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WHAT DO MY TEACHERS THINK OF ME?  
THE EFFECT OF DEFICIT FRAMING ON  

EMERGENT BILINGUALS’ SELF-CONCEPT  
AS LANGUAGE LEARNERS  

 

ABSTRACT 

When looking into best practice pedagogy for English language learners (ELLs), it is important 

to take a holistic view and explore the many different factors that can affect such complex 

learners, especially from a detrimental standpoint, such as holding a deficit perspective of these 

learners. Furthermore, it is important to look at teaching practices from the perspective of the 

students themselves, as this has not previously been researched. In this research study, the author 

chose to use the term Emergent Bilinguals (EBs) in order to focus on the students from a 

positive, additive perspective of language learners. This study had 3 main research questions 

focused on the constructs of teacher perceptions and academic self-concept. The first question 

focused on how EBs perceived their teachers’ attitudes toward them as students followed by 

looking into what extent the EBs rated their own academic self-concepts. Lastly, the research 

explored the two constructs together to see if a relationship existed between teacher perceptions 

and academic self-concept. Using a survey comprised of twelve items rated on a four-point 

Likert scale and two short answer items, data was collected from eighteen EBs in an urban 

school district in Western New York. The results showed that the majority of students rated their 

teacher perceptions favorably and additionally, rated their own academic self-concepts in a 

favorable manner. The final research question determined that there was not a strong 

correlational relationship between the two constructs. 

 Keywords: teacher perceptions, academic self-concept, English language learners, 

Emergent bilinguals, deficit perspective
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Introduction 

 Emergent bilinguals (EBs) are one of the most rapidly growing populations of students 

within the United States, with some researchers stating they make up 20% of the student 

population (Shapiro, 2014). This trend of quickly increasing levels of EBs in the classrooms has 

strong implications for schools, administrators, teachers and students alike. Schools will be 

expected to maintain or increase their standardized test scores, administrators will be expected to 

hire adequate teachers and implement appropriate services for this population of students, 

teachers will be expected to engage students and increase their learning (Menken & Solorza, 

2014) and students will be both directly and indirectly affected by all of the above. These 

pressures, in addition to deeply rooted deficit beliefs toward this population of students held by 

many of the aforementioned individuals can lead to issues not only in academic and language 

learning areas, but also within the student’s self-identity. 

Problem 

 Since 1995, the population of students identifying as EBs within the public school system 

has increased by 105% (Reeves, 2006). Furthermore, it is estimated that nearly 5.5 million 

students that attend a public school speak a language other than English as their first language 

(LeClair, Doll, Osborn & Jones, 2009). Although there has been an exponential increase in 

language learners within the past couple of decades, negative stereotypes and deficit-framing 

perspectives surrounding this population of students are unfortunately still embedded deep 

within the infrastructure of schools and the minds of some educators teaching these students.  

 This notion of a deficit-framing viewpoint has gained a lot of traction in recent years 

within the second language acquisition (SLA), identity development and self-efficacy fields of 

research, among other areas (Artiles, 2009; Brown, 2011; Crumpler, Handsfield & Dean, 2011; 
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Glazier, Able & Charpentier, 2014; Gutiérrez & Orellana, 2006; Menken & Kleyn, 2010; 

Menken & Solorza, 2014; Oropeza, Varghese & Kanno, 2010; Pappamihiel, 2007; Pettit, 2011; 

Pinnow, 2011; Shapiro, 2014). Some researchers have specifically held pre-service learning 

programs for new teachers; some have provided professional development trainings for in-

service teachers and others have held teacher interviews to discuss their current students and 

their personal beliefs about them as a population and as individual learners.  It is important to 

note that many researchers reported deficit perspectives to be pervasive within educators, and 

therefore, within their teaching methods (Crumpler et al., 2011; Hertzog, 2011; Roy & Roxas, 

2011). Much of the research included examples of teachers associating their students with 

negative stereotypes based on their ethnic and cultural backgrounds, which then led to the 

teachers assuming the student’s potential and end point. One of many examples of the effect of 

this deficit perspective is evident within the teachers in Pinnow’s (2011) study. These teachers 

associated their Latino students with the local Latino gangs in the surrounding neighborhoods, 

stating that they would soon be placed in ISS (in school suspension), which in fact did not 

happen. However, these students were negatively viewed and their values and morals assigned to 

them due to similarities in ethnic and cultural backgrounds.  

In a different vein, noted by Pappamihiel (2007), lack of expedited success in learning 

English and succeeding in the classroom is often marked by educators and administrators as 

individual faults, setting the locus of control within the individuals and disregarding external and 

environmental factors that hinder their growth as students. Many teachers continued this belief, 

by stating that EB students would learn English quicker “if they really wanted to” (p.44). With 

EBs being such a high and continually growing percentage of the student population, it is 

important to acknowledge and challenge these perspectives within teachers and our social 
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structures, in order to best serve the needs of these students. Even more so, it is important to look 

at how the students themselves view these deficit perspectives conveyed by some of their 

educators. 

Purpose 

 Due to the aggressively increasing numbers of EBs in the student population (Leclair et 

al., 2009; Reeves, 2006; Shapiro, 2014), the need for culturally relevant pedagogy (Ladson-

Billings, 1995) and even more so, culturally responsive teachers is becoming more and more 

critical. However, this may pose a problem from some schools and some educators who carry a 

negative viewpoint toward individuals of different cultural and linguistic backgrounds. One of 

the main purposes of this study is to look at educators’ views of students from the perspectives of 

the students themselves. The educators that will be focused on in this particular study are content 

area teachers, such as mathematics or history teachers. The reason for this specificity in focus on 

content area teachers is because, generally, these teachers tend to have less training and 

experience in working with these populations of students and therefore may not understand the 

complexity of their learning situations as well as English as a New Language (ENL) teachers 

may.  A further purpose of this study is to examine the students’ views of their teachers’ 

perceptions of them and also examine the students’ own self-concept. If teacher beliefs and 

attitudes about the EB populations focus mainly on their differences from a deficit perspective, 

studies can begin to determine how EB students are processing these perceptions and how those 

perceptions will reflect in their own reported self-concepts. I want to look more in depth at this 

deficit framing and how it may affect some EBs’ self-concept as English language learners. 

More specifically, I want to determine if the deficit view of EBs projected by some teachers 

affect EBs’ own self-perceptions of their abilities as learners and their overall academic self-
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concept. Participants will be given a survey focused on teacher perceptions and academic self-

concept, which will be used to determine if there is a relationship between the two constructs. 

This study is guided by the following research questions: 

1) How do EBs perceive their teachers’ attitudes toward them as students? 

2) To what extent do EBs rate their academic self-concept? 

3) Is there a relationship between perceived teachers’ attitudes and EBs’ academic self-

concept? 

Significance 

 The increasing population of EB students and the highly prevalent deficit-framing of 

these students pose an educational problem at both the micro and macro level. On the micro 

level, teachers may not adjust their pedagogy to meet the needs of these individual learners and 

cater their material toward the masses. Additionally, this, among many other things, can 

perpetuate the cycle of low academic achievement from these learners and therefore keep them 

from understanding and learning the needed material. On a macro level, teachers with failing 

pockets of student populations, such as EBs, lead to lower test scores which can reflect on 

administrators and the school itself, posing the risk of being labeled as a failing school. The way 

the teacher perceives EB students has been researched many times, however, very rarely from 

the perspectives of the students. The knowledge that may come from this study could benefit not 

only EBs, but teachers and schools by increasing overall awareness of how to best meet the 

needs of all students and decreasing the prevalence of the deficit perspective of EB students and 

the effects that come as a result. This deficit perspective influences not only the students’ overall 

academic self-concept, but is also pervasive in their identity formation, their conceptualization of 

their place in society and how they are perceived by others based on negatively held beliefs 
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about their culture from others. Once educators, administrators and policy makers become aware 

of the negative effect of this deficit framing on students, they will begin to understand the need 

to provide more in depth and more frequent professional development and training for 

individuals who work with these students. By implementing mandatory programs and potentially 

pre-service or in-service cultural and educational training with these students, educators will 

become more aware of their direct effect on these students. This research is important because it 

looks through the eyes of the students, taking into consideration how the students themselves 

perceive their teachers’ views of them and how that may influence their own beliefs about 

themselves as learners.  
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Literature Review 

From a politically situated standing, the elimination of the Bilingual Act of 1968 with the 

simultaneous implementation of the No Child Left Behind (NCLB) Act in 2001 led to school and 

teacher accountability for emergent bilinguals, among other disadvantaged student populations. 

Although it was initially introduced as a means to ensure that schools could not cater their 

curriculum to the majority, while excluding historically lower-achieving student populations 

such as EBs, it instead became a restrictive language policy (Menken & Solorza, 2014). There 

has been extensive research done on the impact NCLB has had on educational systems and more 

specifically, education programs in regards to EBs in the classroom (Menken, 2009; Menken, 

2011; Menken & Solorza, 2014). Due to the high-stakes testing and accountability measures 

placed on schools, teachers and administrators are being held responsible for the success of all 

their learners in the classroom. However, what the research fails to uncover is the effect the 

pressure of the accountability measures has on the teacher’s perceptions of these populations and 

more importantly, how these perceptions and beliefs then shape EBs own self-identities as 

students in these classrooms. 

Deconstructing of ‘Self’ 

 When looking into research concerning identity and self-concept development, it is 

important to look at how each researcher is defining the terms in relation to what is included and 

excluded as a means of comparison. The way in which students, especially EBs, construct their 

self-identity and self-concept is important to the understanding of their literacy and academic 

success (Brown, 2011).  

 Defining identity. Identity is complex even in its simplest of forms, as each individual 

can self-identify or be identified across a wide array of characteristics, group affiliations, 



EFFECT OF DEFICIT FRAMING ON EBs SELF-CONCEPT  

 

7 

personality traits and pieces that encompass the identity of an individual. Brown (2011) makes 

the claim that an individual’s identity is a compilation of stories about a person that shape the 

overall composition of the individual. Individuals develop their sense of self through a 

combination of their own beliefs of who they are, societal expectations of their identities based 

on backgrounds and social markers as well as social interactions that are internalized. Brown 

(2011) specifies, however, that there is a distinction between actual and designated identities. 

Actual identities describe the individual in the current moment, whereas designated identities 

focus on narratives about the individual that are expected to be true in the future. Identity is not 

and should not be viewed as a stagnant, concrete social marker. Instead, Ricento (2005) points 

out that identity should be defined as “a contingent process involving dialectic relations between 

learners and the various worlds and experiences they inhabit and which act on them” (p. 865). 

Multiple researchers look at identity in a more broad, multi-faceted viewpoint, taking on the idea 

that a person can identify with multiple different social groups and in turn, mold those pieces 

into a whole self-concept (Ricento, 2005; Brown, 2011).  

Identity, in turn, is a highly complex construct, with individuals showing high plasticity 

in being able to maneuver and re-mold their sense of self due to their ever-changing 

surroundings. Oropeza et al. (2010) describe this self-identity process as how an individual 

negotiates and forms their own identity based on their own perception and their own design of 

‘self’ as well as managing ascribed identities labeled to them through society. Cavazos-Rehg and 

DeLucia-Waack (2009) touch on identity related specifically to EB populations by highlighting 

these individuals’ ethnic identity. They postulate that an EBs ethnic identity has direct ties with 

how the individual self-identifies and designs their sense of self.  To extend this ethnic identity 

even further, Duran-Cerda (2008) talks about a differentiation between ethnic identity and 
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linguistic identity within an individual, which can be attributed to the EB population for a variety 

of different reasons, such as forms of home language (spoken or written), culturally diverse 

social norms relating to language processing, and many other factors. As can be seen, it is 

important to look and concretely define the use of the term identity and self-concept when 

making conclusions about findings in research related to EBs’ own self-concepts related to their 

teacher’s perspective of who they are as a student. 

 Defining self-concept and self-efficacy. The identity of an individual is multifaceted and 

made up of many different psychological constructs that all work together to craft the whole 

person. Identities, which Brown (2011) highlights, can be multiple different personas that an 

individual takes on, either by self-alignment based on their own beliefs of who they are, or by 

personas that are assigned to them by society, institutions, teachers, interactions, etc. This idea of 

multiple personas holds true for all students; however, the premise of students’ multiple lived 

identities (Glazier et al., 2014) is lived out to a much higher extent within EBs. To further 

explain what goes into the construct of self-identity, the constructs of self-efficacy and self-

concept need to be differentiated.  

Self-efficacy. Self-efficacy is characterized by an individual’s expectations and 

convictions of what they can accomplish in given situations (Bong & Skaalvik, 2003). Bandura 

(1997) defines general self-efficacy as a person’s beliefs about his/her capabilities to take the 

actions necessary to be able to perform a task successfully. Bandura (1977) offered a further 

theoretical definition of self-efficacy: 

Perceived self-efficacy refers to beliefs in one’s capabilities to organize and execute the 

courses of action required to produce given attainments. . . . Such beliefs influence the 

course of action people choose to pursue, how much effort they put forth in given 
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endeavors, how long they will persevere in the face of obstacles and failures, their 

resilience to adversity, whether their thought patterns are self-hindering or self-aiding, 

how much stress and depression they experience in coping with taxing environmental 

demands, and the level of accomplishments they realize. (p. 3) 

This belief in possessing the skills and abilities to complete a task then translates into the time 

put into the task, the level of effort an individual will expel to achieve it and if they will fight 

through obstacles in order to finish successfully. Lane, Lane and Kyprianou (2004) agree, stating 

that efficacy expectations are believed to impact both initiating behaviors as well as the degree of 

persistence applied in overcoming difficulties while trying to accomplish the task at hand. 

Raoofi, Tan and Chan (2012) posit that self-efficacy is one of the strongest predictors of success 

in a task, looking at self-efficacy from the perspective that if you can believe it, you can achieve 

it. Strong self-efficacy actually leads to higher levels of performance in educational contexts and 

can predict performance better than actual abilities (Raoofi et al., 2012). It is believed that the 

enhancement of a student’s self-efficacy related to their language learning may be crucial to their 

individual development of the language itself (Wang & Pape, 2007). These self-efficacious 

beliefs about their ability to do well on a task extend from the overall self-concept they hold of 

themselves.  

Self-concept. If self-efficacy is focused on specificity and an individual’s belief in 

oneself on a narrow task, self-concept is the individual’s broader sense of the self, related to 

larger domains and through an affective lens. Marsh (1985) simply defines self-concept as a 

person’s perceptions of his or herself. He continues by positing that these overall perceptions are 

shaped and influenced by one’s experience with and personal interpretation of their surrounding 

environment. Self-concept embodies one’s general perceptions of the self in given domains of 
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functioning (Bong & Skaalvik, 2003). Furthermore, the construct of self-concept differs from the 

construct of self-efficacy in that it is a composite view of self, including the totality of the 

individual’s thoughts and feelings referring to the self as an object. Academic self-concept 

specifically refers to an individual’s knowledge and perceptions about themselves in 

achievement situations (Bong & Skaalvik, 2003). Self-concept does not narrow in on particular 

abilities related to particular tasks. How an individual perceives the self can be highly influential 

in deciding whether an individual succeeds or not. If an individual has a negative overall self-

concept about their abilities, their achievement, their personal characteristics, it will have a direct 

influence on whether they believe they can do something or not.  Mercer (2011) thoroughly 

defines self-concept as: 

Not only what one believes about oneself and one's abilities in a certain domain in 

cognitive terms but also to how one evaluates those beliefs and, consequently, how one 

feels about oneself in evaluative and affective terms-- not the "facts" about oneself, but 

rather what one believes to be true. (p. 2) 

Mercer (2011) continues by pointing out that self-concept plays a central role in all learning 

situations regardless of the academic domain. Marsh (1985) originally broke the construct of 

self-concept down into 5 main interaction categories: general self-concept, academic self-

concept, emotional self-concept, physical self-concept, and social self-concept. Marsh (1985) 

believed that the self-concepts individuals create stem from their interactions with significant 

people in their lives, reinforcements that are given to them throughout those interactions and the 

ascriptions for one’s behaviors. This is important when understanding the self-concepts students, 

especially EBs, form in terms of their academic achievement and the influence teachers and 

administrators can have on them. The power of self-belief as well as a powerful self-concept can 
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influence learner behaviors, motivation and attitudes, especially in the field of language learning.  

This specific study will look more in depth at the construct of self-concept, as it pertains more to 

an individual’s overall perception of his or her self. This study will also look at the construct of 

self-concept through both the general self-concept lens as well as academic self-concept. 

Language’s Integration with Identity 

 Before delving further into the idea of how a teacher’s perspective affects a student’s 

development of their self-concept in the classroom, it is important to note the degree in which 

language and culture ties into identity development within an individual.  For most non-EBs 

within the United States, the idea of language as being a central identifier of one’s self-concept 

would not be common. However, for EBs, a lot of their own self-identity as well as their 

designated identity stems directly from the integration of language into their self-concepts. As 

soon as the students are placed in the school system, the United States school system marks them 

as English Language Learners (ELLs) and in most cases, moves directly to the individual’s 

journey to learn the English language as quickly as possible. Bilingualism is often perceived as 

being divisive and anti-American and this can have a direct effect on an individual’s self-concept 

regarding their home language used and identification with it (Hertzog, 2011). Self-concept is 

especially important in the language-learning domain due to identity issues and close links 

between language and the self (Mercer, 2011). Cavazos-Rehg and DeLucia-Waack (2009) point 

out that throughout development periods during childhood and adolescence, language is one of 

the most vital tools students use to aid in their socialization as well as cognitive, behavioral and 

emotional development. Learning how to communicate in a second language is not solely 

mastering the ability to speak and write the language; it involves the ability to navigate and 

emulate cultural and social norms of communication and identifying the self as an individual 
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within that social environment (Pinnow, 2011). If an individual aligns their self-concept with 

their linguistic and social markers, the continuous degradation and societal push toward a 

different, majority language would be assumed to have an effect on the student’s self-concept. 

Yet, McHatton, Shaunessy, Hughes, Brice and Ratliff (2007) discuss how necessary it is 

for connection and belonging in the development process of forming your identity. Pappamihiel 

(2007) builds off of this idea, noting that language is not only used to express yourself or to 

communicate, but it also builds individuals and how they come to understand themselves, society 

and their possibilities for the future. If students become linguistically deprived of their own 

language, it may deeply affect their identity (Murillo & Smith, 2011). Through the lens of the 

self-categorization theory, individuals can identify under many different spaces (both positive 

and negative) and these spaces are then defined by interactions within or outside of the various 

group and social interactions. In research done by Ortmeier-Hooper (2008) with college English 

as a Second Language (ESL) students, many of the students discuss the negative connotation 

associated with identifying as an ESL student and the complexity of identifying as such. By 

including the label ESL or ELL in an individual’s identity, they are in turn marking themselves 

as “remedial” (Kanno & Varghese, 2010), non-normative and therefore, associating themselves 

with all the negative connotations and stereotypes that are held about this population. 

Testing Accountability Leading to Persistent Deficit Perspective 

 Within the past 20 years, there has been a shift in the United States education system 

away from the multifaceted, holistic approach of schooling our children toward a two-pronged 

focus on mainly mathematics and English language arts. With the initial implementation of 

NCLB and then the heightened educational policy of Race to the Top, the success of schools, 

teachers and students is now mostly based on their overall success on standardized test scores 
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(Menken, 2011). Test scores are now being interpreted as the teacher’s ability to teach the 

curriculum, the student’s overall understanding and their ability to transfer that understanding 

into a test format.  

There are many inherent flaws in these new educational testing policies. Not only are test 

scores not a true representation of the student’s knowledge of the content, but it also poses 

additional problems for students whose first language is not English and those who have not yet 

mastered the academic style of the language (Kanno & Varghese, 2010). However, even before 

the push for standardized testing as ‘objective’ measures of learning growth, the creation of 

intelligence tests generated the concept of a normal learner and with that, the concept of a 

deviant or abnormal learner (Artiles, 2009). However, these “normal learners” refer to students 

who have had advantaged lives, with access to appropriate healthcare and living conditions and 

more learning opportunities (Ravitch, 2014). EB students in the United States school system 

come into the system already disadvantaged, due to the language barrier and their initial inability 

to understand the content as clearly as monolingual English speakers because of the language of 

instruction. In a study by Kim & Garcia (2014), one student specifically noted that he did not fail 

the test due to not understanding the content, but because of the words, hinting at this language 

barrier and the issues it imposes on their ability to succeed. However, their slow rate of success 

and struggles in deciphering the language can sometimes lead to negative beliefs about the 

students ability as learners and can be attributed to EB students as a population, regardless of 

individual differences. This is an important correlation to look into because of the increased 

pressure on teachers to focus on these students and work with them to increase their scores and 

overall learning. If teachers view EB students negatively, regardless of if it’s because of their 

own beliefs or because of additional obstacles they may face such as a language barrier, this 
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poses a major problem both for these students and for their teachers. Because of the legislation 

within NCLB and Race to the Top, it is impossible for these teachers to push these students 

under the rug and work with only the students who understand the content (Menken & Kleyn, 

2014). Instead, there is a heightened focus on helping these previously low-achieving students 

succeed. Not only is there a heightened focus on if these students achieve, but their achievement, 

or lack thereof, is now considered to be a direct reflection on the teachers and the schools 

themselves. Menken & Kleyn (2014) held interviews with school administrators and teachers, 

where many of them noted that the reason their schools have been labeled failing schools under 

the new legislation is because of their EB population failing to make Adequate Yearly Progress 

(AYP). Under the new legislation, if schools are considered failing schools for a certain amount 

of time, they are forced to restructure. This involves reopening as a charter school, replacing all 

or most of the school staff, turning over the operation of the school to the state or private 

companies to help increase effectiveness, or other forms of governmental restructuring 

processes. (FindLaw, 2013). The combination of the high stakes of these federal regulations with 

the embedded negative beliefs about these populations of students held by some administrators 

and educators creates an unconstructive atmosphere for learning for both the educators and the 

students. 

 Teacher deficit perspectives. One of the strongest research articles surrounding the 

prevalence of deficit framing of EBs revolved around a teacher-centered study group facilitated 

to focus on building literacy skills for linguistically diverse students (Crumpler et al., 2011). It is 

problematic in general that a deficit perspective toward certain student populations exists in 

administrators and educators; people who have a direct effect on these learners and their 

academic futures. However, in the study conducted by Crumpler and colleagues (2011), as well 
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as many more, teachers expressed concerns about having to “deal with” these learners, explicitly 

showing their perspective of these students from a negative viewpoint. Crumpler et al. (2011) 

continues by noting that the teachers’ concerns about the students were projected from a 

viewpoint that cultural and linguistic backgrounds of EB students are limiting factors in an EB’s 

educational pursuit and that they can create difficulties in learning at an average rate.  

Pinnow (2011) found similar teacher views toward EBs, where a teacher denoted her EB 

students as non-readers and writers. She continued by highlighting that a recent change of 

demographics in the area may contribute to a continued hold on the deficit perspective toward 

these populations, as there was an influx of Latino gangs. The negative stereotypes surrounding 

the Latino gang members were then projected onto these students and teachers made comments 

stating that these students would soon be enrolled in their in school suspension (ISS) program. 

Pinnow (2011) later noted that those assumptions were false and the majority of the students did 

not end up being enrolled in the ISS program. Throughout the course of a student’s academic 

career, their educators are some of the most influential individuals in their lives. However, when 

educators start viewing these student populations with a deficit perspective, it highly limits the 

students opportunities for growth in the language and as a student overall. Furthermore, students 

may not be able to showcase their ability as learners through other forms of communicative 

competency that may help them learn the English language.  

Raoofi et al. (2012) found that positive feedback and encouragement from students’ 

teachers greatly increased their levels of self-efficacy and overall self-concept, due to their 

position as a mentor and a person of expertise status to the students. Mercer (2011) concurred, 

stating that teachers seem to be the most prominent set of individuals who can affect these 

learners’ self-concepts in the language learning domain, as would be expected given the 
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“closeness” and credibility of this set of teachers for being able to provide explicit and implicit 

feedback. Most students are acutely aware and highly sensitive to teacher expectations in the 

classroom. Therefore, students do not only pick up on the explicit messages teachers are sending 

their students, such as ‘provide more examples to support your writing’, but they are also attuned 

to implicit messages being sent to them, such as a teacher’s tone of voice or lack of attention in 

the classroom (Pinnow, 2011). This makes it highly important that teachers are reflective of their 

backgrounds and checking their own beliefs in order to recognize their biases to ensure these are 

not present in their daily routines and interactions with these student populations (Pappamihiel, 

2007). Pettit (2011) further posits that if teachers have unexamined deficit beliefs toward their 

students, even well-intentioned teachers can discriminate against their students’ academic course. 

Sadly, deficit framing and negative perspectives often take the forefront and teachers turn to 

blaming the student for their inability to appropriately reach the content and the language by 

themselves.  

What often leads to these deficit perspectives in educators is their lack of experience in 

working with these populations (Roy & Roxas, 2011) and the language barrier that is presented 

to them in addition to cultural and linguistic challenges. Many teachers saw these differences as 

hindrances or deficits to their learning and their ability to teach this specific population. Teachers 

would often reprimand students for speaking Spanish and ignore the many strengths and assets 

that students brought to the classroom (Heineke, 2009). Pappamihiel (2007) also looked into this 

deficit perspective some teachers hold by providing training and professional development for 

pre-service teachers in regards to diverse students. Teachers in this study reported that they 

believed EBs would learn English and quickly if they really wanted to. Pappamihiel (2007) 

explains that this represents the belief from some teachers that responsibility for learning the 
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language and adapting themselves to the challenges that come with it rely on the student. At the 

end of the study and professional development classes, many teachers were reflective, more 

understanding and willing to work with and accommodate students from linguistically diverse 

backgrounds. However, as Pappamihiel (2007) notes, some participants in the study still 

expressed ideas that it is in the hands of the family and the students to conform to the dominant 

society, instead of the school and teachers accommodating the curriculum and classwork to 

bridge the cultural differences.  

In the article written by Crumpler and colleagues (2011), EBs were viewed as both 

powerless and in need of help, but also being held responsible for their lack of understanding. 

This attitude held by teachers that students should conform to the dominant society, and quickly, 

is echoed in Pettit’s (2011) review, where mainstream teachers believed that students should be 

able to learn the English language effectively within 2 years. Some state and federal mandates 

speed this along even quicker, requiring EBs to take the English language arts (ELA) test after a 

year of schooling and services and they are required to take the math when it is given, regardless 

of when they began school. This complicates things, as it takes EBs at least five to seven years to 

learn the academic language use of English (Haynes, 2006).  

Difference in Achievement 

 One of the many reasons for this persistent, negative view pertaining to the EB student 

population is the documented achievement gap between EB and non-EB students. In her study, 

Shapiro (2014) interviewed a sample of refugee students from a New England area high school 

who organized a protest of their representation as low achieving in the local newspapers. The 

local newspaper brought attention to the low test scores of this particular high school and its 

vulnerability due to high-stakes testing and school accountability with NCLB and Race to the 
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Top (Menken & Solorza, 2014; Shapiro, 2014). However, the students were not strictly upset 

about the publishing of the test scores; the backlash was aimed at the newspaper’s framing of 

these particular EBs as the reason for the school’s low performance on tests (Shapiro, 2014). 

This deficit perspective is evident throughout the research, within our educators and 

administrators and embedded deep within our society. The deficit perspective that presumes EBs 

will present with poor academic achievement fails to look through a lens that focuses on 

students’ capabilities. Instead, as Heineke (2009) puts it, teachers often concentrate on students’ 

inabilities, which are attributed to and stem from a lack of English language proficiency.  

 Statistics of the growing number of EBs in specific regions and the nation as a whole help 

make the case for the significance and magnitude of the “problem” of EBs, their language 

education, the discrepancy in test scores and their school underachievement (Gutiérrez & 

Orellana, 2006). While it is hard to combat the existence of the achievement gap, as it does exist, 

it is important for educators and those discussing educational areas such as test scores to 

understand the sheer complexity of what the difference in test scores and overall achievement 

represent besides numbers in a spreadsheet.  It is widely known throughout the field that it takes, 

on average, five to seven years for an EB to successfully learn the academic form of the English 

language (Haynes, 2007), as mentioned previously. Moreover, Haynes (2007) posits that this 

estimate of 5-7 years is highly dependent on their previous schooling experiences, home 

language fluency and literacy skills and appropriate resources available to students and teacher 

alike. LeClair and colleagues (2009) propose that supportive learning environments, beginning 

with the educators who teach these students, can help to close this achievement gap in learning 

between socially advantaged and disadvantaged students. 
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Differences as Deficits 

 A majority of the research has noted the negative stereotypes and negative viewpoints 

teachers and administrators hold of EBs, as noted early on when discussing NCLB and its 

language policies in relation to school accountability (Menken & Solorza, 2014). Teachers 

sometimes take the stance that they have to “deal with” EBs (Crumpler et al., 2011) and 

disregard the additive viewpoint of proficiencies and resources the EBs could bring into the 

classroom (Shapiro, 2014). Often times, the differing cultural backgrounds and experiences that 

these students have are viewed through deficit framing and often discussed among teachers and 

administrators using deficit discourse (Henderson, 2001). Assumptions are often made about 

students/families based on financial, educational and cultural background tied directly to their 

identification as EBs (Glazier et al., 2014). Often times, teachers or administrators assume a 

mismatch exists between home and school expectations.  

These deficit practices of educators and schools are often grounded in their own 

perceived attitudes of motivation, perceived lack of value in education, notions of meritocracy 

and biased testing practices (Roy & Roxas, 2011) instead of true investigations of student’s 

behaviors and familial beliefs. These assumed characteristics are then viewed as something that 

must be fixed, usually through the alignment of children and families with the ways of school 

(Gutiérrez & Orellana, 2006), discounting the value of the student’s past experiences, current 

identities and cultural beliefs. More of these deficit-framing viewpoints are held within Shapiro’s 

(2014) research as well, where participants personally noted that mainstream teachers should be 

sheltered from having to accommodate ESL students. However, recent statistics predict that by 

the year 2025, 25% of the student population will identify as ESL learners, meaning one in every 

four students will be an EB (Kanno & Varghese, 2010). This statistic shows that it will be highly 
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probable that a content-area classroom will need the overall awareness and cultural and linguistic 

sensitivity to work with this specific population of students. 

This type of mindset toward EBs bases its ideology on societal stereotypes and personal 

beliefs about the students’ desires, motivations and willingness to learn and not actual evidence 

or objective fact (Pettit, 2011). EBs as students are no less academic in their thinking and no less 

capable of higher-level thinking and content than non-EB students, as some stereotypes may 

project. However, as ESL students, their language proficiency and ability to engage and perform 

in the classroom is severely limited due to their inaccessibility to the English language in its 

entirety. A participant in a study conducted by Ortmeier-Hooper (2008) references this language 

barrier, by acknowledging the power of language and the power the majority status language 

holds in society. This power differential focused around language creates a diglossic atmosphere: 

giving those who have proficiency and native-like fluency in the English language the power, 

while rendering those students who align with other languages and who are not yet proficient as 

the powerless.  

“Othering” of EBs. Non-dominant students are first isolated and identified as a distinct, 

unified group that is different from an invisible and mostly unspecified norm in some manner 

(Gutiérrez & Orellana, 2006). Once isolated and categorized as the “other”, these students are 

then compared to the dominant students that maintain the presumed “mainstream” norm. The 

point of comparison can range from personal and cultural beliefs or values, home language, 

identities, attitudes, skills or any other labeled category. Gutiérrez & Orellana (2006) point out 

that sometimes the comparisons are explicit, as in studies of the “achievement gap.” Other times, 

they are implicit in the ways in which “these children” or “these communities” act or portray 

themselves. Oropeza et al. (2010) agree with the notion of society’s need to categorize these 
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groups, stating their need to identify and define linguistic minorities is for them to isolate them 

as a distinct group of “others”, recognize their differences from the mainstream norm and 

therefore, perpetuate the deficit framing and discrimination of this population.  

Within schools, there exists another form of othering, explained by Glazier and 

colleagues (2014) as an us/them dichotomy. The ‘us’ represents the population of teachers, 

consisting of primarily White women of middle class socioeconomic status, and ‘them’ includes 

the families and students whose socioeconomic or cultural status differed from that perceived 

norm. This dichotomized concept of us vs. them is supported in the study conducted by Roy & 

Roxas (2011) as well, describing the binary language as acting as a microaggression against 

students' cultural beliefs and their societally marked differences. Due to these extensive deficit 

viewpoints, EB students often view themselves as outsiders (Ortmeier-Hooper, 2008) and their 

language barrier and non-proficiency with the English language results in socially stigmatizing 

experiences (Shapiro, 2014). Students in this study talked about “markedness” they experienced 

in their schools, where all minority students are grouped into a cluster of the other, where it 

seems that the negative stereotypes seem to flourish. As Brown (2011) noted, these negative 

stereotypes and the associations that are embedded within them are unrightfully projected onto 

the students; therefore unintentional narratives are being written about the student’s identity.  

Moreover, with the continuous treatment and misconceptions that the student has such 

character traits, the student could then develop such traits and fall victim to the self-fulfilling 

prophecy. Continuous expectations of failure, of inability to comprehend certain content and of 

lack of desire or willingness to engage in schoolwork may, in turn, result in just that. Mercer 

(2011) posits that a teacher’s expectations of and beliefs about learners may be conveyed to 

learners indirectly through their interactions and this may unconsciously lead to self-fulfilling 
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prophecies in terms of learners’ achievement, self-concept and behavior. Although students who 

identify within specific cultural groups may share common beliefs and norms, the stereotypical 

ideology that traits of some individuals within these cultures translate to all individuals 

perpetuates the “othering” of these students and fails to recognize them as individuals outside the 

realm of their backgrounds (Ricento, 2013). This perspective looks at the student only as the tip 

of the iceberg and discards all of the possibilities for growth, achievement and inclusion within 

the mainstream society.  

Deficit in the System, Not the Student 

 When looking at the formation of student and individual identities, it is important to look 

at the social constructs, social interactions and the embedded stereotypes and discriminatory 

actions within society and the effect the positive formation of identity and school achievement 

have on EBs. Lopez (2010) postulates that one of the strongest predictors of academic 

underachievement is perceived discrimination. It is important to note here that it is written as 

perceived discrimination, due to the fact that it is the students’ perception of inequity and 

fairness (or lack thereof), which determines their achievement. However, this perceived 

discrimination is not an unfounded determination within EBs. School systems and their 

accountability measures are set up as a one size fits all programming, and because EBs are 

considered an ‘other’ (Gutiérrez & Orellana, 2006; McHatton et al., 2007; Ortmeier-Hooper, 

2008; Ricento, 2013; Roy & Roxas, 2011; Shapiro, 2014), they are habitually pushed into the 

mold to try and fit the school’s expectation or viewed negatively based on their inability to 

quickly assimilate into the norm. These differences are presumed as deficits and expected to 

change to the ‘normative’ lifestyle. Yet, it sustains cultural explanations for the persistent 

underachievement of non-dominant groups, supporting ideologies that conflate race/ethnicity, 
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social class, and culture, and diverting attention away from the inequitable distributions of 

resources (Gutiérrez & Orellana, 2006) to meet the individual needs and more importantly, best 

interests of each student.  

EBs as an “at-risk” population (Crumpler et al., 2011) is normally taken from the 

perspective that they are unable to meet standardized test score requirements due to their 

language barrier. However, Shapiro (2014) makes the bold statement that the deficits and gaps in 

achievement are not due to the student, but that the deficit is in the system failing to meet the 

needs of the student to allow him/her to meet expectations. Instead of deflecting the lack of 

achievement toward specific groups of students and labeling them as “at-risk” populations, 

teachers and administrators should be utilizing the students’ strengths instead. Lopez (2010) 

concurs, noting that schools should be focusing more on affirming the students’ cultural 

identities and drawing upon these differing backgrounds and funds of knowledge (Moll, Amanti, 

Neff & Gonzalez, 1992) as assets toward their learning and understanding. Those students who 

are able to maintain their ethnic and linguistic identities while taking an additive stance toward 

the English language and culture, are more likely to thrive in mainstream society and within the 

school setting (Duran-Cerda, 2008).  

When teachers or administrators take the deficit-framing perspective, they fail to 

recognize the wealth of knowledge and information the student has beneath the surface. The 

failure of the system- and not the student- is upheld by the misconceptions teachers hold about 

this particular student population. Pettit (2011) researched teachers’ beliefs surrounding ESL 

students in the mainstream classroom, in which unreasonable expectations as well as negative 

stereotypical thinking were highly evident. Mainstream teachers in this study believed that 

students should be able to acquire the English language within the first 2 years of coming to the 
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United States and that home-language usage interferes with the student being able to learn the 

second language. This lack of understanding of best practice pedagogy for these types of learners 

exemplifies a failure in the system.   

Hidden curriculum. Besides the expected goal of EBs meeting the linguistic and 

academic expectations within school, some researchers believe in a hidden curriculum for 

students, which often times worsens an EBs’ ability to beat the system. Though many disregard 

this viewpoint, taking that perspective of the school and focusing solely on its written curriculum 

tends to overlook the implicit, or hidden curriculum that can be highly influential on student 

success in the school environment (Wren, 1999). This hidden curriculum encompasses a set of 

expected social norms (Wren, 1999), but can be expanded to include expectations and 

perpetuation of the status quo based on ethnic and linguistic backgrounds. Included in this 

hidden curriculum is the deficit discourse in which teachers and administrators use toward the 

labeling, instruction and treatment of EB students. In a study conducted by Roy and Roxas 

(2011), refugee students’ lack of understanding the hidden curriculum and 'doing school' 

prevented them from navigating the American school system effectively. Several examples of 

this hidden curriculum exist in the same study conducted by Roy and Roxas (2011). Researchers 

conducted a series of separate interviews with Somali-Bantu refugee students/families as well as 

teachers and administrators at their school about their experiences in working with one another 

as well as additional educational experiences relating to the same topic. Educators at these 

schools were ill equipped in working with refugee populations, disregarding the prior incidents a 

refugee experiences and how that may manifest in their behavior. Furthermore, these students 

came from a different cultural and religious background and would try to find a balance in 

abiding by the school policies and still honoring their religious practices. When male Somali-
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Bantu students would fight or disrupt the classroom, they were sent to the office to sort through 

the issues that arose. When female Somali-Bantu students would “disregard” the school uniform 

policy, they were taken out of instructional class time to go and change their attire. Roy and 

Roxas (2011) noted that teachers often questioned the validity of wearing their religious skirts 

over the required pants as outright resistance and non-compliance to school policies. However, 

when the students and their families were interviewed on the same subject, it brought to the 

surface the blatant negative assumptions made about the population without any investigation for 

why the students may wear the outfits: 

“My mom wants me to wear it ‘cause I won’t get in trouble, but I still have to go to the 

office to take it [the skirt] off.” She explained that her mother (as well as other Somali 

Bantu mothers) thought that wearing the skirt over her uniform pants would keep her 

child from being in violation of the uniform rule, and that her child would be compliant 

with the school uniform and religious practices by wearing both. (p.530) 

This example, among others throughout the literature, shows how negative misconceptions about 

the individual’s differing background and potentially different value system lead to 

discriminatory practices based on these differences. Language, culture, race and nation of origin 

are viewed as problematic in students (Shapiro, 2014) and are perceived as the root causes of 

behaviors, social stigmatism and the achievement gap between EB and non-EB students.  

Effect on English Language Learners 

 As evidenced above, these types of stereotypes and the deficit framing that are prevalent 

throughout the education system set EBs up for failure within the schools and widen the 

achievement gap. Even worse, this deficiency-oriented environment and standardized system of 

learning further perpetuates the sense of ‘other’ for EBs. Throughout this review of the literature, 
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numerous points were highlighted in regard to both the direct and indirect impacts of this deficit 

perspective on EB students. First, there is an excusatory aspect to this perspective, marking these 

individuals as non-normative social and academic outcasts. A high number of EB general 

education students in a study conducted by McHatton and colleagues (2007) reported students 

wanting to be “normal” and feelings of non-acceptance by White peers or individuals within 

power positions. Even younger students who participated in Heineke’s (2009) study noticed the 

negativity surrounding the English language development (ELD) classrooms projected by their 

teachers and peers alike.  In the studies used above, there were many times where students 

pointed out their feelings of exclusion from the majority and feelings of being ‘different’ in a 

negative sense. Although differences, such as cultural and linguistic backgrounds, do exist, 

Glazier et al. (2014) proposes the humanistic idea that these differences should be viewed as just 

that: differences and not deficits. This is important for educators, administrators and, most 

importantly, students to remember because of its influence on their academic career. 

The next big concept to come out of the above research is how the deficit framing and 

negative perspective of these students affects the formation of their identity as individuals. In a 

general sense, identities are highly complex and always changing based on experiences and 

beliefs that individuals form about themselves and the world. Besides an individual’s own self-

identity, a student may also have ascribed identities placed on them from their educators, 

administrators or peers that have been based on their overall view of the student, such as ‘slow 

learner’ or ‘hard-worker’. Although the student may not identify this in their own self-identity 

originally, studies (Brown, 2011; Lopez, 2010; Mercer, 2011) have found that interactions and 

experiences with others highly influence their own formation of their identity. Social 

interactions, regardless of whether they are affirmations or nullifications, are internalized by 
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individuals and added to their beliefs about themselves and their place in the world (Brown, 

2011). Furthermore, others’ beliefs about them could also affect their self-efficacy or overall 

self-concept as well. Moghari and colleagues (2011) noted that students who perceive their 

teachers as believing in their ability to complete a task, such as learning English, will have 

greater self-efficacy in completing that task, which will then result in greater effort and 

consequently, greater academic achievement. It is similar in terms of self-concept, which Bong 

and Skaalvik (2003) point out. This is important to remember as educators because of the direct 

impact of an individual’s overall self-concept on their sense of academic capability and effort put 

into their schoolwork. If students start to form negative overall academic self-concepts, it will be 

reflected in their studies and beliefs about their abilities in the classroom. 

It is also interesting to note that in terms of identity, EB students often showed negative 

feelings about their home languages and cultures due to the ‘different’ marker ascribed to them. 

Moreover, the non-failing minority students that tended to struggle less in the classroom were 

less connected to their ethnic identity and chose to assimilate within the mainstream culture. In 

terms of identity formation, this is important to consider. Identities are always changing due to 

the influence of other individuals and experiences in life. However, for EB students in particular, 

language is such a vital piece of their identities, both in the sense that they are multilingual 

individuals with different cultural backgrounds, but also in the sense that the negative 

perceptions about these students come from their different linguistic and cultural backgrounds. 

When pieces of individual’s identity are repeatedly criticized due to be different from the norm, 

this can force individuals to either reject their identity themselves or try to change it to ensure a 

homeostasis with the societal expectations. This type of negative attention is then internalized in 

these students and appears to be negative attention toward them as individuals (Brown, 2011; 
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Lopez, 2010). This can be detrimental to a student’s overall identity, self-efficacy and self-

concept because these are attributes that are so integral to a person’s identity. In Heineke’s 

(2009) study, teachers noted that their students also picked up on the deficit ascription to the ESL 

classroom and the social divide that formed between ESL and mainstream classrooms.  

In a different study, Shapiro (2014) met with EB students within a specific school district 

and talked with them about their protest in regard to discrimination and misrepresentation as a 

failing group within the community. These students spoke of the social stigma surrounding their 

ESL status, which lead to bullying, racial slurs and inaccurate media representation based on 

negative stereotypes that are prevalent in society. Brown (2011) notes the negative impact on a 

student’s identity development if they are continually labeled and treated as inferior throughout 

the school day, leading to negative self-concepts and perceptions of their abilities. However, 

Moghari, Mas’oud, Bagherian & Afshari (2011) take a positive spin on the research, stating that 

if student perceives their teacher as a believer in his/her ability in learning English, they will feel 

more positively overall in many different aspects, leading to greater academic achievement and 

overall performance. 

The above research culminated in highlighting that these students are being directly 

affected by negativity within social stigmas about these populations, by educators and 

administrators within the school systems and by the heteronormativity model that is projected 

throughout the U.S. culture. All of the studies and researchers holding studies in this area point 

to the overall idea that these differences in students are not and should not be considered from a 

deficient standpoint. Assumptions that these differences are limiting and inhibiting to students’ 

growth in school or in the English language are incorrect and detrimental to their overall well-

being, especially in an academic sense. Instead, all of the studies stand to show that the blame 
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and negativity surrounding the achievement gap, lower test scores or length of time in acquiring 

the English language should be redirected toward societal expectations, the institutions and the 

educators that fill them. This proposition stems from the fact that these specific student 

populations are exactly that: students. And as students within our educational system, it is the job 

of the schools and all of the educators within the schools to provide the means necessary for 

these students to succeed academically, socially and behaviorally as U.S. students. Most 

importantly, educators and administrators need to start to recognizing that each individual 

matters (Brown, 2011) and that all teachers are teachers of EBs, not just teachers with EBs in 

their classrooms. In order to see positive change and improvement in these populations, changes 

must be made within teacher beliefs, school environments and a rejection of the status quo. 

Differences should no longer be viewed as deficits because of its heavy negative impact on 

students. The deficit is within the system itself and until it is viewed in such a way, no positive 

changes will be made to better the academic experience for all students involved. 

Implications 

 After thorough review of the literature, a gap still exists within the literature on the 

explicit effect the deficit-viewing teachers have when working with their ELL students has on 

student’s self-concept.  The studies reviewed above brought attention to the need for specific 

definitions of identity and self-concept when working with such ambiguous and expansive 

socially constructed system. In addition, many researchers focused on the wide-range and the 

multiplicity of identity, mentioning the different types of identities across different cultures and 

differing social spheres within the larger society. Furthermore, throughout the research I found 

that there was a strong focus on the interwoven relationship between language and identity and 

the individual’s development of their self-concept in relation to their linguistic identity. There is 
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also extensive research on the deficit framing of EB students, focusing on the idea that 

differences between cultures are labeled as deficiencies, instead of looking such differences 

through an additive lens and focusing on them as assets to the student’s learning.  

It is interesting to see how numerous authors pointed out the deficiency within the system 

instead of that within the student. Each student has a right to free and equal education; however, 

English as a Second or New Language students are being denied an equal education. Negative 

stereotyping, overt and implicit discrimination throughout a school’s hidden curriculum as well 

as unequal educational expectations are all leading to a larger achievement gap and fractured 

identities within these student populations. This deficit framing has negative effects on a 

student’s formation of their own identity and furthermore, in regards to the student’s academic 

identity. As Pinnow (2011) noted, there are both explicit messages and implicit messages that 

teachers send to their students throughout the school day, whether it is an actual utterance 

(explicit), the tone in which the message is sent or even merely the amount of engagement and 

attention that is given to the student in comparison to other students in the class.  

It is imperative that research focuses on the effect of the teachers’ perceptions on the 

students and how the students take in and organize these teacher beliefs into their own self-

identification as students. To elaborate, there is a gap in the research focusing on how the 

implicit messages and deficit perspectives teachers hold toward their EB students’ impacts the 

way these students form their own self-concept and identities within the school environment. For 

my research question, I want to look more in depth at this deficit framing and how it may affect 

some EBs’ self-concept as English language learners. More specifically, how does this negative 

view of EBs projected from some teachers onto EBs affect their own self-perceptions about their 

abilities as learners to succeed in an academic setting? This study will take the perspective of the 
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students, looking at how they think their teachers view them and comparing those beliefs to their 

self-reported self-concept as English language learners to discern if there is a statistical 

correlation between the two constructs. 
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Methodology 

 To complete this study, a 14-item hand-written scale was given to students in a 

linguistically and culturally diverse school district in order to best represent the focus population. 

Students were given a 14-question survey that contained 12 selected-response items and 2 short 

written-response items. Six selected-response items and 1 short written-response item pertained 

to the construct of academic self-concept. Six selected-response items and 1 short written-

response item that pertained to teacher perceptions were also included on this survey. This 

research study used a non-experimental correlational research design by utilizing a self-report 

survey to collect raw data on the two main constructs: academic self-concept and perceived 

teacher beliefs. The purpose of this study was two-part. First, I wanted to gauge the feelings and 

perceptions of EB students within this school district and determine if these students would 

report that they believed their teachers hold negative opinions of them as language learners and 

students overall. Second, I hoped to then determine the students’ general self-concept in terms of 

their academic abilities and their teachers’ perceptions of them as students. This was determined 

based on matched responses participants provide in their initial survey and analysis of their 

responses as a group. The 6 selected-response items and the 1 short written-response item about 

academic self-concept were analyzed and grouped as an overall marker of student feelings 

pertaining to that construct. In an identical fashion, the remaining 6 selected-response items and 

the 1 short written-response about teacher perceptions were analyzed and grouped as a marker 

for the student’s overall feelings of their teachers’ perceptions of them. It was expected that the 

student participants that reported higher levels of deficit and negative framing from their teachers 

will also report lower scores on the self-concept survey measures. Conversely, the students 

participants that marked their teachers as viewing them more positively would then report higher 
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levels of positive self-concept within those survey measures. These expected results provide 

support for the notion that the negative perspectives the teachers view their students with has a 

relationship with the rich or poor self-concept these student participants report themselves as 

having. 

Setting 

 The setting chosen for this research study was in an urban school district in the Western 

New York region. This specific school district was selected for this research study due to the 

high percentage of EBs in the student population and the particular selected school within the 

district. Furthermore, there are a wide variety of teachers with differing educational backgrounds 

and years of experience in working with EB students, which allows for a wider range of opinions 

and views toward EBs. In this specific region of Western New York, there are many migrant 

families who have little to no English proficiency before coming to the region. In addition, these 

families come from middle to low socioeconomic backgrounds. 

The school district contains 6 buildings in total- four elementary schools, one middle 

school and one high school, with district enrollment of students in grades K-12 totaling 2,001 

students at the time of data collection. Based on the 2014-2015 school enrollment data reported 

by New York State’s Education Department’s website, the makeup of the chosen district consists 

of an almost even split, with 51% of students being male. The majority ethnicity reported within 

this school district is Hispanic/Latino, with a dominant 49% (987 students). The less dominant 

ethnicities within this school district include White (785 students- 39%), Black/African-

American (148 students- 7%), Multiracial (66 students- 3%) and American Indian/Alaska Native 

(9 students, <1%) and Asian/Native Hawaiian/Other Pacific Islander (6 students, <1%). The 

demographics of this are important to remember throughout the course of this study because of 
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the Hispanic/Latino majority and White minority, which is not the norm for the majority of 

school districts in the Western New York region. This population has a reported 13% (261 

students) of EBs with 73% (1,467 students) of the population reported to be economically 

disadvantaged.  

Sample 

 The sample population that was used for this study was from a district in the Western 

New York region. Because this study focuses on higher-level thinking and processing skills, this 

study was focused on students in the middle school students within the district. The researcher 

believed that middle school students would be the most responsive to this particular study due to 

its focus on identity and teacher perceptions. The researcher had worked in this school district 

previously and determined that students within this age range were more responsive and more 

detailed in responses for their assignments and have the maturity and self-exploration skills 

needed to work through the questions on this particular survey. This school district, as discussed 

previously, was specifically chosen because of its high levels of ethnic diversity and its high 

population of EBs, which is essential to this particular research study in determining the effect of 

teacher deficit-framing on EBs’ self-concept. For the duration of this study, the pseudonym 

Brooks-Heights will be used as the name for the researched middle school for confidentiality 

purposes. 

 Brooks-Heights’ demographics are relatively similar to the general makeup of the district 

as a whole. As the 2014-2015 data reports, total enrollment at this school totaled 465 students. 

Similar to the district percentages, the majority ethnicity reported was Hispanic/Latino, with 46% 

(215 students) of students identifying as that. The rest of the student body makeup consisted of 

White (194 students- 42%), Black/African-American (43 students- 9%), Multiracial (7 students- 
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2%), American Indian/Alaska Native (4 students- 1%), and Asian/Native Hawaiian/Other Pacific 

Islander (2 students, <1%).  

 Of this middle school population, 15% (70 students) were labeled as EBs and 77% (356 

students) are reported as economically disadvantaged students. The respective participants were 

selected from grades 6-8 within the middle school and included EB students of all English 

proficiency levels, ranging from entering to commanding. For this particular study, only the 

viewpoints of the EB students were taken into consideration. This was due to the research focus 

on teacher deficit-framing from their perspectives, regardless of actual or reported teacher 

beliefs. The identities of the participants in the sample remained anonymous throughout the 

course of the study and responses were kept confidential due to the nature of the survey design.  

Students were not asked to provide their names on the survey. Instead, the survey asked minor 

identifying information such as student grade, home language, language(s) spoken by the 

parents, number of years in the United States, and where their parents were born. Students were 

instructed not to write any names of their teachers in order to ensure anonymity. However, 

identity-concealing measures were taken throughout the course of the study, such as pseudonyms 

for teacher names when students wrote down identifying information on mistake. The surveys 

were then destroyed after data input and appropriate documentation of the information was 

processed. 

 Participants. The surveys were distributed to the students in a separate location during 

their home-base period at the close of the school day. This research study had a total of 19 EB 

student participants, ranging in age from 11-14 years old and ranging in proficiency levels from 

entering to commanding. Students with a proficiency level of commanding would already be 

transitioned out of their English as a New Language classes, as they are then considered 
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‘proficient’ speakers and not in need of a mandated number of class minutes. However, due to 

new legislation, these students are still required to receive follow-up services and may still be 

receiving services and therefore, have participated in this study. The participants were allowed to 

participate in the study if both their parental and student consent forms were signed and returned 

to the study site before the start of the research study start date. 

Procedure 

This research study consisted of 2 different collection procedures. Prior to the start of 

data collection, the researcher attended 2 classrooms in the Brooks Heights school district at the 

middle school site. Prior to distributing the consent forms, the study and its procedures were 

explained verbally to the students in the classrooms while their ENL teacher was present. The 

researcher explained this study, telling students that the study is focused on how they feel about 

themselves as English language learners and how they think their teachers view them as English 

language learners as well. It was reinforced to the students that the focus of this study was on 

their content area teachers, such as Social Studies or Science, and not their ENL teachers. The 

terms ‘confidential’ and ‘anonymous’ were explained and the researcher ensured the students 

that participation in this study was completely voluntary. Furthermore, students were told that if 

at any time they did not want to participate, they could leave the study with no repercussions. 

Students were then asked if they had any questions concerning the study or the expectations. The 

researcher then distributed both parental and student consent forms for permission and approval 

of the students participating in the study. The consent forms were created in both Spanish and 

English and were sent home with the students in order to cater to the home languages and 

literacies used within the students’ homes by parents or guardians. Once the consent forms were 

returned to their classroom teacher, consented students were asked to complete the survey with 
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the researcher in an open classroom large enough to house all the students participating in the 

study. The study was held during school hours during the end of the day open period to ensure 

students were not missing class. At the beginning of the survey distribution, the researcher 

discussed the expectations of the study and the student’s participation, ensuring that the 

participants fully understood their role and the importance of the study. The researcher also 

ensured the anonymity of the results and again reminded the students that if at any time they 

would have liked to withdraw from the study, they could have chosen to do so without any 

penalty or repercussions. Directions and surveys were written in both English and Spanish to 

ensure complete comprehension and directions were spoken aloud in English. An English as a 

New Language teacher was in the room to be utilized as a translator/interpreter of instructions if 

needed for participants with low levels of literacy or English language proficiency. The survey 

given to participants consisted of 14 items and required the participants to complete it by hand.  

Instrument: Survey. The data that will be collected in this study was gathered through 

the survey that was constructed by a compilation of multiple different survey instruments used in 

previous scientific studies (Colorado Education Initiative, 2014; Marsh, 1985; Robson, 1989). 

This survey was constructed and adapted using multiple resources in order to help collect data 

pertaining to EBs’ beliefs of how their teachers view them as well as self-reported data about 

their own self-concepts. It aimed to try and discern if there seemed to be any relationships 

between how EBs thought their teachers viewed them as students and their own ratings of their 

self-concept. Again, this is a highly important part of this research because of its focus from the 

EB perspective regardless of actual or self-reported teacher perceptions about their students. The 

previous research points out that regardless of expressed teacher beliefs about their students, the 
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students are highly perceptive of implicit messages their teachers may send that are contrary to 

their verbalized beliefs. 

The 2 written-response items on the survey were added to hone in on these prospective 

relationships by focusing on the two main constructs being studied in this research. The main 

purpose of this part of the study was to explore more in depth the relationships that may seem to 

exist and have more evidence and student expansion on these themes and research ideas in order 

to strengthen the collected data. This portion served as an elaboration piece on selected-response 

items in the first portion of the survey to tie any loose ends within the data. 

Survey administration. Once a majority of parental consent forms were returned back to 

the researcher, final approval was granted from the building administrator to ensure the 

acceptance of the research study. The researcher also included information about the time and 

date of the study as well as the teachers involved in facilitation. 

After collecting both the student and parent consent forms, the research compiled a list of 

students who were able to participate in the research study. This list was then distributed to their 

teachers in order to allow the students to come to the research room. When the students were 

processed as having appropriately returned and documented consent forms, they were brought to 

the ENL classroom in the middle school building that was used as the research site. First, the 

students were reminded of their voluntary status as participants. From that point forward, 

students that were participating in the survey were anonymous and their responses would not be 

able to identify them. To begin, the researcher re-explained that the purpose of the study was to 

see how EB students viewed themselves academically as well as how they thought their teachers 

viewed them as learners. Emphasis was placed on the focus toward content area teachers 

throughout the course of answering the survey items. Students were then asked if they would like 
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to complete the survey using the English or Spanish version. The front page of the survey 

included the directions as well as an example selected-response item. Surveys were then handed 

out to participants while they were reminded of their expectation to answer the questions 

appropriately and honestly in order for the survey to be accurate. The researcher then read 

through the directions to the students and modeled the example selected-response item. 

Participants were then asked if they have any questions or confusion regarding the survey or 

research protocol. Students were reminded that their answers would not be the same as students 

surrounding them and they should answer independently and honestly. Participants were then 

allowed to begin the survey. The administration of the survey itself took about 15 minutes. In 

total, including verbal instructions and the thank you party following participation, the study 

took 35 minutes in its entirety. The survey consists of 12-selected response items and 2 short 

written-answer response items. The 2 written-response items were created in place of a focus 

group due to time conflicts. This then allowed students to elaborate on the two constructs that 

were focused on in the selected response portion: academic self-concept and teacher perceptions. 

The selected-response items operate using a Likert scale with 4 response items: completely 

disagree (1), disagree (2), agree (3), completely agree (4). As mentioned above, half of the items 

(6 selected-response and 1 short written-response) related to teacher attitudes and how the 

student believed their teachers perceived them. There are 7 items that then focused on identity 

and self-concept within the participant related to their overall academic self-concept. The survey 

items were adapted from previously used self-concept and teacher perception scales. 

Data Analysis 

 Once the survey was administered and collected, the chief investigator in this study began 

the data analysis procedure. The responses collected on the 18 surveys were then recreated into a 
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larger table using Microsoft Excel, based on each participant and the question number. On the 

survey, the responses that could be chosen to represent their beliefs and attitudes toward the topic 

were selected from a Likert scale consisting of: completely disagree (1), disagree (2), agree (3), 

completely agree (4). These selected-response items were only used for questions 1-12 with the 

questions pertaining to academic self-concept and teacher perceptions. This part of the survey 

provided the researcher with quantitative data surrounding the two main focus areas. These 

responses were used to identify similarities and differences between participants’ responses and 

the averages of each question were calculated and analyzed. Furthermore, the quantitative data 

was analyzed by combining the averages of each type of question that were divided into 2 sub-

groups (academic self-concept or teacher perceptions) in order to see the overall consensus of the 

participants in regards to these areas. The data in these averages was then analyzed using a 

correlational comparison on the Excel program. This was done in order to answer the final 

research question; to see if a relationship between the two focus constructs, academic self-

concept and teacher perceptions, existed. 

Validity Considerations 

 One of the biggest validity concerns within this study points to the fact that there is a lot 

of room left within this study where attributions of the cause of the potential relationship 

between the two main concepts can be left up to outside and extraneous variables. Because this 

study only focused on survey responses as the sole instrument of data collection, there are many 

questions left between the lines that could have been answered with a focus group or follow-up 

interview. Furthermore, the school environment could have played an integral role in how 

teachers behaved in their classrooms and how they felt about this specific student population. 

Other experiences with the student could have potentially biased the way the student perceived 
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their teachers’ attitudes toward them as learners. One of the biggest concerns of the present study 

was whether or not there was researcher bias or researcher influence on student responses, as 

they may cater their responses on both teacher attitudes and their own self-concept toward what 

they think the researcher may want to see in the results. Moreover, the presence of one of the 

ENL teachers in the classroom during the survey administration could have impacted their 

responses in fear of repercussion for negative responses. Further, they may not have reported 

appropriate feelings about teachers in fear of repercussions and backlash to their responses, even 

with the ensured confidentiality and anonymity. Detailed responses in the written-response items 

could have been limited due to time constraints and teacher presence bias as well. There are also 

validity concerns relating to the generalizability of the data post-research if the number of 

students that participated in the study is not large enough to attribute it to the whole population. 

Lastly, but a validity concern that is highly influential when working with ENL students, is the 

difficulty in understanding or comprehension of the task at hand due to differing levels of 

literacy and communication skills. If students struggled with the meaning of words within the 

survey or struggled with their ability to relay their thoughts when responding in their surveys, it 

could influence the results of this study. It is highly important to take all of these considerations 

into effect when conducting research with human subjects and ensure that all validity and 

reliability concerns are accounted for in an appropriate research manner to maximize results and 

data analysis to determine the results of the research questions at hand. Because only 19 

participants took part in this study and because all of the student participants were EBs, validity 

concerns may be present within the data processing and analysis.  
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Results 

 The original study was planned to include 30 students within the selected school district, 

Brooks-Heights. However, due to the limited time frame and absences of the students, only 18 

students ended up participating in the research study, resulting in a response rate of 60%. The 

participants were given the option of a Spanish or English version of the surveys in order to 

allow better responses and understanding to the questions. The beginning portion of the survey 

included somewhat identifying information about the participants, such as age, grade, what 

country they were born in, the number of years they have lived in the United States, etc. This 

information was requested of the students, but was not mandated and the students could decide to 

not fill out any portion of the form if they wanted. Of the 18 students who attended the research 

study, all 18 filled out the majority of the forms. Students were advised that the entire study was 

voluntary and they could choose to leave some questions blank if they did not understand or 

were not comfortable in answering certain portions. Some students chose to not answer some of 

the short written-response items, however, this did not affect the overall research because these 

areas were looked at through an overall thematic lens. Throughout the study, the researcher and 

the teacher proctor had to aid students with the short-response questions in order to facilitate 

understanding of the questions. However, all students responded to the selected-response items 

provided on the survey. 

 The survey itself contained items that looked at the two main constructs focused on 

throughout this study: academic self-concept and teacher perceptions. Half of the questions (7) 

on the survey pertained to teacher perceptions and the other half (7) of the questions pertained to 

academic self-concept on a self-reporting basis. The first of the research questions in this study 

asked focused on how EBs perceive their teachers’ attitudes toward them as students. Secondly, 
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the current research also explored to what extent the EBs rated their academic self-concept on 

the survey. These two main constructs were examined directly in the data analysis process due to 

their explicitness in the research instrument. These two sub-groups were separated for analysis, 

however, the analysis followed the same procedures. These specific research questions were 

analyzed by separating the selected responses items into the two different constructs and looking 

at student responses for each individual item as well as the combined responses to the items due 

to the similarity in theme. The averages of each specific item in the corresponding sub-group was 

computed and analyzed to see how the participants reacted to each item and to determine if there 

were any validity concerns with some items on the survey. Lastly, the current research sought 

out to determine if a relationship existed between these two constructs by comparing the 

responses to the two sub-groups of questions through a correlational test as well as determining 

if there was any statistical significance. The averages of each item within each sub-group were 

compared using a correlational test in the statistical program StatPlus to see if a relationship 

existed between the two constructs. Further analysis was completed again using the statistical 

application StatPlus by running a regression test to find the p-value to see if there was statistical 

significance between the two constructs. 

Survey Results 

 This survey included questions related to overall academic self-concept and teacher 

perceptions. This specific study looked through the lens of the learner, taking the students’ 

beliefs about themselves in terms of their own self-concept ratings as well as their own ratings of 

themselves through their teachers’ eyes. This survey was created due to the researcher’s 

experience in the classroom and a desire to focus on these researchable areas from the new 

perspective of the students themselves. This survey consisted of two portions: selected-response 
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questions (12) and short answer written-response questions (2). The selected response items 

consisted of ordinal-scaled questions based on the Likert scale noted above. This range of data 

points allows the researcher to pinpoint the beliefs of the students within a range of responses 

concerning the two main focus areas of academic self-concept and teacher perceptions. The short 

answer written-response items were compiled and read through to find overall thematic beliefs 

that participants decided to share. The primary researcher was looking at responses that were 

highly common and beliefs that were shared between a number of participants, in addition to 

unique or highly noteworthy responses that stuck out during analysis.  

 For the selected-response portion of the survey, Items 1, 3, 6, 8, 10 and 12 were related to 

the students’ own rating of their overall academic self-concept.  Two of the six total selected-

response items related to academic self-concept, Items 10 and 12, were reverse coded in order to 

analyze the data appropriately due to their opposing framing style. The other half of the 

questions in the selected-response portion of the survey pertained to teacher perceptions from the 

students’ own perspective. These items included questions 2, 4, 5, 7, 9 and 11 and two of these 

items, Items 4 and 7, were also reversely coded during the data analysis process for comparison 

purposes. Data was only reverse coded when analyzing item averages within each section and 

when determining percentages of responses for all items in each construct for analysis purposes. 

Data discussing the statements and percentages by each individual item contained raw data 

without reversely coded items. 

The Likert rating scale used in this study was based on 4 selected-response choices: 

completely disagree (1), disagree (2), agree (3), completely agree (4). When considering the 

scope of the research and the specific research questions this study set out to explore, it is 

important to look individually at each question within the two constructs to get a full 
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understanding of how these participants felt about teacher perceptions and their overall academic 

self-concept as EBs.  

Construct 1: Teacher Perceptions 

The first focus area of this study was the students’ own ratings of how they believed their 

teachers perceived them, represented by the averages in Table 1 below. In order to begin 

analyzing the specific response choices of participants to particular items on the survey, items 

counts had to be done for each question and each participant, tallying up the total number of 1 

completely disagree responses, the number of 2 disagree responses, and so on. The item counts 

in this section were reversely coded for Items 4 and 7 in order to appropriately analyze the 

averages for each item. 

Table 1 
Averages of items pertaining to teacher perceptions 
Item Item 2 Item 4* Item 5 Item 7* Item 9 Item 11 

Average 3.333 2.056 3.556 2.111 3.389 3.661 

*Note: Items were reverse coded. 

When analyzing Table 1 above concerning teacher perceptions, two obvious trends stand 

out. For the items on the survey that were positively framed, participants seemed to be highly in 

agreement with the statements. Based on the Likert scale re-stated above, most of the averages 

were in between the agree and completely agree options. The positively framed items, Items 2, 

5, 9 and 11 ranged in response from a 3.333 to a 3.661, showcasing their agreement to these 

statements and supporting the assumption that these students believed their teachers held positive 

perceptions of them as learners. The negatively framed statements, Items 4 and 7, were on the 

disagreeing end of the scale, which is due to the reverse coding for analysis purposes. If students 

are recording favorable responses in the positively framed questions, it can be assumed that they 
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would record disagreeing responses to the statements that discuss negative viewpoints from their 

teachers’ perspectives, however the raw data shows otherwise. Both Items 4 and 7 were 

responded with close to a perfect 2, or disagree. 

Many of the previous studies had researched teacher perceptions of students and EBs 

specifically from the perspective of the teachers themselves. The current research chose to ask 

the students to put themselves in the shoes of their teachers and then report how their teachers 

would rate them. As stated before, six Likert scaled questions pertained to teacher perceptions, 

with two of the six questions being negatively framed. The statements and the percentages of 

their responses can be seen in Table 2 below. 

Table 2  
Teacher Perceptions Statements 
 

 
Statements 

Completely 
Disagree 

 
Disagree 

 
Agree 

Completely 
Agree 

2. Overall, my teachers think 
I am a good student. 

0% 0% 67% 33% 

4. I sometimes wonder if my 
teachers like me as a person. 

6% 17% 55% 22% 

5. My teachers help me to 
learn English. 

6% 0% 27% 67% 

7. I often worry about what 
my teachers think about me. 

6% 27.5% 39% 27.5% 

9. Overall, my teachers think 
that I try my best. 

0% 0% 61% 39% 

11. When the work is too 
hard, my teachers help me to 
keep trying. 

0% 11% 17% 72% 

 
 Table 2 shows the combined overall responses of the participants to each statement 

surrounding teacher perceptions. The first statement (Item 2), “Overall, my teachers think I am a 

good student”, had high agreement responses, with 100% of the responses from the participants 

siding positively. The second statement (Item 4) had more of a spread of responses. It stated, “I 

sometimes wonder if my teacher likes me as a person” and this was the first of the negatively 
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framed questions in this specific construct. Interestingly, participants tended to take an agreeing 

stance with this item as well, with 22% completely agreeing and 55% selecting agree. By 

selecting agreeing responses, these students are reporting discrepant answers when comparing 

their choices in both the positively and negatively framed questions. Based on their responses to 

this particular statement (Item 4), students seem to sometimes worry about their teachers’ 

perceptions of them as EBs. The next statement (Item 5) takes a positive stance again, asking 

participants to reflect on their teachers, asking, “My teachers help me to learn English”. Similar 

to the first positively framed question, the large majority of responses were in agreement, with 

27% agreeing and 67% completely agreeing. One participant chose completely disagree, 

representing the 6% in the negative column. The following statement (Item 7) was again a 

negatively framed question, asking participants, “I often worry what my teachers think about 

me”. In a similar vein to the other negative statement, responses were more spread and 

discrepant in their responses, with the majority, unexpectedly, agreeing. The completely agree 

column had 27.5% selection, 39% of responses fell in the agree category, 27.5% in the disagree 

column and 6% of responses were completely disagree. Again, like stated before, this data 

contradicts with the data in the positively framed items and points toward an unfavorable 

perspective of their teachers perceptions by a majority agreeing; however 33.5% of the 

participants disagreed with this statement, showing some disparity between the participants in 

how they feel they are being viewed by their teachers.  

 Many of the statements in this section had areas of similarity and crossover, with a slight 

variation in prompt in order to highlight different angles of teacher perceptions. The next 

question (Item 9) in this section slightly echoes the first, stating, “Overall my teachers think that 

I try my best”. Almost mirroring the results in the first question, all of the 18 participants chose 
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agreeing responses, with 61% selecting agree and 39% selecting completely agree. Not only does 

this offer support for the idea that these students believe their teachers hold positive perceptions 

about them, but it also lends support for the assumption that the students understood what was 

being asked in this survey, as similar statements resulted in almost identical responses. The last 

and final selected response item (11) in this section focused on the teachers’ willingness to help 

the student when the student was struggling, asking, “When the work is too hard, my teachers 

help me to keep trying”. Participants were almost entirely in agreement, with 17% selecting 

agree and 72% selecting completely agree. Only 11% of the participants chose disagree. 

 After looking at each item individually, the data was then further analyzed by combining 

all of the item counts within each category of the Likert scale for the items centered on teacher 

perceptions. The percentages of the total number of counts in each section are represented in 

Figure 1 below. It is important to note in this section that the response counts for this percentage 

portion of the analysis are reverse coded. 

  

 Figure 1. Participant responses pertaining to teacher perceptions 

 The items in this sub-group investigated the beliefs of the participants about how their 

teachers’ viewed them as their students. These questions were used to determine how the 

9%	

18%	

36%	

37%	

Teacher	Perceptions	
1	Completely	Disagree	 2	Disagree	
3	Agree	 4	Completely	Agree	
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participants recognize their teachers to perceive them. As shown in Figure 1 above, a 73% 

majority of responses reported in an agreeing manner to the selected response items. These 

specific data points align with the first research question asking “How do EBs perceive their 

teachers’ attitudes toward them as students?” Based on this data, an overwhelming majority of 

the participants chose responses that sided with their teachers having positive views of them as 

students and learners in their classrooms. This data suggests that the students perceived their 

teachers as having positive views of them as learners, regardless of their status as EBs and 

regardless of their backgrounds or language barriers. Under further analysis, 18% of the 

participants chose disagreeing responses overall and only 9% of the responses were on the other 

end of the spectrum with completely disagreeing responses.  

Written response item. The second portion of the survey responses included 2 short 

answer questions at the end of the selected-response items. The survey included 1 question from 

each focus construct: teacher perceptions and academic self-concept, for a total of 7 questions 

each pertaining to each research construct. The short answer questions seemed to pose some 

problems for the students during the survey administration and it is evident in the responses the 

students gave. The response rate for the final written-response items on the survey was extremely 

low, posing a problem for extensive and generalizable data analysis points. A total of 67% of the 

students responded to one or both of the written response questions while 33% left the entire 

written-response section blank. The majority of participants chose to answer only 1 of the 2 

written-response questions on the survey. The first written-response question on the survey was 

centered on teacher perceptions. Item 13 asked students to think about both their favorite and 

least favorite teacher. This question wanted the students to put themselves in their teachers’ 

shoes and respond with what the respective teachers would say about them as their students. The 



EFFECT OF DEFICIT FRAMING ON EBs SELF-CONCEPT  

 

50 

most common responses to Item 13 included inverse responses. For example, many students 

stated that their favorite teacher would say “good boy”, “good student” or “do your work” when 

describing them as students. When the participants moved to responding about what their least 

favorite teacher would say, students wrote an inverse response to what their favorite teacher 

would say, listing things such “bad boy”, “bad student” or “You don’t put effort”. Some 

participants reported interesting responses, such as “Go to ISS [in school suspension]” or “You 

speak good English”. Overall, it can be said from the analyzed percentage results that the 

participants in this study held positive and affirming beliefs that their general education teachers 

viewed them in a positive and encouraging light. 

Construct 2: Academic Self-Concept 

The second focus area of this study was the students’ own ratings of their academic self-

concept, represented by the averages in Table 3 below. The other half of the questions on the 

survey were related to a different factor: overall academic self-concept. These six selected-

response items focused on how the students perceived themselves in terms of EBs and academic 

individuals. Items 1, 3, 6, 8, 10 and 12 were related to the students’ own rating of their overall 

academic self-concept.  Two of the six total selected-response items related to academic self-

concept, Items 10 and 12, were reverse coded in order to analyze the data appropriately, like the 

previous data set.  

Table 3 
Averages of items pertaining to academic self-concept 
Item Item 1 Item 3 Item 6 Item 8 Item 10* Item 12* 

Average 3.278 3.333 3.444 3.167 2.333 1.889 

*Note: Items were reverse coded.  
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Like stated previously, the Likert rating scale used in this study was based on 4 selected-

response choices: completely disagree (1), disagree (2), agree (3), completely agree (4). In 

analyzing Table 3 above concerning academic self-concept items, there are two defining trends 

that stick out. Similar to the items on the survey concerning teacher perceptions, participants 

seemed to be highly in agreement with the statements that were positively framed (Items 1, 3, 6 

and 8). Based on the Likert scale re-stated above, most of the averages were in between the agree 

(3) and completely agree (4) options. The positively framed items, Items 1, 3, 6 and 8, ranged in 

response from a 3.167 to a 3.444. The overall averages in this sub-group were lower on average 

than the response averages for teacher perceptions; however, they were still highly in agreement. 

The negatively framed statements, Items 10 and 12, were on the disagreeing end of the scale, 

which is due to the reverse coding for analysis purposes. Item 10 had an average of 2.333 while 

Item 12 recorded even lower responses with an average of 1.889. As stated before, six Likert 

scaled questions pertained to academic self-concept, with two of the six questions being 

negatively framed. The statements and the percentages of their responses can be seen in Table 4 

below. The data in Table 4 includes the raw response data; therefore none of the scores were 

reverse coded. 
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Table 4 
Academic Self-Concept Statements 
 

 
Statements 

Completely 
Disagree 

 
Disagree 

 
Agree 

Completely 
Agree 

1. I am in control of learning 
my language. 

0% 11% 50% 39% 

3. I feel like I can learn 
English quickly. 

0% 11% 44.5% 44.5% 

6. I think that I could go to 
college. 

0% 17% 22% 61% 

8. I think that I am a good 
student. 

6% 11% 44% 39% 

10. Everyone else seems 
more confident than me in 
school. 

0% 44.5% 44.5% 11% 

12. Most school subjects are 
hard for me. 

0% 22% 44.5% 33.5% 

 

Table 4 shows the combined overall responses of the participants to each statement 

surrounding academic self-concept. The first statement (Item 1), “I am in control of learning my 

language” highlights right away the participants’ own beliefs around their locus of control and 

whether or not they believe in themselves academically to learn the English language. Because 

the current research is focused on EBs, it is important to include at least one item focusing in on 

self-concept related to learning a new language. A large majority of the students responded 

favorably to this question, with 50% selecting agree and 39% selecting completely agree, adding 

up to 89% of participants agreeing with this statement. Only a mere 11% selecting disagree on 

this particular item. The next question (Item 3) stated, “I feel like I can learn English quickly”. 

This item had a similar trend, with only 11% disagreeing with the statement and an even split of 

44.5% selecting agree and 44.5% selecting completely agree. This suggests that students feel 

very academically capable to learn the language in an academic sense to be able to perform in 

school. The third item (Item 6), “I think that I could go to college” brings the focus of the 

participants to their current performance and whether or not they believe they would be able to 
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go on to collegiate studies. The responses to this question were a little more varied, with 61% 

selecting completely agree, 22% agreeing and 17% disagreeing. The next item (Item 8) focused 

directly on if the participants believe they are good students. This was the first of the academic 

self-concept items that presented with some response in the completely disagree category, having 

a 6% selection rate. Participants then reported 11% in the disagree column, 44% in the agree 

column and 39% in the completely agree column. This question shows the most amount of 

spread for the positively framed items. The final two questions (Items 10 and 12) in this portion 

are the negatively framed questions. The first focuses on academic self-concept from a 

confidence standpoint, stating, “Everyone else seems more confident than me in school”. Again, 

in interesting fashion, the pattern in the negatively framed items in this construct showed there 

were more responses in agreement than disagreement. Completely agree grabbed 11% of the 

responses, with agree and disagree splitting the remainder, each getting 44.5% of the selections. 

By again selecting a majority agreeing responses to this item, these students are reporting 

discrepant answers when comparing their choices in both the positively and negatively framed 

questions. The final question in this section states, “Most school subjects are hard for me”, again 

highlighting possible struggles in academia for these learners. Again, surprisingly, the selections 

were concentrated in the agreeing end of the scale, which does not align with the pattern in the 

positively framed questions. It can be assumed that if the students are selecting favorable choices 

in the positively framed academic self-concept items, they would then choose disagreeing 

selections for the negatively framed questions. Participants, however, responded with 33.5% 

completely agree, 44.5% selecting agree and 22% disagreeing with this statement. It is highly 

interesting to note that in both of these negatively phrased questions, not a single participant 

selected completely disagree as a response. 
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After looking at each item individually, the data was then further analyzed by combining 

all of the item counts within this sub-group of the Likert scale for the items centered on academic 

self-concept. The percentages of the total number of counts in each section are represented in 

Figure 2 below. It is important to again note in this section that the response counts for this 

percentage portion of the analysis are reverse coded in order to unite all items under one 

analysis. 

 

Figure 2. Participant responses pertaining to academic self-concept 

The items in this sub-group investigated the beliefs of the participants pertaining to how 

they view themselves as academic individuals and their ability to succeed within a school setting. 

As shown in Figure 2 above, a 69% majority of responses reported in an agreeing manner to the 

selected response items. These specific data points align with the second research question in the 

current research, asking, “To what extent do EBs rate their academic self-concept?” suggesting 

that they held positive internal views of themselves as students and learners in their classrooms. 

This data suggests that the students in this study have positive views of themselves as learners, 

regardless of their status or struggles as EBs and regardless of their backgrounds or language 

barriers. Under further analysis, 31% of the participants chose disagreeing responses overall and 

8%	

23%	

38%	

31%	

Academic	Self-Concept	1	Completely	Disagree	 2	Disagree	
3	Agree	 4	Completely	Agree	
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only 8% of the responses were on the extreme end of the spectrum with completely disagreeing 

responses. Overall, it can be drawn from the results that the participants in this study held 

positive and affirming beliefs about themselves as students and their abilities to succeed in an 

academic setting. 

Written response item. Like stated previously, the survey also included 2 short answer 

written response items, with one item pertaining to one of the two main constructs in this study. 

The last question on the survey, Item 14, was related to the focus factor of academic self-

concept. This question asked the student to describe themselves as a learner and their own ability 

to succeed in school. A high percentage (56%) of the students did not respond at all to this 

question, however, those who did varied in their responses. Many participants wrote that they 

were hard workers and some went further into detail, stating “I don’t give up easy” or noting that 

they paid attention in class. Another participant reported that they understood things in class and 

that “I teach a lot of things”. This seems to be either a slip of the tongue or non-commanding 

English language proficiency affecting the participant response, assuming the participant may 

have meant “I learn a lot of things”. The most unique response given by a participant in this 

study stated, “For the little time I’ve been in school, I’ve learned a little English. I can’t speak it, 

but I understand”. This is highly intriguing because of the nature of this study; this individual 

reported relatively positive responses in terms of both teacher perceptions as well as academic 

self-concept on the selected-response portions on both the positively and negatively framed 

questions, showing positive views of themselves and their teachers, regardless of whether or not 

their English proficiency level was allowing them to hold conversations with them or not.  

However, these students also reportedly viewed themselves as needing to improve academically 
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due to their self-concept responses as well as wanting to have more guidance from their teachers 

as well. 

Construct 3: Relationship between Self-Concept and Teacher Perceptions 

 The last type of analysis ran in this study focused on the third and final research question 

presented in this study: is there a relationship between teacher perceptions and students’ ratings 

of their academic self- concept? In order to see if a relationship exists, the responses for each 

question were averaged and then divided into their sub-group: academic self-concept or teacher 

perceptions. However, in order to account for the negatively framed questions, the responses to 

questions 4, 7, 10 and 12 were inversely scored and then computed, as stated previously. When 

the final averages for each subgroup remained, the researcher ran a regression statistical test 

using the statistical program StatPlus to see if there was a correlational relationship between the 

two variables. The results showed that there was no relationship, r= -0.554, n= 18, p= 0.332, 

between the two constructs, teacher perceptions and academic self-concept. The statistical 

analysis shows that the results were not statistically significant to assume a relationship between 

the constructs. The results of this test will be discussed more in depth in the following section. 
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Discussion 

 One of the main purposes of the current research was to look from the perspective of the 

students to see how they believe their teachers perceive them as Emergent Bilingual students and 

learners. Moreover, the current research focused on teacher perspectives in terms of content 

areas teachers only, as these are the teachers more likely to hold deficit perspectives of EB 

students due to their lack of training and experience (Crumpler et al., 2011; Hertzog, 2011; 

Pinnow, 2011; Roy & Roxas, 2011, Shapiro, 2014). The second purpose of this study was to then 

have the students reflect on their own perceptions of themselves, by ratings of their own 

academic self-concept. Lastly, the final purpose of this study was to determine if there was 

indeed a relationship between the two constructs first explored and if it seemed that teacher 

perceptions interacted with academic self-concept within these specific participants.  The overall 

goal of this study was to determine if there was a relationship between the two variables and to 

raise consciousness about the direct and/or indirect influences of teacher perceptions on students’ 

academic self-concept. 

Teacher Perceptions from the Student Perspective 

 One of the main differences between the current research and the previous research is that 

the current research decided not to look at teacher perceptions by engaging with the teachers, but 

instead by asking the students to step into the shoes of their own teachers and report how they 

think their teachers perceive them through the survey items. This was a specific purpose in this 

research due to findings in previous literature. Previous research (Crumpler et al., 2011) showed 

how pervasive and unexamined the deficit perspective was in so many teachers in the field, with 

teacher participants reporting that content area teachers stated they had to ‘deal with’ English 

language learners. Moreover, other researchers (Pettit, 2011; Pinnow, 2011) found similar 



EFFECT OF DEFICIT FRAMING ON EBs SELF-CONCEPT  

 

58 

ideologies and beliefs toward EBs, with some stating their EB students were non-readers and 

writers. 

When tallying the specific number of responses to the positively framed items (2, 5, 9 

and 11) and evaluating the results, 53% of the participants selected completely agree and 43% 

selected agree, with only a mere 4% reflecting any sort of opposition or disagreement with the 

statements. Because these statements were positively framed, it is reasonable to suggest that the 

participants in the current research believe their teachers hold positive attitudes toward them as 

EBs. However, the data for the two negatively framed questions (items 4 and 7) poses 

contradicting results. Although these questions were negatively framed, the range of response 

choices remained the same, and a majority of the participants still selected agreeing choices. 

Although the percentages were not as deafeningly in agreement as in the positively framed 

questions, 72% of the responses agreed with these statements, which focused around if they 

sometimes wondered whether their teachers liked them and what they thought about them as 

learners. This contradicting data could be due to many things. Participants could first still believe 

that their teachers think about them positively while simultaneously worrying whether or not 

their teachers held positive images of them, resulting in a majority of agreeing responses to both 

the positively framed and negatively framed questions. Moghari et al. (2011) found that the 

influence of teacher perceptions and positive thinking influences higher academic achievement 

as well as higher self-efficacy and self-concept in students. Further, Moghari and colleagues 

(2011) posit that if a teacher believes they have the ability to influence student learning, they will 

in turn set higher expectations for these individuals, sending implicit messages to these students 

that they believe in them and their capabilities as learners. Another possibility is that the reverse 

coded items themselves were the source for bias and inconclusive results. Reverse coded items 
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on a survey instrument creates an uncertainty that you will never know whether a participant 

understood the question accurately or whether the person missed the negation of the statement 

and just read the statement and used the scale the same as the positively framed statements. 

Problems with reverse coded items become additionally more complicated when items are 

translated into other languages (Wong, Rindfleisch & Burroughs, 2003). Because of issues with 

exact translation and especially with negatively stated items, problems with items like this being 

used on a research instrument are compounded even further. After looking at the results 

separately, it is important to also look at the results after the reverse coding in order to 

appropriately process it. After the reverse coding, only 18% of the participants chose disagreeing 

responses in all of the items related to teacher perceptions and only 9% of the responses were on 

the other end of the spectrum selecting completely disagreeing responses. 

Another possibility is similar to the last is that the time to complete the survey was rather 

limited and with that, students could have been rushing through the survey and not focusing on 

the differences between the questions, therefore responding in contradicting ways when 

answering the questions within the same construct. The whole research session was limited on 

time, with a 35-minute period, which included taking attendance, explaining directions, passing 

out the surveys and then participants completing the surveys. The research was administered 

during the last period of the day, so the students could have felt pressured to finish in time and 

could not have completed the tasks with complete accuracy.  

Lastly, the written response short-answer question regarding teacher perceptions had 

students list different ways teachers would describe them, choosing 3 attributes that both their 

favorite and least favorite teacher would choose. One of the biggest limitations to this portion of 

the survey was the lack of a pilot test of these questions; students were confused as to the 
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appropriate way to respond to these questions and often wrote down inverse responses, such as 

“good student” and “bad student”. For question 13, the short answer focused on teacher 

perceptions, many of the students needed further elaboration and examples of what to write 

down. Both the researcher and the co-administrator gave sample responses to the students and 

this highly affected what the students wrote down for their responses. Some participants did not 

understand the question and struggled to look at themselves from the teachers’ perspective and 

instead wrote down only the sample responses the administrators gave or left the questions 

completely blank. However, important ideas can be drawn from this as well. Even with the 

participants responding favorably toward their academic abilities and their teachers’ perceptions 

on the selected response section, their responses, or lack thereof, on the short answer portion 

could also be a clue into how they may really feel about their teachers or themselves as learners. 

The lack of a deeper response can be seen as misunderstanding the question, either from a 

language barrier standpoint, or misunderstanding the question as a validity concern. Sofaer 

(1999) discusses the validity concerns and limitations of short answer questions on a survey 

instrument and proposes instead the use of a focus group and a mixture of both quantitative and 

qualitative research approaches. This way, Sofaer (1999) states, researchers can take more 

exploratory roles in the research, giving voice to those viewpoints infrequently heard and 

gathering rich explanations and experiences about the research topic from first-hand accounts. 

However, when looking at all of the data in a culminating sense, it is important to discern 

that these results contradict from a majority of the previous research in the above literature 

review. It is important to note than none of the reviewed literature looked at teacher perceptions 

from the eyes of the students, but a comparison is still invited. Pettit (2011) posits that many 

teachers have unexamined discriminatory beliefs about their students and they are then reflected 
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in their teachings and can directly or indirectly influence the students’ academic achievement. 

However, the current research had participants selecting agree and completely agree on the 

questions framing their teachers in a positive light and the negatively framed questions followed 

suit; students tended to select more disagreeing statements, supporting the notion that their 

teachers were positive and supportive of them as EBs. 

Academic Self-Concept 

 The other main construct the current research focused on was self-reported academic self-

concept. As with the teacher perceptions, the responses in the data were contradicting in nature. 

For the positively framed questions, the students responded quite confidently: 86% of the 

participants chose a 3 or a 4 on the provided Likert scale, selecting either agree or completely 

agree, respectively, as an option. These results illustrate that the participants felt strongly in their 

ability to do well in an academic setting, whether that be in receiving good grades or in their 

ability to go to college. From these responses, it is reasonable to draw the conclusion that even 

though these students are historically lower achieving students due to many economic, social and 

linguistic barriers (Gutiérrez & Orellana, 2006; Shapiro, 2014), they feel academically competent 

and able to succeed in the classroom with their teachers and in their academic environment. This 

could also be a rejection of the narrative of intellectual inferiority discussed by Shapiro (2014), 

which states that EBs are often seen as less capable academically. However, like the response in 

the teacher perceptions section, the responses to the negatively framed questions surrounding 

academic self-concept were also a majority in agreement. Participants responded with 22% 

completely agree and 45% agree, showing a 67% agreement rate in response to questions similar 

to “school is hard for me” and “others feel more confident than me”. This contradiction shows 

that the participants maybe feel confident in their classes and in their own abilities, but possibly 
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have to put in extra effort to attain their grades and maybe do not feel as confident when 

compared to their peers in the same classes. These responses could have been contradicting for 

many reasons. First, the participants were all given the survey in the same classroom with their 

peers. Being surrounded by their peers could have influenced how students responded because of 

their fear of embarrassment if their peers saw their responses and lack of personal academic self-

concept. Secondly, the influence of their teacher as an administrator could have also affected 

their responses. The students also could not have understood the differences between the 

questions and have been answering in an agreeing pattern. The final written response question on 

the survey also pertains to academic self-concept. Participants were supposed respond with 

characteristics about themselves that described the type of student they believed they were. In 

this section, students often wrote down positive aspects about themselves, which is encouraging 

to note. Participants responded with comments such as “I am a hard-worker”, “I pay attention” 

and “I don’t give up easy”. This gives a little more background into the fact that the participants 

do seem to hold a high level of academic self-concept. 

Relationship between Teacher Perceptions and Academic Self-Concept 

 The last research question that was focused on in the current research highlighted the 

relationship between the two main constructs: teacher perceptions and academic self-concept. 

This question specifically asked if there was a relationship between perceived teachers’ attitudes 

and EBs’ academic self-concept. In order to test this question, the researcher ran a regression 

correlation test using the StatPlus program mentioned earlier. The results indicated that there was 

no relationship between the two constructs, as the statistics reported r= -0.554, n= 18, p= 0.332. 

First, the regression found in the statistical analysis shows a negative correlation between the two 

constructs with moderate strength. This shows that a linear relationship is present, but is not 
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nearly as strong as a -1 correlation and it cannot be assumed that the variables are related. In 

further analysis, it is important to go beyond the correlation itself to determine if the correlation 

itself is significant in terms of a p-value and if it is statistically significant data. The statistical 

analysis shows that the results were not significant to assume a relationship between the 

constructs. A similar study run by Davidson & Lang (1960) looked into students' perceptions of 

their teachers' feelings toward them and self-perceptions and the results showed a positive 

correlation between the two constructs. However, this study could have opposite results because 

of the different student population and differing methods of data collection. 

There could be many reasons for why this could return a not significant result. Like 

mentioned earlier, the responses reported could not have been accurate results reflective of how 

the participants actually felt about both constructs. This idea is supported by the raw data in both 

the positively and negatively framed questions and the participants responding in an agreeing 

manner to both sets of questions. This observably reflects that the students either did not 

understand or read the questions in their entirety or the students were conflicted on which 

responses they should choose based on how they felt about their teachers. 

Further Limitations 

 Other limitations related to the current research not discussed in terms of the two main 

constructs also exist. As with all research, a larger sample size would benefit this research 

immensely in order to draw more concrete conclusions about the results and allow it to be more 

generalizable to a larger population. The inclusion of more schools, districts and geographic 

regions would only increase the number of total responses as well as increase the generalizability 

to other students and other areas.  
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Slightly touched upon before, the presence of administrator bias in the current research is 

also a possibility, especially due to the researcher’s strong research into the deficit perspective 

surrounding this topic. Furthermore, as with all self-reporting methods, biases and inaccurate 

responses could have been reported from the participants themselves, concluding with invalid 

and inaccurate results. 

Lastly, the participants that took part in this specific research were students who were 

familiar with the researcher and were recruited by their ENL teachers. These students tended to 

be the students that willingly chose to do extra work during their free periods during school. 

With all of the participants sharing this characteristic, it can be inferred that they all may be more 

confident in terms of academic tasks as well as their English language skills in order to complete 

the study successfully. 

Implications for Teaching 

 EB students, as a sub-population, have historically been left behind and an afterthought in 

the educational system. However, with the shift in the accountability measures and the rising 

population of EBs, this can no longer take place. This research focused on the impact of how 

students viewed their own teachers’ perceptions and how that might translate into how they rate 

their own academic self-concept. Although the statistical results came back inconclusive, the raw 

data showed a lot of important ideas from the perspectives of the students. It is important to look 

at the data and interpret it to improve future classrooms and future educators for EB students. 

Though participants reported somewhat opposing responses on the positively and negatively 

framed questions, this may be showing that the students are unsure of how their teachers 

perceive them, whether in a positive or negative light. This can also be troublesome, as Bong & 

Skaalvik (2003) and Bandura (1997) posit that others’ beliefs of you and past vicarious 
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experiences are the two main incidents that shape how individuals view themselves. In knowing 

this, compared with the inconclusive responses in the current research, it is important moving 

forward for educators and administrators alike to be aware of the messages they are sending to 

the EB student population. Whether the messages sent are explicit or implicit, they are being 

received by the students and either conveying a positive, supportive message of success and 

capability or a negative, discouraging message of forfeiture and incapability. Teachers need to be 

highly aware of how they are perceived by their students, through their interactions with 

students, the tone of voice they use when working with all students, the attention they give in 

class, among countless other things.   

Suggestions for Future Research 

 Future research in the areas of academic self-concept and teacher perceptions of students 

could be improved in a multitude of ways. In terms of the methodology and data collection, a 

pilot test of the actual survey administration should be run to ensure that the data that came from 

the survey would be reliable, accurate and able to provide a true, wholesome insight into the 

students’ perspective. This would heighten the quality of the responses and make it easier to 

draw conclusions from the responses. Moreover, to ensure anonymity and ease of responses, 

future research should ensure it is solely the participants and the researcher in the room during 

the time of administration. This includes allowing sufficient time to fill out the surveys as well as 

eliminating possible bias in the responses due to one of their current teachers assisting in 

administration.  

 In another vein, future research should also replace the short answer responses with a 

follow-up focus group of a random number of students in the first part of the study. This way the 

administrator could collect more in depth responses pertaining to specific focus questions and 
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include a more holistic response from the participants. This would allow the participants to use 

their own words and their own experiences to elaborate on the two constructs of academic self-

concept and teacher perceptions. 

 Lastly, future research should try to incorporate a wider range of EB students from other 

districts, but also varying academic backgrounds. Many of the students that contributed to the 

current research were those students who wanted to engage in extra work during their free period 

in school and those that had good relationships with their ENL teacher, as the teacher was one of 

the main facilitators in recruiting participation in the study. It would be highly interesting to do a 

similar research study examining the responses to these types of questions, utilizing both a 

qualitative and quantitative approach, and comparing responses from students in different school 

language programs (i.e. English only, transitional, bilingual) and different geographic regions 

across the United States. 

 Continuing research in these areas would be highly impactful on our current and future 

generations of EB students. It is important to recognize the impression teacher perceptions have 

on our students and their capabilities in academic settings. By continuing to challenge these 

perceptions and these biases and encouraging teachers to cultivate strong and positive 

relationships with EB students, the achievement gap will begin to shrink and progress on all 

grounds will replace it. 
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Appendix B 

Email to Principals 

(Date) 

Name of Administrator, 

I am writing to request permission to conduct a research study at (school name) to begin after the 
winter break. My name is Tina Schwartzmeyer and I am currently enrolled in the TESOL 
program at SUNY Fredonia. I am in the process of writing my Master's Thesis, which focuses on 
teacher perceptions and student self-concept. 

My hope is that I will be allowed to distribute surveys to your ENL students and potentially 
follow up those surveys with a one-time semi-structured interview to gather more information 
based on their survey responses.  Participation is completely voluntary, of course. In order to 
increase participation and perk student interest, I hope to hold an after-school meeting with 
information and snacks for the students, if possible. The initial meeting should take no longer 
than 30 minutes, allowing for adequate time to explain the surveys to the students. 

The survey results will be pooled for the thesis project and individual results of this study will 
remain absolutely confidential and anonymous.  Should this study be published, only pooled 
results will be documented.  No costs will be incurred by either your school/center or the 
individual participants. 

Your approval to conduct this study will be greatly appreciated.  I am currently completing a 
placement at (school name) for one of my graduate courses and I really enjoy working with your 
students. It is my second time being placed there!  

Thank you immensely for your consideration. 

Sincerely, 

Tina Schwartzmeyer 
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Appendix C 

Parent Consent Form (English) 

 

Parental Permission for a Minor to Participate in Research of Teacher Perceptions and 
Student Self-Concept 

 
Hello, parent/guardian:  
 
My name is Tina Schwartzmeyer. I am a graduate student at the State University of New York at 
Fredonia, earning my Master of Science in Education in Teaching English to Speakers of Other 
Languages (TESOL). I am conducting a research study about how students think their teachers 
perceive them and how this may influence a student’s overall academic self-concept. I am 
inviting your child to take part in the research because he or she is currently a student currently 
enrolled in an English as a New Language course.  
 
The purpose of this research is to find out how students’ think their teachers view them as their 
students and if this translates into a relationship between how these same students report their 
own levels of academic self-concept.  
 
If you agree to let your child participate in this research study, the following will occur:  
 

• Your child will be asked to complete a 14-question survey about teacher perceptions and 
academic self-concept. The survey consists of 12 selected response questions and 2 open-
ended response questions. 

 
• This will take place in the school during normal school hours.  

 
• Your child will take part in the survey portion of this research study for about 15-20 

minutes followed by a short participation ‘thank you’ celebration with snacks and drinks, 
totaling 30 minutes of participation. 

 
There are no direct individual benefits to your child’s participation in this research, however, it 
will allow myself and fellow researchers in the field to look more in depth at the effect of teacher 
perceptions on students’ own beliefs into their abilities and overall academic self-concept.  
 
There are no risks in this study. Your child may answer only those questions he or she wants 
to, and he or she may stop the entire process at any time, without penalty. However, if your child 
experiences any discomfort, he or she may contact the school counselor.  
 
Confidentiality will be protected throughout this research study. All surveys will be 
shredded and erased after the study is complete. 
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You have been given a copy of this consent form to keep. Please sign and return one form if 
you wish to have your child participate. PARTICIPATION IN THIS RESEARCH STUDY IS 
VOLUNTARY. You are free to decline to have your child participate in this research study. You 
may withdraw your child’s participation at any point without penalty. Your decision whether or 
not to participate in this research study will have no influence on your or your child’s present or 
future status at school.  
 
Child’s Name __________________________________________________________________  
Parent Signature ________________________________________  
Date ___________________  
If you have any questions or concerns, please feel free to contact me. Thank you,  
   
  
Tina Schwartzmeyer 
Email: schwartt@fredonia.edu   
Phone: (716) 803-3226  
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Appendix C continued 

Parent Consent Form (Spanish) 

 

Permiso de los padres de un menor a participar en investigaciones de percepciones de los 
docentes y la auto-concepto 

 
Hola, padre/tutor: 
 
Mi nombre es Tina Schwartzmeyer. Soy un estudiante graduado en la Universidad Estado de 
Nueva York en Fredonia, ganando mi Maestría en Ciencias en Educación en Enseñanza de 
Inglés para Hablantes de Otras Idiomas (TESOL). Estoy llevando a cabo un estudio de 
investigación sobre cómo los estudiantes piensan que sus profesores los perciben y cómo esto 
puede influir en el autoconcepto académico general del estudiante. Estoy invitando a su hijo a 
tomar parte en la investigación porque él o ella es actualmente un estudiante actualmente inscrito 
en un curso de Inglés como un nuevo lenguaje. 
 
El propósito de esta investigación es averiguar cómo los estudiantes piensan que sus profesores 
los ven como sus estudiantes y si esto se traduce en una relación entre la forma en que estos 
mismos estudiantes informan sobre sus propios niveles de autoconcepto académico.  
 
Si está de acuerdo para permitir que su hijo participe en este estudio de investigación, ocurrirá lo 
siguiente: 
 

• Se la perdirá a su hijo a completar una encuesta de 14 preguntas sobre las percepciones 
de maestros y el autoconcepto académico. La encuesta consta de 12 preguntas de 
respuesta seleccionadas y 2 preguntas de respuesta indefinidos. 

• Esto se llevará a cabo en la escuela durante el horario escolar normal. 
• Su hijo va a participar en la encuesta parte de este estudio de investigación durante unos 

15-20 minutos, seguido de una participación corta “gracias” celebración con aperitivos y 
bebidas, con un total de 30 minutos de participación.  

 
No hay beneficios individuales directos a la participación de su hijo en esta investigación, sin 
embargo, permitará que a mí mismo y sus compañeros de investigación en el campo de analisis 
más en profundidad el efecto de las percepciones de maestros en las propias creencias de los 
estudiantes en sus habilidades y auto-académico general concepto.  
 
No hay riesgos en este estudio. Su hijo puede responder sólo aquellas preguntas que él o ella 
quiere, y él o ella pueden detener todo el proceso en cualquier momento, sin penalización. Sin 
embargo, sis u  hijo experiementa ninguna molestia, él o ella puede ponerse en contacto con el 
consejero de la escuela. 
 
La confidencialidad será protegida en todo este estudio de investigación. Todas las encuestas 
serán triturados y se borran después de que el estudio se ha completado.  
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Se la ha dado una copia de este formulario de consentimiento para mantener. Por favor, 
firmar y devolver una forma si usted desea que su hijo participe. La partipación en este 
estudio de investigación es voluntaria. Usted es libre de negarse a que su hijo participe en este 
estudio de investigación. Usted puede retirar la participación de su hijo en cualquier momento 
sin penalización. Su decisión de participar o no este estudio de investigación no tendrá ninguna 
influencia en su presente o de su hijo o situación futura en la escuela.  
 
Nombre del Niño _______________________________________ 
 
Firma del padre _________________________________________ 
 
Fecha ____/_____/_____ 
 
Si usted tiene alguna pregunta o inquietud, no dude en ponerse en contacto conmigo. Gracias, 
 
 
Tina Schwartzmeyer 
Email: schwartt@fredonia.edu 
Phone: (716) 803-3226 
 
Sovicheth Boun 
Email: sovicheth.boun@fredonia.edu 
Phone: (716) 673-4988 
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Appendix D 

Student Consent Form 

 

Teacher Perceptions and Student Ratings of Self-Concept 
February 2016 

Dear Student, 

My name is Tina Schwartzmeyer and I am a graduate student at Fredonia. You have been invited to 
participate in a research study about the relationship between teacher perceptions and student self-
concept. I am trying to determine if there a relationship between how teachers perceive their students and 
how these students then perceive themselves. If you agree to participate, you will be asked to fill out a 
survey, consisting of 12-scaled questions and 2 short answer responses. 

In Part I of the survey, you will be asked some questions about how you feel your teachers perceive you, 
as well as some questions about how you feel about yourself overall as a student. This first section 
consists of 12 questions where you will be asked to rank your opinion on your teachers’ opinions and 
your own opinion of yourself. Part II will include 2 short response questions where you will be asked to 
elaborate on each topic based on your responses in Part I. The survey will take about 15-20 minutes to 
complete and will be provided in both English and Spanish to help with understanding of the task. 

Your participation in this research will not directly benefit you, however, it will allow myself and fellow 
researchers in the field to look more in depth at the effect of teacher perceptions on students’ own beliefs 
into their abilities and overall academic self-concept. You will be compensated for participating by 
joining me in a participation party following the completion of your survey. 

Furthermore, there are no risks involved in this study. You are not required to be in this study and may 
stop your participation at any time during the process. Please feel free to ask questions. Your involvement 
will be kept confidential (e.g. you do not need to share your name) and you may answer only the 
questions that you feel comfortable answering. 

If you participate in the study, your responses to the survey will be kept confidential. Only I will see the 
results and no identifying data will be included on your responses. If you choose to participate in this 
survey, please follow these steps: 

1. Sign your name and write the date on the lines below. One signature is required for participation in the 
survey. 
2. Leave the consent form on the corner of your desk. 

If you do not choose to participate in this survey, do not sign your name at the bottom of this page. You 
can just put the paper on the corner of your desk. 

Thank you very much for your time. You have been very helpful. 

I, ______________________________, agree to participate in a survey about teacher perceptions and 
academic self-concept. I understand that all my information will be secure and remain confidential. 
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Participation in this study is completely voluntary and I know that I may stop my participation at any time 
without explanation or penalty. 

If you have any questions or concerns, please feel free to contact me. Thank you, 

Tina Schwartzmeyer 

Email: schwartt@fredonia.edu  
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Appendix D continued 

Student Consent Form (Spanish) 

 

Las percepciones de los maestros y valoraciones de los alumnos de Autoconcepto 
febrero 2016 

 
Estimados estudiantes, 
 
Mi nombre es Tina Schwartzmeyer y yo soy un estudiante graduado en Fredonia. Se la ha 
invitado a participar en un estudio de investigación sobre la relación entre las percepciones de 
profesores y estudiantes auto-concepto. Estoy tratando de determinar si existe una relación entre 
cómo los profesores perciben sus alumnus y cómo entonces estos estudiantes perciben a sí 
mismos. Si usted acepta participar, se le pedirá que llene una encuesta, que consta de 12 
escalados-preguntas y respuestas cortas. 
 
En la primera parte de la encuesta, se le pedirá algunas preguntas acerca de cómo se siente a sus 
profesores que perciben, así como algunas preguntas acerca de cómo se siente consigo mismo 
general como estudiante. Esta primera sección consta de 12 preguntas, dondne se la pedirá para 
clasificar su opinión sobre las opiniones de sus maestros y su propia opinión de sí mismo. Parte 
II incluirá 2 preguntas de respuestas cortos, donde se le pedirá dar más detalles sobre cada tema 
en función de sus respuestas en la Parte I. La encuesta le tomará unos 15-20 minutos para 
completar y no se proporcionará en Inglés y Español para ayudar con la compresión de la tarea. 
 
Su participación en sta investigación no se beneficiará de manera directa, sin embargo, permitirá 
que a mí mismo y sus compañeros de investigación en el campo de análisis más en profundidad 
el efecto de las percepciones de maestros en las propias creenncias de los estudiantes en sus 
aptitudes y el academic general-concepto. Usted será compensado por participar uniéndose a mí 
en una fiesta de participación tras la realización de la encuesta.  
 
Además, hay riesgos no involucrados en este estudio. Usted no está obligado a participar en este 
estudio y puede interrumpir su participación en cualquier momento durante el proceso. Por favor, 
siéntase libre hacer preguntas. Su participación será confidencial (por ejemplo, no es necesario 
compartir su nombre) y que puede responder solamente las preguntas que usted se sienta cómodo 
respondiendo.  
 
Si usted participa en el estudio, sus respuestas a la encuesta serán confidenciales. Sólo voy a ver 
los resultados y no hay datos identificativos se incluirán en sus respuestas. Si decide participar en 
esta encuesta, por favor, siga estos pasos: 
 

1. Firme su nombre y escribir la fecha en la linea debajo. Se requiere una firma para 
participar en la encuesta.  

2. Deje el formulario de consentimiento en la esquina de su escritorio.  
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Si no decide participar en este estudio, no firme su nombre en la parte inferior de esta página. 
Usted puede simplemente colocar el papel en la esquina de su escritorio. 
 
Muchas gracias por su tiempo. Usted ha sido muy útil. 
 
Yo, _________________________________     ____/____/____, de acuerdo en participar en 
una encuesta sobre las percepciones de maestros y el autoconcepto académico. Entiendo que toda 
mi información estará segura y confidencial. La participación en este estudio es completamente 
voluntaria y sé que puedo dejar de mi participación en cualquier momento sin explicación o 
sanction. 
 
Si usted tiene alguna pregunta o inquietud, no dude en ponserse en contacto conmigo. Gracias, 
 
Tina Schwartzmeyer 
Email: schwartt@fredonia.edu 
Phone: (716) 803-3226 
 
Sovicheth Boun 
Email: sovicheth.boun@fredonia.edu 
Phone: (716) 673-4988 
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Appendix E 

Survey: Teacher Perception/Self-Concept Survey (English) 

 

Teacher Perception/Self-Concept Survey 
AGE ______       BOY____   GIRL____ 
GRADE/YEAR ______ 
COUNTRY YOU WERE BORN IN _____________ 
COUNTRY YOUR FATHER WAS BORN IN _______________ 
COUNTRY YOUR MOTHER WAS BORN IN _______________ 
NUMBER OF YEARS IN THE U.S. _______________ 
 
This is not a test- so don’t be nervous. There are no right answers in this survey, only your 
honest choices as a student. Everyone will have different answers.  
 
Be sure that your answers show how you feel- your name will not be on the survey sheet, only 
the basic information listed above. So please do not worry about your responses- your parents, 
friends or teachers will not see this information, so be as honest as possible. 
 
Please do not talk about your answers with anyone else. Your answers are confidential and no 
one besides the researcher will see what you wrote. The purpose of this study is to see how 
people describe themselves and their school experiences. 
 
The questions in this survey pertain to ALL of your teachers (Math, Science, ELA, Social 
Studies, etc.)- not just your ESL/ENL teachers. 
 

When you are ready to start, please read each sentence carefully and decide which choice best 

fits how you feel. There are 4 possible choices to choose as your answer: completely disagree 

(1), disagree (2), agree (3), completely agree (4). The answers are written at the top of the 

columns. Choose your answer by circling the number that matches your choice.  

 

 

Example: 
 
 Completely Disagree      Disagree              Agree           Completely Agree  

1
. 

1. I could eat pizza every day.             1                            2                     3                         4 

 
Remember! Just pick the answer that best fits how you feel. Thank you for your participation in 
this survey. 
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                                                                            Completely Disagree    Disagree            Agree          Completely Agree  

1. I am in control of learning my language. 1  2   3          4 

2. Overall, my teachers think I am a good 
student. 

1  2   3          4 

3. I feel like I can learn English quickly. 1  2   3          4 

4. I sometimes wonder if my teachers like me 
as a person. 

1  2   3          4 

5. My teachers help me to learn English. 1  2   3          4 

6. I think that I could go to college.  1  2   3          4 

7. I often worry about what my teachers think 
about me. 

1  2   3          4 

8. I think that I am a good student. 1                      2                         3                      4 

9. Overall, my teachers think that I try my best. 1                      2                         3                      4 

10. Everyone else seems more confident than me 
in school. 

1                      2                         3                      4 

11. When the work is too hard, my teachers help 
me to keep trying. 

  1                      2                         3                      4 

12. Most school subjects are hard for me. 1                      2                         3                      4 

 
13) Think about your favorite teacher. How would he/she describe you as a student? List 3 things the 
teacher might say about you. Think about your least favorite teacher. How would he/she describe you as a 
student? List 3 things the teacher might say about you. Please do not write your teachers’ names. 
 
3 things your favorite teacher would say   3 things your least favorite teacher 
would say 
 
 
14) How would you describe yourself as a student and your ability to succeed in school? List 3 things 
about yourself as a student and explain why you chose them. 
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Appendix E continued 

Survey: Percepciones del Profesor/Concepto de sí mismo (Spanish) 

 

Percepciones del Profesor/Concepto de sí mismo 
EDAD ______       NIÑO ____   NIÑA____ 
GRADO/AÑO ______ 
PAÍS QUE NACIERON EN _____________ 
PAÍS SU PADRE NACÍO EN _______________ 
PAÍS SU MADRE NACÍO EN _______________ 
NUMERO DE AÑOS EN LOS ESTADOS UNIDOS _______________ 
 
Esto no es una prueba-no estén nervioso. No hay respuestas correctas en esta encuesta, solamente 
sus opiniones honestas como estudiante. Todas las personas tendrán diferentes respuestas. 
 
Asegúrese de que sus respuestas demuestran cómo se siente - su nombre no estará en la hoja de 
encuesta, sólo la información básica mencionados. Así que por favor no se preocupen por sus 
respuestas - sus padres, amigos o profesores no verán esta información, así que sean tan honesto 
como sea posible. 
 
Por favor no hablen sobre sus respuestas con nadie. Sus respuestas son confidenciales y nadie 
además el investigador verá lo que usted escribió. El propósito de este estudio es investigar cómo 
las personas describen a sí mismos y experiencias de su escuela. 
 

Las preguntas en esta encuesta pertenecen a todos sus maestros (matemáticas, ciencia, 

ELA, estudios sociales, etc.) -no sus profesores ESL/ENL. 

 

Cuando está listo para comenzar, por favor, lea cada frase y decida qué opción mejor describe 

cómo se sienten. Hay 4 opciones posibles a elegir como su respuesta: (1) totalmente en 

desacuerdo, (2) en desacuerdo, (3) de acuerdo, (4) totalmente de acuerdo. Las respuestas se 

escriben en la parte superior de las columnas. Elija su respuesta circundando el número que 

coincida con su elección. 

 
Ejemplo: 
 

Totalmente en desacuerdo   en desacuerdo      de acuerdo      Totalmente en acuerdo 

 1. Podría comer pizza todos los dias.   1                             2                          3                        4 
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¡Acuerdense! Sólo debe elegir la respuesta que mejor describe cómo se siente. Gracias por su 
participación en esta encuesta. 

 
                                                                                  Totalmente en desacuerdo  en desacuerdo     de acuerdo    Totalmente en acuerdo 

1. Estoy en control de aprendizaje de la lengua. 1  2   3          4 

2. En general, mis profesores piensen que soy 
un buen estudiante. 

1  2   3          4 

3. Siento que puedo aprender inglés 
rápidamente. 

1  2   3          4 

4. A veces me pregunto si mis profesores me 
gustan como persona. 

1  2   3          4 

5. Mis maestros me ayudan a aprender inglés. 1  2   3          4 

6. Creo que podría ir a la universidad. 1  2   3          4 

7. A menudo me preocupa qué mis maestros 
me parece. 

1  2   3          4 

8. Creo que soy un buen estudiante. 1                       2                        3                          4 

9. En general, mis maestros piensan que trato 
mi mejor. 

1                       2                        3                          4 

10. Todo el mundo parece más seguro que yo en 
la escuela. 

1                       2                        3                         4 

11. Cuando el trabajo es demasiado duro, mis 
maestros me ayudan a seguir intentándolo. 

  1                       2                        3                         4 

12. La mayoría de las asignaciones son difíciles 
para mí. 

1                       2                        3                         4 

13) Piense en su maestro favorito. ¿Cómo le describe a usted como estudiante? Escriba 3 cosas, que el 
maestro podría decir acerca de usted. Piense en tu maestro favorito menos. ¿Cómo le describe a usted 
como estudiante? Escriba 3 cosas, que el maestro podría decir acerca de usted. Por favor no escriban los 
nombres de sus maestros. 

3 cosas que diría su maestro favorito    3 cosas que diría su maestro menos favorito 
 

14) ¿Cómo describiría usted a sí mismo como un estudiante y su capacidad para tener éxito en la escuela? 
Escriba 3 cosas sobre ti mismo como un estudiante de la lista y explicar por qué los elegi. 
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Appendix F 

CITI Certificate 

 


