Theory when it comes to 

at-home experiences and contributing to the child’s literacy success. Tracey and Morrow (2017) 

state that, “research has indicated that children who come from literacy-rich home environments 

tend to have stronger, more accelerated literacy skills than children who come from homes in 
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which literacy is less emphasized”. When a child’s environment provides opportunities to 

express themselves and be heard, be read to, be sung to, and given encouragement to draw and 

write, the child is then given a strong foundation for success in literacy learning.  

Furthermore, the Theory of Literacy Development (Holdaway, 1979) states that the 

process of learning to read truly begins at home when children are being read to by their parents 

or see their parents reading themselves. In this situation, the parents are models for their children 

which results in the child making his or her first attempts at reading, which may be inaccurate, 

but should also be reinforced by parents in order for the child to continue to attempt reading. 

Immersing children in a home environment with meaningful language experiences and high 

quality children’s literature will foster children’s independence and self regulation (Tracey & 

Morrow, 2017).  

Literature Review 

Emergent Literacy  

Literacy is a continuously developing process that takes years, sometimes a lifetime, to 

fully develop. The process of emergent literacy begins at birth and typically develops up through 

3rd grade. It is possible for adults to still be developing emergent literacy as well. As a child 

engages in early learning experiences with books and language, a foundation is created which 

can help with later success in literacy (Gipe, 2014). Emergent literacy is not one skill that is 

explicitly taught. Emergent literacy “consists of the skills, knowledge, and attitudes that are 

presumed to be developmental precursors to conventional forms of reading and writing” 

(Lonigan, Burgess, & Anthony, 2000, p. 596). These skills/developmental precursors for both 

reading and writing are developed and taught simultaneously. If a child is growing up in a 
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community where reading and writing is occurring, they are going to learn about language and 

have the opportunity to explore language prior to entering school. As the child grows and works 

to understand more sophisticated language, they depend on adults to give them opportunities to 

engage and be surrounded by literacy (Temple, Ogle, Crawford, & Temple, 2018). There are 

three known models for Emergent Literacy, Whitehurst and Lonigan’s (1998) Outside-in, 

Inside-out Model, Mason and Stewart’s (1990) Four Component Model and Rhode’s (2015) 

Comprehensive Emergent Literacy Model (Rhode, 2015). Each model brings their own 

perspectives of emergent literacy and how it is learned. This research reflects a combination of 

all three models. Emergent literacy begins when a child notices print, as well as noticing and 

questioning how people around them are manipulating and interacting with print (Temple et. al. 

2018). Emergent literacy is a “developmental continuum” (Rhode, 2015). The components of 

emergent literacy are constantly developing as a child grows.  Though each component (oral 

language, phonological awareness, alphabet and sound knowledge, vocabulary knowledge, print 

awareness and emergent writing) has its own path, they are not strictly related to each other as 

part of a consecutive sequence within emergent literacy (Rhode, 2015). However, it is recognized 

that oral language, phonological awareness and emergent writing are components of emergent 

literacy that do typically follow a sequence or series of stages (Rhode, 2015). This research will 

focus on the following emergent literacy factors/skills that a child develops; oral language, 

phonological awareness, alphabet knowledge, print awareness and emergent writing.  

Oral language. Oral language can be defined as a “complex system that relates sounds to 

meanings” (Carroll, 2013). Every child is ready for positive experiences with language starting at 

birth. The nativist perspective believes that a person's behaviors and capabilities are largely 
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predetermined and that we are “hardwired for language” (Vukelich, Christie, Enz, & Roskos, 

2016). Children start by making utterances from birth and continue to grow their language. These 

utterances develop into babbling, which then develops into authentic speech. By 18 months, a 

typical child will begin to use “appropriate rhythms, phrasings and intonational patterns of the 

native language” (Gipe, 2014, p. 142). Children acquire language by constructing language. 

They imitate the language of the adults around them and create their own language when they 

cannot communicate how they feel (Morrow, 2015). Once a child develops authentic speech, the 

child understands that the purpose of language is to communicate. When a child is positively 

reinforced for generating language, he/she will become more motivated to continue to explore 

with language. The behaviorist perspective suggests that the way a child is taught or molded by 

his or her parents are a major factor in children’s language development.  

Similarly, the social-interactionist perspective gives credit for language development to 

genetics and parental teaching. Children have “an innate predisposition to learn language” 

(Vukelich et. al., 2016). Furthermore, children who frequently are exposed to an environment 

which is rich in language and who interact with adults using language in a social context have an 

easier time learning oral language than those children who are not in an environment rich in 

language (Morrow, 2015). By age 3, if a child’s language is not fully developed because of the 

lack of exposure and experience, they may already be at risk. According to Teale and Sulzby 

(1986), the oral language skills developed in the first 5 years are important for academic 

achievement.  

Phonological awareness. Phonological awareness is defined as “the detection and 

manipulation of sounds at three levels of sound structure: (1) syllables, (2) onsets and rimes, and 
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(3) phonemes” (Carroll, 2013).  The “distinctive units of sound” within a language are called 

phonemes (Vukelich et al., 2016). Since phonological awareness focuses solely on speech 

sounds, it is not necessary that a child has alphabet knowledge in order to develop a basic 

phonological awareness of a language (Carroll, 2013).  Phonological development begins before 

a child is born. Research has found that this process begins in the last 3 months of prenatal 

development. Babies are able to hear the “intonation patterns of their mother's voice” and after 

they are born, they can recognize and have a preference towards the “phonemes, rhythms, and 

tonal patterns of their native language” (Vukelich et al., 2016). Even though children are able to 

hear sounds and begin to develop phonological awareness prior to birth, language use begins 

with the verbal interactions from caregivers. The first 6 months of a child’s life is considered a 

“critical period” because during this time, a child is mastering sound discrimination. This means 

that the brain is recognizing the sounds heard within the child’s native language and it is also 

realizing the sounds that are not heard in their native language. When familiar sounds are heard, 

the same neurons are reacting. When neurons are not used in a person's brain, they begin to 

prune away. This is why it is critical for a child to have verbal interactions with caregivers within 

those first 6 months of birth.  

Print Awareness. Children need to recognize that print represents spoken language 

(Temple et al., 2018). Young children do not yet have the understanding of how text works or 

that it has meaning. They believe that when adults are reading books, they are using pictures for 

their information. Due to this, young children mainly focus on pages with pictures when they 

pretend to read themselves (Wren, 2001). As children grow and mature, they are introduced to 

and are engaged in more text experiences; this creates a shift in their attention from the pictures 
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to the text. Children who are able to interact with and think about written language demonstrate 

print awareness. This ability leads to an understanding of the form and function of print (Carroll, 

2013).  

There are skills that children demonstrate when they are developing healthy concepts 

about print. A child will begin to flip through books, from beginning to end, as well as right side 

up, and recognize the text by pointing to it as they “read”. Other examples of these skills include, 

“differentiating pictures from letters, identifying the printed title of a book, and knowledge of 

letter names” (Carroll, 2013, p.36). Although the child may be “reading” a story that is unrelated 

to the actual text that is written in the book, they are still recognizing that the text has meaning. 

Children will also begin to point to the text from top to bottom and sweeping from left to right, 

showing an understanding of the direction in which text is read in the English language (Wren, 

2001).  

Marie Clay created an assessment, Concepts About Print (CAP), to determine whether a 

child has developed print awareness. This assessment has also been defined as a “readiness 

measurement” (Clay, 1989). The assessment contains 24 items and is administered individually. 

The assessment is administered to discover if a young child, around age five or six, has or is 

developing print awareness. According to Whitehurst and Lonigan (1998), knowing the 

conventions of print awareness helps young learners when they are emergent readers. In a study 

by Tunmer, Herriman, and Nesdale (1988), Clay’s Concept About Print test predicted first grade 

children’s reading comprehension and decoding abilities at the end of second grade. A child’s 

writing can also show insight into their print awareness. While observing a child writing or 

pretend writing, it may be noticeable that their scribbling sweeps in a left to right motion and 
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starts at the top of the page and ends at the bottom, two attributes of the English language that 

children become aware of through print awareness (Wren, 2001). This pretend writing is called 

“mock linear”, where children begin to write in a linear fashion, although the markings they are 

writing are not letters (Bear, Invernizzi, Templeton, and Johnston, 2016). 

Alphabet knowledge. In order for someone to become literate, they need both 

knowledge of the language and an understanding of the text systems and symbols. The 26 letters 

of the alphabet are the foundation of the English language (Rhode, 2015). Rhode (2015) states 

that,  

“Alphabet knowledge consists of being able to recognize and name letters (Foulin, 2005), 

identify the sounds of letters (Invernizzi & Purcell, 2003), produce the letters 

(Stachoviak, 1996), and match text letters with their sounds (Invernizzi & Purcell, 2003; 

Juel, Griffith, & Gough, 1986).” 

Research has shown that letter name knowledge is one predictor of later reading success 

(Rhodes, 2015; Wren, 2001; Whitehurst & Lonigan, 1998; Lonigan, Burgess, & Anthony, 2000). 

It is important that a child is able to have more than a simple knowledge of the alphabet (i.e. only 

being able to recite the alphabet song). A child needs to become comfortable with the letters of 

the alphabet and be able to identify the letters in different fonts and type case, as well as 

handwritten letters (Wren, 2001). In order for children to develop alphabet knowledge, children 

must develop letter knowledge. Two ways children can learn about letters is by matching the 

letter sounds to the letter names and by learning about the shapes of the letters prior to learning 

the letter names (Wren, 2001). It has been shown that interventions that specifically teach 

children letter names have very little effect on reading acquisition (Adams, 1990). Although, 
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Adam (1990) suggests that “higher levels of letter knowledge may be caused by a greater 

underlying knowledge of and familiarity with print or other literacy-related processes” 

(Whitehurst & Lonigan, 1998, p. 851). This means, children who are getting exposed to print and 

other literacy processes are more likely to have greater letter knowledge, which in turn will help 

children with later reading success.  

Emergent writing. Emergent writing is predominantly pretend and a child's background 

or where they live does not affect the process of learning to write. Pretend writing will 

spontaneously occur where there is encouragement, modeling, and play that incorporates writing 

from adults. Emergent writing usually presents itself in a series of stages. The first step in a child 

learning to write, is when a child discovers that scribbling can represent an object or concept. 

Following this, is when a child starts to learn to differentiate drawing from writing, as well as 

pictorial representation from oral communication (Bear et al., 2016). A child needs to realize that 

when they draw a picture of a dog, that it does not actually say “dog”.  

Home Literacy Environment  

While there is robust research on Home Literacy Environment (HLE) globally, one 

challenge encountered in the literature is diversity of global opinion on what HLE consists of and 

is best evidenced by. For this reason, this section will begin with a focus on English Language 

HLE where English is the family's first language and continue to review literature that is either 

focused outside of the united states or the family’s first language is not English. The environment 

in which the child is in should provide multiple opportunities for the child to be talked to and 

listened to, as well as being engaged in literacy activities. 
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Adults can enrich the lives of their young children through the experiences they provide 

on a daily basis. Research has been done to show that HLE plays an impactful role in young 

children’s lives. Roberts, Jurgens and Burchinal (2005) examined home literacy practices and a 

global measure of the quality and responsiveness of the home environment during the preschool 

years in order to predict children's language and emergent literacy skills between the ages of 3 

and 5 years. The global measure of overall responsiveness and support of the home environment 

was the strongest predictor of children's language and early literacy skills. This correlation was 

stronger than that of the specific literacy practice measures (receptive vocabulary, receptive 

language, expressive language, and early literacy skills) and the prediction of children's early 

language and literacy development. The overall responsiveness of the home environment showed 

a positive association with receptive vocabulary, receptive language, expressive language, and 

early literacy skills. Similarly, Kim, Im, and Kwon (2015) found that with toddlers 

(approximately age 2), HLE did in fact predict both vocabulary and decoding skills during the 

preschool years. Early exposure to parental book reading, storytelling and song singing in 

toddlerhood positively affects the development of vocabulary and decoding skills. Early 

exposure includes having more access to books and being exposed to literacy experiences. 

Children who experience literacy rich home environments have more opportunities to engage in 

complex and diverse language.  

Other countries have found comparable results when it comes to the effect that HLE has 

on emergent literacy skills and later success in reading. Niklas and Schneider (2013) stated that 

both a child's cognitive abilities and HLE influence a child’s emergent literacy skills from the 

very beginning. The importance of HLE in Germany is comparable to the importance of HLE in 
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English speaking countries and it plays the same role. In the Netherlands, Steensel (2006) 

observed that HLE has an effect on children's vocabulary scores in first grade, and their general 

reading comprehension both in first and second grade. The data showed that children who came 

from a rich HLE had the highest scores on all of the literacy measures, with the exception of 

word decoding in grades 1 and 2, and spelling in grade 2. Overall, providing a rich home literacy 

environment has a positive impact on young children when it comes to emergent literacy and 

later reading success.  

Parental/Family Involvement 

A rich home literacy environment is important to provide young children with, but it is 

equally as important to consider the actual involvement the parents/family have and its impact on 

emergent literacy development. In one study, Tichnor-Wagner et al. (2015) stated that 75 to 90 

percent of the time, families admitted to “having someone in the home who helped their child on 

homework at least twice a week”, having “someone support their child in learning to read at least 

twice a week”, and having “someone read to their child at least twice a week” (p. 16). Multiple 

studies found that when a parent was involved in a child’s schooling and literacy development, 

they were more likely to show a higher performance for emergent literacy development 

(Tichnor-Wagner et al., 2015; Senechal & LeFevre, 2014; Hood, Conlon and Andrews, 2008; 

Dove, Neuharth-Pritchett, Wright, & Wallinga, 2015; Arnold, Zeljo, & Doctoroff, 2008; 

Sonnenschein & Munsterman, 2006). For example, in a study by Senechal and LeFevre (2014), 

parents who reported teaching their child and having higher expectations for their child’s reading 

while in kindergarten, proved to be an important predictor of growth in emergent literacy. 
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Similarly, Hood et al. (2008) stated that “parental teaching was related to preschool letter 

identification” (p. 265). Parental teaching practices are a predictor of emergent literacy skills. 

A parents/families attitude towards learning, reading, schooling, etc., can affect how their 

children feel towards them. When parents show an interest in their child’s schoolwork, it 

positively influences students’ engagement in school (Dove et al., 2015). Dove et al. (2015) 

found that the more parents discussed the child’s school day, the more likely the child's would 

have a higher performance on child literacy measures. When examining the literacy activities 

that parents partake in, Brown, Brynes, Raban, and Watson (2011) found that the literacy 

activities they engaged their children in were very similar. Parents in this study did more than 

just model literacy behaviors, they intentionally gave their children support in literacy. Parents 

also became more involved in their children’s schooling if a child was showing poor skills in 

reading in Grade 1. This activated more frequent parents' teaching of reading and more frequent 

shared reading (Silinskas, Lerkkanen, Tolvanen, Niemi, Poikkeus & Nurmi, 2012). There are 

other factors, such as socioeconomic status that can affect a family's involvement.  

Socioeconomic Status. Low socioeconomic status (SES) usually correlates with lower 

educational achievement (American Psychological Association, 2018). Contradictory to that 

statement, multiple studies found that, even though a child came from a home with a low SES, it 

did not necessarily mean the parents were not involved in the child's education and the child had 

lower literacy scores. For example, a majority of the sample in a study by Tichnor-Wagner et al 

were low SES families (2015). They determined that students who came from homes where their 

parents used home literacy activities and the students had access to literacy materials performed 

better in letter-word identification, word attack, passage comprehension and spelling of sounds. 
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This data negates the idea that families from low SES are less likely to be involved in their 

child's school work and that they are less likely to care about education. Similarly, in the 

Netherlands, families with low SES and ethnic minority families defied the assumption that they 

would be less likely to engage their children in home literacy practices than families with a 

higher SES. In the Dutch society, shared reading, singing children’s songs and library visits are 

preferred practice, which could have played a role in this finding (Steensel, 2015). Hood et al. 

(2008) also found that the the type of literacy practices used in the home with preschool children 

generalizes across nationalities, languages, and SES boundaries. 

Gap in the Research 

From the literature review, empirical research was found to address the research question 

guiding this review. In the beginning, studies were found that explained the importance of the 

home literacy environment and its effect on a child’s emergent literacy. With the research 

question in mind, the factor of parental involvement was researched more closely to determine 

the different home literacy practices being used. Lastly, other factors that would determine the 

amount of effort parents put in to their child’s education, such as socioeconomic status, was 

examined. However, in the extensive literature review, a user-friendly website for parents to use 

with their child to increase emergent literacy skills. As such, the goal of this thesis work was to 

design a website that would be accessible and attractive to parents and would inform them of the 

importance of emergent literacy, parental involvement and a rich home literacy environment, as 

well as giving them the tools, the home literacy practices, to become more involved in order to 

have a positive effect on their child’s emergent literacy skills. The hope is that parents use this 
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resource to positively affect their child's emergent literacy, which will then help their child 

succeed later in reading and writing.  

Research Question 

What are the most effective home literacy practices for positively impacting emergent 

literacy skills in children prior to kindergarten? 

Conclusion 

One factor that can impact a child’s emergent literacy skills and later reading success is 

the home literacy practices used within the home prior to kindergarten. Multiple sources have 

suggested that not only are emergent literacy skills important for later reading success, they can 

also predict later reading success. Multiple sources have also suggested that the home literacy 

environment and the home literacy practices within that environment can have a positive impact 

of emergent literacy skills. These resources discussed and suggested that parents can make a 

positive impact on their children’s reading ability by providing a rich home literacy environment 

and including home literacy practices within the home. However, the gap in research is that 

many parents do not have the knowledge of this information or the access of this information. In 

order to try and  address this gap in research, a user-friendly parent website will be created and 

disseminated. Before this happens, a detailed explanation of how the extensive literature review 

was conducted will be provided, as well as an analysis of the need for this user-friendly website, 

and the limitations of this work.  
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Chapter Three: Methodology 

To address the research question, what are the most effective home literacy practices for 

positively impacting emergent literacy skills in children prior to kindergarten, an extensive 

review of literature was conducted. This chapter addresses: how the research topic was chosen, 

how the literature review was conducted, the problem and purpose for this research, the intended 

audience of the curriculum project, a needs analysis for a parent friendly website, and the 

limitations of this project.  

Procedures 

Step One: Author’s Background 

The researcher is a graduate student in the Literacy Education: Birth-Grade 12 program at 

the State University of New York at Fredonia. The areas of certification in which the researcher 

has are early childhood education, childhood education and literacy education. The experiences 

that she has encountered in both undergraduate and graduate programs and her career in 

education have influenced the way the research topic has been chosen for this thesis topic. As 

part of her teaching experience, she has been fortunate to interact with students of all ages and 

abilities, as well as teachers and parents. She has always had a love for early childhood as well as 

a love for the beginning processes of a child’s development. When approaching research for this 

topic, a large focus was on the importance of parental involvement prior to the child starting 

kindergarten and how it impacts a child’s emergent literacy skills. This researcher believes that 

literacy development begins at birth and that the experiences a child has prior to kindergarten are 

very important. Overall, the experiences the researcher has had in teaching and her interest in a 
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child’s early development motivates how she approaches the research, the curriculum project, 

and the comprehensive synthesis for this master’s thesis. 

All of these experiences lead the researcher to question if there are types of home literacy 

practices and parental involvement that could positively affect a child’s emergent literacy. The 

researcher has always been curious about the effects of a rich home literacy environment and is 

interested in creating a resource for parents to readily use to increase the richness of their home 

literacy environment to benefit their child's success in literacy.  

Step Two: Determine Research Topic 

The topic of Home Literacy Practices and its effect on Emergent Literacy was selected by 

the researcher while working as a Preschool teacher and while working as a literacy specialist 

candidate. The researcher was working with students in kindergarten who did not have the early 

literacy skills needed to succeed in kindergarten and were falling behind. This is the reason that 

the researcher was asked to work with them. The researcher was informed by the students’ 

classroom teacher that both of the students’ parents had some involvement in their education 

whether it was purchasing books or showing up to conferences.  

In addition to working one-on-one with kindergarten students, the researcher is a 

preschool teacher and on a daily basis observes young children engaging in literacy and 

developing emergent literacy skills. It is often questioned if in addition to school literacy 

engagement, the children are given the opportunity to engage in literacy within the home. If they 

do have a rich home literacy environment, it is then questioned whether or not this environment 

and the literacy practices that the child is engaged in are helping to develop strong emergent 

literacy skills, which could lead to later success in reading and writing.  
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The researcher also remembers being a young child and having her parents engage her 

and her siblings in home literacy practices (i.e. shared book reading). During the first few years 

of formal schooling, the researcher did not struggle with literacy or learning to read. She was 

always on or above grade level for reading. She questioned if the literacy home practices that her 

parents provided helped her once she got to formal schooling. The researcher has always been 

interested in early childhood education and how a child’s home has an effect on their schooling. 

Since starting her masters program in literacy, she has become even more interested in the 

development of emergent literacy and how home literacy practices affect students success once 

they reach formal schooling. The researcher began by focusing on parental involvement and 

what types of parental involvement positively affects a child’s emergent literacy skills. As 

studies were found, there was a trend that focused on home literacy environment and/or 

practices. This made the researcher change the focus of the study to then be, home literacy 

practices and what those best practices are in order to positively affect children’s emergent 

literacy skills. The creation of a user-friendly website to disseminate the research was chosen to 

provide families of young children with a resource to discover what emergent literacy is, why it 

is important to be involved with their child’s emergent literacy development, and ways to create 

a rich home literacy environment, as well as providing home literacy practices. 

Step Three: Conduct Literature Review 

The sources used for the literature review included different articles and books regarding 

home literacy environment and practices and how these affect a child’s emergent literacy skills. 

The researcher began conducting research by using the online State University of New York at 

Fredonia library database. In order to find the most related research to the topic, the following 
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keywords were used: Emergent literacy/ early childhood literacy (reading & writing), home 

literacy environment/ practices, and parental involvement. In addition, other sources were found 

by viewing a researcher’s reference page and finding those articles to use within the literature 

review. The research focused on rich home literacy practices and how they support children's 

learning throughout the emergent literacy stage.  

Step Four: Formulate Problem and Purpose 

Problem 

The problem is that most parents are unaware of the emergent literacy skills their children 

are learning prior to formal schooling. They are also unaware that there are home literacy 

practices that they can use at home to help their children grow these emergent literacy skills. 

Emergent literacy skills are important predictors for later reading and writing success. 

Purpose 

The purpose of creating a website for parents and families is to give them easy access to 

research based strategies to help their children grow emergent literacy skills in order for the child 

to be more successful in reading and writing. The website will be parent friendly by including 

home literacy practices that parents and families can follow to help develop their child’s 

emergent literacy skills and these practices will have parent friendly language. The website will 

be completely free to access and will provide free resources for families.  

Step Five: Determine Intended Audience 

The intended audiences for the website resource are parents and families of children who 

are not yet in kindergarten. The website will focus on strategies that positively affect children’s 

emergent literacy skills. Emergent literacy skills are learned right from birth. Since these skills 
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are learned from birth, it is important to provide support so that when a child enters formal 

schooling, they will be more successful in developing literacy skills such as reading and writing. 

The intended audience will also be focused on parents and families who live in Erie County, NY.  

Step Six: Conduct Needs Analysis 

In order to determine if a website for families of home literacy practices would be 

beneficial, the researcher contacted parents of children who are under the age of 6 and who are 

not yet in kindergarten, and preschool teachers with specific questions regarding the need for a 

resource that provides parents and families with knowledge about emergent literacy, literacy 

strategies and free research -based resources. The survey questions can be found in Figure 1. The 

researcher emailed the three survey questions to five parents who have children under the age of 

6 and who are not yet in kindergarten and to five preschool teachers. The questions for both the 

parents and teachers were similar but not the same. All of the parents and a majority of the 

teachers stated that the families had access to technology at home through ipads/tablets, 

computers, smartphones (i.e. iPhone, Android), and smart watches. Four out of the five parents 

stated that they read to their child multiple times during the week. Most of the teachers stated 

that they did not have literacy resources that they sent home and one teacher mentioned that she 

sends home a newsletter sometimes with home activities, although they are not always related to 

literacy. One hundred percent of the parents and teachers said that they would be interested in 

access to a website as a reference for at home reading and writing strategies. Based off of the 

needs analysis survey, parents would benefit from having more of a variety of home literacy 

practices to choose from and teachers would be able to have a reliable resource to give to their 

families.  
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Another part of the needs analysis was researching websites that provide similar 

information for parents. During the research, many trends were found. More often than not, the 

websites that are already out there are not engaging. For example, the website getreadytoread.org 

provides a lot of information with large amounts of text. Another trend found d was that many of 

the sites are hard to navigate, such as families learning.org. The researcher also noticed that 

many websites that focus on literacy are geared towards both parents and teachers, such as 

earlychildhoodnews.com. Since the websites are also geared towards teachers, some of the 

language used, a parent may not understand. The websites seemed to be cluttered as well, 

making it difficult to navigate.  

Figure 1: 

Needs Assessment Survey Questions for Parents 
1. What kinds of technology do you have at home? 
2. What do you do at home to help your child's reading and writing skills? 
3. Would you be interested in using a website as a reference for at home reading and 

writing strategies?  
Needs Assessment Survey Questions for Teachers 

1. Do you know if your parents have access to technology at home? If yes, what types of 
technology do they have? 

2. Are there any resources that you provide to your parents regarding home literacy? 
3. Would you be interested in giving them access to a reliable website, that you did not have 

to develop or maintain, as a reference for at home literacy strategies to your parents? 
 

Step Seven: Research How to Create Website 

When creating the website, the researcher tested different free website design platforms 

(i.e. google sites, wix.com, and weebly.com) to determine which one would be best for the 

curriculum project. The researcher found that wix.com provided free templates and was easy to 

use. She had also used wix to create other websites, so she had some knowledge about how to 

use the tools within the website. When organizing the website, the focus was on the home 
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literacy practices that were described from the studies discussed in the literature review. There is 

also a focus on emergent literacy and what it actually is. Since most parents or family members 

are not familiar with the term emergent literacy, the researcher decided to focus part of the 

website on explaining the importance of a child developing emergent literacy skills. Lastly, an 

extra resources section was added to provide and inform families about free literacy resources 

within Erie County, NY. 

Step Eight: Reflect on Limitations 

One limitation that has been noted is the generalization that will come with the creation 

of the website. The home literacy practices that have been described within the website are not 

the only practices that can be used to help develop emergent literacy skills.This website is a good 

start to creating a rich home literacy environment and to provide a child with home literacy 

practices. Another limitation is that the resources provided on the website are only specific to 

Erie County, NY.  

Step Nine: Disseminate Curriculum Project 

After completing the website, the last step of the project was to begin making plans to 

disseminate the website. Since there is a wide range of who the intended audience can be, it 

would be best to try and disseminate to the local school district and daycares in this area such as 

Sweet Home, Amherst, Kenmore, Williamsville, DoodleBugs! Children’s Learning Academy, 

and EduKids. The researchers hope is that the website link will be added to preschool and 

kindergarten teachers websites or school district websites, as well as teachers handing out the 

link to parents and families.  
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Conclusion 

In order to answer the question, what are the most effective home literacy practices for 

positively impacting emergent literacy skills in children prior to kindergarten, the researcher 

created a free, family friendly website that provides parents and families with research-based 

home literacy practices in order to help develop their child’s emergent literacy skills. The 

researcher has interest in this topic because of her background in early childhood education and 

literacy. Her hope is to advocate for children by educating families about the importance of 

literacy engagement within the home.  
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Chapter Four: Results 

Link to website: https://gang5960.wixsite.com/emergentliteracy  

  

https://gang5960.wixsite.com/emergentliteracy
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Chapter Five: Discussion 

The purpose of this curriculum project was to design a website for parents and families of 

children, aged 0-5, to inform them on the importance of emergent literacy skills and the types of 

home literacy practices that can be used in order to positively affect their child’s later reading 

success. The completed website has met the project’s goals by providing families with pertinent 

information on the best practices that can be used with their children to support emergent literacy 

development. This includes information on what emergent literacy is and why it is important, the 

best practices to support a young child’s emergent literacy development and extra free literacy 

resources such as free library’s in the Erie County, NY area. Primarily, this website was intended 

to be a free accessible resource that parents or family members could use to not only interact 

with literacy with their children but to inform them on the importance of creating a literacy rich 

environment for children. It also was a goal to create the website to be appealing and use 

parent-friendly language. The result is a colorful, easy to navigate website to inform parents on 

the importance of emergent literacy and the impact that home literacy practices have on 

children's emergent literacy and later reading success. 

Reflection 

While developing the idea for the website, a major challenge was to create something that 

would be useful and convenient for parents to use with their children. From the needs analysis 

and the extensive literature review, it was clear that there was a need for a parent-friendly 

website that provided home literacy practices and other literacy resources. This website was 

developed based on the extensive research on the topic of home literacy practices and emergent 

literacy, the researcher’s experiences first hand with early childhood education and literacy 
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education, and the knowledge of working with families with students who would benefit from a 

rich home literacy environment. Overall, the researcher enjoyed developing the website and 

hopes it can used with her own students families and with other families with young children to 

increase awareness of emergent literacy and the impact that home literacy practices has on 

children's emergent literacy and later reading success.  

Limitations  

One limitation of the curriculum project with the development of the website has been the 

limited number of strategies that were incorporated in it. Form the extensive literature review, 

the researcher found a trend in the recurring practices used and used the most important practices 

based on the research. It is the hope that the practices used will be a starting point to help 

children develop emergent literacy skills in order to become successful readers. ANother 

limitation is that the researcher will not be directly giving the website to families, besides that of 

her own students families. This is going to limit the ability to see if the website is successful or 

not. Lastly, the extra resources within the website are specific to Erie County, NY.  

Implications 

The major implications from this curriculum project is the parent-friendly information on 

emergent literacy and the home literacy practices provided to help develop those emergent 

literacy skills. If a teachers goal was to better inform parents on emergent literacy and provide 

them with research based practices, then the hope would be that this website would a the 

resource to give. Also, if a parent is interested in how they can become more involved in their 

child’s education, this website would be a resource they could use. From this curriculum project, 
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families can gain insight on the importance of emergent literacy and the importance on being 

involved with their child’s literacy development through home literacy practices.  

Dissemination 

The last step of the project was to begin making plans for distribution of the website. Due 

to the wide target audience of the website, there are many possible options of schools and 

daycares that could utilize it. Sweet Home, Amherst, Kenmore, Williamsville, DoodleBugs! 

Children’s Learning Academy, and EduKids are all Erie County, NY school districts and 

daycares that could potentially use and distribute the website. Dissemination to 

teachers instead of directly to families seems to be the best scenario since unlike the researcher, 

the teachers have direct contact with the families. The researcher also plans on disseminating the 

website to her own students families. After gathering contact information from the school 

districts and daycares websites, the researcher plans on contacting preschool and kindergarten 

teachers via email and send the website link to those interested. 

Conclusion 

If we want students to succeed and reach high levels of achievement in their reading 

abilities, it is important to recognize the development of emergent literacy skills in young 

children and their effect on later reading success. It is also important to recognize one way to 

develop these emergent literacy skills is through home literacy practices. Home literacy practices 

have a positive impact on children's emergent literacy skills prior to starting kindergarten and 

therefore having a positive effect on later reading success. Educators can help this process by 

disseminating and encouraging families to use this website presented to help develop young 
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children's emergent literacy skills which can have a positive effect on later reading success once 

in school.  
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Appendix B: Website PDF Attachment-Scrambled Rhymes 

-Little Miss Muffet- 

Little Miss Muffet

Sat on a tuffet,

Eating her curds and whey.

Along came a spider,

Who sat down beside her,

And frightened Miss Muffet away!   
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-Hey diddle diddle- 

Hey diddle diddle, 

The cat and the fiddle,

The cow jumped over the moon,

The little dog laughed to see such fun

And the dish ran away with the spoon
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-Humpty Dumpty- 

Humpty Dumpty sat on a wall.

Humpty Dumpty had a great fall.

All the king’s horses and all the king’s 

men

Couldn’t put Humpty together again.   
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-Twinkle, Twinkle Little Star- 

Twinkle, twinkle, little star,

How I wonder what you are!

Up above the world so high,

Like a diamond in the sky.

Twinkle, twinkle, little star,

How I wonder what you are!   
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Appendix C: Website PDF Attachment-Picture Rhymes 
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Appendix D: Website PDF Attachment-Immersion in Verse 
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Appendix E: References Page for Website 
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