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Abstract 

The intent of this capstone project is to provide school faculty and staff with proper assistance 

when educating English Language Learners (ELLs), also known as English Learners (ELs). 

ELLs are a group of students which are rapidly growing at Saint Anthony’s High School, 

however, the only individuals who know how to properly educate these students are English as a 

New Language (ENL) teachers. ELLs are suffering at Saint Anthony’s High School because of 

the lack of equal education opportunities provided to them. To increase equal education for ELL 

students, many aspects of the school’s environment have been considered with the overall goal 

of having all teachers be successful at educating ELLs. Recommendations for the solutions to 

this issue at Saint Anthony’s High School include incorporating a brand-new advocacy program 

which is for advocating both inside and outside of the school, educating each and every faculty 

and staff member, and working hard to close the learning gaps.  

Keywords: English Language Learners, professional development, English as a new 

language teacher, advocating, equality. 
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Chapter 1: Introduction 

 Being an advocate for English language learners (ELLs) is an expectation for an English 

as a new language (ENL) teacher (Linville, 2020). As a teacher who works in a high school with 

a large ELL population, I have noticed mainstream teachers unable to teach their ELL students 

efficiently, which then creates an unequal education for those ELLs. Because of the issue in 

education where ELLs may not be getting a proper or equal education, teachers need to be 

adequately able to help them (Linville & Whiting, 2019). In my school, I have watched the ENL 

teachers advocate for their students while helping mainstream classroom teachers learn how to 

provide proper education to ELLs. Having mainstream teachers in a school who do not know 

how to properly educate ELLs may cause ELLs to be victims of unequal education. Due to a 

constitutional amendment, children have the right to receive equal education opportunities (Bass 

et al., 2021); however, without proper advocacy for ELLs, these ELLs may not receive an equal 

education.  

 With proper advocacy, teachers provide an equal education environment and equal 

opportunities for ELLs. According to Linville and Whiting (2019), having a learning 

environment which provides equal opportunities to all students, including ELLs, will allow 

minority students to feel as if their voices are being heard, which ultimately shows that the 

students feel comfortable in the environment that they are in. Although much research has stated 

that equal education is important, many schools still have equality gaps among English language 

learners (Lachance et al., 2019; Linville & Whiting, 2019). As explained by Lachance et al., 

(2019), schools who find themselves with an equality gap often need specialized skills to 

effectively create lessons and an environment which considers their learners. Having ENL 
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teachers who are certified and have knowledge in how to create equal education for ELLs can 

help to advocate in their school district and make others aware. 

 Research has revealed that the ELL population is severely impacted by the lack of equal 

education opportunities in many schools (Lachance et al., 2019; Linville & Whiting, 2019).  For 

example, in Saint Anthony’s High School where Brian Mancuso, who has been the lead ENL 

teacher for three years now, tries to ensure that educational opportunities are equal for the 

population of 400 ELLs. In a meeting with him, he explained to me the impact that advocating 

for ELLs has, “without having ENL teachers to advocate for ELLs, mainstream teachers may 

never know how to properly teach the ELLs in their classes” (B. Mancuso, personal 

communication, May 21, 2022). Mancuso has expressed concern about his ELL students falling 

behind in their academics. However, when he advocates properly to his students’ mainstream 

teachers, he has noticed positive changes in education for ELLs.  ELLs may not receive equal 

education due to many different reasons. Mancuso named a few such as mainstream teachers 

may not differentiate enough for them, or they may move on too fast in class for ELLs to stay on 

task (B. Mancuso, personal communication, May 21, 2022). He also said that unfortunately 

ELLs also often get mistakenly misplaced in special education classes that they should not be 

placed in Mancuso explained an example that happened when one of his students was mistakenly 

placed in a special education class. Mancuso advocated for that student and was able to get them 

out of the special education class and provide them with the necessary help. 

 Thus, the purpose of this project is to go over the many ways that ELLs may not be 

receiving an equal education to non-ELLs and to discuss how teachers can help overcome this 

problem by being teacher advocates for ELLs in their schools. Chapter 2 of this paper will 

discuss research on advocacy as well as how to make education for ELLs as equal as possible. 
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Such research will be a guide for Chapter 3, which will explain my Professional Development 

session. Chapter 4 will conclude with implications for teaching and learning.   
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Chapter 2: Literature Review 

This Chapter includes a review of measurable and contextual literature that pertains to 

advocacy and equality in ELL education. The literature discusses ELL students not receiving an 

equal education and the relationship that advocacy holds with creating equality. The 

demographics of ELLs in public schools across the United States have been adjusted to include 

the large, rapidly growing population of ELLs (Lachance et al., 2019). Although schools make 

adjustments for these ELL students, oftentimes there ends up being a “lack of sufficient effective 

infrastructure and programs to properly support ELs necessitates,” and thus there is an increase 

in advocacy efforts from English as a New Language (ENL) teachers (Norman & Eslami, 2022 

p. 2).  The emerging themes identified in the chosen literature are that there are many different 

ways in which teachers can help provide equal education opportunities for ELLs. The 

educational theories of scaffolding, zone of proximal development, and humanistic learning 

work together to help understand why and how to provide ELLs with proper education. The first 

part of Chapter 2 will explain the zone of proximal development, scaffolding, and humanistic 

learning, while the next portion will discuss each of the identified themes. 

Understanding the Zone of Proximal Development and Scaffolding for ELLs 

Lev Vygotsky’s (1978) zone of proximal development (ZPD) and scaffolding play a role 

in educating all students. Vygotsky defined ZPD as “the distance between the actual 

development level as determined by independent problem solving and the level of potential 

development as determined through problem-solving under adult guidance or in collaboration 

with more capable peers” (p. 86). That is, the ZPD shows the difference in what a student can 

accomplish by themselves versus what a student needs help from a teacher in order to 

accomplish. As explained by Wells (1999), scaffolding is defined as “a way of operationalizing 
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Vygotsky’s concept of working in the zone of proximal development” (p. 127). ENL teachers 

never want to teach their students something that may be above their level of comprehension or 

expect a higher level of production from them. The quality of the relationship between the 

teacher and students is crucial as teachers must be aware of students’ ZPD, and know when they 

will have to step in to scaffold a learner’s learning. ENL teachers can take the time to determine 

where their students are on an academic level, as well as once they are aware of this level of 

learning, they should then try to reach their ELLs at that appropriate level. Doing this will 

challenge them appropriately as well as keep them interested enough to pay attention in class and 

successfully learn without falling behind due to the material and instruction being too difficult. 

Vygotsky (1978) claims that individuals’ thoughts and language emerge separately. However, 

once language turns up, thinking and speech merge together and become quite different (Walqui, 

2008).  

 Scaffolding is a necessary component for educating ELLs. As explained by Walqui 

(2008), scaffolding is a necessary component in order for ENL teachers to be able to provide 

academically challenging instruction for ELLs. The reasoning for this is that while providing 

scaffolding for ELLs, their teachers are providing a stimulating, high interactive curriculum for 

these language minority students. ENL classes may include different levels of ELLs in it, and 

when this happens, the ENL teacher is responsible for providing scaffolding for the lower-level 

ELLs to help them understand. Scaffolding is also important when it comes to ELLs being in 

general education classrooms. Pawan (2008) reports that scaffolding provides content-area 

teachers with an effective way to include language instruction or specified help to ELLs into 

content-area instruction.  

The Learning and Development of ELLs 
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 As explained by Lev Vygotsky (1978), the learning and development of children become 

dependent on cooperation in activities with those of their same culture. Oftentimes the first 

individuals that children come into contact with are those of their family or close friends; those 

who are culturally similar to the child. Children’s first important role models are usually their 

parents who introduce them to become socialized into practices and everyday activities of their 

cultural group. Haneda and Alexander (2015) explain that then once a child enters the school 

system, especially if they are a language learner, it is important that their parents stay involved in 

the education of their children. Researchers have unfortunately found that oftentimes immigrant 

parents face language barriers and lack the knowledge or understanding of how to help their 

children in the educational system (Haneda & Alexander, 2015). Thus, in this chapter, the 

importance of advocating for ELLs outside of the school will be discussed to further explain the 

importance of advocating for ELLs’ parents and families to support their learning.  

Humanistic Learning Theory 

 Humanistic learning as a student-centered classroom approach (Maslow, 1943) postits 

students are good at their core and their “basic need is decided by their potential energy” (Jingna, 

2012, p.32). The theory states that students’ needs should be met before they are expected to give 

their full attention to education. This is where Maslow’s hierarchy of needs comes in. Maslow’s 

hierarchy of needs is a theory that entails a five-tier model of basic human needs (McLeod, 

2018). These five stages of the model are divided into deficiency needs and growth needs. Once 

a deficit stage has been relatively satisfied, actions are then done in order to meet the next de of 

needs that must be satisfied, as Maslow (1943) has originally explained that individuals have to 

satisfy lower level deficits before they move on and meet the higher levels.  
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 Maslow looked at education with a holistic approach; he viewed the complete physical, 

emotional, social, and intellectual qualities of a persona and saw how they impacted learning 

(McLeod, 2018). Maslow’s theory in education classrooms is a clear one. Many teachers 

understand that “before a student’s cognitive needs can be met, they must first fulfill their basic 

physiological needs” (McLeod, 2018, p.12). That is, in order for students to gain cognitive skills 

which include knowledge and understanding, which is important for learning, they first need to 

have their basic needs such as food, water, warmth, and rest.  

 ELLs come from many different cultures, and may not be accustomed to the way things 

are done where they are attending school. When ELLs are in school in an unequal environment 

for them, they may not have a sense of belongingness. Belongingness and love needs are one of 

the five stages of Maslow’s hierarchy of needs (Maslow, 1943). If teachers are properly utilizing 

effective teaching theories and ensuring that their students are a part of the stages that are 

appropriate for their grade level before moving on to utilizing cognitive skills, many students, 

including ELLs will benefit. 

The Lack of Equal Education for ELLs 

 Much research has examined unequal education or challenging education facing ELLs. 

Linville (2020) explains that because of “triple segregation,” ELLs are far more likely to attend 

schools that are economically, racially, or linguistically segregated. In addition, having teachers 

who are not prepared to teach ELLs will be a factor in creating an unequal disadvantage leading 

to an achievement gap for these ELLs. Achievement gaps can be very detrimental to ELLs’ 

education as they often fall behind their peers, and struggle, and this may lead their general 

education teachers to not realize why this is happening. As mentioned in Chapter 1, ENL 

teachers often step in and advocate for their ELLs if they are unable to do so themselves 
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(Linville, 2020). Having ENL teachers step up and help when this achievement gap occurs, can 

help to avoid ELLs from suffering a great deal in the classroom. As defined by Fenner (2014), 

advocacy is “working for ELLs’ equitable and excellent education by taking appropriate actions 

on their behalf” (p. 8). Fenner also mentioned that advocating for students might be an ENL 

stepping in when needed to offer their voice for an ELL student, who may not have a strong 

enough voice in the school or may not feel confident enough to speak up for themselves. Having 

teachers advocate for their English language learners is just as important as the rate of ELLs in 

the United States is always changing; as a result of this, and the unequal education and 

achievement gaps of ELLs, they are in need of teachers to advocate for them (Linville, 2014). 

Thus, unequal education can lead to horrible consequences for ELLs, however, advocacy can put 

a stop to it if necessary. 

 All throughout history, there have been many different inequalities that people have had 

to face, even throughout the education system. The National Clearinghouse for English 

Language Acquisition (2019) states that “it is the responsibility of schools to ensure that all 

students, including these English language-learning (ELL) students, have equal access to a 

quality education that enables them to progress academically while learning English”, although 

this is intended and should be followed, research has proved that this may not be the case 

everywhere. As stated by Callahan and Shifrer (2016), ELLs are intended to complete academic 

work in the areas of linguistic and academic development while not experiencing inequities or 

segregations.  

However, research has shown that ELLs are often found to be at a disadvantage for these 

inequalities (De Santos Quezada, 2019; Yeh et al., 2020). In a study of ELLs in a secondary level 

of education, Callahan and Shifrer (2016) examined ELLs’ exposure to their academics and 
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found an “equity trap'' for ELLs the researchers considered examining this idea of unequal and 

undereducated students. Callahan and Shifrer (2016) took a look at ELLs’ exposure to their 

academics. This study took place at the secondary level of education, where researchers utilized 

ELLs’ courseload and used it as evidence of academic equity. As noted by Callahan and Shifrer 

(2016), the results of the study have shown there to be an “equity trap” for ELLs when “teachers 

develop a false sense of assurance that validates” ELLs’ expectations, which are based on their 

English proficiency. For example, if a student is succeeding even the smallest bit in language 

acquisition, the teacher will automatically assume that the student is progressing, and ultimately 

believe that their job is done. When this occurs, these ELLs are getting undereducated, which in 

comparison to non-ELL peers, the ELLs are learning less because less is expected (Callahan & 

Shifrer, 2016).  

Equal education in schools should always be the overall goal that schools want to 

achieve. Reeves (2004) discusses qualitative case study findings of a high school. This high 

school, Eaglepoint, did not have a huge ELL student population, however, there were still ELLs 

enrolled in their school. Reeves (2004) explained a finding which was that ELLs were receiving 

‘modified’ grades, which was something the school had in place for special education students. 

Many ELLs were receiving these modified grades which are the same thing as an excuse. The 

reason for this modification in their grades was because of their English proficiency. Instead of 

having teachers help these ELLs learn properly, the ELLs were provided with this alternative 

which meant they did less rigorous work than other students (Reeves, 2004). Receiving this 

modified grade meant that the students were unprepared for the class and were off track of where 

they should be. ELL students at this high school were not given an equal chance as they did not 

receive the help they should have. Although there was a challenge in Eaglepoint high school, the 
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ENL teachers in the school took it upon themselves to offer services to help other teachers learn 

more about teaching ELLs, however, only 14 teachers showed up to learn more (Reever, 2004). 

The ENL teachers in this school’s community tried to advocate and their ELLs help, however, 

these services should have been mandated. 

The Role of Advocacy in Creating Equal Education for ELLs  

Teachers stepping up to advocate for their ELL students is a very important part of all 

teachers’ work, as being an advocate for your students means supporting your students whenever 

it is necessary (Dubetz & de Jong, 2011). Advocacy is essential and is needed due to the strong 

and well‐founded concerns about equitable access for ELLs to educational resources and 

outcomes, and the pervasive anti‐immigrant, anti‐linguistic‐diversity rhetoric in the United States 

and its schools (Linville 2020) because of this, advocacy may be able to act as a solution for 

inequitable education.  

There are many ways that schools and administrators can try and help their general 

education teachers understand what advocacy is and how important it is. One of these ways is 

explaining to them that educating ELLs is “not going in and just teaching English'' (Linville, 

2014, p. 1). There is much more that goes into being a great ENL teacher, and that is where 

being an advocate comes in. As expressed by Olsen (2011), there has been a recent lack of 

educators who are prepared with the skills and education that it takes to successfully and 

effectively teach ELLs. To solve this current issue, school districts that do not already require 

teachers to attend professional development trainings or gain certifications in educating ELLs, 

should make it mandatory that their teachers do so (Olsen, 2011). Olsen (2011) reports that there 

are not many school districts that require their teaching staff to be trained in working with ELLs, 

because “only 20 states require that all teachers have training in working with ELLs”. Fenner 
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(2014) also states that because of the lack of school districts requiring their teachers to become 

trained in educating ELLs, many of the content teachers in school end up not being able to 

effectively teach ELLs. It can not be expected of content area teachers to know how to 

effectively teach ELLs, because of the lack of states and schools requiring training. This is why 

having ENL teachers advocate for their ELLs is important as well as a potential solution to 

ensure that ELLs are receiving a proper equitable education. If all teacher candidates receive a 

general background in how to effectively teach ELL students, or if school districts provide 

professional developments in the area of educating ELLs, there would be a surplus in teachers 

having the knowledge and abilities to better support and understand the ELLs in their classes and 

schools. 

How Educators Can Advocate for ELLs 

According to Garcia et al. (2015), being a teaching advocate may have many different 

meanings for many different individuals, however, it is consistently based on action, and having 

educators “turn their passion into action” (p. 10). The ways for educators to advocate for their 

ELLs and turn their passion into action are endless. As explained by Russell and Von Esch 

(2018), from a study of observing two teachers who advocated in many ways for students, they 

share three specific ways to do so. The three ways that these teachers have modified their passion 

for teaching into actions for advocating for ELLs are by building trust within the school’s 

teachers, principals, and administrators, sharing their knowledge with others, and bringing the 

school’s principals on board (Russell & Von Esch, 2018). Building trust within a school’s faculty 

and staff would be critical, especially when it comes to having professional development for 

teachers in your school. Russell and Von Esch (2018) explain that providing professional 

development for teachers on how to teach ELL instruction. Coaching teachers on how these 
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specific ways of advocating for ELLs have influenced the design of schools’ ELL and bilingual 

education programs (Linville & Whiting; 2019; Russell & Von Esch, 2018). Current ENL and 

bilingual education programs do not have mandated advocacy built within their schools. Doing 

so may be able to help the environment that the ELLs are in within the school. In a study on 

teachers made by Oliveira and Athanases (2007), the researchers give a report on advocating for 

ELLs. As proposed by Oliveira and Athanases (2007), to promote proper learning for ELLs and 

to close achievement gaps, all teachers need preparation and support. This study took 5 years of 

investigating ENL programs and teachers and seeing the best ways to prepare teachers to teach 

and advocate for ELLs. This study concluded many different ways in which schools can help 

provide ways for teachers to advocate for ELLs, which would ultimately help to positively 

change ENL and bilingual programs in schools. As teacher advocates, teachers may have to 

analyze the current curriculum and ways of instruction and assessment to ensure that it is a 

proper fit for ELLs (Oliveira & Athanases, 2007). Researchers can agree that testing ELLs in 

their native languages may provide more positive results than only testing them in English 

(Fenner 2014; Linville, 2014; Oliveira & Athanases, 2007). Having an advocate like such that 

was mentioned, can help language learners develop knowledge and skills which are necessary 

because they are equipped with knowing how to do so. 

Teachers can advocate for ELLS at different levels. Norman and Eslami (2022) suggest 

that advocacy happens outside of the school, inside the school, and inside the classroom. 

Advocacy beyond the school can be anything such as helping ELLs’ families to gain necessary 

resources, or just helping translate documents. Teacher advocates can assist ELLs and their 

families outside of the school by providing support on making school-related decisions, and by 

helping them with necessary information and assistance. By advocating inside the school, 
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teachers can take on important leadership roles. Through important leadership roles, Fenner 

(2014) argues that educators are able to help create a safe, equal, comfortable, and welcoming 

learning environment for all students, as well as advocate for certain instructional programs and 

services that are appropriate and necessary for ELLs. According to Fairbairn and Jones-Vo 

(2010), making the effort to recognize your students and validate their attempts can increase 

production in a comfortable environment. Advocacy inside the school is also what Linville 

(2014) explains as advocating by collaborating. Advocating by collaborating is when ENL 

teachers collaborate with others to advocate for their ELLs. An example that Linville (2014) 

shares advocating by collaborating are collaborating with general education teachers. This 

collaboration can be explaining policies that pertain to ELLs, or it may even be providing 

professional development to general education teachers about how to properly educate ELLs. 

Research from Linville’s (2014) mixed-methods investigative study included a quantitative study 

of 511 ENL teachers who took part in a survey. Linville’s results suggest that most instructional 

advocacy took place at the school level alone. Also claimed by Linville (2014), it is not very 

common for teachers to advocate outside of the school. Norman and Eslami (2022) suggest that 

though out-of-school advocacy may not be very common, it is noted that in-school and in the 

classroom, ENL teachers advocating in the school setting for their ELLs who are also in general 

education programs is an important part of their work (Dubetz & de Jong, 2011). ELL students 

need their ENL teachers to be advocates for them because they need teachers in the building to 

always be there for them at all times and stand up for them if need be. As suggested by Dubetz 

and de Jong (2011), ENL teachers can advocate for students by speaking to the general education 

teachers about possibly giving ELLs the opportunity to take assessments in their native 

languages. This will give ELLs an equal opportunity to perform better on assessments because 
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they may suffer on content-area assessments because of a lack of English skills. ENL teachers 

should make sure that valid and fair assessments are taking place, and referral procedures 

happen, in order for ELLs to receive proper and equitable instruction (Fenner, 2014).  

Differentiation for Equal Education 

Lachance et al. (2019) express that there may be an equality gap since K-12 teachers 

should have specialized skills to effectively create and deliver lessons that take their students’ 

specific identities, strengths, and weaknesses into consideration. If ENL teachers advocate 

through collaboration and educate the general education teachers in their schools, then the 

general education teachers will be able to help their ELLs increase student achievement in 

regular education classrooms. One way that these general education teachers can improve 

student achievement is by building differentiated or individualized instruction. Differentiation is 

defined by Heacox (2012) as changing the pace, level, or type of instruction that is taught based 

on students’ individual needs. Since all students are entitled to equal education opportunities 

(Fairbairn & Jones, 2010), teachers need to make sure to be differentiating their instruction as 

well as their assessments. Although differentiating is always necessary when teaching, it is very 

essential in order for students with diverse backgrounds to be successful in their academics. 

Fairbairn and Jones (2010) explain that regular classroom teachers usually are assigned to classes 

with students who function at the same uniform levels with students who are at the same level of 

English proficiency. However, this is not always the case when there are ELLs in a class. Many 

ENL classes may have students who operate at different English language proficiency levels, and 

this makes it hard for the ENL teacher, which is why, this is where differentiating for the 

different levels of the students comes into play. Whether an ENL teacher is teaching all ELLs, or 

a general education teacher has ELLs mixed in their class, nomatter the type of class, 
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differentiation is important. This becomes important when ELLs are in a class because students 

coming from unequal backgrounds should be getting differentiated instruction and teachers 

should not be holding these students to high expectations that they may not be able to uphold 

because of a language barrier that may be present.  

 Differentiation and advocacy come into play together when an ENL teacher notices that 

ELL students are not receiving an equal opportunity for education. An ENL teacher may be able 

to better explain to a general education teacher how they can differentiate for ELL students. As 

stated by research done by Baecher (2011), when ELLs learn new academic content in English, 

they are doing “double the work” because they are learning in a language that is new to them. 

Having general education and ENL teachers differentiate instruction appropriately will help to 

ensure that ELLs do not have to put double the amount of work in. Teachers can adjust input and 

make the content more comprehensible as well as structure classroom activities in order for the 

ELLs can develop English language skills (Baecher, 2011).  

Types of Advocacy 

Transformative and Non-transformative Advocacy 

 Just as there are different levels of advocacy, there are also different types of advocacy 

including transformative and non-transformative advocacy (Harrison & Mcilwaain, 2020; 

Linville, 2012; Norman & Eslami, 2022). Transformative advocacy takes place when teachers 

stand against policies and practices that contribute to inequities for ELLs in schools (Linville, 

2014). As declared by Norman and Eslami (2022), transformative advocacy may be used to teach 

ELLs about the rights they have and how to stand up for themselves. On the other hand, non-

transformative advocacy consists of ENL teachers noticing an inequality, bringing light to the 

situation, and taking action to help and settle the circumstances (Linville, 2014). Non-
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transformative advocacy happens when inequities are not confronted by schools (Norman & 

Eslami, 2022).   

 Haneda and Alexander (2015) explain their interview-based study on ELL advocacy 

beyond the classroom. One of their findings stated that ENL teachers are far more likely to be 

advocates for ELLs.  Their findings also raised questions about the rare occurrences of 

transformative advocacy. The researchers found that there was a lack of ‘within-the-classroom’ 

advocacy; it is mentioned that the reasoning for the lack of transformative advocacy may be 

because of the pressure that is presented because of the need to improve academic performance 

in their state (Haneda & Alexander, 2015). Although these challenges occurred to the teachers 

interviewed in this study, there were still small improvements that benefited the ELLs because 

these teachers took advocacy as a sense of responsibility of theirs. The teachers utilized 

transformative advocacy by seeing inequity and advocating by challenging the practices which 

are creating inequality (Haneda & Alexander, 2015), instead of non-transformative advocacy, 

which does not challenge inequitable practices.  

Instructional and Political Advocacy 

 Two other types of advocacy which are outlined in research are called instructional and 

political advocacy. Instructional advocacy can take place in the classroom in many different 

ways. Some examples of instructional advocacy would be helping an ELL receive the proper 

necessary testing accommodations, or collaborating with general education teachers to ensure 

they are providing the ELLs with proper educational accommodations (Linville, 2014). 

Instructional advocacy often occurs beyond the school, district, and state levels (Linville, 2014). 

Instructional advocacy is a common way of advocating, and as implied by Linville (2014), 

instructional advocacy is more popular than political advocacy is. Political advocacy is similar to 



UNEQUAL EDUCATION FOR ELLS       19 

transformative advocacy. With political advocacy, Linville (2014) mentions that is an example of 

teaching ELLs their rights and how to stand up for themselves.  

The Benefits of Advocating for ELLs 

The number of ELLs in the United States is skyrocketing, however, the numbers of 

programs and money spent on ELLs are declining because these groups of students are 

underserved and underrepresented, which is why it is important that teachers are advocating for 

them (Garcia et al., 2015). Without teacher advocates, ELLs are destined to end up misplaced in 

special education classes, and schools may end up not providing equal education, which is what 

they are supposed to be providing to all students. As mentioned by Garcia (2015), the president 

of the National Education Association (NEA), teachers have to fight for their students in order 

for them to become successful; having successful students should be the overall goal of 

advocating for them.  

In her article, Honigsfeld (2009) explains that ELL programs are not 'one size fits all’. 

Since not all ELLs learn in the same ways or at the same pace, it is stated that it is necessary for 

school educators to advocate in their schools for their ELL students by advocating the need of 

incorporating more appropriate ELL programs which will actually benefit the schools’ ELLs 

(Honigsfeld, 2009). Having proper ENL programs for ELL students will help to close the 

achievement gap that is currently happening. Fenner (2014) mentioned that because of the 

achievement gap in ELLs learning, there is now a gap between high school completion rates 

between ELLs versus non-ELLs.  

Avoiding Misidentification of ELLs for Special Education 

Many researchers can agree that advocacy is necessary in order to improve the state of 

ELLs in K-12 public schools in the United States and to ensure their educational success for a 
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variety of reasons (Linville, 2014).  One big aspect of ensuring that ELLs are receiving the 

proper education that they deserve is making sure that misidentifying ELLs as students with 

disabilities does not happen. Baseggio (2018) explains that misidentifying ELLs is “a silent 

crisis” that many may not know about, however, it does in fact happen. In my interview with 

Mancuso, he expressed a huge concern about ELLs in his school suffering because they get 

wrongly placed in special education classes. It is so important not to misidentify the placement of 

ELLs because ELLs have their unique strengths and challenges and as a result, they must be 

educated according to their unique needs (Baseggio, 2018). All students are different and should 

be educated according to their abilities, however; many educators do not have the knowledge or 

educational training to know how to properly educate ELL students; this is what ultimately is the 

reason for ELLs getting improperly placed in special education services and labeled with a 

learning disability.  

 Overall, the existing literature has demonstrated the challenge in providing ELLs with an 

opportunity for equal education. Much research has shown that advocating for ELLs in school is 

a very important role that educators hold in order to help close that gap (Bass et al., & Olsen, 

2014), arguing that ELLs deserve an equal opportunity to education as their non-ELL peers get. 

This body of research also argues that educators hold the ability to make a positive impact and a 

huge difference in the lives of their ELL students by helping them receive an equal education 

that ELLs need, and schools may not be able to address and understand the unique needs of 

ELLs without advocacy and teacher leadership (Olsen, 2014). In Chapter 3 I will discuss the plan 

for my professional development. The professional development that highlights the importance 

of advocating for ELLs. The professional development will take into account the importance of 

having faculty and staff that understands the need for equal education opportunities.   
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Chapter 3: Description of the Product and Tool 

 In this chapter, I will present a professional development session that I hope will help to 

teach the content area teachers of Saint Anthony’s High School in Melville NY, all about 

properly educating English Language Learners (ELLs) as well as making them aware that the 

ELLs in their school may not be receiving an education that is as equal as their non-ELL peers, 

and advocating as necessary. Having been a lead English as a New Language (ENL) teacher in 

the building for three years, Brian Mancuso explains that equal education has been a very clear 

struggle for their school’s ELLs (B. Mancuso, personal communication, May 21, 2022). 

Mancuso also explained how personally advocating for his students has helped to close the 

inequalities in his school. I have reviewed this current issue in accordance with the literature. It 

has become obvious that there is an equality gap that ELLs often face, which could be positively 

impacted by having teachers advocate for ELLs. The elements of the product of this chapter have 

been decided based on topics that are of high need and behaviors which can be promptly 

achieved to help make the appropriate and necessary changes in education. 

 In this chapter, the audience will be taught how to properly educate ELLs and advocate 

for ELLs to ensure that they receive an equal education. This professional development will be 

presented at Saint Anthony’s High School. The participants will be the whole teaching staff of 

the school. All teachers of grades 9-12 in this school no matter what subject area they teach will 

be in attendance for this professional development. The majority of the teachers in this high 

school have ELLs in their classrooms as they may be unaware of the knowledge to properly 

educate them equally as well as advocate for them. 

Description of the Professional Development 
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 This professional development will be presented at the first scheduled faculty meeting 

that is this fall at Saint Anthony’s High School, this is scheduled for September 21, 2022. This 

day is a scheduled half-day, therefore, once the students are dismissed, the teachers will meet in 

the school’s auditorium for professional development. The ELL professional development is 

scheduled to take place from 12 pm to 3:15 pm. This will be completed in just one three-hour 

and 15-minute session, however, there will be a follow-up Google Form about 3 weeks after, that 

the teachers must fill out in order to explain how they have implemented what they learned in 

this professional development.  

 This professional development will be presented in the form of a Google Slideshow, 

which will be accompanied by many different handouts which will be provided, as well as many 

group discussions on the topic. The professional development will be titled ‘Education for ELLs’ 

as its purpose was to be created to inform non-ENL teachers on how to properly educate and 

advocate for ELLs in need. The many topics that will be covered are, equal education for ELLs, 

how to properly educate ELLs in your classes including scaffolding and differentiation, how to 

advocate for ELLs, ELL lesson plan templates, and how to properly communicate or check in 

with ELLs.  

 Each of these topics is discussed on their own in the coming section, which entails how 

they are each important to resolving the issue and helping ELLs are Saint Anthony’s High 

School to receive an equal equation. 

Intended Outcomes of Education for ELLs  

 There are a few positive intended outcomes of this professional development for the 

faculty at Saint Anthony’s High School. First, the most important outcome that is intended from 

this professional development is to create a warm and welcoming environment for our school’s 
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ELLs. This professional development will provide teachers with the necessary knowledge to 

successfully teach ELLs and to better understand how to make ELLs feel welcomed. Second, 

there will be changes in the school which will be done in order to make ELLs feel welcome, 

therefore, having all of the school’s teachers together for this professional development will help 

to make the new changes of advocacy in the school very easy and successful. Also, the schools’ 

ENL teachers will be present at this professional development to help administer group 

conversations; having the ENL teachers float around and converse with the teachers will help all 

the teachers to get to know the ENL teachers in case they ever need help with educating an ELL. 

Thus, the overall goal of this professional development is for the teachers of Saint Anthony’s 

high school to be able to understand how to educate and advocate for ELLs with their overall 

goal of providing an equal and welcoming environment.  

 Teachers should leave the professional development with knowledge of how to 

successfully improve the school’s environment by educating ELLs properly and advocating for 

equal education for ELLs. This session will help reach the school’s goal of building an ELL-

friendly environment. Creating an ELL-friendly environment can be done with in-school 

advocacy when ENL and content area teachers work together to defend learners’ rights by 

advocating appropriately (Norman & Eslami, 2022). Therefore, the various changes that will 

take place in the school as a result of the professional development will help to close any 

equality gaps that ELLs may be dealing with. As this professional development will be done in 

the third week of school, teachers will be starting to get to know their students, and it is still early 

in the school year, therefore, it should be a great school year for everyone as we try to make 

education as inclusive and equal as possible. 

Agenda of Events  
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Equal Education Opportunities 

 Every child deserves access to quality education, yet equal education is not readily 

available everywhere. As the literature mentioned in Chapter 2, oftentimes, ELLs may not 

receive an educational opportunity that is equal to other non-ELL students. As the population of 

ELLs is increasing, there need to be more teachers who are properly educated to teach them. 

Students whose first language spoken is not English will need to receive the proper language 

support in order to be able to thrive properly in school. Though there have been a number of 

court cases out to ensure the equality of education for ELLs, over time, many have forgotten the 

importance of this (Jimenez-Castellano & Topper, 2012). 

 There are many ways for schools to ensure that they are providing their ELLs with equal 

educational opportunities. Luckily, in New York state, there is a requirement for a school to offer 

a bilingual education program if there are 20 or more students per grade who speak the same 

native language (Sugarman, 2019). Having a requirement as such helps to regulate and ensure 

that ELLs receive an equal education, however, what if there are not 20 or more students per 

grade that speak the same native language? This is where education may end up not being as 

equal as it is supposed to be for ELLs. Oftentimes, teachers have busy schedules, and may not 

have time or may not know how to tell if their school’s ELLs are receiving an education that is 

equal to non-ELLs, however, there are certain things in which teachers can be on the lookout to 

ensure equality. 

There are many things that teachers can do as well as be on the lookout for in order to 

ensure that the ELLs in their school are receiving an equal education. It is important that teachers 

actively do so because, the lack of equal education may have an outcome that leads to racism and 

discrimination (Fiddiman & Partelow, 2021). Fiddiman and Partelos (2021) also explain a study 
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that outlines a few teaching competencies for ensuring ELLs receive an equal education. Some 

of these competencies include utilizing students’ cultural backgrounds when teaching and 

creating curriculum, collaborating with students’ families, and communicating in linguistically 

and culturally responsive ways. Incorporating these competencies will help not only make sure 

that students are receiving an equal education, but they are also feeling welcomed in the 

classroom environment they are surrounded in.  

To begin the professional development session, it is a good idea to give teachers a 

reminder of the importance of being able to give each of their students a fair chance in their 

classroom. Every teacher wants fairness in their classroom, however, they may forget the 

importance of it. This segment of the professional development will be thirty minutes long. 

Teachers will sit with a randomized group during the whole time of the professional 

development. This first segment will open by asking the teachers the question of what they think 

equal education means. Teachers will discuss for about 10 minutes about the question. Once 

ready, each group will add their answer to this Google Jamboard. The Jamboard will be 

displayed live on the smartboard which will allow everyone present to read each other’s answers. 

After the small group discussion, we will move on to explaining competencies that should be 

included in the classroom when there are ELLs. Appendix A: Fair is Not Always Equal Poster 

will be shown and explained to the attendees to close this session. 

How to Educate ELLs in Mainstream Classrooms 

 During this section of the professional development, I will be going over a few topics 

which will help teachers with important information about educating ELLs in mainstream or 

general education classrooms. This introduction to teaching ELLs in the mainstream classroom 

should take about 15 minutes. The audience today is made up of teachers who teach mainstream 

https://jamboard.google.com/d/1qqtsBp2Y9DtY3nbo0QJ2mco0sVElNifrWlkCEIkpFFE/edit?usp=sharing
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subjects such as math, social studies, science, English, and more; these teachers need to be 

educated on how to differentiate instruction for ELLs as well as create an acceptable lesson plan 

for ELLs. This is important information that all teachers that educate ELLs should be aware of. I 

will start by asking the audience about what they think is important to do when you have ELLs in 

your class. I will take a few participants to answer this very important question, and then we will 

move on to the bulk of this section; first, we will discuss differentiation and scaffolding, and then 

we will discuss how to create a lesson plan for ELLs.  Mostly all of these teachers have 

experience with having ELLs in their classes, however, they have never been educated on how to 

properly teach them; which is why this professional development is very important.  

Scaffolding and Differentiation 

 Scaffolding and differentiating instruction is a big part of ensuring that education is 

equal. Teaching educators how to properly differentiate for students is important because as 

explained by Carolan and Guinn (2007), many teachers hesitate to differentiate instruction 

because they believe they do not have enough time or training on the topic. Teachers also may 

incorrectly think that differentiation means having to teach things in many different ways, which 

is not the case. In fact, practicing differentiated instruction not only helps to provide an equal 

educational environment, it also helps maximize the potential of students and helps diversity 

thrive in the classroom. Scaffolding instruction is a form of differentiation that is a key 

component of effective teaching. As explained in Chapter 2, scaffolding comes from Lev 

Vygotsky. Scaffolding is linked to the Zone of Proximal Development which was outlined in 

Chapter 2. Scaffolding holds the potential to support learning which can facilitate student 

development if done within the student’s Zone of Proximal Development (Taber, 2018). 
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Scaffolding can be breaking up learning into smaller pieces and providing the student with the 

proper tools for learning. 

 When having ELLs present in your classroom, differentiation and scaffolding become 

very important. Each student has unique academic needs as well as different backgrounds of 

their culture, personalities, interests, and much more. Because of this, Ford (2019) explains that 

great teachers recognize their students’ differences and understand how having a diverse class 

can affect learning in the classroom and they make the proper adjustments by differentiating and 

scaffolding instruction.  There are many different ways for teachers to differentiate instruction 

for ELLs. Echevarria, Vogt, & Short (2013) explain the importance of making content 

comprehensible as a great way to differentiate; doing this means providing alternative ways for 

ELLs to access the content. An example could be providing simplified texts or charts for ELLs, 

or even providing ELLs with content in their native language. This allows the ELLs to focus on 

the content, and learn the same material as other students while they are still working on 

perfecting their English skills.  Other ways to differentiate instruction for ELLs outlined by Ford 

(2019) include getting to know your ELLs so you can better educate them, utilizing ‘on-going 

assessment’ as well as providing multiple types of assessment, collaborating with ENL teachers, 

and using small group instruction with the class.  

 Having knowledge of differentiation strategies and knowing how to scaffold is severely 

important when it comes to educating students, especially ELLs. In this section of the 

professional development, I will begin by explaining what differentiation is. This section will 

also take about 30 minutes. Most teachers are aware of what differentiation is, however, a 

refresher on the importance will suffice. Appendix B will be cast on the smart board for all 

teachers to see. I will speak about appendix B and explain what my favorite of the fifty strategies 
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of differentiation is. Then the teachers will discuss differentiation and how they differentiate for 

their current students and how they are going to differentiate for ELLs now that we have gone 

over the topic. After group discussion, each attendee is going to add a response to this Padlet,  I 

will also recommend each attendee to read some other responses and to reply to at least 3 peers’ 

posts. Some teachers may not fully understand or utilize scaffolding in their classroom, however, 

I hope that after learning about scaffolding from this professional development, they do utilize it 

often, especially for their ELLs. After discussing general differentiation, we will move on to the 

importance of scaffolding. Appendix C will be shown to the audience which is a chart of 

different scaffolding strategies. Once the importance of scaffolding is explained, groups will 

discuss once again. I will ask the groups to discuss a lesson that they would be teaching with 

ELLs in their class. I would like them to come up with an assignment for that lesson and think 

about how they would scaffold it if they had ELLs in their class who would need help 

completing the assignment. Each group will be asked to have one person share their answers 

verbally to the audience. This activity should help to provide many different ideas on how to 

scaffold. 

ELL Lesson Plan Template  

 When ELLs are in content area classrooms, they are faced with a double challenge; they 

have to learn the content of the subject, at the same time as they are learning a new language. 

These students need to have strong literacy skills, language skills, and background knowledge in 

the subject in order to succeed and understand what they are learning. Oftentimes, mainstream 

content area teachers lack the knowledge and education, and resources to help educate ELLs 

properly (Bartlett, 2020). At Saint Anthony’s High School, content area teachers are requested to 

create lesson plans for their classes, however, there is not a formal lesson plan template specified 

https://padlet.com/mscarpellini99/8g4f8eyj22yybucw
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for ELLs. In correlation with an ENL teacher from Saint Anthony’s High School, we have 

created an ELL lesson plan template which will be explained in this section of the professional 

development, as well as shared on google drive with all teachers. 

 Having a strong and well-thought-out lesson plan is the beginning of a great lesson. Each 

teacher present for the professional development is aware of the importance of a lesson plan. 

Before moving into showing the audience my ELL lesson plan template, I will ask each group to 

discuss the question “what do you think is different between the lesson plans we create now, and 

ELL lesson plans”? Each group will discuss for a few minutes and then we will discuss as a 

group. One main difference would be the amount that you have to differentiate is going to be 

different.  

After the discussion, I will then show the audience the ELL lesson plan template that I 

have made. Appendix D shows this template that the audience will be shown. I will go into the 

importance of each component that goes into creating a lesson plan for ELLs. One big difference 

in my ELL lesson plan, as opposed to a normal lesson plan, would be that outlining both 

language and content area objectives is very necessary when creating an ELL lesson plan. ELL 

lesson plans should include ways in which the teacher is going to activate students’ prior 

background knowledge, differentiate, make accommodations, as well as what they are going to 

do in the case that the lesson does not go as planned; it is important to have a backup plan. It is 

very important for teachers to have knowledge of how to create a proper lesson plan for ELLs. 

The goal of providing these teachers with an ELL lesson plan template is to ensure that they are 

properly educating their ELLs successfully and confidently. This lesson plan template should 

help the content area teachers to be able to see exactly what has to go into a lesson plan when 

ELLs are in the classroom. 
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How to Advocate for ELLs 

As explained in Chapter 2, Garcia et al. (2015) explain that advocating for ELLs means 

“turning your passion into action”. This is a great explanation of what advocacy is. Teachers who 

have a passion for teaching, and a passion for their students will stand up and advocate for their 

students whenever necessary. Appendix F shows a quote I would like to open up with during this 

professional development segment about advocating for ELLs. The quote explains that nothing is 

going to get better unless someone cares a whole lot. We need to have teachers who care and 

have a passion for our schools’ ELLs in order to stand up and advocate for them.  

This segment of the professional development will run for 30 minutes. After explaining 

the importance of advocating for ELLs, I would like to explain to the audience how they can 

advocate for ELLs in their school. Teachers can keep in contact with other teachers within their 

department to ensure that everyone is utilizing all of the strategies that I have gone over so far. 

Keeping everything in mind that has been presented in this professional development will help to 

keep our school a better place for ELLs; however, I am going to go over important things to keep 

in mind that will help the attendees advocate for their students if it is necessary. 

Being an advocate means watching out for your students and making sure they are 

receiving a fair education. As teachers with ELLs present in the class, it is important to listen to 

your students and understand what they need, focus on your students, and speak up for what is 

right and what your students deserve if they are not receiving the equality that they deserve. I 

will then ask the attendees about any other ways they think we can advocate to benefit our ELL 

students, after discussion, I will explain the new advocacy program that I want to implement in 

the school. 
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To finish off this segment of advocating, I will explain to the attendees about our new 

advocacy program. This program will be for volunteers only, and no one will be forced to 

participate, however, it is a great opportunity to get more experience with ELLs. The signup 

sheet for this program is shown in Appendix E. Volunteering and taking part in this program will 

give teachers the responsibility of mentoring an ELL student and making sure this student is 

receiving an equal education. The advocate must reach out to the ELL’s content teachers to find 

out how the student is doing in their class and try and see how they can better help them. The 

advocate should reach out to the ELL’s parents and learn about the student’s home life and report 

back to the student’s content teachers about any important information. The goal of this program 

is to make sure that ELLs are feeling welcome and feeling supported in their school.  

Checking in and Communicating with ELLs 

 Having great rapport with your students should be the goal of every teacher. Building a 

great rapport with your ELLs is also extremely important. ELLs may often feel like the outcasts 

of the school, however, with proper advocating as was just explained, and with showing your 

ELLs that you care, we can make ELLs feel welcomed and at home. Doing weekly or bi-weekly 

check-ins with your students is a great way to get information about your students and how they 

are doing physically, mentally, and academically.  

 After explaining the importance of doing check-ins with ELLs, I will ask the attendees to 

participate and give me some examples of some things which they have included or should 

include in weekly or bi-weekly check-ins for ELLs. I will write all of the answers on the smart 

board and they will be added to google drive for each of the attendees to have access to and be 

able to look at in the future. After this discussion, I will then show the audience the check-in 

Google form that I have created for my students. I will recommend to the attendees that they do 

https://forms.gle/FHrRL6SMr5wLVQBS6
https://forms.gle/FHrRL6SMr5wLVQBS6
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something similar and try to include a language that a majority of their students speak, or even 

possibly create different language versions.   

Wrap Up and Follow Up 

 To wrap up the professional development, I will explain to the audience what I want them 

each to do next. The next step would be to implement what was learned in the professional 

development. Whether it is signing up to be a part of the new advocacy program, or creating 

ELL lesson plans, I would like to hear from the teachers and find out if they utilized what they 

learned and were successful or not. This google form will be provided to all attendees to fill out 

so I can see any progress made. I will let the attendees know that I am looking forward to hearing 

from them at least 3 weeks, or earlier, by filling out the google form.  

 

 

 

 

 

 

 

 

 

 

 

 

 

https://forms.gle/s1t1MfsALtwhibc88
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Chapter 4: Conclusion 

 This capstone project has explored the lack of equal education opportunities for English 

Language Learners which occurs in many schools in the United States, which includes Saint 

Anthony’s High School as well as how advocacy can help to overcome this issue. This lack of 

equal education opportunities can result in a great amount of achievement gaps for ELL students 

(Lachance et al., 2019; Linville & Whiting, 2019). This project has also investigated how 

mainstream teachers can effectively educate their ELLs in order to provide them with an equal 

education. To sufficiently consider the equality or inequality of the quality of education ELLs are 

receiving, it is crucial to acknowledge what components general education teachers are utilizing 

in their classrooms to try and benefit all learners and make learning inclusive and fair. Ensuring 

that teachers in the building are properly educating and advocating for English language learners 

will help to provide a proper and equal educational environment. Considerable research 

questions have been developed from such mentioned topics, such as: 

 Why is equal education a necessity for ELLs? 

What role does advocacy play in equal education, and how can teachers advocate for 

their ELLs? 

Do general education teachers know how to properly educate ELLs? 

How can we provide equal education opportunities for ELLs? 

In Chapter 4, I will first summarize the findings of this project. I then will discuss implications 

for student learning, implications for teaching, and recommendations for future research. 

Summary 

 In regards with my stated research questions, there have been considerable conclusions 

which are pertinent for decreasing the chances of having an unequal educational environment for 
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ELLs. First, equal education is necessary in order for students to each have the same 

opportunities to begin with a positive educational outcome. ELLs are a group of students who, 

often times may not be able to complete the academic work which is intended for their grade 

level because of their lack of linguistic development, however, while receiving an equal 

education, it becomes easier for ELLs to achieve (Callahan and Shifrer, 2016). Equal education 

is necessary for ELLs because of the learning and achievement gaps that ELLs often are faced 

with. Proving an equal education will help to close such gaps and ELLs will receive the 

education that they deserve.  

Additionally, advocating for ELLs plays a big role in the opportunity for an equal 

education for ELLs. When teachers advocate for their students, they are ensuring that their 

voices are being heard, and making sure that they are in a learning environment which is both 

equal and welcoming. All of these aspects will make ELLs feel comfortable and welcome in the 

classroom (Linville and Whiting, 2019). Many schools are aware of what is needed in order to 

properly educate their ELLs; however, they may lack the proper staff or programs to properly 

educate them, this is why having ENL teachers step up to advocate for ELLs is a necessity 

(Norman & Eslami, 2022). Oftentimes, general education teachers might not know how to 

properly educate ELLs, which is why proper advocacy from ENL teachers, or professional 

development sessions can benefit these general education teachers. There are many ways that 

teachers can advocate for their ELLs including speaking up for them, making sure their voices 

are being heard, and sharing your knowledge about ELLs (Russell & Von Esch, 2018). As 

mentioned by Garcia et al. (2015), teachers must “turn their passion into action” (p. 10), in order 

to properly advocate and show their students that they care about their education. 
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 Furthermore, including advocacy, there are other ways that school personnel and teachers 

can make sure that the ELLs in their school are receiving an equal education. Schools need to 

make sure that content area teachers know how to properly educate ELLs because many times 

content area teachers lack the understanding of how to educate ELLs (Bartlett, 2020). Educating 

general content area teachers about the difference in ELL students compared to non-ELLs is 

important. Content area teachers need to be able to recognize their ELLs differences and be able 

to make the proper adjustments to educate their ELLs utilizing strategies such as differentiating 

and scaffolded instruction (Ford, 2019). Utilizing a proper lesson plan which has all the 

necessary components for ensuring that ELLs are receiving a proper and fair education is also 

important. The approach to improving ELL education can appear different for many schools and 

teachers, however, the most important aspect of ensuring that your ELLs are receiving an equal 

education is to have committed teachers. 

In regards to the mentioned findings, a professional development plan and tools have 

been created. The goal of the product is to create an equal education for ELLs, and to educate the 

mainstream educators on how to effectively do so at Saint Anthony’s High School. In order to do 

so, many successful ways of educating ELLs have been considered to explain to the educators. 

The explained product has numerous implications and recommendations. 

Implications for Student Learning  

Several implications for student learning have been identified. English language learners 

will benefit from having educators who know how to properly educate them. ELLs will also 

benefit from being able to feel comfortable and welcomed in their school. Many lessons and 

strategies will work to help improve the education of ELLs through the pd “Education for 

ELLs”. Saint Anthony’s High School currently only has two certified ENL teachers, which 



UNEQUAL EDUCATION FOR ELLS       36 

means there are only two educators who know how to properly educate ELLs in the building. 

Having content area teachers become educated on the topic will benefit the students. 

The new advocacy program at Saint Anthony’s High School will allow ELLs to work 

closely with a teacher from the school. ELLs will benefit from this program by having an 

assigned adult to advocate for them as well as to ensure they are receiving an equal education. 

This program is by volunteer basis and interested teachers will fill out a provided form if they are 

interested (see Appendix E).  

Providing teachers with the proper lesson planning tools to educate ELLs in their 

classroom will ensure that the necessary components are being utilized. Some necessary and 

important components of a lesson plan for ELLs may include differentiation, scaffolding, 

language objectives, and activating prior background knowledge. Oftentimes classes with ELLs 

present, are diverse classes. When classes are diverse, teachers must make proper changes to 

their lesson plans; these changes may include scaffolding and differentiation (Ford, 2019). 

Having a teacher who knows how to properly differentiate and scaffold accordingly can be a big 

benefit for ELLs. 

Implications for Teaching 

In addition to students benefitting, several implications for teaching have also been 

identified. Teachers regardless of what subject they teach, will benefit from this professional 

development plan and tools. Educators will gain an understanding of equality and how to 

advocate for their students including different strategies which will help them teach their ELLs 

much more successfully (see Appendices A, B, C, & F). 

Building proper rapport with your students is a very important thing for every teacher, 

however, it becomes even more important when you have ELLs in your classroom. This 
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professional development outlines the importance of checking in on your students. The provided 

google form may help teachers benefit by allowing them to utilize a weekly check in with their 

ELLs. The check in may be changed to any additional language by editing it for any of your 

students. The overall environment of the classroom may become better by the teacher showing 

their students how much they care about them.  

Professional development is an important part of being a teacher, it is especially 

important for those teachers who have little or no experience with English Language Learners. 

This may be due to the fact that there are very few school districts that require their teachers to 

be trained in working with ELLs (Olsen, 2011). Because of the lack of school districts requiring 

their teachers to become trained in educating ELLs, many of the content teachers in school end 

up not being able to effectively teach ELLs, which causes unequal education and learning gaps 

(Fenner, 2014). Therefore, providing this three hour long professional development should 

hopefully provide the school’s staff with all the necessary information to properly educate their 

ELLs. 

Recommendations for Future Research 

 The professional development “Education for ELLs” is a considerable way to begin 

making changes for the ELLs at Saint Anthony’s High School. Although this professional 

development is a great step in the right direction, there is much more that can be done to help the 

ELLs at Saint Anthony’s High School. First, hiring more certified ENL teachers would be a great 

idea. ENL teachers are teachers who know all about how to properly and equally teach ELLs. 

Having more ENL teachers in the building can help to have the ENL teachers work closely with 

the content teachers to help provide ideas for lessons and other ways to differentiate for ELLs. 
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Providing the ELLs with more courses with ENL teachers can also help the ELLs to gain 

confidence in their English skills, which will help them succeed in their content area classes. 

However, there are many more schools with ELLs all over the country who need help. 

There is in fact room for more research to be done linked to the topic of unequal education of 

ELLs, and what can be done about it. Further research can help to bring this situation to light and 

display to school districts what they may need to do about this issue. Research on advocacy can 

be done to show schools how effectively it in fact works to help ensure that ELLs are receiving 

an equal education. Further research should be conducted with the needs of ELLs and their 

families in mind. Research studies should be conducted on programs to help connect ELL 

families with the school and how to work on providing better communication between the two. 

Final Thoughts 

 As shown by research, English Language Learners are severely impacted by the lack of 

equal education opportunities in many schools, including Saint Anthony’s High School 

(Lachance et al., 2019; Linville & Whiting, 2019). The combination of advocacy programs, 

teachers knowing how to effectively educate ELLs, and professional development on the topic 

all can add to the avoidance of an unequal education for ELLs. Hence, providing successful 

educational environments for ELLs in the mainstream classroom is important to bypass unequal 

education for ELLs. 
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Appendices 

Appendix A 

Fair is Not Always Equal 

 

 

 

 

 

 

 

 

 

Adapted from Teaching Everyone by Whitney Rapp and Katrina Arndt and Universal Design for 

Learning in Action by Whitney Rapp. 
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Appendix B 

50 Strategies for Differentiated Instruction 

 

 

 

 

 

 

 

 

Adapted from Teachthought.com 
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Appendix C 

Scaffolding Strategies 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Adapted from Mshouser.com 
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Appendix D 

ELL Lesson Plan Template 

 

Lesson Plan Template for English Language Learners 

Teacher Name______________       Subject Grade Level _____________ 
Unit Title_____________________      Lesson Topic ____________________ 
Lesson length_____________ 

Lesson Goals: 
●  

Essential Questions: 
●  

Objectives 
Content Objective(s): 

● Students will be able to-.....____________________________________ 
 
 
 

Language Objective(s): 
● Students will be able to-...____________________________________ 

 
 
 
 
Standards Addressed in the Lesson: NYS & TESOL 

●  
 
 
 
 
Assessment Evidence 
            Performance Task(s): 
 
      
 
 
Building Background Knowledge (Connect Prior Knowledge): 

●  
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Teaching & Learning Activities        

Time Teacher/Student Activity Differentiation/ Scaffolding Resources  

mins. What are the teacher and students 

doing at this point in the lesson? 

What is happening? Imagine it as a 

script…. 

What are some scaffolding and 

differentiation techniques that will 

be used to help all students to 

participate? 

What materials or 

resources are 

needed for this part 

of the lesson? (List) 

        

        

        

        

What are some backup plans in case the lesson does not go as planned? 

●  

 

 

Key Vocabulary: 

●  

 

Accommodations for Diverse Levels of Proficiency (Additional Strategies) / Differentiation of 

Instruction: 

●  
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Appendix E 

Advocacy Program Sign up  
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Appendix F 

Dr. Suess Quote 

 

 

Adapted from Dr. Seuss, The Lorax 
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Appendix G 

Product Link 

EDI 722 Capstone- Education for ELLs 

https://docs.google.com/presentation/d/1jX_V_ZftZQFsF5RKYuDsgtfYoY0zqckstH6PEff3VqY/edit?usp=sharing

