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Abstract

The importance of family involvement is well documented, yet, many schools find it challenging

to maintain a high level of parental involvement (PI) from English language learner (ELL)

families. This capstone project aims to support teachers, administrators and other school

personnel in any school district that is looking to better support their ELL families and ultimately

increase the parental involvement of ELL families. ELL students are a subgroup of students

whose first language is not English and they are learning both academic content simultaneously

to the English language. In many cases, the parents of ELL students are also learning English

themselves. ELL families face many barriers that prevent them from actively participating in

their child's schooling due to parent and family factors, child factors, parent teacher factors,

societal factors and school-based and teacher factors. This has academic consequences on ELL

students as well as segregates ELL families from their school community. Solving this problem

requires a multidimensional approach as all barriers are interlaced. Solutions to increase the PI of

ELL families include creating an ELL Family and Teacher Partnership Committee, using a Dual

Model PI checklist, starting bi-yearly in-house professional development meetings, creating an

Annual Welcome Night for ELL students and families, and planning community fairs and parent

classes. Several conclusions were made with the utilization of these tools such as implementing a

dual-model approach, supporting and training teachers, and creating an overall welcoming and

warm environment for ELL families all with the goal to increase the PI of ELL families.

Recommendations were given when using each of these tools through the delivery of a

professional development.

Keywords: English language learner, parental involvement, parental involvement barriers,

traditional parental involvement, non-traditional parental involvement, dual-model approach
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Chapter 1: Introduction

Ms.Penny is an elementary school general education teacher and has been at her district

for many years. However, over the last few years, there has been a sharp rise in the attendance

and population of English learners in her school. Ms.Penny has never had much experience with

English learners prior to this trend, and this school year she currently has six English learners in

her room. Ms.Penny tries her hardest to help and welcome these students, however she struggles

to connect with them and their families. With Open House coming up, Ms.Penny tries to use this

event as an opportunity to build a connection with her English learning families- she knows

families are one of the greatest supports in helping students succeed. Ms.Penny does all that she

can to try and have her English learning families attend; she sends home additional notes and

emails, if possible. On the night of Open House, Ms.Penny is happy to meet many of her new

families, yet is saddened to realize that her English learning families were all absent. The

following day, she tried her best to communicate with her English learning students that she

missed them and wondered where they were. In broken English, they explained their parents had

no transportation, had work, or felt uncomfortable due to the language barrier. Ms. Penny felt

defeated, was she ever going to find a way to involve these new families in her classroom

community?

Every school year, teachers prepare for events such as “Open House”, just like Ms.Penny.

However, the disparity between the involvement of families has become increasingly prominent.

There is an expected level of participation in schooling that Native English speaking families are

able to meet while English Language Learner (ELL) families are not; there continues to be a

‘lack’ and ‘absence’ of participation from parents of ELL students. Despite this understanding,
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the task of how to respectfully and equitably increase the involvement of diverse families is

foreign and a challenge to many teachers, educators and administrators.

The number of ELL students and diverse families in American schools is the fastest

growing population of students out of any other and it continues to rise (Arias &

Morillo-Campbell, 2008; Chen et al., 2008; Niehaus & Adelson, 2014; Shim, 2013). ELL

students are defined as those whose first language is not English, including both students who are

just beginning to learn English and those who have already developed some level of proficiency

in their reading, writing, speaking and listening domains (Arias & Morillo-Campbell, 2008). In

other words, ELLs are students who demonstrate differing levels of English language fluency

proficiency in all four domains (Wassell et al., 2017). The population of ELLs has increased in

all fifty states over the last twenty years and it is predicted that by 2025 nearly one in every four

public school students will be classified as an ELL (Arias & Morillo-Campbell, 2008; Shim,

2013). Interestingly, there is also a similar trend in the growth of adult ELL population to that

seen in K-12 populations, showing an increase of 52%, from 14 million to 21.3 million adults,

between 1990 and 2000 (Arias & Morillo-Campbell, 2008). It can be anticipated that these

individuals will one day be the parents of the growing population of ELLs seen in public school

classrooms, contributing to the continuing increasing trend we still see today. However, while

there is a growth in ELL student population nationwide, there is also a growth in the

achievement gap of ELLs when compared to their native English speaking peers, with ELLs

lagging significantly behind their peers (Arias & Morillo-Campbell, 2008; Chen et al., 2008;

Niehaus & Adelson, 2014; Shim, 2013). Many states have reported that dropout rates for ELLs

are significantly higher than dropout rates for non-ELL students and in some rural states, dropout

rates have increased and graduation decreased in a five year study due to the educational and
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social challenges that ELLs faced in their lives (Department of Education, n.d.; Niehaus &

Adelson, 2014; Shim, 2013). These are challenges many schools and educators are trying to

better understand and resolve.

Research in the field of education is continually trying to improve student learning and

teaching practices, and it has been observed repeatedly that parental involvement is an important

component of student success. Parental involvement (PI) can be broadly defined as parents’ work

and participation with schools, teachers and their children to benefit their children’s educational

outcomes and continued success (Anicama et al., 2018) as well as the willingness of families to

participate in their child's education (Shim, 2013). PI has been associated with students’ higher

school engagement and academic achievement, improved attendance, a more positive attitude

towards school and their work, reduced dropout rates and increased graduation rates regardless

of socioeconomic status or ethnic background (Anicama et al., 2018; Chen et al., 2008;

Desforges& Abouchaar, 2003; Hornby & Lafaele, 2011; Shim, 2013; Wassell et al., 2017).

Researchers hypothesize that parents’ school-based involvement also can enhance children’s

academic motivation and in turn further improving academic achievement (Anicama et al.,

2018). Academic achievement improvement has been observed as increased grade point average,

teacher ratings of academic progress and performance on standardized tests (Anicama et al.,

2018). Students become motivated when they observe their parents take an active interest in

school because parent involvement communicates to students how important they are to their

parents (Shim, 2013). It has even been noticed that PI impacts the time and effort students spend

on homework (Shim, 2013). Another interesting finding is how high levels of PI were linked

with fewer social and emotional problems among ELL students caused by stresses such as

immigration, family separations, poverty, discrimination, and cultural conflicts between home
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and school (Hornby & Lafaele, 2011; Niehaus & Adelson, 2014). ELL students who reported

fewer social-emotional difficulties had significantly higher levels of academic achievement

(Niehaus & Adelson, 2014). Furthermore, PI has also been found to be advantageous for all ages

ranging from K through 12th grade (Desforges & Abouchaar, 2003; Hornby & Lafaele, 2011).

For older students specifically, PI has been measured by seeing increases in students' educational

aspirations and decision to attend college rather than measured achievement (Desforges&

Abouchaar, 2003; Shim, 2013). Other benefits of high PI include improved parent-teacher

relationships, positive teacher morale and school climate, and increased parental confidence,

satisfaction and interest in their own education which in turn benefits their child's academic

attitude (Hornby & Lafaele, 2011). Overall, the importance and impact of high PI are clear and a

positive correlation between the ELL parental involvement and ELL student learning has been

strongly established (Shim, 2013).

Despite what is known about the benefits of PI, many teachers and school districts find

challenges in obtaining high levels of PI from the parents and families of ELLs (Anicama et al.,

2018; Arias & Morillo-Campbell, 2008; Chen et al., 2008; Shim, 2013; Wassell et al., 2017).

Due to their race, class, immigrant status, language proficiency in English and level of education,

many ELL parents are considered in research as “marginalized” parents (Arias &

Morillo-Campbell, 2008). “Marginalized” parents are defined as parents who are not involved at

the same rate as many White, middle class parents and often have limited exposure to schools, or

prior negative experiences with school organizations (Arias & Morillo-Campbell, 2008). The

barriers these ELL parents face that prevent them from being involved in their child's schooling

and prevent schools from actively trying to involve these parents in their community emphasize

their marginalized status. There have been various reasons observed that form a barrier between
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ELL families and their PI at school. Some barriers include their inability or limited ability to

speak English, the language barrier when translators are not available, unfamiliarity with the

school system, and differences in cultural norms and cultural capital (Arias & Morillo-Campbell,

2008; Chen et al., 2008). Other barriers include conflicting work schedules, limited

transportation, schools with lack of or minimal support for PI, limited time that teachers possess,

intimidation of or a lack of trust in the school, lack of formal education and economic struggles (

Desforges & Abouchaar, 2003; Shim, 2013; Chen et al., 2008; Wassell et al., 2017). There is also

a barrier for teachers in that many classroom teachers feel underprepared to work with ELL

students and their families. Many classroom teachers have had very limited to no training to

work with ELLs, and thus, do not know how to help these students or improve PI from their

families (Chen et al., 2008; Wassell et al., 2017). In one study done looking at 5,000 teachers in

California, 43% of teachers with 50% or more ELLs in their class received only one in-service

training that focused on ELLs within the last five years and 50% of teachers with 25-50% of

their students being ELLs had no professional development at all (Gádara et al., 2005). Lastly,

when it comes to what is known about PI and the actions schools take, there is a “gap” between

the discourse and reality between what is found in research and ways diverse families actually

engage in their childs’ school community (Hornby & Lafaele, 2011). In some cases, it has also

been observed that teachers themselves have a very narrow view of PI and only think of it in

more traditional actions, preventing them from actively supporting or involving the families of

ELLs in their class (Wassell et al., 2017). This can, in part, be due to lack of limited ELL

training. Thus, there are barriers on both ends of the spectrum preventing a nurturing and

supportive school, teacher and PI experience.
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In response to the noticings and understandings stated above, the purpose of this project

is to think about how we can increase ELL and diverse family involvement in any school district

and build a trusting, supportive, and confident relationship between ELLs and their families, and

teachers and the school community in order to improve ELLs academic and personal success and

increase the choices they have in collegiate or career opportunity. In Chapter 2, I will further

discuss the research behind problems preventing PI, constructs that have caused and maintain

this problem, and studies that offer solutions and suggestions for teachers and administrators. We

will also discuss the need for continued research in this area, patterns in research findings and

what remains to be studied. Chapter 3 will use these findings to lead into and support a final

product with the objective to raise awareness of the barriers ELL families face when it comes to

PI, implementing non-traditional forms of PI, increase teacher confidence in working with

diverse families, and find a solution that is fit for their school community.
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Chapter 2: Literature Review

This chapter will review and discuss literature that pertains to increasings parental

involvement of diverse families as well as the barriers that prevent parental involvement of

diverse families. These qualitative and quantitative studies will explore the many components of

parental involvement both on the perspectives of the families as well as the aspect of the schools

and teachers. When exploring these ideas, it is crucial to keep in mind social, family, and the

local culture that may impact parental involvement for both the families and schools in that

specific area (Hornby & Lafaele, 2011). Parental involvement and the factors that influence it in

their school community is a multifaceted affair that involves many components. Only when all

those components are taken into account can effective solutions be achieved. This literature

review will discuss individual parent and family factors, child factors, parent teacher factors, and

societal factors. The theoretical framework that follows will be used as the guiding lens for

approaching solutions to PI barriers.

What is Parental Involvement

As stated in Chapter 1, parental involvement (PI) can be broadly defined as parents’ work

and participation with schools, teachers and their children to benefit their children’s educational

outcomes and continued success (Anicama et al., 2018) as well as the willingness of families to

participate in their child's education (Shim, 2013). It is the role that parents play in their

childrens’ education (Miles & Calluzzo, 2018). Because of the various factors that affect parental

involvement, especially towards diverse families and parents of ELLs, it is argued that PI must

not be defined or measured by generalizations of quantity, but as a “multifaceted endeavor which

may or may not be related to parental demographic characteristics” (Vera et al., 2012, p. 185).

Overall, PI has been conceptualized and viewed as a broad spectrum of behaviors and
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expectations (Anicama et al., 2018; Desforges & Abouchaar, 2003; Shim, 2013). Along with

strong research findings and practice findings about PI in education, there are also policy

initiatives that call for a strong role for PI in schools (Chavkin, 2005). For example, the Every

Student Succeeds Act (2015) dictates that schools must “coordinate and integrate parent and

family engagement strategies under this part [Sec. 1010. Parent and Family Engagement] with

parent and family engagement strategies'' (p. 1440) and has requirements for PI including

notification and participation of parents in their child's education including ELLs. The Every

Student Succeeds Act (2015) further calls for the PI of families of ELLs stating:

Conduct, with the meaningful involvement of parents and family members, an annual

evaluation of the content and effectiveness of the parent and family engagement policy in

improving the academic quality of all schools served under this part, including

identifying- (i) barriers to greater participation by parents in activities authorized by this

section (with particular attention to parents who are economically disadvantaged, are

disabled, have limited English proficiency, have limited literacy, or are of any racial or

ethnic minority background); (ii) the needs of parents and family members to assist with

the learning of their children, including engaging with school personnel and teachers; and

strategies to support successful school and family interactions; (E) use the findings of

such evaluation in subparagraph (D) to design evidence-based strategies for more

effective parental involvement, and to revise, if necessary, the parent and family

engagement policies described in this section. (pp.1868-1869)

However, the parental notification and participation experiences that are put in place and how

they are executed is left to the discretion of the school (Chavkin, 2005).

Types of Parental Involvement
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There is home-based PI which can include actions such as listening to children read,

suprerivison, assistance with homework and maintaining a safe and healthy environment where

they model and instill educational aspirations and values relating to good citizenship (Desforges

& Abouchaar, 2003; Hornby & Lafaele, 2011; Shim, 2013; Wassell et al., 2017). There is also

school-based PI that includes activities that require parents to make actual contact with schools

(Anicama et al., 2018). School-based PI can include activities such as attending school

workshops, parent-teacher meetings, volunteering at school, participating in school events (e.g.

sports), becoming involved in school governance issues and extending communication to the

teacher via email or phone to learn about expectations and ask concerns about their child

(Anicama et al., 2018; Desforges & Abouchaar, 2003; Hornby & Lafaele, 2011; Shim, 2013;

Wassell et al., 2017). Both home-based and school-based PI in partnership have been found to

benefit ELL student academic achievement (Hornby & Lafaele, 2011).

However, it has been found that the types of parental involvement stated above are more

“traditional” in character. These programs often have a very narrow view of PI and define PI

only in terms of the needs of the school or with a deficit-based perception of ELL families (Arias

& Morillo-Campbell, 2008; Szech, 2021). Research on families and PI theorize that engagements

at school often follow a “one-way” model in which the school or teacher directs the family on

how to be involved and limited by the belief that parents need to be the ones to change or give

something to the school (Szech, 2021). In other words, it is argued that many schools have

policies in which parental involvement is seen only as parental support to assist and benefit the

school (e.g. volunteering, donations, etc.) and if parents unable to do so, they are expected to find

ways to change themselves (e.g. work schedule, language, American acculturation, etc.) to allow

for greater participation; PI is not seen as the school providing help or support in return to
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families (e.g. schedule flexibility, resource and community connections, etc.). More specifically,

school-based practices, programs, and policies that are specifically meant to encourage and

support PI for families of ELLs are very limited, if offered at all. Arias and Morillo-Campbell

(2008) go on to argue that ELL families need a dual-model approach that implements both

traditional and non-traditional forms of PI to increase involvement. We need to be “working in

collaboration with parents as opposed to a more paternalistic approach where parents are told

what to do” (Vera et al., 2012, p. 198). The implementation of a dual-model approach as well as

various non-traditional forms of PI will be discussed in detail at the end of this chapter.

The following section will discuss common themes amongst the barriers that prevent

ELL and diverse family PI. These themes will be broken up into four specific areas that

challenge traditional forms of PI including individual parent and family factors, child factors,

parent teacher factors, and societal factors, as expressed by Hornby and Lafaele (2011). While

each of these sections are discussed separately in the sections below, it is crucial to realize they

are all interconnected and thus will all be taken into account in the developed product discussed

in Chapter 3.

Barriers to ELL Parental Involvement

While common for any parent to face challenges in supporting their child in school, these

challenges can be magnified for parents of English language learners. This is due to the unique

barriers that ELL parents come across because of their cultural and linguistic background. This is

also due to unintentional school practices and policies (Panferov, 2010; Yol, 2019). Many

immigrant and diverse parents of ELLs face barriers to participating in their childs schooling due

to lack of English language proficiency, cultural differences, discrimination, limited school and

teacher support, low socioeconomic status, limited access to transportation, and full-time work
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schedule to name a few examples (Yol, 2019). It is known that the academic performance of ELL

students are often far below that of non-ELL students and they are facing a widening

achievement gap in school (Wall & Musetti, 2018). Parental involvement (PI) has been found to

have a positive correlation with higher attendance, increased confidence, more positive attitudes

toward school, decreased dropout rates and increased literacy rates (Parsons & Shim, 2019; Vera

et al., 2012; Yol, 2019). Research has also found PI to build positive communication between

parents and children, allow for quicker adaptation to American education and improve overall

student success (Miles & Calluzzo, 2018; Parsons & Shim, 2019; Vera et al., 2012; Yol, 2019).

The benefit of ELL PI and ELL student learning has been firmly established and well

documented (Panferov, 2012; Wassell et al., 2017). It has also been found in research that PI

benefits not only students but also parents (Yol, 2019). Increased PI in schools has been observed

to help form communities with other parents, teachers, and administrators and form stronger

social support and community ties (Yol, 2019). These connections help alleviate problems

related to the potential psychological effects of being separated from extended family networks,

such as isolation (Yol, 2019). Additionally, parents with strong social support are more likely to

show supportive parenting behaviors even when facing adversity (Yol, 2019). Therefore, it is

important to think about the barriers faced by diverse families and solutions to these barriers as

we strive to improve the PI of diverse families. By breaking down the barriers faced by these

families, teachers, admin and districts across the country will be able to successfully improve the

academic achievement and social emotional well-being of ELL students and their families.

In each subtopic below, barriers to ELL PI will be discussed in detail along with

examples and common findings from the literature. Potential solutions will also be discussed in
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relation to each subtopic as we begin to think about how ELL PI can be increased in any school.

Parent and Family Factors

Parents' beliefs about PI and the role they should play in their child education is one of

the biggest parent and family components that affect the PI of diverse and ELL families (Hornby

& Lafaele, 2011; Vera et al., 2012). It is noted that parents who believe that their role is only to

get their child to school, and that the school is responsible for their education, will not be willing

to be engaged in either school-based or home-based PI (Hornby & Lafaele, 2011). However, this

belief is not because parents do not care about their child's education, as many teachers tend to

believe. In fact, as a group, immigrant parents place great importance on education and often

have greater aspirations for their children’s educational success than do U.S born parents (Vera et

al., 2012). A family's background and culture impact how they view a parents role in their child's

education (Housel, 2020). Hornby and Lafaele (2011) state that an attitude of minimal PI is more

prevalent in some communities and cultures than others and that there is extensive variation

within those beliefs. This contradicts greatly with the mainstream cultural expectation in the

United States which is that parents are highly active advocates for their children within the

school (Vera et al., 2012).Therefore, PI may be a “cultural incongruity” for immigrant and

diverse parents when compared to the active role parents are expected to take in the US (Vera et

al., 2012, p. 186). There are various reasons why parents may believe that they should not take

an active role in their child's schooling. For example, some cultures, such as Chinese culture,

may discourage parental involvement and see it as an “interference” in their child's education;

they hold high regard for teachers and believe teaching and education should be left solely in the

hands of the experts (Anicama et al., 2018; Housel, 2020). For Hispanic parents, many see

teachers as authorities and assume teachers must actively and directly communicate with them if



INCREASING PARENTAL INVOLVEMENT                                                                          16

their child is showing problems related to academics or behavior (Rivera & Li, 2019). For

Hispanic parents, it is the schools responsibility to help their children gain academic knowledge

and minimize negative learning attitudes and behaviors (Rivera & Li, 2019). Other parents may

avoid asking questions about their methods or assessments as they do not want to be seen as

disrespectful and  “talking back” when asking questions (Szech, 2021; Vera et al., 2012). For

example, in a study done by Dudley-Marling (2009), he interviewed 18 African American and

immigrant ELL parents living in two large urban centers about their perceptions of

school-to-home literacy practices. Data from his interviews showed that more than half of the

African American and ELL parents did not want to ask teachers questions for fear of being

perceived as talking back to a person of authority.

In order to bridge that gap caused by parents' beliefs about PI and teacher and school PI

expectations and increase the PI of diverse families, clear communication of PI expectations in

American schools is critical (Parsons and Shim, 2019). According to Desforges and Abouchaar

(2003), the level of PI in children’s education is highly associated with parents’ perception of

parenting roles and engagement in school activities. Thus, we need to make our cultural

expectations clear to prevent miscommunication between teacher and parent as well as prevent

the development of the deficit view that ELL and diverse families lack care or interest in their

child's schooling. Parents knowing the importance of their involvement was observed in a survey

study of 239 ELL parents (Vera et al., 2012). When ELL parents received positive messages

from their school about PI, they were more likely to participate in home-based PI, such as

communicating with their child about the importance of school and their child’s experiences in

school (Vera et al., 2012). Efforts should be made to articulate to parents of ELLs positive

messages about the importance of active PI as it relates to educational success. One further
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suggestion is for schools to host psychoeducational workshops on this topic followed by

continued reinforcement on the topic by teachers and administrators (Vera et al., 2012).

There are also several aspects of parents’ life context that can act as barriers to PI

(Hornby & Lafaele, 2011). One of the biggest is a parent's level of education. Depending on a

parents schooling experience, some parents may feel that they lack the required knowledge base

and skills to support and further their childrens’ education and participate in PI (Anicama et al.,

2018; Hornby & Lafaele, 2011; Housel, 2020). For example, parents who did not complete high

school may be hesitant towards homework help once their student is in secondary school

(Hornby & Lafaele, 2011). Wassel, Hawrylak and Scantlebury (2017) did an ethnographic study

examining seven middle school science teachers' perspectives on PI for their Spanish speaking

ELL students. They obtained their data by conducting interviews, taking field notes and

classroom observations as well as collecting artifacts. Teachers described several barriers to PI

with one being a lack of formal education in the sciences (Wassel et al., 2017). Two teachers

directly communicated this barrier, claiming that family members may not know science content

and might feel either intimidated or embarrassed when confronted with their children’s

homework (Wassel et al., 2017). Another teacher had a similar notice saying that their perception

is that families depend on teachers for their child's learning because they lack academic

knowledge, skills, background, or other academic resources (Wassel et al., 2017). Clear

communication between teacher and parent is an effective solution to easing ELL parents in this

aspect. ELL parents need to know that a “high level of education”, such as a college degree, does

not affect their ability to support their child's learning (Hornby & Lafaele, 2011). Additionally,

schools can perhaps plan ‘homework clubs’ where parents are invited to participate in their
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child's learning as well as hosting at school science, technology, engineering and math (STEM)

nights or weekend clubs (Wassel et al., 2017).

Parents' beliefs and their perceptions of invitations for PI will also affect the level of

engagement. When parents think that PI is not valued by teachers or the school, they are less

likely to get involved (Hornby & Lafaele, 2011). When parents perceive that teachers are not

open to involving parents, especially parents of ELLs and diverse families who may feel like

outsiders, this acts as a major barrier to PI (Hornby & Lafaele, 2011; Rivera & Li, 2019). How

diverse families and parents of ELs respond to requests for engagement also may be different

from their white, middle-class counterparts (Housel, 2020). However, schools’ and teachers’

invitations for parents to participate in children’s learning determine parents' decision to get

involved in both home-based and school-based PI (Rivera & Li, 2019). Therefore, schools need

to create welcoming environments to parents and make it clear that they value PI. Schools that

create these environments develop more effective PI than schools that do not appear inviting to

parents (Hornby & Lafaele, 2011).

Other life contexts that can also affect PI are logistics and family circumstances, such as

being a solo parent, or having younger siblings, full time work commitments that make attending

school difficult and transportation (Vera et al, 2012; Yol, 2019). If the family of an ELL is new to

the country or facing hardships due to low socioeconomic status (SES), parents often work hours

that are inflexible and not always amenable to the schedules of meetings or at school activities

(Rivera & Li, 2019, Yol, 2019) Additionally, parents who may not work may have trouble

participating if they do not have access to transportation in areas where cars are the only way to

get around (Yol, 2019). To overcome these problems, schools need to be more flexible to
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accommodate the needs of these parents, perhaps by offering home visits, providing

transportation, or providing childcare during at school events for younger siblings (Yol, 2019).

Child Factors

Child factors include aspects such as a student's age, learning difficulties and disabilities,

gifts and talents as well as behavior problems (Hornby & Lafaele, 2011). The age of the student

can become a barrier as it is common for the PI of parents to decrease as the child becomes older,

with the lowest level of PI being for students in secondary school (Hornby & Lafaele, 2011). The

level of PI involvement as well as the type of PI implemented changes as their children move

through the school system (Vera et al., 2012). For example, it is common for PI to become more

home-based as a child gets older and moves from elementary to secondary school (Vera et al.,

2012). However, children of all ages benefit from high levels of PI, both school-based and

home-based, in that they have higher attendance, achievement levels and more positive attitudes

toward school (Hornby & Lafaele, 2011; Vera et al., 2012). This need is especially dire at the

secondary level due to the fact that it can be misinterpreted by parents, and sometimes teachers,

that older children do not want parents to be involved in their education, which can act as a

barrier (Hornby & Lafaele, 2011). Therefore, teachers at all grade levels need to make it clear to

parents their expectations of PI both at school and at home as well as the benefits of strong

parental involvement.

Students with learning difficulties, disabilities as well as gifts and talents can also cause

barriers to PI. For students who have learning difficulties or disabilities, parents are generally

more inclined to be active in PI events (Hornby & Lafaele, 2011). However this may not always

be the case since there are many areas for disagreement between schools and parents which can

act as barriers (Hornby & Lafaele, 2011). For children who are gifted, barriers to effective PI can
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evolve when parents consider their child academically gifted and the view is not shared by the

teacher (Hornby & Lafaele, 2011). These differences in opinion can be further strained when

parents of ELLs do not speak English and are unsure of how to help their child or communicate

their reasoning. There are many other factors that go into this specific barrier as ELLs are often

wrongly believed to have learning disabilities due to their limited English proficiency and

teacher lack of knowledge of how to measure the growth of ELLs as well as ELLs being

proportionally underrepresented in ‘gifted’ or ‘advanced’ classes ( Baseggio, 2018; Harris et al.,

2009). In regards to PI for students of ELLs, this specific barrier requires more study and

research.

A more prominent barrier to families of ELLs are behavior problems (Chen et al., 2008

Hornby & Lafaele, 2011; Panferov, 2010). When students begin to develop a habit of showing

poor behavior, parents are more reluctant to go into schools for fear of getting bad news (Hornby

& Lafaele, 2011). There has been a negative correlation between PI and a child's behavior

problems in that the more disruptive the behavior, the less parents are inclined to be involved

with the school (Hornby & Lafaele, 2011). Panferov (2010) conducted an ethnographic study in

which she interviewed two different families. One family was the Omar family that immigrated

from Somalia. Panferov (2010) interviewed Hadiya, a 51 year old mother of five children.

Hadiya struggled to help her children as she spoke Somali and very little English. Two of

Hadiya’s children, Fatima and Abdi, struggled with behavior in school and often missed school

days as a result of suspension. Both were caught fighting with classmates, skipping classes, and

talking back to teachers at various times. Most messages sent home from the school were about

disciplinary actions being taken on Fatima and Abdi. Because Hadiya spoke little English, she

needed to rely on her childrens honest translations if the message even reached her. Additionally,
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Hadiya did not feel inclined to reach out to the school not only because of her lack of English,

but because she feared she would receive only worse news about her children (Panferov, 2010).

Another interesting finding is that parents themselves who may have faced behavior problems in

their past may be less inclined to have an active PI role in their child's school (Wassel et al.,

2017). In their study interviewing seven middle school teachers, one noted the history of their

high school, one of the largest public schools in the city, which has been historically

underperforming with high rates of in-school violence (Wassel et al., 2017). This teacher

believes the lack of PI from some parents is based on their own bad experiences from school.

Hadiya’s school is not the only school where teachers are struggling to improve PI due to

student behavior. In a teacher professional development study done by Chen, Kyle, and McIntyre

(2008), teachers' views and ideas towards PI were collected over the course of the PD through

surveys, journal responses and open dialogue. In the beginning of the study, 67% (12 of 18)

teachers agreed with the statement “Mostly when I contact parents, it’s about problems or

trouble” (Chen et al., 2008, p. 13). If a teacher has an ELL student showing behavior problems,

the teacher needs to work hard to gain that families trust and further emphasize they are partners

in their students' success. One way this can be done is by messaging parents about student

strengths and positive behaviors as well. Messages that were not only reporting negative

behavior, but also communicated positive content, were helpful in establishing an open line of

communication between parents and teachers (Panferov, 2010). This finding correlates with the

findings from Chen, Kyle, and McIntyre (2008) in that after completing the professional

development study, only 25% (3 of 12) of teacher agreed with the statement “Mostly when I

contact parents, it’s about problems or trouble”  (Chen et al., 2008, p. 14). The nine other

teachers disagreed and strongly disagreed with that statement claiming that also making phone
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calls about positive growth and attributes built much stronger connection and participation with

their ELL families (Chen et al., 2008).

Parent Teacher Factors

One of the biggest parent teacher factors that prevents active PI is differing language use

and the language barrier (Chen et al., 2008; Hornby & Lafaele, 2011; Panferov, 2010; Vera et al.,

2012; Yol, 2019). Parents of ELLs often speak little to no English themselves and struggle when

they need to communicate with school personnel who may only speak English (Anicama et al.,

2018; Vera et al., 2012). According to Yol (2019), limited English proficiency prevents most

immigrant parents from communicating confidently and building effective relationships with

teachers, even though most families think positively of American schools and teachers. Housel

(2020) is a Teaching English to Speakers of Other Languages (TESOL) professional who has

worked for over 20 year exclusively with adult immigrant parents who are bi or multilingual

learners and also has over 30 years of experience as a social worker. Housel (2020) deeply

understands the perspectives of these immigrant parents and their communities as well as how

that integrates with their local public school setting due to the fact that his students' children

attend public school. He finds that his students, the parents, feel intimidated to engage with their

children's schools because they feel ill-equipped to engage with school personnel because of

either a lack of English language and or reluctance to ask for interpreters. Shim (2013) observed

similar findings in her qualitative study exploring the dynamics of ELL parent-teacher

interactions. Shim (2013) interviewed six volunteer ELL parent participants. One Chinese father

commented, after telling a story of how a teacher snapped at him when asking about math, that

“Even though my wife and I wanted to say more, we felt intimidated by this teacher because we

don’t speak English very well. In our hearts, however, we know that it does not mean that we are
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not intelligent people” (Shim, 2013, p. 22). Additionally, some parents even feel that teachers

hold a deficit view of them because they do not speak English. One of the most common

misconceptions about linguistically diverse populations is that English is linked to intelligence

(Cummins, 2000 as cited in Shim, 2013). Thus, with this misconception, some teachers may

assume that ELL students and their parents lack the ‘standard’ intelligence of English speaking

individuals (Shim, 2013).  One Chinese ELL mother expressed frustration towards her child's

teacher's judgment towards her and her daughter. The mother stated “They think our limited

English and accents mean our IQs are low, and we cannot think for ourselves. One time a teacher

generalized our values of education based on a single encounter with one other Chinese parent.

Just because how we educate our children does not meet the teachers expectations does not mean

we don’t care about our children” (Shim, 2013, p. 22). Creating strong relationships between

teachers and ELL parents is essential to student learning and therefore it is important for there to

be a linguistic commonground. To help mitigate the language barrier and ease communication

between parents and school personnel, schools can provide services such as interpreters,

translating school letters or using emails to contact parents (Yol, 2019). Another support to this

problem is to provide professional development (PD) opportunities to teachers about immigrant

and ELL student experiences and cultural differences and expectations (Housel, 2020). One

suggestion to further the effect of the PD is to feature ELL parents and their children to speak on

their experiences (Housel, 2020). If parents are nervous about speaking to school staff or have

difficulty attending the PD, they can record themselves and have the video shared at the PD or

uploaded online to be shared and used for more use at other public educational events, such as

parent-teacher organization meetings (Housel, 2020).
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Another parent teacher barrier is differing goals and agendas (Hornby & Lafaele, 2011).

Parent and teacher interactions and roles are frequently shaped by differing expectations and

interests (Hornby & Lafaele, 2011). This is moreso common between ELL parents and teachers

as parents of ELLs may have had their schooling experience in a different county (Vera et al.,

2012). One of the most prominent differences between school and ELL parents is the general

role and purpose of PI. As stated by Hornby and Lafaele (2011), “Governments and schools may,

from the perspective of their goals, see PI as a tool for increasing school accountability to their

communities and for increasing children’s achievements, or as a cost effective resource, and a

method of addressing cultural disadvantages and inequality. However, parents goals’ are more

likely to be focused on improving their childrens’ performance, wishing to influence the ethos or

curriculum within the school, and wanting to increase their understanding of school life” (p. 44).

On a lesser level, there may even be differing agendas when it comes to parent teacher

conferences. Teachers' goals may include: discussing child’s progress, difficulties they are

having, finding out from parents how children are coping with school, identifying ways parents

can help at home and identifying any conflicts with parents (Hornby & Lafaele, 2011). Parents'

goals may be: discussing progress and any difficulties, comparing their progress to that of others,

learning more about the school and methods of teaching used, and questioning teachers about

concerns (Hornby & Lafaele, 2011). In order for ELL parents and teachers to have common

understanding in their role of PI, expectations can be set prior to a meeting going over the goals

of the meeting. The teacher also needs to create a comfortable environment in which parents feel

comfortable asking questions for clarification (Shim, 2013).

Often, teachers may not realize that the PI model at their school has an underlying

one-directional agenda that is largely concerned with only meeting the needs of the school (Arias



INCREASING PARENTAL INVOLVEMENT                                                                          25

& Morillo-Campbell, 2008; Hornby & Lafaele, 2011). Oftentimes PI is set up in a way in which

the role of the parent and PI is to support the school with support, volunteering and funding.

Parson and Shim (2019) conducted a study surveying 408 administrators in 48 Wyoming Public

School Districts through the online platform Survey Monkey. They also conducted face-to-face

interviews with administrators at the Sagebrush School District. One principal, Mr. J, suggested

the importance of have a ‘feedback loop’ where school are not telling families everything, but

also asking families “how can we best serve you, how can we best engage you, how do you get

better involved in our school, what can we do better to help your kid be more successful at

school…we need to do a better job at listening sometimes” (Parson & Shims, 2019, p. 35). From

this study, it becomes clear that schools need to create a two-way communication system in

which parents also express their expectations when it comes to PI. It is inequitable for schools to

have a one-way model in which the role of the parent is only to benefit the school. Parents and

the school system are all part of the same community, and thus, they must benefit each other if

there is to be a functioning and successful system. If parents know they have the support and

assistance of the school for their unique needs, their own involvement in the school will increase

as they will come to see a strong, mutual benefit.

Societal Factors

There are various societal factors that impact ELL PI including historical, political and

economic (Hornby & Lafaele, 2011).

One political barrier is that ELL parents often have minimal, if any, understanding of the

complex bureaucratic rules and regulations that govern public education, especially regarding

services related to English New Language (ENL) or special education services if those services

are authorized (Housel, 2020). In a study done surveying 239 parents of ELLs from four
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Midwestern school districts, it was reported that lack of knowledge about the U.S. educational

system was one of the most highly reported barriers (Vera et al., 2012). Some schools have been

found to hold a deficit view and argue that they already offer substantial services to parents, and

it is the immigrants parents’ responsibility to have an active role in their child's education (Yol,

2019). However, with this mindset, they are showing the expectation for families to be aware of

the school system, when in reality, many parents do not know how to work with school personnel

or may feel too embarrassed to go to meetings as they dont want to show their ignorance of

school systems (Yol, 2019). Districts, school leaders, and teachers must move from criticizing

minoritized parents for their lack of involvement to examining how institutional biases and other

barriers such as race, gender, socioeconomic class, immigration status, home language (L1) and

or English proficiency as well as other factors might be hindering greater participation of

immigrant and diverse parents in public school classrooms if we expect a change to be made

(Housel, 2020). Given the historic degree to which deficit and oppressive thinking towards

racialized and minority groups infiltrates American society, these biases can be unwittingly

incorporated into existing school policies, practices and community outreach efforts which can

further prevent authentic parent engagement (Housel, 2020). A similar and related barrier is

unfamiliarity with American culture, especially the norms and culture of public schools, which

can prevent fuller PI participation (Housel, 2020). Wall and Musetti (2018) conducted a study at

a Southern California Title 1 public elementary school where approximately 57% of the students

speak English as an additional language and 78% are considered socioeconomically

disadvantaged. Data was collected by reading and sorting questionnaires and field notes during

interviews. Parents identified many challenges, but one being lack of confidence to “speak

school” and to “understand its unwritten code” (Wall & Musetti, 2018, p.5). Explaining deeper, it
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was observed that many parents feared English-speaking institutions, especially schools. This

was due to the fact that they recognized schools as a local political institutions, and therefore,

feared for the security of themselves or their family if they were undocumented  (Wall &

Musetti, 2018). Parsons and Shim (2019) had many principals’ report in their study that “parents

may not be able to fulfill this requirement [interacting with schools] or would simply be

unwilling to attend any events where their immigrant/citizenship may be questioned whilst on

school property” (p. 34). ELL families already lived in fear of being “reported” in addition to the

community considering the construction of an ICE facility in the county, which further created

barriers (Parson & Shims, 2019, p. 34). The problem of ensuring family security and a “mutual

support” (Yol, 2019) is crucial to address if schools and teachers aspire to have the trust and

participation of ELL and diverse families. If there is no trust towards teachers and lack of how

American school systems work, ELL parents will remain far away from school buildings.

A solution to this problem is by providing educational programs for parents that focus on

cultural adaptation, the American school system, and educational policy (Yol, 2019). Wall and

Musetti (2018) suggest even having these classes in community locations such as libraries to take

the fear away from stepping on school grounds while trust is built. Another solution is to connect

ELL families to resources to help them such as lawyers or social workers to help them

understand their rights or doctors to get them connected to available healthcare (Wall & Musetti,

2018). One last suggestion by Wall and Musetti (2018) was to implement PD in areas such as

poverty, cultural sensitivity, building relationships with families, harnessing students' funds of

knowledge, discovering learning, and teacher self-care. Parents have to understand that schools,

while political institutions, are there for the benefit of themselves, their child, and their family.

Schools need to conduct culturally sound events for ELL families as they navigate not only their
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new school, but their new country and its laws. If ELL parents are able to obtain a positive,

trusting relationship with their schools, PI will increase. Rivera and Li (2019) had similar

findings in their study surveying 339 low SES hispanic ELLs, 339 parents and 40 teachers.

When observing results of questions based on student learning attitudes as a result of PI and

parent perceptions, it was found that parents' positive perceptions of schools had a directional

relationship with PI which then resulted in a positive effect on students’ learning attitudes.

Teachers need to gain the trust of ELL parents and teach them explicitly that schools are

institutions to help build their family foundation in their new country, it is not one of danger.

Another political barrier that affects teachers is the absence and lack of clarification when

it comes to the implementation in PI legislation. As mentioned above, the Every Student

Succeeds Act of 2015 is a federal policy with the goal to improve student learning nationwide.

One of the initiatives of the Every Student Succeeds Act (2015) is implementing a stronger role

for parents, including parents of ELLs and diverse families, in schools. For example, Section

4205 is titled “Local Activities” and contains a list of eligible funded activities with the goal to

“advance student academic achievement and support student success” such as academic

enrichment learning programs, after-school activities and programs for ELLs that emphasize

language skills and academic achievement, cultural programs, and parenting skills programs that

promote parental involvement and family literacy (p. 1992). However, what these programs look

like, how to successfully execute them, and awareness of this legislation is unknown to many

teachers (Chavkin, 2005; Rivera & Li, 2019, Shim 2013; Szech, 2021,Wassell et al., 2017). In

addition to federal legislation calling on the need for improved PI in schools, there have also

been state based initiatives. For example, the New York State Teaching Standards (New York

State Education Department, 2011) claims that public school teachers should engage with the
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community to develop a “common culture” in which teachers and the community share resources

and collaborate to promote high learning expectations (p. 12). However, what is a “common

culture”? How is that defined and how is one created? Additionally, the standards also state that

teachers communicate with families and “suggest strategies'' to families to help them participate

and contribute to their child's education, yet no strategies are defined (New York State Education

Department, 2011, p. 13). Teachers need to call on their administrators to help clarify what this

legislation means and what it needs to look like for their community. Administrators need to

work with teachers to come to a common ground on what PI expectations are and can be in their

district. PD in this area would be strongly beneficial to teachers. It is unsurprising that teachers

may find it challenging and daunting to implement high levels of PI for all families, including

families of ELLs, if they are not told directly what strategies may be helpful to them and diverse

families.

School-Based and Teacher Factors

Not only are there barriers that prevent ELL parental involvement, but there are also

barriers that prevent teachers from incorpoing high levels of PI from ELL families. One of the

biggest school-based and teacher barriers is lack of teacher training when it comes to working

with ELLs and diverse families (Chavkin, 2005; Hornby & Lafaele, 2011). This problem starts at

the college level and teacher preparation programs. Universities have a tremendous potential to

improve the academic achievement of social emotional learning of all students by preparing

future educators to work with diverse families and ELLs; however most universities are just

beginning to prepare educators to work with ELL children and families (Chavkin, 2005). Few

universities offer courses on working with diverse families and even when universities offer

courses or modules on PI in education, they do not emphasize the diversity of today's families
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and how to build on these strengths (Chavkin, 2005). This problem extends into in-service

teachers who receive minimal, if any, assistance or training when it comes to working with ELLs

and their families. Teachers overall are underprepared to work with ELLs students and their

unique needs (Chavkin, 2005; Chen et al., 2008; Shim, 2013; Wassell et al., 2017). In Wall and

Musetti’s (2018) study, one teacher noted that monolingual teachers have limited understanding

of the needs of ELLs and some instructional and PI issues stem from teachers’ limited

understanding of the cultural alienation Latinx newcomer families may experience as well as the

effects of poverty. It is stressed in the research that ongoing training is dire and provides both an

organizational and personal growth opportunity (Chavkin, 2005). Parsons and Shim (2019) also

make a call for cultural awareness training for staff as well as getting teachers familiar with

different types of sheltering, or ELL teaching, strategies. If PI is expected to be strong and

resilient, teachers need to understand the needs of ELLs and the cultural background and

struggles of ELL families, and therefore teachers need training. It is unfair to place the

responsibility of for family involvement on teachers without giving them assistance or training

(Chavkin, 2005)

Teachers also discuss the issue of lack of time to implement modified PI and

accommodations being that they already feel overburdened with responsibilities (Chavkin, 2005;

Chen et al., 2008). In the professional development study done by Chen, Kyle and McIntyre

(2008), teachers identified in their journal response that not knowing how to involve parents and

having sufficient time were major constraints in expanding or making changes to their PI

strategies. Similar to above, educators need to be given the tools and strategies through PD to

know and learn that parent involvement of ELL families is possible, accessible and critical for

ELL student success.
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Using Families Funds of Knowledge

Luis Moll's (1992) theory funds of knowledge to explore the connection between home

and the classroom (Arias & Morillo-Campbell, 2008; Gonzalez et al., 1993; Szech, 2021). This

philosophical perspective will assist researchers in understanding how parental involvement can

be improved in all schools as well as the reasons for limitation.

Moll’s (1992) theory funds of knowledge is based in the belief that children and families

have diverse strengths that they can offer to their school and community. The claim made is that

“by capitalizing on household and other community resources, we can organize classroom

instruction that far exceeds in quality the rote-like instruction these children commonly

encounter in schools” (Moll et al., 1992, p.132). In short, Moll and colleagues refer to funds of

knowledge as the essential bodies of knowledge and information found in local households used

to survive or to thrive (Arias & Morillo-Campbell, 2008) and as the historically accumulated and

culturally developed strategies (e.g., skills, abilities, ideas, practices) essential for household or

individual functioning and well-being (Gonzalez et al., 1993). When teaching with a funds of

knowledge lens on children and families, teachers see them as having a wealth of knowledge to

share and build from, especially if those practices are not currently represented in the traditional

curriculum (Szech, 2021). A key finding in research is that the forms of funds of knowledge are

abundant and diverse and can include skills in areas such as ranching and farming (e.g. horse

riding, soil and irrigation), repair (e.g. automobile, tractor, house), material science (e.g.

carpentry, masonry), household management (e.g. cooking, childcare) and even business and

economics (e.g. market values, sales, consumer knowledge) (Gonzalez et al., 1993; Moll et al.,

1992). One benefit of tapping into a students funds of knowledge is that it allows the teacher to

see their students as a “whole child” and take into account the multiple spheres of activity in
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which the student is involved, rather than having a “single-stranded” relationship, in which the

teacher only “knows” the students from their performance in a limited classroom context (Moll

et al., 1992). The “whole child” is a theory in that all aspects of a child's life including social,

emotional, familial, cultural and cognitive are taken into account in their educational

environment and teachings and was first defined by philosopher John Dewey (Houle, 1997).

Having a “whole child” understanding is vital to effectively implementing a childs and families

funds of knowledge as that background knowledge for classroom and PI implementation is

critical. Thus, the classroom instruction and teacher-student relationships that can evolve by

implementing funds of knowledge can and should be extended into different forms and ideas

towards PI.

Schools can integrate the community into the school by supporting ELL parental

involvement opportunities and validating the cultural capital those parents possess (Arias &

Morillo-Campbell, 2008). Studies have found that when there is reciprocity in understanding and

exchanges of communication between parents and teachers, confianza, or mutual trust, is

established and can lead to the development of long term relationships in which children of

diverse backgrounds have opportunities to participate in activities with people they and their

family trust (Gonzalez et al., 1993). Teachers reaching out to families and discovering their

background, and thus their funds of knowledge, opens a door that allows parents to feel

empowered and welcomed in their child's education  (Gonzalez et al., 1993).

Tapping into a student and families funds of knowledge also prevents teachers from

falling into the trap of seeing diverse families with a deficit-based perspective (Gonzalez et al.,

1993; Moll et al., 1992; Szech, 2021). It has been observed that teachers base their PI

expectations based on their own White, middle class, experiences and studying funds of
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knowledge is a way for teachers to recognize their current dominant practices and expectations in

order to address, evaluate and eventually change them (Szech, 2021). This idea is crucial because

if teachers keep a narrow image of what PI should entail, it can perpetuate any other behavior

that is different as “unsatisfactory”; for example viewing parents not reading at home as “lazy”

or parents who do not show up for school events as “uncaring” (Szech, 2021). “If teachers view

students and families as coming from a deficit, they may also view them as less than their

middle-class peers (Szech, 2021). In relation, funds of knowledge was found to be an important

theory in shifting teachers’ concepts of involvement and engaging with new and different

classroom practices in regard to PI (Szech, 2021). For example, one study followed nine

elementary school teachers in the Midwest who participated in five afterschool professional

developments (PD) on family literacy (Szech, 2021). Teachers reflected after each PD on their

practices using questionnaires, writing reflections on their practices and answering questions in

their in-class journals after readings. Ideas over time on PI shifted from “send in favorite books”

to “come in and share favorite activities, books, etc.” as one example. It was concluded that

funds of knowledge theory was the main factor in shifting teachers thinking about PI from a

one-way support the school model toward a partnership model (Szech, 2021).

Using funds of knowledge theory as we explore the literature will allow for a space of

deeper understanding for diverse families, the barriers they face when it comes to PI, how we can

build connections with these diverse families, and shift our educational expectations toward new,

culturally sustaining practices.

Increasing Parental Involvement

Both a dual-model approach and using families' funds of knowledge is recommended to

improve PI for ELL students and their families.
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The dual-model approach is a combination of PI strategies that incorporate both

traditional and non-traditional methods. In short, traditional typologies of PI offer families

suggestions of how parents can support student academic achievement within different contexts

while non-traditional models of ELL parental involvement are based on developing a reciprocal

understanding of schools and families (Arias & Morillo-Campbell, 2008). In addition to

traditional modes of PI that most teachers are familiar with (e.g. communicating about school

programs, student progress, involve family volunteers at events, homework assistance, and

participation in school governance), teachers also need to implement non-traditional modes of PI

if diverse families and parents of ELLs are going to be fully engaged in their child's education

(Arias & Morillo-Campbell, 2008). Non-traditional PI involvement usually includes supporting

families, promoting communication and incorporating parental advocacy and empowerment

(Arias & Morillo-Campbell, 2008; Parson & Shim, 2019). An example of supporting families is

through events such as parent literacy nights. Miles and Calluzzo (2018) explore one example

where an English New Language (ENL) teacher and reading teacher collaborated to develop

evening literacy workshops to involve parents of ELLs in their child's education. Parents were

provided with bilingual instructions of reading strategies and games, reading kits and leveled

books in hopes that encouraging a literacy rich home environment would foster a love of reading.

It was found that including parents in their children’s literacy education demonstrated a positive

outcome in improving their children’s reading and writing as well as the parents confidence in

assisting their children with reading and schoolwork (Miles & Calluzzo, 2018). Promoting

communication strategies can include establishing and maintaining a supportive home learning

environment, collaborating with teachers, counselors and administration, communication on the

navigation of the school system and its resources, encouraging higher education aspiration,
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identify and avoid obstacles to school success together and supporting social and emotional

development (Arias & Morillo-Campbell, 2008). Incorporating parental advocacy and

empowerment is seen by incorporating parents and families funds of knowledge and being open

to the needs and requests of ELL families. One example is the Comite de Padres Latinos

(COPLA) established by a group of parents after determining that they needed to understand how

the educational system worked. The parents invited teachers and administrators to COPLA

meetings to voice their concerns, their experiences and learn more about their rights and the tools

needed to support themselves and their children (Arias & Morillo-Campbell, 2008). There was

increased involvement in the school community as changes took place throughout the process

that involved program outreach, parent advocacy and participation in decision-making (Arias &

Morillo-Campbell, 2008).

Implementing non-tradition PI is strongly supported by incorporating parents' funds of

knowledge. We need to approach parents of ELLs from a place of humility and respect to build

meaningful, equitable and mutually beneficial relationships (Housel, 2020). Housel (2020)

further explains that we can demonstrate this respect by honoring and valuing the strength and

resilience of diverse and immigrant families and thus counter the misperception that ELLs

underachievement is due to their insufficient parental concern, directly supporting the need for

implementing funds of knowledge in school classrooms and policy. Ideally, schools are a viable

resource and an integral part of the community, and diverse parents need to be valued, honored

and seen as respected assets for their community, including its schools. An example of

implementing families' fund of knowledge in action is in the professional development study

done by Chen, Kyle and McIntyre (2008). The PD focused on learning about and implementing

instructional strategies for ELLs including parental involvement, its effect on student



INCREASING PARENTAL INVOLVEMENT                                                                          36

achievement and practical strategies. In the beginning of the study, most teachers saw parental

involvement only in traditional ways such as participating in parent teacher conferences and

report card nights. Few went out of their way to implement nontraditional forms of PI such as

making positive phone calls, asking how children were at home, or having parents share positive

information about their student, which prevented the creation of trusting relationships with

families (Chen et al., 2008). After going through the PD, several teachers reflected on their

practices and increased their effort to contact, involve, and learn from all students’ families,

leading to modifications in their teaching to connect and build from students' knowledge.

Teachers maintained some of their traditional methods of parental involvement but also

implemented non-traditional methods, such as the ones mentioned above, and more such as

home visits, which allowed teachers to deeply understand the families' funds of knowledge.

Teachers felt much more confident in themselves in involving diverse families and implementing

increased levels of PI (Chen et al., 2008). When families observe that their histories, cultures and

experiences are being respected and incorporated into the classroom, ELL parents feel seen,

appreciated and willing to have any opportunity to participate in their child's education, thus

improving the PI of diverse families and ELL children.

Next Steps

A review of the literature has created a well-rounded and full picture of the barriers that

ELL students and their parents face when it comes to parental involvement in the classroom. In

Chapter 3 I will discuss my Professional Development Plan that will address the barriers ELL

parents face when it comes to PI. The goal of the professional development will be for teachers

at any district to think deeply about the unique needs of the ELLs and their families in their

specific district and think of solutions to improve parental involvement. This need is dire as our
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goals as educators is for the success of all students. We need to find solutions to close the

widening achievement gap of ELLs, and we can do this through PI and teachers need guidance

and ongoing support in this endeavor. By planning and implementing new PI strategies and

mindsets, PI can improve no matter the circumstances.
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Chapter 3: Description of the Product and Tools

In this chapter, I will discuss my professional development (PD) addressing the parental

involvement barriers ELL and diverse families face. The importance of parental involvement as

well as solutions to the barriers ELL families face will be evaluated with the goal to increase the

parental involvement of these families. Research in the field of education is continually trying to

improve student learning and teaching practices, and it has been observed repeatedly that

parental involvement is an important component of student success (Housel 2020; Shim, 2013;

Vera et al., 2012). However, despite what is known about the benefits of PI, many teachers and

school districts find challenges in obtaining high levels of PI from the parents and families of

ELLs (Anicama et al., 2018; Arias & Morillo-Campbell, 2008; Chen et al., 2008; Shim, 2013;

Wassell et al., 2017). There are various reasons discussed in the Literature Review as to why

families of ELLs face parental involvement barriers, or factors that prevent active participation in

their child's schooling. It has become evident in the literature that there are commonalities in the

barriers that prevent ELL parental involvement no matter the school district. The PD that follows

will enhance teacher knowledge on the barriers ELL families face and provide tools that will

assist schools in targeting their biggest barrier(s) in order to create a solution and thus, increase

the parental involvement of diverse and ELL families.

In the following segments, solutions to barriers that may prevent ELL parental

involvement are presented. First, an overview of the professional development is discussed.

Afterwards, the various tools and strategies that teachers and administrators can use to address

the barriers identified in their school (also included in the PD) will be described. The tools

discussed include: an ELL family and teacher partnership committee, Dual Model PI checklist,

bi-yearly in-house professional development, an annual Welcome Night for ELL students and
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families, community fairs and parent classes. In order to increase the parental involvement of

ELL families, multiple aspects of the school culture and current policies need to be considered

deeply by teachers and administrators in order to create change that will allow for the

blossoming of strong teacher, ELL student and ELL family relationships. The tools provided and

discussed in the PD will allow for this reflection in any school district working towards building

higher parental involvement of ELL families for students of any age.

Description of the Professional Development

The overall goal of the professional development is for teachers to understand the true

benefits of parental involvement for ELL students and gain a more open-minded perspective of

what parental involvement is and what it can entail so they are able to successfully implement

culturally responsive PI strategies with confidence and increase the involvement of the families

of their ELL students. Having this PD is very important considering many classroom teachers

have had very limited to no training to work with ELLs, and thus, do not know how to help these

students or improve PI from their families (Chen et al., 2008; Wassell et al., 2017). In regard to

PI teacher perspectives and beliefs, it has also been observed that teachers themselves have a

very narrow view of PI and only think of it in more traditional actions, preventing them from

actively supporting or involving the families of ELLs in their class (Wassell et al., 2017). This

PD will be beneficial for any school district and teacher(s) looking to improve the parental

involvement of ELL families.

The professional development will take place on school grounds for teachers and

administrators at the district's desired location. This can be, but not limited to, the library,

auditorium or cafeteria. The professional development session, including activities, will take 3

hours. The PD will be given from 8am-11am. The date of the professional development will also
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be up to the decision of the district, however it will be communicated that the preferred date and

time is during a Superintendent's Conference Meeting Day, or something of the like, when there

is a day dedicated to teacher learning and communication. The reason for this is so all teachers,

K-12 and special areas, are able to attend. This would be mandatory for all district staff. This is

also taking into account that having a 3-hour professional development after a work day or on a

weekend can be very challenging for teachers given the responsibilities they already have, both

professionally and personally. This professional development can be given at any point of the

school year.

The professional development will be delivered using Google Slides and supplemented

with several handouts and materials (see Appendix A, B, C, D, E, F, G, H). These handouts and

materials include the tools that will be discussed below in addition to other materials that will

support the various tools. The name of the professional development is Increasing Parental

Involvement of Diverse and ELL Families: Breaking the Barriers. The PD will include the

following topics: what is PI, why is PI important and what are the benefits, barriers to ELL

family PI, Dual Model PI strategies and using parents Funds of Knowledge, creating an ELL

Family and Teacher Partnership Committee, using a Dual Model PI checklist, starting bi-yearly

in-house professional development meetings, creating an Annual Welcome Night for ELL

students and families, and lastly, planning community fairs and parent classes. Having time to

discuss all these areas deeply is important to meet the needs of teachers. In regard to PI and

working with ELLs, many teachers are untrained when it comes to working with ELLs and do

not know how to involve them or their families in their school (Chen et al., 2008; Wassell et al.,

2017). Additionally, the barriers ELL families face specifically may be unknown to many

teachers who are untrained to work with ELLs, therefore it is important to explicitly discuss the
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various barriers and how they are all connected to each other (Hornby & Lafaele, 2011). Only

with awareness can solutions be created. Dual model PI strategies will be discussed explicitly as

well given that many teachers view PI only in the traditional aspect (Arias-Morillo-Campbell,

2008). However, as stated by Wasselt et al. (2017), it is critical that schools provide opportunities

for teachers, administrators and other school staff to think critically about the diverse forms of

family engagement, involvement and interaction that exist in the school community. Many

teachers may recognize barriers, such as language, but be unsure how to address that barrier.

Only with traditional and non-traditional strategies can full PI of ELL parents be obtained, which

is why it is important to discuss (Vera et al., 2012). The PI tools listed after those topics (Dual

Model PI checklist, bi-yearly in-house professional development meetings etc) are all examples

of non-traditional PI strategies that will be discussed more deeply in the following sections.

While this PD will be delivered using lecture following Google slides, time will be given

throughout the PD for teachers to read articles related to these topics and converse with their

colleagues about their practices right now, barriers they have in their school, and solutions to

their barriers. The professional development will begin with teachers using a graphic organizer to

write what they believe PI to be and end with teachers reflecting on their responses and adding to

them so they become culturally responsive (see Appendix B). This activity will allow teachers to

reflect on their views and practices of PI prior to the PD and see if they have a strong grasp of

including culturally responsive funds of knowledge and non-traditional methods as well (Szech,

2021). This is in addition to breaking up into groups and brainstorming barriers and solutions

after going through the session. It is important for the district as a whole to discuss the barriers

and potential solutions given they know their students can community best. This single-session

professional development is a multifaceted beginning to solving a deeply complex problem, thus,
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continued PD and reflection is critical. This is why there will be the implementation of a

bi-yearly in-house professional development.

Each tool will be discussed separately in the following sections and include a description

of that specific tool, rationale for its use, how that tool will break down a barrier and increase

ELL family PI with support and connection from the literature that was reviewed.

ELL Family and Teacher Partnership Committee

Many teachers and school districts find challenges in obtaining high levels of PI from the

parents and families of ELLs (Anicama et al., 2018; Arias & Morillo-Campbell, 2008; Chen et

al., 2008; Shim, 2013; Wassell et al., 2017). This is due to PI barriers on the part of the parent or

the school such as, but not limited to, inability or limited ability to speak English, unfamiliarity

with the school system, and differences in cultural norms and cultural capital as expressed in the

Literature Review (Arias & Morillo-Campbell, 2008; Chen et al., 2008). Additionally, many

parents of ELLs may feel uncomfortable approaching their child's teacher or the school due to

feelings of discomfort, judgment, or fear of negative repercussions, such as making the teacher

defensive and cold when asking questions (Shim, 2013). One way a school can address these

barriers and increase the parental involvement of ELL families is by creating an ELL Family and

Teacher Partnership Committee. The ELL Family and Teacher Partnership Committee will be a

team made up of teachers and ELL family volunteers with the purpose to openly and safely

discuss concerns, come up with solutions and ideas together, and plan parental involvement

activities together. The ELL Family and Teacher Partnership Committee will be based on the

foundational idea of working in collaboration with parents, as opposed to the more dismissive

approach where parents are told what to do. This model is similar to the ideas expressed by Wink

(2005, as cited in Vera et al., 2012) in which a “We-are-going-to-do-this-with-you” philosophy is
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explored. What this model expresses is “changing the schools through programs where teachers

listen, families tell stories and interact, and community building is the outcome” (Vera et al.,

2012, p. 198). This is opposite the “We-are-going-to-do-this-to-you” model with the goal of

changing the parents by having programs where teachers talk, parents listen, and everyone leaves

after with no discussion (Wink, 2005 as cited in Vera et al., 2012). The ELL Family and Teacher

Partnership Committee will have the purpose of being a bridge between the school and families

with fluid communication and expression of ideas and teamwork. The teachers will be able to

share concerns parents have with administration or other teachers while parents are advocates for

themselves, their children, and other ELL families in their community. Shim (2013) recommends

that in order to improve the preparation of teachers to involve diverse families in their childs’

education, a problem conveyed by Chavkin (2005) and Hornby and Lafaele (2011), schools must

embrace change in three areas: pre-service, in-service and policy. For in-service preparation,

Chavkin (2005) suggests “collaborating with families and community members to develop

family involvement plans” (p. 20). The ELL Family and Teacher Partnership Committee will do

just that.

An email regarding interest in the ELL Family and Teacher Partnership Committee will

go out to teachers in the beginning of the school year sent by the school administrator, who will

keep track of teacher responses. For parents, a letter home will be sent home with information

about the ELL Family and Teacher Partnership Committee in both English and any language

spoken by the families (see Appendix C). This letter will also be sent as a pdf through email or

can be attached using any communication tool utilized by the school, such as Parentsquare.

Forms can be returned by the student or completed online. A general interest meeting will be

held at the beginning of the year in which teachers interested in joining the committee, at least
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one ENL teacher, and the administrator will meet to discuss the goals of the committee. This will

be led by either the administrator or ENL teacher. Once the committee of teachers is formed,

another general interest meeting with interested families will be planned to discuss the goals and

purpose of the committee. From that meeting, the school will plan monthly meetings in which

committee members meet at the school to discuss concerns, either at home or at school, as well

as allow parents to share insight into their experiences and backgrounds. Meeting time will also

be used to plan parental involvement activities, either for students in the school (such as parents

being a guest in the classroom to co-teach a lesson) or for parents as well, such as community

fairs or parental classes (these two tools discussed in later sections). Committee members will

have a shared document to keep track of meeting minutes as well as a “ELL Family and Teacher

Partnership Committee” Google Drive folder, where activities and supporting materials can be

kept. For parents who may not have a computer to bring to school, one will be lended during

meetings. If families do not speak English and the ENL teacher does not speak the home

language, a community translator should be present to assist. If transportation is difficult for

families, the school may plan for the meeting to take place at a more local location or provide

transportation either through bussing or a carpool system (Chen at al., 2008). The school can

send to families, through mail and email and translated if needed, a carpool form to help assist

families with transportation (see Appendix D). Schools can keep a google doc sheet of parents

who need transportation and those who can offer a ride. Additionally, if a parent expresses

concern about child care, an additional committee volunteer can be seeked to watch the children

during meeting times. Lastly, meeting time should try to be as flexible as possible to best meet

the needs of parents and their potential work schedules. Because every school district is different

and has different needs, every committee may look a little different, be held during different
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times, or hold different types of activities, however, the committee will have the solid foundation

of being a source of comradery and support between school, family and community members.

Wall and Musetti (2018) studied a Title 1 elementary school and the efforts designed by

this focal school to better meet the needs of ELLs and their families. Approximately 57% of the

students spoke English as an additional language and some were newcomers with interrupted

formal schooling. Many students and families were enduring trauma due to their difficult

immigration journey and living in low socioeconomic status. What was observed was the school

personnel at this focal school listened heavily to students, their families and observed challenges

to academic success. From this, the school personnel, led by the community liaison, crafted a

variety of programs and interventions aimed at providing holistic support such as schoolwide

values and behavioral expectations, extended day academic instruction, a family-communication

outreach initiative, and professional learning for teachers in the area of culturally responsive and

trauma sensitive instruction. “The focal school’s needs-based approach of listening first and

implementing programs second provides an example of how schools can sensitively and

holistically support [ELL] students and families” (Wall & Musetti, 2018, p. 13). Schools and

teachers can and must work toward increasing opportunity, access, efficacy, engagement, and

achievement for ELLs by listening to and taking seriously the input from students, parents, and

those who work closely with them including family-community-school liaisons (Wall & Musetti,

2018). The ELL Family and Teacher Partnership Committee will aim to have similar results as

this focal school and increase PI by addressing the needs of students, families, teachers and the

overall community.

Lastly, building this committee allows for teachers to learn, build and incorporate

materials or practices from families' funds of knowledge (Moll et al., 1992). As said by Szech,
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“by acting to disrupt [these] normative practices through strengths-based theories such as the

funds of knowledge, teachers can begin to change toward a more inclusive environment, one that

involves more families, cultures, and more diverse practices” (p.168). The ELL Family and

Teacher Partnership Committee, will be a way for parents to build trusting relationships with

teachers, share their concerns, and their ideas that can then be shared with the school building as

a whole. Through close communication with families, teachers will build the awareness of how

viewing and discussing ideas or methods as “normal” is suppressing their understanding of

cultural practices, thus breaking barriers caused by cultural differences and allowing ELL

families to feel seen and respected (Szech, 2021). Additionally, this committee will break the

common belief that families of ELLs are uninvolved because they do not care about their child's

schooling. Before assuming that a family is uninvolved, teachers will have the benefit of: 1)

questioning the expectations they are currently communicating to their families and 2) asking

families themselves what their needs or values are (Szech, 2021).

An ELL Family and Teacher Partnership Committee will break down cultural barriers,

linguistic barriers and logistical barriers (e.g. transportation, child care) to increase the parental

involvement of ELL families. Programs such as this will allow for teacher, family and

community collaboration and for a trusting, supportive relationship to blossom.

Dual PI Model checklist

In order to increase the parental involvement of ELL families, teachers and schools need

to develop and be open-minded to new PI approaches. Diversity amongst ELL students, their

families and their communities speaks to the need for both traditional and nontraditional parental

involvement models (Arias & Morillo-Campbell, 2008). As stated in the Literature Review,

traditional PI methods offer suggestions for how parents can support student academic
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achievement within different contexts (e.g. parents volunteer, homework involvement, two-way

communication about programs and student progress, etc.) (Arias & Morillo-Campbell, 2008).

Non-traditional models of PI for ELL families are based on developing a reciprocal

understanding of schools and families. Non-traditional models of involvement include situating

cultural strengths of family and community within the school curriculum, parental education,

parental empowerment and parent advocacy, empowerment and integration of community into

school curriculum (Arias & Morillo-Campbell, 2008). Learning about non-traditional methods of

PI and how it can improve ELL parental PI is crucial because implementing traditional methods

only will maintain the PI barriers already in place, preventing participation of ELL families

(Arias & Morillo-Campbell, 2008). Additionally, the danger of using only traditional methods of

PI is that it implies the acceptance of only the dominant culture's (American) way of being, thus

maintaining a cultural barrier (Szech, 2021). Similarly, from the schools perspective, if a family

does not involve themselves in the ways that teachers expect (e.g. not communicating, not asking

questions, not showing evidence of school expectations at home) they may be seen as deviant or

uncaring (Hornby & Lafaele, 2011; Szech, 2021). If families are seen as abnormal (deviant), they

may be treated differently or with a deficit perspective such as being labeled as not valuing their

child or school (Szech, 2021). In order to prevent the creation of these deficit views and increase

the PI of ELL families, teachers need practices that are not only linguistically and culturally

appropriate, but ones that will support families, promote communication and advocate for

empowerment (Arias & Morillo-Campbell, 2008). The combination of both traditional and

non-traditional PI strategies is called the dual-model approach (Arias & Morillo-Campbell,

2008).
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For this tool, teachers and school districts will be given a two sided handout called the

Dual PI Model checklist. One side will have a graphic organizer summarizing the dual-model

approach to ELL parental involvement as organized by Arias and Morillo-Campbell (2008) (see

Appendix E). This graphic organizer will be introduced to teachers during the professional

development after the segment on non-traditional PI and the importance of building a dual-model

approach. This tool is important so all teachers can clearly compare and contrast between the two

models and self assess the PI strategies they are using. The other side of the handout will be the

checklist of activities that fall under traditional and non-tradition PI (see Appendix F). This will

be useful for teachers and provide them support in planning and implementing a successful

dual-model approach. Activities included in the non-traditional PI column are supported by the

literature and include: creating welcoming, respectful spaces for open communication (Housel,

2020), multimodal and multilingual communication (Panferov, 2010), positive phone calls home

(Chen et al., 2008), asking parents for information about their child (Chen et al., 2008),

implement cultural activities to align with core content (Chen et al., 2008), providing bilingual

interpreters who facilitate communication (Housel, 2020), providing flexibility with meeting

times (Housel 2020), planning events sensitive to religious and cultural observances (Housel,

2020), planning community-based family outreach programs and fairs (discussed in a later

section) (Miles & Calluzzo, 2018; Parson & Shims, 2019, Vera et al., 2012), planning parent

classes based on needs such as English development (discussed in a later section) (Housel, 2020;

Panferov, 2012, Wall & Musetti), home visits (Chen et al., 2008; Parson & Shims, 2019; Yol,

2019), and providing bussing/carpool/childcare to families for meetings (Chen et al., 2008). If

dual-model PI strategies are clearly communicated to teachers and thus, effectively executed

with cultural and linguistic relevance, and planned when ELL families can attend (Yol, 2019),
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their participation in the public schools and their childs’ learning will likely increase (Housel,

2020).

For families, these non-traditional methods of parental involvement will build trust,

empowerment and encouragement when it comes to becoming involved in their child's school

(Arias & Morillo-Campbell, 2008). For teachers, these non-traditional methods of parental

involvement will build understanding, compassion and empathy by better understanding

families, their experiences and their culture (Chen et al., 2008). With these mutual understanding

and combined with traditional models already familiar with many teachers, parental involvement

will flourish in any school environment. These tools can be used at any time by teachers

throughout the year and can also be used by all staff for ELL family PI reflection at the bi-yearly

in-house professional developments, which will be discussed in the next section.

Bi-yearly In-house Professional Development

Ongoing professional development when it comes to working with ELLs is a necessary

action suggested by researchers. Chavkin (2005) gives two recommendations for improving

teacher preparation for working with diverse families; 1) at the in-service level, providing and

receiving opportunities for continuing education and 2) at the policy level, encouraging ongoing

continuing education about family involvement. According to a teacher participant in Chen et

al’s (2008) study of ELL parental PI professional development, in-service training was extremely

beneficial in applying PI strategies stating, “The [PI] strategies that were shared today will be

beneficial not only to my ELL students but all my students. Best practices in education benefit

everyone” (p. 10). Another teacher stated “I love the hands-on strategies presented. I’ll be a

better teacher starting next week” (Chen et al., 2008, p. 10). These reflections illustrate the

benefit of professional development on their growth as teachers of ELLs.
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To improve overall staff knowledge when it comes to working with ELL students and

looking for ways to increase parental involvement for these students on a continual basis,

bi-yearly in-house professional development will be planned. The name of these bi-yearly

in-house professional development will be “Bridging Connections”, a phrase meant to show the

commitment building home to school connections physically, culturally and academically. The

meeting will take place twice a year; once in the beginning of year to reflect on goals for ELL

parental engagement and other ELL concerns, and again at the midpoint of the year to reflect on

how practices are working. These professional developments will be planned by the ELL Family

and Teacher Partnership Committee Team, however all school members will show active

learning as they engage in discussions. While teachers on the ELL Family and Teacher

Partnership Committee Team will lead the in-house professional development, ELL parents may

also attend these meetings. Involving ELL parents in these professional developments to share

their experiences or cultures is a PD activity that can humanize the interactions, build stronger

relationships among school staff and ELL parents and enhance parental engagement (Housel,

2020). ELL parents can give personal testimonials, and from their testimony plan a professional

development activity for all school personnel that centers on the problems or experiences faced

by the parent or ELL student. Following these testimonials, small group discussions can be

facilitated by teachers and staff from the ELL Family and Teacher Partnership Committee Team

as well as ENL teachers with one of the parent testimonial presenters in each group (Housel,

2020). In this, parents and school personnel get to know each other on an interpersonal level

through facilitated conversation. By asking questions of interest, concern and respectful

curiosity, school personal and ELL parents can learn more about the experiences of other ELL

families and teacher parents can gain deeper understanding about U.S. school culture (Housel,
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2020). Non-ELL parents should also be invited in an event such as this in hopes of identifying

and building consensus related to common concern or misconceptions shared among all parents

in the school and dismantle any dividing “them-us” mentality that may exist (Housel, 2020).

Depending on the needs of the school distinct, the ELL Family and Teacher Partnership

Committee Team can choose to have this specific PD activity as one of the bi-yearly in-house

professional developments, or as a separate PD experience.

During each meeting, a teacher from the ELL Family and Teacher Partnership Committee

Team will take the lead and present the segment topic. Topics can be one of the following;

addressing language and cultural barriers, getting to know your ELL student and family,

reflection on the implementation of tradition and non-traditional PI, implementing funds of

knowledge in class, community fair ideas, or simply have a conversation on concerns and

questions, just to name a few. While the meetings are being led by a teacher on the committee,

all grade levels will be expected to share what PI and culturally engaging strategies they are

implementing in their classrooms or struggles they are facing in the beginning of the meetings.

Following the topic of the meeting, teachers from all grade levels are encouraged to create a

Google Slideshow or make copies of materials they have used and found effective to increase PI

to hand out and share. During meetings, it is essential that teachers have time to share and reflect

on best practices with other teachers (Chavkin, 2005) and receive feedback from peers (Chen et

al., 2008). New activities can be shared in a shared Google file called “Bridging Connections”.

Subfolders can be created and teachers can add Google docs or electronic versions of handouts

or materials they have used. This folder can be modified at any time. Over time, teachers will

have a wide selection of valuable resources, information and lesson activities that will be

available for all staff in the district.
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Having these bi-yearly in-house professional developments will allow for all teachers and

professionals to have and continue a dialogue in which they are able to express common concern,

ideas and provide mutual support to one another. This dialogue will benefit the ELL students and

families with whom they work with. Professional development of this kind is important for

teachers and administrators, especially those that have not received education in working with

ELLs. Therefore, it is important for teachers to maintain an active discussion on the problems,

questions or achievements they have had in their classroom in regard to ELL success and

parental involvement. Through professional development and raising staff awareness, the

increase of ELL parental involvement and academic success of ELLs is possible (Chen et al.,

2008).

Annual Welcome Night

In the literature it was found that barriers to ELL parental involvement included issues

such as cultural differences to PI, fear of English-speaking institutions, lack of confidence in

speaking with teachers and little to no understanding of how American schools (Hornby &

Lafaele, 2011; Wall & Musetti, 2018; Vera et al., 2012). Therefore, if a school is looking to

improve the parental involvement of ELL families, it is important that schools address these

barriers by eradicating families' fear, providing translators if and when needed to assist with

communication and teach families the components and functioning of the school.

If schools do not already have a Welcome Night in place for ELL families, establishing

an annual Welcome Night is an essential tool to improve the PI of ELL families. The Welcome

Night will be scheduled in the first 2 or 3 weeks of school and be held during evening hours,

beginning at 6pm and ending by 8pm. Invitations will be sent to parents via mail and email in the

first week of school in both English and their home language (see Appendix G). All staff, content
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teachers, ENL teachers, administrators, guidance counselors and special area teachers will attend

the Welcome Night in order to meet and connect with students and family members. This event

will provide a great opportunity for staff and families to share information about each other and

build a foundational relationship of trust between families and schools. In a case study done by

Parson and Shim (2019), one principal expressed that the district itself have to do more to assist

ELL families, and one way to do that is by “bringing them into the schools to develop a strong,

trusting, and supportive relationship” (p. 36).

The administrator and other staff will meet families at the entrance and help guide

families to the classroom of their student. In classrooms, teachers, with the aid of a translator or

ENL teacher if necessary, will introduce themselves and provide information about their class,

events that take place during the year such as class parties or field trips, and clubs and activities

offered at the school. Building a warm environment, teachers will make it clear that all questions

are welcome and parents will have the opportunity to ask one-to-one questions. The cafeteria

will be decorated with welcome signs and flags of the families home countries as well as those of

the school staff. Food will be provided and can include dishes native to the countries of the

families; families will be told in the invitation that they can bring a plate to share if desired.

Following, all families and teachers will then meet in the auditorium where the principal will

welcome families and express their gratitude for attendance. The principal will talk about

themselves and the goals at their school. The principal will discuss different events that will be

planned for parents including parent classes and community events, discussed in detail in the

following sections. This will be followed by one of the most important conversations to increase

ELL family PI; parental involvement expectations.
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One barrier preventing ELL family PI are cultural barriers, including expectations of PI

and what is considered PI. ELL families must not be expected to simply know the PI

expectations at any American school. While parents schooled in the U.S may be aware of PI

expectations, “parents of ELL students, many of whom may have been educated outside the

U.S., would benefit from psychoeducational workshops on this topic and from efforts by school

administrators and teachers to reinforce this message” (Vera et al., 2012, p. 197). In American

culture, active PI is the norm unlike other cultures, where parents may take a more passive role

out of respect to the teacher (Vera et al., 2019). School administrators and teachers must

explicitly state that parental involvement in their childs’ schools and education are societal

norms and expectations in the U.S. and must provide clear guidance regarding what parents can

do specifically to support their childs’ academic achievement (Housel, 2020; Rivera & Li, 2019).

In the case study done by Parson and Shim (2019), one school psychologist stated “it is the

district’s role to explain what its expectations are for engagement and involvement and not

expect that parents will be involved simply by virtue of having their child enrolled within the

school district” (p. 35). The principal can show a presentation about the benefit PI has on

students and ways parents can show parental involvement in their school. This conversation will

not only break down a cultural barrier but also a school-based barrier, school climate. ELL

families will not want to engage in a school where the environment feels hostile or uninviting

(Hornby & Lafaele, 2011). Given the importance of school climate as a predictor of PI in many

areas (e.g. communicating with one’s child, utilizing community resources, and communicating

with teachers), efforts should be made to articulate positive messages about the importance of

parental involvement as it relates to educational success (Vera et al., 2012, p. 197). When parents

feel personally welcome and invited to participate in their child's school, their involvement in the
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school environment will increase. To close this segment, surveys will be passed out to parents, in

their preferred language, asking parents how they also want to participate at their child's school.

It is crucial that the school not only recommends to parents how they can be involved, but that

parents also feel seen and respected in their ideas and preferences of what PI can look like. This

will allow parents and teachers to come to a common ground of what PI in their classroom will

look like. Asking families “how can we best serve you?”, “how can we best engage you?”, “how

do you get better involved in our school?”, and “what can we do to help you kids be more

successful at school?” are a way to show families that their input is valued and the school values

their partnership (Parson & Shim, 2019). This survey will also allow for a collaboration between

families and school, allowing for parents and school staff to learn from each other's cultures

(Parson & Shim, 2019). The principal will close this segment by thanking them for their

partnership. The Welcome Night will conclude after this and all staff will go to the front for a

sendoff. This will demonstrate the schools inviting atmosphere and wish for continued parental

involvement. Each family will be given a packet with information about the school in their first

language and English with information mentioned by the teachers and principal. The packet will

also include contact information for important school personnel such as the guidance counselor,

social worker, school psychologist and teachers.

An annual Welcome Night will provide a celebration of the connection and unification of

teachers, students, families, academics and culture. Teachers will work together to prepare for the

event and thus the workload will be split amongst multiple people, making it easier to plan for.

ELL families and students are able to maintain a more active role in their school community

thanks to school-sponsored events such as this. A relationship built on trust and mutual

understanding will heighten families' willingness to engage with the school and allow for
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productive changes to be made (Wall & Musetti, 2018). An annual Welcome Night is an

effective way to start building these trusting and collaborative relationships in which ELL

families feel welcomed, accepted and a valuable member in their school community. Creating

realistic, appropriate and welcoming spaces for ELL families to participate (Vera et al., 2012)

and demolishing cultural and school structure barriers (Yol, 2019), is one of the more effective

ways to foster ELL families engagement within schools (Housel, 2020).

Community Fairs

It is not uncommon for families of ELLs to feel disenfranchised from their child's school

building and educational process due to their own experiences and cultural differences (Miles &

Calluzzo, 2018). Many immigrant families hold the belief that schools are directly connected to

government entities and therefore fear participation or communication with schools (Parson &

Shim, 2019). This fear also prevents ELL and immigrant families from connecting to community

resources (Vera et al., 2012). In order to increase the PI of ELL families, schools can build

relationships with community members to bring Community Fairs to the school grounds that

meet the unique needs and desires of ELL families.

The purpose of the Community Fairs is to provide resources to ELL families and connect

them to other community organizations in order to provide them support. This is especially dire

for immigrant parents who are also new to America. Having schools host community resource

fairs that feature organizations and agencies that cater to the needs and concerns of ELL families

would communicate that they are respected and valued as an essential part of the school

community and that their psychosocial and survival needs and concerns are legitimate and

deserve appropriate and timely interventions (Housel, 2020).
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There are many various benefits to holding Community Fairs for ELL parents. One

reason is that it will protect the status of an ELL parent it there are an undocumented immigrant.

“Going to a school versus to agencies in the community known to provide immigrant services

could destigmatize the process and protect the confidentiality and anonymity of the families and

children involved, especially those who are fearful of publicly revealing or accessing services

due to a precarious immigrant status” (Housel, 2020, p. 203). Additionally, parents will learn

valuable information about the school, their community and build a positive perception of the

school climate. These are powerful predictors in families' willingness to utilize community

resources and that support their child's education (Vera et al., 2012). Participating and utilizing

community resources will build stronger family relationships and stronger home to school

relationships.

There are various community agencies or individuals that can be brought to school

grounds for different topics. Agencies could include specific immigrant and refugee-servicing

agencies that support families safe and successful transition to the U.S. (Housel, 2020). Other

agency options can include organizations that provide free, low cost or bi/multilingual child care,

assessments and information on public health benefits such as Medicaid, state sponsored health

programs, food stamps and referrals to free or low-cost medical, dental and mental health

services (Housel, 2020). Other community members can also be asked to come present on

various topics such as banking, savings, American financing and other bilingual resources, such

as libraries. Libraries are often an underutilized resource (Housel, 2020). Other multilingual

social services should be provided such as those providing culturally sensitive and linguistically

appropriate vocational training, job placement and domestic violence services (Housel, 2020).

The school will reach out to local agencies and ask them to present about the services they
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provide for ELL and immigrant families in their community. Translators will be provided if

necessary. These services will directly help an ELL families health and social wellbeing, thus,

allowing them to give more attention and support to their child's schooling. Additionally, it will

show to ELL families that the school cares about their livelihood and they are valued members in

the community, thus building a positive perception of the school environment and climate.

Community fairs can also include those directly related to school and the classroom. In a

case study done by Wassel et al. (2017), middle school teachers noticed that the parents of their

ELL students were not involved in helping their students with homework and other school work

compared to those of non-ELL parents. Some reasons they identified were limited English

proficiency as well as lack of confidence with the science material, especially if they did not

finish school themselves. Therefore, to increase PI of ELL parents, these teachers planned a

STEM Night which provided families opportunities to engage in science, technology,

engineering and math based activities either at the school or a more neutral, community-based

and accessible setting (Wassel et al., 2017). STEM Nights were planned during evenings or

weekends so families were able to attend and meals or snacks were provided while families

worked alongside teachers, translators and other school personnel using translated materials.

Another in-school Community Fair can include literacy workshops. Miles and Calluzzo

(2018) did a case study observing how two teachers, an ENL and reading teacher, created a

literacy workshop for families of ELLs. They provided bilingual instructions for reading

activities, reading kits and leveled books to help build home libraries. The teachers also planned

games and kinesthetic activities to help students practice alphabet recognition and phonemic

awareness. They taught parents reading strategies such as doing picture walks, making

predictions and making text connections. The teachers modeled how to use the kits which
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included magnet letters, sight word cards, alphabet chart, whiteboard and sentence strips to help

practice letter and sound recognition, vocabulary and writing skills. After this literacy workshop,

parents felt much more confident and positive towards working with teachers and assisting their

child with their schoolwork (Miles & Calluzzo, 2018).

Community Fairs can be planned and coordinated through the ELL Family and Teacher

Partnership Committee. Teachers in the committee can communicate fair ideas they may have

and why. In turn, ELL parents are also able to express what kinds of fairs they would like to

hold. We need to listen to the needs of ELL families and let them also tell us what support they

need (Parson and Shims, 2019). A sub folder can be created in the ELL Family and Teacher

Partnership Committee Google drive to add ideas and plan out details. These can be used from

year to year and manipulated as needed. Multiple Community Fairs can be planned throughout

the year during various times, that will be up to discretion of the ELL Family and Teacher

Partnership Committee and the needs of their school. When schools show they value family

support and wellbeing, ELL families will build confidence in their ability to be active

community members for themselves, their school, and their children.

Parent Classes

One of the biggest barriers ELL families may face is their own level of education. This

barrier is harder to notice as it is not something a teacher is not able to readily observe. However,

depending on a parents schooling experience, some parents may feel that they lack the required

knowledge base and skills to support and further their childrens’ education and participate in PI

(Anicama et al., 2018; Hornby & Lafaele, 2011; Housel, 2020, Wassel et al., 2017). For example,

parents who did not complete high school may be hesitant towards homework help once their

student is in secondary school or helping with homeworks in areas such as science or social
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studies which are more academically challenging (Hornby & Lafaele, 2011; Wassel et al., 2017).

Implementing Parent Classes will help break this barrier by educating parents in their specific

needs and empowering them to participate in the schooling of themselves and their children.

Providing parental education is a non-traditional form of PI as suggested by Arias and

Morillo-Campbell (2008) and is included in the Dual PI model checklist. Some topics for parent

classes can include English language classes, parenting classes, how to support their child's

education, school resources, and classes on navigating the school system/how the educational

system operates in the U.S. (Housel, 2020; Parson & Shim, 2019; Wall & Musetti, 2018). In the

case study done by Wall and Musetti (2018), Maria, the community liaison, shares that 70% of

ELL families attend English language classes and 81% of 139 ELL parents agreed on a survey

that it is a family priority to help their child learn English. Helping ELL families learn English is

strongly beneficial in that another study done by Anicama et al. (2017), found that parents with

higher American orientation (in the school system and English), reported higher school-based PI

than those with lower American orientation. These parents felt more comfortable with

communicating with teachers, volunteering in classrooms and participating in school events due

to their higher English proficiency and greater familiarity with the American school system

(Anicama et al., 2017). However, this finding does not dismiss the importance of also

remembering that their home culture is still valued and meaningful. The purpose of these classes

is to help ELL families feel more confident and acclimated. Parent Classes can also include

academic classes. Wall and Musetti (2018) tell in their case-study about a parent class called

“Imagine: Science, the Path to Knowledge” in which almost 200 ELL parents participated in

hands-on activities in Spanish on topics such as pH balance, mapping the night sky and the

digestive system. The keynote speakers were immigrants themselves and spoke honestly to the
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ELL parents about their own childhoods and the importance of education in breaking the cycle of

poverty. In this, parents are gaining not only academic knowledge, but also social-emotional.

Another effective Parental Class topic is family literacy programs. In the case-study done

by Arias and Morillo-Campbell (2008), they documented one family literacy program called the

Intergenerational Literacy Project (ILP). Participants from different ethnic backgrounds attended

classes that supported adult literacy development as well as family literacy in the home. Parents

who participated in ILP claimed it increased their use of reading and writing outside of the

school setting and engagement of their children in literacy activities (Arias & Morillo-Campbell,

2008).

The topics for parent classes will be chosen by the ELL Family and Teacher Partnership

Committee. Similar to the Community Fairs, teachers and ELL families with both share ideas

and plan what types of classes they would like to hold based on the needs of their school

community. A sub folder can be created in the ELL Family and Teacher Partnership Committee

Google drive to add ideas and plan out details. These can be used from year to year and

manipulated as needed. The time and durations of Parent Classes will also be left up to the ELL

Family and Teacher Partnership Committee, however it will be advised that some parent classes

be given two or three times to the most amount of families are able to attend. Parent class units

can also be made to be multiple classes long. Parent classes can be run by teacher volunteers,

community volunteers, and even parent volunteers. Translator's or bi/multilingual aids should

assist as needed to help with language barriers. Parent Classes should be planned for evening

times or weekend times to avoid work schedule conflicts. Childcare can and should be provided

by another volunteer to ease another logistical barrier. Parent Classes can take place in the school

building or in a more accessible community location.
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Intended Outcomes

There are several positive intended outcomes from sharing this professional development

with any school district and all the possible ways there are to increase the parental involvement

of ELL families. First, it provides the staff members of the school district with the valuable

information they need in order to 1) recognize barriers faced by ELL families in regard to PI, 2)

why this is a serious problem and what benefits PI holds, and 3) solutions to break down the

barriers. Second, all staff members will be aware of the new changes and yearly activities that

may be taking place at their school. The ELL Family and Teacher Partnership Committee will be

new to the school and even if a teacher is not on the committee, it is important all staff members

are aware of the committee and its goals. Additionally, all staff will be aware of new events such

as the annual Welcome Night, Community Fairs and Parent Classes. Third, it will provide

teachers a chance to have a continued dialogue about the challenges and success they are facing

when it comes to working with ELL students and involving their families in their education. Last

but not least, the biggest intended goal is for all school staff to feel confident in their ability to

involve families of ELLs in their classroom and for the school district to see a rise in the parental

involvement of ELL families by implementing both traditional and nontraditional forms of PI.

All these tools and varied strategies will work and support each other in addressing and

breaking down the various barriers ELLs families face when it comes to parental involvement.

Adjustments to school protocols and school-based committees and activities will seek to increase

the PI of all ELL parents and family members, despite their school district, demographics,

nationalities, or socioeconomic status. Adjustments and modifications can be made by the school

district each year and make modifications as necessary determined by the ELL Family and

Teacher Partnership Committee and other school and community members. When improvements
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are made holistically and within several differing yet intertwined areas, there will be greater

impact on student involvement and parental involvement (Wall & Musetti, 2018).



INCREASING PARENTAL INVOLVEMENT                                                                          64

Chapter 4: Conclusion

The purpose of this paper was to explore and deeply understand the barriers that prevent

the active academic parental involvement of families of ELL students. There are many benefits

to ELL students academic achievement when there are high levels of both home-based and

school-based parental involvement including higher school engagement, improved attendance, a

more positive attitude towards school and their work, reduced dropout rates, increased

graduation rates regardless of socioeconomic status or ethnic background, increased grade point

average, teacher ratings of academic progress and performance on standardized tests (Anicama et

al., 2018; Chen et al., 2008; Desforges& Abouchaar, 2003; Hornby & Lafaele, 2011; Shim, 2013;

Wassell et al., 2017). High levels of PI was also linked with fewer social and emotional problems

among ELL students caused by stresses such as immigration, family separations, poverty,

discrimination, and cultural conflicts between home and school (Hornby & Lafaele, 2011;

Niehaus & Adelson, 2014). ELL students who reported fewer social-emotional difficulties had

significantly higher levels of academic achievement  (Niehaus & Adelson, 2014). Lastly, PI is

found to build positive communication between parents and children, allowing for quicker

adaptation to American education, improving overall student success (Miles & Calluzzo, 2018;

Parsons & Shim, 2019; Vera et al., 2012; Yol, 2019). When PI is limited, the academic and

social-emotional wellbeing of ELLs can deteriorate. Furthermore, despite what is known about

the benefits of PI, many teachers and school districts find challenges in obtaining high levels of

PI from the parents and families of ELLs (Anicama et al., 2018; Arias & Morillo-Campbell,

2008; Chen et al., 2008; Shim, 2013; Wassell et al., 2017). This project explored not only the

existing barriers ELL families face, but also how we can break down those barriers, allowing

ELL families to fully participate in their child's schooling. Several research questions guided this
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research including: 1) What are the barriers from the familial perspective preventing PI?, 2)

What are the barriers created by the school preventing PI?, 3) How do schools support

linguistically and culturally diverse families? 4) Do teachers recognize the barriers preventing

the active PI of ELL families and are they prepared to adapt?, and 5) What can schools do to

support the families of ELLs and break down the barriers to allow for fuller parental

involvement?

Summary of the Literature

When researching this topic and reviewing the literature, there were many common

themes and barriers that appeared that prevented the active involvement of ELL families. All

these barriers that arose were able to be categorized into five main subtopics; parent and family

factors, child factors, parent teacher factors, societal factors and school-based and teacher

factors.

Parent and family factors included parents’ beliefs about PI and their role, parents’ life

context such as level of education, perceptions of invitations and logistical barriers (Anicama et

al., 2018; Desforges & Abouchaar, 2003; Hornby & Lafaele, 2011; Housel, 2020; Parsons and

Shim, 2019; Rivera & Li, 2019; Szech, 2021; Vera et al., 2012; Wassel et a., 2017; Yol, 2019). A

family's background and culture impact how they view a parents role in their child's education

(Housel, 2020). In some cultures, a high level of PI is seen as disrespectful or unneeded. For

example, Chinese culture views PI as an “interference” in their child's education; they hold high

regard for teachers and believe teaching and education should be left solely in the hands of the

experts (Anicama et al., 2018; Housel, 2020). In hispanic cultures, teachers are viewed as

authorities and it is assumed teachers must actively and directly communicate with them if their

child is showing problems related to academics or behavior (Rivera & Li, 2019). Other parents
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may avoid asking questions at all as they do not want to be seen as disrespectful or  “talking

back”. A parent's level of education may affect their confidence in participating in their child's

schooling. For example, parents who did not complete high school may be hesitant towards

homework help once their student is in secondary school (Hornby & Lafaele, 2011). Many ELL

parents may feel that they lack the required knowledge and skills to support and further their

childrens’ education and participate in PI. For parents' beliefs and their perceptions of invitations

for PI, parents are less likely to get involved when they feel that PI is not valued by the teacher

or the school (Hornby & Lafaele, 2011). ELL families may also face logistical barriers such as

family circumstances, being a solo parent or having younger siblings, full time work

commitments that make attending school difficult, transportation and hardships due to low

socioeconomic status SES (Vera et al, 2012; Yol, 2019).

Child factors include aspects such as a student's age, learning difficulties and disabilities,

gifts and talents as well as behavior problems (Hornby & Lafaele, 2011). It is common for PI to

decrease as the child gets older, with the lowest level of PI being for students in secondary

school (Hornby & Lafaele, 2011). Parents are also more inclined to show more active PI when

their student has learning difficulties or disabilities, however, PI can decline when there is a

disagreement between the school and parents. For a gifted student, barriers can arise when the

parent believes their child to be academically accelerated and the view is not shared by the

teacher. This barrier is further strained when parents may not speak English and are unsure of

how to express their reasoning or how to advocate for their child. For behaviors, parents are

reluctant to engage with school personnel when their child has a habit of showing poor behavior.

There has been a negative correlation between PI and a child's behavior problems in that the
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more disruptive the behavior, the less parents are inclined to be involved with the school

(Hornby & Lafaele, 2011).

Parent teacher factors include differing language use, differing goals and agendas and

schools having a one-directional model of PI largely concerned with only meeting the needs of

the school. Parents of ELL often speak little to no English and struggle when they need to speak

with school personnel who may only speak English. Limited English proficiency often prevents

ELL families from communicating confidently and building relationships with teachers, even

though most families think highly of schools and teachers (Anicama et al., 2018; Vera et al.,

2012; Yol, 2019). Some parents feel that teachers hold a deficit view of them because they do not

speak English, which prevents PI. For differing goals and agendas, parent and teacher

interactions and roles are frequently shaped by differing expectations and interests with one of

the most prominent differences being the role and purpose of PI (Hornby & Lafaele, 2011).

Teachers and families may also have differing goals and agendas when it comes to PI events

such as the purpose of parent teacher conferences. In regard to the one-directional model of PI,

many schools often have their model set up in a design in which PI is only to benefit the school

in ways such as support, volunteering and funding. PI is not often two-directional, in which the

school also provides support and services to families  (Arias & Morillo-Campbell, 2008; Hornby

& Lafaele, 2011).

Societal factors include historic, political and economic barriers. One political barrier is

that ELL parents often have minimal, if any, understanding of the complex bureaucratic rules and

regulations that govern public education, especially regarding services related to English New

Language (ENL) or special education services if those services are authorized (Housel, 2020).

Not understanding the school system and fear of being embarrassed due to being seen as ignorant
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is another barrier preventing PI. A similar historic barrier is that many teachers view ELL parents

as uninvolved and uncaring in their child's education, unaware of the barriers they face. Districts,

school leaders, and teachers must move from criticizing minoritized parents for their lack of

involvement to examining how institutional biases and other barriers such as race, gender,

imigration status, SES and home language might hinder the greater participation of immigrant

and diverse parents in public school classrooms. A similar and related barrier is unfamiliarity

with American culture, especially the norms and culture of public schools (Housel, 2020).

Another political barrier that affects teachers is the absence and lack of clarification when it

comes to the implementation in PI legislation such as the Every Student Succeeds Act (2015).

School-based and teacher barriers include lack of teacher training when it comes to

working with ELLs as well as the lack of time teachers have to implement modified PI and

accommodations. Few universities offer courses on working with diverse families. If universities

offer courses or modules on PI in education, they do not emphasize the diversity of today's

families (Chavkin, 2005). This problem extends into in-service teachers who receive minimal, if

any, assistance or training when it comes to working with ELLs and their families as well as

receiving time to implement these new learnings on top of an already overflowing plate of

responsibilities.

This project concludes with a professional development plan and tools meant to address

these complex and intertwined barriers. These tools include creating a ELL Family and Teacher

Partnership Committee, using a Dual Model PI checklist, starting bi-yearly in-house professional

development meetings, creating an Annual Welcome Night for ELL students and families, and

lastly, planning community fairs and parent classes. The professional development will support

teachers and school staff in building and utilizing these tools. The professional development and
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tools seek to increase the parental involvement of ELL families. The product leads to multiple

implications for teachers, parents and student learning as well as recommendations for future

research.

Implications for Teachers

Teachers will get to build very close and personal relationships with families in the ELL

Family and Teacher Partnership Committee. Building these interpersonal relationships with

families will prevent the deficit views from school personnel that historically suppress ELL

family PI. Teachers will also get to build strong relationships with families during the Annual

Welcome Night, learning important information about the student and their home life. Teachers

will be able to learn from families about their cultures, backgrounds and ethnicities, therefore

allowing them to implement their funds of knowledge in the classroom.

Teachers will be able to maintain accountability and professionally grow from each other

during the bi-yearly in-house professional training which will be run by the ELL Family and

Teacher Partnership Committee. Teachers will continue to receive guidance and support during

these meetings as they continue their growth and understanding of the barriers and needs of ELL

students and families, thus resulting in the improved PI of ELL families due to increased

awareness and assistance. The Dual Model PI checklist provides a way for all teachers to reflect

on their PI methods and ensure they are involving ELL families in their classroom. Schools will

begin to move towards a fully implemented Dual PI model over time. With a Dual PI model,

more attention will be given to ELL students and their families promoting the increase of ELL

PI. This increased PI will have a positive impact on classroom teaching and learning.

Implications for Parents
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On the ELL Family and Teacher Partnership Committee, interested parents will have a

low anxiety environment where they are able to openly speak to teachers of many disciplines

about the struggles and needs of ELL families in their community. This low anxiety environment

will promote ELL PI as it will help parents feel at ease speaking their experiences and opinions

and increase their participation in their school environment. The Annual Welcome Night will

provide an opportunity for all ELL families to get to know the school as well as practices and

policies. This will increase feelings of confidence and knowledge in ELL parents, therefore

allowing for a successful PI experience for the school year. Parents will also have the opportunity

to engage with other ELL families, thus allowing them to network and build further relationships

of support.

Lastly, Community Fairs and Parent Classes are a way for families to get more deeply

involved in their community and obtain resources outside of the classroom. By supporting

parents in their daily and social emotional needs, they will better be able to support their child at

home, increasing academic achievement for their student. Additionally, parents will build a deep

personal connection with school personnel who are giving them the support they need in their

community. Parent Classes will have the benefit of helping parents build a sense of confidence in

themselves, provide feelings of empowerment and self-advocacy, as well as build connections to

other ELL families. By implementing these tools and building a school based on a Dual PI

model, parents will feel supported and eager to be a participant in their school community. This

increased participation will help ELL parents and their children feel connected to their overall

community and improve overall academic achievement and wellbeing.

Implications for Student Learning
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By providing all these tools and supports, the parental involvement of ELL families will

conceivable rise. With increased parental involvement, all the problems associated with minimal

parental involvement (e.x. low attendance, motivation, etc.) will decrease. Through these

supports, parents will show both increased home-based and school-based PI. At home, parents

will have confidence in helping their children with homework, reading, providing their children a

routine at home, or engaging in more academic conversations at home. At school, ELL students

will be aware of the communication their parents have with their teacher and there will be open

two-way communication between home and school. With teachers implementing culturally

responsive lessons after learning about their students' funds of knowledge, students will feel

seen, appreciated and valued. This will increase ELL student motivation and participation,

promoting both academic and linguistic learning. ELL students will also feel more inclined to

talk to their parents about both struggles as well as accomplishments they had at school,

academic or social emotional. ELL students will thrive in both scholarly and intrapersonal

endeavors when they have the support of their families and teachers together.

Recommendations For Future Research

There are possible gaps in the research discussed in the literature review. When

considering the barriers to PI faced by diverse families, it would be beneficial to have more

studies that have a larger study group as some studies were smaller in size. For example, in the

qualitative interview study done by Shim (2013), only six parent ELL volunteers participated in

the interviews. This is a very small amount when the population of the middle school is 385 and

about 20% of the school population are ELLs (Shim, 2013). Additionally, the studies only

viewed ELL parent or teacher perspectives separately. For instance, Wall and Musetti’s (2018)

study and Chen et al's (2008) study incorporated only teacher perspectives to barriers while
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Panferov (2010) and Vera et al’s study only included parents. Additionally, all studies only

focused on one focal school, district area or community type (rural or urban). Further research

may be necessary to view how similar barriers may differ across the country. Lastly, it is

important to keep in mind the limitation of participants' responses as individual states may not

represent the full truth or beliefs for teachers or parents of ELLs.

Additional research that will support the literature and guide future studies is to

investigate the connections between teachers preparation programs and how that affects the

teachers' conceptualizations of family involvement for ELL students. In regards to PI for

students of ELLs, this specific barrier requires more study and research. Research in these areas

should be further discussed.

Final Thoughts

ELLs are the fastest growing population of students in public education and schools are

finding it challenging to meet the needs of these students and their families. Teachers feel

underprepared to work with these students and schools find it challenging to involve ELL

families. There are many barriers that prevent ELL parental involvement, however with

strategies such as parent classes, community fairs, parent-teacher committees, bi-yearly in-house

professional developments and dual PI model checklist for all teachers, all school personnel can

begin to involve ELL families in accommodating ways that meet their needs. There is a need for

teachers, teacher educators, and administration to re-engage in a discussion about the diverse

ways in which families get involved in their children's schooling and academic experiences. To

move beyond the barriers in place, schools and teachers must go to families, along with the

community, to properly engage and involve all ELL families. By districts showing efforts to
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improve the PI of ELL families, ELL students and families feel welcome, supported and

accepted, thus leading to higher learning outcomes and overall social emotional wellbeing.
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Appendix A:

Professional Development Presentation Link with 30 Minute Voice Over

https://brockport.voicethread.com/share/20420758/

https://brockport.voicethread.com/share/20420758/
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Appendix B:

Parental Involvement Reflection Graphic Organizer

What are some ways families can be involved or help in the
classroom or school?

Example: Come read with the class. Share stories about their family
experiences along with a book in relation to the current unit topic.
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Appendix C:

ELL Family and Teacher Partnership Committee Information Letter
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Appendix D:

ELL Family and Teacher Partnership Committee Transportation Form
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Appendix E:

Dual PI Model checklist Side 1- Summary of the Dual-Model Approach

Traditional Non-Traditional

Assist families with parenting and
childbearing skills, and with creating home
conditions to support learning.

Develops reciprocal understanding of schools
and families.

Communicates with families about school
programs and student progress with two-way
communications.

Situates cultural strengths of family and
community within the school curriculum.

Includes recruiting efforts to involve families
as volunteers and audiences.

Provides parental education that includes
family literacy and understanding school
community.

Involves families with their children in
learning activities at home, including
homework and other curricular-linked
activities.

Promotes parental advocacy that informs and
teaches parents how to advocate for their
children.

Includes families as participants in school
decisions, governance, and advocacy through
councils and organizations.

Instills parental empowerment through
parent-initiated efforts at the school and
community level.

Collaborates and coordinates with the work
and community-based agencies, colleges and
other groups to strengthen school programs.

Implements culturally and linguistically
appropriate practices in all aspects of
communication.

(Arias & Morillo-Campbell, 2008, p. 13)



INCREASING PARENTAL INVOLVEMENT                                                                          83

Appendix F:

Dual PI Model checklist Side 2- Dual-Model Strategies

Traditional PI Strategies Non-Traditional PI Strategies

Read to children at home. Create welcoming, respectful spaces for open
communication.

Assist with homework. Multimodal (e.g. mail, email, phone call) and
multilingual communication.

Attend school events such as parent-teacher
conferences.

Positive phone calls home for all students.

Volunteer at school events such as sporting or
music events.

Ask parents for information about their child, their
interests and their strengths.

Participate in school governance, councils and
organizations such as the PTA.

Implement cultural activities to align with core
content with parental help or suggestions and
incorporate what they do at home into the
classroom.

Donate money to school fundraisers. Provide bilingual interpreters to facilitate
communication if needed.

Communication to teachers asking questions
about school programs and child progress.

Provide flexibility with meeting times.

Collaborates and coordinates with the work and
community-based agencies, colleges and other
groups to strengthen school programs such as
school assemblies.

Plan events sensitive to religious and cultural
observances.

Provide a home environment to nurture academic
success such as providing a routine and solidified
sleep schedule.

Plan community-based family outreach programs
and fairs (e.g. family literacy or STEM nights).

Stay informed about their childs’ education and
communicate with the school by promptly reading
all notices from the school and respond as
appropriate.

Plan parent classes based on needs (e.g. English
development, school protocols).

Communicate to families when there is an issue
with their child either academically or
behaviorally.

Conduct home visits to solely learn about the
family.

Follow the district curriculum with no
modification.

Provide bussing,carpool or childcare to families
for meetings if needed.
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Appendix G:

Welcome Night Invitation to Families (English)
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Appendix H:

Professional Development Presentation Slides

Slide 1
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