
Parents as Whose Resource? Honoring Familial
Connections of English Language Learners

Item Type Capstone Project

Authors Porco, Catherine

Publisher SUNY Brockport, Department of Education and Human
Development

Download date 23/05/2023 22:03:57

Link to Item http://hdl.handle.net/20.500.12648/7820

http://hdl.handle.net/20.500.12648/7820


PARENTS AS WHO’S RESOURCE? 1 

 

 

  

 

 

Parents as who’s resource? Honoring familial connections of English Language Learners 

 

by 

Catherine Porco 

August 5, 2022 

 

 

 

 

 

 

 

 

 

A capstone project submitted to the Department of Education and Human Development of 

The College at Brockport, State University of New York in partial fulfillment of the 

requirements for the degree of Master of Science in Education 

 



PARENTS AS WHO’S RESOURCE? 2 

Table of Contents 
Abstract……………………………………………………………………………………...……3 
Chapter 1: Introduction ………………………………………………………………...………...4 
Chapter 2: Literature Review…………...…………………………………………………….......8 
Chapter 3: Description of the Product and Tools …...…...…………………...………………...24  
Chapter 4: Conclusion……………………………...……………………………………………42 
References……………………………………………………...…...…………...…..…….…….49 
Appendices …………………………………………………...…...……....……......….…....….55  
Appendix A: Professional Development Slides…...……….………….………………………...55 
Appendix B: Professional Development Agenda……….………………...….……...…….........66 
Appendix C: Epstein’s Framework of Six Types of Involvement…...…….……........…...……67  
Appendix D: Google Form – Exit Ticket….…………………..…………………………......…73 
Appendix E: Google Form – Teacher. Questionnaire……………………………………..…....74 
Appendix F: Student Population Discussion Tool…………………………...…..……….…......77 
Appendix G: Sample Parent Survey……….……………...…..….…...…………………...……78 
Appendix H: One Year Action Plan……….…………...…...…………...………………...……82 
Appendix I: One Year Goals……………………………...………...………….….………...….85 
Appendix J: September Action Team for Partnership Committee Agenda………...…………...87 
Appendix K: October Action Team for Partnership Committee Agenda ……………....…....…88 
Appendix L: November Action Team for Partnership Committee Agenda ………………...….89 
Appendix M: December Action Team for Partnership Committee Agenda ….……………...…91 
Appendix N: January Action Team for Partnership Committee Agenda ………...…….…...….93 
Appendix O: February Action Team for Partnership Committee Agenda……...…………...….94 
Appendix P: March Action Team for Partnership Committee Agenda ……….……....…......…96 
Appendix Q: April Action Team for Partnership Committee Agenda ……....……………...….98 
Appendix R: May Action Team for Partnership Committee Agenda ……….…….……..........100 
Appendix S: June Action Team for Partnership Committee Agenda ……...…………….........102 
 
 
  



PARENTS AS WHO’S RESOURCE? 3 

Abstract 

This capstone project will provide a professional development opportunity at Van Wyck Junior 

High School and implement a committee to establish an action plan for partnerships between the 

families of English Language Learners, school, and the community to improve student 

achievement. This study examines research that supports parental involvement in learning 

activities at school and in the community to improve students’ academic performance and 

increase school and community cohesion.  English language learners experience language and 

sociocultural barriers that create misunderstandings and miscommunication between families and 

schools.  It is important to honor the linguistic, cultural, and social diversity of English Language 

Learners in order to break down the barriers that impede their academic success. By engaging in 

the following research-based framework of six types of engagement, families, schools, and the 

communities can create student centered learning.   

Keywords: English Language Learners, parental involvement, community, school, 

parenting, communication, volunteering, learning at home, decision making, collaborating with 

communities 
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Chapter 1: Introduction 

In the past decade the number of immigrants in the U.S. has increased and continues to 

surge and Limited English Proficient students (LEPs) born in the United States are slowly 

becoming a majority in schools (Sharkey, 2018; Zong Batalova, 2020).  In the next ten years the 

United States will become a country with English as its official language, but less than half the 

population will consider it to be their first language (Lyons, 1990).  As a first generation 

American, I faced many challenges.  Although I was born in the United States, I spoke Spanish 

at home and only heard English outside of my home environment or on television.  I was a 

heritage Spanish speaker and an English as a second language learner (ELL).  My mother and 

grandmother were both educated and nurtured the importance of education as a vehicle of 

achieving success and power over your circumstances.  While their English was not strong, they 

understood the value of learning English and continued my education of Spanish at home.  I 

grew up multilingual, but there were many barriers my family and I faced due to our limited 

English proficiency. 

Many ELL students and their families face language, cultural, and communication 

obstacles that impede parental involvement and are a barrier to student success.  Often parents 

and children lack literacy skills in either English, their first language, or both.  Language is a 

medium of communication without it there is a wedge dividing collaboration, participation, and 

sharing of information (Hornby and Lafaele, 2011).  Respecting home culture is another factor 

that is not valued in schools.  According to Hornby and Lafaele (2011), cultural capital is 

undervalued and creates a separateness due to obstacles such as class, ethnicity, and gender.  

Finally due to language and cultural barriers many parents are unaware of the role they need to 

play in ELLs student education (Kamal, 2021).  Open communication through increased parental 
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involvement helps parents understand the role they play in their child’s education and by 

honoring a student’s home language and culture student achievement can improve.   

Parental involvement (PI) is an indicator of student success in many areas.  According to 

Hornby and Lafaele (2011), academic achievement is one of the benefits of PI along with: 

“improved parent-teacher relationships, teacher morale and school climate; improved school 

attendance, attitudes, behavior and mental health of children; and, increased parental confidence, 

satisfaction and interest in their own education” (p. 37).   

Many schools fail to acknowledge families as allies and should considered ELLs families 

as valuable partners in the education of students.  Working with parents, families, and community 

to support ELLs in traditional and non-traditional models supports student achievement (Azzam, 

2009).  Teachers also need to consider parental education and English proficiency to provide 

parental access to information and opportunities for them to participate in school to voice and 

support their children in a variety of ways that are culturally relevant to them (Panferov, 2010).  

Often parents may have busy schedules, lack of trust and understanding of American schools, 

economic barriers, as well as a lack of formal education that prohibit them from becoming 

involved (Wassell et. al, 2015).   

The United States population continues to expand culturally, racially, economically, and 

linguistically, but our schools, educators and communities are not equipped to negotiate these 

changes.  Honoring the diversity and multicultural background of students can be accomplished 

when teachers create opportunities for parents to volunteer in classes, promote home language 

and literacy, and showcase multiple languages and home cultural experiences then parents can 

become an asset to the school (Panferov, 2010).  Many ELLs continue to experience failure in 

the classroom due to the cultural and linguistic barriers between teachers and students.  This is 
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compounded by the disconnect since many teachers are overwhelmingly white, middle class, 

monolingual English speakers (Sharkey, 2018).  Because teachers and students often do not have 

the same background, teachers must learn to understand and build relationships with their 

students and families.   

Teachers often struggle to communicate with families of ELLs due to linguistic 

differences and diversity of their students.  In addition, “stereotypes, assumptions and 

generalizations” create misunderstandings and miscommunication (Araujo, 2009).  At school 

level ELLs face oppression and biases based on deficit thinking.  Because students speak a 

different language and have a different culture, they are correlated with a false perception of 

being “inferior” (Araujo, 2009).  By involving parents as partners, providing opportunities for 

ELLs to honor and include their culture and support for them and their families so they are seen 

and heard.   

There are many effective ways to provide parental support, communication and 

information for parents and engage families with the school community.  By opening 

communication and learning about families, teachers can learn about their students and establish 

trusting relationships that extend into the community.  Funds of knowledge include knowledge 

and skills from home, social relationships, and cultural cognitive resources, which facilitate 

learning in the classroom context (Moll et al., 1992).  Recognizing and deepening understanding 

of student’s funds of knowledge and using cultural and linguistic literacies in the classroom help 

to support ELLs through engagement by involving and exploring family and community literacy 

practices (Reyes et al., 2015).  It is important to incorporate students into the school culture and 

allow ELLs to become visible and have pride in their culture and identity with confidence (Haneda 

& Alexander, 2015).   
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Immigrants continue to enter schools according to Araujo (2009), it was projected that by 

the year 2020 there would be 17.9 million students that required ELL student services.  With an 

ever-growing number of immigrants, parental involvement needs to play a central role in the 

classroom to facilitate communication between home and school.  Chapter 2 will review theories 

and studies that address the barriers, misconceptions, and identify the current state of academic 

knowledge on the topic.  Chapter 3 will provide teachers with professional development 

opportunity in which teachers will learn about valuing home connections.  When teachers 

recognize and honor the first language, home culture of their students and their families it can 

create increased teacher-parent collaborations and positive connections between schools and 

families. 
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Chapter 2: Literature Review 

As numbers of immigrants rise in the United States our educational system is struggling to 

meet the needs of English language learners (ELLs).  “ELLs currently comprise more than 10% of 

all students in U.S. public schools and are the fastest growing segment of the school-aged 

population” (National Clearinghouse for English Language Acquisition, 2010, as quoted by 

Niehaus & Adelson, 2014, p. 811).  One major challenge for most educators is learning to 

collaborate, linguistically, culturally, and socially with diverse ELLs families (Hornby and 

Lafaele, 2011).  Many schools lack parental relationships and communication with their 

students’ families, ELLs culture and language are not valued, and there is a lack an 

understanding of the role parents play in their child’s education.  The aim of this literature 

review is to understand parental involvement and how it affects the academic achievement of 

ELLs.  First, I will discuss and define ELLs and the role of parental involvement, then I will 

outline Epstein’s multidimensional framework of parental involvement then I will examine the 

benefits, barriers, and best practices of ELLs parental involvement. 

Literature Review 

Who are English Language Learners? 

ELLs are students who are not proficient in English because they are in the process of 

learning the language and are not capable of attaining full advantage of instruction in English 

(Vera et al., 2012).  Although some ELLs may be born in the United States their parents can be 

immigrants or refugees.  According to Haneda and Alexander (2015), ELLs are language-

minority students who are newly arrived immigrants, refugees, or that were born in this country 

to immigrant or refugee parents, and who must learn the language and master academic content 

simultaneously.  Vera et al. (2012) state, ELLs come from lower income families, usually have 
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parents who are born outside the United States, and the parents have lower formal education 

levels which lead to lower academic achievement in ELLs.  ELLs lack of proficiency and do not 

have the academic language to take advantage of learning in the same way that monolingual 

native speakers of English do.   

Figure 1 

NYS Top 10 MLL/ELL Home Languages 2017-18  

 

(English language learner/multilingual learners demographics/data reports, n.d., p.3)   

In the 2020-2021 school year, 10% of New York State student population was made up 

of 240,035 ELLs enrolled in K-12, which was 137,548 more than the previous year (2021: NY 

State - English Language Learners Data: NYSED Data Site).  Altough the demographics show 

populations in clusters across the state most of these students (206,059 ) are placed in English 

only programs while dual language programs (17,968 students), and bilingual programs (33,876 

students) do not have significant numbers (2021: NY State - English Language Learners Data: 

NYSED Data Site).  The main languages spoken in the home are Spanish, Chinese, Arabic, 

Bengali among a few others (English language learner/multilingual learners demographics/data  

reports).  After reviewing the data from NYSED Data site it is clear that the number of ELLs 
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continues to climb and Spanish is the dominant language spoken amount ELLs. 

In the United States the 1974 Lau v. Nichols case rendered a decision that mandated 

equal, quality education for ELLs (Baker & Wright, 2021).  The Supreme Court’s ruling stated, 

“there is no equality of treatment merely by providing students with the same facilities, 

textbooks, teachers, and curriculum; for students who do not understand English are effectively 

foreclosed from any meaningful education” (U.S. Supreme Court, 414).  The court ruling 

established that simply placing student ELLs with native English speakers in the same academic 

setting did not give them access to educational content.  Limited English proficient students needed 

opportunities to learn English and receive instructional support to meet their academic needs.  

Through parental involvement students can obtain multiple avenues of instructional support.  

Collaboration with parents is an important aspect of education that teachers are using to develop 

learning opportunities, provide strategies and support, and develop cultural relevancy (Araujo, 

2009, Haneda & Alexander, 2015).    

Parental Involvement 

Despite the level of language proficiency or education there are many ways that parents 

can support a child’s educational success.  What is parental involvement?  Depending on the 

circumstances, parental involvement can have a variety of definitions, but generally it refers to 

how parents interact with their child and is education centered.  According to Fan and Chen 

(2001), “Parental involvement has been defined in practice as representing many different 

parental behaviors and parenting practices” (p. 3).  It is through these understood daily 

transactions of schooling that parents can make an impact on the academic achievement of their 

children.   
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Parental involvement is associated with how children perceive their capability to learn 

and connection to their family.  When students have parents involved in their education it makes 

children aware of parental expectations, increases their motivation, and helps facilitate 

engagement (Wong et al., 2018).  When parents support their children; show an interest in their 

educational process; have scholarly expectations; develop a relationship with their children’s 

school; and support them with their homework there is an impact on academic achievement 

(Veas et al., 2018).  When parents are involved, they act as a communicative bridge between 

their child, teachers, schools, and communities.   

The Sociocultural Perspective 

By structuring educational interactions using Vygotsky’s sociocultural theory when “an 

individual interacts with an interlocutor within his or her zone of proximal development (ZPD)”, 

peers, family, and the community can guide understanding and children’s learning at a higher 

level due to the support they offer the learner (Lightbown & Spada, 2013, p.118; Rodriguez-

Oramas, 2021).  According to Vygotsky learning happens from the inside out.  Through 

interaction with the language, learners are exposed to language from the people around them.  

The more involvement and communication between parents, schools, and the community, the 

more opportunities children have to reach a higher level of academic achievement.  The 

opportunities through communication naturally become part of their experience and cognitive 

development.  The key to sociocultural theory is that the learning occurs through social 

interaction because it is through the interaction with the interlocutor that students learn.  The 

conversations that occur between adults and other students provide interactions and support 

which help students acquire higher levels of knowledge and functioning which they would not be 

able to do individually.   
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In the ZPD teachers and peers engage a student’s funds of knowledge.  The notion of 

funds of knowledge “refer to these historically accumulated and culturally developed bodies of 

knowledge and skills essential for household or individual functioning and well-being” (Moll, 

Amanti, Neff, & González, 1992, p. 133).  Using parental involvement to access funds of 

knowledge allows students to make connections between home, school and their community.  

Adults and peers build on the prior knowledge and experiences of the minority language to 

develop the majority language (Baker & Wright, 2021).  By using a student’s linguistic and 

cultural diversity in their home language parents and families provide enriching experiences that 

help them make meaning through comprehensible language and content.   

Parental involvement can also help teachers develop culturally responsive teaching 

opportunities.  According to Baker and Wright (2021), using local and regional cultures that 

differ from national culture helps develop multicultural literacy and makes people’s lives 

relevant.  Through parental involvement home language support can assist in making content 

personally relevant and culturally familiar and learners take what they know in their first 

language to inform and help them learn and use the information to produce the new language.   

Epstein’s Multidimensional Framework of Parental Involvement 

In order to help optimize student achievement, schools can use Epstein’s 

multidimensional framework of parental involvement which includes the following types of 

involvement: parenting, communicating, volunteering, learning at home, decision making, and 

collaborating with the community.  According to Epstein (2011) the types of involvement are 

defined as: 

Type 1: Parenting - helping all families understand child and adolescent development and 

establishing home environments that support children as students 
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Type 2: Communicating – designing and conducting effective forms of two-way 

communications about school programs and children’s progress 

Type 3: Volunteering – recruiting and organizing help and support at school, home, or in 

other locations to support the school and students’ activities 

Type 4: Learning at Home – providing information and ideas to families about how to 

help students with homework and curriculum related activities and decisions 

Type 5: Decision Making – having parents from all backgrounds serve as representatives 

and leaders on school committees and obtaining input from all parents on school 

decisions 

Type: 6 Collaborating with the Community – identifying and integrating resources and 

services from the community to strengthen and support schools, students, and their 

families, and organizing activities to benefit the community and increase students’ 

learning opportunities (Epstein, 2011, pp. 46-47).   

It is through these six types of involvement that parents interact with educators, community 

partners and students and create a multidimensional partnership between the home, school, and 

community.  Student success is dependent upon the overlapping spheres of influence which 

consider how students move in and out of different contexts to establish goals, understand views 

and appreciate each other’s contributions (Epstein, 2011).  Due to the diversity of homes, 

schools, community partnerships the multidimensional framework of parental involvement is 

unique and different for every student.  The model puts the student in the center and their success 

is dependent upon how plans are designed to “engage, guide, energize, and motivate student” 

(Epstein, 2011, p. 390).   
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One essential component to a successful program is the creation of an Action Team for 

Partnerships (ATP).  The ATP is responsible for assessing family and community involvement 

practices, organizing, implementing, delegating, and evaluating next steps to improve and 

coordinate the six types of parental involvement (Epstein, 2011).   

Home and Strengths 

Drawing on parents and families’ funds of knowledge that ELLs bring to school is a key 

component of parental involvement and helps students overcome school failure and improve 

educational achievement (Epstein, 2011).  Through parental involvement student’s funds of 

knowledge are utilized to connect the home, school, and community to improve student 

achievement.  Shufflebarger Snell (2018) states: 

Funds of knowledge include families’ strategies for survival in everyday life, including 

sharing family chores, economic strategies, household knowledge, religious ceremonies, 

transborder knowledge and travel, extended family networks and social life, formal and 

informal literacy customs and practices, intergenerational interactions, and ethnic identity 

(p. 115).   

These life experiences are used to educate students about topics that are not academically taught 

in school.  Through the use of funds of knowledge schools can develop cultural strengths of the 

family and community; implement culturally and linguistically appropriate practices and 

curriculum; and create a welcoming environment built upon skills, confidence and empowerment 

of ELLs (Baker & Wright, 2021).  When students participate in the family they are often just 

talking to their parents or other family members or interacting through activities that build family 

relationships.  It is through family interactions that student learn respect, morals, values, receive 

support and advice, and learn cultural activities such as cooking, dancing, reading, telling stories 
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and how to take care of themselves (Shufflebarger Snell, 2018).  These activities are not part of 

students’ academic growth but are vital to the education of children because they are life skills.   

Parents are often expected to provide learning outside of school.  Learning opportunities 

at home can be difficult for most parents, but there are learning opportunities that do not require 

ELLs parents to use English or have high levels of formal education.  Simple tasks such as 

monitoring homework, setting a reasonable bedtime, making sure students go to school, 

discussing what students are learning in class, student motivation and goal setting can make an 

impact on student success.   

School Engagement 

Creating a two-way dialogue between parents, schools and communities in the family’s 

home language must be a priority.  By working with community resources schools can help 

provide essential support and services to parents (Vera et al., 2012).  By communicating with 

teachers, parents can be informed about events and services provided by public libraries, local 

businesses, family services, and other organizations. These community partnerships aide students 

and families with mentoring, tutoring, and education which are components that bring awareness 

and can increase parental involvement (Epstein, 2011).   

Volunteering is a way for parents and families to be welcomed into the school and 

community.  Parents and families have many talents that can be shared through participation in 

assemblies and events.  Parent volunteers at schools had positive experiences, got to spend time 

with their children and were sometimes hired to work as monitors or aides (Shufflebarger Snell, 

2018).  Through volunteering parents develop a relationship with the school, teachers, and increase 

opportunities to establish a better understanding of their children’s school life.   
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Decision making is one of the areas that ELLs’ parents lack participation in, but it can be 

very fruitful for ELLs and their families.  This is an area that most parents of ELLs feel 

unprepared to participate in often due to their lack of socioeconomic status, lack of language 

proficiency, and immigration status (Epstein, 2011).  By representing ELLs, families in school 

decision specific benefits can have a better understanding of their rights, voice their opinions, 

connect, and share experiences with other families, and have a better awareness of the school, 

district and state polices.  Parents should be encouraged to join school councils, committees, 

PTA/PTO school-based or parent organizations to participate in school decisions, governance, 

and advocacy activities.  By serving as parental representatives, schools recognize the 

importance of reflecting diverse populations and neighborhoods served by the school (Epstein, 

2011).  Having ELLs’ parents take part in decision making opportunities give them a voice and 

allows representations possible ensuring leadership for families and strong attachment to their 

school.   

Barriers to Parental Involvement 

Schools often struggle to communicate with ELLs and their families due to linguistic 

differences and the diversity of their students.  At school level ELLs face oppression and biases 

based on deficit thinking due to “stereotypes, assumptions and generalizations” which create 

misunderstandings and miscommunication (Araujo, 2009).  Because students speak a different 

language and have a different culture, they are correlated with a false perception of being 

“inferior” (Araujo, 2009).  Due to the disadvantages ELLs face it is important to value their 

families social, cultural, economic, and historical backgrounds.   
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Teacher Perceptions 

The U.S. population continues to expand culturally, racially, and linguistically but our 

schools, educators, and communities are not equipped to negotiate these changes.  The gap 

between teachers and students is compounded by the disconnect since most teachers 

“overwhelmingly White (82%), monolingual English speakers, middle class and Christian.”  

(Sharkey, 2018, p. 574).  Many new teachers enter low-income and diversely populated schools 

fresh out of college and are not positioned to face the multilingual diverse student body because 

there is a disconnect between the backgrounds and experiences of teachers and the immigrant 

students they serve.  (Good et al., 2010).  “In one study that asked teachers to describe their 

training to work with ELLs, Echevarría, Vogt, and Short (2013) report that teachers said they had 

minimal to no preparation to work with ELLs; in fact, only 12.5% reported that they did have 

such training” (As quoted by Grant et al., p. 10).  Teachers have cultural differences in how they 

communicate, their educational backgrounds differ, and their values and beliefs shape exchanges 

that occur with their students’ parents (Shiffman, 2019, p. 12).  The combination of these factors 

creates a disconnect between the background and experiences of teachers and the immigrant 

students they serve.  It is important that teachers make attempts to recognize these differences and 

seek to understand parental understanding of their child’s education and how to navigate school 

environments. 

“Lack of communication, misunderstandings, and miscommunication between schools 

and linguistically diverse families are very common due to stereotypes, assumptions, and 

generalizations” (Araujo, 2009, p. 120).  Schools report that there is a limited attendance of 

back-to-school events, conferences, and other school events (Shufflebarger Snell, 2018).  Parents 

participate in the education of their children in culturally diverse manner because they lack 
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familiarity with the educational system in the United States, while teachers are not aware of this 

variable (Vera et al., 2012).  It is necessary for teacher to communicate information about the 

school in the United States and explain the types of parental involvement they expect.  

According to Shufflebarger Snell, (2018), parents have a high investment in the lives of their 

children, they pick them up and drop them off, often watch them play on the playground and 

attend events that they enjoy doing as a family.  When teachers communicate effectively with 

parents, they can learn how much families appreciate the education teachers give students and 

discover times and ways to engage families and develop good relationships. 

Teachers view the lack of parental concern and involvement in their children’s education 

and make assumptions that parents do not care about their child’s education.  Teachers of ELLs 

do not know the value parents place on education because they believe a lack of parental 

involvement is due to a lack of interest in their child’s education while most ELL parents have 

high aspirations for their children’s education and hold education in high regard (Goldenberg, 

Gallimore, Reese, & Garnier, 2001, as quoted by Niehaus & Adelson, 2014).  As a result, many 

students are eager to learn English and parents want their children to succeed in all subjects 

because they have hope for a better life.  ELLs parents learn not to question teachers or 

educational protocols because their prior educational system did not question teachers, they just 

trusted the system (Araujo, 2009).  Many Latinos believe that teachers are professionals and trust 

the teaching and learning process because they regard teachers as experts responsible for 

academic growth of their children, while parents view themselves as educators of their children’s 

respect and manners. (Shufflebarger Snell, 2018).  Therefore, parents do not feel a need to 

communicate with the schools or question the way their children are being taught due to the 

above-mentioned cultural values and beliefs about their role in the education of their children.   
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Sociocultural 

Some barriers to parental involvement of ELL students include sociocultural factors such 

as unfamiliarity with the educational system.  According to Good et al. (2010), the educational 

systems in other countries are not the same, teachers in México, for example, are considered an 

extension of the family.  They are not only educators, but also serve as caretakers and parents 

respect their input and trust their judgement.  Once families arrive in the U.S. differing culture, 

and logistical problems that prevent families from building relationships with their children’s 

schools (Niehaus & Adelson, 2014).  Parents have vastly different formal schooling histories, 

expectations for how teachers and schools are supposed to act based on home country schooling 

(Panferov, 2010).  This puts both parents and students in jeopardy due to their minimal 

proficiency in English are unfamiliarity with the new school dynamic.  They are unaware of the 

consequences of not knowing what is happening with their children’s education. 

Immigrants’ groups who voluntarily come to the United States tend to have higher 

achievement compared to involuntary immigrants.  Unlike voluntary immigrants, involuntary 

immigrants seek to be different from the mainstream culture to maintain an identity (Kamal, 

2021).  Another distinction that is often not understood is the difference between an immigrant 

and refugee background.  Linguistically both families are the same, but their experiences are 

very different.  Immigrant families come to the United States with an established network and 

have connections here and in their home countries, while refugee families are the first to arrive 

and experience many barriers (Shufflebarger Snell, 2018).  Refugees often leave their countries 

because of political unrest and can have interrupted schooling or socioemotional distress.   

The historical treatment of minorities in the United States and the politics of inequity 

shape minority groups’ perceptions of school as a vehicle for social and economic advancement 
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(Good, Masewicz & Vogel, 2010).  Finding employment, keeping employment, while juggling 

work and familial responsibilities is an area of concern for many ELL parents.  Parents report 

having difficulty finding a job due to their lack of English proficiency, formal education, and 

familiar responsibilities (Shufflebarger Snell, 2018).  Often parents do not have transportation or 

childcare which can limit the jobs they take and their participation in school activities and events.  

Because Latino parents work demands do not allow for flexible schedules or time off due to the 

types of employment, they have and the fact that often both parents work (Zarate, 2007).  In 

addition, because of financial limitations often these parents cannot provide the same academic 

opportunities, extracurricular activities, or living conditions as native English speakers.   

Language 

Parental time constraints do not allow them time at home assisting their children or few 

opportunities to discuss children’s learning with ESL teacher (Kamal, 2021).  Latino parents may 

not be able to attend events, especially with short notice.  Due to their lack of English 

proficiency parental involvement, working at schools, volunteering at schools, or working with 

children at home is limited (Araujo, 2009).  Many children are reluctant to seek assistance due to 

parental lack of knowledge, understanding of homework, or language skills necessary to read 

directions to help their children (Kamal, 2021).  There is also a lack of resources extended to 

ELL families.  Many do not have access or do not know how to access resources such as parental 

language classes, invitations to volunteer in the classroom, and school websites.  

Although Latino parents received communication from the schools it was often in 

English, through a translator, or via mail/e-mail.  “Parents reported that communication activities 

with schools were impersonal, infrequent, and without adequate notice” (Zarate, 2007, p.10).  

One of the major obstacles for parental involvement is the access to information in their home 
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language.  Due to the lack of English proficiency parents have trouble understanding children’s 

teachers.  “While federal mandates require that parental communication must be done “in a 

language parents understand,” there is also a phrase containing the language “to the extent 

possible” (United Stated Department of Education, 2001).  According to Grant et al. (2017), 

districts and schools can interpret this mandate in different ways. Because “districts and schools 

often lack resources-both financial and human-to fully meet this requirement” they do not always 

fulfill the requirement (p.1).  The lack of interpreters often leaves parents on their own and the 

children end up being the ones who translate.  The amount of communication from schools is 

constant and often not in their home language.  Schools must meet the challenge of ensuring 

equitable access to all information through multiple mediums (Shiffen, 2019). When parents 

attend school sanctioned events like open houses or parent-teacher conferences they should have 

school interpreters to provide a way for parents to communicate and gain knowledge about a 

student’s academic performance and needs.   

Shufflebarger Snell, 2018 reported that a teacher gave out her cell phone number to all 

her students and used it to communicate with parents via text translating apps.  Using this type of 

communication creates communication, which is impersonal, fragmented, and inconsistent.  

When teachers do not speak the home language it is challenging for them to form a personal 

relationship and tend to communicate important information only.  It is difficult to develop a 

personal relationship and get to know details about the family when you do not participate in 

small talk and only communicate facts.   

Conclusion 

Establishing parental relationships and communication with their students’ families, helps 

ELLs protect their culture and language.  By understanding parental involvement and how it 
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affects the academic achievement of ELLs schools can provide a catalyst to honoring a student’s 

home language and culture to improve student achievement.  As immigrants continue to arrive 

and infiltrate schools the need for parental involvement will continue to grow and schools must 

develop better parental involvement to accommodate ELL learners and help them achieve 

academic success.  The role of ESL teachers needs to provide the first line of defense for ELLs.  

It is the teacher’s job to be proactive inside and outside the classroom to foster understanding 

among staff and provide resources for others to help ELLs be successful.  Schools should initiate 

ATPs and investigate the barriers that hinder parental involvement.  By seeking knowledge about 

ELLs and their families, schools can also learn to provide students opportunities to achieve 

academic success.  By giving parents possibilities to speak up and act it is plausible to remove 

barriers that limit opportunities for open communication, home culture and home language of 

ELL students can be honored. 

Schools should all be dedicated and committed to the families by interacting with them 

on a regular basis.  Engaging families in education breeds positive feelings towards the school 

and the home environment, and thus is supportive of the children’s academic successes (Rivera, 

H., 2019).  If possible, educators who speak the family’s native language should make phone 

calls and visit the family’s home.  Teachers and schools must provide information about the 

educational system, about how it works, and about parents’ rights and responsibilities.  Often 

assumptions are made that parents should know how the educational system works here, but our 

schools can be very different than what parents are used to.  Parents need to know discipline 

plans, attendance policies and ways to support children’s learning at home.  Letters, newsletters, 

and invitations to the class that are translated into the native language of the home should be 

made available continuously. 
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Based on the information and research provided in Chapter 2 and the acknowledgement 

of potential gaps in parental involvement I will discuss a professional development plan in 

Chapter 3 to examine and develop Epstein’s multidimensional framework of parental involvement 

which includes parenting, communicating, volunteering, learning at home, decision making, and 

collaborating with the community (Epstein, 2011).  It will begin with a school-wide presentation 

on Epstein’s multidimensional framework of parental involvement.  In addition, throughout the 

year an Action Team for Partnerships will be formed and meet monthly throughout the year to 

develop goals, discuss practices, challenges and needed redefinitions of some principles of parental 

involvement, and devise an action plan for the following school year. 
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Chapter 3: Description of the Product and Tools 

In this chapter I will provide an overview of a plan to organize and create family 

engagement and develop better parental involvement to increase student achievement at Van Wyck 

Junior High School in Wappingers Falls, New York.  There are two segments to this plan: a 

professional development presentation and the creation of an Action Team for Partnership (ATP) 

which will meet monthly.  According to research, partnerships between families, students, and 

teachers are an important contributing factor for helping students succeed (Epstein, 2011).  From 

personal experience as an ELL, parent, volunteer, advocate, and teacher I have experienced the 

different components of Epstein’s multidimensional framework of parental involvement and 

understand how it can be used as a resource to improve student achievement.   

It has become evident after reviewing the literature that there is a breakdown between the 

three spheres of influence (families, schools, and communities) due to a lack of interactions and 

collaboration.  Every family, school, and community partnership must establish their own practices 

to create interactions between these three spheres of influence as individual schools have different 

needs and interests, time and talents, and ages and grades levels of students that need to be 

addressed (Epstein, 2011).  It is important to establish partnerships between the three spheres of 

influence to achieve better student success, especially students that struggle like ELLs.  Schools 

need to set up collaborations that are individualized for their school and keep the students’ needs 

at the center.  

In the following sections, solutions to the barriers in parental involvement with schools and 

communities will be discussed and a student-centered plan for open communication between the 

Van Wyck Junior High School families, school and community will be explained.  First a 

professional development program (Appendix A and B) will provide a snapshot of today’s students 
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and an overview of changing demographics and ELL growth in New York State.  Followed by an 

overview of Epstein’s multidimensional framework of parental involvement and a survey of the six 

areas of parental involvement which include parenting, communicating, volunteering, learning at 

home, decision making, and collaborating with the community (Epstein, 2011).  The second 

section will give a synopsis of the implementation plan for an Action Team for Partnerships 

(ATP).  The ATP will examine the current parental engagement blueprint and program used by 

Van Wyck Junior High School and develop a new plan throughout the current school year for the 

2023-2024 school year.  The last section gives the goals, rational and outcomes for the professional 

development and the ATP.   

Description of Professional Development 

The name of my professional development is: Parental and Family Involvement: How 

Developing Home, School, and Community Partnerships Are the Key to Student Success.  This 

presentation is designed as an introduction to the topic of parental involvement and will discuss a 

student-centered partnership between the three spheres of influence: home, school, and the 

community.  At school, teachers and administrators work with parents at home to help students 

develop and learn.  The community is also important as its future depends on the skills of today’s 

students.  Together the three spheres of influence form a partnership to create a program based on 

Epstein’s multidimensional framework of parental involvement. 

Title I of Elementary and Secondary Education Act (ESEA) requires that Title I schools 

develop parental involvement policies, yet despite both schools and families consistently 

identifying family engagement as a priority neither seem to have achieved success in creating 

positive partnerships (Mapp & Kuttner, 2013).  For over thirty years Dr. Joyce Epstein has 

researched and developed activities with state and district leaders (Epstein, 2011).  In addition, 
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Epstein has teamed up with Johns Hopkins University and established the National Network of 

Partnership Schools (NNPS) which use research-based approaches to build goal-oriented 

partnerships programs to improve practices of family and community involvement (Epstein, 2011).  

As per Vera et al. (2012), Epstein’s multidimensional framework of parental involvement is one of 

the most influential parental involvement models and the use of this model has impacted a child’s 

educational success in a variety of ways (p.185).  Creating a plan for parental involvement is an 

important requirement and Epstein’s framework is comprehensive program designed, developed, 

and tested to help educators thoroughly, impartially, and efficiently involve families at home and in 

school to improve student learning.   

The staff members of Van Wyck Junior High School will attend a professional 

development session during the second summer superintendent’s conference day, on September 5, 

2022 (Appendix B).  It will take place at Van Wyck Junior High School in Wappingers Falls, New 

York from 10:15 a.m. till 11:15 a.m. The first portion of the professional development session will 

take place in the auditorium and will last approximately one hour using a Google Slides 

presentation (Appendix A) the staff will gather to learn about student demographics, parental 

involvement, and how it affects student achievement.   

Information will be presented about the demographics of Wappingers Falls School district 

and an overview of who ELLs are and the barriers to their success due to a lack of parental 

involvement.  Next each step of Epstein’s framework (parenting, communicating, volunteering, 

learning at home, decision making, and collaborating with the community) will be broken down, 

explained and concrete examples will be provided to develop an understanding of how to organize 

and create family engagement.  The staff will receive Epstein’s Framework of Six Type of 

Involvement (Including: sample practices, challenges, redefinitions, and expected results) 
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(Appendix C) to guide them through discussions about the examples of each type of involvement 

and engage in discussions about the practices, challenges, redefinitions and expected results.  The 

staff will understand that these examples will be a guide for the activity each department will 

complete after the presentation.  Then the Action Team for Partnerships will be described, 

participants will be given an opportunity to join in a brief discussion about what they have learned.  

After the staff discuss examples of the six types of parental involvement, they will take 

Epstein’s Framework of Six Type of Involvement (Appendix C) and answer questions on an exit 

ticket.  The first question will ask teachers to list one barrier that they or the school must remove to 

involve families.  The second question will be to identify one type of involvement, the activities 

conducted in the school and its success and needs for improvement. They will identify a strategy or 

activity that schools could use to meet a challenge to involve families.  By identifying barriers and 

types of involvement and some common challenges that stand in the way of partnerships the staff 

will determine areas of need or concern for the school.   

The staff will leave the auditorium and meet as departments to complete a teacher 

questionnaire.  The staff will be informed that the ATP will use the answers from this activity to 

develop an action plan for the school.  The teacher questionnaire will be used to help identify basic 

activities and needs that fit into each of the six types of involvement they learned about in the 

presentation.  The questionnaire will require teachers to agree, neither agree/nor disagree, or 

disagree.    

The purpose of this hands-on activity is to pinpoint the needs of collaborative department 

groups for each type of involvement in Epstein’s framework, to develop a comprehensive 

program using the data to understand the needs of the school, establish goals, and to meet the 

challenges of families.  A good partnership program should have a mix of basic and advanced 
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partnership activities which are designed to meet the major challenges of involvement in order to 

reach the desired goals. Department members will be able to join a Google Meet during this time 

if they have questions or need extra support completing the Google Form.  At the end of the 

allotted time an announcement will be made requiring staff to join Google Meet to end the 

professional development session.  Staff will be asked to complete an exit ticket to reflect on 

what they have learned.  The exit ticket information will be collected on another Google Form.  At 

the end of the Google Form there will be a question asking, “Would you like to participate in an 

ATP for the school?” and will be used to create a team to devise an action plan for the following 

school year. 

Action Team for Partnership 

The ATP is the “action arm” that will examine the current parental engagement blueprint 

and program used by Van Wyck Junior High School.  The intention of the partnership team is to 

use Epstein’s framework of parental involvement to help improve school climate, family services 

and support, school programs, and increase parental skills and leadership by connecting families 

with others is the school and in the community.   The ATP will devise and implement a new action 

plan for the following school year at Van Wyck Junior High School which will be student centered 

and include the three spheres of influence: family, school, and community.  An ATP will be built 

from the team who created the current parental involvement blueprint, volunteers from the 

professional development, and through recruitment initiatives.   

The ATP will meet monthly from 2:30 p.m. to 3:30 p.m. throughout the year to discuss 

activities, challenges, redefinitions, and measurable results for students, parents, teachers, and 

schools. “The ATP turns partnership plans into actions and partnership goals into results” (Epstein, 

2011, p. 574).  Six of the meetings will begin with a review of Epstein’s Framework of Six Types 
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of Involvement (Including: sample practices, Challenges, Redefinitions, and Expected Results) 

(Appendix C), the teacher questionnaire, and the family questionnaire and concentrate on only one 

of the six types of involvement.  The partnership team will develop goals for each type of 

involvement to create a caring, educational environment that requires “academic excellence, good 

communication, and productive interactions involving the school, families and the community” 

(Epstein, 2011, p.392).  The ATP will discuss current and future practices and activities.  The 

partnership team will present and examine the challenges that stand in the way of providing 

activities and implementing practices and create definitions of some basic principles of 

involvement to meet the needs of all families. Then they will look at the different results for 

students, parents, teaching practices, and school climates and select activities and practices which 

will help achieve the goals they set for the next academic school year. 

September 

After the professional development a list will be generated of interested staff for the ATP.  

These volunteers will be contacted and asked to join the first meeting on September 28, 2022 

(Appendix J).  They will be informed of any additional members needed and will be asked to help 

recruit additional members to attend the first meeting.  At the first meeting administrators and 

teachers will establish the dates for the monthly meetings throughout the school year.  The first 

meeting will include at least two or three teachers from different grade levels, departments, or 

specialties and at least one administrator who was recruited from the professional development.  

One of the goals of this meeting is to recruit additional members to join the team if needed.  

According to Epstein (2011), there should be at least two or three parents from different 

neighborhoods or cultural backgrounds with children in different grade levels, and others such as a 

school counselor, social worker, nurse, school psychologist, cafeteria worker, secretary, or 
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custodian.  It is also good practice to include at least one community member and two high school 

students from different grade levels.  The committee should be a partnership of overlapping 

spheres of influence and the goal should be to create more family-like schools and school-like 

families, to create school-like opportunities, events and programs and family-like settings, services, 

and events to support community-minded families (Epstein, 2011).  Because the spheres are all 

connected, they support one another they create unique student-centered environments that require 

“academic excellence, good communication, and productive interactions involving school, all 

families, and the community” (Epstein, 2011, p. 393). 

During the first meeting the team will create a questionnaire to poll parents at home and/or 

at the annual back to school event in their home languages.  Back to School Night is in late 

September, but the questionnaire will be sent to all parents via e-mail with a request for them to 

complete it and will be provided on the school website in multiple languages.  School counselors 

will be asked to identify students who need translators, and the ATP will make arrangements to 

reach those families in their native languages.  The questionnaire will be modeled after the 

Family-School Partnership Survey (Appendix G) used by The Ohio Department of Education 

created with Dr. Barbara Boone (Family engagement surveys, 2009).  The goal of the 

questionnaire is to encourage parents to give information about what they like about their 

children’s school, teachers, and community.  It also will ask about their concerns, strengths, 

skills, culture, home language, family activities, contacts and connections with the school, and 

expectations for their children and from the school.  Shufflebarger Snell (2018) reported that 

using a questionnaire identifies themes for parental involvement including types of activities for 

planning and even issues with school policies.   
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October 

By this meeting, on October 26, 2022, Appendix K), the ATP should have all its members 

which should be a diverse group and members will choose one or two members to chair the team.  

In addition, a discussion about team members serving on the school council or other advisory 

bodies should also be included.  It is important to have a well-rounded team with leaders that serve 

and understand multiple areas of the school and community.   

The ATP will review the results from parent questionnaires and use the Student Population 

Discussion Tool (Appendix F) to examine them.  By using the Student Population Discussion 

Tool, the team will be able to create a model that understands and addresses all students’ needs.  

The tool was developed by the Education Alliance at Brown University in 2003 and is a 

comprehensive tool used to address ELL needs and helps teachers frame discussions about learning 

(Vialpando et al., 2003).  The results and themes from the parent questionnaire and the student 

population discussion tool will be compared to the teacher professional development Google Form 

questionnaires to identify common themes that match Epstein’s Framework of Six Types of 

Involvement (Including: sample practices, Challenges, Redefinitions, and Expected Results) 

(Appendix C).  The ATP must start by gathering information about current practices, needs, views, 

experiences, and wishes of teachers, parents, and administrators (Epstein, 2011).  This is a crucial 

step in the process of creating an action plan for parental involvement because the ideas and 

information inform the ATP on next steps.   

The team will be divided into six groups to accomplish this task.  Each group will identify 

themes that match up with one type of Epstein’s framework (parenting, communicating, 

volunteering, learning at home, decision making, and collaborating with the community) using 

(Appendix C) and type the information into a theme document and shared with the team.  The 
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theme document will be created by the team on the day of the meeting and include the six types of 

Epstein’s framework, themes, topics, and other categories decided upon by the team.   

The ATP will use the theme document throughout the year to develop goals, discuss 

practices and activities, challenges and needed redefinitions, then imagine results for students, 

parents, teachers, and schools.  Each team member will also receive digital copies of the One Year 

Action Plan (Appendix H) and the One Year Goals (Appendix I).  Next the team will review the 

two forms regarding types of involvement and goals.  These two forms will be used throughout the 

year to help team members identify a schedule of activities for the six types of involvement and set 

goals for the action plan.  The team will discuss the information required on the one-year action 

plan and one-year goals forms.  These are planning tools created by the National Network of 

Partnership Schools at Johns Hopkins University.  Membership to this website 

(https://nnps.jhucsos.com/ ) will be provided for team members and they will be invited to explore 

the website and discuss all the tools available as part of the membership.  If there are questions 

about the forms or website, they will be addressed.   

November 

The team will review type one, parenting on November 16, 2022 (Appendix L). The group 

will discuss two challenges of parents and families: (1) How to provide information to families 

who cannot come to meeting and workshops at school (2) How to gather information from families 

to help schools understand the students and their families.  The group will be divided in half.  Each 

group will address one challenge.   

Both groups will examine the theme document, parent and teacher questionnaires or 

Epstein’s Framework of Six Types of Involvement (Appendix C) to help them complete these 

activities.  Group one will organize a workshop for parents.  By creating a workshop for parents, 
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the school is helping families provide information on basic needs for their students about nutrition, 

health, safety and protection, parenting skills, home conditions and discipline.  The group members 

will identify two topics that parents want to know more about and two topics that teachers believe 

parents need to know more about.   Both topics will tie back to topics concerning student’s 

development.   

Group two will organize an activity where families would come to and exchange 

information with each other and with educators at the school.  When activities are created to get to 

know families it improves the understanding of families’ background, cultures, and goals for their 

children.  They will identify two topics from the parent questionnaire and two topics from the 

teacher questionnaire, that will help the school learn more about families.  

Once both groups have the topics, the group will reconvene and choose one workshop for 

parents and one activity for families.  Group one will organize a one-hour workshop and write a 

complete plan outlining the content, facility target audience, schedule, responsibilities for publicity, 

and follow-up plans.  Group two will write a complete plan for organizing, conducting, and 

following up on the activity.  At the end of the meeting everyone will submit their ideas and 

findings, fill in the parenting section of the One Year Action Plan (Appendix H) and suggest the 

next steps to be implemented into a plan for the following year. 

December  

The ATP will review type two, communicating on December 14. 2022 (Appendix M).  

They will cite the basic responsibilities of schools, look at school-to-home communication, and 

home-to-school communication.  Communication about activities helps educators and families 

share information about programs, student progress, and establish two-way communication from 

school to home and home to school (Epstein, 2011).   
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A group discussion will examine what families need to know, what students need to know, 

and what families or students may contribute to curriculum and school subject, tests, assessments, 

and homework, report cards, standards for students’ work, newsletters, home communication, and 

the development of a newcomer welcome.  Members will be given fifteen minutes to write down 

their thoughts about each topic.  The group will come back together as one and communicate their 

findings, identify any challenges, redefine terms, and set goals on communication.   

The team will use the findings from the group discussion information to create a 

computerized communication calendar of the weeks of the school year.  They will outline a 

feasible communication schedule and decide on individual and group communications.  They will 

identify the best suited ways to conduct communication: teachers, school administrators, 

counselors, parents, students, or others.  A plan will be put in place to monitor the type and 

exchange of information.  The team will discuss the activities that are realistic for teachers and 

parents.  They will look at existing two-way channels of communication from school to home and 

home to school.  How easily is the information accessed, what languages are used, and the 

possibility of distributing a weekly newsletter?  At the end of the meeting everyone will submit 

their ideas and findings, fill in the communicating section of the One Year Action Plan (Appendix 

H) and suggest the next steps to be implemented into a plan for the following year. 

January  

The ATP will review type four, learning at home, on January 25, 2023 (Appendix N).  The 

team will examine learning at home activities and how they involve families, children, and 

curriculum activities and decisions.  Two groups will be formed.  Group one will work together to 

create a poll to ask teachers about homework policies and procedures, the purpose of homework, 

its design, the percentage of assignment completion, and how teachers follow-up with homework.  
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This homework survey will be shared with faculty and data will be collected and reviewed at the 

next ATP meeting.  In the 2021-2022 school year, Wappingers Central School District participated 

in a Professional Development opportunity about grading for equity.  The homework survey will 

be used as part of the March Superintendents conference day.  Creating shared consistencies in 

grading that implements equitable grading practices matters and is part of creating successful 

achievement for all students.   

Group two will create an activity for students to set goals and strategies with their families.  

The activity will require students to revise their goals each quarter and review and discuss whether 

they attained their goals, made progress, or needed more help to achieve the goals.  The team will 

select a core classroom in which the activity will take place.  They will create a guide for students 

to set four goals for success in school.  The choices should include attendance, achievement, 

homework completion, behavior, etc. Next students will identify strategies they will use to reach 

their goals.  There will be a homework component where students will interview a family partner 

at home to discuss their goals, what strategies students will use to reach their goals, and how the 

family partner will help the student with their goals and strategies.  Finally, the students will reflect 

and discuss their goals every quarter with a partner in class.   

Parents may not know all the subjects and curriculum taught in school, but by setting goals 

and discussing them with their children parents become involved in discussions and strategies for 

success in school (Epstein, 2011).  It is not often that students have an opportunity to see the 

progression of their goals and discuss them with their family and classmates.  These opportunities 

allow parents to become aware of academic and behavioral goals and how to help their children 

reach those goals.  Students gain skills and self-confidence.  The ATP will describe the homework 

questionnaire and the goal setting activities together.  At the end of the meeting based on their 
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discussions, the ATP will fill in the learning at home section of the One Year Action Plan 

(Appendix H) and suggest the next steps to be implemented into a plan for the following year. 

February  

The ATP will review the results from the homework poll, on February 22, 2023 (Appendix 

O).  Homework policies and procedures will be analyzed, and the team will look at how parents are 

affected.  Next the team will explore the design and purposes of homework and discover if the 

implementation strategies for monitoring, assisting, and doing homework have any effect on the 

completion and follow-up of homework.  The results of the teacher survey will be compiled into a 

report and shared with the school to create consistencies within each department, grade levels, and 

possibly each school building at a conference day on March 17, 2023.  Identifying homework 

initiatives to create a more cohesive patterns for teachers to assign homework makes families more 

aware of the expectations.   

At the end of the meeting the ATP will revisit all the types of parental involvement 

activities in each section of the One Year Action Plan (Appendix H) and suggest the next steps to 

be implemented into a plan for the following year.  They will revisit the teachers the theme 

document and identify any areas that need amendments.  The group will come back together as one 

and communicate their findings, identify any challenges, redefine terms, and set goals on 

communication.   

March  

The ATP will review type three volunteering, on March 29, 2023 (Appendix P).  Team 

members will talk about types of volunteering that currently exist and ideas on how to update, 

expand or change the participation so more parents and groups can be included and help students 

achieve new learning and success.  “Volunteering activities help educators and families work 
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together to support the school program and children’s work and activities” (Epstein, 2011, p. 437).  

When parents volunteer in schools it allows them to offer their time and talents to build 

relationships with teachers, students, and the school.  Volunteering can happen at any time, in and 

out of the school, and create welcoming collaboration between schools and families.   

They will work on creating a strong volunteer program by examining the collections of 

success stories from the National Network of Partnership Schools at Johns Hopkins University 

(https://nnps.jhucsos.com/ ). Special access is available due to our membership.  Team members 

will explore the collections of success stories in groups of three.  Each group will review a 

different year’s book and search for successful volunteer activities reported by schools.  They will 

create a list describing two positive features and two weaknesses or limitations and discuss how to 

develop wish lists or talent pools of volunteers to match school needs. The ideas will be added to 

an electronic file.  The group will discuss programs to implement next year, how to recruit, train 

and assign volunteers and maintain the volunteer program from year to year.  At the end of the 

meeting the ATP will fill in the volunteering section of the One Year Action Plan (Appendix H) 

and suggest the next steps to be implemented into a plan for the following year. 

The group will briefly discuss a questionnaire to poll information from a district 

administrator, the school principal, and members from policy related committees to find out 

information about parental decision making in the district.  The ATP will discuss the names of 

people to send the questionnaire to and send it out.   

April  

In the eighth meeting the ATP will investigate the role or participation and leadership on 

decision making, on April 26, 2023 (Appendix Q).  It is important for parents and communities to 

be represented on school councils, site-based management teams, and committees that engage in 
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aspects of school improvement and policy decisions.  Parent leaders contribute to other parents 

understanding and help design school programs and opportunities for all children (Epstein, 2011).  

Members of committees, task forces and other groups or organizations should be invited to the 

meeting to discuss information about parent participation and to identify ideas about how families 

should be and what could be involved.  Team members can identify areas of leadership training 

needed to prepare parent leaders or other committee members, previous success stories, or 

problems with family involvement.   

The ATP will be given a blank piece of paper and list arguments that support parents’ 

representation in all school decisions.  On one side of the page, they will give two arguments to 

support a response of yes and on the other side of the paper they will give two arguments to 

support a response of no. The sheets of paper will be collected, and answers will be read.   

Next, the group will review answers from the parental decision-making questionnaire sent 

out last month to a district administrator, the school principal, and members from policy related 

committees to find out information about parental decision making in the district.  The ATP will 

make a list of the committees and the number of parents represented on those committees.  They 

will evaluate if there is equal representation from different neighborhoods, the racial diversity of 

those parents, and the amount of time they have spent serving on those committees.  After 

reviewing the questionnaire, they will discuss: (1) What or who are the success stories on these 

committees and why are they successful?  (2) What or who are the areas for concern or problems?  

(3) What contributions do parents make to these groups?  (4) What leadership training is provided 

to parents and others on committees?   

The ATP will consider all the ideas and arguments and write a policy statement that would 

work for the school district.  At the end of the meeting the ATP will fill in the decision-making 
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section of the One Year Action Plan (Appendix H) and suggest the next steps to be implemented 

into a plan for the following year. 

May  

Collaborating with the community will be discussed in meeting nine, on May 21. 2023 

(Appendix R).  Community resources are an important source of resources, programs, and services 

that the school may not be able to provide (Epstein, 2011).  Many communities’ organizations can 

be helpful because they can provide services outside of school hours in different locations and 

provide resources that schools do not have.   

Organizations like the PTA or PTO, business partners, industries, organizations, faith 

communities, agencies, and other groups will be invited to speak about partnerships and types of 

involvement they can provide schools and families.  Team members will consider ways to include 

the school community programs, products, services, skills, and events which support, enrich, and 

extend the school’s agenda and promote student success (Epstein, 2011).  Everyone in attendance 

will create a community portrait in which they divide a paper in half and answer questions about 

community.  Special attention should be made to call out community connections for student 

success.   

All participants in the meeting will be given a blank paper.  They will divide the page in 

half.  One side will be answers about their own community and the other side will be about other 

communities.  Everyone will answer discussion questions to create a community portrait: (1) 

Where are the boundaries of your community? How do students, teachers, and families know the 

geographic boundaries of their community? (2) Who lives in your community?  Look at a report 

about demographics.  (3) What are the social and economic conditions in your community? 

Strengths and needs? (4) How can organizations, groups, programs, or special resources in your 
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community help schools, students, and families?  After everyone answers these questions, papers 

will be collected, and the information will be shared with the group.  A discussion will take place 

and the invited guests will be asked to share ways that they can help.  During this meeting teams 

can also discuss fund raising and ways to support the plans and activities for the following school 

year.   

At the end of the meeting the ATP will fill in the community section of the One Year 

Action Plan (Appendix H) and suggest the next steps to be implemented into a plan for the 

following year. 

June  

The final meeting of the school year the ATP will be on June 28, 2022 (Appendix S).  The 

ATP will write their goals on the One Year Goal form (Appendix I) and review the following 

year's action plan for partnerships (Appendix H) they have developed throughout the year.  They 

will also write down details on how they implemented activities and what was done for the six 

types of involvement.  Every team member will be responsible for developing and implementing 

parts of the plan.  Once they figure out the budget the team can associate the cost allocated for each 

activity and if or how they will provide additional funds.  At the end they should re-evaluate the 

plan and evaluate their goals, activities, definitions, anticipated results, implementation, and 

improvements. 

Goals, Rational, Intended Outcomes 

The professional development is intended to give an overview of Epstein’s 

multidimensional framework of parental involvement.  Children are more than students, if 

educators view students as children, then they are an extension of family and community and 

partners for their education and development (Epstein, 2011).  Because of Title I of the Elementary 
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and Secondary Education Act schools are required to develop programs that include parental 

involvement and contribute to student success to qualify to federal funding (Epstein, 2011).  Due to 

these requirements many states and districts must develop policies and create partnerships with 

families and communities.   

According to Epstein (2011), “Partnerships can improve school programs and school 

climate, provide family services and support, increase parents’ skills and leadership, connect 

families with others in the school and in the community, and help teachers with their work (p.389).  

The impact of creating partnerships between home, schools, and the community is student centered 

and the theory of overlapping spheres of influence allows for “family-like schools”, “school-lie 

families”, and “community-minded families” which blurred the lines between the three spheres and 

“exemplifies a caring, educational environment that requires academic excellence, good 

communication, and productive interactions” (Epstein, 2001, p. 301).  As a result, students feel 

supported, secure, and cared for, develop a better understanding of what they need to accomplish 

their goals and achieve success.  According to Epstein (2011), each school needs to tailor their 

practices according to their students’ interests and needs, time and talents and ages and grade 

levels.  Individual schools need to develop their own partnership practices and policies to help 

students succeed across all grade levels.   
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Chapter 4: Conclusion 

There is a lack of parental involvement practices in schools despite the literature and 

acknowledgement of its potential benefits.  Parental involvement is an important research-based 

element which has proven to be advantageous for children’s education regardless of their ages 

(Hornby and Lafaele, 2011) through the implementation of open communication, collaborative 

partnerships with schools (Araujo, 2009; Haneda & Alexander, 2015; Panferov, 2010; Vera et al. 

2012), community collaboration (Araujo, 2009; Haneda & Alexander, 2015), and valuing home 

funds of knowledge, culture, languages, and beliefs towards school (Araujo, 2009; Rivera & Li, 

2019; Vera et al. 2012).  The reality is that many schools lack effective parental involvement 

programs.  This capstone project has explored a student-centered approach to parental 

involvement which includes the correlation between family, community, and schools (Epstein, 

2011).  The literature review of this project was driven by the following questions: (1) What are 

existing barriers to parental involvement? (2) What learning opportunities and strengths are 

offered through parental involvement? (3) What theories inform how and why parental 

involvement can improve student achievement in school? (4) How can school's aide and improve 

parental involvement? 

Summary 

Historically Hispanic and other minority students have been given negative labels, are 

treated unfairly, are culturally and linguistically deprived, which makes them at-risk for low 

achievement (Good et al., 2010).  The purpose of the research was to break down major barrier 

to parental involvement that ELLs and their families face caused by their linguistic differences.  

Because ELLs have different family values, social, cultural, economic, and historical 

backgrounds from non-ELLs, there is little common ground from where to begin communication 
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(Araujo, 2009).  Teachers often struggle to communicate with families, make assumptions about 

parental involvement, and draw conclusions which are incorrect (Araujo, 2009; Shiffman, 2019; 

Shufflebarger Snell, 2018).  Parents are unfamiliar with the educational system, due to lack of 

knowledge about school policies and logistical problems causing misunderstanding regarding the 

school innerworkings and creating confusion about how to best help their children (Good et al., 

2010; Niehaus & Adelson, 2014; Panferov, 2010).   

Parents often do not know their rights and responsibilities, student discipline plans, 

school attendance policies, and how to support their children properly at home.  Due to these 

barriers many parents are unaware of what is happening with their children’s schooling, feel 

disconnected and do not have the proper tools to help them.  Because younger children tend to 

have more support from parents, parents need to understand and establish home environments 

that support their children as students, and as children grow it is important to maintain positive 

adolescents’ interactions as children become more independent of their parents (Hornby & 

Lafaele, 2011).  Research indicates that age can be a barrier to parental involvement.   

The truth is that ELLs and their families have many strengths and learning opportunities 

at home. Families’ funds of knowledge contribute to their comprehension abilities in school 

(Baker & Wright, 2021; Shufflebarger Snell, 2018).  Parents teach them skills which they do not 

learn at school and monitor their behavior, homework completion, and bedtime routines (Veas et 

al., 2018).   Creating educational interactions using Vygotsky’s sociocultural theory parental 

involvement can assist in making content personally relevant and culturally familiar to students 

when teachers use curriculum that is culturally responsive (Lightbown & Spada, 2013). Funds of 

knowledge play a large role in how students interact and demonstrate what they know and 

practice in their home language which influences their second language and helps them support 
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higher levels of knowledge and functioning as they produce their second language (Baker & 

Wright, 2021; Reyes et al., 2116).  It is through interactions with the language that learners are 

exposed to knowledge from the people around them.  ELLs and their families are not regarded as 

valued partners by schools due to miscommunication and misinterpretations caused by linguistic, 

cultural, historical, and social barriers. By establishing strong student-centered partnerships 

between families, schools, and the community that that include opportunities for parental 

involvement using Epstein’s multidimensional framework it is possible to optimize student 

success. 

Implications for learning 

Parental involvement has a positive effect on student achievement, but parental 

expectations and aspirations for their children’s education have the largest effect on student 

achievement (Fan & Chen, 2001).  The professional development opportunity gives teachers an 

opportunity to learn about Epstein’s multidimensional framework of parental involvement.  The 

introduction to Epstein’s framework of parental involvement describes its fundamental 

overlapping spheres of influence focused on family, school, and community and how to use the 

three spheres of influence to engage in parental involvement through parenting, communication, 

volunteering, home tutoring, involvement in decision-making, and collaboration with the 

community (Epstein, 2011).  The goal of the professional development is to create a partnership 

that allows for collaboration, mutual respect, and more learning opportunities.  When parents are 

involved in their children’s education students’ expectations and aspirations come to life.  

Families, schools, and communities all contribute to helping achieve success by supporting and 

guiding children’s learning in different contexts to establish goals, understand each other’s views 

and create partnerships through the multidimensional framework.  When partnerships all work 
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on achieving the success of the students it creates a welcoming environment that has multiple, 

varied learning opportunities, uses rich funds of knowledge, and multiple forms of assistance.  

When parents are educated, provided with linguistic support, and community resources, they 

become more powerful influences in the children’s lives (Vera, 2012).  The environment created 

through parental involvement allows for students learning opportunities  

Implications for Teaching 

Most educators do not have preparation to teach ELL populations therefore they need 

training or professional development opportunities to provide strategies, learning support and 

information about changing school culture (Grant et al., 2017).  Shift towards high expectations 

for all students, a shared vision and mission, meaningful two-way parental communication, and 

student engagement are essential components for success.  When parents can communicate with 

schools regularly through multimodal forms in the parents’ first language to establish open lines 

of communication it is highly valued because a mutual respect for both home and school cultures 

is established (Panferov, 2010).  ELL teachers must try to reach beyond the classroom to help 

ELLs and their families, act as English language experts to assist other teachers in 

communication with families, dealing with bureaucratic systems in and out of school then 

parental involvement increases as teachers and families gain an appreciation for each other, 

establish collaboration, and gain trust within and outside of school system (Araujo, 2009; 

Haneda & Alexander, 2015).  The change in teachers’ attitudes is key to encouraging the 

participation of families, as well as an increase in parental volunteers, and the effect of family 

involvement in learning activities can improve social and behavior skills and school climate 

(Rodriguez-Oramas et al., 2021).   



PARENTS AS WHO’S RESOURCE? 46 

Most of the research did not include information about the families and how schools and 

community resources could be used to assist parents.  If schools or the community can provide 

literacy skills for parents or English classes how would this impact the students, families, and 

communities.  In addition, schools should create multicultural environments that are inclusive 

and welcoming.  Once students go into high school or reach proficiency they are no longer 

tracked as ELLs even though they still do not have full English proficiency.  There needs to be a 

longitudinal study that tracks students from K -12 and how improving parental resources affects 

ELL students and their families. 

The other component missing from the research is how to prepare pre-service and in-

service teachers to educate ELLS.  Most teachers do not have proper training on how to teach 

ELLs in an academic setting.  They do not know how to support families or how to create 

welcoming environments.  More research and support need to be directed towards finding out 

what in-service teachers’ needs are to provide them with training or professional development on 

the needs of ELLS.  In addition, pre-service teachers should have specific training that targets 

teaching ELLs.  

Recommendations for Future Research 

The professional development opportunity was only the beginning.  Through the 

establishment of an ATP schools can monitor and establish plans that evolve and adapt to the 

needs of families, schools, and their communities every year (Epstein, 2011).  As the ATP 

becomes established it can create a longitudinal study that follows students over a long span to 

see how parental involvement affects students’ performance long-term.  The ATP can also 

investigate: (1) What types of school involvement are the most and least commonly reported by 

parents?  (2) What are the most significant predictors of specific types of parental involvement in 
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schools?  (3) What relationship is there between educational aspirations, reported barriers, and 

specific types of involvement?  (3) How does socio-economic status play a role in parental 

involvement? It is the job of the ATP to tailor interventions based on factors such as educational 

background, linguistic fluency, and life experiences, and seek opportunities for community 

building by listening to parents and students to help build communities that collaborate mutually.  

Communities and schools can also provide opportunities for parents and teachers to learn.  

Parent classes are a tool for engagement to consider because by establishing workshops for 

parents to learn English, help their children with schoolwork, and give them access to libraries, 

labs and other resources, schools create opportunities for parents to engage in learning 

experiences (Panferov, 2010).  Teacher professional development should be ongoing and include 

education on effective teaching strategies and approaches for ELLs, educating teachers about 

minority children and their strengths to change attitudes and beliefs (August et al., 2009).  

Asking parents, teachers, and community members for input on what they need can bring insight 

and knowledge about the programs and practices needed.    

Final Thoughts 

Engaging families of ELLs is a unique experience and should be student centered.  By using 

Epstein’s multidimensional framework of parental involvement, the connections between home, 

school, and the community can establish partnerships to further parental involvement and help 

students achieve academic success.  It is not easy to educate a child, but through the 

collaborative efforts of partnership between parents, teachers and the community children reach 

the highest level of achievement (Azzam, 2009).  National Standards under Title I of the 

Elementary and Secondary Education Act (ESSA) ask for partnerships between families and 

schools therefore, many school districts have made it a priority to integrate family engagement 
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policies to boost student achievement (Mapp & Kuttner, 2013).  This report has examined the 

benefits, barriers, and best practices of ELLs parental involvement.  It takes a community to raise 

a child.  Using parents as a resource allows for partnerships between families, schools, and 

communities members to develop the education of the whole child (mental, physical, social, and 

emotional needs).   
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Appendix A: 

Professional Development Slide Presentation 

Professional Development – Video Link to Google Slide Presentation 

Slide 2  

 

Slide 3 
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Slide 7 

 

Slide 8
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Slide 9 https://youtu.be/n3W2OHYV_kQ 

 

Slide 10 https://youtu.be/u-zlb5wVUAs 
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Slide 29 https://youtu.be/SgoRN4n0GGs 
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Appendix B: 

Professional Development Agenda 
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Appendix C: 

Epstein's Framework of Six Types of Involvement 
 

Parenting  
Help all families establish home environments to support children as students. 

 
Sample Practices  
• Suggestions for home conditions that support learning at each grade level.  
• Workshops, videotapes, computerized phone messages on parenting and child rearing at each age and 
grade level.  
• Parent education and other courses or training for parents (e.g., GED, college credit, family literacy.)  
• Family support programs to assist families with health, nutrition, and other services.  
• Home visits at transition points to pre-school, elementary, middle, and high school. Neighborhood 
meetings to help families understand schools and to help schools understand families.  
 
Challenges  
• Provide information to all families who want it or who need it, not just to the few who can attend 
workshops or meetings at the school building.  
• Enable families to share information with schools about culture, background, children's talents and 
needs.  
• Make sure that all information for and from families is clear, usable, and linked to children's success in 
school.  
 

Redefinitions 
 "Workshop" means more than a meeting about a topic held at the school building at a particular time. 

"Workshop" may also mean making information about a topic available in a variety of forms that can be 
viewed, heard, or read anywhere, anytime, in varied forms.  

 
How does this help us? 
Results for Students 
� Awareness of family supervision; respect for parents. 
� Positive personal qualities, habits, beliefs, and values, as taught by family. 
� Balance between time spent on chores, on other activities, and on homework. 
� Good or improved attendance. 
� Awareness of importance of school. 
Results for Parents 
� Understanding of and confidence about parenting, child and adolescent development, and changes in 
home conditions for learning as children proceed through school. 
� Awareness of own and others' challenges in parents. 
� Feeling of support from school and other parents. 
Results for Teachers 
� Understanding families' background, cultures, concerns, goals, needs, and views of their children. 
� Respect for families' strengths and efforts. 
� Understanding of student diversity. 
� Awareness of own skills to share information on child development. 
 
Notes 
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Communicating  
Design effective forms of school-to-home and home-to-school communications about school programs 

and children's progress. 
 
Sample Practices  
• Conferences with every parent at least once a year, with follow-ups as needed.  
• Language translators to assist families as needed.  
• Weekly or monthly folders of student work sent home for review and comments.  
• Parent/student pickup of report card, with conferences on improving grades.  
• Regular schedule of useful notices, memos, phone calls, newsletters, and other communications.  
• Clear information on choosing schools or courses, programs, and activities within schools.  
• Clear information on all school policies, programs, reforms, and transitions.  
 
Challenges  
• Review the readability, clarity, form, and frequency of all memos, notices, and other print and nonprint 
communications.  
• Consider parents who do not speak English well, do not read well, or need large type.  
• Review the quality of major communications (newsletters, report cards, conference schedules, and so 
on).  
• Establish clear two-way channels for communications from home to school and from school to home.  
 

Redefinitions  
"Communications about school programs and student progress" means two-way, three-way, and many-

way channels of communication that connect schools, families, students, and the community.  
 
How does this help us? 
Results for Students 
� Awareness of own progress and of actions needed to maintain or improve grades. 
� Understanding of school policies on behavior, attendance, and other areas of student conduct. 
� Informed decisions about courses and programs. 
� Awareness of own role in partnerships, serving as courier and communicator. 
Results for Parents 
� Understanding school programs and policies. 
� Monitoring and awareness of child's progress. 
� Responding effectively to students' problems. 
� Interactions with teachers and ease of communication with school and teachers. 
Results for Teachers 
� Increased diversity and use of communications with families and awareness of own ability to 
communicate clearly 
� Appreciation for and use of parent network for communications. 
� Increased ability to elicit and understand family views on children's programs and progress. 
 
Notes 
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Volunteering 
Recruit and organize parent help and support.  

 
Sample Practices  
• School and classroom volunteer program to help teachers, administrators, students, and other parents.  
• Parent room or family center for volunteer work, meetings, resources for families.  
• Annual postcard survey to identify all available talents, times, and locations of volunteers.  
• Class parent, telephone tree, or other structures to provide all families with needed information.  
• Parent patrols or other activities to aid safety and operation of school programs.  
 
Challenges  
• Recruit volunteers widely so that all families know that their time and talents are welcome.  
• Make flexible schedules for volunteers, assemblies, and events to enable parents who work to 
participate.  
• Organize volunteer work; provide training; match time and talent with school, teacher, and student 
needs; and recognize efforts so that participants are productive.  
 

Redefinitions  
"Volunteer" to mean anyone who supports school goals and children's learning or development in any 

way, at any place, and at any time -- not just during the school day and at the school building 
 
How does this help us? 
Results for Students 
� Skill in communicating with adults. 
� Increased learning of skills that receive tutoring or targeted attention from volunteers. 
� Awareness of many skills, talents, occupations, and contributions of parent and other volunteers. 
Results for Parents 
� Understanding teacher's job, increased comfort in school, and carry-over of school activities at home. 
� Self-confidence about ability to work in school and with children or to take steps to improve own 
education. 
� Awareness that families are welcome and valued at school. 
� Gains in specific skills of volunteer work. 
Results for Teachers 
� Readiness to involve families in new ways, including those who do not volunteer at school. 
� Awareness of parents' talents and interests in school and children. 
� Greater individual attention to students, with help from volunteers. 
 

Notes 
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Learning At Home 
Provide information and ideas to families about how to help students at home with homework and other 

curriculum-related activities, decisions, and planning.  
 
Sample Practices  
• Information for families on skills required for students in all subjects at each grade.  
• Information on homework policies and how to monitor and discuss schoolwork at home.  
• Information on how to assist students to improve skills in various class and school assessments.  
• Regular schedule of homework that requires students to discuss and interact with families on what they 
are learning in class.  
• Calendars with activities for parents and students at home.  
• Family math, science, and reading activities at school.  
• Summer learning packets or activities.  
• Family participation in setting student goals each year and in planning for college or work.  
 
Challenges  
• Design and organize a regular schedule of interactive homework (e.g., weekly or bimonthly) that gives 
students responsibility for discussing important things they are learning and helps families stay aware of 
the content of their children's classwork.  
• Coordinate family linked homework activities, if students have several teachers.  
• Involve families and their children in all-important curriculum-related decisions.  
 

Redefinitions  
"Homework" means not only work done alone, but also interactive activities shared with others at home 

or in the community, linking schoolwork to real life. 
"Help" at home to mean encouraging, listening, reacting, praising, guiding, monitoring, and discussing -- 

not "teaching" school subjects. 
 
How does this help us? 
Results for Students 
� Gains in skills, abilities, and test scores linked to homework and classwork. 
� Homework completion. 
� Positive attitude toward schoolwork. 
� View of parents as more similar to teacher and of home as more similar to school. 
� Self-concept of ability as learner. 
Results for Parents 
� Know how to support, encourage, and help student at home each year. 
� Discussions of school, classwork, and homework. 
� Understanding of instructional program each year and of what child is learning in each subject. 
� Appreciation of teaching skills. 
� Awareness of child as a learner. 
Results for Teachers 
� Better design of homework assignments. 
� Respect for family time. 
� Recognition of equal helpfulness of single-parent, dual-income, and less formally educated families in 
motivating and reinforcing student learning. 
� Satisfaction with family involvement and support. 
 
Notes 
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Decision Making 
Include parents in school decisions, developing parent leaders and representatives.  

 
Sample Practices  
• Active PTA/PTO or other parent organizations, advisory councils, or committees (e.g., curriculum, 
safety, personnel) for parent leadership and participation.  
• Independent advocacy groups to lobby and work for school reform and improvements.  
• District-level councils and committees for family and community involvement.  
• Information on school or local elections for school representatives.  
• Networks to link all families with parent representatives.  
 
Challenges  
• Include parent leaders from all racial, ethnic, socioeconomic, and other groups in the school.  
• Offer training to enable leaders to serve as representatives of other families, with input from and return 
of information to all parents.  
• Include students (along with parents) in decision-making groups.  
 

Redefinitions  
"Decision making" means a process of partnership, of shared views and actions toward shared goals, not 

just a power struggle between conflicting ideas. 
Parent "leader" means a real representative, with opportunities and support to hear from and communicate 

with other families.  
 
How does this help us? 
Results for Students 
� Awareness of representation of families in school decisions. 
� Understanding that student rights are protected. 
� Specific benefits linked to policies enacted by parent organizations and experienced by students. 
Results for Parents 
� Input into policies that affect child's education. 
� Feeling of ownership of school. 
� Awareness of parents' voices in school decisions. 
� Shared experiences and connections with other families. 
� Awareness of school, district, and state policies. 
Results for Teachers 
� Awareness of parent perspectives as a factor in policy development and decisions. 
� View of equal status of family representatives on committees and in leadership roles. 
 
Notes 
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Collaborating With Community   
Identify and integrate resources and services from the community to strengthen school programs, family 

practices, and student learning and development.  
 
Sample Practices  
• Information for students and families on community health, cultural, recreational, social support, and 
other programs or services  
• Information on community activities that link to learning skills and talents, including summer programs 
for students.  
• Service integration through partnerships involving school; civic, counseling, cultural, health, recreation, 
and other agencies and organizations; and businesses.  
• Service to the community by students, families, and schools (e.g., recycling, art, music, drama, and other 
activities for seniors or others).  
• Participation of alumni in school programs for students.  
 
Challenges  
• Solve turf problems of responsibilities, funds, staff, and locations for collaborative activities.  
• Inform families of community programs for students, such as mentoring, tutoring, business 
partnerships.  
• Assure equity of opportunities for students and families to participate in community programs or to 
obtain services.  
• Match community contributions with school goals, integrate child and family services with education. 
 

Redefinitions  
"Community" means not only the neighborhoods where students' homes and schools are located but also 

any neighborhoods that influence their learning and development.  
"Community" is rated not only by low or high social or economic qualities, but by strengths and talents to 

support students, families, and schools.  
"Community" means all who are interested in and affected by the quality of education, not just those with 

children in schools.  
 
How does this help us? 
Results for Students 
� Increased skills and talents through enriched curricular and extracurricular experiences. 
� Awareness of careers and of options for future education and work. 
� Specific benefits linked to programs, services, resources, and opportunities that connect students with 
community. 
Results for Parents 
� Knowledge and use of local resources by family and child to increase skills and talents or to obtain 
needed services 
� Interactions with other families in community activities. 
� Awareness of school's role in the community and of community's contributions to the school. 
Results for Teachers 
� Awareness of community resources to enrich curriculum and instruction. 
� Openness to and skill in using mentors, business partners, community volunteers, and others to assist 
students and augment teaching practices. 
� Knowledgeable, helpful referrals of children and families to needed services. 
 
Notes 
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Appendix D: 

Google Form – Exit Ticket 

1. List ONE barrier that you (or your school) must remove 
to involve all families? 

2. List ONE type of parental involvement?  What related 
activities are conducted in your school?  Do you think it 
is successful?  What improvements can be made? 

3. Are you interested in becoming a volunteer for the 
Action Team for Partnership? 
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Appendix E: 

Google Form – Teacher Questionnaire 

Our school Rating 

 Never Rarely Sometimes Often Frequently 

Provide workshops or information for 
parents on child/adolescent development 

1 2 3 4 5 

Provide information and full access to all 
families through various mediums 

1 2 3 4 5 

Inquire about families’ goals, strengths, and 
talents regarding their children 

1 2 3 4 5 

Produce information about children that is 
clear, usable, and linked to success in school 

1 2 3 4 5 

Engage in home visit program or meetings 
to help families learn about school and 
school learn about families 

1 2 3 4 5 

Provide age appropriation information on 
developing home conditions and 
environments to support learning 

1 2 3 4 5 

Provide culturally responsive teaching and 
learning that represents students 

1 2 3 4 5 

Provides memos, notices, and other print 
and non-print communication that is clear 
and readable frequently 

1 2 3 4 5 

 Never Rarely Sometimes Often Frequently 

Provide communications with parents in 
home language 

1 2 3 4 5 

Provide two-way home to school and school 
to home communication 

1 2 3 4 5 

Conduct a formal conference with every 
parent once a year 

1 2 3 4 5 

Conduct annual survey for families to share 
information, concerns about student needs, 
and reaction to school programs 

1 2 3 4 5 

Provides an orientation for new parents 1 2 3 4 5 

Provide clear information about the 
curriculum, state tests, school and student 
results and report cards 

1 2 3 4 5 

Contact families of students with academic 
or behavior problems 

1 2 3 4 5 

Participate in teacher, staff, administrator 
training on the value of family involvement 

1 2 3 4 5 
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and ways to build positive ties between 
school and home 
Implement policies that encourage teachers 
to communicate frequently with parents 
about curriculum, expectations for 
homework and how parents can help 

1 2 3 4 5 

Produce a school newsletter with 
information about school, special events, 
organizations, meetings, and parenting tips 

1 2 3 4 5 

Create volunteering opportunities with 
flexible schedule for parents to participate 

1 2 3 4 5 

Identify interests, talents, and availability of 
parent volunteers  

1 2 3 4 5 

Provide parent or family room volunteers 
and family members a place to meet work 
and access resources about parenting, 
tutoring and other topics 

1 2 3 4 5 

Reduce barriers to parent participation by 
providing transportation, childcare and 
addressing the needs of English language 
learners 

1 2 3 4 5 

Train volunteers to use time productively 1 2 3 4 5 

Encourage families and the community to be 
involved in the school in various ways 

1 2 3 4 5 

Provide information to families about how 
to monitor and discuss schoolwork at home 

1 2 3 4 5 

Provide information to families on required 
skills in major subjects 

1 2 3 4 5 

 Never Rarely Sometimes Often Frequently 

Assist families in helping students set 
academic goals and select courses and 
programs 

1 2 3 4 5 

Provide information to families on how to 
maintain skills to assist and improve 
academically 

1 2 3 4 5 

Ask parents to focus on reading, listen to 
children rea, read aloud with their child 

1 2 3 4 5 

Has an active PTA/PTO or other parent 
organization 

1 2 3 4 5 

Includes parent representatives on school 
council, improvement team or other 
committees 

1 2 3 4 5 

Involve parents in school planning and 
decision making 

1 2 3 4 5 

Guide parent representative to contact 
parent who are less involved for their ideas 

1 2 3 4 5 
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Provide a resource directory for parents and 
students on community agencies, services 
and programs 

1 2 3 4 5 

Involve families in locating and using 
community resources 

1 2 3 4 5 

Work with local community organizations, 
businesses and programs to enhance student 
skills and learning 

1 2 3 4 5 

Offer after school programs for students 
with support from community u\businesses, 
agencies and volunteers 

1 2 3 4 5 
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Appendix F: 

Student Population Discussion Tool 

1. How many or what percentage of students in the school have a home language other than 
English?  

2. What languages are spoken in their homes?  
3. What places of origin are represented?  
4. Are students from urban or rural backgrounds?  
5. What community organizations represent various groups?  
6. What educational backgrounds are represented? (Continuous or interrupted prior schooling, 

no prior schooling, schooling in home country, rural or urban schooling, preschool, 
kindergarten?)  

7. Are some students literate in another language?  
8. Are ELs the subject of many disciplinary referrals or actions in your school?  
9. How many or what percentage of students in the school are actually classified as EL?  

• How many students currently receive language services?  
• How are these students distributed across grade levels?  
• What are their levels of English proficiency?  
• What language services do ELs currently receive?  
• In what types of classrooms do they receive literacy and content instruction?  
• What are these ELs’ academic strengths and weaknesses? (What is the evidence?)  

10. How many students (for whom English is a second language) have met exiting criteria and 
are now classified as “English proficient”?  

• How are these students distributed across grade levels?  
• What services, such as monitoring or transitional support, do exited ELs currently 

receive?  
• How do they perform in mainstream classes? (What is the evidence?)  
• What are their academic strengths and weaknesses? (What is the evidence?)  

Source: Vialpando, J., Yedlin, J., Linse, C., Harrington, M., & Cannon, G. (2005). Educating English language learners: 
Implementing instructional practices. Washington, DC: National Council of La Raza. Retrieved from 
http://www.brown.edu/academics/education-alliance/sites/brown.edu.academics. education-
alliance/files/publications/edells_impinstprct.pdf  
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Appendix G: 

Sample Parent Survey 

The Ohio Department of Education with Dr. Barbara Boone 

Family-School Partnerships Survey 
 
As a parent or caregiver, your involvement in your child’s learning and school is valuable and important. 
This survey asks for your opinions about what your child’s school does to help you be involved in your 
child’s education. 
  
Your individual responses, which will help your child's school improve connections with parents and 
families, will remain confidential. Results will only be reported as part of a group.  
 

The survey usually takes no more than 10 minutes to complete.  If you have more than one child in the 
school district/building, please complete a different survey for each child 
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Family engagement surveys. Family School Community Partnerships Support. (2009). Retrieved July 25, 

2022, from https://u.osu.edu/familyschoolpartnerships/surveyingfamilies/  
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Appendix H: 

One Year Action Plan 
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Appendix I: 

One Year Goals 
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Appendix J: 

September Action Team for Partnership Committee Agenda 

       
School Action Team 

        
September Agenda 

 
 

 
Members: 
Principal: Dr. Steven Shuchat 
 
Teachers and Staff: Catherine Porco, Nicholas Parlapiano, Graceann Smith, Deanne Archibald, 
Donna Kramer 
 
Parents:  Alicia García, Jen Klein, Ronald Colíndale 
 
Students: Harry Potter, Hermione Granger 
 
Community members: Rachel Etkin (PTA), Frank Castella (Chamber of Commerce) 
 
Meeting Date: September 28, 2022    Meeting Time: 2:30 – 3:30 PM 
 

TOPIC AGENDA 
Welcome and Introductions Introduction 

Ask for contact information via sign-in sheet 
Establish dates for monthly meetings 
Discuss additional recruitment efforts (if needed) 

Back to School Night Prepare plans & activities 
Effectiveness of previous event 
Translator services 
Team Roles 

Create Parent Questionnaire Review sample  
Draft new  
Discuss goals  
Communication, dissemination, collection 

Next Meeting October 26 Fill ATP roles, Review Teacher & Parent questionnaire 
results, Announce ATP basics training opportunities 
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Appendix K: 

October Action Team for Partnership Committee Agenda 

School Action Team   

October Agenda 
 

 
 

Members: 
Principal: Dr. Steven Shuchat 
 
Teachers and Staff: Catherine Porco, Nicholas Parlapiano, Graceann Smith, Deanne Archibald, 
Donna Kramer 
 
Parents:  Alicia García, Jen Klein, Ronald Colíndale 
 
Students: Harry Potter, Hermione Granger 
 
Community members: Rachel Etkin (PTA), Frank Castella (Chamber of Commerce) 
 
Meeting Date: October 26, 2022    Meeting Time: 2:30 – 3:30 PM 
Future Meetings: November 16, December 14, January 25, February 22, March 29, April 26, 
May 21, June 28 

TOPIC AGENDA 
Welcome and Introductions -Introduction 

-Vote for chair & establish team roles 
 

Back to School Night -Review Effectiveness of event and activities 
-Changes for next year 

Review Parent Questionnaire - Review results from questionnaire 
- Use Student Population Discussion Tool to create a 
model to address student needs 

Review Teacher Questionnaire -Review results from questionnaire 
Create a Theme Document Teams will divide into equal groups one for each of the six 

types of Epstein’s framework 
Groups will review parent and teacher questionnaires and 
fill in the Theme document with information to contribute 
to the future action plan. 

Review ATP Forms Instruct team on how to fill out form and answer questions 
about forms, roles and future plans 

Announce ATP basics training 
opportunities 

Preview NNPS website 
Review membership benefits 
Announce training opportunities 
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Appendix L: 

November Action Team for Partnership Committee Agenda 

       
School Action Team 

        
November Agenda 

 
 

 
Members: 
Principal: Dr. Steven Shuchat 
 
Teachers and Staff: Catherine Porco, Nicholas Parlapiano, Graceann Smith, Deanne Archibald, 
Donna Kramer 
 
Parents:  Alicia García, Jen Klein, Ronald Colíndale 
 
Students: Harry Potter, Hermoine Granger 
 
Community members: Rachel Etkin (PTA), Frank Castella (Chamber of Commerce) 
 
Meeting Date: November 16, 2022    Meeting Time: 2:30 – 3:30 PM 
Future Meetings: December 14, January 25, February 22, March 29, April 26, May 21, June 28 
 

TOPIC AGENDA 
Parenting Presentation Review type one: Parenting  

-what is parenting 
-sample practices 
-challenges 
-redefinitions 
-expected results 

Review theme 
document/questionnaires 

Write two challenges of parents and families 
Discuss questions below & divide into two groups 
-How to provide information to families who cannot come 
to meetings and workshops at school 
- How to gather information from families to help the 
school understand the students and their families 

Create parent workshop 
-group one 

-Identify basic needs of parents: nutrition, health, safety, 
protection, parenting skills, hoe conditions, or discipline 
-Identify two topics parents want to know more about 
-Identify two topics teachers believe parents need to know 
more about 
-share with entire group and choose one workshop 
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-Plan workshop 
Organize family activity 
-group two 

-Identify an activity where families can come together to 
exchange information with each other and educators at 
school 
-Identify two topics families want to know to improve 
understanding of family background, culture and goals for 
children 
-Identify two topics teachers want to know to improve 
understanding of family background, culture and goals for 
children 
-share with entire group and choose one activity 
-Plan activity 
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 Appendix M: 

December Action Team for Partnership Committee Agenda 

 
School Action Team 

        
December Agenda 

 
 

 
Members: 
Principal: Dr. Steven Shuchat 
 
Teachers and Staff: Catherine Porco, Nicholas Parlapiano, Graceann Smith, Deanne Archibald, 
Donna Kramer 
 
Parents:  Alicia García, Jen Klein, Ronald Colíndale 
 
Students: Harry Potter, Hermione Granger 
 
Community members: Rachel Etkin (PTA), Frank Castella (Chamber of Commerce) 
 
Meeting Date: December 14, 2022    Meeting Time: 2:30 – 3:30 PM 
Future Meetings: January 25, February 22, March 29, April 26, May 21, June 28 
 

TOPIC AGENDA 
Communicating Presentation Review type two: Communicating  

-what is parenting 
-sample practices 
-challenges 
-redefinitions 
-expected results 

Review school communication -Home – to – school 
-School – to – home 
-Basic school responsibilities 
-Translation services for non-English speakers 
-Activities to help educators establish two-way -
communication 
-What do families need to know 
-What do students need to know 
- What can families/students contribute to curriculum, 
school subjects, tests, assessments, homework, report 
cards, standards, newsletters, home communication, and 
newcomer welcome 
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- Group will write down answers and have discussion 
Create computerized 
communication calendar 

-use group discussion information to outline 
communication schedule on different topics, groups, and 
ways to exchange information 
-Discuss goals, communication, dissemination, collection 
-Create a plan for the exchange of information 
-Discuss activities used to communicate 
-Discuss modes and accessibility of information 
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Appendix N: 

January Action Team for Partnership Committee Agenda 

  
School Action Team 

        
January Agenda 

 
 

 
Members: 
Principal: Dr. Steven Shuchat 
 
Teachers and Staff: Catherine Porco, Nicholas Parlapiano, Graceann Smith, Deanne Archibald, 
Donna Kramer 
 
Parents:  Alicia García, Jen Klein, Ronald Colíndale 
 
Students: Harry Potter, Hermoine Granger 
 
Community members: Rachel Etkin (PTA), Frank Castella (Chamber of Commerce) 
 
Meeting Date: January 25, 2023    Meeting Time: 2:30 – 3:30 PM 
Future Meetings: February 22, March 29, April 26, May 21, June 28 
 

TOPIC AGENDA 
Learning at home Presentation Review type four: Learning at home 

-what is parenting 
-sample practices 
-challenges 
-redefinitions 
-expected results 

Create homework poll 
-group one 

-create poll for teachers 
-Include homework policies, procedures, purpose of 
homework, design, percentage of assignments completion, 
how teacher's follow-up with homework 

Organize Goal activity 
-group two 

-Create a goal setting activity for students 
-Include: goals setting strategies, share goals with families, 
progress tracking, list of goals to choose from, family 
interview, and reflection with partner in class. 
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Appendix O: 

February Action Team for Partnership Committee Agenda 

  
School Action Team 

        
February Agenda 

 
 

 
Members: 
Principal: Dr. Steven Shuchat 
 
Teachers and Staff: Catherine Porco, Nicholas Parlapiano, Graceann Smith, Deanne Archibald, 
Donna Kramer 
 
Parents:  Alicia García, Jen Klein, Ronald Colíndale 
 
Students: Harry Potter, Hermione Granger 
 
Community members: Rachel Etkin (PTA), Frank Castella (Chamber of Commerce) 
 
Meeting Date: February 22, 2023    Meeting Time: 2:30 – 3:30 PM 
Future Meetings: March 29, April 26, May 21, June 28 
 

TOPIC AGENDA 
Homework poll results -Discuss homework poll results 

-Create a report based on results to present at the school 
building conference day 

Review Sample One-Year 
Action Plan from NNPS website 

-Check information that has been filled-into partnership 
action plan.   
-Review activities and evaluate if there need to be changes 
or additions to the new plan 

Group Time-out Review work by the committee 
-Why does our group exit? (goals) 
-What does our group want? (objectives) 
-What can our group do to make it happen? (resources) 
-How do we do it? (strategies) 
-Exactly how do we do it? (Task analysis) 
-Who will do it? (responsibilities) 
-Where will we do it? (Timeline 
Are we (am I) doing it? (Monitoring 
-How did we (I) feel about it? (self-assessment) 
-Did we really do it? (evaluation) 
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-So now what? (conclusion) 
*Each group member will review the New Action plan and 
evaluate it using the questions above. 
*Papers will be collected, and a list of similarities and 
differences will be made. 
* Group will reach a consensus and revisit areas of concern 
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 Appendix P: 

March Action Team for Partnership Committee Agenda 

   
School Action Team 

        
March Agenda 

 
 

 
Members: 
Principal: Dr. Steven Shuchat 
 
Teachers and Staff: Catherine Porco, Nicholas Parlapiano, Graceann Smith, Deanne Archibald, 
Donna Kramer 
 
Parents:  Alicia García, Jen Klein, Ronald Colíndale 
 
Students: Harry Potter, Hermione Granger 
 
Community members: Rachel Etkin (PTA), Frank Castella (Chamber of Commerce) 
 
Meeting Date: March 29, 2023    Meeting Time: 2:30 – 3:30 PM 
Future Meetings: April 26, May 21, June 28 
 

TOPIC AGENDA 
Volunteering Presentation Review type three: Volunteering 

-what is parenting 
-sample practices 
-challenges 
-redefinitions 
-expected results 

Explore volunteer programs -Team will separate into groups of three 
-Groups will examine success stories from the NNPS 
website  
-Each group will identify two positive features and two 
weaknesses or limitations 
Groups will reconvene to discuss findings 
-Team will develop a wish list and talent pools needed to 
match school needs.   
-Groups will discuss programs to implement next year, 
how to recruit, train, maintain and assign volunteers. 

Create Parent Questionnaire Review sample  
Draft new  
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Discuss goals  
Communication, dissemination, collection 

Next Meeting April 26 Discuss questionnaire to poll information from district 
administrator, school principal, and members from policy 
related committees to find out information about parental 
decision making in the district 
-send out questionnaire 
-Invite members to the next meeting 
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 Appendix Q: 

April Action Team for Partnership Committee Agenda 

   
School Action Team 

        
April Agenda 

 
 

 
Members: 
Principal: Dr. Steven Shuchat 
 
Teachers and Staff: Catherine Porco, Nicholas Parlapiano, Graceann Smith, Deanne Archibald, 
Donna Kramer 
 
Parents:  Alicia García, Jen Klein, Ronald Colíndale 
 
Students: Harry Potter, Hermione Granger 
 
Community members: Rachel Etkin (PTA), Frank Castella (Chamber of Commerce) 
 
Meeting Date: April 26, 2023 
Meeting Time: 2:30 – 3:30 PM 
Future Meetings: May 21, June 28 
 

TOPIC AGENDA 
Welcome and Introductions -Welcome to our discussion about parental participation in 

school decision making 
-Introduction 

Decision making Presentation Review type five: Decision Making 
-what is parenting 
-sample practices 
-challenges 
-redefinitions 
-expected results 

Support or Arguments -Each person will be given a blank piece of paper 
-Identify two arguments that support ‘yes’ parent 
representation 
-Identify two arguments to support ‘no’ for parent 
representation 

Discussion questionnaire and 
arguments 

-discuss information about parent participation 
-identify ideas about how families should be involved 
-identify ideas about how families could be involved 
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-identify areas of leadership training needed to prepare 
parent leaders, committee members, previous success 
stories, or problems with family involvement 

Make a list of committees and 
number of parents 

-Evaluate equal representations to represent diversity 
-discuss What or who the success stories are on the 
committees and why they are successful? 
-What or who are the areas for concern or problems? 
-What contributions do parents make to these groups? 
-What leadership training is provided to parents and others 
on the committees? 

Write a policy statement  -Write a policy statement that would work for the school 
district 

Next meeting on May 21 Invite organizations like the PTA/PTO, business partners, 
industries, organizations, faith communities, agencies, and 
other groups to speak about partnerships and types of 
involvements they can provide to schools and families 
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Appendix R: 

May Action Team for Partnership Committee Agenda 

    
School Action Team 

        
May Agenda 

 
 

 
Members: 
Principal: Dr. Steven Shuchat 
 
Teachers and Staff: Catherine Porco, Nicholas Parlapiano, Graceann Smith, Deanne Archibald, 
Donna Kramer 
 
Parents:  Alicia García, Jen Klein, Ronald Colíndale 
 
Students: Harry Potter, Hermione Granger 
 
Community members: Rachel Etkin (PTA), Frank Castella (Chamber of Commerce) 
 
Meeting Date: May 21, 2023     Meeting Time: 2:30 – 3:30 PM 
Future Meetings: May 21, June 28 
 

TOPIC AGENDA 
Welcome and Introductions -Welcome organizations like the PTA/PTO, business 

partners, industries, organizations, faith communities, 
agencies, and other groups to meeting  

Collaborating with the 
community Presentation 

Review type six: Collaborating with the community 
-what is parenting 
-sample practices 
-challenges 
-redefinitions 
-expected results 

Questionnaire Divide a blank page in half 
-Answer questions about school community on one side 
other communities on the other side 
-Where are the boundaries of your community? 
-How do students, teachers, and families know the 
geographic boundaries of their community? 
-Who lives in your community? 
-Look at report about demographics 



PARENTS AS WHO’S RESOURCE? 101 

-What are the social and economic conditions in your 
community? 
-Strengths and needs? 
-How can organizations, groups, programs, or special 
resources in your community help schools, students and 
families? 

Discussion -How can the community help support families and schools 
-What fund raising is available? 
-How can you help with plans and activities for next year? 

Final Meeting June 28 Write goals and review Action Plan for next year 
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 Appendix S: 

June Action Team for Partnership Committee Agenda 

  
School Action Team 

        
June Agenda 

 
 

 
Members: 
Principal: Dr. Steven Shuchat 
 
Teachers and Staff: Catherine Porco, Nicholas Parlapiano, Graceann Smith, Deanne Archibald, 
Donna Kramer 
 
Parents:  Alicia García, Jen Klein, Ronald Colíndale 
 
Students: Harry Potter, Hermione Granger 
 
Community members: Rachel Etkin (PTA), Frank Castella (Chamber of Commerce) 
 
Meeting Date: June 28, 2023      ] Meeting Time: 2:30 – 3:30 PM 
 

TOPIC AGENDA 
Review of Action Plan Review work by the committee 

-Why does our group exit? (goals) 
-What does our group want? (objectives) 
-What can our group do to make it happen? (resources) 
-How do we do it? (strategies) 
-Exactly how do we do it? (Task analysis) 
-Who will do it? (responsibilities) 
-Where will we do it? (timeline) 
Are we (am I) doing it? (Monitoring 
-How did we (I) feel about it? (self-assessment) 
-Did we really do it? (evaluation) 
-So now what? (conclusion) 

Write Goals -Review two academic goals, one non-academic goal, and 
one partnership strengthening goal 

 
 
 
 


