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Abstract  

This capstone discusses the increasing need for culturally conscious teaching practices in 

social-emotional learning curriculums. Due to the increasing diversity in schools, educators and 

other instructional staff must modify social and emotional curricula to accommodate the diverse 

needs of their English language learners. English language learners enter the classroom with 

social, emotional, and cultural needs that need to be addressed before academic learning. It is 

essential to include the diverse needs and cultures of these students in the classroom environment 

to increase self-efficacy and student motivation. The current social and emotional learning 

curriculums do not accommodate such needs.  

Solutions to this problem include implementing the CASEL framework and providing 

resources for teachers to modify their classroom curriculum for their diverse learner needs. 

Recommendations include conducting research on the social and emotional development of 

students and particularly English language learners over time and creating a culturally conscious 

social and emotional learning curriculum with standards and lessons for each developmental 

level.  

 

Terms and General Key Words: Social and Emotional Learning (SEL), Self-awareness, 

Self-management, Social awareness, Relationship Skills, Responsible Decision-Making  
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Chapter 1: Introduction  

Imagine having to journey to a completely new country and learn a brand new language. 

Now imagine doing that while having to create relationships, understand and manage emotions, 

make responsible decisions, and become a well-adjusted member of your school and society. 

This is how it feels for English Language Learners when they arrive in the United States. An 

article titled “Social & Emotional Support for ELLs and Immigrant Students” states, “English 

language learners can face several difficult situations, such as moving to a new country, trying to 

fit into a new school, and learning a different language.  They may also have significant family 

responsibilities or experience with trauma.” (2019). In today’s classrooms, educators are tasked 

with teaching students social-emotional content as well as academic content. However, this is a 

difficult task to manage due to the diverse cultural and social backgrounds of students, including 

the increasing number of English language learners. It’s not surprising that many teachers 

struggle to meet the social-emotional needs of their students. Every student brings their own 

social, emotional, and cultural experiences into the classroom. Because of this, an imperative 

question to ask is how teachers can offer culturally-relevant and effective social-emotional 

learning. When taught well, it can be very beneficial for all students; An article by Roger 

Weissberg states, “Research shows that SEL not only improves achievement by an average of 11 

percentile points, but it also increases prosocial behaviors (such as kindness, sharing, and 

empathy), improves student attitudes toward school, and reduces depression and stress among 

students” (2016). English language learners can especially benefit from SEL, because it fosters 

relationships with their peers, aids in communication with adults and other people around them, 

and improves other life skills. 
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English language learners (ELLs) occupy a significant space in classrooms around the 

United States. There are about 4.6 million English language learners in the nation, which is 

equivalent to 9.4 percent of students (Aperture Education, 2021). The most common language 

spoken by ELLs is Spanish, followed by Arabic, Chinese, and Vietnamese (Aperture Education, 

2021). Due to these students having unique life experiences, they require extra attention in terms 

of social-emotional learning. Social-emotional learning (SEL) has become very prevalent in 

schools due to the pandemic and other current events. Students must learn the skills needed to 

navigate life outside of the classroom. This type of learning includes aspects of life that are 

developed through life experiences, like relationship-building skills, emotional self-regulation, 

understanding of social cues, and problem-solving skills (Williams, 2019). Social-emotional 

learning can be very beneficial for students because it builds a strong classroom community, 

improves behaviors, and teaches self-regulation. In terms of English language learners, SEL can 

also be very effective, if taught in the right way. An article by Aperture Education states, 

“Developing students’ social and emotional skills makes teachers’ jobs easier by helping ELL 

and immigrant students become more engaged, motivated, and integrated… research shows that 

when all students receive SEL instruction it leads to reduced bullying and higher acceptance of 

diversity” (Aperture Education, 2021). 

The social and cultural needs of English language learners are not being met in the 

standard social-emotional learning curriculum. Teachers often create or take on lessons that are 

not culturally conscious, and do not talk about the diverse range of experiences that many 

students in other countries and cultures face. This makes SEL ineffective for English language 

learners, and thus creates a gap between them and their peers socially and emotionally. 
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In this capstone, I will discuss what social-emotional learning is, and how teachers can 

implement culturally responsive social-emotional learning to accommodate their diverse 

classrooms. Teachers use many common practices for SEL, but these lessons are not culturally 

sensitive to the diverse classroom. They need to be modified to meet the needs of every student. 

Lastly, it is important to discuss the short and long-term benefits for students, but specifically 

English language learners, when culturally sensitive practices are implemented into SEL lessons. 

The issue I hope to mediate in my professional development is that although current 

social-emotional learning does not support the diverse student population we see today, 

educators can change their lessons to be more culturally responsive. I plan to provide teachers 

with the tools to differentiate their SEL lessons and give them a guide to modifying their lessons 

to approach a broad range of experiences and cultures. The anticipated outcome of this 

professional development is that teachers and educators of all kinds will understand the 

implications of providing a culturally conscious social-emotional learning curriculum. They will 

also be able to learn about their students and modify their lessons based on their student’s 

particular needs. 

In summary, a major problem that schools face in today’s classroom is that they are not 

providing culturally responsive social-emotional teaching. The curriculums are often “cookie 

cutter”, and do not translate to communities of lower socioeconomic status or minority schools. 

This is significant because English language learners are often a part of these communities, and 

also have different social, emotional, and cultural experiences than their peers. Social-emotional 

learning is beneficial for all students, but only if taught in a culturally responsible manner. In 

chapter two, you will find reviews of current literature about the social-emotional learning of 

English language learners. In chapter three you will find the professional development I plan on 
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presenting. It includes the benefits of social-emotional learning for English language learners and 

resources for teachers to differentiate their social-emotional lessons to accommodate their 

diverse classrooms. Lastly, in chapter four you will find a summary of this capstone and the 

implications for student and educator learning. In addition, I will also include handouts and 

resources to aid in creating culturally responsive social-emotional lessons for educators. 
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Chapter 2: Literature Review 

Chapter two of this capstone consists of the current literature on social-emotional 

learning and English language learners. Due to the increasing number of English language 

learners in the United States, and the need for social-emotional learning after the coronavirus 

pandemic and other current events, it is more important than ever to meet every student’s needs 

in the classroom. 

Who are English Language Learners  

English Language Learners (ELLs) are by definition, “a student whose home language is 

not English and needs support learning English” (English language learners, 2022). The 

percentage of English language learners in the United States has grown tremendously over the 

years and is expected to continue to increase. Between 2010 and 2019, the number of ELLs 

increased from 4.5 million to 5.1 million students (English learners in public schools, 2022). 

Statistics also show that there are more students in English language learner programs in the 

lower grades; in 2019, 15 percent of kindergarteners were ELLs, whereas only 5.5 of twelfth 

graders were ELLs (English learners in public schools, 2022). These statistics mean that English 

language learners take up a significant amount of space in schools in the United States, and 

therefore have a significant impact. 

The English language learner population has also increased in New York state. Overall, 

multilingual students occupy 10.4 percent of student populations (New York state multilingual 

Learner/ English language learner data report, 2019). While Spanish and Chinese are the most 

common languages spoken by students, a change is happening in terms of linguistic diversity in 

ELL populations. Educators have seen an increase in Arabic, Bengali, Nepali, Uzbek, Somali, 

and Japanese speakers, and a decrease in Haitian, Korean, and French-speaking students (New 

York state multilingual Learner/ English language learner data report, 2019). While these 



SOCIAL EMOTIONAL LEARNING AND ELLS       9 

 

statistics may be ever-changing, it is important to look at when thinking about a student's social 

and cultural needs. 

ELL Achievement 

While the number of bilingual and multilingual students is increasing in the United 

States, so is the need to recognize their achievement given the cultural and academic obstacles 

that they face. Many scholars have collected data from ELLs across the U.S.; this data is 

important because it gives us a look into the future of the workforce, communities, and the 

citizens of our nation. The National Assessment of Educational Progress (NAEP) has conducted 

research on the achievement levels of English language learners in two specific areas: academic 

achievement, and graduation rates (Academic performance and outcomes for English learners, 

n.d.). Both are indicators of skill level and readiness for postsecondary schooling. This data 

concluded that ELLs are consistently behind their English-speaking peers, especially in fourth-

grade reading and eighth-grade mathematics (Academic performance and outcomes for English 

learners, n.d.). 

Graduation data was also gathered by the NAEP; it found that ELLs graduation 

percentage rose 10 percent from 2011 to 2016 (Academic performance and outcomes for English 

learners, n.d.) This rise is especially significant considering the success rates of citizens with a 

high school diploma. Overall, this upward trend is expected to continue (Academic performance 

and outcomes for English learners, n.d.). 

English Language learners are already at a disadvantage when they enter school. They are 

learning a completely new language, and they also have to learn academic content. When they 

start school, they are usually at a lower academic level than their peers; this is almost always 

combined with a lower self-efficacy. Self-efficacy is defined as, “a student’s confidence in her 

ability to attain a certain educational goal or outcome, such as the ability to do well on a test or 
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earn good grades in class” (Soland, 2019). Students with a lower self-efficacy are associated with 

lower levels of success in academics, especially in math and reading. Therefore, the achievement 

gap that English language learners face may be influenced by their levels of motivation and self-

confidence. 

         For the most part, ELLs perform below grade level in many academic assessments; they 

also have higher school dropout rates, and lower college attendance rates (Soland, 2019). This 

research suggests that higher levels of self-efficacy may be the key to improving these results 

over time. A study that observed middle school ELLs and English speakers, it found that there 

were both self-efficacy and achievement gaps between ELLs and their English-speaking peers 

(Soland, 2019). This, in turn, affected their academic growth in reading and math. Their lower 

self-efficacy can affect their motivation in these subjects. Academic self-efficacy is imperative to 

motivating students and shrinking these achievement gaps. Without it, students are not as 

confident in their growth, and there is little attempt to achieve their goals (Soland, 2019). This 

research also suggests that social-emotional learning would be beneficial for these students, 

seeing that it creates a positive mindset for students and sets students up for success after school. 

What is Social Emotional Learning  

Social-emotional learning (SEL) is the act of teaching students how to acquire and 

effectively use life skills such as managing emotions, creating relationships, and setting and 

accomplishing goals (Social emotional learning: Essential for learning, essential for life, 2018). 

Not only is SEL important outside of the classroom, but it is effective in minimizing negative 

behaviors, and creating an effective learning environment in the classroom. Ultimately, it 

prepares students to succeed in the classroom and life after school. 

Much research has been done on the effectiveness of social-emotional learning in 

schools. Social-emotional learning has been shown to increase academic performance, improve 
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graduation rates, and increase the chances of students completing a college degree and 

maintaining a stable job (Social emotional learning: Essential for learning, essential for life, 

2018). 

The Collaborative for Social and Emotional Learning (CASEL) created what is known as 

the “CASEL Wheel” (What is the casel framework?, 2021). This framework teaches students 

how to create knowledge, skills, and attitudes across SEL’s five main competencies, and how to 

create a supportive and equitable learning environment in which they will thrive (What is the 

casel framework?, 2021). The five competencies are: 

●  Self-awareness: the ability to understand one’s own emotions, thoughts, and values, 

and how they influence behavior 

● Self-management: the ability to manage one’s emotions, thoughts, and behaviors 

effectively in different situations and to achieve goals and aspirations 

●  Social awareness: the ability to understand the perspectives of and empathize with 

others including those from diverse backgrounds, cultures, and contexts 

●  Relationship skills: the ability to establish and maintain healthy and supportive 

relationships and to effectively navigate settings with diverse individuals and groups 

●  Responsible decision making: the ability to make caring and constructive choices about 

personal behavior and social interactions across diverse situations 

(What is the casel framework?, 2021) 

Each of these five competencies can be taught within any developmental stage. As 

children develop, their social, emotional, and cognitive development changes. This means that 

SEL standards change based on the developmental stage. This is reflected in the CASEL 

framework; SEL instruction is dependent on what students should know and be able to do in 

each stage (What is the casel framework?, 2021). While social-emotional learning alone cannot 
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end the inequities in the education system, it can create an environment where they can be 

addressed and worked on.  

Social-emotional learning has roots as far back as Ancient Greece. When philosopher 

Plato wrote about education in The Republic, he proposed an approach that looked at the whole 

person, rather than simply academics. It was a balance between physical education, math, 

science, character, and morals (Social and Emotional Learning: A short history, 2011). This, he 

explained, would raise the youth to be people of good character. Preparing children to be 

responsible, independent, caring adults is what we continue to do today. 

In the 1960s, James Comer created a program known as the Comer School Development 

Program. This program was centered on the idea that children’s psychosocial needs are 

influenced by their experiences at home and school (Social and Emotional Learning: A short 

history, 2011). This then takes shape in their academic motivation and success. Comer focused 

his program on two schools in New Haven, Connecticut. These schools were in a lower 

socioeconomic area, with a predominately African American community; they had the lowest 

attendance and lowest achievement rates in the city (Social and Emotional Learning: A short 

history, 2011). The program made decisions on issues within the school and the community, and 

by the early 1980s, the academic performances at the two schools surpassed the national average 

(Social and Emotional Learning: A short history, 2011). Not only did academic success increase, 

but negative behaviors also declined in both schools. 

In 1994, The Collaborative to Advance Social and Emotional Learning was created 

(Social and Emotional Learning: A short history, 2011). This would later become the 

Collaborative for Academic, Social, and Emotional Learning (CASEL). Nine collaborators 

eventually co-authored and published “Promoting Social and Emotional Learning: Guidelines for 
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Educators”, which defined the field of social and emotional learning. Now, CASEL and other 

organizations continue to refine social-emotional learning and set standards for it in schools. 

Benefits of Social Emotional Learning 

Social-emotional learning provides many skills  that students can use inside and out of 

the classroom. SEL provides students with a safe space for learning and strengthens their ability 

to advance in academic and life skills. Not only is it proven to increase their academics, but it is 

also proven to decrease negative behaviors and improve student motivation and focus in school 

(Weissberg, 2016). Some skills that students develop are confidence, empathy, positive social 

behaviors and relationships with their peers, and a sense of purpose (Weissberg, 2016). 

However, it is only effective when schools create coordinated classroom, schoolwide, and 

community norms and expectations. When teachers implement SEL into their regular 

curriculums, they naturally foster these skills in their students and can model them for them. It 

can also be seen in school policy, school and community activities, and promotion a positive 

school environment (Weissberg, 2016). 

Social Emotional Learning after COVID-19 

The coronavirus has shaken schools around the United States, but it has not moved 

social-emotional learning’s standing in classrooms. Teachers state that the pandemic has 

potentially “stolen the kids’ school experience” and that students “miss their friends and their 

teachers, the feeling of being together and connected” (Walker, 2020). 

After two years of the COVID-19 pandemic, it is apparent that the physiological effects 

on students will last long after it has ended. This can be seen in student academics as well as 

their mental and emotional health in schools. Educators have seen disruptive behavior, increased 

violence, and bullying; it’s as if the stress of school is too much for students to bear (Vestal, 
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2021). According to medical professionals, the mental health of adolescents succeeding the 

pandemic is becoming a national issue. 

Because of the pandemic, more people are focusing on mental health. This is especially 

the case for schools; reducing mental health stressors is the key to getting students back on track. 

School districts have been implementing mental health initiatives with help from government 

relief such as the American Rescue Plan Act and the Elementary and Secondary School 

Emergency Relief Fund (Vestal, 2021). While none of these grants will go specifically  toward 

mental health resources, many states are encouraging this implementation. For example, school 

districts in Georgia plan to use their federal relief money to train counselors, social workers, and 

nurses, and Arizona schools plan to hire more mental health professionals (Vestal, 2021). States 

are also creating new laws to give educators and students some relief. For example, numerous 

schools have enacted a law that allows students to miss a certain number of school days due to 

mental health reasons (Vestal, 2021). Tennessee and Utah also enacted laws that provide mental 

health screenings for students (Vestal, 2021). These federal grants help bridge the gap between 

mental health support and academic success. Social-emotional learning is needed now more than 

ever; but with the focus on academics, school closures, and other needs, it may not be every 

school’s priority. 

It is not reasonable to think that social-emotional skills and academics aren’t connected; 

educators across the country know that these skills play an important role in students’ abilities in 

the classroom and the community. This hasn’t changed because of COVID-19. High school 

teacher Lindsey Jensen states, “My role and my responsibility as an educator is the same. I want 

to create a safe space for students to talk through their fears and apprehensions" (Walker, 2020). 

Social-emotional learning doesn’t end when the classroom is taken away; students need a place 

to express their emotions and build these lifelong skills. 
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This is especially the case for English Language Learners; the coronavirus pandemic has 

impacted these students in unprecedented ways. Although many students around the world were 

impacted, ELLs were already facing challenges that were disproportionate to their English-

speaking peers (Long, 2022). First off, these students had difficulties accessing the technology 

needed to access their online or remote education (Long, 2022). This puts a huge obstacle in the 

way for English language learners, and further increases the academic gap between them and 

their peers. These students require an education that is catered to their linguistic, cultural, and 

social needs; this was not provided during remote instruction. They were also impacted in 

regards to parental supervision; during remote instruction, parents were unsure as to how they 

can take care of their children and provide for their families. This puts incredible stress on the 

families, especially those of color and who are immigrants (Covid creates an academic gap for 

English language learners, 2022). All of these obstacles put insurmountable stress on parents, 

guardians, and students and get in the way of the child’s education. 

While all schools are trying to make up for learning loss due to the stress of academic 

achievement gaps, the most successful ones are those that are re-creating the school community 

first. While we are just now learning the effects that the pandemic has had on our students, we 

know that its effects are long-lasting. It is up to school districts to take care of these students and 

provide them with the initiatives and resources that will result in academic and social-emotional 

achievement in students. 

 Maslow’s Hierarchy of Needs  

Maslow’s hierarchy of needs is an educational theory created by psychologist Abraham 

Maslow. It consists of a five-tier model of human needs in the form of a pyramid. The lower 

levels of the pyramid must be satisfied for the higher levels to be met. The levels are 

Physiological, Safety, Love and Belonging, Esteem, and Self-Actualization (McLeod, 2018). 
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Physiological needs are requirements for survival, including food, water, shelter, clothing, sleep, 

et cetera. Given that these are required for survival, if deprived, the body will not function. 

Educators must satisfy these needs for learning to commence. For example, the teacher may 

provide students with water bottles or water breaks as needed, they may change the classroom 

environment to be more soothing or comfortable, or they may provide snacks to hungry students 

(Desautels, 2014). 

The second tier, safety needs, are protected from the elements, security, order, and other 

forms of preservation. In the classroom, the teacher may include a “worry drop box” where 

students can leave any burdens they have at the door; they may also have students do personal 

affirmations or make other students feel validated in the classroom (Desautels, 2014). Students 

need to feel safe and secure in the classroom to feel that they have satisfied this need. 

Love and Belonging consist of the need for interpersonal relationships like friendships, 

relationships, trust, and intimacy. This is what we see most in the classroom; group work, 

collaboration, and forming relationships with students and between students (Desautels, 2014). It 

also includes celebrating diversity and every student and creating an environment of belonging 

within the classroom. 

Esteem needs are met when the person has esteem for themselves and respect from 

others. In the classroom, this means that students feel capable due to the support they receive 

from educators (Desautels, 2014). An example of this is creating activities that showcase student 

skills and successes. Without this tier being achieved, students are not confident or motivated 

enough to succeed. 

Lastly, Self-Actualization needs are when the person seeks growth or self-fulfillment. 

This tier is not always met because it is difficult for students to reach it; most of the tiers get in 

the way. In the classroom, this looks like self-evaluations relating to volunteer opportunities, 
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creating and developing creative thinking and problem-solving skills, and thinking critically 

about problems outside of our realm (Desautels, 2014). 

These tiers can also be split into deficiency needs and being needs; the first four being 

deficiency needs, and the last being growth or being needs (McLeod, 2018). Deficiency needs 

emerge when the person is being deprived of something. This can motivate people, especially the 

longer they are deprived of that need. Growth or being needs come from the desire to become a 

better person. Every person can accomplish the last tier. However, most people are stopped from 

making it to this point because they fail to fulfill the lower tiers. People are not stationary within 

the tiers; they may fluctuate depending on external circumstances (McLeod, 2018). 

Maslow’s Hierarchy of Needs has made major contributions to teaching and classroom 

management in schools around the world. Maslow adopts a more holistic approach to education; 

Instead of just seeing behaviors in the classroom as a response to their environment, Maslow sees 

it as that person being deprived of one of their basic needs (McLeod, 2018). For a student’s 

cognitive needs to be met, they first have to meet their basic human needs for survival and 

community. For example, a student cannot learn or function properly if they were not fed or did 

not get enough sleep the night prior. Students also need to feel like they belong in their 

classroom and the school community. This contributes to their focus and motivation in school, 

which can then affect their academic success. 

English Language Learner’s Social and Cultural Needs  

To encourage English language learners success in the classroom, it is important to 

address the unique needs and diversity they bring. One of the more important needs of the 

students is social-emotional; they experience trauma, have mental health needs, or have other 

struggles that need to be addressed before academic learning. If a student's social-emotional 
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needs are not met in the classroom, this can impact student learning, classroom culture, and 

behaviors. 

One aspect of mental health and English language learners that is often overlooked is that 

mental health is known as a Western concept (Harms, 2017). In other words, many minority 

families see mental health as a deficit; when someone is seen as mentally ill, they are ostracized 

and marked as being “crazy” (Harms, 2017). Although mental health is a new aspect of schools 

that are of the utmost importance, these families refuse to accept resources because they do not 

want the label or do not want to be shamed by the family (Harms, 2017). This is a barrier for 

English language learners when receiving support from teachers and other school professionals. 

The implication of this are that if they are not receiving support, their mental health will continue 

to decline. 

English language learners may also have experienced debilitating trauma that needs to be 

addressed before academics. For example, many Cambodians came to Illinois as refugees after 

fleeing from the civil war and genocide in the 1970s (Harms, 2017). These students needed to 

cope with the severe stress and anguish they had experienced before stepping into the classroom. 

Culturally Conscious Practices for Addressing Social Emotional Learning 

Creating a culturally conscious classroom is essential for the diverse student population 

which we have in the United States. The first step to providing this learning environment is by 

creating cultural awareness in your classroom and your school community. To create a 

supportive classroom environment, one needs to understand the cultures of others as a basis for 

their education, expectations, and their role in school ("Importance of cultural awareness for 

educators", 2021). This helps teachers understand each student individually and embrace the 

diversity in their classroom. The goal is to understand the cultural backgrounds of each student 
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and celebrate their traditions, experiences, et cetera  ("Importance of cultural awareness for 

educators", 2021). 

Culturally conscious teaching practices have a large impact on what is called the “culture 

gap”: a systematic difference between two people or cultures that keeps them from 

understanding one another ("Importance of cultural awareness for educators", 2021). Due to the 

United States becoming more diverse, this gap is becoming more common. This makes culturally 

conscious teaching more necessary than ever.        

For teachers to address cultural awareness in classrooms, they first need to recognize 

their cultural background, and reflect on the similarities and differences between them and their 

students. This will help them recognize exactly who is experiencing this “culture gap” 

("Importance of cultural awareness for educators", 2021). It is also important to address implicit 

bias or the attitudes, behaviors, and stereotypes that can affect our understanding of other people 

and cultures (Importance of cultural awareness for educators, 2021). This will help address 

cultural consciousness and will encourage every student to have an open mind when they enter 

the classroom. Teachers should also communicate with students in a culturally-conscious 

manner; taking students’ cultures into account will make communication easier between teacher 

and student. For example, some cultures may avoid direct eye contact, or have different views on 

family dynamics. The teacher should take this into account when communicating with the 

student or when developing lessons. Lastly, teachers can adapt their lessons to accommodate 

their diverse classroom. As stated in “Importance of Cultural Awareness for Educators”, 

“Limited access to technology, linguistic differences, family dynamics, and other factors could 

hinder some students’ abilities to fully participate in certain lessons. With effort, educators can 

ensure their lessons are culturally appropriate for all learners with varying access and skill sets” 
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(2021). This is especially important when addressing multiple cultures in your classroom, or 

implementing social-emotional lessons into your curriculum. 

It is important to first know your students– their strengths, their needs, and their culture. The 

better you know them, the more their confidence grows and the more successful they will be. It 

is also important to recognize students’ past experiences. While they may be safe in the 

classroom now, they may be experiencing other things outside of school (Lawrence, 2021). 

Learning this about your students gives you context for how they will learn best, and what 

support they might need. 

         Structure is also key. While students are trying to manage learning a new language, 

stepping into an unfamiliar country, and learning and adapting to other cultures, they may need 

the structure of school to keep them balanced (Lawrence, 2021). Children are less stressed in 

school because it is structured and the expectations are set from day one. 

         Lastly, it is important to keep families involved in the school community. Open 

communication between parents and teachers makes a big difference in student achievement, 

especially when parents are active participants in their child’s education (Embracing culture and 

background when teaching young English-language learners, n.d.). These factors all contribute 

to a student’s well-being in the classroom and greatly affect their achievement; when student is 

nurtured and supported, they grow academically and socially. 

In social-emotional learning curriculums, students are often taught specific strategies to 

support SEL development. For example, students may be taught to make eye contact with others 

or shake their hands when greeting them (Snyder & Cook, 2018). While introducing these 

strategies may be helpful for English-speaking students, they may be contradictory to the 

cultures of English language learners. For example, some cultures believe that making eye 
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contact is seen as disrespectful rather than polite (Snyder & Cook, 2018). Because of this, the 

one-size-fits-all SEL curriculums do not consider the diverse populations in our schools today. 

To combat this culture gap, it is imperative to integrate cultural and social emotional learning. 

Schools are often seen as a common ground for students to interact with children from other 

backgrounds and cultures; learning within the classroom should reflect the diversity of its 

students. 

Recently, researchers in California and Texas examined how culturally adapted social-

emotional programs impact adolescent Latino students. Their programs were translated into 

Spanish and incorporated new culturally relevant content, including cultural norms and values 

that aligned with the student’s beliefs (Snyder & Cook, 2018). Teachers were also given 

specialized training to support students’ needs (Snyder & Cook, 2018). The results of this 

program were astounding; these students showed remarkable growth through the adapted 

program. Because of this research, it is evident that culturally responsive and adapted programs 

result in successes for students of all cultures (Snyder & Cook, 2018). While this concept is 

generally new and may seem daunting for teachers, it is the key to bridging the achievement and 

culture gap between ELLs and their English-speaking peers. 
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Chapter 3: Description of Product and Tools 

In this chapter of the capstone, I will present professional development to educators on 

how they can differentiate their social and emotional lessons to be more culturally conscious. 

This professional development will take place in the Niagara Falls City School District of 

Niagara Falls, New York over the course of five days. The students in this district are very 

diverse in terms of culture, development levels, and socioeconomic class. According to NYSED 

data, 35% of the students in the district are African American, 37% are white, and 14% are of 

mixed race. Other ethnicities are represented by small percentages of the population, like 

American Indian and Hispanic ethnicities (2021). Because of these factors, they would benefit 

from social-emotional development that is conscious of their individual cultural and social-

emotional needs. The professional development will be for all teachers and educational staff 

because all can benefit from this knowledge. It will be taught during the first week of school 

before students have arrived. Each session will be spread out so there is a one-hour long session 

per day.  

Content of the Professional Development 

Let's begin by addressing the significance of social-emotional learning, especially among 

English language learners. Due to the coronavirus pandemic, current events, and other factors, 

social-emotional learning is becoming much more necessary in today's schools (Vestal, 2021). 

Students are experiencing stress, emotional trauma, health issues, and other damage; This needs 

to be addressed in the classroom before any academic learning takes place.  

This is especially the case for English language learners. Just like any other student, they 

have individual academic needs. However, they also face cultural and social-emotional trauma. 

For example, this may be their first time in the United States, they may not have many close 

friends, maybe still learning English and social cues, or may have had to leave their country due 
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to various unfortunate circumstances. Because of these distinct differences between them and 

their peers, the common social and emotional curriculums do not accommodate their every need. 

It is an educator's job to modify their academic curriculum, so the same should be expected for 

the social and emotional curriculum as well. 

Understanding what defines social and emotional learning is a key piece of learning how 

we can teach it to our students. These skills are just as important as any academic content. It 

includes teaching children how to manage behaviors and emotions, show empathy for others, 

form healthy relationships with peers and adults, and how responsibly solve problems and use 

critical thinking skills. There are many benefits to social-emotional learning, both inside and 

outside of the classroom. Because students learn how to empathize with others and think 

critically, they learn to solve problems in peaceful ways.  There is also more communication 

between children and adults, and between students and their peers because the children can 

process their own emotions and validate others’ (Weissberg, 2016). Another benefit to SEL is 

that it sustains a trusting and supportive learning environment for all students. Students feel more 

welcome and like they belong. Studies have also shown that students who participate in SEL 

perform better academically and behaviorally. Students who complete social-emotional learning 

are also more likely to graduate high school, obtain a college degree, and obtain a full-time job 

by age 25 (Weissberg, 2016). 

The definition of an English language learner is a student whose home language is not 

English, and therefore needs reading, writing, and linguistic assistance (English learners in 

public schools, 2022). Why are we focusing on the social-emotional learning of English 

language learners? Well, English language learners take up a significant amount of seats in our 

classrooms. Between 2010 and 2019, the number of ELLs increased from 4.5 million to 5.1 

million, and this increase is expected to continue.  
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English language learners also experience more cultural and social trauma than their 

English-speaking peers. They are entering a brand-new country with new laws, societal rules, 

and languages (Harms, 2017). This can make adults confused, let alone children. To encourage 

English language learners success in the classroom, it is important to address the unique needs 

they have. One of the more important needs of the students is social-emotional; they experience 

trauma, have mental health needs, or have other struggles that need to be addressed before 

academic learning. If a student's social-emotional needs are not met in the classroom, their 

learning, classroom culture, and behaviors may all be impacted. (McLeod, 2018). These factors 

make social-emotional learning more important than ever for these students. 

Our country is incredibly diverse. Therefore, it is incredibly necessary to implement the 

diversity of our students into the classroom community. To do this, we must get to know our 

students. understand their strengths, needs, cultures, and personalities (Importance of cultural 

awareness for educators, 2021). This creates a basis for their education and our understanding of 

them as a student. The goal is to understand the cultural backgrounds of each student and 

celebrate their traditions, experiences, et cetera. Culturally conscious teaching practices have a 

large impact on what is called the “culture gap”. This is known as a systematic difference 

between two people or cultures that keeps them from understanding one another (Importance of 

cultural awareness for educators, 2021). Due to the United States becoming more diverse, this 

gap is becoming more common. This makes culturally conscious teaching more necessary than 

ever.   

The social and cultural needs of English language learners are not being met in the 

standard social-emotional learning curriculum. Teachers often create or take lessons that are not 

culturally conscious, and do not talk about the diverse range of experiences that many students in 



SOCIAL EMOTIONAL LEARNING AND ELLS       25 

 

other countries and cultures face. This makes SEL ineffective for English language learners, and 

thus creates a gap between them and their peers socially and emotionally. 

In this, I will discuss what social-emotional learning is, and how teachers can implement 

culturally responsive social-emotional learning to accommodate their diverse classrooms. 

Teachers use many common practices for SEL, but these lessons are not culturally sensitive to 

the diverse classroom. They need to be modified to meet the needs of every student. Lastly, it is 

important to discuss the short and long-term benefits for students, but specifically English 

language learners, when culturally sensitive practices are implemented into SEL lessons. 

The issue I hope to mediate in my professional development is that although current 

social-emotional learning does not support the diverse student population we see today, 

educators can change their lessons to be more culturally responsive. I plan to provide teachers 

with the tools to differentiate their SEL lessons and give them a guide to modifying their lessons 

to approach a broad range of experiences and cultures. The anticipated outcome of this 

professional development is that teachers and educators of all kinds will understand the 

implications of providing a culturally conscious social-emotional learning curriculum. They will 

also be able to learn about their students and modify their lessons based on their student’s 

particular needs. 

The Casel framework is a key part of social-emotional learning in many schools across 

the country. It is based on the question: “What if education fully supported the social, emotional, 

and academic development of all children?” (What is the casel framework?, 2021). This group 

began in 1994 as a small conference but soon grew to create an integral part of social-emotional 

learning. Its goal is to “establish high-quality, evidence-based SEL as an essential part of 

preschool through high school education” (What is the casel framework?, 2021). Schools across 

the country are adapting these foundations to accommodate their students social and emotional 
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needs. As the social-emotional learning field continues to grow, so does the importance of this 

framework.  

Although we will be using this framework as a basis for teaching social-emotional skills, 

it does not address the specific cultural and social needs that English language learners have. 

This training will build off of the framework and assist you in accommodating the diverse needs 

of your learners. Teaching the social and emotional skills that CASEL introduces is imperative to 

student development and their success later on in life. These skills will help them to become 

functioning members of society, form healthy relationships with others, and overall become 

successful human beings. The ultimate goal for classrooms is to have educators teach these 

skills, but not let it stop there. The skills that are taught, modeled, and practiced, are the ones that 

will become concrete. As students learn these skills, they will use them in the classroom to create 

an inclusive, welcoming environment for others.  

Key Settings for Social and Emotional Learning  

Let us begin by discussing the key settings in which social-emotional learning can be 

taught. The first setting is the classroom; The classroom can introduce many social-emotional 

skills using explicit instruction where the skills are taught and practiced or with teaching 

practices like cooperative learning or project-based learning (What is the casel framework?, 

2021). Educators can also integrate social and emotional learning into their academic curriculum. 

Social-emotional learning is taught in safe, supporting environments. CASEL uses the acronym 

SAFE to discuss how high-quality SEL instruction is applied: S means sequenced or following a 

coordinated set of training approaches to foster SEL skills. A means active and refers to active 

ways that teachers help students practice these skills. F is a focused curriculum that emphasizes 

SEL development and E is explicit instruction of specific skills, attitudes, and knowledge (What 

is the casel framework?, 2021). 
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Another important place where SEL takes place is in schools. It is important to create 

school-wide SEL practices to promote a positive outcome for all students. For it to be effective, 

all members of the school community need to be involved. This is because schools involve many 

different settings, such as classrooms, hallways, and the cafeteria, (What is the casel framework?, 

2021). Students also need to feel respected and have a sense of belonging. Research suggests that 

this is what makes SEL more effective. 

The next key setting for social and emotional development is in the home. We know as 

educators that the home is key in forming and reinforcing social-emotional skills and knowledge. 

Parents and guardians are students' first teachers, and are experts on their children. They know 

their strengths, limitations, cultures, and learning needs. Research suggests that the connection 

between parents and schools is key to SEL development, especially when it comes to historically 

marginalized groups (What is the casel framework?, 2021). 

Communities are also a place for children to learn and grow in terms of SEL. 

Communities provide a safe and nurturing environment outside of the classroom where students 

can foster and practice their social-emotional skills. The people that are a part of these 

communities partner with parents and schools to support the children, connect them to resources, 

and allow them to practice their skills in an appropriate setting (What is the casel framework?, 

2021). Communities are encouraged to  partner with parents and school staff and use the same 

language and strategies to develop these skills. 

Self Awareness 

CASEL has created a graphic with five main social-emotional competencies. The first 

competency in the casel wheel is self-awareness. This encompasses one’s ability to understand 

their emotions, thoughts, and values, and how this influences behavior (What is the casel 

framework?, 2021). This skill is especially significant for students because it includes 
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recognizing strengths and limitations, and having confidence in oneself. Other examples of self-

awareness include integrating social and personal identities, having honesty and integrity, and 

developing interests (What is the casel framework?, 2021). This skill is especially important for 

English language learners as they transition into American social and cultural norms; developing 

the skill of self-awareness also boosts self-esteem and confidence, and this can be very beneficial 

for these learners.  

Zones of Regulation 

For students to develop their self-awareness, they need to be able to recognize their 

emotions in certain contexts. The Zones of Regulation makes it easier for students to recognize 

their emotions by categorizing them into zones. They are designed to create a scaffolded 

framework for independently identifying these emotions and using coping skills to handle them 

appropriately (Kuypers, 2021). These zones change language in classrooms and improve SEL 

skills and negative behaviors in schools (Kuypers, 2021).  

This is a good starting point for educators when teaching this skill in social-emotional 

curriculums. It is also an important skill to teach English language learners. However, some 

students may not be at the skill level to understand what every emotion is, or they may not be 

willing to share it. Many cultures do not express feelings of depression or sadness because they 

are connected to mental illness, which is seen in a very negative light (Harms, 2017). Because of 

this, teachers should be aware of which students are willing to share their feelings, and which 

would rather recognize them and keep them to themselves (Harms, 2017). The Zones of 

Regulation chart has colors connected to each feeling, along with other visuals and feelings that 

can be connected (Promoting self-awareness, 2017). This visual is very helpful for all students, 

especially ELLs. They can connect the colors of the pictures to the way they are feeling.  

Self-Management  
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The second competency on the Casel wheel is self-management. This encompasses 

handling one’s emotions, thoughts, and behaviors in different situations. It also includes making 

and achieving goals. Examples of this are managing stress with coping mechanisms, feeling 

motivated and taking initiative, managing responses to one’s emotions, and setting and 

accomplishing goals (What is the casel framework?, 2021). English language learners experience 

what is known as transition shock and other stressors that can impact their academic and social-

emotional learning (Yaafouri, 2018). Because of this, English language learners can grow 

immensely with the help of self-management skills.  

Choice Boards  

Choice boards are an excellent way to teach students self-management and give them 

options for how they want to learn. A choice board is a type of graphic organizer that allows 

students to choose how they will learn a concept or demonstrate mastery at the end of a unit (An 

Introduction to Using Choice Boards, 2020).  It should also encourage students to use their 

multiple intelligences or their multiple ways of learning. Teachers can give students the option to 

watch a video, read an excerpt, write a song, and more! With choice boards, teachers can 

differentiate learning for each student, while also giving them the freedom to complete their 

work on their own time and showing their mastery of skills in their unique way (An Introduction 

to Using Choice Boards, 2020). I believe that this activity is a great way to teach students to be 

independent, while also allowing them to complete their work to the best of their ability. 

Educators know that due to diverse learner needs, it is difficult to have every student complete 

the same activity. Choice boards give teachers the freedom to teach the same standard or skill 

while allowing students to present their knowledge in their way. For English language learners, 

this presents them with multiple opportunities to show their knowledge of a particular subject, 

without rigid rubrics and rules. A student who does not write in English very well may prefer a 
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drawing activity over a writing assignment, and another student may choose the opposite. The 

goal of choice boards is for students to learn the skills and present their learnings in their way.  

Social Awareness   

Social awareness is the next competency; It includes being able to understand other 

people’s perspectives and empathize with others despite their background or culture. Other 

examples of this include feeling compassion, understanding social norms, And expressing 

gratitude (What is the casel framework?, 2021). This skill is very important for English language 

learners to develop as they develop their English speaking skills because they need to 

comprehend social norms and other aspects of culture that may not be expressed explicitly. 

Social skills can be developed in their classrooms while interacting with their peers and other 

adults.   

Listening Circles  

Listening circles are a great way to teach social awareness because they teach students to 

use active listening. To do this, the class can be in small groups or whole groups. The teacher 

will present questions that each member of the group will answer. Some examples include: 

"What makes you feel happiest?", "Who do you look up to the most and why?", or "When you 

grow up, what do you want to be?" In the end, the group will come together to discuss what they 

have learned from one another. You can also modify this activity for your English Language 

Learners. This activity is flexible in terms of grouping, meaning when students are answering the 

questions, they can be with a pair, a small group, or in front of the whole class. An ELL may be 

more comfortable speaking in front of a partner instead of the class, so this should be taken into 

consideration. Children can also draw or write their responses if they would prefer to do so. If 

they are more confident with their written English, they can write their answer down and show 

them to their group members. These little accommodations make students more comfortable, and 
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therefore more motivated to participate. Listening Circles help English language learners connect 

and communicate with their peers, despite a possible language barrier.  

Relationship Skills   

The fourth social-emotional competency is relationship skills. This skill encompasses the 

ability to establish and maintain healthy relationships. This is a very important skill that students 

can develop. Examples of this skill include clear communication, collaboration, negotiating 

conflicts, and standing up for the rights of others (What is the casel framework?, 2021). 

Relationship skills are significant for English language learners because as they are developing 

their language, they are also developing relationships with others and their own identities. 

English language learners face more instances of bullying because of the differences between 

them and their peers (8 tips to protect ells from bullying in your classroom and school, 2021). 

Having healthy relationships with their peers helps them feel included and lessens the chances of 

bullying.  

Conflict Resolution Read Alouds 

A big factor of relationship skill building is conflict resolution. Educators teach students 

strategies to use when they are in a conflict. Students will have these strategies in their arsenal 

when they need them. One way we can show these skills in action is with read-aloud. Some 

examples are "The Recess Queen" by Alexis O'Neill and "The Squirrels Who Squabbled" by 

Rachel Bright. Teachers can read these stories and ask students to reflect on the main character's 

actions, how the other characters responded, and the lessons learned from the story. The read-

aloud teach students an array of coping strategies to conflict, while also showing the different 

contexts where conflict may arise. Teachers can modify their read-alouds to accommodate their 

class. They can find books in multiple languages if needed, change the subject to match where 

they are seeing issues arise in the class, or change the way they present the read-aloud. 
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Responsible Decision-Making  

The last competency in the casel wheel is responsible decision-making. This is the last 

because it is one of the final skills students learn that will transfer into life outside of school. This 

competency includes the ability to make caring and constructive choices about one’s behavior 

and social interactions. It also includes being open-minded, making reasonable judgments, 

analyzing the pros and cons of situations, and overall using critical thinking skills (What is the 

casel framework?, 2021). This is a core skill to learn as a child and develop over the course of 

adolescence. English language learners need to develop this skill as they grow up in a completely 

new country and learn new social norms, cultures, and more.  

Student Council  

Student council is a great way to introduce responsible decision-making skills in the 

classroom. Student councils can be the whole class, or they can be representatives that are voted 

for by members of the class. Students learn to analyze information and make decisions for 

themselves and others, all while working collaboratively. Teachers can pick which students are a 

part of the student council, and what issues they make decisions on. Student councils make 

important decisions for classrooms and oftentimes schools. They also represent a significant 

amount of diverse learners in the school population and have to make decisions for an entire 

group.  

English language learners can greatly benefit from being a part of the student council. 

Not only can they share their perspective with a group, but they can collaborate with others to 

make decisions about their class or a larger group. Being a part of the student council allows 

English language learners to develop their language skills as well as their communicative and 

decision-making skills with their peers. If language accommodations are needed, they will be 

provided. The goal of a student council is that every voice is heard, and is involved.  
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This professional development presents ways that teachers can modify their social-

emotional learning lessons to be more culturally relevant and cater to every student’s needs. 

Although the CASEL wheel and the key settings for social-emotional development are thorough, 

they do not address the cultural implications for teaching English language learners. These 

students have many specific social and emotional needs that should be addressed, and this is 

presented in my professional development. The intended outcome of this professional 

development is to give educators and other staff examples and strategies that they can use in their 

culturally conscious classrooms.  
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Chapter 4: Conclusion 

Introduction 

This capstone has explored the immersive foundations for social-emotional learning and 

how educators can and should differentiate for their diverse classroom population.  

Several questions evolved from this inquiry, including:  

● What is social-emotional learning, and how can it benefit our diverse classrooms?  

● Does social-emotional learning address the needs of our English Language Learners?  

● How can teachers address the social and emotional achievement gap for English 

Language Learners?  

From this inquiry, a problem arose: English language Learner’s SEL needs are not being 

met in the classroom. Not only are they not being met, but educators do not have the skill set to 

accommodate such needs with the normal social-emotional curriculum. Each of these students 

possesses their own social, cultural, and emotional needs that influence their interactions and 

experiences in the classroom. Current social and emotional learning practices do not address 

these needs, and they do not provide culturally conscious teaching practices that encourage SEL 

development in diverse learners. Because of this, it is the job of educators to differentiate their 

lessons to accommodate their unique student population. In this chapter, I will review the 

literature, implications for teaching and learning, and make recommendations for future research.  

Conclusions 

Who are English Language Learners   

The percentage of English language learners in the United States has grown tremendously 

over the years, and this increase is expected to continue. This means that English language 

learners take up a significant amount of space in schools in the United States, and therefore have 
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a significant impact on achievement data, classroom populations, and student success.  

ELL Achievement  

Data from the National Assessment of Educational Progress (NAEP) concluded that 

ELLs are consistently behind their English-speaking peers (Academic performance and outcomes 

for English learners, n.d.). For the most part, ELLs perform below grade level in many academic 

assessments; they also have higher school dropout rates, and lower college attendance rates 

(Soland, 2019). Self-efficacy is imperative to motivating students and shrinking these 

achievement gaps. This research also suggests that social-emotional learning would be beneficial 

for these students, seeing that it creates a positive mindset for students and sets them up for 

success after school. 

What is Social Emotional Learning   

 Social-emotional learning (SEL) is the act of teaching students how to acquire and 

effectively use life skills such as managing emotions, creating relationships, and setting and 

accomplishing goals (Social emotional learning: Essential for learning, essential for life, 2018). 

The Collaborative for Social and Emotional Learning (CASEL) created the “CASEL Wheel”  

(What is the casel framework?, 2021). The five competencies for SEL are self-awareness, self-

management, social awareness, relationship skills, and responsible decision-making (What is the 

casel framework?, 2021). These competencies, created by the CASEL collaborative, are used by 

school districts across the country.  

Benefits of Social Emotional Learning 

Social-emotional learning provides students with a safe space for learning and 

strengthens their ability to advance in academic and life skills. This has been known to increase 

their academic success, as well as decrease negative behaviors and improve student motivation 
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(Weissberg, 2016). Students also develop skills such as confidence, empathy, positive social 

behaviors, and a sense of purpose (Weissberg, 2016).  

Social Emotional Learning after COVID-19 

The COVID-19 pandemic has had detrimental impacts on students; educators have seen 

psychological effects as well as academic, mental, and emotional detriments. Reducing mental 

health stressors is the key to bridging these gaps. Schools have received support from the 

government in the form of relief funds, as well as laws that provide educators and students with 

comfort.  

Maslow’s Hierarchy of Needs:   

Maslow's hierarchy of needs is an educational theory consisting of a five-tier model of 

human needs. The levels are Physiological, Safety, Love and Belonging, Esteem, and Self-

Actualization (McLeod, 2018). These tiers can also be split into deficiency needs and being 

needs; the first four being deficiency needs, and the last being growth or being needs (McLeod, 

2018). People are not stationary within the tiers; they may fluctuate depending on external 

circumstances (McLeod, 2018). Many educators use this to visualize student needs before 

academic learning. For a student’s cognitive needs to be met, they first have to meet their basic 

human needs for survival and community.  

English Language Learner’s Social and Cultural Needs   

English language learners possess many social and emotional needs; they experience 

trauma, have mental health needs, and have other extenuating circumstances. One aspect of 

mental health that may be a barrier for educators is that mental health is known as a Western 

concept. This means that other cultures may see mental health as an impairment or deficit  

(Harms, 2017). This inhibits some cultures from seeking support.  
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Culturally Conscious Practices for Addressing Social Emotional Learning  

Culturally conscious teaching practices have an impact on the culture gap. To prevent the 

culture gap from increasing, teachers can implement culturally conscious teaching practices in 

their classrooms and school community. They need to recognize their cultural background and 

biases, communicate with students in a culturally-conscious manner, adapt lessons and 

classroom norms, and involve parents and guardians in the classroom community (Importance of 

cultural awareness for educators, 2021).  

In this professional development, I built off of the CASEL framework to create a more 

child-centered and culturally conscious classroom environment. While this framework does 

address the basic competencies for social and emotional development, it does not specifically 

address how teachers can differentiate their lessons for English language learners. I also 

presented specific examples for each of the competencies that students can use to differentiate 

for their students, whatever their needs may be. For example, conflict-resolution read-alouds are 

a great way to teach relationship skills in any context. I provided educators with a list of books 

they can use to teach conflict resolution, apologizing, and communication with others.  

Through this research, I learned that it is imperative that teachers address the social and 

emotional development of students before tackling academic content. While academics are 

important, students cannot learn when there are social and emotional walls in front of them 

(McLeod, 2018). It prevents conceptual understanding and motivation from growing.  

I also learned that a child’s specific culture should be taken into great consideration when 

addressing social and emotional needs in the classroom. Every student walks into the classroom 

with their own cultures, traditions, and ways of being. This plays a role in the way they interact 

with those around them. For example, countries outside of the United States have different social 
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norms than ours, such as making eye contact and shaking hands (Harms, 2017). When teaching 

social and emotional learning, teachers need to take this into consideration.  

Implications for Student Learning 

Due to this research, English language learners will feel more comfortable walking into 

the classroom because their culture and identities are included in the classroom community. 

These students will also bond with teachers and their peers during social-emotional learning. 

Through social interactions, relationship skill practice, and decision-making activities, they will 

get to know their peers and teachers and interact with them in a meaningful way.   

Social and emotional learning can also lead to academic success. Research has shown 

that students who meet their social and emotional needs better academically.  

Lastly, the social and emotional skills that students learn will take them further than just 

graduation. Social and emotional learning helps students learn the skills they need to grow as a 

person and succeed in life. For example, getting a full-time job, going to college, and having 

healthy adult relationships (Weissberg, 2016).   

Implications for Teaching  

 Due to a lack of culturally conscious social-emotional learning practices in school 

districts, English language learners are decreasing in all aspects of their education. The culture 

gap and the academic gap are increasing; this separates them from their English-speaking peers 

in terms of success.  

This professional development will allow teachers to discover how they can modify their 

social and emotional learning curriculums to accommodate the social, emotional, and cultural 

needs of their English language learners. They will also learn why these accommodations are 
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imperative to the success of their students. Our classrooms are becoming extremely diverse, and 

inclusion is crucial.  

 Another learning point from this professional development is how to get to know your 

students socially, emotionally, and culturally. Culture plays a big part in who a student is, and 

what type of student they will be. Teachers must foster relationships with their students and learn 

their strengths, limitations, culture, and personalities. 

Recommendations  

This capstone was a great start to research on social-emotional learning and English 

language learners. Due to the increasing need for social-emotional learning in schools, and the 

diverse nature of our classrooms, there is more research to be done.  

To begin with, there is an increasing need to track social and emotional learning skills 

over time. Because this is a new concept in learning curriculums, there is very little data on the 

long-term success of social-emotional learning curriculums on student success in post-secondary 

education and society. In addition to this, it would be beneficial to see this data specifically for 

English language learners, to understand how their cultures and experiences impact their social-

emotional learning over time. 

Lastly, I believe that a more diverse social-emotional curriculum should be developed. A 

framework is a great foundation for culturally conscious teaching, but teachers should receive 

more resources and examples of how they can differentiate for their students. The CASEL 

framework states skills that students should learn over the course of their social and emotional 

development; however, this framework does not include standards or benchmarks for these 

skills. While these skills may be practiced over time, developing a more in-depth curriculum 

with standards for each grade level would be beneficial for educators. They would be able to see 
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which students are falling behind, and which may need external support within the school. This 

framework also does not include lessons or other resources, which may be beneficial for novice 

culturally conscious educators. Resources on how to accommodate and include multiple cultures 

and social norms would be beneficial for those who have not created these lessons before or need 

assistance accommodating for their classrooms.  
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Appendix A: Professional Development   

 

https://www.canva.com/design/DAFEGU73K_w/64FUEVPGa2FnkMOZ9XJErg/view?utm_con

tent=DAFEGU73K_w&utm_campaign=designshare&utm_medium=link2&utm_source=sharebu

tton  
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Appendix B: CASEL Wheel   
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Appendix C: Key Settings for SEL Poster 
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Appendix D: What is the CASEL Framework Poster  
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Appendix E: Zones of Regulation Poster 
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Appendix F: Choice Board Example  
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Appendix G: Listening Circles Poster  
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Appendix H: Conflict Resolution Read Alouds Poster  
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Appendix I: Professional Development Note-Catcher 


