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Abstract  

This capstone project aims to assist teachers, administrators, and parents and extended family to 

the English as a New Language (ENL) population at the Sag Harbor School District. Throughout 

the past few years, the ENL population in Sag Harbor has increased and is continuing on the 

upwards trend. In Sag Harbor School District. The ENL students are rated among the lowest for 

Family Educational Involvement (FEI) throughout our district and country. The lack of FEI has 

been shown to lead to lower academic success, hinders students’ socially and emotionally. To 

increase FEI among our ENLs and their families, there are many solutions to put into place at 

Sag Harbor School District. Ways of solving the problem within the district is to create more 

culturally relevant teachers and to create opportunities for school and community relationships. 

Examples of ways to make more culturally relevant teachers include use of Spanish to deliver 

key information to students and parents, use of Spanish in the classroom, and using family funds 

of knowledge. The Back to School Night at the beginning of the school year aims to create 

connections between community members, teachers, parents of our ENLs and the ENLs 

themselves.  

 Keywords: English as a New Language, Family Educational Involvement, culturally 

relevant teachers, Back to School Night 
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Chapter 1: Introduction 

 

In the realm of education, Family Educational Involvement (FEI) plays a key role in 

student academic, social and emotional growth. According to Sibley and Dearing (2018), FEI 

involves six subgroups based upon attitude and behaviors: basic parenting responsibilities (i.e., 

keeping a child safe); school and home communication; third, being involved in school activities; 

engaging in schooling at home and giving students a positive learning environment at home; 

making decisions to be involved in committees for the school; and linking with the community. 

Through the six subgroups, families can help to create a strong relationship between home and 

school. Furthermore, there is a positive correlation between FEI and English achievement with 

English Language Learners (ELLs) and the social and emotional gains ELLs makes from 

increased FEI, too (Ghahdarijani & Rahimi, 2021).  

In Sag Harbor School District, a small district where I teach, has many ELLs. Sag Harbor 

School District there has been a tremendous influx of ELLs within the past five years. Pierson 

Middle/High School encompasses grades 6-12 with an average of 71 students per grade for the 

2021-2022 school year. From the 2020-2021 to the 2021-2022 school year, there has been an 

increase of ENL students from 6% to 8.5%. Sag Harbor School District is small. The ELLs at 

Pierson Middle/High School are all Spanish speaking who identify as Latino (Sag Harbor Board 

of Education, 2022). With this influx of ELLs comes the noticeable difference in FEI between 

the Latino families and families of other nationalities such as White, Black and Asian as well as 

the difference in FEI among Latino families with different educational and socio-economic 

backgrounds. A majority of the Latino families do not participate in parent teacher conferences; 

they do not volunteer for school activities; and seldom reach out to teachers about their student’s 

progress. Indeed, FEI is consistently rated the lowest among Latino parents (Anderson et al., 
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2020). Thus, it is important for teachers and administrators to promote and generalize across 

many content areas FEI among Latino families in the Sag Harbor school community.  

Several reasons contribute to the lack of FEI including language barriers (e.g. Anderson, 

et al., 2020), differences in culture between immigrant family home and school customs and 

traditions (Sibley & Dearing, 2018). Families of our ENL students at Sag Harbor do not 

understand that the connection to teachers is possible. The Assistant Principal reached out to all 

of our ENL parents. Our ENL parents that did join for parent-teacher conferences (PTCs) were 

Ecuadorian—of our ENL population, these are the parents that show the most FEI. While at the 

conference the teacher was speaking to them, but there was not collaboration. It was a one-way 

passive conversation. This was expected due to the Ecuadorian culture around teachers being the 

expert on their student’s education. This is a prime example of immigrant families not fully 

understanding the American school norms. Even though the parents came to the meeting, they 

did not benefit in the same ways as parents who understood more about parent teacher 

conferences. Non-immigrant families who come to PTCs more regularly, and for many years 

now, have conversations with teachers about how to work with their students at home on the 

curriculum. Similarly, the non-immigrant families will often talk about their student’s behaviors 

at home and preferred learning styles. However, to this particular Ecuadorian family the teacher 

is seen as having the expertise in the matter and they only listen.  

We believe the parents attendance at this meeting is contributed to their education levels 

and the explanation of the opportunity to speak with the teachers. On the other hand, we have 

parents who have no previous education and are illiterate. This spectrum directly correlates to 

performance on the recent New York State English as a Second Language Achievement Test 

(NYSESLAT). Students who have been in the same ENL classes all year, who are receiving one-
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on-one support and the same instruction measured at entering and transitioning, comparatively. 

The transitioning student, who had their parents come to conferences, was not classified as 

Sudden or Limited Interruption of Formal Education (SLIFE) for mathematics and was classified 

as one grade level behind in literacy in their home language of Spanish. This directly relates to 

their test scores in English, as well. On the opposite end of the spectrum, we have the student 

that tested as entering and did not improve on the exam. This same student has illiterate parents 

and was classified as under a second grade level in both mathematics and literacy in their home 

language.  

 Therefore, the limited FEI at Pierson that has been noted caused a further disconnect 

between families of ELLs and our teachers and administrators. As a plan to resolve this problem, 

I will create a professional development to show administrators, content teachers, and ENL 

teachers’ ways that we can successfully engage parents and families of our Latino population at 

Pierson. The teachers are the key component of increasing parent involvement. Through this 

professional development, I plan on sharing ideas and materials about the importance of 

culturally relevant teaching. The audience members will get a handout of ways to bring 

culturally responsive teaching into their classroom(s). This handout will have strategies for 

grades 6-12.  

 In Chapter 2, I will compare research findings from various studies that link FEI to 

student success and failure and studies that expand on teaching interactions that hinder FEI and 

how to create more involvement with immigrant families and schools. In Chapter 3, I will outline 

the professional development I will create to help ensure an influx of FEI at Pierson Middle/High 

School. Within that section there will also be example handouts from the PD presentation that 



FAMILY EDUCATIONAL INVOLVEMENT FOR ELLS 7 

represent ways to increase culturally relevant teaching and communication with families of our 

ENL students. Chapter 4 will conclude with implications for teaching and learning.  
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Chapter 2: Literature Review 

 This Chapter reviews literature outlining the risk of the lack of Family Educational 

Involvement (FEI). As Chapter 1 shows, FEI is families’ dedication of resources to their 

children’s academics and lives (Barger & Kuncel, 2019). In this Chapter, I will discuss nine 

themes involving FEI that emerged within the literature including; family values, parental 

educational background and English proficiency, teachers’ lack of culturally responsive teaching, 

low socioeconomic standings of immigrant families, and school relationships with FEI for Latino 

families. These factors create a visible path through FEI as something that is make or break in 

the educational system for ENL Learners. From a clear lack of FEI, to fostering it through proper 

ways, these themes that came from the literature come together. 

 Before I discuss each of these themes, I will first present theoretical frameworks that 

have been used in the literature to investigate FEI, namely Critical Race Theory (CRT), Theory 

of Practice Architectures (TPA), and theory of intelligence. CRT is used to demonstrate the 

gravity of racism as something that does not arise normally—but instead is socially produced 

(Crawford, 2019). TPA, as constructed by Kemmis and Grootenboer, is used to describe the 

interlock on peoples’ beliefs on a social and cultural level (Mahon et al., 2018). Theory of 

intelligence is broken down into two key parts that explain peoples’ outlook on intelligence as 

either something that is worked towards, or something that is inherent (Jiang et al., 2019). In the 

following sections, I will elaborate on these theories that revolve around FEI.   

Theoretical Framework  

 Within education, there are a number of theories that help to justify the importance of FEI 

for students’ academic, social and emotional growth. For instance, CRT helps to explain the 

emphasis on families’ unique outlook on schooling (Baxter & Kildberry, 2021). CRT started as a 
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movement in the late 1970s to help people recognize the importance of desegregation of schools, 

and to educate people on the concept of white racism in the United States as a culturally 

constructed idea—not something that naturally occurs. CRT helps to challenge the educational 

systems’ views on race, color, and gender blindness (Crawford, 2019). CRT also puts priority on 

using diverse experiences and voices from marginalized community members and making school 

partnerships inclusive of the ideas they bring (Baxter & Kildberry, 2021).  

Another key theory that aids in the understanding of FEI and an integral part of education 

is the Theory of Practice Architectures (TPA). Kemmis and Grootenboer’s Theory of Practice 

Architectures ties into the board spectrum of peoples’ social and cultural beliefs and how they 

are related to one another, but also how these beliefs shape what is being practiced (Mahon et al., 

2018).  TPA recognizes the caliber of different ethnic groups and communities’ social practices 

and provides a way to look at them to understand the connects they create in FEI (Baxter & 

Kildberry, 2021). It also allows teachers and community members to learn about themselves, and 

one another, in order to create a curriculum and teaching environment that fosters FEI (Baxter & 

Kildberry, 2021).  

In addition to these two theoretical frameworks, theory of intelligence has also been 

recognized in the literature in examining FEI, more specifically, the parents' theory of 

intelligence (Jiang et al., 2019). According to Jiang et al. (2019), there are two key breakdowns 

of theory of intelligence: the incremental theory considers intelligence as ever-changing through 

effort and perseverance, and the entity theory assumes intelligence is immovable and difficult to 

change. The break downs of this theory have been linked to FEI through the parental theory of 

intelligence and their educational involvement. For example, parents who find value in the 

incremental theory are more likely to highlight the importance of effort, accept difficulties and 
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motivate their students and are overall more involved. Additionally, parents who believe in the 

entity theory believe that predominance of ability rather than effort. Parents’ different beliefs can 

affect their involvement in their childrens’ education.  If the parents lack confidence in the value 

of education, it is likely that there is a lack of FEI (Jiang et al., 2019). 

The three theories mentioned are key in developing a broader understanding of FEI and 

the significance in academic and language success of students. All of the theories have proved—

to a certain degree—the same thing; an increase in positive FEI is linked to success of students. 

The theories also move towards the main idea of lack of FEI within our nation’s immigrant 

families. However, there are ways to use these ideas to create solutions and increase FEI for 

immigrant families.  

Importance of Family Educational Involvement 

Much research has demonstrated the positive role of FEI in increasing ELL students’ 

academic, social, and emotional. In this section, I will discuss higher level of participation from 

family members in home-based educational involvement, school-based involvement and natural 

occurring FEI. Although the forms of FEI discussed in this section are different, the literature 

reflects the importance of all types of involvement.  

The Role of High Levels of Participation  

Higher level of participation from members of immigrant families shows higher levels of 

achievement for their students. High levels of participation for FEI are defined by Sibley and 

Dearing (2018) as multiple engagements at the home and school level, and mostly 56% or higher 

when it came to the findings in their study. In their study of family involvement of 1,184 Spanish 

speaking families of first and third graders, Sibley and Dearing (2018) found that students whose 

parents were more thoroughly involved in the education at the home and/or school level 
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preformed higher on the academic achievement assessment in math and reading. The FEI 

constructs were measured by 8 school-based involvement questions, with an average of 4 

positive responses to questions about attendance at open houses, back-to-school nights, and the 

amount they volunteered. Sibley and Dearing (2018) also looked at 10 home-based involvement 

questions, with an average of 3 having said they have involvement on the questions based on 

playing games, and reading books with their children. The parents were asked these questions in 

their home language during an in-person interview. Based on the interviews, Sibley and Dearing 

(2018) concluded that school and home-based FEI are beneficial to students and should be 

increased. Furthermore, they found that school-based FEI increased from first to third grade. 

However, home-based FEI decreased from first to third grade. They believe this is due to the 

increased levels of the academics (Sibley & Dearing, 2018).   

Similarly, Barger and Kuncel (2019) found positive associations with FEI and children’s 

achievement, motivation and engagement in academics. Through their analysis of the data from 

other peer reviewed articles it was revealed that a continuous positive association to FEI was also 

maintained socially and emotionally, not just academically. (Barger & Kuncel, 2019). Barger and 

Kuncel (2019) gathered information that showed when parents are involved at the school level, 

they build and understanding of the social norms of the school and in turn instill clear 

expectations on their student that is linked to appropriate social behavior at school. Barger and 

Kuncel (2019) put a lot of value on school-based educational involvement like parents’ 

involvement in school events, parents’ direct communications with the school and the parents’ 

presence at Parent Teacher Conferences. This is similar to the school-based involvement 

discussed in the interviews conducted by Sibley and Dearing (2018).  

Factors Affecting Family Educational Involvement 
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As Chapter 1 describes, many barriers to FEI exist among Latinos. In this section, I 

discuss the reasons for lower FEI with ENL families including: family specifics, lack of 

culturally responsive teachers, family constraints, socio-economic standings, and school 

organization. These themes have been addressed in the literature as important factors that 

contribute to family beliefs about their impact on the students’ academic, language, social and 

emotional growth and success.  

Family Specifics  

Family specifics such as parental educational background and English proficiency 

contribute to lack of FEI in Latinx families in the United States. Kamal et al. (2019) studied the 

disjunction of Latinx parents’ knowing their involvement is important and their involvement’s 

impact on their student’s achievement in their new language. In order to study this, Kamal et al. 

(2019) employed interviews to gain information from seven parents of struggling readers in 

primary school. In their native language, questions related to the ways the parents became 

involved in their student’s schooling were posed to the parents, as well as questions about their 

demographics. They found that Latinx parents understand the importance of FEI, but there are 

constraints to the time they can put in, their understanding of English, and their confidence in 

helping with academics (Kamal et al., 2021). Similarly, in their study to test why low levels of 

English proficiency are often contributed to lower levels of FEI for Latino parents, Anderson et 

al. (2020) orally gave surveys to 637 7th grade youths who self-reported as Latino during 

homeroom to ask them about their previous schooling, comfortability with English, their 

family’s comfort with English, their involvement at school and their family’s involvement in 

school. They found that parents of Latino students show lower levels of academic involvement. 
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Anderson et al. argue that parents’ low levels of English proficiencies is a factor that inhibits FEI 

due to the lack of confidence in the ability to aid and advocate their children.   

Teachers’ Lack of Culturally Responsive Teaching 

Lack of culturally responsive teaching was seen in the literature as a factor that is leading 

to low FEI for ENL families. Teachers should be committed to rich literacy practices for ELLs. 

Through the use of family funds of knowledge, students are able to promote FEI. However, this 

is not happening (Suoto-Manning, 2019). Suoto-Manning (2019) found, in their examination of 

previously collected data on literacy practices for bilingual and multilingual students, that 

teachers are not using ENLs cultural values in the classroom. Also, teachers are not 

communicating in ways that make the families feel comfortable and confident (Suoto-Manning, 

2019). Likewise, Dennis (2018) found, through a three-year long ethnography of schools in the 

Mid-west United where interviews of people who were knowledgeable on newly arrived 

immigrants were conducted, that Latinx students were consistently treated differently while in 

school. Teachers were often found to be talking more negatively about Latinx students than other 

school groups. Over and over again they were hearing things such as, ‘you don’t belong here’ 

and ‘go back to where you came from.’ These examples of lack of cultural responsiveness lead 

to less FEI because the family members do not feel comfortable to speak up. But bridging school 

communities and family communities through FEI can change this discourse (Dennis, 2018).               

Family Constraints Leading to Lack of Family Involvement   

Family constraints such as lack of time contributed to lower levels of FEI among 

immigrant families. Kamal et al. (2021) explored the disconnect of Latinx parents’ involvement 

and their knowledge of the importance of the involvement found that many of the participating 

immigrant parents experienced constraints in their times from long work days that hindered their 
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ability to be involved in their student’s education. Many of the parents interviewed for this study 

related their lack of time to designate to their children’s schooling was due to child-management, 

jobs, and other conflicting commitments. One parent said: 

Time spent with my son is scarce because of the long working hours. I also work on 

shift. It is just difficult. I need to work, and I don’t think I will either quit my job or 

change workplace. I feel comfortable with my job now although it was tiring. (Kamal et 

al., 2021, p. 187)  

Furthermore, Suoto-Manning (2019) found that parents contribute their lack of FEI to not 

having the time to come into the school, but also the time to play games and read books at home 

with their children. These parents find that the time they spend not at work is often spent 

cleaning their house, or taking care of their children’s hygienic needs. In their survey study of 

10,913 mothers of kindergarten students throughout the United States, Crosnoe et al. (2018) 

found time restraints from work play a large role in the lack of engagement in school-based 

activities. Crosnoe et al. (2018) compared the data collected from the surveys to students’ 

assessment data on kindergarten mathematics and concluded that low levels of FEI from the 

mothers was resulting in lower levels of performance on the mathematics assessment. 

Lack of language fluency can also contribute to lower levels of FEI among immigrant 

families. Anderson et al. (2020) found that FEI was significantly low among families that had 

students who were more fluent than their household family members. This was done through the 

surveys they sent out to analyze why FEI is being rated lowest for immigrant families. Children 

who became more proficient in English than their families became translators, and in return the 

FEI continued to decline (Anderson et al., 2020). Due to the mother’s lower levels of English 
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fluency, they do not feel comfortable taking place in back to school nights, and other methods of 

FEI discussed (Crosnoe et al., 2018). 

 The literature also shows that immigrant parents struggle more to remodel their 

participation into academic achievement for their students because the involvement is not as 

active, evident, and managerial as the type of FEI we see to have the benefits due to lack of 

fluency in English. Grolnick’s (2015) study of parent involvement at school with 178 

participants in fourth, fifth and sixth graders as well as their mothers was conducted by 

researchers entering the classroom and observing. They also sent home permission slips and 

surveys to mothers, but only 45% of them were returned. Grolnick (2015) concluded notable 

factors that are predeterminers of FEI are family members’ beliefs about their role in the child’s 

education, the families’ effectiveness in previous involvement, and their own educational levels 

(Grolnick, 2015). Moreover, Kamal et al. (2021) studied the effects of the involvement of parents 

with little previous education and concluded that because of lack of fluency in English they did 

not fully understand how their students were being assessed and in turn did not know how to 

become involved.   

Lack of confidence in the language is another family constraint that leads to lower levels 

of FEI. Sibley and Dearing (2018) found that most children of immigrants had some fluency in 

English, but 58% have at least on parent with limitations in their English proficiency. This leads 

to lower levels of both school and home-based FEI because the parents lack confidence in 

helping their students with homework, and volunteering at school functions (Sibley & Dearing, 

2018). One parent spoke about their lack of knowledge in English: “I am not very good in 

English. I want my son to be better in English than me” (Kamal et al., 2021, p. 187). Indeed, 

parents who had low English language proficiency lacked confidence in the academics that their 
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children were learning. Thus, they were unable to engage academically with their students 

(Kamal et al., 2021).

Low Socioeconomic Standings Leading to Lack of Family Educational Involvement  

Throughout the literature the consistent theme of the low socioeconomic standings of 

immigrant families contributing to lower FEI shines through. Access to external materials from 

family members involvement helped with academic and language attainment (Ghahdarijani & 

Rahimi, 2021). However, many immigrant families do not have access to these academic 

materials outside of school because of the socioeconomic standings in their community 

compared to their white counterparts (Ghahdarijani & Rahimi, 2021). This was found in 

Ghahdarijani and Rahimi’s (2021) study of the extent to which family involvement effects high-

school children’s learning through take home questionnaires to 60 children’s parents. They used 

two key questions to drive their research: Is there any significant relationship between PI (Parent 

Involvement) in terms of home-school conferences, home-based involvement, school-based 

involvement and English learning outcomes of high-school learners, and what practices to 

parents engage in at home to help their high-school children learn English better. The concluded 

correlation due to low socioeconomics is a direct reason for lower levels of FEI for ENL 

students. Similarly, Crosnoe et al. (2018) found that low socio—economic standings play a role 

in the amount of FEI seen from immigrant families, especially within early education. There was 

a clear convergence of low socioeconomic standings and lower mathematics achievement scores 

seen within their study.  

School Organization: The Effects on Family Educational Involvement  

A large factor in lack of FEI amid immigrant families are the organizational structure of 

schools themselves. For instance, Kamal et al. (2021) found that schools do not invite ENL 
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parents to participate in meetings or other activities in school. Furthermore, the parents from the 

same study of the effects of parental involvement did not know where to ask for help with 

getting involved in their students’ education and were not given the opportunities to discuss their 

student’s learning with the ESL teacher (Kamal et al., 2021), directly hindering their FEI. 

Moreover, FEI has been considered to be a significant part of children’s academic achievement 

due to the benefits seen time and time again. Barger and Kuncel (2019) studied the relationship 

between parents’ involvement in children’s schooling and adjustment. Through their meta-

analysis that they narrowed down from 18,305 parents to 448 immigrant parents, they aimed to 

examine the association between parents’ involvements on the school and home level and 

children’s academic and social adjustment and socioeconomic standings. Their research was 

fundamental in realizing that not only does FEI have a part in academic achievement, it is also a 

large contributor to student’s social adjustment—especially for students who recently moved into 

the country. When parents are involved on the school level, it helps them to understand what the 

expected and acceptable behaviors are at school (Barger & Kuncel, 2019). Therefore, immigrant 

families coming into the school and learning about the school system in the United States aids in 

their child’s social and academic adjustment.  

Possible Solutions for Lack of Family Educational Involvement 

Research suggests that challenges for FEI stem from school systems, family members 

and the students themselves. As we continue to view FEI as lacking for immigrant, Latinx 

families there needs to be solutions to help all who are involved to fix it. For example, creating 

school and community relationships through better access, appropriate home language use, the 

promotion of bi- and multilingualism, and the use of culture in the community.  

School and Community Relationships  
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A point that was made within the literature is the importance of school relationships to 

aid in creating higher levels of FEI for Latino families. Kamal et al. (2021) found that home-

school relationships need to be strengthened in order to preserve the little FEI that is being seen, 

and in order to grow the FEI. One way that this can be done is through communication with 

families. Witkowsky et al. (2020) studied the influence of Spanish language within the education 

system to improve FEI through open-ended surveys that aimed to collect data about the parents’ 

involvement of 13,000 soon-to-be college students. They established that in order to create a 

relationship between families and schools’ educators should use Spanish in schools when 

delivering key information. Such information includes available conference times, how to access 

materials outside of school, how to participate in events at the school, creating connections with 

the staff. Similarly, Griffin and Steen (2010) investigated school teachers, administrators and 

counselors’ involvement in partnerships by using Epstien’s (1995) six types of school-family-

community involvement: parenting, communicating, volunteering, learning at home, decision-

making, and collaborating. Griffin and Steen (2010) used an online survey that was sent to 416 

members of the American School Counselor Association to analyze the current family-school-

community involvement that is being seen around the United States, and the importance the 

involvements are being held at. Of the surveys that were sent out, only 205 answered the survey 

in full. They learned that creating school-family-community partnerships has led to less 

achievement gaps between low-income students, students of color and immigrant students and 

their corresponding White peers. Furthermore, it was established that when school help parents 

and extended families understand their child’s development, and providing resources for families 

to aid in students’ at home learning, immigrant students’ academic achievement rose an average 

of 4.5% (Griffin & Steen, 2010).  
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Additionally, it is critical for Spanish speaking families to create a connection with 

Spanish speaking staff members (Witkowsky et al., 2020). This is not something that happens 

naturally though. According to Anderson et al. (2020), schools may need to take additional steps 

to embolden FEI where there is a language barrier. They came to this conclusion based on their 

study of parent-child English fluency and its effect on FEI. Similarly, Albrecht (2021) studied 

how to shift from traditional FEI that is consistently lacking, to an alliance for empowerment. 

They studied this through observations of 3 school districts in Indiana that are seeking to engage 

ENL families. Engaging ENL families can be done by moving schools to a more empowered and 

asset-based approach to family involvement (Albrecht, 2021). One way to move into the family 

empowerment stance on FEI is through leadership roles in the school embodying the family’s 

funds of knowledge and to train culturally responsive teachers (Albrecht, 2021). By creating this 

bond between teachers and families, administration is increasing the potential for applicable 

learning to occur at home that is mirrored after the school. In doing so the teachers and families 

are supporting efforts to boost levels of academic and language achievement (Ghahdarijani & 

Rahimi, 2021).  

The use of home language in the classroom and to communicate is key in order to foster 

FEI. One way to create more FEI for immigrants is through the promotion of bilingualism and 

multilingualism for students of immigrants. Suoto-Manning (2019) studied the effects of FEI on 

the building of rich literacy practices on bilingual and multilingual students. The results showed 

that valuing multiple languages encourages and supports children and their families in the school 

setting and in turn creates more FEI (Suoto-Manning, 2019). This relates back to the parents 

feeling more confident to encounter the school as a place of learning even if their previous 

schooling is low. Moreover, schools need to listen to families, students and teachers to learn how 
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they would like to collaborate to ensure FEI. Also, teachers and school leaders should be present 

at the schools when parents do come in, they should be greeted to help them feel more 

comfortable (Albrecht, 2021). This is due to the fact that schools in their home country are more 

likely than not very different than schools in the United States. Another way to create more FEI 

for immigrants is to actively presume ways to create opportunities to learn as a community from 

the families’ fund of knowledge through more meaningful contributions. Finally, by making 

inclusion of ENL students and their families more prevalent and having equity in the schools and 

communities creates increased FEI (Albrecht, 2021).                                                         

Relationships between immigrant families and the community is also a way to boost FEI 

in the school setting. For example, cultures go beyond the family and into the community and 

create opportunities for FEI to take place— but for immigrants this is not always true 

(Witkowsky et al., 2020). A way to make this possible is through bilingual orientation programs 

at the schools to introduce immigrant families to community members. This creates an 

opportunity to educate parents on different parts of the community they now live. Plus, by doing 

this in their home language the school and community is doing their parts to create a space for 

the family members to feel comfortable and confident in their language abilities (Witkowsky et 

al., 2020). Griffin and Steen (2010) concluded that families establishing relationships with the 

community leads to less of an educational achievement gap. For instance, when parents and 

extended family members were volunteering on activities created by the community that 

supported the students and school (i.e., crime education, Big Brothers Big Sisters, or service-

learning projects), there was higher FEI and raised academic achievement scores. Similarly, 

collaborating with the community through seeking resources, services and other advantages of 

the community will help meet the needs of students and school personnel (Griffin & Steen, 
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2010). Some of the events that helped engage families were open house events and community 

social events. One school personnel stated, “I live in the community, so I attend social events and 

speak with parents informally during this time…I arrange job shadows within the community for 

students” (Griffin & Steen, 2010, p. 222). This type of engagement from members of the school 

faculty and staff help create more FEI, and make parents feel more comfortable in building 

relationships with the members of a school community (Griffin & Steen, 2010).  

Conclusion  

Throughout the literature that was discussed in this review, there was a clear theme that 

shone through all the others: FEI aids students in becoming more successful in academics, 

socially and emotionally. The theories of CRT, TPA and theories of intelligence all support the 

idea that FEI is a clear, positive addition to childrens’ education. CRT offers the idea that racism 

is culturally constructed and effects the education of people of color, different ethnic groups and 

cultural groups in a negative way (Crawford, 2019). Whereas TPA connects cultural and social 

beliefs and can be used to increase FEI by creating more culturally responsive schools and 

educators (Mahon et al., 2018). Theories of intelligence aimed to connect family views of 

intelligence to the amount and how they get involved in their child’s education (Jiang et al., 

2019).  

The importance of FEI is something that the theorist, researchers and authors of the 

literature covered all agreed played a positive role in student’s education. Whether the 

educational involvement was home or school based, it still increased student’s academic, 

language, social and emotional outcomes. The contributing factors to the lack of FEI for 

immigrant families related back to the families and the schools. Families with low socio-

economic standings (Ghahdarijani & Rahimi, 2021), time restraints (Kamal et al., 2021), low 
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levels of English proficiency (Anderson et al., 2020), and lack of culturally responsive teachers 

(Suoto-Manning, 2019) all play a part in low levels of FEI.  

There are many solutions for improving FEI for immigrant, Latinx families. The 

literature focused on school and community relationships with these families as a way to create 

significant FEI. I agree with the solutions that were posed in the literature. The use of Spanish in 

the schools (Witkowsky et al., 2020) is something that I have seen create relationships between 

families and schools and I believe this should be done more and more.  

A majority of the studies discussed in this literature review used qualitative methods to 

investigate large populations of ENLs in order to better understand the effects of FEI on 

academics, language, social and emotional growth. For instance, Kamal et al. (2021), Sibley and 

Dearing (2018), and Witkowsky et al. (2020) all used take home surveys and/or questionnaires to 

collect data on the types of FEI that were being used. I believe that we should be collecting data 

to help explore students’ academic, language, social and emotional growth based on FEI on a 

more induvial level.  

In Chapter 3, I will devise a professional development to implement more FEI within the 

school district that I work. I will create a product to share with my colleagues and administration 

in order to increase the family educational involvement within the ENL community in which we 

serve. I will focus my FEI development with my colleagues and the administrations in order to 

proficiently adapt to the needs of the increasing ENL families and their FEI levels. 
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Chapter 3: Description of the Product 

 The small schools district on the East End of Long Island where I work, Sag Harbor, has a 

growing number of ENL students and families. Pierson Middle/High School encompasses grades 

6-12 with an average of 71 students per grade for the 2021-2022 school year. From the 2020-

2021 to the 2021-2022 school year, there has been an increase of ENL students from 6% to 

8.5%. Sag Harbor School District is small. The ELLs at Pierson Middle/High School are all 

Spanish speaking who identify as Latino (Sag Harbor Board of Education, 2022). Of these 

students and their families, there are gaps in Family Educational Involvement (FEI). For 

example, the large number of Latino families do not participate in parent teacher conferences; 

they rarely reach out to parents; and they do not volunteer for school activities.  

 The goal of the Professional Development (PD) described in this Chapter will be creating a more 

well-rounded school community that will service our ENL families more. This PD will be aimed 

towards teachers and administrators in order to work from the top down to allow for clear 

systemic change for FEI with our ENL and immigrant families. The teachers that will be 

involved are from all content and language teachers from grades 6-12.  

Agenda of Events for Professional Development 

 The PD will take place during the second superintendent conference day before the start of 

school. It will help to teach about how to be a more culturally relevant teacher, and how to 

involve families in their student’s education. There will be a handout (see Appendix A) for 

grades 6-12 teachers on ideas and strategies for how to become more culturally relevant. The 

handout will be used when I talk about the changes we can make to our current relationships 

with ELLs’ families and our current FEI for ELL families in our district. The PD will also 

include a brainstorming activity for a back to school night hosted by the school for ENL families 
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during the first few weeks of school. The idea of back to school night is to build relationships 

with parents and teach them about important places and people in our community. For instance, 

doctors and doctors’ offices where the families can go to get the necessary vaccines and 

physicals.  

 During the back to school night, there will be Spanish speaking teachers and community 

members to help to create a sense of belonging for the ENL families, as well as the non-Spanish 

speaking teachers. The idea of having all teachers involved help to make the parents more 

comfortable in reaching out to all. During the back to school night, I also plan to have the 

coaching staff for fall, winter and spring sports to make the students and parents feel comfortable 

in the actions needed by families in order to participate in sports. Parents and students will also 

have the chance to talk to teachers about their preferred methods of communication. They will 

also be able to sign up to take a session on how to use ParentSquare, a communication system 

that we use at Pierson.  

          I hope that by creating a back to school night, we open our school to parents of our ENL 

students and make them feel a part of our school. Indeed, a critical part in creating meaningful 

FEI is through creating opportunities for students and families to be associated with the school 

and community (Witkowski et al., 2020). In doing so, we also aim to create more FEI within our 

ENL family community. Through collaboration with families, teachers will have the chance to 

form relationships at the beginning of the school year (Anderson et al., 2020). Furthermore, 

through the use of Spanish at our open-house back to school night we will be showing our efforts 

to strengthen student’s bi- and multilingualism, in return creating more FEI (Suoto-Manning, 

2019).  

Activities  
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       During the professional development time, teachers and administrators will be working in 

small groups to discuss how to become more culturally relevant in order to foster the growth of 

FEI in the Sag Harbor School District. In order to do so, I will first present the current 

opportunities for FEI for our ENL families. I will look at them with a critical lens and evaluate 

the reasons why they are not enough to thoroughly engage of ENL families in meaningful FEI.  

Then, I will handout the sheet of a list of ways to be more culturally relevant and how to create 

relationships with ENL families (see Appendix A). The sheet will also be presented as the PD 

participants are looking at the list. The presentation of the list (see Appendix A) will include a 

breakdown of what each of the bullet points means and examples of how to bring the ideas to use 

in their classrooms.  

             Afterwards, I will revisit the current opportunities for FEI and ask the participants to turn 

and talk about their ideas on how to make them more effective. During this time, I will be 

circulating and taking notes on the ideas that the teachers and administrators have. Through this 

tun and talk, I hope that the teachers will come to the conclusions of using Spanish to deliver key 

information (Wtikowsky et al., 2020), using families’ funds of knowledge (Albrecht, 2021), and 

supporting the use of Spanish in the classroom (Suoto-Manning, 2019). We will use about an 

hour to present the current standings, look at ways to change it, and discuss the specific ways we 

can change it. The success of the PD will be measured through data collection on our ENL 

students’ academic, language, social and emotional standings at the beginning, middle and end of 

the school year. For example, I will look at the ENL students’ academic achievement test scores 

from last year, provide a benchmark examine at the start of school and administer the same exam 

throughout the school year to gauge their achievement. Furthermore, I will have interviews 

conducted in Spanish to ask questions about their social lives in school and how they self-reflect 
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about their emotions. I also plan to conduct individualized interviews—around the times of the 

academic benchmarks and interviews of the students—with students’ families to see what kind 

of FEI is being seen as the year progresses. I will send home permission slips with the ENL 

students to have their families grant permission to conduct the interviews.  

      Another part of the PD will be a discussion on pieces to add to our back to school night for 

our ENL families. The discussion will center around ways to make our ENL families feel more 

comfortable being involved in the school and our community, and their childrens’ education. I 

will present how to deliver information about key parts of the community (doctor’s offices, 

grocery stores, lawyer’s offices, restaurants, and work opportunities). Following this, will ask the 

participants to discuss in small groups within their departments what some key ideas. Likewise, I 

will have the members of each department collaborate on ways to communicate with families 

and bring their culture into the school through consistent communication. Giving the opportunity 

for families to show their funds of knowledge (Albrecht, 2021), and communicate in ways that 

they see fit (Wtikowsky et al., 2020) will be key in creating more FEI.  

Summary 

         The activities during this professional development will help the teachers and administrators 

build a school community where there is more FEI through the many ways to promote more 

communication, community engagement, and school engagement with our families. Through the 

discussion portion of our PD we will evaluate what we are currently doing, and ways we can 

increase the FEI. I will present ways to engage with parents. For example, one solution would be 

to use Spanish to communicate important school related events and progress (Witkowsky et al., 

2020). The other piece of the discussion will focus on the back to school night for our ENL 

families in our district. This will help our teachers and administrators build a relationship with 
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our ENL families through mutual trust and with the building of constant communication 

(Albrecht, 2021).  

       The closing activity the day of the PD will be a turn and talk about how teachers and 

administrators will create more FEI within their specific classroom/department, and the school 

overall. The science department will be sitting together, the math department, and so on. It is 

important to have the teachers share their ideas within their departments because the classes are 

run more similarly—as opposed to a social studies to a math classroom. The teachers will be 

asked to fill in a checklist (see Appendix B) for their department on specific ways they plan to 

incorporate more culturally relevant teaching, more use of Spanish in the classroom, and more 

communication with parents about key events and other happenings. This checklist will be used 

throughout the year for the teachers to look at and hold themselves accountable for creating more 

FEI using the ideas they came up with during the PD.  
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Chapter 4: Conclusion 

Family Educational Involvement (FEI) in the English as a New Language (ENL) program 

in the Sag Harbor School District is something that needs to be increased. How can we, as a 

district, promote parent involvement throughout the school year? Within the Sag Harbor School 

District, we have seen an increased number of Spanish speaking students within the last 5 years. 

From this rise of English Language Learners (ELLs) we have seen more of a gap in family 

educational involvement. As a district, we have noticed very few of the parents and extended 

family members of non-English learners getting involved in home-based and school-based 

educational involvement. In this Chapter, I will first summarize the findings of and takeaways 

from this project. Next, I will discuss implications and recommendation for future research.  

Summary 

Based on the literature and the Professional Development (PD) there are significant 

takeaways that answer the research questions and will help solve the problem of lack of FEI for 

immigrant families. We see that higher levels of participation from members of immigrant 

families shows higher levels of achievement for their students. School and home-based FEI are 

beneficial to students and should be increased (Sibley & Dearing, 2018). However, many barriers 

to FEI exist among Latinos. There are many constraints to the time parents and extended family 

members can put in, their understanding of English, and their confidence in helping with 

academics. Therefore, we see a divide within academic achievement, and social-emotional 

growth (Kamal et al., 2021). Another factor leading to low FEI is a lack of culturally responsive 

teachers. Through the use of family funds of knowledge, teachers are able to promote FEI. 

However, teachers are not using ENLs cultural values in the classroom and are not 
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communicating in ways that make the families feel comfortable and confident (Suoto-Manning, 

2019).  

In order to reconcile the lack of FEI, teachers can create opportunities for school and 

community relationships. One way to do this is through creating a connection with Spanish 

speaking staff members and family members (Witkowsky et al., 2020). A way to create 

community relationships for ENL families is with bilingual orientation programs at the schools 

to introduce immigrant families to community members (Witkowsky et al., 2020). The Back to 

School night that is being planned during the PD will help to create these connects for our ENL 

families.  

Implications  

 Based on the research, there are many implications from the PD that will help students 

academically, socially and emotionally. As well as implications that will help teachers and 

administrators increase FEI within Sag Harbor School District. The goal of the Professional 

Development (PD) is to create a more well-rounded school community that will service our ENL 

families in a more meaningful way. When FEI is increased, the literature showed that students 

will benefit academically, socially and emotionally. By creating more culturally relevant teachers 

through the first part of the PD, where I plan to present the current situations that allow for FEI 

and how we, as a district, are lacking in our involvement in creating these opportunities.  

I plan to initiate conversations and action to getting teachers educated in ways for parents 

and extended family members to be more involved in their students’ learning. In giving the 

teachers the handout (See appendix A) and allowing them to turn and talk with their neighbors at 

the PD, I will help them come to the conclusion that using Spanish to deliver key information 

(Wtikowsky et al., 2020), using families’ funds of knowledge (Albrecht, 2021), and supporting 
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the use of Spanish in the classroom (Suoto-Manning, 2019) will help to increase FEI. Based on 

the research, this increase of FEI will in return increase students’ scores in academics, their 

social engagements, and emotional well-being.  

During the PD, I plan to have teachers create their own checklist (see Appendix B) for 

the school year. In doing so, they can hold themselves accountable throughout the school year in 

keeping up with their culturally relevance. They will add specific ways they plan to incorporate 

more culturally relevant teaching, more use of Spanish in the classroom, and more 

communication with parents about key events and other happenings. The act of looking back at 

the checklist to see what they are adding to their classroom to be more culturally relevant will 

help to create more FEI in our school district.   

Recommendations for Future Research  

 The PD at the beginning of the school year is a key starting point to initiating more FEI 

within the Sag Harbor School District. In the future, I think it would continue to benefit our ENL 

families and create more FEI if we did check-ins with our teachers and administrators at staff 

meetings quarterly to see what they are doing to be culturally relevant in their classrooms. 

Furthermore, these check-ins could be a way for teachers to share their ideas on how to be 

culturally relevant. The teachers can talk about what they are doing to use the culture and 

Spanish in the classroom that works, and what does not. The administrators can also share their 

means of communication that have been successful for creating meaningful FEI.  

 A significant amount of the literature uses take home surveys and/or questionnaires to 

collect data on the types of FEI. I believe for further gathering of information that researchers 

should be collecting data to help explore students’ academic, language, social and emotional 

growth around FEI on a more induvial level. For instance, they can do one-on-one interviews 
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with students, their parents and extended family, and their teachers. Researchers can then use this 

information to understand what kind of FEI is being done (home-based or school-based), and 

how it is affecting the students’ academically, socially and emotionally. The one-to-one 

interviews should also be conducted in the participant’s home language, this way they feel more 

comfortable (Suoto-Manning, 2019).  

Concluding Thoughts  

 The ENL student population is continuing to grow within the Sag Harbor School District 

(Sag Harbor Board of Education, 2022). As the population grows, the district is seeing low FEI 

with our ENL families. The literature has a continuous theme of higher FEI leads to higher 

success for students, whether academic, social or emotional and for all grades and ages. Through 

the use of cultural relevance in the schools, Spanish in the classrooms, and parents’ preferred use 

of communication, we can create more ways for parents and extended families to get engaged in 

the school.  

 

 

 

 

 

 

 

 

 

 



FAMILY EDUCATIONAL INVOLVEMENT FOR ELLS 32 

References 

Albrecht, D. (2021). The journey from traditional parent involvement to an alliance for   

  empowerment: A paradigm shift. Theory Into Practice, 60(1), 7-17.  

Anderson, M., Cox, R., Giano, Z., & Shreffler, K. (2020). Latino parent-child English language  

 fluency: Implications for maternal school involvement. Hispanic Journal of Behavioral  

 Science, 42(4), 547-562.  

Barger, M. & Kuncel, N. (2019). The relationship between parents involvement in children’s  

 schooling and children’s adjustment: A meta-analysis. American Phycological   

 Association, Psychological Bulletin, 145(9), 855-890.  

Baxter, G. & Kildberry, A. (2021). Family school partnership discourse: Inconsistencies,   

 misrepresentation, and counter narratives. Teaching and Teacher Education, 109, 103561 

Bruner, B. & Alanis, J. (2020). Connecting familismo and higher education: Influence of Spanish 

 language PFMO programs on Latinx family involvement and sense of belonging. Journal 

 of Hispanic Higher Education, 19(4), 354-368. 

Crawford, C. The one-in-ten: Quantitative critical race theory and the education of the ‘new  

(white) oppressed.’ Journal of Education Policy, 34(3), 423-444.  

Crosnoe, R., Ansari, A., & Purtell, K. (2018). Latin American immigration, maternal education,  

 and approaches to managing children’s schooling in the United States. Journal of   

 Marriage and Family, 78, 60-74.  

Dennis, B. (2018). Myths of monoculturalism: Narratively claiming the other. International  

 Journal of Qualitative Studies in Education, 29(9), 1069-1085. 

Ghahdarijani, M. & Rahimi, A. (2021). The tapestry of parental involvement in high school  

 English language learning. The IUP Journal of Soft Skills, 15(2), 45-57.  



FAMILY EDUCATIONAL INVOLVEMENT FOR ELLS 33 

Griffin, D. & Steen, S. (2010). School-family-community partnerships: Applying Epstein’s  

theory of the six types of involvement to school counselor personal. Professional School, 

13(4), 218-226. 

Grolnick, W. (2015). Mothers motivation for involvement in their children’s schooling:   

 Mechanisms and outcomes. Spring Science+Business Media, 39, 63-73. 

Jiang, K., Liu, J., Liu, C., Guo, X., Zhou, H., Lv, B., Liu, Z., & Luo, L. (2019). The discrepancy  

of parents’ theories of intelligence and parental involvement. Frontiers in Psychology,10 

1231.

Kamal, S., Rahman, W., & Ghani, F. (2021). Challenges to parental involvement in children’s  

 ESL learning. International Journal of Early Childhood Special Education, 13(2),  

 184-190. 

Sag Harbor Board of Education. (2022). Student demographics and enrollment 2021-2022.  

Sibley, E. & Dearing, E. (2018). Family educational involvement and child achievement in early 

elementary school for American-born and immigrant families. Psychology in the Schools, 

51(8), 814-831.  

Souto-Manning, M. (2019). Honoring and building on the rich literacy practices of young 

bilingual and multilingual learners. The Reading Teacher, 70(3), 263-271.  

Witkowsky, P., Obregon, V., Bruner, B., & Alanis, J. (2020). Connecting familismo and higher             

education: Influence of Spanish language PFMO programs on Latinx family involvement 

and sense of belonging. Journal of Hispanic Higher Education, 19(4), 354-368. 

 

 

 



FAMILY EDUCATIONAL INVOLVEMENT FOR ELLS 34 

 

Appendix A  

Ways to Become a More Culturally Relevant Teacher 

 

 Get to know your students  

 

 Create a classroom that is a judgment-free zone  

 
 

 Create activities that benefit all students in your classroom  

 

 Communicate with parents  

 
 

 Use of Spanish in the classroom  

 

 Resources that reflect the students’ cultures  

 
 Use of Family Funds of Knowledge  
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Appendix B 

Checklist for Creating More FEI  

List ideas for how to bring more FEI into your classroom/department. 
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Appendix C 

Professional Development Presentation Slides  

 

https://voicethread.com/share/20414737/ 
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