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Abstract 

 This capstone project aims to support the development and use of new strategies that can 

be used to support English language learners also known as ELLs in the general education 

classroom. The strategies discovered and explained throughout this paper will be applied to real 

classrooms and data will be collected to show evidence of successful implementation of the 

strategies discussed. For the growing population of English language learners attending United 

States public schools, it is important that we support them academically and in their language 

development process. Implementing strategies into the classroom is an effective way to support 

English language learners in the classroom. There are many different strategies that can be used 

to support students academically and in their language development. The use of Spanish-English 

cognates is one vocabulary strategy that can be used in the classroom to support language 

development. Students are taught to look for familiar words as they read in the target language. 

They are also taught to use other words on the page to help them in determining the meaning of 

the unknown word, determining if the cognates are in fact true. Another effective strategy is the 

use of conversations in the classroom. Students can learn language through interaction with 

classmates. Finding ways to build a language learning and supportive community in the 

classroom and teaching students how to have meaningful interactions about books leads to 

support in reading comprehension. Lastly, we will discuss how parent engagement can be 

included into existing lessons. How parents can teach their children at home and bring a rich 

learning environment to the home and classroom workspace.  

 Keywords: English Language Learners, strategies, professional development, support, 

classroom community building, effectiveness 
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Chapter 1 

 English Language Learners (ELLs) are a growing population in U.S schools (NYU, 

2018). With the growing number of ELLs it is important that their teachers are prepared and 

capable of teaching these students in an environment in which they are comfortable and have 

access to tools that will engage them and support them in their language development. There are 

a variety of strategies that can be implemented into existing classroom systems that will provide 

ELLs with the support they need inside the general education classroom. There are benefits to 

supporting students within their learning environment such as teaching them and supporting their 

language development while they remain in their classroom with their English proficient peers. 

Strategies can be implemented into the classroom to provide the support necessary for English 

language learners to develop skills both academically and in the target language in a learning 

environment that is familiar to them and doesn’t exclude them from their peers. The problem 

being, many ELLs are placed in mainstream classrooms in which districts have not prepared 

teachers on effective ways to teach these unique groups of learners. Teachers are not given 

proper training, tools or guidance on how to teach ELLs in their classroom, this paper will 

explain some effective strategies for teachers to add to their classrooms to support ELLs 

language and academic development.  

There are a variety of strategies that can be used to support English language learners.   

Some factors to consider when teaching English language learners in the classroom is home 

support, level of language, and what needs to be learned. English language learners should have 

the ability to learn in their classroom environment that they are most comfortable in. When ELLs 

are placed in an environment in which they feel safe, they are more likely to use the target 

language more often and try using new words without the fear of making mistake, which makes 
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for a beneficial learning environment for them.  In  order to successfully create a classroom 

environment in which children can learn vocabulary and acquire language and content 

knowledge is important (Montelongo, Duran, & Hernandez, 2013). When students are able to 

learn content alongside the target language they are set up for success, and the way in which they 

are included in the general education classroom sets them up for a successful learning experience 

(Montelongo, Duran, & Hernandez, 2013). Cognates are an effective way to teach vocabulary for 

students who are learning a second language (Montelongo, Duran, & Hernandez, 2013). Reading 

comprehension is an important skill that will stick with children as they go through their 

education career (Terantino & Donovan, 2021). In Chapter 2 we will discuss how conferring 

with students and engaging them in conversations can improve their comprehension 

development (Terantino & Donovan, 2021). When engaging with students in conversation about 

what they are reading, their comprehension skills are improving as they think about what they 

are reading in different ways. Lastly, the ways in which parent involvement is an effective 

strategy and assists in the success of English language learners will be discussed. Parent 

involvement in a child’s education and bringing literacy education into the classroom is an 

effective way to support language development (Zambrana, et. al., 2019).  

Throughout this project, different documents will be introduced to help support learning 

strategies implemented into the classroom to support student learning. An effective teaching 

approach is the use of reading and writing being taught together. Reading and writing are similar 

and can be taught together to further support English language learners and all learners in the 

classroom. The readers and writer’s toolkit (Appendix A) is an effective tool to use in the 

classroom that allows students to foster their own thinking and take responsibility for their 
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learning (Olson & Land, 2007). This responsibility for their learning creates success for them in 

their learning environment.  

The purpose of this project is to successfully, with purpose, teach and inform about 

different strategies that can be used to help support ELL students as they develop new language 

skills in the target language. Teachers will be able to create a learning environment that is 

supportive of ELLs in a variety of ways. In Chapter 2, I will review different studies that find 

strategies effective that have been used to support English language learners in different 

classrooms in a variety of settings. I will discuss how the strategies used in these studies present 

possible solutions to the problem of strategies not being supportive of all learners in the 

classroom. The literature will be used to guide the discussion and the development of the product 

and tools used in Chapter 3. In Chapter 3, teachers will learn about the benefits of implementing 

supporting strategies into the classroom and how to do it. The focus of this capstone project is to 

present to mainstream classroom teachers’ effective strategies to support English language 

learners in their classroom and ways to implement these strategies in an effective way.  
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Chapter 2 

 This chapter will discuss different literature review articles in which researchers have 

developed and implemented strategies into classrooms to support ELLs. Many researchers 

looked to improve strategies in the classroom to further support English language learners in 

their language development and create an environment in which they could be academically 

successful. This chapter will discuss the importance of the strategies, examples of materials and 

methods used to carry out the research and its importance and relevance to teachers of English 

language learners in mainstream and pullout classrooms.  

Theoretical Framework 

There are many strategies that can be implemented into existing school reading programs 

that will be beneficial to ELLs. The ELL population is growing in our regular general education 

classrooms (NYU, 2018) and teachers needs to be aware of strategies that can be implemented to 

support their language and content learning in the classroom. The following studies support 

strategies such as vocabulary teaching. The goal is to learn about the different approaches and 

find ways to implement them into classroom practices to enhance student learning.  

Reading strategies to implement into classrooms should be culturally responsive. 

Culturally responsive instruction means to use cultural knowledge, prior experiences, frames 

reference and performance styles of ethnically diverse students to help make learning 

experiences more relevant to them (Toppel, 2015). Examples of culturally responsive teaching 

are using culturally appropriate readings, engaging students’ voices, and incorporating funds of 

knowledge (Toppel, 2015).  Funds of knowledge is what culturally diverse students bring to the 

classroom from their acquired knowledge from family and cultural background (Toppel, 2015). 

Another important component of culturally responsive practices in the classroom would be 
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building relationships with students (Toppel, 2015).  The relationship between the teacher and 

the culturally diverse student demonstrate support for the English language learner (ELL) 

population. Culturally responsive teaching is about caring for the students in comparison to 

caring about them, meaning  it is more than just a feeling of concern for these students in our 

classroom (Toppel, 2015).  

There are key components of culturally responsive teaching (CRT), each component 

leads to the success of the classroom and the students within the classroom  (Peterson, 2014).  

CRT is more than just the teaching strategies that are implemented into daily instruction for 

students, this teaching approach is about the selection of materials, the meaning of the materials 

used in a lesson and the outcome of students presenting their learning (Peterson, 2014). 

Culturally responsive teaching is beneficial to students and without CRT literacy programs may 

not be beneficial to the target students. Reading materials should be culturally responsive to 

students, meaning literacy content needs to be culturally responsive and delivered to students in a 

way that meets the variety of learning styles of students (Peterson, 2014). Ladson-Billings, 

developed the theory of culturally responsive teaching, her research leads teachers to becoming 

more culturally aware, sensitive, respectful and responsive to differences across cultures (Willis 

& Lewis, 1998). Culturally responsive teaching can be introduced to teachers to show they can 

make a large difference in their students’ academic response by being more culturally aware. 

Teachers should be taught about methods that are culturally responsive in order for them to 

become aware and more open to these ideas and the use of them within the classroom (Willis & 

Lewis, 1998).  

Vocabulary in the Classroom: 
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One strategy that has been implemented into classrooms that stood out is the use of 

cognates in the target language. English-Spanish cognates are words that are spelled the same or 

very similar and have meanings that are identical or similar in both English and Spanish 

(Montelongo, Duran, & Hernandez, 2013). Through the use of cognates students are learning 

content as well as language simultaneously during instruction (Montelongo, Duran, & 

Hernandez, 2013). While cognates could be helpful for students learning the English language, 

there are false cognates that could confuse English language learners (Montelongo, Duran, & 

Hernandez, 2013). False cognates could cause the student to believe the word they are seeing 

means something entirely different from what it actually means. Instead of being helpful, in this 

case the cognate would actually be harmful to the language development in the English language 

learner.  False cognates do not help students understand the words (Montelongo, Duran, & 

Hernandez, 2013). 

Cognates are something learners can learn easily, as they are harder to forget than words 

they see that are not cognates (Montelongo, Duran, & Hernandez, 2013).  The recognition of 

cognates is not something that happens automatically for English languages learners. It is a 

process that must be taught (Montelongo, Duran, & Hernandez, 2013). Students need to be 

taught how to identify English and Spanish cognates.  

Adding vocabulary instruction in lessons is important for student learning of language as 

well as content (Montelongo, Duran, & Hernandez, 2013). The teacher can actively engage the 

students in recognizing the cognates that exist between the two languages. Students at the 

elementary level learn a great amount of vocabulary from the picture books they are reading 

(Montelongo, Duran, & Hernandez, 2013). Students are learning from the illustrations and 

making connections between what they are hearing and what they are seeing. The use of 
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cognates is a culturally responsive way of teaching language in the classroom. Teachers are 

using their awareness of cultural differences and applying them to their teaching strategies in a 

way that is supportive and effective for English language learners in the classroom. As they add 

the use of cognates into their classroom practices they will be increasing the culture that is used 

within the classroom overall.  

Ways to Support Reading Comprehension 

Reading comprehension is a skill that sets the foundation for success in the classroom 

(Terantino & Donovan, 2021). Students should be introduced to reading comprehension at an 

early age. Terantino and Donovan (2021) discuss how teachers can support ELLs reading 

comprehension, and their suggestion is to engage students in conversation about reading to 

develop reading comprehension skills. Conferring takes place when a teacher engages in one-to-

one reading instruction with a student (Terantino & Donovan, 2021).  This approach can be 

identified as a student-centered approach to learning. Within this approach it is suggested that the 

conferring participant could include a peer,  more proficient English language learner, or a native 

English speaker, as it does not have to be a teacher (Terantino & Donovan, 2021).  The benefits 

of using conferring to enhance reading comprehension skills would be the students having an 

opportunity to play an active role in their education and learning process. The benefit for 

students is that they are engaging in naturally occurring questions that get them thinking about 

their learning and understanding of the books they are reading, it is a natural form of inquiry 

(Terantino & Donovan, 2021).  

This strategy implementation is culturally responsive. It allows for diverse students to 

engage and interact with their peers and give them an opportunity to express their knowledge 

about what they are reading or writing in the classroom (Terantino & Donovan, 2021). The 
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implementation of conversation about reading or writing pushes the student to read and helps 

them to comprehend. Terantino and Donovan (2021) compare ability to understand the reading 

and to really comprehend the reading. Students may be able to decide the words but struggle 

with decoding the meaning of what they are reading. The skills that are needed to decode words 

are not the same skills that are needed to comprehend the text (Terantino & Donovan, 2021). 

Student learning and classroom interactions complement each other, which makes conversation 

among students, whether it be to the teacher or to other classmates crucial for student learning 

(Terantino & Donovan 2021). 

Lovett et. al., (2008), discuss students from different primary language backgrounds and 

their response to phonologically based remediation. Phonologically based remediation focused 

on word attack and word identification training for students who were struggling readers 

regardless of language background of the student (Lovett et. al., 2008). Students that were a part 

of the study qualified due to severe under achievement in the area of reading and reading skills. 

Th purpose of the study was to engage students in interventions related to reading skills to 

strengthen their reading skills (Lovett et. al., 2008). Lovett et. al., (2008), discovered that with 

special education reading remediation there were significant growths in reading and reading 

skills in children. Growth in phonological processing skill during remediation did show 

differences in rate between English language learners and students where English is the first 

language (Lovett et. al., 2008).  

Lovett et. al, (2008), conducted research in which over 4 years 16 elementary schools 

participated in the study in Canada. Students were referred to the program by teachers who had 

expressed concerns about the students reading achievement. Students were tested prior to 

acceptance of the study. Students were considered to be English language learners if the primary 
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language spoken at home with their parents when they first learned to speak was something other 

than English (Lovett et. al., 2008). Students were tested prior to the 105-hour program. Exams 

ranged from standardized achievement tests, word identification, measures of cognitive abilities, 

passage comprehension, phonological processing, language-based tests, and letter-sound 

knowledge and transfer of learning in the word identification domain (Lovett et. al., 2008).  The 

study experimented with interventions put in place to support student’s literacy learning, growth 

was monitored and recorded by the teachers implementing the interventions for students. Growth 

was recording using testing at interval hours of the intervention process, meaning students would 

receive 35-hours of intervention and take a test to monitor results. Students would be tested again 

at the 70-hour mark and finally at the 105-hour mark (Lovett et al., 2008). Focusing on word 

attack, students showed a significant increase from pre-test scores to 105-hours of intervention 

(Figure 1). Lovett et al., (2008) found that phonologically based interventions were an effective 

intervention for English language learners who were struggling readings as well as English as a 

first language struggling readers. While growth was noticed for both, the time of growth through 

the intervention was different between primary English speakers and students learning the 

English language. Overall, growth from the intervention was noted and therefore found as an 

effective strategy to use with English language learners and struggling readers in general (Lovett 

et al., 2008).  

Figure 1  

Mean Standard Scores on the Woodcock Reading Mastery Test -Revised Word Attack Subtests at 

Each Testing Point.  
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Note: The image above displays the curve of increased test scores as intervention was received 

on word attack for students.  

Orosco and Klinger (2010), determine the implementation effects of response to 

intervention (RTI) on ELLs who struggle with reading. There are three different levels to be used 

in the response to intervention approach (Appendix B): tier one- students are provided with 

evidence-based instruction delivered by their classroom teacher, tier two- receive extra 

instruction wither from the classroom teacher or a learning specialist and tier three- students are 

referred and evaluated for special education (Orosco & Klinger, 2010). Through each tier of the 

RTI approach, teachers must collect data on the students to show the progress that is or is not 

being made. RTI holds many benefits, it provides students with more individualized instruction 

to help meet their needs and creates a difference between students who have been poorly taught 

and those who have a learning disability (Orosco & Klinger, 2010). When working with ELLs it 

is important for educators to remember that interventions for ELLs cannot be a one size fits all, 

there are unique differences between ELLs and their English-speaking peers when it comes to 

interventions (Orosco & Klinger, 2010). Generic approaches that can be used with a variety of 
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students are not the best ways to support English language learners. Sociocultural theory should 

be applied to the RTI being implemented for culturally diverse students (Orosco & Klinger, 

2010). Educators should become aware of the beliefs of their diverse students, the values they 

hold and linguistic practices of diverse students, in order to successfully implement RTI in the 

classroom (Orosco & Klinger, 2010). This cultural awareness and understanding are important 

for teachers to implement effective strategies and not think of the struggles the students face as a 

cultural disadvantage or disability (Orosco & Klinger, 2010). Orosco and Klinger (2010), 

suggest that adequate teacher training on administering RTI in the classroom and finding ways to 

be culturally aware in lessons is crucial for success of the RTI approach.  

Orosco and Klinger (2010), discovered the benefits of a RTI program when implemented 

by teachers who had awareness of cultural backgrounds of students and did not let those 

differences interfere with instruction. With positive mindsets came positive outcomes, when the 

RTI model was implemented in a school where assessments were not fair for ELLs. With 

negative school culture and poor teacher preparation, the model was not as successful (Orosco & 

Klinger, 2010). RTI is another effective method of cultural responsiveness teaching, as teachers 

become aware of the cultural background of their students and how they respond to different 

methods of teaching and support in the classroom. By teachers focusing on using methods that 

will be effective for students and considering their cultural backgrounds, teachers are using 

culturally responsive approach to teaching. RTI uses the background knowledge of students 

regardless of the language that knowledge exists in, meaning if the student has the knowledge in 

their native language, the intervention is implemented by the knowledge the student already has.  

Cognitive Strategies Approach  
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Olson and Land  (2007), discuss and research the connections between reading and 

writing reading and writing have typically been seen as two separate things, yet they are related 

to each other. Reading has always been looked at as receptive whereas writing has been looked 

at as the productive process (Olson & Land, 2007).  In recent years it has become evident that the 

two are actually quite similar in terms of construction. The cognitive strategies approach can be 

used to reinforce the connection between reading and writing for all students. ELLs can benefit 

from the reading and writing instruction being combined (Olson & Land, 2007). It is often that 

teachers will start their ELL students off with drills and skills. It is important that educators 

include cognitive strategies as a support for ELLs in their reading and writing, as opposed to 

focusing on skills and drills for them. Teachers should use strategies such as scaffolding or 

guided practice in a variety of genres in reading and writing (Olson & Land, 2007).  

Olson and Land (2007), introduce the toolkit (Appendix A) for students. This tool kit 

allows students to go back and forth and activate their knowledge by looking at the tool kit and 

not feeling like they need to head in a specific order for their reading and writing abilities. 

Students are given a tool kit to follow as a guide. This tool kit scaffolds the writing and reading 

process for students (Olson & Land, 2007). Using the toolkit in the classroom is an effective way 

to support student learning and allows for students to choose their path, in reading and writing 

attempts, leading to a student-centered classroom approach. They are choosing which strategies 

they would like to use to help them with reading and writing, by referencing the tool kit and 

taking responsibility to cover specific bullet points demonstrated in the tool kit in their reading 

and writing (Olson & Land, 2007).  The toolkit can be seen below in Figure 2.  

Figure 2 

Reader and Writer Toolkit 
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Note. This image displays what a sample reader and writer toolkit would look like for students. 

There are different headings with bullet points regarding topics for students to cover in their 

writing about their reading.  

The goal of the tool kit study, is to develop a deeper understanding of the benefits of the 

cognitive approach for middle school students. Students would be provided with declarative, 

procedural and conditional knowledge of practice with different cognitive strategies to improve 

their reading and writing abilities (Olson & Land, 2007). For example, declarative knowledge 

was demonstrated through students identifying which tool they would need to use in order to nail 

two boards together, then they had to explain which tool would not be successful and why. 

Procedural knowledge was then demonstrated by the instructions students would give on how to 

use the tool to complete the task, and conditional knowledge is demonstrated through the 

student’s ability to explain how long it would take to properly complete the task (Olson & Land, 

2007).  The tool kit gives students a variety of sentence starters to use to help them with 

conveying their thoughts and explanation in both reading and writing (Olson & Land, 2007). The 

study showed an increase in student writing abilities. The increase in writing abilities among 

students concludes the cognitive approach is a beneficial approach to implement into classrooms 

to help improve reading and writing abilities.  
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Olson and Land (2007), conducted a study to determine the effectiveness of cognitive 

strategies improving reading and writing abilities of secondary school students. Pre-/post- timed 

analytical writing assessments would be used to measure students reading and writing abilities, 

and reflect their growth over time (Olson &Land, 2007). The study took place over the course of 

eight years, in those eight years 94 teachers and approximately 2000 students per year 

participated in the treatment. With a goal of measuring the growth of reading and writing of 

students through the use of the toolkit students participated in writing assessments that required 

students to explain their literacy interpretation through a well written essay (Olson &Land, 

2007). Students involved in the pathway project showed increased writing scores from pre- to 

post-test writing. The pathway project used the reader and writer toolkit to discover its 

effectiveness in implementing it into secondary classrooms to support students reading and 

writing about reading.  

Kim et. al., (2011) suggest cognitive strategy instruction means for students to develop 

English through focus on forms, explicit exposure to the language through academic texts, 

finding ways to incorporate many opportunities for students to demonstrate their understanding 

of the language and using features of the new language. Cognitive strategies are a component in 

the effective instruction of ELLs and are used alongside other components to speed up the 

language development in ELLs (Kim et. al., 2011). Cognitive strategies are helpful in developing 

skills that allow ELLs to read and write in the content areas, with cognitive strategies students 

are learning content language while learning the target languages (Kim et. al., 2011). Cognitive 

strategy instruction is used to enforce the connection between reading and writing. This 

culturally responsive method of teaching ensures that students are in charge of their own 

learning. Students are given opportunities to be responsible for their learning as they work 



Improving Reading Strategies for English Language Learners 18 

through reading and writing in various ways. Students use their own funds of knowledge, 

regardless of the language they have the knowledge in, to assist them in their language 

development and in the completion of the toolkit. Students use the toolkit to support their 

language development and academics.  

Kim et. al., (2011), use the pathway project model in which teachers learn how to use the 

results of a pretest wiring assignment to instruct writing and prepare students to enhance their 

academic writing abilities. The pathway project is professional development for teachers to learn 

about the cognitive strategies approach and the connection between reading and writing as well 

as how to use the connection for instruction (Kim et. al., 2011). Teachers use the pretests of 

students to develop meaningful instruction that will implement strategies to support students in 

improving their  writing. There were significant positive effects as a result of pretest writing and 

students success from the cognitive strategies approach (Kim et. al., 2011). Outcomes from the 

pathway professional development that teachers engaged in improved students writing 

significantly. From the professional development, teachers learned to effectively use the readers 

and writer’s toolkit. Teachers can successfully implement strategies to support student in their 

writing in the classroom (Kim et. al, 2011). A model from the pathway project (Appendix C), 

demonstrates the benefits of the program and how the scores of students improved when teachers 

learned how to effectively implement these strategies into their classrooms.  

Benefits of Parent Involvement in Literacy  

Parent involvement in literacy has many benefits for the development of literacy in ELL 

students (Zambrana, et. al., 2019). Literacy plays a major role in language development and is 

used often in the classroom students with a strong literacy foundation that begins at home are set 

up for success in the classroom. Zambrana et. al.(2019), discusses the efforts of parent 
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involvement and the role it plays in literacy development in students. Latino students are 

specifically addressed by Zambrana, et al., along with students who are identified at risk for 

underachievement specifically in regards to reading. Beginner reading skills are crucial for the 

development of reading skills that will be needed later on in their academic careers. Teachers are 

a key component of the early learning experiences they involve students in that foster the 

framework of their educational success, parent involvement enhances early development of 

literacy skills in students (Zambrana, et. al., 2019). There are factors that are involved with 

parent involvement in student’s education and literacy development such as, the education level 

of the parents. The more educated they are the more likely they are to be involved in the 

academic success of their children and the lower the education level of the parents, the less likely 

they are to be involved with their child’s literacy education (Zambrana et. al, 2019). Parent 

knowledge and skills as well as their time  and energy were a key point of impact on home 

literacy and parent involvement in literacy development (Zambrana et. al, 2019). The more time 

and energy a parent had as well as the higher their skill level played a role in their involvement 

in children’s literacy in the home. Children with parents who are more involved in literacy at 

home were likely to show higher literacy interest. Zambrana, et al. (2019) focus in on ways to 

change the beliefs and attitudes of Latino parents that play a large role in their children’s 

education and performance in literacy skills. It is important for skill systems to break through 

barrier that stop parents from playing an active role in the literacy engagement of students at 

home. Skills in children are founded to be a direct result of the beliefs and attitudes of parents on 

literacy engagement (Zambrana et. al, 2019). Finding ways to support parents in supporting their 

children at home in literacy development would be beneficial for the literacy development in 

children in the classroom.  
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English language learners are more likely to be below average in literacy skills when 

compared to their English-speaking peers (Caesar & Nelson, 2013). Caesar and Nelson (2013) 

dive into a study that involves improving emergent literacy skills in Spanish speaking 

preschoolers. They also discuss the role that parent involvement has in literacy development 

success in the classroom. There are gaps between reading scores for Hispanic students and their 

non-Hispanic peers even prior to entering the school system, it is expected that ELL students will 

have lower reading scores than their English-speaking peers (Caesar & Nelson, 2013). There is 

significance correlation between gaps in emergent literacy skills to be done in preschool years 

and the lower reading scores. When parents have the availability of effective home literacy 

programs, they can implement into their home with their children plays a major role in the 

children’s later literacy development (Caesar & Nelson, 2013). It is often that our minority 

language students do not have access to these home literacy experiences which greatly impacts 

their literacy development later in their literacy education (Caesar & Nelson, 2013).  

Caesar and Nelson (2013), examine the benefits of school-home collaboration and the 

impact it would have on emergent literacy abilities. The results show a positive impact on 

collaboration between home and school activities and the role that they play in literacy 

development in emergent literacy students(Caesar & Nelson, 2013).  Results showed an increase 

between pre and posttests that were taken by students involved in the study. Students who were a 

part of the experimental study showed increased knowledge in alphabetic and print concepts, 

however, there was no sign of an increase in comprehension abilities (Caesar & Nelson, 2013).  

Regardless of first language there was an increase in abilities for students in the experimental 

group, who engaged in literacy activities at home with a parent in comparison to those in the 

control group who did not participate in home literacy activities (Caesar & Nelson, 2013). The 
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study is culturally relevant to students which played a role in the success of the experimental 

group of children (Caesar & Nelson, 2013). The use of at home literacy engagement activities is 

beneficial for literacy development in children from diverse backgrounds as well as English 

speaking students. Parent involvement is important, therefore  more ways to bring parents into 

the education of their children regardless of their academic abilities is crucial (Caesar & Nelson, 

2013).  

Senechal (2006), followed children from kindergarten to first grade and some students 

even until they were in fourth grade, they did this to determine the influence early literacy 

experiences at the home with their parents had on their education as they went through 

elementary school. The study presented that not all parents engage in literacy activities with their 

children in the same way (Senechal, 2006). The home literacy model used exposure to 

storybooks to promote language skills in young children, whereas parents teaching their young 

children literacy skills were related to acquisition of early literacy skills (Senechal, 2006). The 

home literacy model which asked parents to introduce their children to storybooks did not relate 

significantly to the literacy skills developed by a first grader, the children whose parents taught 

them literacy skills at a young age however did seem to have more advanced reading skills in 

first grade (Senechal, 2006). Senechal (2006), demonstrated the relation between storybooks and 

home literacy exposure, each being different, storybook exposure did not have a significant 

influence on literacy skills as students got older, whereas literacy exposure at an early age 

effected later reading outcomes in children.  

There are different ways that literacy is brought into the home of young children, these 

different ways of bringing literacy into the home has different effects on the literacy learning of 

that child throughout their education (Senechal, 2006). There are benefits to young children 
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being introduced to storybooks, results show correlation between vocabulary development and 

storybooks, however, storybooks are not related to the development of phoneme awareness in 

young children and do not relate to their comprehension skills later in their academic career 

(Senechal, 2006). For phoneme awareness and comprehension development students must be 

engaged in parent teaching literacy skills at home (Senechal, 2006).  

 Roberts (2008), examined the effects of storybook reading at school and storybook 

reading at home and the influence of English vocabulary acquisition. In preschool aged children , 

storybook reading is one of the most recommended practices used to build language and literacy 

in children (Roberts, 2008). Teaching parents and caregivers of students is important for the 

teaching of high-quality storybook reading for language development in students, high quality 

storybook interactions are beneficial to vocabulary acquisition and language development 

(Roberts, 2008). Roberts (2008) suggests primary language storybooks have an influence on 

second-language word learning. Bringing literacy and storybook reading into the home is a 

culturally responsive approach to teaching. Students can read any type of storybook at home, in 

any language to promote literacy development. Storybooks can bring many types of culture into 

the home and can also be a way to bring culture into the classroom.  

 Roberts (2008), conducted a research in which forty-four preschool children from a low 

socioeconomic status, in a state funded preschool in California were chosen to participate. Of the 

children selected, different backgrounds were selected, Hmong (48%), Spanish (32%) and 

English (20%) (Roberts, 2008). The study aimed to determine the benefits of storybooks in 

vocabulary development. Students ranged from English proficient to Spanish or Hmong being 

their primary language. The preschool did not consist of teachers who were bilingual in Hmong, 

however, an English dominant Spanish-English bilingual and a Spanish dominant English-
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Spanish bilingual were present in the classroom. Students in the study participated in reading 

experimental storybook selections, some storybooks promoted vocabulary engagement more 

than others (Roberts, 2008). Children in the study would be presented with a book, tested on the 

vocabulary prior to taking the book home and after having the book at home as well as when 

receiving in class instruction on the book. These scores were used to determine the reliability of 

storybooks for vocabulary development and in which setting the use of storybooks was most 

beneficial. Families were involved in the book selection process; a survey was sent home to the 

family/caregiver of the students. The survey determined the primary and second language 

resources that were used in the home of the children and the family’s participation in the 

storybook reading program with the child (Roberts, 2008). The relationship in parent 

involvement was impacted by distribution of primary language books or English language books. 

Families who received books in the primary language reported more book reading than those 

who received English language books to read at home (Roberts, 2008). The study provided 

evidence to support that students who received primary-language books to read at home scored 

better on English word recognition activities than students who read English books at home 

(Roberts, 2008). There was a significant impact on language development for students who read 

at home for vocabulary testing, scores increased. The results lead to the conclusion of storybooks 

read at home in the child’s primary language has a positive impact on the English vocabulary 

development of the students.  
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Chapter 3: Description of the Product and Tools 

 In this chapter I will present a professional development presentation about strategies to 

be implemented into the classroom and a rationale for improving reading strategies implemented 

into the general education classroom for ELLs. For the purpose of this capstone project the 

professional development will be a webinar in which I describe three different strategies, their 

effectiveness and ways they can be implemented into the classroom. I have witnessed that 

students are often lost during reading time, ELA and reading centers, in their classrooms. 

Teachers need to be aware of the variety of strategies that could be implemented into the general 

education classroom to help support ELL students during reading and increase their reading 

performance. The professional development will reflect the implementation of strategies found 

through research that have been successful in other classrooms to be tried by teachers in a school 

district on Long Island.  

 Through the professional development teachers and other school personnel will be 

engaged in a slideshow, through a webinar, that will lead them through different points of 

research and discuss the importance of the implementation of the following categories into 

classroom instruction for the success of our students. Teachers will be introduced to activities 

based on vocabulary use in the classroom, ways to support reading comprehension in the 

classroom, a cognitive strategy approach and the benefits of parent involvement in students 

reading and how to get parents to be more involved.  

Description of the Professional Development 

 The professional development will be presented to teachers of the LI Middle School 

professional development day on August 27, 2021, the presentation will be done virtually 

through a VoiceThread presentation (Appendix F) with live Google Meets for questions to be 
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answered. The professional development will take place over the course of two days. Teachers 

will be asked to sign in ton their email to watch the webinar that will be held via Google Meet to 

be presented with strategies to use in the classroom on the first day of the development training. 

Start time for the professional development will be 8am and we will finish at 12pm. This time 

will allow me to discuss the strategies researched and provide teachers with a presentation 

describing the strategies and giving examples of the strategies implemented into the classroom. 

We will discuss the importance of vocabulary, ways to support reading comprehension, a 

cognitive strategy approach, and the use of parent involvement to improve  students reading in 

the upcoming school year. We are doing this professional development with the goal in mind of 

improving existing classroom practices rather than replacing them.  

 On the second day of the professional development teachers will be asked to join a meet 

with their grade level colleagues. They will determine the strategies they feel will work best for 

their students and add them in to their lessons, teachers will discuss strategies they have used in 

the past in comparison with those they have been introduced to. The goal is for them to discuss 

the similarities and what they can change to improve their classroom interventions to better 

support the needs of their ELL students based on the professional development they have 

attended.  

 Teachers will watch a slideshow presentation and be provided with handout materials, 

attached as a PDF, to support the presentation. Teachers will also be provided with worksheets, 

in PDF format, that can be used in their classrooms to enhance their reading programs for ELLs. 

In the following sections of the chapter, I will further discuss each individual category, its 

importance, how it can be used and how it resolves the problem of the lack of reading support for 

ELL students in the classroom.  
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Vocabulary in the Classroom  

 Vocabulary is a very important skill for all students but especially ELLs as they begin to 

emerge and explore in their target language. One technique that can be used in the classroom to 

close the vocabulary gap would be the use of English-Spanish cognates. However, students must 

be taught how to recognize these cognates. Cognates allow students to recognize the word, make 

a connection between the two languages and keep up with the content as well (Montelongo, 

Duran & Hernandez, 2013). In the elementary level classroom, cognates can be found in 

children’s books that are being read. This is an opportunity to bring the teaching of cognates into 

a lesson. As the teacher, point out the cognates. Allow students to explore the cognate and 

determine the meaning of the word in their language as well as what it means in the target 

language. Through this strategy we are teaching our students how to recognize cognates as well 

as the benefits of doing so. There is such a thing as false cognates. These false cognates could 

make things tricky for ELLs (Montelongo, Duran & Hernandez, 2013). Teachers must teach the 

students that false cognates exist as well as how to decipher between a real and false cognate. 

One way we can teach our students to identify a real or false cognate would be for them to use 

the words surrounding the cognate to help them. For example, teachers can ask students does the 

sentence still make sense with what they believe the word means? Another effective way for 

students to identify the difference would be through the use of the pictures to help them identify 

the word.  

It is often that when we are teaching elementary level students that the books we are 

using have illustrations. These illustrations can be helpful in the identification of a true or false 

cognate when reading (Montelongo, Duran, & Hernandez, 2013. Bringing cognates into the 

language development process can be useful for emerging ELLs who are exploring the target 
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language while still working to keep up with content. Cognates can be a useful strategy for 

vocabulary if their identification is taught properly by the teacher (Montelongo, Duran, & 

Hernandez, 2013. 

The use of cognates is an effective way to bring vocabulary instruction into the classroom 

in a way that is useful to ELLs in the classroom. It is a step in the right direction toward 

benefiting and supporting ELL students within the classroom among English proficient peers. 

Teachers will be introduced to the use of cognates in children’s literature though an activity in 

which they explore the cognates themselves. Teachers will be given English and Spanish 

cognates and identify the word and meaning based on the picture given with the cognate 

(Appendix D). Teachers will work in groups to identify the meaning of the word to put the 

strategy to use. Teachers will also be given a worksheet format that will allow them to break 

apart vocabulary words and dive deeper into vocabulary to enhance understanding of the word 

and how to use it(Appendix E).  

Supporting Reading Comprehension 

 A strategy to try in your classrooms to support reading comprehension would be the use 

of conversation talk with the students about their reading. Terantino and Donovan (2021), 

suggest this method as a successful way to foster reading comprehension in students. Since there 

may not be enough time during reading, ELA time, for this individual conversation to take place 

between the teacher and the student, it is possible that the teacher can allow time for students to 

talk with a peer, regardless of English proficiency. It is suggested that teachers make 

conversations a part of their reading centers if applicable in their classroom. The conversation 

that takes place could take place during different ELA instruction time, such as, reading, reading 

centers, and even during writing instruction. Conversations about literacy could be beneficial to 
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the students mostly during ELA centers. During centers, the teacher will have an opportunity to 

meet with multiple students on one given day, allowing for the teacher to meet with more 

students on a weekly basis.  I will introduce an idea of setting up these conversations to take 

place in a rotation. It is important that the conversation taking place does at some point take 

place with a teacher to ensure it is working for all students. It could be beneficial for the teacher 

to meet with one to two students per reading period to have a quick conversation about the 

reading with that student. Conversation can take place during independent reading time for the 

day, the teacher can pull aside one student at a time and quickly conference with them about their 

story.  

 Throughout the conferring process students are playing an active role in their learning 

process, as they are engaged and thinking about their story as they verbally discuss with a peer or 

the teacher (Terantino & Donovan, 2021). During conversation, questions are flowing naturally 

which foster children’s thinking to take place naturally as they discuss their stories. 

Conversational inquiry is beneficial to ELLs in that ELLs who are not proficient in writing in the 

target language but can speak the target language can better display their understanding of a 

story (Terantino & Donovan, 2021). Teachers will be given questions to ask during reading to 

engage students in meaningful conversation about the text. Teachers will be taught ways to 

assess the conversation to gain an understanding of student’s comprehension through 

conversation about the text.  

 Another effective strategy to use in the classroom for struggling readers or students 

struggling with reading comprehension skills would be the response to intervention (RTI) model. 

RTI can be successfully implemented into a classroom of diverse learners (Orosco & Klinger, 

2010). In order for RTI to be a successful resource to use in the classroom it is important that 
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teachers implement it correctly into their classroom. This professional development will 

introduce teachers to the different tiers of RTI and how to implement them into the classroom. 

RTI has three tiers: Tier one is where teachers are responsible for providing extra support to the 

student in their reading, tier two requires the teacher to support students in small group 

instruction and log data to monito the progress of the student, and tier three requires additional 

support, possibly from a special teacher either in or outside of the classroom (Orosco & Klinger, 

2010)..  

 Teachers must remain positive through the implementation of this strategy, with a 

positive mindset comes positive outcomes (Orosco & Klinger, 2010). RTI allows teachers to 

implement intervention strategies for students within the classroom before they begin to receive 

special reading services. These tier one interventions are important as they keep students in the 

classroom and just provide them with support through their reading process, these are typically 

delivered to the whole class (Orosco & Klinger, 2010). Tier one strategies are used to support all 

learners within the classroom. Tier Two is where students begin to be pulled for small group, 

specialized instruction to help them meet requirements and standards (Budziszewski, 2012).   

 Through RTI English language learners can be supported within the walls of their 

classroom. However, even with modifications and extra support tier two interventions may be 

necessary in order to meet the unique needs of the English language learner population 

(Budziszewski, 2012).  Through small group interventions taking place in the classroom more 

needs are being met within the classroom, allowing for students to feel less secluded than their 

English-speaking peers (Budziszewski, 2012).  Teachers will be introduced to the benefits of 

RTI instruction for ELLs in their classroom and learn techniques to help them implement the 

strategies into their classroom practices. They will engage in implementing these strategies after 
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discussing with grade level colleagues’ methods they have previously used in the classroom and 

ways they can improve those methods to better support ELL students in the classroom.  

Cognitive Strategies Approach  

 There are studies that relate reading and writing, demonstrating a significant relation 

between the two and how they work together. The readers toolkit is used by Olson and Land 

(2007), provides students with a combination of reading and writing. The toolkit provides 

students with an opportunity to activate their knowledge without heading in a specific direction, 

it gives students the freedom of choice in their learning (Orosco & Klinger, 2010). The 

scaffolding it provides is important for teachers to understand in order to successfully implement 

it into the classroom. Teachers will be introduced to the toolkit, given examples of ways it had 

been implemented successfully into the classroom and provided with instruction on how they too 

can add it to their reading and writing blocks in the classroom.  

 Teachers will be given worksheets with the toolkit on them (see Appendix A). The toolkit 

will be provided to teachers and they will be introduced to the benefits and how it can be used in 

the classroom. They will then proceed to find a way to fit this into their daily reading and writing 

instruction in a way they feel will work best for their students.  

Parent Involvement 

 Parent involvement is important for any learner’s development. Parents play a key role in 

their child’s education and studies have shown that parent involvement has a positive effect on 

student learning outcomes (Zambrana, et. al., 2019). Through professional development teachers 

will learn about the benefits of parent involvement and ways they can get parents more involved 

in literacy at home. Teachers will be told about the importance and the significant impact 

research has shown on positive parent literacy engagement prior to school for young students. 
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Zambrana, et. al., (2019), show students who are involved in literacy programs at home show 

higher reading skill abilities than their peers who are not involved in literacy at home. Finding 

ways to incorporate at home literacy skills for students within a k-4 school will be the goal of the 

professional development. Beginner literacy skills can be enhanced through at home literacy 

learning (Zambrana, et. al., 2019). Teachers will learn about the different factors involved with 

an at home literacy parents and techniques to help break language barriers that exist for parents 

in order to bring literacy skills into the home regardless of first language.  

 English language learners are at an immediate disadvantage when it comes to literacy 

skills in comparison to their native English peers, such as, vocabulary, phonics, writing and 

organization of words. Then factor in parent engagement in diverse language homes (Caesar & 

Nelson, 2013). With the availability of home literacy programs introduced to parents, the amount 

of parent involvement could potentially rise, which could result in an increase of improved skills 

among ELLs in the classroom (Casesar & Nelson, 2013). Teachers will brainstorm effective 

ways to engage parents in literacy programs that will support student learning in the classroom 

and at home.  

Intended Outcomes 

 I have several intentions for positive outcomes as a result from the professional 

development that will take place, based on findings from the research studied in Chapter 2 of this 

paper. The goal is that the professional development will provide all staff with the tools 

necessary to carry out the implementation of new strategies in their classroom. Teachers will 

have a better understanding of methods used in classrooms that have been successful in teaching 

ELLs. The teacher me will be able to successfully involve more parents in home reading 

programs to support student’s education at home which will transform their learning experiences 
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in the classroom. Teachers will be able to use a variety of vocabulary strategies to engage their 

students and support their reading in the classroom. Teachers will learn ways to support reading 

comprehension of their students in the classroom during reading time. They will be provided 

with strategies and methods to use in their instruction that will increase support of reading 

comprehension for ELL students. The problem of implementing strategies into the classroom to 

support ELL students will be identified through the professional development and changed as the 

knowledge of teachers on methods to use in their classroom increases. Teachers will also be able 

to involve parent more in student learning while at home through programs that bring literacy 

into the home in a way that all parents can participate. These are the intended goals of the 

professional development session.  
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Chapter 4: Conclusion 

 This capstone project has explored a variety of strategies to implement into the classroom 

along with evidence to support the use of these strategies in the classroom as a meaningful and 

effective way that supports ELL students learning. The lack of proper support for ELL students 

in the general education classroom could result in lack of student motivation and willingness to 

learn content and language in the classroom (Staff, 2021). This project has also included the 

importance of parent involvement in literacy programs and the use of literacy programs outside 

of school and in the home as beneficial to students (Senechal, 2006). The strategies along with 

parent involvement were culturally responsive and met the needs of the variety of English 

language learners we see in our general education classrooms. Finding ways to teach teachers 

about the importance of supporting this unique population is crucial for the success of reading 

programs implemented along with the English language learners and their language 

development. From the themes of discussion several questions lead me in the research process, 

such as:  

What strategies can be implemented into the classroom to support vocabulary 

development in English language learners?  

How can teachers involve parents in their student’s literacy learning process? 

What are the benefits of parent involvement in literacy development? 

How can teachers support reading comprehension in the classroom? 

Throughout this chapter, the literature that was researched will be summarized and  

concluded. Then, suggestions for implications and further research on these areas will be made.  

Summary 
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A various amount of studies has been thoroughly reviewed about the different strategies 

used to support ELL students in their general education setting. Each research that has been 

studied through this capstone projects showed positive results from the implications of the 

strategies implemented into the general education classroom to support English language 

learners. For vocabulary, the use of cognates in the general education classroom were an 

effective way to support language development for ELL students (Montelongo, Duran & 

Hernandez, 2013). Vocabulary is an important component of reading success for children, 

specifically for English language learners (Leacox & Jackson, 2014). Through vocabulary 

instruction students are learning the components of the target language, cognates help students to 

make connections between their native and target language (Montelongo, Duran & Hernandez, 

2013). The results from the study of the use of cognates to teach vocabulary to beginner English 

language learners concluded, picture books were excellent resources of English-Spanish 

cognates (Montelongo, Duran & Hernandez, 2013). Vocabulary is essential to language 

development to academic success, which in turn means the use of cognates to teach vocabulary is 

important.  

One conclusion drawn from the research was the support of reading comprehension in the 

general education classroom is important in order for students to become successful in their 

learning environment. Through the use of students engaging in conversation with peers or the 

teacher about the text, their comprehension skills would improve. The research done by 

Terantino and Donovan (2021), suggests this student-centered approach could improve student’s 

comprehension scores regardless of language background and development.  

Another conclusion drawn from the research was the use of the toolkit presented by 

Olson and Land (2007), suggests improvement in students reading and writing abilities. The 
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toolkit allows students to take charge in their reading and writing. Students begin to use their 

reading knowledge for their writing and they use their writing knowledge when they are reading. 

The toolkit allows reading and writing to be scaffolded for English language learners. (Olson & 

Land, 2007). Students are in charge of choosing the strategies they wish to use, they become 

responsible for their learning. Through the use of this toolkit students are in charge of their 

learning which creates a path of academic success for students (Olson & Booth, 2007).  

Lastly the professional development entailed the use of parental involvement to support 

literacy learning in English language learners. Literacy plays a major role in language 

development and when a strong literacy foundation is built at home literacy success in the 

classroom is evident (Zambrana, et. al, 2019). When students begin to read, it is evident that 

students literacy development is further along when they are engaged in literacy at home than 

when they are first introduced to it in a school setting.  

Implication for Teaching 

Teachers can apply the variety of strategies into their classrooms to support student 

learning, language development and parent involvement, such as, storybooks at home, engaging 

literacy programs at home, etc. Strategies have been introduced and reviewed in order to be 

successfully implemented to support English language learners in the general education 

classroom. Teachers will use their knowledge of the strategies presented to them, to support ELL 

students in their classroom during the upcoming school year. Teachers will use what works best 

for their students, and be aware that changes may be necessary to meet the needs of all students. 

Teachers will find ways to implement the cognates, comprehension strategies and parent 

involvement into future classrooms they have. This knowledge can then be applied to meet the 

needs of their students and increase students reading comprehension, vocabulary skills and 
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writing through the use of strategies implemented into the classroom. With the knowledge of 

strategies that have worked for other teachers, along with their knowledge on strategies that have 

been used in the past, teachers will be able to identify ways to implement the strategies discussed 

in this project into their classrooms successfully. Teachers will benefit from the use of this 

professional development in many ways. Mainstream classroom teachers will be able to better 

support ELLs through all content areas, regardless of the TESOL teacher that pushes into the 

classroom for most likely only one period per day. Classroom teachers will have access to tools 

to help students succeed in the general education classroom. ENL teachers will also benefit from 

learning about strategies that can be used in the classroom to enhance and support ELL students 

in the mainstream classroom. ENL teachers will get a better look at the daily instruction for all 

content areas and learn ways in which they can help support ELLs and their mainstream 

classroom teachers differently.  

Implications for Student Learning  

 Students will benefit from the strategies their teachers implement into the classroom 

based on the research and professional development they have gone through. The students will 

be given support from their teacher by the strategies that were discussed during professional 

development. Through the use of these strategies being implemented into the classroom, students 

will show an increase in reading scores, and testing scores overall (Zambrana, et al., 2019). The 

goal is for students to build a strong relationship with reading and continue to push for success 

while in the setting that is most comfortable to them. Students will also be introduced to literacy 

at home due to teachers having knowledge on the importance of getting the parents involved 

with student learning.  
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Students will be provided with instruction on vocabulary support through the use of 

cognates between their native and target language to support language development 

(Montelongo, Duran, & Hernandez, 2013). Students will be introduced to the cognates that exist 

between the English and Spanish language. Teachers will provide students with the list of 

cognates between the two languages and teach them ways to identify false and true cognates. The 

recognition of false cognates is important for and English language learner to understand in order 

for them to identify these false cognates in their reading (Montelongo, Duran, & Hernandez, 

2013).  

 Students will be introduced to the writing toolkit as something they can use to monitor 

and track their language process in both reading and writing. Students will benefit from the 

writing toolkit in that, they will be in charge of their learning experiences. The students will 

become responsible for their language development and reading comprehension skills through 

writing demonstration.  Students will be introduced to the importance of combined reading and 

writing through the use of the toolkit (Olson & Land, 2007). Students will be introduced to the 

toolkit and how to properly apply it to their instruction in the classroom. Students will be taught 

how to take responsibility for their reading and writing (Olson & Land, 2007).  

Recommendations for Future Research  

 The professional development will grow the knowledge of the teachers in my school 

district and prepare them to better support English language learners within their classrooms. 

However, there are more strategies that can be discovered and tried in the classroom to meet the 

growing needs of students in the classroom. Further research in topics such as parent 

involvement, and ways teachers can break barriers that exist between them and their students’ 

parents could create success for students in the classroom. It is recommended that teachers talk 
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among other colleagues and  continue to research a variety of ways to engage parents in their 

child’s learning regardless of the language spoken at home. More professional development can 

be used to specifically target programs for parents as well as bringing parents to the school for a 

parent involvement seminar.  

 This seminar for parents would teach them about the importance of their role in their 

child’s literacy development. This seminar would be an effective way to bring parents to the 

school, allow them to meet their child’s teacher and become comfortable with the school setting. 

Teachers can lead the parents of students in samples of ways to incorporate literacy into the 

home setting as well as reasons that support literacy in the home. Teaching parents about the 

importance, along with strategies and tools to help them at home, may increase the number of 

parents who engage in literacy activities with their children at home. With this parent night 

hosted by teachers, the school may see an increase in reading scores among all students whose 

parents play an active role in their literacy development.  

 For future research, it would be useful to see how these strategies effected different grade 

levels of English language learners. It would also be productive for future research to be 

conducted to further explain long term benefits of parent involvement and how reading 

comprehension skills that are developed in early literacy programs continue to benefit students as 

they reach higher grades. This research would be helpful in preparing teachers and giving reason 

for them to want to implement these strategies into the classroom. While short term effects that 

are positive, increase consideration for use, research that shows benefits for year to come for the 

student is likely to spark more interest.  

Final Thoughts  



Improving Reading Strategies for English Language Learners 39 

The strategies to be implemented into the classroom are flexible and can be implemented 

into existing classroom strategies to enhance the learning experience of the English language 

learners in the classroom. The strategies discussed in many of the articles that were looked at 

through a critical lens helped to determine the importance of supporting ELLs in the general 

education classroom. The different types of strategies used by researchers to support ELLs in the 

general education classroom benefit ELLs in a variety of ways. Each article that has been read 

demonstrated successful implementation of strategies that were effective and resulted in 

improvement for the ELL population. Further research, however, is possible on strategies to 

implement into the classroom and use to support the ELL population in the general education 

classroom. Thus, the implementation of strategies to support language development, and reading 

skills vital to the success of the English language learners in our classrooms.  
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Appendix A 

Readers and Writers Toolkit 

 

 

 

(Olson & Land, 2007) 
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Appendix B 

RTI Tier Example 

 

 

Robinson, K., & Hutchinson, N. L. (2016). Tiered approaches to the education of students with 

learning disabilities. LD@school. https://www.ldatschool.ca/tiered-approaches-to-the-

education-of-students-with-learning-disabilities/.  
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Appendix C 

Model from the Pathway Project 

  

(Kim et. al, 2011) 
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Appendix D  

English-Spanish Cognates List  

 
 

English/Spanish cognates: Transportation: Spanish cognates, COGNATES, Spanish sentences. 

 Pinterest. (n.d.). https://www.pinterest.com/pin/88242473924165614/.  
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Appendix E 

Vocabulary Word Organizer 

 
 

Definition of Word                                     Synonym for Word 

 

 

 

Write a Sentence  

 

 

 

                                         Draw a Picture 

 

 

 

 

 

 

 

 

 

 

 

 

WORD 
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Appendix F  

Professional Development Slides  

Slide One  

 

Slide Two  

 

Improving Reading Strategies 
Denise Bovino 

EDI 722

Professional Development Training

Professional 
Development 

Agenda

§ Day One:
§ Introduction (8-8:15)

§ Purpose (8:15-8:45)

§ Problem (8:45-9:00)
§ Vocabulary (9:00-10:00)

§ Importance, strategies, implementation

§ Reading Comprehension (10:00-11:00)
§ Importance, strategies, implementation

§ Parent Involvement (11:00-12:00)
§ Importance, methods, ways to implement in 

classroom and at home literacy practices

§ Day Two:
§ Putting together of new knowledge of different 

strategies to implement in classroom for upcoming 
school year with grade level colleagues 
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Slide Three 

 

Slide Four  

 

 

Reading 
Strategies 
Rationale 

§ The goal is for teachers to walk away being 
able to understand and implement different 
reading strategies into their classroom 
lessons and provide diverse students with 
equal learning opportunities 

§ Learning about implementing strategies that 
are culturally responsive for all students 

§ Learning about the importance of vocabulary, 
parent involvement and strategies to support 
reading comprehension in students and how 
these components can be beneficial to all 
students 

What can 
teachers do to 
improve the 

strategies in their 
classroom?

§ Try new things in your classrooms 

§ Use a variety of different strategies and 
materials 

§ Know your students, find strategies that 
best meet the needs of your students as 
individuals in the classroom. 

§ Observe the strategies you are using and 
discover what is working and what is not 
often and make changes as necessary. 
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Slide Five 

 

Slide Six  

 

 

Vocabulary in 
the Classroom: 
The Importance

§ Important for improving language 
development. Vocabulary allows students 
to think and learn about different words 
and enhance their speaking, listening, 
reading and writing skills 

§ Vocabulary is an important skills to assist 
in the development of reading 
comprehension (Montelongo, Duran, & 
Hernandez, 2013). 

§ Vocabulary is also crucial when learning 
a second language.

Vocabulary in the 
Classroom: 

English-Spanish 
Cognates

§ Using cognates in the target language and 
first language of students. This is a skill that 
needs to be taught (Montelongo, Duran, & Hernandez, 

2013). . 

§ Introduce students to different cognates and 
first demonstrate how to identify and 
determine if the cognate in fact is true 

§ Teach students about false cognates and how 
they can identify them. 

§ Teach students to uses images and 
surrounding text to determine a true or false 
cognate (Montelongo, Duran, & Hernandez, 2013). . 
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Slide Seven  

 

Slide Eight  

 

 

Vocabulary in 
the Classroom:

You try

§ Look at this worksheet (on next slide). 
Notice the cognates between 
transportation systems in English and 
Spanish

§ Teachers will also look at an organizer for 
introducing new vocabulary words (also 
attached)

§ The activities you try today, will be ones 
that hopefully you try with your students 
in the classroom. 

English/Spanish cognates: Transportation: Spanish cognates, 

COGNATES, Spanish sentences. Pinterest. (n.d.). 

https://www.pinterest.com/pin/88242473924165614/. 
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Slide Nine 

 

Slide Ten  

 

 

Supporting 
Reading 

Comprehension:
The importance 

§ Reading comprehension is a skill that sets 
the foundation for success in the 
classroom (Terantino & Donovan, 2021). 

§ Strategies can be used to strengthen 
reading skills in students and enhance 
their reading abilities and 
comprehension (Terantino & Donovan, 
2021). 

§ Through the use of response to 
intervention students can be supported in 
whole group or small group instruction 
based on their needs. 

Supporting 
Reading 

Comprehension: 
Strategies 

§ Phonological based remediation: 
§ Focuses on word attack and word identification for 

struggling readers (Lovett et. al., 2008). 

§ Used to grow reading skills and improve reading 
comprehension in students who are struggling.

§ Conferring with students: 
§ Engaging in conversation with students about their 

reading (Terantino & Donovan, 2021).

§ Improves reading comprehension as they engage 
in conversation about what they are reading and 
answer questions that build comprehension skills

§ Response to Intervention:
§ Multiple tier intervention strategy. Can be used in a 

variety of ways to implement strategies and 
materials into the classroom for students at 
different levels (Orosco & Klinger, 2010). 
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Slide Eleven  

 

Slide Twelve  

 

 

Supporting 
Reading 

Comprehension: 
Implementation

§ Phonological based remediation
§ Teaching of phonics to struggling students. 

Teaching word attack strategies and introducing 
students to strategies they can use to help them 
when it comes to figuring out a word they do not 
know when they are reading. 

§ Conferring with a Student 
§ When a student is reading, pull them aside for 

a one-to-one conversation about the story 
they are reading. You will be able to 
determine a students understanding of the 
text through the conversation. 

§ Conversation may take place between teacher 
and students or students with a peer 
(Terantino & Donovan, 2021). 

Supporting 
Reading 

Comprehension: 
Implementation

§ Response to Intervention 
§ Depending on the needs of the 

students, try whole group instruction. 
See how students are responding to 
prompts that are given in whole class 
discussions and see if there is 
improvement in reading abilities. If no 
progress seems to be evident, pull 
small groups.

§ In small groups, introduce strategies 
to improve reading and meet the 
individual needs of students on a 
smaller level. 
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Slide Thirteen  

 

Slide Fourteen  

 

 

Reading and 
Writing Toolkit 

Parent 
Involvement:
Importance  

§ Literacy that starts at home and is brought 
into the classroom is very beneficial to 
students. 

§ Parent involvement enhances literacy 
skills in young learners (Zambrana et al., 
2019). 

§ For our English language learner 
population, access to effective home 
literacy programs impacts literacy 
development. At home literacy programs 
set students up for literacy success in the 
classroom. 
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Slide Fifteen  

 

Slide Sixteen  

 

 

Parent 
Involvement: 

At home Literacy 
Activities 

§ It is more than just reading books with children at 
home (Senechal, 2006).
§ However, this is an effective start, builds love for 

reading

§ Literacy exposure at home at a young age has a 
greater impact on future reading skills and 
abilities in children. 

§ Note: Storybooks are effective in that they 
introduce important vocabulary to students, 
however, they do not assist in the development of 
phonemic awareness in young readers. 

§ Storybooks read at home in the target and native 
language could help students vocabulary 
acquisition and influence their verbal use of the 
target language. 

Parent 
Involvement:

Ways to make it 
happen 

§ Build a relationship with parents of 
students 

§ Introduce parents to workshops that teach 
about home literacy learning (Zambrana, et. 

al., 2019). 

§ Send home literacy resources and 
materials for parents to use with the 
students, ensuring they have equal access 
to materials. 
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Slide Seventeen  

 

Slide Eighteen 

 

 

Wrap-
up/Tomorrows 

Events

§ We have discussed different strategies to use in the 
classroom to improve the reading of our students. Think of 
some useful strategies we have learned about in this 
professional development.

§ Are there any strategies you already knew about and how 
have they worked for you and your students in the past? 
Were they effective? If no, why do you think they were not 
effective?

§ Can anyone share some ways they have worked to involve 
parents in student learning? What are some effective ways 
you have personally done it, or experienced it done? 

§ Tomorrow’s Agenda: you will implement some of these 
newly learned strategies into your existing lessons. You will 
work with your grade level colleagues to discuss 
implementation of these strategies into the classroom.
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Appendix G  

Professional Development Presentation Video Link 

https://voicethread.com/share/18095295/ 


