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Abstract 

 

This paper will discuss the benefits of video tutorials, effective tutorial development 

techniques, video tutorial application, and personal applications and ideas for using 

video tutorials in an elementary art classroom.  The research questions, how can video 

tutorials be used as an educational methodology in the elementary art curriculum to 

supplement a choice-based art program and what is the process of executing video 

tutorials in the elementary art classroom are examined.   A video series prototype was 

created using IMovie for a 4th grade Native American art unit.  Constructivist learning 

theory, anchored instruction and information-processing strategies guided the 

development of the unit.   Creating the video series proved to be an extensive yet 

worthwhile experience.  Employing video tutorials in the elementary art classroom 

may be valuable method of instruction that is paid for with an investment of time.  
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Expanding the Classroom:   

Using Video Tutorials to Create Choices in the Elementary Art 

Classroom 

	  
Teacher-created video tutorials can be implemented in the elementary art 

classroom as a resource, to provide meaningful individualized instruction to students.    

When a teacher creates and publishes instructional videos for students, they can open a 

door to resources that allow students to explore topics in-depth that they are fascinated 

with.   Opportunities for using videos as a teaching methodology, is available and 

accessible more today then ever before.  User-friendly software and websites provide 

teachers the ability to create videos for students with ease.     

I became interested in the subject of online tutorials because as an elementary 

and middle school art educator, I am always looking for new and innovative ways to 

conduct learning in and out of my classroom.    I, as most teachers do, am continually 

thinking about my practice, and this project is the result of continually asking myself, 

“How can I provide my students with more opportunities?” 

I wanted to offer my art students complex media with a strong discipline-based 

instruction, while also offering choices for art making.  In a quest meet the challenge of 

finding a balance that provides students with guidance as well as options of media, I 

researched instructional video tutorial creation and utilization in education.   
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Research Questions:   

● How can video tutorials be used as an educational methodology in the 

elementary art curriculum in a to supplement a choice-based art program?	  

● What is the process of executing video tutorials in the elementary art 

classroom? 

  

It is clear that the use of video tutorials unlocks many new opportunities for 

learning that are just starting to be examined.     

	  
Literature Review 

Exploring Online Tutorials as an Instructional Methodology 

Online education and distance learning has increased dramatically over the past 

decade. “The enrollment in online learning has increased at a rate of 21.5 percent over 

the past five years [and] ...almost one in five higher education students currently takes 

at least one class online (Yang, 2009, p. 685).   Virtual tools and programs have created 

borderless learning atmospheres for students of all ages anywhere, anytime.  Students 

are utilizing 21st-century learning skills that focus on digital literacy, collaboration, 

critical thinking, and problem solving.  For many of these reasons, online video 

tutorials have become an increasingly popular means of education.   In this review the 

benefits of online tutorials, how to effectively develop tutorials, tutorial application 

programs, and ideas for using tutorials as an instructional method in the classroom will 

be examined.	  
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The Benefits of Online Tutorials 

Creating online tutorials provide many benefits for both educators and learners.   

“The use of interactive multimedia can make learning more pleasant and offers learners 

a chance to explore and construct their own knowledge actively” (Bolliger & 

Supanakorn, 2011, p. 470).  By creating online tutorials, educators offer a huge 

population of learners around the clock access to useful information.  “Files are 

viewable virtually anywhere, anyplace, thus an unlimited number of users can be 

reached.  They can be viewed multiple times, enforcing lessons and accommodating 

slower learners” (Cox, 2004, p. 194).  Slebodnik and Riehle (2009) discuss the rise of 

online tutorials:	  

What is causing the surge of interest in online tutorials?  Reasons vary: staff 

shortages, a desire to provide more point of- need assistance, and increased 

distance learning and a growing awareness—particularly in public and 

academic libraries—of the learning style of the so-called Millennial Learner, 

who is said to prefer interactive, technology-based learning experiences. 

However, one of the main reasons for the trend is that the screen-capture 

software available for tutorial construction has also grown increasingly capable 

and user-friendly (p. 33).	  

	  

When an educator creates an online tutorial, he/she is providing a demonstration 

at the learner’s convenience.  Online tutorials are one of the only formats that can 

provide learners with the combination of flexible hours, a great amount of information, 

experiences, feedback, and numerous multimedia capabilities.  “Web tutorials reduce 
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the time-consuming demands of in- person instruction” (Tewell, 2010, p. 53).  By 

creating online tutorials, an educator can reach a tremendous number of people seeking 

that information.  Why couldn’t this be accomplished with a simple web page?   

Creating a tutorial is “perhaps most rewarding of all, [because] it gives you	  a chance to 

actually connect with students in a more “human” way” (Charnigo, 2009, p. 29). 

	  

Design and Development of Effective Online Tutorials 

Several strategies have been investigated and tested on how to create an 

effective online tutorial.  “The best online tutorials are designed to organize 

information into small chunks that can be absorbed at a learner’s own pace and allow 

the user to interact with the program by intermittent testing and feedback” (Slebodnik 

& Riehle, 2009, p. 36).  When creating a tutorial the author plans carefully the content 

that will be covered.   A script that follows logical and more importantly meaningful 

steps is created to organize the structure of the tutorial.  Creating a blueprint and 

identifying areas such as staff availability, audience to be targeted, objectives and 

outcomes, desired level of interactivity, instruction style, informational and design 

content, storyboarding, target length, and evaluation is all important steps in the initial 

planning process (Plumb, 2010).	  	  

One challenge of creating online tutorials is engaging students and making 

them interested in what is taught.  Students today are accustomed to learning using 

modern tools. “Static tutorials are outdated.  [We] should move on from the long, 

tedious and stale web pages to more interesting, animated and interactive tutorials” 

(Yang, 2009, p. 692).	  
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A person should be cautious when creating tutorials and anticipate common 

misperceptions students may experience.  “Students can learn from tutorials, but, if 

the tools are not meticulously constructed to emphasize important information, they 

can lead students on the wrong track through the assumptions made by the designers” 

(Lindsay, Cummings, Johnson & Scales, 2006). 

	  

Tutorial Applications 

Various tools and software were evaluated and analyzed for creating tutorials.  

Although several programs were cited in software reviews, the most common 

programs used and assessed for creating tutorials were Adobe Captivate and 

TechSmith Camtasia.  Slebodnik and Riehle (2009) noted that 80 percent of their 

survey responders used either Captivate or Camtasia and that 80 percent cited “ease of 

use” as to why they chose this software (p. 34).	  

The Camtasia program was noted in many studies to be intuitive and user-

friendly and was the most recommended for creating online tutorials.   Laurie Charnigo 

writes, “Camtasia Studio is one of the few software programs where one can easily 

understand the fundamentals enough to make a smooth, finished, and surprisingly 

professional looking product” (2009, p. 24). In a study by Blevins and Elton (2009), 

the results determine that:	  

Camtasia delivered optimal results for short sessions such as database 

instruction. For instructional situations where video and audio of the 

instructor, in addition to computer screenshots, can enhance learning, 
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MediaSite would be more appropriate. In situations where budgets are tight, 

PowerPoint tutorials are an acceptable solution” (p. 6).	  

	  
In an analysis of online tutorials from 290 academic libraries serving arts students 

Tewell (2010) reports screen-casting software was the most popular presentation 

format used by a total of 66.2 percent of libraries. “TechSmith’s Camtasia was the 

most frequently used screen-casting software at 31.1 percent, with Adobe’s Captivate 

software at 29.7 percent. Other screen-casting applications included TechSmith’s Jing 

at 3.4 percent (five) and three other programs, each at	  0.7 percent” (Tewell, 2010, p. 

57).	  

	  
Flipping the Classroom 

A new instructional strategy that uses video tutorials as a method of teaching has 

gained a great deal of interest over the past few years and is increasing in popularity. 

The flipped classroom, is an approach to education that reverses the way a typical 

lesson instruction is received, moving the lecture portion of the instruction to a 

student’s home and practicing what was taught to the classroom.  	  Figure 1 

demonstrates this new approach. 	  
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Figure 1. The classroom flip (Baker & Mentch, 2000) 

 

The central idea is to flip the typical instructional method: a teacher uses video 

and instructional technology to create the lessons for students that would normally 

happen in the classroom. These lessons are made available and accessible and are now 

to be completed at home prior the class.   

Based on Bloom’s Revised Taxonomy of Thinking, learners will begin with the 

most basic tasks of remembering and understanding information, which require lower 

cognitive skill.  When students come to class they are prepared with the lesson and can 

use class time for working with higher-level skills with the guidance of the teacher, as 

exhibited in figure 2.    This approach is the inverse of the typical class where lower 

• Move	  lecture	  
material	  out	  of	  the	  
classroom	  through	  
online	  delivery	  	  

	  
• Extend	  conversation	  
out	  of	  the	  class	  
through	  threaded	  
discussion	  

• Move	  “homework”	  
into	  the	  classroom	  
where	  faculty	  can	  
serve	  as	  a	  guide	  
	  

• Use	  opened	  up	  time	  
for	  application	  and	  
practice	  
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levels are presented in class with the teacher, and higher levels are worked on at home 

alone.   

 

 

 

 

 

 

 

 

 

Figure 2: Bloom’s Revised Taxonomy and Flipped Classroom 

 

Jon Bergmann and Aaron Sams, chemistry teachers accredited as the developers 

of the flipped classroom model, began recording lectures for students who had been 

absent from class.   They quickly recognized the value in using pre-recorded video to 

present lessons and the impact it could make on all students in the class.  “Flipping the 

classroom establishes a framework that ensures students receive a personalized 

education tailored to their individual needs” (Bergmann & Sams 2012). 

 

Conclusion of Literature 

Video tutorials are an excellent way to meet the needs of learners, as well as 

provide useful information and enrichment experiences for students.  Utilizing online 

Time	  with	  the	  teacher	  

Independent	  work	  
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tutorials, educators can provide information in a format that is engaging and can 

enhance learning opportunities for students.     User-friendly software has made 

creating online tutorials accessible and obtainable for educators.   Creating video 

tutorials as a methodology for flipping the classroom allow students to learn at their 

own pace and reach deeper understanding of material.  

 Video tutorials provide students with more meaningful online learning 

experiences as well as provide educators with a more personal way to connect with 

masses of students.  Using the power of online video as an instructional medium, I will 

develop these concepts to produce a series of video tutorials that will provide an in-

depth choice-based experience for 4th grade art students.   

Project Background  

Native American Unit 

The NYS fourth grade social studies curriculum includes a major Native 

American unit.  Throughout the years, I have collaborated with the 4th-grade teachers 

and completed a unit based on the art of New York State Native American people.   In 

the past I have chosen one art project for the unit based on many things such as time, 

student interest, supplies, and how the medium we will use fits with the rest of the art 

curriculum for the year.  The past few years I have been teaching a fan favorite- the 

wampum belt lesson.  	  

Typically, I teach the project in chunks.   The students come to class and I 

show them which part of the project we will be working on that day.  Each student 

will gather around a large table and watch me give step-by-step instructions for that 

instructional period.  Then students gather all materials, begin working and I guide 
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students as needed.  Some parts of the project will take multiple class periods to 

complete.  On those days, I give students a quick reminder on how to complete that 

section of the project and they begin working.  	  

While teaching the unit this way has yielded positive results, I couldn’t help 

but wonder how I could make it better.  I began to evaluate the challenges that arise 

from this style of teaching.  One of the major concerns was providing each student 

with a clear view of the demonstration.  Classes of over 20 always have issues with 

each student being able to see clearly, without obstruction, and closely enough.  I will 

frequently have to repeat steps so each student can see.  Students also often distract 

each other during the demonstrations, especially when they are all crowded around a 

table.   Even if it is not purposefully, during demonstrations interruptions regularly 

occur, for example a student needs to leave the table for the bathroom or nurse.   

When students are absent during the unit it causes a large gap in their learning.  

Students have a class session for 45 minutes once every six days, when they miss a 

class it means I haven’t seen them for at least two weeks when you consider weekend 

days.  The students have missed important demonstrations when they were out as well 

as forgotten much of what was taught two weeks ago.  As a teacher, this leaves me 

with the juggling act of trying to teach and keep the other students on track with new 

lessons while also re-teaching and catching up students who missed or are behind. 	  

 As hard as I work to keep all students busy and as many strategies as I try to 

employ, many times it is impossible to keep students from having to wait to move on 

or having to wait for help.  This is the largest obstacle of the unit: students waiting for 

interaction with the teacher.   A line forms with students waiting for answers: what is 
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the next step, can you show me this again, can you tie this, I forgot how to do this, and 

can you help me with this? As I work to help students and encourage students to assist 

each other, but inevitably there is always someone waiting.  As such, I consistently 

have to teach the same lesson more than once.   On busy days, it can be difficult to 

remember whether I have stated everything I wanted to each time the lesson is taught.  

Demonstrations differ based on student participation and one group may hear a tip 

twice while another group hasn’t heard it. 	  

Many times students will want to complete a project at a later date and ask me 

how because they forgot the first steps, while others will want to complete the project 

or an additional project at home.  Typically, I will work to find a few extra minutes 

with the students, gather supplies and give a refresher of the project.  Often finding 

the time in our schedules for extra work with these students is challenging, if not 

impossible. 

After careful consideration and reflection of the unit, the notion of using video 

tutorials in the classroom will provide solutions to the problems I am facing.   By 

utilizing videos, I can provide each of my students a personal view of the 

demonstration instead of them struggling to see.  Students can watch the videos at 

his/her own pace free from interruptions of other students.  Live information is 

available to students at the touch of a button.   Utilizing video presentations in the 

classroom will help eliminate students waiting and empower students to create.   

Students who were absent, missed a detail the first time, need a reminder or are ready 

to move on all have the control to work at a pace that they are comfortable with.   

Consequently, as students work using the tutorials I have created for them, I will have 
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the freedom to work with students on the application of the information rather than the 

presentation.     

 

Choice-Based Learning 

Along with the challenges of effectively teaching this unit, my greatest 

concern is that fact that every student is creating a project in the medium that I have 

chosen for them.   Although the projects are personalized and each is unique there is 

still an element that they are doing what I want them to do rather, rather than them 

choosing the medium.  How can I expect all students to be motivated and interested in 

the same thing?  It is important that students have real choices to evaluate and select 

for responding to their own thoughts and interests through the making of 

art.  “Choice- based art education provides for the development of artistic behaviors 

by enabling students to discover what it means to be an artist through authentic 

creation of artwork” (Douglas & Jaquith, 2009). 

 Creating an environment that provides a student with choices for his/her work 

challenged how I have been teaching.  From what I have witnessed in my classroom, 

students crave structure and guidance while still having control over their work and 

the freedom to explore mediums they are attracted to.   By creating video tutorials, I 

am able to guide many students through various complex projects simultaneously.  I 

can provide my students a framework of reference to allow them to practice a specific 

skill that they are interested in developing.   This in turn creates a motivating studio 

environment for learners to engage in.    
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When researching video tutorials and flipping the classroom it was obvious to 

me that I wanted to allow students to be able to choose from lessons that I created in 

my classroom. The idea that students could interact with lessons that I have developed 

while I was also present to guide them and support learning is ideal.   “One of the 

greatest benefits of flipping the classroom is that overall interaction increases: teacher 

to student, and student -to-student.  Because the role of teacher has changed from 

presenter on content to learning coach, we spend our time talking to kids” (Bergmann 

& Sams, 2012).    This increase in collaboration could now take place at an individual 

pace with a project a student selected.   

Project Design 

This project was designed as a prototype for a 4th Grade Native American 

Studies Unit.  A series of six video tutorials was created for student use within the unit.  

The objective of the video tutorials is to provide students with quality instruction in a 

choice-based art classroom.  The video series will consist of one project choice that 

students could select to complete for the unit of study.  Optimally there would be 3 or 

more different choices of project paths for student to select from to study.  The videos 

will operate in part under the teaching methodology of the flipped classroom but 

instead of watching the videos at home, students will watch the video tutorials at a 

selected learning station within the classroom.  Although the video series created will 

be applied in a blended learning environment, the prototype has the potential to serve in 

an all-online format if needed.   

 

	  



Expanding the Classroom 

	   19	  

Developing the Unit 

On the first day of the unit I will introduce Native American art and history in 

the classroom as a whole.  Students will be engaged in storytelling of the Native 

people.  As the lesson progresses students will be introduced to the learning stations 

that will be available to choose from.  Together we will discuss the choices of 

mediums that they will be offered to create with and project examples will be 

provided.   Students will have a chance to explore the examples a bit and have a class 

discussion. 	  

 During the next class, students will begin work on the project of their choice.  

They will watch the first video of the series on IPads or Chromebooks in the 

classroom.  Depending on the size of class, some students will wear headphones to 

reduce distractions.  If students were interested, they would also have the option to 

view the video before class at home but this would not be required.  After watching 

the video they will gather the materials they need and begin working on the project.  

Materials will be provided and organized in learning stations throughout the 

classroom.  I will facilitate the class: answering questions, asking questions, 

challenging and guiding students.  Students will work at his/her own pace to create the 

project.  When students have finished video one, they will check with me for 

formative assessment and move on to video two.  As they are completing the work, 

they can choose to work independently or collaboratively.  	  

Students will become familiarized with the classroom procedures and 

expectations.  As the unit progress each class, students will work through the project 

in a self-directed method. If they have questions they can watch the video again, work 
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collaboratively, or ask me.  This will create an atmosphere of interactivity between 

students creating, collaborating, and exploring mediums as well as having direct 

access to instruction and reference points immediately through the tutorials.  	  

 As the teacher, I will be working with students individually and in groups as 

needed.  I will constantly be assessing and evaluating students.  I will frequently 

conduct formative assessments and observations to gauge how my students are 

performing.  Having the freedom to be away from the front of the classroom will 

allow me to further individualize instruction for students: challenging those who are 

ready and modifying if students are struggling.  Instruction may also be customized 

based on personal interest and thoughts a student may want to explore.  Some students 

may need one-on-one guidance working through information and details presented in 

the videos. 	  

Tutorial Development 

Creating the Videos 

A series of six video tutorials were developed for this project.   Each video is 

one-step, which teaches the process of how to create a Native American inspired 

wampum belt.   A script was carefully created, providing an organized structure for 

filming the tutorials.    Videos were filmed using a Canon T5i camera on a tripod at 

my home.   A green screen was used during filming and a neutral light blue color was 

displayed as the background. The program IMovie was used to edit the videos.  
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Pedagogy  

One of the main ideologies of choice-based art education is that students are 

regarded as artists, and as artists they are provided choices to respond to their own 

ideas and interests through the making of art.  This notion directly relates to 

constructivist learning theories of anchored instruction and situated learning.    

Constructivism is a philosophy established on the idea that students generate 

knowledge by working together on problems and create understanding from his/her 

own perceptions and experiences.   

This unit has been developed so that learners can take ownership of their work, 

select an art medium that they have interest in, and develop skills that will benefit 

them for life. Objectives of the lessons align to the New York State and National Art 

Standards as well as 21st century skills initiatives goals.   According to the National 

Core Art Standards, it is expected that “artistically literate citizens use a variety of 

artistic media, symbols and metaphors to independently create and perform work that 

expresses and communicates their own ideas, and are able to respond by analyzing 

and interpreting the artistic communications of others”.   Philosophical foundations of 

creating, presenting, responding and connecting to art to reach lifelong goals are 

established in this unit.  Upon completion of the video series and unit students will: 

• Generate artistic ideas and artwork inspired by Native American art 

and artifacts 

• Develop and refine artistic techniques and work for presentation 

• Perceive and analyze artistic work 

• Relate artistic ideas and works with societal, cultural and historical 

context to deepen understanding 

• Exercise media literacy and critical viewing skills 
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• Participate in problem-solving and investigative activities 

• Communicate and work collaboratively with others 

 

“Anchored instruction is the notion that the learning environment should be 

embedded in a context that is like the real world, with real world imagery, goals 

problems and activities” (Alessi & Trollip, 2001).   It is evident that this unit has been 

prepared so that students will engage in art making and 21 century skills in real and 

meaningful ways.  One example of this is that in today’s society when one is 

interested in learning how to complete hands on task, be it art or another task, using 

video resources in a common method of instruction.  Students will learn how to create 

something by critically viewing videos and working in a social setting to reach the 

goal of completing the work.   Step-by step directions will need to be followed to 

complete the project assigned and directions will need to be carefully followed.   Just 

like the real world, if students have questions or a problem they will need to 

analytically assess the situation, self-evaluate and problem-solve to move forward.   

Working in a social setting, students will have each other as well as myself to work 

with.  This affords students the opportunity to practice real world skills of self-

awareness, management, relationship skills and accountability.    

	  

Helping students process information 

Creating video tutorials has allowed me to employ many educational learning 

theories into practice in the classroom.  Robert Marzano discusses strategies for 

helping student’s process information.  The video tutorials have been developed to 

follow a plan using the five elements involved in helping students process information 
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and leads to understanding: chunking, interacting, scaffolding, pacing and monitoring 

(Marzano, 2009).    	  

Each tutorial presents “small digestible bites” of the content so that students 

can easily break down and understand the procedure (Marzano, 2009).  Breaking 

down the project as a whole into meaningful units of information allow students to 

process what is presented to them and apply the information to his/or her project.  

Chunking the information is also a strategy, which is used as a modification for all 

students to help them remember the lesson and to not overwhelm learners.   I ended 

each tutorial at a strategic point, so that students know that they should complete the 

section before moving on.  The videos segments are divided logically based on the 

steps of weaving which include: an overview, design, preparing the loom, tying on 

thread, weaving, and removing the belt intervals.  Each video also includes an 

introduction and review section to promote processing and retention of the 

information presented.	  

Individually, the videos were kept short to allow students to apply the 

information one segment at a time.  After watching a tutorial students must physically 

interact with the information to create an artwork.  For example, after watching the 

video: Preparing the Loom, students will begin work to prepare their own physical 

loom.  Students will gather the supplies needed, and follow the directions to complete 

the task.  An asset of the tutorials is that students can participate in multilayered 

interactions with the videos, their classmates and the teacher.  They can watch 

together to problem solve, discuss and utilize the information.  Students work 

individually, collaboratively and actively with the information presented. 	  



Expanding the Classroom 

	   24	  

Marzano discusses the importance working through chunks of information not 

too fast or too slow (Marzano, 2009).   Students can individualize the pacing of the 

lesson by interacting with both the teacher and the videos to create a customized 

learning experience.  Students are in control of pacing themselves and the videos 

allow them to pause, rewind or move forward with the section they are working on.   

Each tutorial builds on the last tutorial, providing an outline or scaffolding of content 

to help students create a project successfully.  Students could not jump to video four: 

Tying on the Thread, without completing the work in video three: Preparing the 

Loom. 

 Having the videos for a reference to students provides the teacher with more 

freedom in the classroom to continually monitor students as they work.   While 

students are working individually or together, I will be able to participate with groups 

and monitor progress.  At the end of each class I will collect work and be able to note 

where students are in there learning and how I can help them in the next class.  If I see 

or discuss with a student that he/she has watched the video three: Preparing the Loom, 

but the student is unable to wrap the thread around the loom appropriately I will know 

that the student either doesn’t understand, needs to practice this skill or may have a 

physical disability preventing them from completing the work.  By monitoring this 

difficulty, I will be able to modify my lesson for this student so he/she can be 

successful with the lesson. 	  

   The video tutorials were also created to teach to multiple intelligences and 

learning styles.   The videos are produced so students can learn through watching, 

listening, and doing.  Vocals and visuals are recorded so that students can see and hear 
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step-by-step instructions simultaneously.  Throughout the tutorials new vocabulary 

and critical points are visually emphasized with the information appearing as text on 

the tutorial screen.  See Figure 3.  This gives the students visual cues that the 

information is important and also helps many students absorb the material.  

When I am discussing facts that are not being demonstrated hands- on in the 

tutorial, imagery is displayed to allow students to make deeper connections to the 

content over just hearing a voice. This strategy is also employed to help retain student 

interest.  See Figure 4.   

 

 

Figure 3:  Simultaneous verbal, pictorial, and text presented 
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Figure 4: Visual imagery used to support multimodal learning 

 

 

Music is included in the videos to grab student’s attention and excite them 

about what they will be learning.  I used the same playful music in each tutorials 

introduction so that students can easily recognize that is one of the tutorials that I have 

created for them.  Kinesthetic learners, those who appreciate learning through actions, 

can physically see me working on the project and then will have a turn to work on 

his/her own project.    

 

Presentation 

I created a prototype website which students would access during the unit.   

See Appendix A.  Students will visit the home page and then navigate to find his/her 

grade level and unit.  In this case: 4th grade/ Native American Unit.  Along the bottom 

of the Native American Unit webpage are the project choices for this unit.   Once 



Expanding the Classroom 

	   27	  

students click on the project of their choice, in this case Wampum Belt, they will be 

directed to a webpage that presents the series of videos regarding how to complete the 

project.  The webpage also contains links to any digital resources they may need as 

well as lists the materials that they will require for each step.  The videos are 

displayed on the class website through embedded YouTube players.   The video 

playlist was also created and organized and is available for viewing at: 

https://www.youtube.com/playlist?list=PL9-hdbyEF9VU9llSuBhUwitKkx_MzuzPg   

	  

Conclusions 

Executing the Tutorials  

Creating high-quality video tutorials for use as a teaching medium was a much 

more complex and tedious process than I expected.  A lot of time and effort was 

invested in ensuring that the videos were something that I was proud to share with my 

students and publish publicly.  Creating an atmosphere appropriate for filming, 

gathering tools and supplies, editing, organizing and publishing the films required 

patience, time and perseverance. 

After all the supplies for the project where gathered and detailed scripts were 

written for the lesson, I began filming the videos.  This step took some practice.  I 

struggled with finding appropriate lighting to ensure video-image quality.  I found a 

combination of window light in conjunction with a floor lamp in close proximity 

worked for my purpose.   When shooting the video, it often took several takes to get 

the shot I wanted.  I became frustrated if I stumbled with words, the phone would ring 

or a dog would bark in the background.   During filming, it took time to monitor the 
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shoot and ensure what I was filming was in focus.  Multiple takes of certain steps in 

the tutorial where filmed to guarantee students would have a quality view of what I 

was presenting to them.  

Using IMovie to edit the films was pretty straightforward and intuitive, but it 

did require some technical skill. This was my first experience with IMovie but with 

some practice and a little online video instruction, I was able to use the program 

comfortably.  I would consider myself reasonably proficient with technology, which 

made learning the program manageable.    Editing the video clips was the most 

laborious part of the development.  Adding text, titles, music, imagery as well as 

searching for, cropping and piecing clips were all part of the process that was so time-

consuming.  

Although creating the video series was lengthy process, the task was well 

worth the effort.  As I am teaching in years to come, these videos will be available to 

me taking away the upfront time invested.   It is my hope that the time sacrificed 

outside of the class will be gained inside of the classroom with meaningful 

interactions with my students.   Creating the tutorials has allowed me to provide my 

students with multifaceted, student-centered videos that individualized learning and 

provide meaningful choices in the curriculum.   

In completing this prototype it was my hope that I would be ready to integrate 

this method of choice-based video instruction into many curriculum units over many 

grade levels in the near future.  I now realize that although this method is a valuable 

tool in instruction, it is an approach that can only be implemented as an investment 

over time.  As I continue implementing video tutorials in my classroom I anticipate 
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the process of creating them to progress.  A teacher should not expect this skill to 

develop overnight.  

 

Future Implications  

Video tutorials as a method to deliver instruction in a choice-based curriculum 

has much potential to still be explored.    As this method is developed, it is important 

for educators to engage in reflection and evaluation.  After executing the videos in the 

classroom, they may need to be edited, added to or re-record based on student learning 

needs. For example, if the teacher notices that students are really having trouble with a 

certain concept and has to repeat it in class, she will know that the video needs to be 

modified. 

In the future I will invest time in exploring multimedia to produce tutorials that 

are more interactive. Edpuzzle, which allow teachers to embed quizzes to videos 

Zaption, which transforms video-based learning with interactive content and tools that 

engage learners, deepen understanding, and track progress and Touchcast, an 

interactive video creator are all programs that may show promise in investigating.  

Exploring YouTube annotations is another method that will allow for video 

interactivity.   

Online video tutorials have potential to not only in within a choice- based art 

classroom, but as a method for delivery of art instruction in content courses. Video 

tutorials may be used as a resource support other teachers/my colleagues employ co-

curricular art instruction in their classrooms. Video tutorials may allow art educators 

opportunities to collaborate with content teachers and integrate art into content area 
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classroom.  There are also many possibilities of using video tutorials as a tool for 

collaboration with other art educators; teachers may share videos for class, discuss 

lesson, and develop units with other art educators.  To share the work and provide 

choices for students art teachers may prepare lesson tutorials in various mediums for a 

similar learning unit and allow students to choose a medium to study from the unit.  

 Using video tutorials as an instructional medium to provided choices in a 

classroom is an exciting and beneficial methodology for educators and students.   

Opportunities to develop this practice are vastly available and with a little time and 

determination a teacher may reap the rewards of implementation.  
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Appendix A 

Website Prototype: https://sites.google.com/a/sunyit.edu/art-with-mrs-

prestigiacomo/ 

 

 

 

 

 

Website	  home	  page	  

Students	  will	  
navigate	  to	  find	  
his/her	  grade	  level	  
and	  unit.	  	  
	  
In	  this	  case:	  
4th	  grade/	  Native	  
American	  Unit	  
	  
	  
	  
	  
	  
Along	  the	  bottom	  of	  
the	  page	  are	  the	  
project	  choices	  for	  
this	  unit.	  	  	  	  
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Once	  students	  click	  on	  
the	  project	  of	  their	  
choice,	  in	  this	  case	  
Wampum	  Belt,	  they	  
will	  be	  directed	  to	  a	  
webpage,	  which	  
presents	  a	  series	  of	  
videos	  on	  how	  to	  
complete	  the	  project.	  	  
The	  webpage	  also	  
contains	  links	  to	  any	  
digital	  resources	  they	  
may	  need	  and	  lists	  the	  
materials	  they	  will	  
need.	  	  	  
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Appendix B   

Video 1: Project Overview 

Video Link: https://youtu.be/PNUsyRwN5Jg 
	  
Video:	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
Script:	  	  
	  

Hello Everyone! 

This video series was created to teach you how to make your own Native 

American inspired Wampum Belt.  In the series you will learn how to create a 

weaving using simple materials.  Work at your own pace to pause, fast forward and 

rewind so that the instruction works for you.  

The videos, which include, 1.) Overview 2.) Design 3.) Preparing the Loom 4.) 

Tying on thread 5.) Weaving and 6.) Removing the Weaving will guide you through 

the process of creating the Wampum Belt.  Each video will build on the previous on to 

help you successfully complete your project.  

Ok, Lets Get Started, and Good Luck 

I can’t wait to see what you create! 
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Appendix C 

Video 2: Designing your Belt 

Video Link: https://www.youtube.com/watch?v=dhnJTcg4abs 

Video:	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
Script:	  

Welcome.  Today we will begin the first step of our Wampum Belt project- 

designing your belt.   For this project you will need a copy of the project design paper 

and some markers.   

Use colored markers to design your pattern for you finished Wampum Belt.  

Use only the colors listed on the project design paper because those are the color 

options that I have in beads.   Keep in mind the elements of art and principles of 

design when creating your outline.   How can you use color to make an impact? 

Pattern, repetition, balance and rhythm are often important elements in Native 

American Art. Will you use these concepts in your art?  How can you use your design 

to tell a story about you?  What do you want viewers to think when they look at your 

art?  *Demonstration.  Make sure when you are coloring that you fully fill in each 
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square.  You cannot split a box with two colors because we cannot split one bead into 

two colors.  

Now that you have created multiple design ideas for your contemporary style 

wampum belt it is time to choose your favorite one that you will turn into a woven 

belt.  	  

Using your knowledge of the elements or art and principles of design, choose 

which design you feel will produce the best project.   Once you have the design ready 

count and label how many of each color bead you will need.   Count out your beads 

and store them in a plastic container with your name and class code.  Now you are 

ready to move to the next step.  Preparing the loom.  	  
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Appendix D 

Video 3: Preparing the Loom 

Video Link: https://youtube/XSwVbMDdJbY 

Video:	  

	  

	  
	  

 

 

 

 

 

 

Script: 

Hi Boys and girls, 	  

In this section of the tutorials, I am going to show you how to thread your 

loom to prepare for weaving.   	  

For this project we will be using a cardboard loom that you can make yourself.  

These are all ready prepared for you in weaving station.  A loom is a frame for 

weaving.  A loom can be any size you want depending on your project. The Iroquois 

used a bow loom, which was made out a stick and was then bent and threaded.  	  

For our Wampum Belt project the looms are about 13 inches long and 3.5 

inches wide. At each end of the loom there are 6 notches cut into the cardboard, which 

are about a ½ in spaces.  	  
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Our next step is to string the warp threads of our loom.  The warp threads are 

vertical threads that form the base of a weaving. 	  

To thread your loom you are going to need a loom, thread, scissors and scotch 

tape. 	  

Insert your thread into the first cut notch on your loom.  Flip the loom over 

and use the scotch tape to secure the thread.  Next, wrap the thread around the loom 

hooking the thread into each cut notch as you work your way around. 

*Demonstration.  When you get to the end, cut your thread off and leave a tail to tape 

down to the back of the loom. 	  

Lastly, and most importantly, make sure to write your name and class code on 

the back of your loom.    Great! Now you are ready to move onto the next step. 

*Review	  
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Appendix E 

Video 4: Tie on Weft Thread  

Video Link: https://www.youtube.com/watch?v=QC7MIMNFSLI 
	  
Video:	  	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
Script:	  
	  

Once your warp is threaded on your loom you are ready to move onto the 

process of weaving.  In this tutorial you will learn how to tie thread on for your Weft 

strings, and how to begin weaving following your project design.  	  

To begin you will need about a 3-foot span of thread.  No need to measure just 

approximately.  This thread will be used for your weft strings.  The weft is the 

horizontal threads that are woven across the warp, the ones that go back and forth over 

and under the warp.	  

 On the top left string of your project you will tie on the Weft thread using a 

double knot.    *Demonstration.  	  

Next you will thread your needle to begin weaving.  The eye of the needle we 

are using are pretty large and you may be able to stick the thread through the eye 
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using just your fingers.  If you get stuck, cut a small piece of paper and fold it in half 

over your thread.  Use the paper to guide the thread through the eye of the needle. 	  

	  

Lets start weaving!	  
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Appendix F 

Video 5: Weaving by Design 

Video Link: https://www.youtube.com/watch?v=r6psg_WD-Bw 
 
Video: 
 
 
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
Script: 
	  

In this section I will show you how to weave the beads onto loom following 

the design you created.  For this section of the project you will need the project design 

paper that you completed, the container of counted beads, a pencil, your threaded 

loom with the weft sting tied on with a needle.  	  

Look at your project design and first row bottom left bead.  You are going to 

string your needle with the beads following the first row of your pattern. 

*Demonstration.  Lay the beads flat across the top of your warp and position the beads 

one into each slot.   	  

Here is an important step, as you already know with weaving to make your 

threads hold you need to go over and then under.  In this step we just went over all of 

the warp thread. Now we are going to take our needle and guide through the beads 

and under the warp threads.   It is very important that you pay attention when 
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completing this step and make sure you go under all the thread so your pattern will 

stay in place.  	  

You have now completed your first row.  Use the pencil to cross off the rows 

to help your keep tract of your design.  Continue the process until you run short on 

thread.   *Demonstration.    	  

When you have about 6 inches of thread left it is time to tie on some more 

string.  Just as we tied on to begin we are going to used a double knot. 

*Demonstration.  When the knot is finished use a tiny drop of glue to help keep the 

knot together.  Rethread your needle, and continue weaving your belt.  	  
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Appendix G 

Video 6: Removing the loom and finishing the project. 

Video Link: https://www.youtube.com/watch?v=mwwx41aFVUQ 
	  
Video:	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
Script:	  
	  

When you come to the end of your project, use your needle to weave the 

thread to the middle of the project and tie a double knot.  Use a drop a glue to secure 

your knot.    	  

Flip the project over and cut the threads down the center.  Turn the project 

over again and tie the threads starting at the end together two at a time.  

*Demonstration.   Remove the weaving from the loom.    You can leave your ends 

loose, braid them, or tie them together.  Congratulations, you have just completed a 

contemporary wampum inspired belt! 	  
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Appendix H 

Project Design Worksheet  
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Appendix I 

Lettering and Design Handout 

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  


