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Abstract 

This capstone aims to resolve the issue of the lack of preparation of mainstream teachers in 

teaching English Language Learners (ELLs). Three influential factors to this issue include current 

legislation, inadequacy in teacher preparation programs, and insufficient professional development 

opportunities. These issues affect a teacher’s abilities to effectively instruct ELLs in a mainstream 

classroom setting. Research has also shown that these deficits and teachers’ perspectives and 

attitudes towards the ELLs play a critical role in ELLs’ learning and success. This capstone argues 

that all teachers are teachers of ELLs, and they need to be provided with various forms of training 

to support the needs to ELLs. The solutions to these issues are presented in the form of a 

professional development titles “Supporting ELLs.” This product also provides the schools with 

surveys to identify the specific content areas or trainings that need additional support. Additionally, 

this capstone makes recommendations to further research in relation to this problem.  
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Chapter 1: Introduction 

 The public schools in the United States have seen an increase in the number of English 

Language Learners (ELLs) in the last few years that has led to the schools becoming more 

linguistically diverse (Sato et al., 2019). Currently, the number of ELLs in public schools is 

around 5 million, with 3.8 million Spanish speaking (U.S Department of Education, 2022). With 

the population being projected to continue to grow more racially and ethnically diverse (U.S 

Census Bureau, 2018), schools must consider what changes need to be made to support them. 

ELLs are dealing with linguistic and culturally due to the teachers not understanding or knowing 

how they acquire a second language and not taking the time to get to know their students at a 

more personal level and their experiences. Indeed, the problem of the lack of preparation of 

mainstream teachers to support ELLs is documented in research. As stated by de Jong and 

Naranjo (2019), with the on-going growth of the ELL population there is an awareness that most 

content area teachers are unprepared significantly.  

 I currently teach sixth grade Spanish, I am aware of Second Language Acquisition, a 

topic that many of my colleagues have never had any experience with which puts those who are 

learning a second language at a disadvantage. In addition to issues with current educational 

legislation, the inadequacy of preparation in ELL training and professional development 

contribute to the lack of teacher preparedness to support ELLs in the classroom. These factors 

impact how the ENL teacher then must take on more responsibility to advocate for their students 

when others do not understand. 

 There have been many issues with legislation. After the Supreme Court case Lau vs. 

Nichols, many prominent changes occurred including placing ELLs in Bilingual and English as a 
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Second Language programs to be taught primarily by teachers with specialized training (Villegas 

et al., 2018). This began the changes to ELL education and although schools had to now begin to 

accommodate for ELLs. They were given a lot of flexibility in how they were able to implement 

these changes (Lucas et al., 2018). This continued until the next piece of legislation was enacted 

and so on and so forth. Some of the laws that will be discussed further into detail include the No 

Child Left Behind Act and Every Student Succeed Act. Due to the continual changes in the 

policies regarding ELLs and their education requirements and programs, at some point every 

mainstream teacher will teach ELL students which is why it is so essential for them to be 

prepared. 

 Additionally, the inadequate preparation mainstream teachers receive from teacher 

preparation programs demonstrates the issue with planning, instruction, culturally and linguistic 

challenges that ELLs face. Although some programs address EL instruction and accommodation, 

the methods and concepts are presented as general or “content-neutral” strategies (Von Esch 

&Kavanaugh, 2017). Keeping the strategies more general allows for them to be implemented 

more broadly especially for teachers at the elementary level who teach multiple content areas 

(Von Esch & Kavanaugh, 2017). The issue of the programs and the Professional Development 

(PD) may be seen as a state or local issue as the populations in certain areas may not be as 

diverse so districts may choose to focus on other topics for their PD but that does not mean that 

ELLs should never be considered and that they aren’t influenced by the national legislation by 

some capacity. Since all teachers will be teaching ELLs. There needs to be consistent 

requirements to graduate or receive professional development credit. Schools in the U.S 

recognize the fact that there is a high level of unpreparedness but there is no sense of urgency to 
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adapt the curriculum that is taught in the teacher preparation programs. They need to be able to 

have opportunities to teach ELLs after receiving some preparation (Villegas, 2018). 

 The increase in population growth has caused schools to place large numbers of ELLs 

into general education classrooms. The teachers then find themselves not ready for this task that 

they are not expected to take on as ELLs grades are significant when it comes to funding and the 

teachers are held accountable for their scores, partly because of the legislation placing that these 

teachers participated in to become teachers have not adapted or it is possible that they did not 

expect this type of trend or policy change (Villegas, 2018). The Professional Development factor 

was one that I first realized through my own experiences where my district did not require many 

PDS in ELLs except for ENL teachers, when most of our students are ELLs. A large majority of 

the students are newcomers to the country who are learning how to adjust to a new environment, 

possibly living with family they do not know well, while having to attend school (possibly for 

the first time) and learn a new language. According to de Jong & Naranjo (2019), mandated PD 

and training may possibly help the faculty increase their knowledge of fundamental issues with 

ELLs and the way in which they can learn with information about Second Language Acquisition 

Theory. 

 The goal of the Professional Development that results from this paper will hopefully be 

not only changing the view of a school on their professional development opportunities but also 

reaching educators and those who create educational legislation to make them aware of the 

deficiency in legislation that is necessary. This legislation not only aides ELLs, but also their 

teachers in supporting them and providing them with the services and programs needed to give 

them opportunities for a successful educational career. The outcome that I would be ecstatic to 

see from this presentation of this PD is a change in the policies that would require schools to 



6 

PREPARING MAINSTREAM TEACHERS TO SUPPORT ELLS 

create funding for schools to create environments where ELLs are given the services and 

programs required based on their proficiency. The purpose of this Professional Development 

overall is to create a change, no matter how small.  

 Overall, the purpose of this project is to educate those on the importance of 

understanding and teaching English Language Learners in an effective manner. In Chapter 2, I 

will review current studies that discuss how the lack of teacher preparation programs, insufficient 

training and opportunities for professional development led to mainstream teachers having a 

negative perception of ELLs and ELL education. Chapter 3 will describe the PD’s goals and 

Chapter 4 will conclude the paper.  

 

 

 

Chapter 2: Literature Review 

 This Chapter discusses a literature review about the lack of preparation for mainstream 

teachers of English Language Learners (ELLs). In this Chapter, I will discuss three themes that 

emerged from the literature including the impact of legislation on ELL education, inadequate 

teacher preparation programs, and deficits in ELL professional development opportunities. These 

issues negatively affect mainstream teachers’ ability to educate ELLs in their classrooms (Dubetz 

& Collett, 2019). They also result in negative attitudes towards bilingual education and teaching 

ELLs (Villegas, 2018) which can cause ESL teachers to become the sole advocates. Before 

discussing these themes, I will present concepts of the Basic Interpersonal Communicative Skills 

and Cognitive Academic Language Proficiency of Cummins (1984) and the sociocultural theory 
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of Vygotsky (1978), which explain teachers’ lack of preparation to teach ELLs and ways to solve 

this problem.  

Understanding BICS and CALP and Sociocultural theory 

BICS and CALP 

 As discussed in Chapter 1, mainstream teachers must have the knowledge needed to 

effectively teach ELLs in their mainstream classes. However, many are not given information on 

how ELLs could acquire language through second language acquisition theories including Basic 

Interpersonal Communicative Skills (BICS) and Cognitive Academic Language Proficiency 

(CALP) (Cummins, 1984). BICS is the social language that students acquire through 

conversations with peers while CALP is the academic language that is used in content 

curriculum. BICS and CALP explain ELLs low academic achievement and lack of social 

conversations with their peers. ELLS are simultaneously learning the English language and 

academic content taught in English, so they need teachers who are adept at making subject 

matter comprehensible and meaningful to them while also supporting their development of 

proficiency in English. When teachers lack this knowledge and skills, ELLs are at a disadvantage 

(Villegas, 2018).  

Sociocultural Theory 

 Lev Vygotsky’s (1978) sociocultural perspective of learning influences many researchers 

who have built on his legacy to propose ways of better understanding how human beings learn 

and how they can be taught. In this theory, Vygotsky argues that social interaction and human 

learning is a social process and that our cognitive functions are formed based on our interactions 

with those around us who are “more skilled” such as peers, parents and teachers which is 

connected to the issue of lack of preparation of mainstream teachers in that participation in 
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activity is central in the development of knowledge, and learning can be observed as changes in 

participation over time. That is, all knowledge arises in social activity, and all learning is co 

constructed, with the learner transforming the social learning into individual learning over time.  

 Thus, social interactions are the basis of learning with peers and adults, and teachers need 

to create activities that allow for the use of language between students (Walqui & van Lier, 

2010). As you will see throughout the literature review teachers are ill prepared to teach ELLs 

and believe that they are unable to teach a unit if the students English is not yet at a certain 

proficiency level. The assumption seems to be that before students learn concepts and skills, they 

need to know the language, this idea derives from the traditional development psychology. 

Vygotsky also recognized that interactions between peers with essentially equal knowledge 

could also result in learning, so it is important for teachers to have students participate in class 

with different activities. Teachers can help students learn within their Zone of Proximal 

Development (Vygotsky, 1978) through scaffolding. Scaffolding can be described as a 

pedagogical way in which the zone of proximal development is established which is a main thing 

that is discussed when it comes to strategies for teaching English Language Learners.  

The Impact of Legislation on ELL Education 

 The legislation about ELLs and ELL education impact mainstream teachers and their 

instruction of ELLs. Legislation concerning Language Learners has changed significantly over 

the years regarding their education and instruction in public schools at a local and national level 

(Baker & Wright, 2021).  

 The most prominent changes began with the landmark Supreme Court Case Lau vs. 

Nichols that prompted schools to place ELLs in Bilingual and English as a Second Language 

programs to be taught primarily by teachers with specialized training. Schools had to 
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accommodate ELLs; however, states and districts wer4e given a lot of flexibility in how they 

would implement (Lucas et al., 2018). Due to the increase in the ELL population, the No Child 

Left Behind Act of 2001 was created (NCLB). The higher enrollment had outgrown the capacity 

of the schools Bilingual and ESOL programs that schools were forced to move ELLs into 

mainstream classes (Villegas, 2018). The NCLB act forced districts to monitor ELLs academic 

performance through standardized testing. It mandated that ELLs be included in state’s testing 

programs and their scores reported as a subgroup which result in ELLs being placed in 

mainstream classes as some states believed that immersion in English would boost their test 

scores (Villegas et al., 2018). These students were transitioned to these classes once they were 

deemed to be proficient enough to benefit from instruction in English but as a discussed above 

there is a difference between this type of proficiency in language.  

 Like the NCLB  Every Student Succeeds act (ESSA) introduced in 2015 holds districts 

and schools accountable for how their students are performing academically. This act aims to 

ensure that students with diverse needs such as special education and ELLs are given the same 

educational services as the other students (National Academic of Science, Engineering and 

Medicine, 2017). This act increases funding towards this group as schools give information on 

how well their ELL students are progressing in their core classes (those that have standardized 

tests) and English proficiency. Although the ESSA promotes equity for students, there are no 

policies created federally that have prioritized training teachers for ELLs (Quintero & Hansen, 

2017). 

 Responding to the challenge on the state level, the New York State Blueprint for English 

Language Learner’s Success was created to guide changes in the state policy for the instruction 

and evaluation of ELLs. This policy impacted ELL education in NY by confirming that 



10 

PREPARING MAINSTREAM TEACHERS TO SUPPORT ELLS 

mainstream teachers are teachers of ELLs and thus must be prepared to meet this responsibility 

(Dubetz & Collett, 2019). New York State also adopted regulations that mandated collaboration 

among ESOL and content area teachers in integrated co teaching periods where ESOL teachers 

would push in to the mainstream teachers classroom to assist them in instructing ELLs (Bauler et 

al., 2020). This is known as Part 154 which mandates serviced for ELLs in ENL courses through 

periods of integration which required collaboration between the content teachers and ESOL 

teachers to teach for either 350 or 180 minutes depending on the English Language proficiency 

of the students. This allowed them to be working on grade level material with the support of the 

ENL teacher (Bauler et al., 2020). More about the implication and importance of coteaching will 

be discussed below in the section about ENL Teacher as advocates. 

Teacher Preparation Programs 

 Studying the impact of teacher preparation is a necessary and challenging part of teacher 

educations’ work (Dubetz & Collett, 2019). Teacher preparation programs inadequately prepare 

mainstream teachers to effectively teach English Language Learners. Because of the increase in 

the ELL population growth, schools place large numbers of Language Learners into general 

education classrooms (Villegas et al., 2018). Indeed, most schools are aware content area 

teachers are unprepared significantly (Lucas et al., 2018). However, there is no sense of urgency 

to adapt the curriculum found in teacher preparation programs (de Jong & Naranjo, 2019). In 

addition, teachers who find themselves not ready for this task are now expected to take on that 

since the programs that they took to become teachers had no adapted or possibly expected to see 

this type of trend or policy change (Villegas, 2018).  

 Some programs have changed their certification requirements such as including an exam 

about ELLs. This is shown in the case study by Dubetz and Collett (2019), which examined 30 
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Child Education Candidates use of effective practices for Els during preservice preparation 

which include a two-course sequence on Second Language Acquisition and ELLs. This study 

focused on efforts to prepare teachers to meet the academic and linguistic needs of the student 

population. The certification requirements were revised to include a certification test and passing 

scores illustrated that teachers could develop ELLs language and literacy skills, to promote 

achievement of content learning standards. An important finding was that participants tended to 

use with greater frequency some of the practices that they were taught during the course. In their 

study, Sato at al. (2019) focused on Physical Educations teachers and how they feel about 

teaching ELLs. They discussed how in order for PE teachers to engage in culturally relevant 

pedagogy. For them to learn that they need to be taught the five dimensions which are attitudes, 

learning climate, curriculum, and family involvement. This is minimally taught in PE programs 

so these teachers are not equipped to accommodate ELLs in special areas classes. Another 

example of requirements changing is Florida in 1990. In their qualitative study, Hite and Evans 

(2021), they present how Florida changes its requirements that teachers who teach ELLS and are 

responsible for teaching English Language Arts/English Instruction had to either demonstrate 

that they successfully taught ELLS before the 1990s or complete 300 hours of district training or 

five college courses. The study followed 22 first grade teachers and how they perceived the use 

of the instructional strategies taught in the courses. The training or coursework aimed to provide 

teachers with the knowledge and skills to employ instructional strategies. 

Nonetheless, the methods and concepts in some of these programs are not always as 

detailed and specific as those of the program in the case study. They are often presented as 

general or “content-neutral” strategies, partly because keeping the strategies more general allows 

for them to be implemented more broadly especially for teachers at the elementary level who 
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teach multiple context areas. This is shown in Von Esch and Kavanaughs’s (2017) qualitative 

study which found that teachers prepared with content-neutral strategies often find it difficult to 

integrate such strategies into their content teaching in rigorous and meaningful ways. The 

challenge in the teacher preparation programs in integrating EL specific instruction with content 

instruction. These programs typically separate candidates content preparation from their EL 

specific preparation. Some programs may add on an EL-specific course or modifying existing 

course, this is not enough to prepare teachers.  

 Even if teachers received some preparation, they struggle with implementing what they 

have learned into their instruction. They need to be able to have opportunities to teach ELLs after 

receiving some preparation. In their study, Athanses and Olviera (2022) followed 23 teachers in 

a 10-month post-baccalaureate teacher education program that required two courses about 

learning how to work with linguistically diverse students. Data were collected from the teachers 

through their grading and use of rubrics which demonstrates that most of the teachers ignored the 

ELLs creative use of the language and focused on the grammar. They reflected that they had 

difficulty implementing what they had learned during these courses to their instruction, which 

demonstrates although candidates learn about ELLs; they are not always shown how to 

incorporate this information into their instructional activities. While some preparation is better 

than none it does not guarantee that new or current teachers taking courses will be able to 

successfully understand and apply what they are learning in an effective way as they are not 

always shown how to accommodate these learners in every content area.  

Professional Development and Attitude 

 Teachers who lack preparation may also not received sufficient training or Professional 

Development opportunities that are important to try and counteract the problem of their lack of 
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knowledge and unexpectedness of teaching ELLs. Although PD opportunities come in many 

forms such as workshops, courses through universities, learning communities and coaching 

(Lucas et al., 2018), it does not mean that mainstream teachers actively participate in them. The 

requirements that are given to current teachers vary from state to stare, for example, in Florida 

general education teachers are required to take 45 hours of Professional Development on ELL 

instruction which can be done and is often led by faculty from their respective schools (Villegas, 

2018). In New York, general education teachers are only required to take 15 hours of 

Professional Development hours in ELL instruction while ENL teachers are required to take 50 

hours to get their Professional Certification.  

 The requirement of teachers having to attend professional development promoted a 

“compliance mentality” which made teachers not want to seek any additional opportunities to 

learn once they completed the 45 hours (Villegas, 2018). The qualitative study by de Jong and 

Naranjo (2019) examined how general education teachers’ educators address EL-specific content 

in their courses and how prepared they feel to teach ELLs. Through surveys and interviews data 

to investigate how well-prepared ESL teachers think their general education colleagues are in 

including ELL content, de Jong and Naranjo discuss mandating PD and training may possibly 

help the faculty increase their knowledge of fundamental issues. However, it does not significant 

effect in changing the assignment and course content. For teachers to be able to learn how to 

effectively integrate ELL content they need to engage meaningful Professional Development that 

address their knowledge about teaching ELLs as well as any other background knowledge they 

have on ELLs and linguistics. 

 Indeed, to effectively educate mainstream teachers on ELL instruction through PD and 

training their needs to be some resonation between what is being taught that draws the teachers 
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in and have them want to take the courses. If they are mandated to take courses and it becomes 

more of a feeling of obligation it will impact the attitudes and perception that the teachers hold 

on ELLs and ELL education. In the interpretive case study by Sato et al. (2019), six Physical 

Education teachers volunteered to participate. The analyses survey questionnaire, face to face 

interviews and follow-up emails showed that all the teachers expressed that they have race and 

cultural stereotypical beliefs and made judgement of ELLs behavior based on their own cultural 

norms and understandings that impacted the way they instructed ELL in their classes. In their 

study, Hite and Evans (2021) found that once the teachers took either 300 district training hours 

or five colleges classes and were introduced to instructional strategies that focus on ELLs, they 

had very positive feelings and high expectations for their students once they learn ways for 

effective instruction. 

From the research it seems plausible to say that because of their lack of preparation, 

mainstream teachers have negative perceptions of ELLs because they feel they are unable to 

teach them. However, what if these beliefs are not due to their lack of knowledge but are rather 

implicit and due to their own bias. In their study, Harrison and Larkin (2018) focused on 

understanding mainstream teachers’ implicit beliefs about their English Learners. To do so they 

had the teachers take the IAT-EL which is the Implicit Association Test which is a computerized 

test to assess reactions times when someone is presented with nominal or attitudinal 

terminologies that represent two dichotomous constructs. In order to show that the teachers had 

implicit bias their results were compared to their results of a Likert-scale survey which 

demonstrated their explicit results for comparison. The teachers in this service were mainstream 

teachers in middle and high school who taught core subjects. Findings found that overall 

mainstream teachers in this study held a slightly negative implicit beliefs about Els.  
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Defining the Role of an ENL Teacher 

Due to the issues discussed above, mainstream teachers lack confidence in their ability to 

teach ELLs. Due to the lack of competency, they rely on the ENL teachers in their respective 

institutions to teach ELLs what they need to know on top of working on increasing their 

proficiency in English. The view the ENL teachers as having the expertise needed to teach the 

Els (Villegas, 2018). This forces ENL teachers to be, at certain times, the sole advocates for their 

students. They are seen as being responsible for these students as they also teach them and have a 

better understanding of how to integrate strategies into their instruction. They are expected to 

become both the mainstream teacher and ENL teacher and teach the content area information in 

the little time they spend with them daily as they spend most of their time in mainstream 

classrooms except for pull-out instruction (Linville, 2016). 

General education teachers do not always view the schools ENL teachers as a resource, 

or partner for meeting the needs of their ELL students. As advocates ENL teachers remarked on 

the need to “change mainstream perceptions of ELLs, change mainstream policy towards ELLs, 

advocate for modifications, advocate for sheltered instruction, correct misconceptions, defend 

ELL rights, advocate for appropriate ELL placement, and train content area colleagues” 

(Linville, 2015). As stated above by Harrison and McIlwain (2020), teachers are expected to 

perform all the duties said by Linville (2016) with no preparation and in some instances not 

given any support by their administration. The evidence supports the claim because it lays out 

exactly how and why ENLs are expected to become advocates due to the opinions of mainstream 

teachers. This then begs the question, how do we resolve the major contributing factors and not 

put all the responsibility and expectations on ENL teachers? 
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The unfortunate truth of ELLs in the public education system is that they are up to three 

times more likely to have teachers that lack experience and credentialing than non-ELL students 

(Linville, 2015). This should not be continued and not addressed. Each of these factors can be 

further researched and resolutions can be implemented to try and counteract the issues that will 

impact not only the teachers but also their effect on the students. One way to address all of these 

is to consider what the teacher candidates need to know about ELLs and the methods of 

instruction. The issue seems to be that most of the programs focus on the teacher candidate’s 

beliefs about ELLs and do not dive into providing them with tools on how they can instruct the 

students (Villegas et al., 2018). The issue with this is that yes teachers do  

To include in the sociocultural perspectives on learning, teachers and teacher candidates 

need to actively be engaged in their activities involving tutoring or mentoring ELLs in schools 

and communities and observing them in classrooms. By doing this, students are given the 

opportunity to better understand how what they learned in class apply in authentic real-life 

situations. Teachers who work with ELLs need to understand and acknowledge how the role of 

cultural and how cultural norms and differences effect student’s language acquisition (Coady et 

al., 2016). To help students to be linguistically responsive and learn how to help ELLs, 

mainstream teachers need to learn about Second Language Acquisition. This will help teachers 

understand how they learn and therefore design instruction for them (Villegas et al., 2018). One 

important thing about methods that teachers should know about is the use of the first language 

influences their acquisition of the second language which in this case would be English and how 

to meet the student’s various language needs teachers need to modify language input for 

comprehensibility. Both areas can be taught in teacher preparation programs and Professional 

Development opportunities which in turn will have teachers not feeling as incompetent about 



17 

PREPARING MAINSTREAM TEACHERS TO SUPPORT ELLS 

teaching ELLs and therefore not have a negative perception. This could lead to them not pushing 

of the responsibility to ENL teachers and allowing them to still be advocates but not be alone in 

having to try and take on more roles in the ELLs  

How to Advocate for English Language Learners 

As we discussed above, the role of the ENL teacher includes the role to be an advocate 

for their students in the mainstream classrooms. This begs the questions of what are the ways we 

can advocate for ELLs? There are many ways in which ENL teachers are able to advocate for 

them inside and outside the classroom. This includes but is not limited to coteaching and 

coplanning, creating a supporting school environment and collaboration with parents. 

When it comes to ENL teachers, a lot of people do not realize that they do not only have 

periods where the students are being pulled to work on their English skills. They are also periods 

where they are co-teaching or co-planning with their colleagues. Co-teaching is a recognized 

approach to addressing the needs of ENL teachers and there are varying models. This idea of 

inclusion has been used mostly in special education classrooms, but it has been expanded via 

NYS Part-154 (Bauler et al., 2020). Collaboration is a necessary element when it comes to 

coteaching, and it is more successful when teachers have clearly defined equal roles. In their 

qualitative study, Peercy et al. (2016), focused on the division of labor between the ENL teacher 

and the mainstream classroom teacher. They focused on the division of labor and how important 

having a routine and time to collaborate can impact not only the teachers but the students. Prior 

work has illustrated that collaboration is more successful when they have clearly defined roles 

and to do so they need time to work together. Findings indicated that when there were 

interruptions in the teachers’ routines it made it difficult to work productively together at times. 

This is important for administrators and policy makers to be aware when they make decisions as 
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they can have an impact on the teacher’s daily schedule. When teachers are unable to have a 

consistent period to work together, they are unable to work in equal coteaching in which both 

teachers’ skills are used to their fullest which creates an imbalance and can have implications on 

not only the English Language Learners but all the students. In their study, Chandler-Olcott and 

Nieroda (2016) focused on the findings from a four-year formative experiment which 

investigated a summer writing institute which found that as teachers worked in community with 

each other they increased their ability to address student’s writer’s diverse needs. This study was 

done in an urban school which offered a summer writing institute to all students, but the ELLs 

made up 20-30% of the students at the institute who needed help. The study suggested the 

usefulness of working together overtime to develop practices and that the adjustments made over 

the four-year period to include co teaching and co planning was very beneficial.  

Co-teaching, unfortunately, is not always as equal as it should be, research has shown 

that in many studies the role of the ESOL teacher was described more as a supporter or facilitator 

while the content area teacher often held most of the power and their decision was final on 

decisions about the curriculum (Bauler et al., 2020). In the study by Jacobson (2014), which 

discussed feedback to ELLs in a coteaching classroom discussed how coteachers need to be 

aware of power, status and conflicting pedagogies found in the relationship between two 

collaborating teachers. If the ENL teacher is not seen as an equal partner and is shown as 

subordinate to the content area teacher this power imbalance may lead to the ENL teacher having 

less authority in the classroom. This study focused on error feedback as not all content area 

teachers are trained to deliver feedback about ELLs linguistic errors. The study by Gbènakpon 

(2018) focused on concept and practice of coteaching in Secondary Schools. They researched the 

challenges that come along with coteaching and acknowledge the fact that it is not as easy as 
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people portray. The biggest challenges that they discussed was time, motivation of both teachers 

and their availability.  

It is difficult for teachers to find time during their schedules to be able to sit down and 

plan when it is hard enough for administrators to find time to put English and ENL classes into 

students’ schedules. Teachers do not also enjoy teaching with others as it can be difficult to 

change their teaching style to fit another person in and it is important that the coteachers develop 

a relationship of respect and trust from the beginning so that they are able to support one another 

throughout the year. Another study that supports the fact that it is not always easy to coteach is 

the study by Pappamihiel (2012). This study argues that although teachers were satisfied with 

coteaching did not mean that it did not come with challengers. These challenges were found 

through interviews with both the mainstream and ENL teachers. One of the issues found was that 

if the teachers do not get alone, there is no hope for a positive co-teaching situation. There are 

also scheduling issues when face with schedule co taught class such as if they ESL teachers 

should move up in grade with their students or stay with the person that had a good co-teaching 

relationship.  Another challenge from this study if the frustration with co-teaching in regard to 

classroom control. It is known that the mainstream teacher is considered the “home” teacher and 

has a significantly more powerful position in the relationship, and it is up to the mainstream 

teacher to give up some of the power to the ENL teacher. Some of the ESL teachers had states 

that it is more effective to provide professional development for a mainstream teacher instead of 

trying to figure out the logistics of coteaching with them.  

There has been research that shows that teachers viewed advocacy as more important 

inside the classroom in comparison to beyond the classroom (Linville, 2016) but that is not the 

only important part of a student’s academic career. Although coteaching does make it possible 
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for teachers to work together to focus on the needs of English Language Learners this is not 

always an option in schools. ENL teachers need to focus on how else they can help their students 

through their advocacy both inside and beyond the classroom. In the qualitative study by Linville 

(2020), which explored the “what” of advocacy identified two types of advocacies actions: 

instructional and political. This study took data from 511 ENL teachers who had an average of 

11 years’ experience. The findings of this study showed that ENL teachers often step in as 

advocates when EL families are less inclined or able to self-advocate due to a lack of cultural or 

linguistic knowledge and skill. Some said that they taught their Ls to speak up for their rights and 

worked with the Ls families to advocate for specific needs. This is important to build a 

relationship with the community and create a supportive environment beyond just inside their 

classroom. When it came to creating a more supportive building environment, they stressed the 

important of making the school role models more diverse and not just focusing on white 

monolingual students to represent all as this is not plausible. The ENL teachers also realized the 

importance of legislation and its impact on ELLs (discussed above) so some of them took their 

advocacy skills to focus on making sure administrators and policymakers understood issues 

related to English Language Learners in their schools or states. An important finding from this 

study from my own experience is making information accessible to the families of these students 

as there can be a linguistic gap that can impact the student’s education and instruction. For 

example, providing orientations in the family’s home language as well as giving them the 

opportunity to ask questions and receive information. Another study that focused on advocacy 

beyond the classroom is the study by Trickett et al. (2012). In their study they found that ENL 

teachers from urban high schools focus more on being a resource and an advocate to their school, 

The teachers had stated in interviews that they advocated outside the classroom by helping 
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mainstream teachers work more effectively with Ls by being asked questions and helping them 

with strategies and planning. They also helped their administrator better support ELLs and 

helped the ELLs themselves navigate the school culture and their families find resources in the 

community.  

Summary 

 Fundamentally, this Chapter has argued that all teachers including content area teachers 

of different grade levels should be provided the information necessary to effectively instruct 

ELLs. Even though much research has focused more on teachers at the elementary level as they 

teach across multiple content areas (Dubetz & Collett, 2020). Teachers at the secondary level are 

not exempt from learning how to integrate strategies and accommodations into their methods of 

instruction for ELLs. The factors including the current legislation, lack of teacher preparation 

programs, insufficient training and opportunities for professional development that contribute to 

the lack of preparedness of mainstream teachers will hopefully become more of an urgent matter 

to be addressed so that ENL teachers are not forced to go above and beyond their assigned roles. 

As someone who is planning on teaching ENL at the secondary level and knowing the 

importance of Professional Development my product will focus on demonstrating that at any age 

and any content area we can apply strategies to effectively teach our ELLs.  
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Chapter 3: Description of the Professional Development Product 

 This Chapter outlines a description and rational for the product of a Professional 

Development (PD) program. This PD is created in response to the issue of the lack of preparation 

of mainstream teachers in the instructions of ELLs. As discuss in Chapter 2, there is a lack of 

preparation of mainstream teachers due to insufficiency in legislations (Lucas et al., 2018; 

Villegas, 2018), teacher preparation programs (Dubetz & Collett, 2019; Sato et al.,2019), and 

professional development (Sato et al., 2019; Villegas, 2018). The purpose of this produce is to 

assist mainstream classroom teachers in their understanding of theories of second language 

acquisition and strategies to effectively instruct ELLs. The audience of this PD is classroom 

teachers who teach kindergarten through twelfth grade who have had insufficient training in ELL 

instruction. 

 To meet the needs of the students, this PD will focus on strategies that can be applied 

across content areas for those who teach at the elementary level while also focusing on specific 

strategies for content area teachers at the secondary level. The needs of the students begin at a 

young age and may follow them as they are working on their English language proficiency on 

top of working on academic language. I will begin by discussing the agenda of the professional 

development sessions before discussing activities that the teachers will be participating in and 

then I will summarize what has been discussed.  

The Professional Development Agenda 

 The Professional Development will take place at the Huntington Union Free School 

District in Huntington, NY before the school year begins. This PD could be given in place of 

Superintendent Conference Days or prior to these dates as it will consist of 4-5 sessions that will 

run from 8:30-2:30pm. The teachers will sit in groups of four and every day they are required to 
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sit with two new people. The reason for this is that it is a longer PD with multiple sessions run 

contingently is that each day will focus on a particular content area and the teachers will 

participate in a lesson that would typically take a week to complete in one day so that they will 

be able to see the progression of the lesson. At the beginning of each day the teachers will be 

given a copy of the PowerPoints as well as the handouts and activities that they will complete 

each day throughout the week.  

Activities 

 The main goal of this professional development is to teach teachers why it is important to 

have effective quality instruction for English Language Learners and how to incorporate what 

they are taught into their instruction. The product is focusing on scaffolding that was discussed in 

the literature review as well as Vygotsky’s socio-cultural theory. As discussed in Chapter 2, most 

mainstream teachers do not have knowledge of Second Language Acquisition (SLA) theories 

(Linville, 2016; Villegas et al., 2018). The objectives for the first day are that participants will 

understand the sociolinguistic content of education ELLs and the role of language and culture in 

schooling and experience pedagogical strategies that can be successfully used with ELs and other 

students when reading texts. We will start off with discussing why we need to know how to 

instruct ELLs and how these students learn.  

The Latino population has increased rapidly in certain areas of the country especially in New 

York and in this district specifically. There were over 100 new entrants who were new to the 

country entered into Huntington High School in just the 2021-2022 academic school year. A lot 

of these teachers may not know that as they may only teach a handful of the students that come 

in as they all vary in ages. The morning part of the session will discuss the theory and what 

scaffolding is as some people do not realize that it is a process and planned but at the same time 
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can be spontaneous. The second part of the day will be teaching teachers about a lesson in three 

moments. A lesson in three moments (See Appendix B) is a lesson divided with each part having 

certain activities to reach a certain goal. The first part which is preparing the learner, taps into 

prior knowledge and focuses the attention to theme while introducing vocabulary in content. 

Examples of these activities that will be used in different lessons are anticipatory guide, 

prediction matrix. The next part is interacting with the text which focuses on understanding on a 

part of the text and reconnecting it to the whole text and teaching students how to establish 

connections between ideas that are within the text. The last part is extending understanding and 

in this part of the lesson the students are asked to connect ideas learned to other ideas outside the 

text and apply newly gained knowledge to situations or problem solving. 

 After completing the first day, the teachers will now be able to see these strategies put 

into practice and will participate in each lesson as if they were the students. The objectives for 

the second and third day are that the participants will experience and analyze pedagogical 

scaffolding that supports students’ engagement in challenging content, language, and literacy 

practices. On this day we will start discussing content area specific strategies and have the 

teachers participate in the lesson accordingly. In the morning we will start out with English 

Language Arts. As a group we are going to be reading the story the Circuit  (See Appendix C) 

which is a part of the curriculum from the high school. We will begin with a clarifying bookmark 

where the teachers will work with a partner to read the first paragraph and use formulaic 

expressions to talk about what they can learn from just the first paragraph. After they are going 

to read the circuit with a purpose which is to look for symbols and important aspects from the 

story. After they read the story with a purpose, they are going to do a Round Robin where they 

will take turns reading their responses, and with this they should not interrupt their peers. After 
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they are going to create a collaborative poster by writing down symbols, two quotes from the 

story that stood out to them, a title and then create their own original saying about the story. 

Once completed they are going to present their posters to their peers. After finishing ELA, we 

will move on to social studies which is going to be about the Age of Exploration. They are going 

to read about important figures in the age of exploration. First, they are going to complete an 

anticipatory guide about what they could be learning about (See Appendix D). Then they are 

going to fill out a graphic organizer (See Appendix E) with information about the person. This is 

going to be a Jigsaw activity. Each group of 4 is going to pick a different person to find and read 

about and they are going to go sit with that expert group and read and create a semantic star 

(graphic organizer) about their figure. After they work with their expert groups, they are going to 

write a 3rd person report poster with their expert group once complete they will go back to their 

home group. Each home group will walk around to the posters and the expert person in this 

group is going to read the report and fill out a graphic organizer with the information.  

 After completing a day of ELA and Social Studies the third day will be Math and 

Science. In Math we are going to focus on Algebra with the topic being functions. To start off to 

prepare the learning I am going to have the students take out a sheet of paper and on top write the 

sentence “When I hear the word function, I think of…” and they will put down numbers one 

through five. Each person will take turns reading that sentence and saying a word that they 

connect the word function with, and it could be about anything. After going through their list the 

students are then going to look at a table of numbers they are going to look at the tables and 

graphs (See Appendix F) and explain in their own words how they think they are different and 

how they think they are similar. I am then going to give the groups matching cards to match the 

tables and graphs to the cards (See Appendix G) and then I am going to have the students create 
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their own tables/graphs that are functions and have other groups decide if the tables are a 

function or not. To finish off with science we are going to talk about different type of energy. I 

am first going to have the groups start with a think pair share activity on what they know about 

energy. They are going to talk to one person at their table and then present to the other people at 

their table what they know or want to know about energy. I am going to have the teachers read 

about different types of energy (See Appendix G) and  they as a group are going to reach a 

consensus. The consensus will be on which type of energy they want to focus on and then they 

are going to create a mind mirror. In the mind mirror they are going to draw a head where on one 

side they are going to put what they thought and then on the other side write down with words or 

symbols everything they learned. They are then going to present this to the class,  

 The final day is where the teachers will then take all the information and activities they 

learned from the group and create their own lesson in three moments. The objective for the day is 

to explore how to design tasks that include analytic, concept and language practices together and 

design lessons that promote high-challenger, high-support instruction with English Learners. 

These lessons are usually a weeklong with 2-3 tasks in each part of the lesson. During this week 

we try to incorporate 1-2 tasks, so the teachers get the idea and can see the lesson played out 

until the end. The teachers will have most of the day to create their lesson before presenting it to 

two people one in their content area and one in another content area. They will go through their 

lesson and receive feedback from both teachers (See Appendix I). This will end the professional 

development. My goal is to allow teachers to see that it is not a huge burden or challenge to 

create ideas that incorporate the language skills for ELLs as well as the other students in the 

class. The activities can be high challenge but also supply the students will high levels of support 

which allow them to be successful. I want teachers to understand that there are ways in which 
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ELLs may need help, but they also are able to be creative in their own way and may interpret 

things differently due to their cultural and linguistic background which brings other perceptions 

into the class and allows for expansion of worldview for the other students.  

Summary 

These activities will allow participants to see how the lessons are supposed to be 

conducted and learn exactly how the activities are able to be introduced in a way that the ELLs 

are able to comprehend. These activities will also allow the teachers to be the students and 

understand how to explain in a way that is effective and allows for students to participate. The 

closing activity will consist of the teachers creating their own lesson in three moments in their 

content area. They can work with a partner in their content area or by themselves to create a 

lesson that they could use in the future. They will be given most of the last day to complete this 

and then present it to three other teachers of a different content area. While they are listening to 

the presentations, they will be identifying the activities that go into each part of the three 

moments and give feedback on how they can improve. 
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Chapter 4: Conclusion 

This capstone presents the argument and possible solutions to the issue that there is a lack 

of preparation for mainstream teachers in teaching English Language Learners. The literature 

review in this product identified three issues that contribute to this lack of preparation, 

inadequate teacher preparation programs in integrating EL content in content courses, 

insufficient opportunities in Professional Development, and issues with current educational 

legislation. These issues have negative effects on mainstream teachers’ abilities to effectively 

educate the ELLs in their classrooms which then brings up the issue if ELLs are receiving the 

quality education that they deserve. In order to resolve the issues shown by the research a 

product titled “Understanding and Supporting ELLs” was created. The product is a 4 day 

Professional Development opportunity that will discuss the issues with the teachers and hear 

their own experiences through surveys. As described in Chapter 3, this product will also provide 

them with strategies to use with their ELLs in all content areas to support them if they are unable 

to receive support from coteaching or coplanning model or they do not have an ENL teacher at 

their school with whom they can meet and discuss their plans. The purpose of this is to evaluate 

the school’s perceptions of ELLs and training and then support the teachers who do need 

additional training to assist the ELL students in their mainstream classes. I will discuss the 

implications and conclude with recommendations. 

Implications 

 There is a need for teachers who do not have any training in teaching a language other 

than English or ENL to understand second language acquisition theories. These teachers need to 

understand how student are able to learn and how they are able to be taught. English is a very 
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difficult language and ELLs face the unique challenge of not only learning English but also 

learning information of specific content areas. With this challenging facing them every day there 

is a need for mainstream teachers to provide support for the students in their content areas but to 

do so they need to understand what is means for a student to be proficient. The product of this 

capstone gives teachers and explanation of the second language acquisition theories of Cummins 

(1984) and Vygotsky (1980). Teachers have very little knowledge of what is means for a student 

to be proficient in the language but still not be able to understand vocabulary in the content area 

which brings up the theory of BICS and CALP. BICS is the basic interpersonal communication 

skills and CALP is the cognitive academic language. Mainstream teachers and administrators 

don’t always realize that although a student may be proficient in the sense to be able to hold a 

conversation with their peers does not mean they can understand the academic language of their 

content areas. Students need additional support when it comes to developing their English skills 

as well as the content skills. When teachers understand this difference, they will be able to learn 

strategies in order to support their students.  

 If mainstream teachers are unable to receive training in their preparation programs, it is 

important for the school to provide Inservice opportunities to their teachers. In the product, I 

created a survey to find the deficits that this school faced so that I can address their specific 

content area needs and questions to be able to support them. If the administration is aware of the 

deficits, they can plan accordingly to create opportunities for teachers to get training to better 

instruct and support their ELLs.  

Recommendations 

 There is a need for additional work focusing on the way that mainstream teachers can be 

advocates for their students. There seems to be a research gap due to most of the research is 
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focusing on the defining the role of an ENL teacher and the ways they are able to advocate inside 

and outside the classroom. From the research in this capstone, I recommend further research in 

the effects of in-service training for teachers and its social and academic effects on the students 

as most of the research generalized the implication to effect students negatively. There needs to 

be further discussion on why and how.  
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Appendix A: Presentation 

 

Presentation Slides: Supporting ELLs PD.pptx 

Presentation with Voiceover: https://voicethread.com/share/20472922/ 
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Appendix B 

Lesson in Three Moments 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



38 

PREPARING MAINSTREAM TEACHERS TO SUPPORT ELLS 

 

 

Appendix C: The Circuit 
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Appendix D: Anticipatory Guide 

Statement Agree Disagree 

People travel to look for 

better land and trade 

routes. 

  

The best way to discover 

new things is to go explore 

unknown areas. 

  

Using a map was a smart 

way to travel in the 1400s. 
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Appendix E: Graphic Organizer/Semantic Start 

Name of Explorer Where are they 

from? 

Obstacles Accomplishments 

    

    

    

    

    

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

People 

Accomplishments 

Places 

Important facts Obstacles 
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Appendix F: Tables and Graphs 

x-values y-values 

1 2 

3 4 

5 6 

 

x-values y-values 

2 1 

2 3 

2 5 
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Appendix G: Math Matching Cards 

Card Number Description 

A The x values do not repeat 

B The x values do repeat 
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Appendix H: Energy Reading 
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Appendix I: Feedback Table 

Preparing the learner Interacting with the text Extending Understanding 

Activity Activity  Activity 

Feedback Feedback Feedback 

 

 

 


