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Abstract

In New York State, all students are required to pass Regents Exams to receive their degree. Two

of these Regents come from social studies content. Social studies is a subject that traditionally,

English Language Learners (ELLs) have struggled with due to the high linguistic demands,

difficult academic vocabulary, and a variety of other reasons. Consequently, many social studies

teachers are not prepared with the strategies needed to support ELLs. As the number of ELLs

continues to rise in New York State, this capstone is designed to provide and prepare secondary

social studies teachers to support ELLs in the social studies classroom, so they can pass their

regents. Therefore, this capstone examines the overarching questions: How can social studies

teachers help ELLs develop linguistic strategies and vocabulary to successfully pass high stake

tests, such as the Global and US Regents. This capstone outlines a four-session professional

development (PD) that provides social studies teachers with social studies specific strategies,

culturally responsive, social emotional learning strategies, and linguistic strategies that teachers

can use in the secondary social studies classroom to support and prepare ELLs to be successful.

The research in this capstone will provide secondary social studies teachers with the tools they

need to support their ELLs, but more research is needed to provide a clear connection between

these tools and high stakes testing results for ELLs.

Keywords: Social Studies, High Stakes-Testing, English Language learners, Social

Studies Strategies, Culturally Responsive Teaching, Social Emotional Learning, Linguistic

Strategies
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Chapter 1: Introduction

In New York State, high school students are required to pass five New York State

Regents Exams in order to graduate. Two of these high-stakes tests are social studies tests.

Students are required to pass both the Global History Regents and the United States History

Regents.  For general education students, this is a hurdle for them to receive their diploma. For

English language learners (ELLs), it is an uphill battle while they try to master the social studies

content, while learning it in a new language.

As a Global History teacher in a district with a high ELLs population, I have seen

firsthand ELLs struggle in the social studies classroom and on the state’s mandated high-stake

tests. Similarly, many social studies teachers struggle to find ways to provide the appropriate

support for ELLs. Therefore this capstone examines the overarching question: How can social

studies teachers help ELLs develop linguistic strategies to successfully pass high stake tests, such

as the Global and US Regents.

Significance of the Problem: How does this issue affect ELLs/Bilingual students?

According to data from New York State Education Department (NYSED, 2021) in the

2020-2021 school year there were 240,035 ELL students enrolled in K-12 schools and

approximately 86,547 of those students were at the secondary level. Additionally, the

overwhelming majority, 65%, of those ELLs are Hispanics or Latinos.

While all subjects provide challenges for our ELLs, Social Studies can be increasingly

difficult because of the high demand on writing and reading comprehension. Students need to

possess certain linguistic skills to be successful in the social studies classroom along with an

in-depth vocabulary. This is highlighted in social studies because, not only do students need to

possess a certain level of vocabulary to be successful, but they also must understand the Social
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Studies academic language. Social Studies contains many terms which have multiple meanings.

In real world English, the word may mean one thing, while in social studies it can have a

completely different meaning. These words are known as polysemous. Social Studies is filled

with polysemous. Examples in the Social Studies academic language include branch, party, or

house. In everyday life, the word party means a gathering or get together, while a branch is a part

of a tree. In social studies, a party is a group of people with a common political agenda, and a

branch is a division or wing of government. Therefore, it is essential for ELLs to have a mastery

of vocabulary to excel.

Social Studies requires students to read, write, and speak nearly every day in the

classroom. ELLs face many challenges in a subject that relies so heavily on linguistic dimensions

such as grammar, vocabulary, speaking, and listening. In any given class period, students may be

asked to read and analyze a primary source document, which requires reading comprehension

skills.  Then students will have to answer constructed response questions (CRQ). These types of

responses include, what is the point of view of the author or what is the purpose of this

document, and who is the intended audience.  Next, students may be asked to write a short

paragraph where they have to argue their own personal feelings using the previous document to

support their argument, and they may have to share what they wrote with the class and debate

opposing opinions with the rest of the class.

For instance, these learning experiences are designed to help students answer the 28

stimulus-based multiple-choice questions the Global Regents has, two sets of documents with

seven CRQs, and lastly an Enduring Issues Essay based on five documents to successfully pass

and graduate from high school (NYSED, 2019).
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Purpose

The goal of the professional development (PD) is to investigate and find strategies for

Social Studies teachers to help support their ELLs, so students can gain academic knowledge and

pass their high-stake tests. The audience will be Social Studies teachers at the high school level,

grades 9-12. Coming from a district with a high ELL population, teachers will have experience

working with these students. Teachers will also be familiar with the Global II and US History

curriculum. By the end of the professional development, teachers will learn strategies to assist

with the linguistic dimensions ELLs must attain in the Social Studies classroom to prepare them

for the New York Regents examinations.

This PD will take place after school four times throughout the school year. Teachers will

be expected to have their Chromebooks with them at every meeting and will be asked to work in

groups to analyze different strategies and discuss their experiences with the strategies in their

classroom. The first session will take place before the school year starts, as students are getting

ready to come back to school. The learning goal of the first professional development will be to

prepare and provide teachers with some strategies to work and develop students' linguistic skills.

We will then meet three more times throughout the year after school to assess how the strategies

have helped our ELLs and discuss how we can incorporate more strategies as we get closer to the

Regents.

The second session will take place at the end of the fall and the end of the first quarter.

The goal for this professional development is to check in with social studies teachers and have

them discuss with their colleagues how the strategies from the first meeting have been working

in the classroom. We will then introduce some new strategies to try out.

The third session at the end of the winter and middle of the third quarter. Here we will
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check in one more time before the final push to the end of the year and the regents. The learning

goal for the third PD is to once again collaborate, discuss, and reflect on the strategies from the

last meeting. In this professional development we will also include some high stake tests specific

strategies to help teachers get their students prepared for the regents.

The fourth session will be at the end of the year after the regents. This PD will serve as a

self-reflection. I will ask teachers to reflect back on their school year and think about their

progress and how they have grown as educators throughout the past year. Specifically, their

growth in supporting their ELLs. Then as a group, teachers will analyze regents results, discuss

strategies used in the classroom, reflect and collaborate with colleagues to plan for next year.

Summary

In this capstone, I address the overarching question: How can Social Studies teachers

help ELLs develop linguistic strategies to successfully pass high stake tests. Working at the

secondary level teaching students in a high ELLs population, I recognize the linguistic

challenges ELLs face as well as the demands teachers have to meet those challenges. This

capstone aims to provide educators tools and strategies to support ELLs’ academic needs and

prepare them for high-stake tests. In New York State, all students enrolled in Global History II

and US History are required to take and pass the New York Global or US History Regents as a

graduation requirement. The problem then becomes passing the exam which affects graduation

rates for ELLs across the state. ELLs are responsible for learning the social studies content,

while they are learning a new language. As educators we must support our students with these

linguistic challenges while preparing them to pass the Global History New York State Regents.

In this capstone, chapter two will examine research that presents strategies to promote

linguistic skills and vocabulary for ELLs. Chapter three will outline how I plan to present this
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information to the Social Studies teachers as a professional development. I will detail step by

step the process and material for the PD. Finally, Chapter four will present conclusions,

implications for students and teachers as well as recommendations for further research.

Additionally, Appendix A which will include Figures in the form of handouts and material for

the PD.



ELLS IN SOCIAL STUDIES 9

Chapter 2: Literature Review

This literature review presents research on strategies social studies teachers can

incorporate into their classrooms to help ELLs develop the linguistic and vocabulary skills

necessary to pass high stakes tests. This chapter will be broken up into four sections. Section one

will analyze social studies specific strategies that can be incorporated into the classroom. Section

two culturally responsive teaching and social-emotional strategies in social studies. Specifically,

helping students feel welcome in the classroom and having their cultures reflected in the

material.

Section three will examine linguistic strategies to help ELLs succeed in content area

classrooms. In this section, I will also analyze a strategy known as translanguaging and I will

discuss how this can be used in the social studies classroom with ELLS.  All of the sections will

discuss how all of these strategies can be used to help ELLs pass high stakes tests. As mentioned

above, the first section I will discuss is strategies that specifically relate to social studies content

and that can be incorporated in the social studies classroom.

Social Studies Strategies

Learning and reading in any content area can be a struggle for ELLs. Social Studies

presents an even greater challenge for ELLs for numerous reasons. Some of these reasons,

especially at the secondary level, occur if a student is new to the country because they are not

familiar with the culture and lack the elementary level background knowledge that can be helpful

for secondary social studies (Szapara, 2007). Many ELLs also struggle with the difficult

vocabulary demands necessary to comprehend social studies content. For instance, social studies

contains many complex academic words that are not used in the everyday world (Zhang, 2017).

Social studies also relies on both primary and secondary sources to teach content. Therefore,
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students  must be able to analyze, interpet, and be able to pull out information from these

sources. Primary sources in their nature come from the past. This is an important consideration

since these sources usually contain formal and archaic language ELLs may struggle to

understand and evaluate to formulate their own interpretations (Cruz & Thornton, 2012). Along

with a reliance on lecturing and heavy demands on students reading and writing, there are many

potential areas for ELLs to struggle in the social studies content area.

This section will analyze numerous authors who have introduced social studies strategies

to help ELLs overcome these challenges. The next section of this literacy review will examine

culturally responsive teaching and social emotional strategies. I will discuss these strategies more

in depth in the next section, but it is important to mention one here, because it will help

incorporate these social studies strategies into the classroom and allow them to be more effective.

According to Gupta (2019) the strategies that will be discussed in this section to be

effective, social studies teachers must follow these seven basic principles. Gupta research was

formed on the claim that “building on learners’ background by providing comprehensible input

and multiple opportunities for interactions is the key to second language proficiency” (p. 50).

The author identifies principle one as understanding our students and knowing their motivations

to learn a second language. Understanding where students come from and who they are as people

outside of the classroom. This way we know when to incorporate which of these strategies, that I

will discuss going forward, that we should use in the classroom based on our students' needs.

Principle two, create a comfortable and welcoming learning environment. Where there is low

pressure and students are willing to practice their target language and take chances. Once these

two principles are in place, teachers can build on our students' prior knowledge, which is

principle three, according to Gupta (2019). Principle four, provide comprehensible input, which
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allows the message for students to be more understandable. Principle five, provide them with

opportunities and routes where they can practice receiving input and output. Principle six,

conduct assessments and provide feedback for ELLs to keep them updated on their progress. The

last principle is to provide multiple modalities and avenues of learning. The author recommends

providing students with images, videos, audio, social media platforms, etc.

Providing Visual Support

Expanding on the seventh principle, Cruz and Thronton (2012) researched the importance

of using visuals in the social studies classroom to support ELLs. Their research presents

numerous different types of visuals and strategies that can easily be incorporated into the social

studies classroom at the high school level. Through these different visuals, Cruz and Thronton

(2012) argue that content can become more accessible to ELLs. On the contrary, Zhang (2017)

argues that in social studies, visuals are not enough for concept words such as “freedom or

democracy” (p. 205). Zhang argues visuals and graphic organizers, which will be explored more

in Cruz and Thronton, do not provide enough scaffolding for ELLs. Zhang’s argument will be

explored more in section two, when discussing linguistic and vocabulary strategies.

Cruz and Thronton (2012) argue that visuals can help support students of any age and

level, but especially ELLs. In their article the researchers introduce many different types of

visual strategies that can be used in the social studies classroom. One of these strategies is

picture dictionaries or picture books. At the elementary level, picture books are a staple to help

students. The authors argue that these picture books can be used in the secondary social studies

classroom to support ELLs. The authors explain how these pictures can help students by giving

them a visual of terms to allow them to better understand the vocabulary. Similar to historical

pictures. Pairing a difficult primary source text, with a primary source document, can not only



ELLS IN SOCIAL STUDIES 12

help ELLs better understand the text, it also provides a window into the past to increase

engagement. It can serve both to develop students' analytical skills and allow them to create their

own account of the past. The same goes for paintings or illustrations for the time period being

studied. A global history example, could be to have students analyze art during the Middle/Dark

Ages and during the Renaissance to compare and contrast the time periods. Szpara and Iftikhar

(2007) suggest using illustrations and paintings with a strategy known as a gallery walk. Having

these images up around the whole room and having students walk from image to image analyze

and answer guided questions based on the images.

Likewise Cruz and Thornton suggested incorporating Political Cartoon and Propaganda

Posters into instruction. This strategy is one that all social studies teachers should incorporate,

especially Global History and US History teachers, because the New York State Regents

constantly use these times of images.  Practicing analyzing political cartoons may be helpful to

ELLs who may come from autocratic countries, because the idea of questioning and critiquing

the government may be new. A good way to lessen Zhang’s critique can be to provide cartoons

with guiding questions to help ELLs understand complex topics in social studies more than a

lengthy text could. Similarly the authors also suggest using charts, graphs, and artifacts to teach

vocabulary. Moreover, providing real objects can give students a concrete example of an abstract

concept.

Another strategy proposed by Cruz and Thornton (2012) and Brown (2007) is the

importance of using graphic organizers. Brown (2007) recommends using the graphic organizer

as a concept map to help students prepare for a reading or just the topic as a whole. Using a

graphic organizer can point out the most relevant information, so ELLs do not get caught up in

text heavy readings they may overwhelm them. Cruz and Thornton present similar arguments.
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These authors explain how graphic organizers “arrange and present content visually” (p.107).

This allows ELLs to focus their attention on the most important aspects of the lesson. Brown

(2007) goes even further when suggesting that teachers provide ELLs with an outline of the unit

as a whole. This way students are aware of big ideas before starting the unit and also allows them

time to look up vocabulary they are unfamiliar with in the outline.

Brown (2007) and Szpara and Iftikhar (2007) present a strategy of providing ELLs with a

simpler version of the test, with more basic vocabulary. This will allow ELLs to comprehend the

social studies content and give them the background information they will need to then move on

to working with more complex texts. However, a possible issue with this strategy is running the

risk of causing the ELLs to feel isolated and different from the other students in the classroom.

Especially in an ICT inclusion classroom.

Planning Strategies for ELLs

In this section so far, many different strategies using visuals to support ELLs have been

examined. Next, I will analyze some strategies for how to execute these visuals in a lesson plan.

In their article, Spzara and Ifitkhar (2007) analyze many different activities and strategies to

support ELLs and their learning in the social studies classroom. One of these strategies is to

incorporate cooperative learning groups or partner work. ELLs may not feel comfortable

speaking or answering questions in front of the whole class. Working in small groups or with a

partner gives them a chance to practice their speech and what they are going to say before they

have to answer in front of the whole class. Pairing students of similar background and language

can allow them to first work through difficult content in their primary language and then work

together to transfer over to the target language. However, a possible issue with these strategies,

especially in learning groups, is that it is hard to know how much work the ELLs are actually
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doing. It is possible if they are grouped with a general education student, that that student could

do the majority of the work and the rest of the group is just copying them.

In addition, the authors present another strategy known as role playing or reenactment.

The teacher would provide students with a concept, time period, or historical figures and students

using their knowledge of the topic would have to come up with a script and put on a

performance.This can allow for the time period and figure to come to life for ELLs. While this

strategy can help ELLs better understand a topic and historical figures, on the other hand it is

possible ELLs would not feel comfortable getting up in front of the class and putting on a

performance.

Teaching Study Skills

While the strategies above provide teachers with specific activities and instruction to use

in the social studies classroom, Fisher and Frey (2017) introduce study skills that can help ELLs

prepare for the New York State Regents. Fisher and Frey (2017) claim that teaching study skills

is a lost art in education today, but they contest that these skills incorporated into the classroom

can provide students with skills that will last them a lifetime and can be used in any content area.

The authors broke down study skills into three categories: cognitive study skills, metacognitive

study skills, and effective study skills.

In the cognitive section the authors provide examples such as note taking, summarizing,

flash cards, and graphic organizers. All strategies that could help ELLs prepare for any test. That

being said, with some of the strategies like flash cards or summarizing, students could just be

memorizing certains facts, rather than learning the skills like document analysis and making

connections, which they will need to pass the Regents. The metacognitive strategies were more

focused on teaching ELLs how to plan ahead, self-evaluated, and ask for help. These strategies I
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found to be much more helpful for ELLs because they can be utilized beyond the classroom as

well. The affective strategies are similar to Gupta’s (2019) first principle of knowing students

and their motivation. As previously mentioned, strategies like this will be discussed at length in

section two.

All of the strategies in this section are tied into the overarching question of this capstone,

because they are all ideas to help better support ELLs in the social studies classroom. If ELLs are

better supported, they will have a better understanding of the social studies content. With a better

understanding of the content they will be better prepared for their high stakes test. Specifically,

the New York State Regents. These strategies provide students with the tools necessary to pass

the exam. While this section focused more on content specific strategies, section two will

analyze more language and vocabulary strategies to help ELLs in social studies.

Culturally Responsive Teaching & Social Emotional Strategies

Rather than discuss social studies specific strategies, this section will focus on how to

provide ELLs with culturally responsive teaching in social studies classrooms and the social

emotion support necessary for them to be successful. Culturally responsive teaching is

paramount for social studies education, which many researchers, such as Choi (2013) has

claimed in the United States has predominantly come from the white eurocentric point of view.

As the populations of our students continue to change it is necessary for us as educators to

address the curriculum and provide culturally responsive teaching for our ELLs and all students.

The research of Choi describes what curricular and pedagogical practices are effective for

newcomers’ culturally relevant social studies and how teachers can encourage their ELLs

students’ active engagement in social studies classrooms. The author claims that teachers should
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create cooperative, respectful and anti-oppressive learning communities where students can

bridge the gap between the home cultures and social studies curriculum.

To investigate this claim Choi conducted a study of a Mr. Joseph Moon’s (pseudonym)

9th grade global history class. Choi conducted interviews, observations and the class, and

artifacts. He observed the Global Class 25 times during his 70-minute class period over six

months. The findings showed that Mr. Moon provided his ELLs with culturally responsive

teaching by emphasizing multicultural perspectives, creating a comfortable learning community

where all students of all cultures felt comfortable, and incorporating critical thinking and literacy

strategies in the social studies classroom while keeping high expectations for his students.

While the strategies Mr. Moon incorporated for his ELLs were impressive. An issue with

the study is that the study was limited to one classroom. While it was successful in Mr. Moon’s

classroom, the study was too small in scope to claim it would be successful in all social studies

classrooms. Also, while providing students with mutli-cultural perspectives is essential for ELLs,

teachers in Global History courses in New York are bound to follow the curriculum so students

are prepared for the Regents.

Stewart and Walker (2017) conducted a similar study. The authors claimed that while

social studies is used to allow students to receive content knowledge it can also be used as a

powerful tool to increase English language development for ELLs. The authors argue that access

to students' valuable cultural experiences and providing culturally responsive teaching can help

ELLs succeed in the social studies classroom.

According to the authors, culturally responsive teaching in the social studies classroom

starts with culturally responsive texts. Meaning any text that the readers can connect to in a

positive way. These texts should allow ELLs to see themselves in the literature. Allow for ELLs
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to build on prior knowledge and also help scaffold difficult texts and complex concepts to make

them more accessible. Our ELLs come from many different backgrounds and all have different

experiences.

As previously mentioned, teachers must understand and appreciate where their ELLs

come from. This way educators can provide ELLs with texts that they can identify with the main

characters and see themselves in the literature. A critique of this strategy is that it is hard for a

teacher to identify what a student may identify with. It is not best to select literature strictly on a

student's ethnicity alone. This is why Stewart and Walker suggest instead of only using the

textbook, supplement texts in the class with historical fiction and non-fiction. This will increase

engagement because students may see themselves in the story and it will provide them with a

window into the past.

Stewart and Walker’s study was based on four refugee students at a high school

completing a summer program. The unit covered in the study was World War II. The program

lasted four weeks, Monday-Thursday, 6 hours a day. All of the students were born in Myanmar,

spoke multiple languages, and had experiences limited or interrupted education before coming to

the United States. In the study the teacher provided culturally responsive text to teach WWII,

along with journal writing, class discussion, and graphic organizers.  The results show that

students were able to gain historical knowledge, literacy skills, universal culturally responsive

perspective, all while acquiring language skills. Overall, using culturally responsive text and

taking into account students' background and cultures can be affected in the social studies

classroom both with content knowledge and language acquisition.

Lin (2018) parallels the arguments of both Choi (2013) and Stewart and Walker (2017).

Lin discusses using the background knowledge and experiences of ELLs to enhance the
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curriculum that Lin, like Choi, explains traditionally has been based from the dominant culture,

Eurocentrict point of view. Lin argues that using story telling of students personal and real life

experiences in the social studies class will allow ELLs to feel valued and can create a dynamic

classroom environment where students are learning from one another.

The study focused on the needs of ELLs ranging from 7th to 9th grade who have arrived

in Canada within three years prior to the study. The study claimed that using story telling and

allowing ELLs to share their personal stories would enhance their language skills and sense of

belonging. Overall, the study showed this strategy was effective in enriching the content and

engaging both ELLs and native English speakers in the social studies classroom. According to

Lin, it allowed students to make connections throughout the content and gave students insight

into global events providing them with cultural awareness. All while making ELLs feel welcome

and that their culture and backgrounds were accepted in the classroom. This leads to greater

engagement and success with the content and language acquisition.

This article illustrates culturally responsive teaching and social emotion strategies

because it is helping ELLs feel valued, while making students aware of the global nature of the

world beyond North America and Europe. A critique of this, comparable to the critique of Choi

(2013) is that teachers may feel as if they can not incorporate this strategy because they are

struggling with the demand of the curriculum.  Another critique of this strategy is some students

may be unfamiliar with storytelling structure in the English Language and may not feel

comfortable sharing traumatic experiences they may have gone through.

Another study that had many similarities with the previous studies discussed above

comes from Jaffee (2016). What is unique about Jaffee’s study is it focuses on specifically

Global History and preparing ELLs for the high stake curriculum and standards to go along with
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Global History classes. The article calls for using ELLs past experiences and prior knowledge in

the social studies classroom. The author claims that using culturally responsive and relevant

teaching will help Latino/a ELLs in the social studies classroom.

The study took place in multiple units during a five month period. The author observed

the classroom of a Mr. Jared Smith (pseudonym). The classroom was made up of primiadontely

immigrant hispanic students. The high school was located in an urban area. The study found that

Mr. Smith taught Global History through an anti-imperialist framework. He created a

comfortable and welcoming learning environment, where students could find and exercise their

voice.

Mr. Smith also built on students' prior experiences so they could make connections with

the content. For example, when teaching students about the Industrial Revolution used students

real life experiences so they could connect with the material. When discussing factory workers

and their experiences during the Industrial Revolution, Mr. Smith had students reflect on their

real life experiences and collaborate to come up with a monthly budget. He used this as a way to

illustrate the poor working conditions for the lower class during this time. Utilizing group work

allowed for scaffolding for ELLs who may not have been able to complete the task on their own

without help from the group. It also gave ELLs an opportunity to practice their English in a more

comfortable setting.

The findings of the article show that the strategies implemented by Mr. Smith led to

success for ELLs in the social studies classroom. The article goes on to argue that all social

studies teachers, especially Global teachers should implement these strategies in the classroom

for ELLs. The article did provide some limitations of the study. First being the small sample size.

Also the research only had some assessments and her observations to go on how successful the
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strategies truly were. For the study to be truly successful, the research would have had to spend

more time with the students, rather than just interviewing the teacher.

De Jong and Harper (2005) suggest a similar strategy of creating a comfortable and safe

learning environment where students feel like their culture is valued. The authors suggest

attempting to find out about ELLs family members, their culture, food, music, or favorite sports

to help them feel welcome. This shows them that it is their classroom as well and that their

culture is accepted. They do not have to conform and fit into this new culture. They can feel

comfortable being themselves. The authors claim this will increase engagement and overall

perform in the classroom for ELLs.

The last strategy introduced in this section will focus on social emotional learning and

creating a comfortable learning environment, but not just in the classroom. Kim and Wynne

(2021), present a strategy of promoting this type of environment school wide. The authors argue

the way to achieve this is through collaboration. Not just between social studies teachers and

ELL teachers, but with administration as well. The authors suggest creating collaboration teams

where content teachers and ELL teachers can work together, with administration, department

chairs, assistant principals, and even the community to create a culturally inclusive environment

that would not only benefit ELLs, but all students. While this strategy would be effective, it may

be hard to find common time for all of these separate people to meet enough for this to have a

major impact.

In this section I argue the significance of utilizing culturally responsive teaching and

social emotion strategies in the classroom. Using the articles and studies above I have proven

how effective these strategies can help ELLs in social studies. This section relates to my

overarching questions because implementing these strategies will support ELLs in social studies
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and develop the necessary skills to pass their high-stakes tests needed to graduate. In the next

section I will analyze linguistic strategies in the social studies classroom that will prepare ELLs

to pass their high-stakes tests.

Linguistic Strategies

In this section I will introduce linguistic strategies that can be used in the social studies

classroom to support ELLs and help prepare them to pass the Regents. As mentioned throughout

this paper, social studies poses additional hardships for ELLs because of the difficult academic

vocabulary and high literacy skill demands. The following strategies are meant to help teachers

to support their ELLs linguistically in the social studies classroom. These strategies will help

students develop the skills they need to pass their high stakes tests.

When discussing linguistic strategies, we must identify why ELLs struggle with the

linguistic demands of social studies. In this section I look at strategies that can help teachers

solve two of the most prominent issues for ELLs linguistically in social studies, academic

language and difficult texts. Fang and Pace (2013) and Nagy and Townsend (2012) propose

similar linguistic strategies to help prepare ELLs in social studies classes. Both articles discuss

using words as tools and teaching with challenge texts in content areas. Nagy and Townsend

(2012) define academic language as language that is “specialized language, both oral and

written, of academic settings that facilitates communication and thinking about disciplinary

content” (p. 92). These words convey abstract, technical, and nuanced ideas specific to content

that is not used in social or casual conversations. The following strategies will identify ways to

teach these academic vocabulary to ELLs in social studies.
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Finding the Right Level

The way to help ELLs acquire this academic vocabulary is through exposing them to it.

One strategy for helping ELLs to acquire social studies academic vocabulary as well as linguistic

skills is through teaching with challenging texts. Fang and Pace (2013) argue for this in their

article that breaks down the two most effective ways to teach with challenging texts in social

studies.  First they introduce the idea of text complexity.

Fang and Pace (2013) explain that the first step to teaching ELLs to work with and

interact with challenging texts is finding them the appropriate level. ELLs must be first exposed

to literature and text that they can read. The last thing a teacher should do is give them a text that

is way beyond their level and take all the enjoyment out of reading. The authors argue for

promoting reading as an enjoyable fun task for students. If they start to hate reading overall, then

they will struggle to read texts in the social studies classroom. This is why the authors call for

having ELLs read text that is the appropriate level, meaningful and enjoyable to stimulate and

encourage further reading and inquiry. The possible issue with this task if teachers may not have

access to enough texts at the appropriate levels of their ELLs. Also they may not have access to

texts that ELLs may be interested in. It could be on that individual teacher to go out on their own

and purchase texts for their ELLs.

Promoting Close Read

The second strategy Fang and Pace introduce is known as close reading. This strategy

calls for “close, attentive and purposeful reading of disciplinary texts to gain key ideas, details,

understanding writing craft and structure, and critically evaluate knowledge, claims and

evidence” (p. 106). This is a strategy where the class as a whole can work together through

discussion to dissect and breakdown the main ideas of the passage. The authors describe the
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procedure as first students individually read and annotate the text. Next, they discuss with a

partner the meaning of the text. Then partners discuss with other partners to break down any

further confusion. Next, the teacher reads aloud the text. Students then individually answer

guided questions. The class would discuss as a whole and after  students would have to complete

a writing summary based on the text. This strategy allows for students to take a lot of time with

the task and have support needed to understand the main ideas. They have time to discuss and

practice their English with a partner and then the group. They can follow along and hear the text

as the teacher reads. They then have time to reflect and complete the work on their own to show

they have mastered it.

The authors argue that the close read strategy is effective and helps ELLs focus on the

meaning of the passage while learning how the English language works to make social studies

specific meanings. On the other hand, constantly reading a text over and over again will do

nothing to help ELLs who are struggling with the challenging text. The way to overcome this

critique is to provide visual aids, graphic organizers, or allow time to discuss with classmates to

give ELLs the support they need to achieve this task.

Deconstructing and Building

Similarly Zhang (2014) introduces language focused strategies for ELLs in social studies.

Zhang explains that social studies texts are so difficult because much of the vocabulary is rarely

used in everyday conversations. Zhang (2014) argues the importance of three language-focused

strategies: noun deconstruction, sentence matching, and text reconstruction.

Noun deconstruction is used to help students break down key terms. In social studies

lengthy noun phrases are used to pack a lot of information into a sentence. The strategy takes a

sentence and breaks it down into simpler form. For example, it asks students to look about the
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pre and post- modifiers surrounding the noun. Students then deconstruct the sentence or break it

down so it can be more understandable. This strategy can be used at the beginning of class as a

do now to introduce a topic, or as an exit ticket to summarize a day's lesson. For example,

teachers could provide students with an essential question from the day's lesson and as an exit

ticket task would be given a set of guided questions that break down the essential question and

summarize the main idea of the lesson.

Ligunstic strategy two from Zhang (2014) is known as sentence matching. In this activity

students are given a list of sentences. Half of them are in academic language, while the other half

is in everyday English. Individually or with partners or groups will have to match the academic

language with the everyday language. This will allow students time to practice with academic

language and the connections with everyday language should allow them to possess a greater

understanding of the difficult social studies academic vocabulary. This strategy can be used

anytime throughout the lesson and Zhang argues it will allow for students to develop a deeper

understanding of the content.

The last linguistic strategy from Zhang is test reconstruction. Again in groups, which will

give ELLs a chance to practice their English. Groups will be given a paragraph broken down into

sentences cutout. The groups will have to take each sentence and put it back in order that makes

logical sense. ELLs will be given time to practice and work with academic language using other

parts of the sentences to give them context to better understand the meaning of this complex

vocabulary. This strategy will be especially useful when helping ELLs prepare for writing the

Enduring Issue Essay on the Regents. Each group could be given a different paragraph of the

essay and each group will have to reorder each paragraph. ELLs would get an idea of what
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should be included in the essay before actually writing it. This would scaffold the activity to

allow ELL time to practice for a section of the Regents that will need to do to pass.

While if these strategies are incorporated successfully they will greatly support ELLs in

the social studies classroom, they do require a sophisticated understanding of English. This is

why Zhang recommends the social studies teacher implementing it with an English teacher. On

the surface, this seems like a great strategy, but it may be hard for teachers to find common

planning time and to line up their units to be on the same pace.

Word Walls with a twist

Townsend et al. (2020) propose a similar linguistic strategy that supports ELLs with the

rigorous academic vocabulary in social studies classroom is a Word Wall. The authors argue

Word Walls can allow for ELLs to reach higher levels of vocabulary knowledge. A Word Wall is

a list of vocabulary terms that are up on the wall visible to students in the classroom. In the social

studies classroom, word walls should contain the key vocabulary terms of the unit. Word walls

can also include the essential questions of the unit as well as serve as a concept map or overview

of the chapter. For example, one of the teachers in the study, Julie (pseudonym) had a world wall

for across multiple units from Industrialization to Imperialism to World War I and had the word

consequence up in the middle to show the cause and effect relationships between the different

terms. Not only are students given a visual to help them with the meaning of the complex

vocabulary, it also allows ELLs to see the connections between different units and how one event

leads to another in history.

The Townsend et al. study followed two teachers and their incorporation of word walls in

their social studies classroom. A critique of the study is the small sample size. A study of more

teachers using word walls to support their ELLs would be necessary to really decide the
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effectiveness of this strategy. Another issue is most word walls do not include definitions. Just

having the words on the walls to help students with recognition may not always help them define

the academic vocabulary. A way to combat this issue could be to provide visuals, which I have

stated numerous times throughout this paper the importance and effectiveness of visuals for

ELLs.

Using Technology

Northrop and Andrei (2018)  examined the use of vocabulary apps and the effectiveness

of incorporating them in education to support ELLs and their vocabulary acquisition. In their

study the authors analyze 53 different vocabulary apps for smartphones and tables. Applications

varied on the type of instructional aids including: translations, read-alouds, narration of texts,

videos, pictures, other visual aids, and built in exposure to new words. Each app was rated on

three categories: effective vocabulary instruction, type of instructional activity and technology

features. The authors claim that successful integration of these applications into the classroom

can support individualized and independent vocabulary acquisition for ELLs.

Overall, the study came to the conclusion that the applications were lacking or were not

as beneficial as they hoped. They do not generally follow effective practices and are clunky to

use. Many of the apps had similar problems, such as they did not allow teachers to control the

words students were using or working with and apps did not provide the necessary feedback

needed for growth. Also many did not provide explicit instruction in word meanings and offered

too little content.

That being said the authors provided hope for the future of applications and technology to

support ELLs linguistically. They stated that overall even though the apps were lacking it still

offered some features that were beneficial to ELLs. The positive features of this technology
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included narration of text, interactive practice, use of visuals, voice recordings and translations,

exposure to new vocabulary, as well as vocabulary games that promoted engagement. These apps

can serve as a bridge from ELLs native language to English.

Translanguaging

The last linguistic strategy that will be discussed in this section is translanguaging.

Translanguaging is the ability of bilingual or multilingual speakers to shuffle between languages

(Hornberger & Link, 2012; Van Viegen, 2020). In translanguing students can hear or read

instructions in one language and then develop work in another language. For example, Aoyama

(2020) conducted a study examining Japanese High School students using their L1 language

Japanese to help them develop and learn more of the L2 language English. This strategy has

become increasingly popular in the bilingual setting and the critique is that they only work in this

type of setting. I will argue here the need to incorporate aspects of it into a non-bilingual social

studies classroom.

Translanguaging is the act of shuttling back and forth between one language and another.

The Aoyama study analyzed the results of one hundred and ninety Japanese high school students

learning English. The study findings indicate that an overwhelming majority of students used

their L1 (Japanese) while they were taking part in discussions in their L2 (English). Aoyama

explained that the L1 was used as a filler in situations when students struggle with certain words.

The author argues that tranlanguaging is not students unwillingness to use their L2, rather it is a

desire for students to use more L2. Translanguaging allows for a sort of scaffolding for students

to use and practice their L2 with the safety net of falling back to their L1 if necessary.

Based on these findings I would argue that translanguaging should be used in the social

studies classroom, even if it is not a bilingual class. I would suggest allowing students to read or
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write in their L1 and then translate language and concepts to their L2 or vice versa. This would

allow for ELLs to work with and interact with higher level texts if they could scaffold the

assignment with their L1. Especially in the social studies classroom where students are asked to

analyze sources, answer questions and discuss with partners. An example of this would be to

have ELLs, who speak Spanish work together, read the passage in English, then discuss together

in Spanish and then answer the guided questions in English. Translanguaging would allow

students to develop the linguistic and content skills they need to pass their high stakes test while

also enhancing their L1.

Menken and Sanchez (2019) analyzed this strategy and promoted the use of it throughout

New York City Public Schools, which has a large and growing ELLs population. Their findings

showed how translanguaging was an effective teaching strategy to support ELLs in their

linguistic development and language acquisition. The critique again is how to incorporate into a

social studies classroom where students could speak different languages. Could this strategy

affect students in the class who only speak one language? I would argue being introduced and

hearing multiple languages would help all students overall. Throughout this section I have

introduced numerous different strategies that can be incorporated in the social studies classroom

to support ELLs.

Conclusion

Chapter two has analyzed social studies specific strategies, culturally responsive teaching

and social emotional strategies, and linguistically strategies that teachers can utilize to aid their

ELLs in social studies. These strategies will not only help them succeed in the classroom, but

they will be instrumental in allowing students to develop the necessary skills they will need to

pass the high stakes tests needed to graduate. In chapter three, I will discuss how I will execute a
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series of four professional developments to help my social studies colleagues incorporate these

strategies into their classrooms.
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Chapter 3: Professional Development

In the previous chapter research and strategies have been examined and critiqued to try to

answer the overarching questions of capstone: How can social studies teachers help ELLs

develop linguistic strategies to successfully pass high stake tests. In New York State all students

are required to pass the Global History Regents and US History Regents. While this presents a

challenge for any student in New York, it is especially difficult for ELLs to fulfill this

requirement to receive a high school diploma and graduate.

The goal of this professional development (PD) is to present multiple strategies to social

studies teachers that they can incorporate in their classroom to support ELLs and prepare them

for the regents. This PD is essential for social studies teachers because so many are unprepared

to support their ELLs, due to a lack of training in this area. As the ELL population continues to

grow in New York, this issue is becoming more and more urgent for social studies teachers.

Social studies presents numerous challenges for ELLs because of the difficult academic

vocabulary, their unfamiliarity with US history and culture, teaching styles, and the heavy

reliance on difficult texts (Fang & Pace, 2013; Nagy & Townsend, 2012). In any given social

studies class period ELLs may be asked to read, write, and speak. There are heavy linguistic

demands in the content that require students to possess certain skills if they are going to be

successful (Szapara, 2007; Zhang, 2017; Cruz & Thornton, 2012). To make the situation worse,

many social studies teachers have little to no training or experience working with and supporting

ELLs. Many general education social studies just send the work to the English New Language

(ENL) teacher and hope that they can help the ELL out. With a little guidance and direction,

social studies teachers can incorporate certain strategies to help their ELLs in the classroom and

prepare them to pass their regents.
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The goal of this PD is to provide the previously mentioned teachers with strategies they

can implement in the classroom to provide ELLs with the skills and tools they need to pass their

regents. By the end of the PD teachers will have the strategies and techniques needed to help

ELLs develop the linguistic skills needed for social studies and the regents. This professional

development will be for all secondary social studies teachers, specifically the teachers who teach

global history and US history that have a regents at the end of the course.

This PD will be four sessions long and each session will run for an hour. In addition all

materials for the PD will be labeled as a figure and placed in the Appendix of this capstone. The

first session will take place right before the school year starts to help prepare the social studies

teachers for the new year and introduce them to some social studies specific strategies they can

incorporate right away to start the year. The second session will take place right around the end

of the first quarter. This PD will introduce social studies teachers to culturally responsive

teaching and social emotional strategies and revise instruction for next school year.

The third PD will text place at the beginning of the third quarter. The third PD will focus

on linguistic strategies that social studies teachers can incorporate into their classroom to support

ELLs. The last PD will take place at the end of the year after the regents are over. The last

session will serve as a self reflection where the social studies teachers will analyze the regents

results and discuss the most effective strategies.

Professional Development Session 1

The first session will take place before the school year starts. This first meeting will allow

for social studies teachers to collaborate and plan for the upcoming year. The PD will take place

in a classroom and each social studies teacher will need their chromebook with them. As teachers

walk into the classroom a worksheet will be given to each of them. The learning target for PD1
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will be for teachers to learn about social studies specific strategies that they can then incorporate

in their classroom to support ELLs. On the SmartBoard will be a powerpoint that coincides with

a worksheet (see Figure 1). Teachers will first be asked to write down what social studies class

they teach and what regent, if any, students will have to take. Teachers will then go through their

rosters and identify how many ELLs they will have in their classes this year.

Teachers will then be asked to turn and talk with the person next to them. On their

worksheet teachers will complete the Do Now (see Figure 1a), where they will be asked to share

their past experiences with ELLs in the social studies classroom. They will discuss strategies that

they have used that have helped ELLs be successful in their class. Teachers will answer this

questions on their worksheet. Next, I will ask teachers to work independently and self-reflect.

Teachers will be asked to think about previous ELLS they taught and write about their struggles

and success in social studies (see Figure 1b). As a group we will discuss responses from teachers.

The purpose of these two activities is to introduce what these PDs are going to be about and

allow teachers to see how this problem is relevant to this classroom. The goal here is for teachers

to realize this is a problem in our school and these strategies will help them.

After the reflective discussion, the teacher will work independently reading an article

from Colorin Colorado and given five minutes to read through the article. Next, participants will

watch a video from the article that discusses vocabulary in content classrooms. Teachers will

have a 5 minute quick-write activity to  answer the following question: why ELLs struggle with

social studies (see Figure 1c). The purpose of this activity is to present to teachers one, how

information can be introduced to ELLs through many different avenues and two, introduce why

ELLs struggle in social studies, so in the next section when we introduce the social studies

specific strategies they know why ELLs need this support.
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Next, as a group we will go through the different strategies. Teachers will be given a

graphic organizer (see Figure 1d) with the name of the strategy and an image with room to write

down notes about the strategy or ideas about how to incorporate it into the classroom. Teachers

will be introduced to eight different social studies specific strategies to support ELLs. The first

strategy teachers will be introduced to comes from Gupta (2019), and it promotes building and

activating an ELLs prior knowledge. Gupta explains to do this successfully teachers must

develop relationships with students and understand their motivations. Gupta argues the

importance of this, because then teachers will know which of these strategies, that I will discuss

going forward, and when they should be used in the classroom based on our students' needs.

The second strategy that teachers will be introduced to is the use of visuals for ELLs in

the social studies classroom. Cruz and Thornton (2012) argue that content can become more

accessible to ELLs with the use of different visuals. Some of these visuals include paintings or

illustrations, Szpara and Iftikhar (2007) argue when these visuals are paired with a text will help

make these texts more comprehensible for ELLs. Cruz and Thornton also promote the use of

visuals known as political cartoons and propaganda posters in the classroom, which will not only

help ELLs access the content but will also prepare them for the regents, which loves to put these

types of images on the test.

The next social studies strategy teachers will be introduced to is the importance of using

graphic organizers in social studies for ELLs. Brown (2007) recommends using the graphic

organizer to point out the most relevant information. This way ELLs do not get caught up in text

heavy readings that may overwhelm them. Cruz and Thronton (2012) present similar arguments,

explaining that graphic organizers allow ELLs to focus their attention on the most important

aspects of the lesson.
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Strategy five on the graphic organizer that teachers will be working on introduces the

idea of using simpler texts for ELLs. Brown (2007) and Szpara and Iftikhar (2007) argue that

using simiplier texts with more basic vocabulary will allow ELLs to grasp the main idea of text

that they would not be able to comprehend with a more difficult text. The authors present it as a

scaffolding strategy that should be phased out as ELLs progress.

Strategy six and seven present activities that teachers can incorporate into the social

studies classroom to help ELLs. Spzara and Ifitkhar (2007) promote the incorporation of

cooperative learning groups or partner work. They argue that ELLs may not feel comfortable

speaking or answering questions in front of the whole class. Cooperative learning groups gives

ELLs a chance to practice their target language in a more comfortable setting. A similar strategy

is presented by Spzara and Ifitkhar is known as role play. If ELLs are struggling with traditional

teaching styles in social studies, this allows them a new way to interact with the content in a

hands-on way.

The last strategy that teachers will be introduced to in this PD to help them support their

ELLs in the social studies classroom is promoting study skills. Fisher and Frey (2017) introduce

study skills that can help ELLs prepare for the New York State Regents. The authors argue that

skills that will last them a lifetime and can be used in any content area or classroom. The purpose

for introducing all of these strategies is to give teachers the tools necessary to support their

ELLs.

After discussing the strategies as a group, teachers will be asked to fill out an exit ticket

that will be collected on the way out. On the exit ticket (see figure 1e), teachers will have to

answer which strategy they liked best and explain how they would incorporate this strategy into

their classroom. This exit ticket will be collected and returned to teachers during PD session 2.
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Professional Development Session 2

Session 2 of the PD will take place at the end of the first quarter of school. Teachers will

have been teaching and interacting with their ELLs for a few months now and will have a better

idea of who they are and what works for them. The first activity will be a check in the form of a

Do Now. Teachers will discuss how the social studies strategies from session 1 are working so

far and we will introduce culturally responsive teaching and social emotion strategies that social

studies teachers can incorporate in the classroom to further support ELLs and prepare them to

pass their regents.

As the social studies teachers return for session 2, they will be given their exit ticket from

the end of session 1. The goal of these PDs is to grow as educators, so we can better support our

ELLs. To grow, we must reflect, analyze and critique ourselves. The learning goal for this

session will be to introduce teachers to Culturally Responsive Teaching and Social Emotional

strategies that will support ELLs in the social studies classroom and help prepare them for their

regents. Teachers will look at their exit tickets from session 1 and reflect on their teaching, so far

from this first quarter. Teachers will be given a new worksheet (see Figure 2) and asked to

complete the Do Now activity (see Figure 2) which asks the following questions: Were you

successful in implementing this strategy into your classroom? Explain. What other strategies

have you used?

Next, in groups teachers will have a chance to discuss. Following discussion questions:

How has the beginning of the year gone so far?\ What strategies have been successful? What has

not worked? How have your ELLs performed in the classroom socially and academically? Have

there been any units, lessons, or activities that have engaged your ELLs? (see Figure 2b). After

giving teachers time to discuss in groups, each group will be asked to share their major
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takeaways with the other groups. Based on the group and class discussion, teachers will be given

another chance to self reflect about the year so far and PD 1 before we move on to our new

strategies.

For the third activity of this session (see Figure 2c), teachers will do a five minute quick

write answering the guiding question: What do you know about the background and cultures of

your ELLs? BE HONEST. What more information do you think would be helpful for you to

know? These questions will serve as a summary for PD 1, but also an introduction in PD 2 and

culturally responsive teaching and social emotional strategies.

For the fourth activity of this session we will then move onto our topics for PD 2;

culturally responsive teaching and social emotional strategies. Before we introduce the strategies,

we must understand what these two things mean. To introduce these topics teachers will read a

short article about culturally responsive teaching (see Figure 2d). Then as a class we will watch

two short videos on culturally responsive teaching and social emotional learning (SEL). Based

on the article and videos teachers will discuss with their groups. We will then come up with a

collective definition for culturally responsive teaching and SEL. We will then discuss how

culturally responsive teaching and SEL apply to ELLs and social studies.

Once we have an understanding as a group of culturally responsive teaching and SEL, we

will go through a powerpoint introducing these strategies and how they can be incorporated in

the social studies classroom to support ELLs. Similar to PD 1, teachers will be given a graphic

organizer (see Figure 2e) with the names of the strategies and an image. There will be room in

the graphic organizer for teachers to take notes and write down ideas for how to incorporate into

their classroom. Choi (2013) argues the importance of culturally responsive teaching in the social

studies classroom to create cooperative, respectful and anti-oppressive learning communities
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where students can bridge the gap between the home cultures and social studies curriculum. The

author argues that if this is achieved it will lead to much more success for ELLs. Stewart and

Walker (2017) argue that if culturally responsive teaching and texts are incorporated ELLs will

be able to connect with the text and content, which will allow them to excel in social studies.

Here teachers will also be introduced to the idea of creating a comfortable and safe learning

environment in their social studies classroom. De Jong and Harper (2005) claim this will

increase engagement and overall perform in the classroom for ELLs. Introducing these strategies

will help achieve the learning goal of the PD by giving social studies more strategies and tools to

help support and prepare their ELLs.

To conclude PD Session 2, teachers will be asked to complete an exit ticket (see Figure

2f). Teachers will have to take the information from the PD and explain in their own words their

plans going forward to incorporate them. Teachers will have to answer the following questions:

Which strategy from today's session do you believe will be most beneficial in our school and

classrooms? Why? Do you already use any of these strategies in your classroom? How? How

will you incorporate one of these strategies going forward in your classroom? This exit ticket

will be collected and returned to teachers during PD Session 3 when we discuss linguistic

strategies to support ELLs in the social studies classroom and prepare them to pass their regents.

Professional Development Session 3

PD session 3 will take place in the second part of the year at the beginning of the third

quarter of the school year. Teachers will have had half a school year to build relationships with

ELLs and to start incorporating both social studies strategies discussed in PD Session 1 and the

culturally responsive and social emotional learning strategies covered in PD Session 2 in their

classrooms. PD Session 3 learning goal will be to provide teachers with linguistic strategies to go
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along with the social studies and culturally responsive and SEL strategies they have already

incorporated in the classroom to further support and prepare ELLs for their high stakes testing.

Smilairly, to the previous two sessions, teachers will receive a handout called PD session

3 material  (see Figure 3) that coincides with the powerpoint on board. Teachers will start the do

now reflecting on the first half of their school year. For the Do Now activity (see Figure 3a)

teachers will do a five minute quick-write activity where teachers will write one culturally

responsive or social emotional learning strategy they successfully implemented in their

classroom. They will explain how they have used it. Teachers will then take a moment to write

down any possible setbacks ELLs have had in their class. This will be our last PD before the

regents, so we want to have everything ironed out before the testing.

After teachers have been given five minutes to complete their Do Now they will turn and

share with the teachers in their group. Teachers will share their answers with one other. As

teachers are sharing they will be responsible for writing down a strategy different than their own

that another teacher has used and explain how they can use it in their classroom as well (see

Figure 3b).

As an introduction into our topic for PD Session 3 we will have a class discussion

centered around four questions (see Figure 3c). What is linguistics? How does it play a role in

social studies? Why would ELLs struggle linguistically in social studies? Brainstorm some

possible struggles. How have you supported ELLs linguistically so far this school year? This will

get teachers talking and thinking about the linguistic side of social studies. Teachers are not only

responsible for teaching content knowledge but also linguistic skills in the social studies

classroom.
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Teachers will then be given the link to two articles from Colorin Colorado. Teachers will

be asked to skim through the two articles to gain a better understanding of the linguistic struggles

for ELLs in the classroom. They will then be asked to watch the two videos embedded in one the

articles. After investigating some of the struggles and strategies to address those struggles,

teachers will discuss and collaborate on their findings and answer the following three questions

as a group on their worksheet (see Figure 3d). What are some reasons ELLs struggle

linguistically in the classroom? What are some strategies to support ELLs linguistically? How

can these strategies be used in the social studies classroom?

Next, we will go through a powerpoint introducing more linguistic strategies that social

studies teachers can use to help prepare their ELLs for the regents. Similar to PD Sessions 1 and

2, teachers will be given a graphic organizer (see Figure 3e) with the names of the strategies and

an image. There will be room in the graphic organizer for teachers to take notes and write down

ideas for how to incorporate into their classroom. The strategies in this graphic organizer will

help achieve the learning goals of PD Session 3 because it will provide social studies teachers

with linguistic strategies and tools that they can incorporate in their classroom to support their

ELLS and help prepare them for the Regents. For example, Fang and Pace (2013) and Nagy and

Townsend (2012) propose using words as tools to help ELLs tackle social studies text with

difficult academic vocabulary.

Similarly, Zhang (2014) recommends language focused strategies to help ELLs with

these difficult texts. These language focused strategies include noun deconstruction, sentence

matching, and text reconstruction. To further assist ELLs with the difficult vocabulary demands

of social studies Townsend et al. (2020) argue for the incorporation of Word Walls. According to

the authors, Word Walls can allow for ELLs to reach higher levels of vocabulary knowledge.
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Similarly, Northrop and Andrei (2018) argue for the use of vocabulary apps and technology to

support ELLs vocabulary in the classroom. The last strategy teachers will be introduced to in this

section is Translanguaging.  Translanguaging allows for a sort of scaffolding for students to use

and practice their L2 with the safety net of falling back to their L1 if necessary (Aoyama, 2020;

Hornberger & Link, 2012; Van Viegen, 2020).

As a conclusion of PD Session 3, teachers again will be asked to complete an exit ticket

(see Figure 3f). The exit ticket will be similar to previous PDs, but this time teachers will not be

getting this exit ticket back before the regents. Teachers will answer the following questions:

Which strategy from today's session do you believe will be most beneficial in our school and

classrooms? Why? Do you already use any of these strategies in your classroom? How? How

will you incorporate one of these strategies going forward in your classroom? What strategies do

you think have/will be most important to help our ELLs pass their regents? This last question is

the most important. We will not meet again till after the regents, so teachers must think what

strategies they want to spend their time on going forward to prepare ELLs for their regents.

Professional Development Session 4

The final PD session will take place after the regents are over and we have received the

grades for our students. It will take place towards the end of June on one of the last days of

school. The goal of this session is to look back on the year, reflect and plan for the next academic

year. Discuss where we have started and how we have grown as educators throughout the year.

Teachers will receive PD Session 4 materials (see Figure 4). As a Do Now (see Figure

4a), teachers will skim through their classes' Regents grade scores or high stakes tests. As they

are looking through these results teachers will be asked again to self-reflect on their year of

teaching and in a short paragraph acknowledge their growth from September to June (see Figure
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4a). Then teachers will share their thoughts about whether they are happy with the results of their

ELLs and if they believe the score this year for ELLs are higher than previous years.

After the self-reflection in the do now, teachers will be put back in their groups to

discuss. Teachers will be asked to think back to their school year and discuss the different

strategies introduced during these PDs and argue which ones that they thought were most

effective in preparing ELLs (see Figure 4b). Teachers will write down their thoughts and then

their group mates' thoughts. In groups teachers will then share which strategies they thought

were unsuccessful.

Teachers will independently access June 2022 Global Regents. In groups, teachers will go

through the global regents. In each section teachers will identify which strategies they think

would be helpful for ELLs to allow them to be successful in this section of the test and explain

why. Teachers will go through Part I, II, and III and try to identify any specific questions, types

of questions, documents, essay sections that they think may give ELLs additional problems and

explain why (see Figure 4c). We will analyze what the teachers record on this section, this way

we know what we should focus on next year.

Teachers will then be given a link to a video on preparing ELLs for assessments which

they will watch. Based on the video and observations regarding the June 2022 Global Regents,

teachers will discuss with their groups and then answer the following question: Using the video

above and the global regents, how do you think we could better prepare our ELLs for high stakes

testing? (see Figure 4d).

To conclude our PD for the year, teachers will complete one last exit ticket (see Figure

4e). In this exit ticket teachers will assess the PD as a whole and look to the future for what could

be next for this PD. The exit tickets will be collected and assessed by the present to use this
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feedback to improve and modify it for the following year. Teachers will be asked to answer the

following questions truthfully: Did you find these PDs to be helpful? Would you be interested in

taking similar PDs next year? What types of strategies would you like to see more of? What

types of strategies do you think should not be included next year? Do you have any suggestions

on how this PD can be improved to further help you and our ELLs?

Conclusion

The goal of the PD is to prepare teachers to help support their ELLs in the social studies

classroom, so in return the students are better prepared to pass their high stakes tests. The

research and PD are attempting to answer the overarching questions: How can social studies

teachers help ELLs develop linguistic strategies to successfully pass high stake tests, such as the

Global and US Regents.

This chapter outlined the four sessions of PD that could help achieve that goal. PD

Session 1’s learning target was to introduce teachers to social studies specific strategies that

could support ELLs in the social studies classroom. The learning target of PD Session 2 was to

introduce culturally responsive teaching and social emotional strategies that can be utilized in the

social studies classroom. While PD Session 3’s learning target was to introduce and provide

teachers with linguistic strategies to help their ELLs and prepare them for their high-stakes

testing. These first three PD all took place before the regents and high stakes testing for ELLs.

PD Session 4’s learning target was to assess how our ELLs did and the high-stakes testing and

assess how we as educators did preparing them and what we can do next year to continue to

improve.

The next chapter of this capstone will serve as a conclusion, tying together the

introduction, literature review, and procedure of the PD. The conclusion will explain how these
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chapters have attempted to solve the overarching question of: How can social studies teachers

help ELLs develop linguistic strategies to successfully pass high stake tests, such as the Global

and US Regents.
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Chapter 4: Conclusion

Introduction

This capstone has attempted to answer the overarching question: How can social studies

teachers help ELLs develop linguistic strategies to successfully pass high stake tests, such as the

Global and US Regents. I have attempted to solve this issue by researching different strategies

that would help support ELLs in the social studies classroom, which would in turn prepare them

for the regents. I attempt to introduce these strategies through a series of four professional

developments (PDs) to expose secondary social studies teachers in my district to new tools and

activities they could incorporate in their classroom.

In New York state high school students are required to pass a fixed number of regents. In

social studies students need to pass both the Global Regents and US History regents in order to

receive their degree. This is an especially difficult task for ELLs who struggle in the social

studies classroom. ELLs have to learn how to acquire a new language while they are learning

about difficult content. Social studies poses many additional challenges for ELLs because of the

difficult academic vocabulary, their unfamiliarity with the culture, traditional teaching styles, and

the heavy reliance on difficult texts, such as primary sources (Fang & Pace, 2013; Nagy &

Townsend, 2012). Along with difficult content, social studies has high linguistic demands where

in any given period students are required to read, write, listen, and speak all in their target

language (Szapara, 2007; Zhang, 2017; Cruz & Thornton, 2012).

This leaves a lot of possible opportunities for ELLs to struggle. The literature review was

an attempt to alleviate this issue and help prepare ELLs for their regents. With the ELL

population continuing to rise throughout the country and specifically in New York State, this is
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an issue that is only going to continue to grow. Teachers need to be prepared and taught skills

and strategies that could be used to help ELLs pass their regents.

Conclusions

The literature review was broken down into three sections, as to mirror the sessions of

the PD. The first set of research was built around specific social studies strategies that would

help ELLs in the secondary social studies classroom. The second set of research was developed

to introduce culturally responsive teaching and social emotional learning (SEL) strategies geared

towards supporting ELLS. While the last section of the literature review and session 3 of the PD

presented linguistic strategies to help ELLs in the social studies classroom.

The research as a whole provides numerous different strategies that teachers could take,

modify, and implement in their classroom. While the strategies are designed to support ELLs,

they will also go a long way in supporting general education students and special education

students. If some or all of these strategies are implemented successfully in the social studies

classroom it should help raise the overall achievement of ELLs in the social studies classroom

and help raise the regent scores for ELLs. The next section will discuss the research finding

specifically the implications for students' learning.

Implications for Student Learning

The major takeaways from this section included the importance of visuals in the social

studies classroom (Cruz & Thornton 2012; Szpara & Iftikhar, 2007). Visuals and graphic

organizers (Brown, 2007) allow students to comprehend and interact with the difficult texts that

exist in social studies. The regents also have many visuals throughout the text, including political

cartoons, so having students start working with these throughout the year will help prepare them

to analyze them on tests. The research also showed that it is important for teaching to find
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hands-on and engaging activities and lessons to support ELLs. Some successful strategies were

cooperative learning groups, partners, role playing, rather than just lecturing and reading the

textbook (Spzara & Ifitkhar, 2007).

The second section and PD session focused on introducing teachers to culturally

responsive teaching strategies and SEL activities they could use in the classroom. The major

takeaways of this research emphasized the importance of allowing ELLs to feel like they belong.

If ELLs feel like they can trust the teacher, that their culture is respected in the classroom, and it

is a safe learning environment where they can take chances, it will go a long way to improve

their learning in the social studies classroom (Choi, 2013; de Jong & Harper, 2005). Another

major take-away from Stewart and Walker (2017) explains that using culturally responsive texts,

with the author or characters talking or looking like ELLs could allow ELLs to connect and

engage with the material, which will lead to improvement with ELLs working with the texts.

The last section focuses on providing linguistic strategies that could help ELLs with the

difficult academic vocabulary and linguistic demands of social studies. Some of the major

takeaways and implication on students learning from this section was the support of a strategy

known as translanguaging. Allowing students to move back and forth between their home

language and their target language, which would allow them to achieve some task that they may

not be able to reach if only working with the target language (Aoyama, 2020; Hornberger &

Link, 2012; Van Viegen, 2020). The other linguistic strategies focused on helping ELLs interact

with difficult texts and vocabulary. Townsend et al. (2020) argue for incorporation of word walls

in the classroom which will allow ELLs to become more familiar with the vocabulary. While

Northrop and Andrei (2018) propose using vocabulary apps to increase ELLs familiarity with the

academic vocabulary.
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The research presents many strategies that overall have many positive implications for

students. For this to be true and for students to be prepared to pass their regents it is up to the

educator to implement these strategies successfully. The following section will discuss the

research implication for secondary social studies teachers.

Implications for Teaching

A major reason for the overarching question of this paper attempting to be solved was

due to personal experience. I have only been teaching for a short time, but in that short time I

have been exposed to numerous social studies teachers who have no idea how to support ELLs in

the social studies classroom. As the number of ELLs in districts have continued to grow it has

become more apparent that many secondary social studies teachers have had little to no training

on how to work with ELLs. This capstone was designed to change that and address this problem.

I have seen in the past social studies teachers just give the ELLs work to their ENL teacher to

deal with later and just let the ELL sit there during the class, because they have no idea how to

help that student. The research and PD sessions are designed to provide teachers with tools and

strategies they can use in the classroom to help their ELLs and prepare them to pass the regents.

The first and most important aspect a teacher should take from the research and PD is the

importance of getting to know and develop relationships with their ELLs. Understanding who

they are, what motivates them to learn, and their strengths and weaknesses (Gupta, 2019). It is

essential that teachers create a comfortable and safe learning environment for ELLs (Choi, 2013;

de Jong & Harper, 2005). This will empower ELLs to take chances and practice their target

language. It is also important for teachers to make sure they are teaching culturally responsive

history where ELLs can see themselves in the content and material.
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It is then the responsibility of the teacher to make sure the content and texts are more

accessible for ELLs. The research promoted using visuals, simplifying texts, providing graphic

organizers all as tools to help ELLs (Cruz &Thronton, 2012; Brown, 2007; Szpara & Iftikhar

2007). Along with incorporating social studies strategies, social studies teachers must understand

that they are language teachers as well. The linguistic strategies ask teachers to use words as

tools. Teachers must become language teachers and help their ELLs understand the difficult

academic vocabulary using strategies like putting up  a word wall in the classroom (Townsend et

al., 2020) and incorporating vocabulary apps into lessons (Northrop & Andrei, 2018).

Teachers now have access and the training they will need to support their ELLs and will

no longer have to rely on the ENL teacher. If the teachers are able to incorporate some of these

different strategies into their classroom it will go a long way in helping ELLs raise their level in

social studies.

Recommendations

While plenty of research has been done on different strategies to support ELLs in the

classroom, there was a lack of research on how these strategies affect ELLs high stake testing

grades. My recommendation would be for more case studies to take into account the

effectiveness of these strategies by showing the statistics of how it has raised scores on high

stake tests. Specifically in New York with a rising population of ELLs who are required to pass a

certain number of regents to receive their diploma, it would be helpful to see a connection

between these strategies and the overall average test scores throughout the year. This way

teachers would have an understanding of which strategies are proven to work and which

strategies need to be modified more.
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Final Thoughts

Coming from a district with a high ELL population, I have seen first hand the struggle of

these students in the social studies classroom. I have seen ELLs completely lost with the material

and teachers with no clue how to help them. I have seen social studies teachers just give all the

students work to the ENL teacher and not even attempt to teach that student. This population of

students is only going to grow and teachers need training to help them. It is not that teachers do

not want to support ELLs, it's that many do not know how. These strategies and tools, while

targeted towards helping students pass the US and Global Regents, can be modified and used in

almost any subject classroom to help prepare students for their regents in whatever subject. It is

our responsibility as educators to go above and beyond to support all of our students.
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Appendix

Figure 1
PD Session 1 Material
Name:___________________________ Date:___________
Strategies for ELLs in Social Studies Classroom to Prepare for Regents

Professional Development
Classes Taught:_________________ Total Number of ELLs in Class:_________

Figure 1a
Do Now: With the person next to you, turn and talk and discuss strategies that you have
used in your classroom to support English Language Learners?

Figure 1b
Self-Reflection: Why do you think ELLs struggle in Social Studies?
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Figure 1c
Read the following article and watch the following video then discuss the following questions
with your group:

● https://www.colorincolorado.org/article/academic-language-and-ells-what-teachers-need-
know

● https://www.youtube.com/watch?v=ap2F-HdybzU
According to the article and video, why do you think ELLs struggle with academic vocabulary in
Social Studies?

Figure 1d
Social Studies Specific Strategies Graphic Organizer

Strategy (with image) Description and room for notes

1. Activate Prior Knowledge

https://www.colorincolorado.org/article/academic-language-and-ells-what-teachers-need-know
https://www.colorincolorado.org/article/academic-language-and-ells-what-teachers-need-know
https://www.youtube.com/watch?v=ap2F-HdybzU
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2. Visuals

3. Political Cartoons/Propaganda
Posters

4. Graphic Organizers
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5. Simplified Texts

6. Cooperative Learning Groups

7. Role Play
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8. Study Skills

Figure 1e
Name:___________________________ Date:__________
Exit Ticket: Which strategy did you like best? Why? Explain how you will incorporate one of
these strategies into your classroom.
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Figure 2
PD Session 2 Material
Name:___________________________ Date:___________

Culturally Responsive Teaching & Social Emotional
Strategies for ELLs in Social Studies Classroom

Professional Development
Figure 2a
Do Now: Look at your exit ticket from last session. Were
you successful in implementing this strategy into your
classroom? Explain. What other strategies have you used?

Figure 2b
Group Discussion: With your group discuss the following questions:

a) How has the beginning of the year gone so far?
b) What strategies have been successful? What has not worked?
c) How have your ELLs performed in the classroom socially and academically?
d) Have there been any units, lessons, or activities that have engaged your ELLs?

Figure 2c
Self-Reflection: What do you know about the background and cultures of your ELLs? BE
HONEST. What more information do you think would be helpful for you to know?
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Figure 2d
Read the following article and watch the following videos then discuss the following questions
with your group:

● https://www.edweek.org/teaching-learning/culturally-responsive-teaching-culturally-resp
onsive-pedagogy/2022/04

● https://www.youtube.com/watch?v=V2fe09m0FLs
● https://www.youtube.com/watch?v=Y-XNp3h3h4A

According to the article and video:
a) What is Culturally Responsive Teaching?
b) What is Social and Emotional Learning (SEL)?
c) Why do you think both are so important to ELLs?
d) Why do you think both are especially important in Social Studies?

Figure 2e
Culturally Responsive Teaching & Social Emotional Strategies Graphic Organizer

Strategy (with image) Description and room for notes

1. Comfortable Safe Learning
Environment

https://www.edweek.org/teaching-learning/culturally-responsive-teaching-culturally-responsive-pedagogy/2022/04
https://www.edweek.org/teaching-learning/culturally-responsive-teaching-culturally-responsive-pedagogy/2022/04
https://www.youtube.com/watch?v=V2fe09m0FLs
https://www.youtube.com/watch?v=Y-XNp3h3h4A
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2. Multicultural
Perspectives/Culturally Responsive
Curriculum

3. Culturally Responsive Texts

4. Incorporating ELLS culture and
personal experiences into the
classroom
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5. District Wide Collaboration

Figure 2f
Name:___________________________ Date:__________
Exit Ticket:

a) Which strategy from today's session do you believe will be most beneficial in our school
and classrooms? Why?

b) Do you already use any of these strategies in your classroom? How?
c) How will you incorporate one of these strategies going forward in your classroom?
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Figure 3
PD Session 3 material
Name:___________________________ Date:___________

Linguistic Strategies for ELLs in Social Studies
Classroom Professional Development

Figure 3a
Do Now: Look at your exit ticket from last session. Were you successful in implementing
one culturally responsive or social emotional learning strategy  into your classroom?
Explain. Has there been any setbacks for ELLs in your classroom? Why?

Figure 3b
Group Discussion: After you have completed the do now above, share your answers with
the people next to you. Write down some strategies other teachers in your group have
used successfully in their classroom. Make sure the strategies of other teachers that you
write down are different from ones you have already incorporated into the classroom.
Then explain how you could use this strategy in your classroom



ELLS IN SOCIAL STUDIES 64

Figure 3c
Class Discussion Questions:

1) What is linguistics?

2) How does it play a role in social studies?

3) Why would ELLs struggle linguistically in social studies? Brainstorm some
possible struggles.

4) How have you supported ELLs linguistically so far this school year?

Figure 3d
Skim the following articles and watch the following videos then discuss the following questions
with your group:

● https://www.colorincolorado.org/article/supporting-ells-mainstream-classroom-12-strateg
ies-language-instruction (Start at Language and Literacy Instruction, Strategy 5-8)

● https://www.colorincolorado.org/article/reading-101-english-language-learners (We will
watch the two videos embedding in this article)

According to the articles and videos:
a) What are some reasons ELLs struggle linguistically in the classroom?
b) What are some strategies to support ELLs linguistically?
c) How can these strategies be used in the social studies classroom?

https://www.colorincolorado.org/article/supporting-ells-mainstream-classroom-12-strategies-language-instruction
https://www.colorincolorado.org/article/supporting-ells-mainstream-classroom-12-strategies-language-instruction
https://www.colorincolorado.org/article/reading-101-english-language-learners
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Figure 3e
Linguistic Strategies Graphic Organizer

Strategy (with image) Description and room for notes

1. Challenging texts

2. Close Reading

3. Language-focused strategies: noun
deconstruction, sentence matching,
and text reconstruction

4. Word Wall
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5. Vocabulary Apps

6. Translanguaging



ELLS IN SOCIAL STUDIES 67

Figure 3f
Name:___________________________ Date:__________
Exit Ticket:

a) Which strategy from today's session do you believe will be most beneficial in our school
and classrooms? Why?

b) Do you already use any of these strategies in your classroom? How?
c) How will you incorporate one of these strategies going forward in your classroom?
d) What strategies do you think have/will be most important to help our ELLs pass their

regents?
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Figure 4
PD Session 4 Material
Name:___________________________ Date:___________

Post Regents Review of Strategies for ELLs in Social
Studies Classroom Professional Development

Figure 4a
Do Now: Look at the results of regents scores for your classes, specifically the ELLs.
Overall are you happy with these results? Are the scores of your ELLs higher this year
then they have been in the past?

Figure 4b
Group Discussion: After you have completed the do now above, share your answers with
the people next to you.

1) Write down some strategies that they believe were most successful in helping your
ELLs prepare for the regents.

2) Write down strategies different from your own, that people in your group thought
were most effective.

3) Were there any strategies that you or your group members felt were unsuccessful?
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Figure 4c
June 2022 Regents Review Class Discussion Questions:
Directions:Teacher please log on and access the June 2022 NY Regents Exam in Global
History. Please use the following link: https://www.nysedregents.org/ghg2/home.html
In groups, go through the global regents. In each section identify which strategies you
think would be helpful for ELLs to allow them to be successful in this section of the test
and explain why.

1) Part I: 28 Document Based Multiple Choice Questions
Which strategies do you think would help ELLs with this section?

Are there any specific questions here that you think ELLs would struggle with that we
should focus on next year? Why

2) Part II:  Two Sets of CRQs- Six Questions Total
Which strategies do you think would help ELLs with this section?

Are there any specific questions here that you think ELLs would struggle with that we
should focus on next year? Why

3) Part III: Enduring Issue Essay
Which strategies do you think would help ELLs with this section?

Are there any specific documents or sections of the essay here that you think ELLs would
struggle with that we should focus on next year? Why

https://www.nysedregents.org/ghg2/home.html
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Figure 4d
Watch the following video then discuss the following questions with your group:

● https://www.colorincolorado.org/video/preparing-ells-standardized-tests
Using the video above and the global regents, how do you think we could better prepare our
ELLs for high stakes testing?

Figure 4e
Name:___________________________ Date:__________
Exit Ticket:

a) Did you find these PDs to be helpful?
b) Would you be interested in taking similar PDs next year?
c) What types of strategies would you like to see more of?
d) What types of strategies do you think should not be included next year?
e) Do you have any suggestions on how this PD can be improved to further help you and

our ELLs?

https://www.colorincolorado.org/video/preparing-ells-standardized-tests

