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Abstract 

This capstone project aims to support general education teachers and English of Speakers of 

Other Languages (ESOL) teachers and other school staffs who work with English Language 

Learners (ELLs), also known as English Learners (ELs). To ensure positive academic outcomes 

for English Learners, it is imperative that teachers must collaborate. ELLs are a fast-growing 

population in our schools and many teachers are not prepared to meet the diverse needs of our 

language learners. ELLs are impacted by a lack of social, emotional, cultural, support from their 

teachers, which can result in unsuccessful academic outcomes. Solutions to the problem faced by 

students and teachers include implementation of culturally responsive teaching trainings, lesson 

plan templates for co-teachers, family engagements, monthly faculty meetings, and formation of 

an ELL advocacy group. Several solutions are relevant to meeting the academic, social, and 

emotional needs of ELLs and helping teachers better support ELLs by becoming successful co-

teachers. Recommendations include incorporating additional professional development 

opportunities for all teachers to educate and support them to become better culturally proficient 

teachers. Furthermore, programs recently established, such as ELL advocacy group and family 

engagements, should be modified to better support ELLs and their families. 

Keywords: English Language Learners, co-teaching, co-planning, ESOL teachers 
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Chapter 1: Introduction 

 English Language Learners (ELLs), also known as English Learners (ELs), continues to 

grow in schools across the United States. For example, about 240,000 ELLs enrolled in New 

York state public schools and there were 240,035 ELLs enrolled in 2021 (NYSED, 2021). By the 

year 2025, ELLs will make up one quarter of the school population in the United States 

(Villavicencio et al., 2021). Many ELLs struggle when they first attend American schools due to 

language barriers, cultural and linguistical differences, academic challenges, socioeconomic 

status, and other factors that may affect their learning. However, many classroom teachers 

struggle to meet these students’ cultural, social, and emotional, and language needs (Quezada & 

Alexandrowicz, 2019). To maximize opportunities and outcomes for our language learners, it is 

crucial that classroom teachers and English to Speakers of Other Languages (ESOL) teachers 

collaborate. That is, teachers must engage in collaborative planning and teaching to provide 

equitable learning outcomes for ELLs in the content classroom (Giles & Yazan, 2020).  

 Collaborative teaching for ESOL teachers and mainstream teachers drew their models 

from special education. In New York State elementary classrooms, co-teaching is where general 

and special education teachers share all of the teaching responsibilities (Bauler & Kang, 2020). 

In 2015, co-teaching, an inclusive model was “expanded to encompass collaborate partnerships 

between a mainstream content teacher and a specialist such as the ESOL teacher via New York 

State Commissioner’s Regulations Part 154-2” (Bauler & Kang, pg. 1). This teaching model 

advocates for the inclusion of ELLs in mainstream classrooms by increasing the amount of 

instructional time spent in their main classrooms instead of English as a New Language (ENL) 

classes (Bauler & Kang, 2020).  
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There are few known co-teaching models that were researched and implemented in our 

education system. One teach, one observe model is when one teacher leads the classroom 

instruction while the other teacher gathers data on specific students or the class as a whole.  

Team teaching is when both teachers lead large-group instruction. One teach, one assist model is 

when the special educator takes on the role as a classroom assistant rather than a teaching 

partner. One teach, one assist model was used most often but was found to be the least effective 

coteaching approach (Peercy et al., 2017). Collaboration is most successful when teachers clearly 

define and have equal coteaching responsibilities. 

 There is one most important factor both mainstream teachers and ESOL teachers must be 

mindful of when they want to successfully integrate a co-teaching model. The content teacher 

must realize that the ESOL teacher’s role is not an aid or a helper, but as a teacher who can bring 

their expertise and knowledge to meet the language needs of ELLs. The ESOL teacher can also 

help create a culturally responsive classroom by recognizing cultural assets that students bring to 

the school. The ESOL teacher and the content teacher should communicate with the students to 

ask them what their needs are, let them know how they are doing and discuss progress with 

them. Both teachers should have relationships with ELLs to implement the co-teaching model.  

The most important thing that an ESOL teacher should do is to advocate for collaboration 

with classroom teachers to support ELLs (Vintan & Gallagher, 2019). If more ESOL teachers 

advocated for their students by pushing for a co-teaching model, learning outcomes for ELLs 

would increase dramatically. ESOL teachers should be used as a resource within the classroom 

and their expertise can teach content teachers about “ESL methods and materials, modifying the 

curriculum and exchange vital information about students’ abilities and progress” (Vintan & 

Gallagher, 2019, pg. 4). The ESOL teacher can use their language knowledge to support the 
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mainstream teacher’s classroom instruction by breaking down information for students and help 

with simplifying language (Peercy et al., 2017), which would help students process new 

materials. ESOL teachers support ELLs’ vocabulary development through organized literacy-

based activities, assist students with reading and writing assignments, and co-plan activities 

based on ELLs’ observed language behaviors (Vintan & Gallagher, 2019). The ESOL teacher 

can focus on content scaffolding and cooperative learning to help ELLs access and content and 

develop the discourse needed to engage in tasks, while the content teacher focuses on presenting 

relevant concepts and guiding students to apply knowledge to a given task (Bauler & Kang, 

2020).   

The content teacher is an expert at providing age-appropriate instruction. The classroom 

teacher can help ESOL teacher by adjusting instruction to fit the developmental and cognitive 

needs for the age group (Peercy et al., 2017). Also, the content teacher can recognize if the 

student is not making any progress in their classroom and suggest that they approach the 

situation differently (Vintan & Gallagher, 2019). The content teacher can also modify their 

lessons according to the ESOL teacher’s suggestion and adjust if necessary.  

Relationship between mainstream teachers and ESOL teachers are one of the most 

important factors that affect collaborative teaching. Teachers must trust each other when 

collaborating. Teachers must be flexible and open minded to be able to collaborate. When co-

teaching, both teachers should realize the danger of one-size-fits-all models of ELL inclusion 

because this idea neglects the diverse needs of ELLs (Bauler & Kang, 2020). Teachers also have 

to share and communicate to set common goals for their unique students’ needs. It is critical that 

teachers write and teach a common curriculum framework to equalize roles between the two 

teachers (Bauler & Kang, 2020). When co-teaching, it is expected that both teachers plan, 
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facilitate, assess learning tasks, observe, monitor, and assess ongoing progress in the classrooms 

(Vintan & Gallagher, 2019).  

When classroom teachers collaborate with ESOL teachers, they can share their expertise 

and learn from each other. Teachers can support each other as well as support students in an 

appropriate way by sharing their experiences and knowledge. For example, the content teachers 

can understand ELLs’ language needs in the content classroom, learn how to scaffold the content 

material to meet ELLs’ language needs, and adjust their instruction style, while the ESOL 

teacher can develop age-appropriate strategies for students and refine their understandings about 

sustaining collaboration in the content classroom (Giles & Yazan, 2020). Collaborative teaching, 

also referred to as co-teaching, or cooperative teaching, does not mean teachers just sharing ideas 

and what they are going to do as an individual. Effective teaching collaboration means that 

teachers divide their responsibilities, sharing teaching goals, and tools to support each other 

(Peercy et al., 2017).  

Teacher collaboration can lead to positive outcomes for ELLs, including high graduation 

rates and equitable learning opportunities (Giles & Yazan, 2020; Ghimire & Topple, 2019). 

Since the teachers are trying to get to know the students and scaffold instruction strategies and 

materials, as well as adjusting their instruction methods, students will feel more comfortable in 

the classroom. In addition, educators need to realize that our goal is not only to teach ELLs 

English, but to make their learning experience rich and authentic by respecting their cultural and 

linguistical differences.    

The purpose of this capstone project is for current and future ESOL educators and content 

area teachers to understand the importance of collaboration, which includes co-teaching and co-

planning, and what it takes for it to be implemented successfully by trying various teaching 
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methods to meet the unique needs of our diverse language learners and ensure success for all 

learners. In Chapter 2, I will review the challenges and benefits for both students and teachers of 

co-teaching and co-planning. In Chapter 3, I will provide a professional development that 

discusses the solutions to the problem of co-teaching. Chapter 4 I will conclude with discussing 

professional developments and implications for teachers of ESOL and content teachers.  
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Chapter 2: Literature Review 

This Chapter reviews the literature that pertains to co-teaching and co-planning of ELL 

students. When considering ELLs’ academic success, it is critical for educators to consider all 

the factors that affect their learning. ELLs face substantial academic gaps, lower graduation 

rates, and higher drop-out rates than English-speaking students (Cardoza & Brown, 2019; 

Villavicencio et al., 2021). As I described in Chapter 1, through co-planning and co-teaching 

teachers can address these problems (Bauler & Kang, 2020; Giles & Yazan, 2020). In this 

Chapter, I draw on Vygotsky’s (1978) sociocultural theory to understand how ELLs learn and 

how educators can support them. Next, I will discuss the challenges of co-teaching and co-

planning followed by the benefits of co-teaching for students, families and teachers. 

Understanding Vygotsky’s Sociocultural Theory of Learning 

The sociocultural theory states that learning occurs through social interaction between 

people who hold different skills or knowledge levels (Vygotsky, 1978). Sociocultural theory 

supports the idea of how development occurs through active collaboration situated in diverse and 

complex classrooms, schools, and communities (Heineke et al., 2018). This collaboration does 

not only apply for students but applies to teachers as well. Collaborative teaching is successful 

when two teachers who have differing skills come up with a shared goal to meet the needs and 

improve learning outcomes of their ELL students (Peercy et al., 2017). Therefore, teacher 

collaboration, or co-teaching, is conceptualized as an ongoing learning process in the school 

environment (Peercy et al., 2017). To ensure academic success for all ELLs, educators must 

collaborate with language specialists. Both the classroom teacher and the ESOL teacher can use 

their expertise and collaborate to plan goals for their students, depending on what their needs are. 
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It is also critical that these teachers know when to provide assistance, and when to allow students 

to be independent.  

Also, educators who integrate sociocultural theories of development into their pedagogy 

are more likely to instigate and encourage students in dialogic interactions (Hardwood & Brett, 

2019). To ensure academic success for all ELLs, students must have many opportunities for 

social interaction with their peers to improve their cognition development (Daneshfar & 

Moharami, 2018). Through interaction, ELLs can learn from their peers, and eventually be able 

to complete the task on their own. Social interaction is also important because it supports ELLs’ 

social and emotional health (Villavicencio et al., 2021). It is challenging to immigrate to a new 

country where they have to learn a new language and new culture, as well as adjust to a new 

school. Thus, it is critical for all ELLs to collaborate with more capable peers and interaction 

with their teachers because it will create ZPD, where learners’ learning potential appears 

(Daneshfar & Moharami, 2018; Hardwood & Brett, 2019; Vintan & Gallagher, 2019). ZPD is 

defined as the difference between what a learn can do independently at a particular point in time 

and the potential development of the learner capable of accomplishing with the guidance 

(Vygotsky, 1978). While engaged in learning, students can also interact with teachers or more 

skillful peers who enable their learning process through providing support within their ZPD 

(Hardwood & Brett, 2019). Part of the ZPD is scaffolding, which from an instructional 

perspective, allows teachers to support ELLs by assessing what students can do independently 

and provide support when necessary (Hardwood & Brett, 2019). Therefore, instruction must 

offer opportunities for learners to collaborate with others because what they can achieve with 

assistance, they can achieve on their own in the future (Rassaei, 2017).  
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Through co-teaching, educators can provide that bridge for ELLs by providing support 

and scaffold to help students achieve their potential development. For mainstream teachers to 

understand how to accurately target ELLs’ ZPD, they must utilize the co-teaching model to 

support ELLs in schools. Co-teaching is also known as teacher collaboration, which is defined as 

communication between educators with the intention of increasing student success (Vintan & 

Gallagher, 2019). ELLs are often deprived of using English for academic purposes in meaningful 

and authentic context when pulled out of mainstream classroom (Bauler et al., 2019). To prevent 

this issue from affecting ELLs negatively, co-teaching model has been integrated in many 

schools throughout the United States (Bauler et al., 2019).  

Co-teaching is also an inclusive instructional model that creates a positive learning 

environment for English language learners and supports academic success. Many mainstream 

teachers have difficulty meeting the needs of culturally and linguistically diverse students 

(Meskill & Oliveira, 2019; Peercy et al., 2017; Villavicencio et al., 2021) Co-teaching is when 

the content teacher collaborates and share all teaching responsibilities with ESOL teachers in one 

linguistically diverse regular classroom setting (Bauler & Kang, 2020) to meet the learning as 

well as social and emotional needs for language learners. According to the New York State 

Blueprint for ELL Success (2021), “bilingual, ESL, and other content-area teachers must 

collaborate purposefully and consistently to promote academic achievement in all content areas” 

(Bauler & Kang, 2020, p. 2). Collaboration should be used as a pedagogical tool because this is 

one strategy to achieve academic goals for ELLs.  

 The process of accommodating curriculum starts by an initial assessment conducted by 

the ESOL teacher (Vintan & Gallagher, 2019). This assessment is given to profile what the 

students know as well as to document their prior schooling experiences. Then, the ESOL teacher 



CO-TEACHING FOR ELLS 12 

communicates with the mainstream teacher regarding the oral, verbal, and writing proficiencies 

of ELLs (Vintan & Gallagher, 2019). Both teachers can use their expertise to support each other 

as well as meet the diverse and unique needs of language learners. Collaboration is essential for 

survival as teachers because the number of language learners continue to grow in our country.  

Challenges Faced by ELL Students 

Linguistic and Cultural Difference  

 ELLs face challenges daily and schools and educators need to better support these 

students. In America, ELLs with widely varying linguistic, cultural, and educational 

backgrounds often find themselves in an English-only classrooms but are also expected to 

perform as well as their English-speaking peers academically (Meskill & Oliveira, 2019). One of 

the biggest challenges faced by ELLs is the linguistic and cultural difference. Cultural 

background and identity influence students’ school experience, especially their social integration, 

which is highly related to their academic success (Linares, 2021). A study was conducted at 

Green Academy, a school in Kentucky, across the 2015-2016 academic school year. Five student 

participants, all of whom were recently arrived unaccompanied minors who has been resettled in 

Kentucky, were retrieved from a multilingual, ninth grade sheltered English social studies 

classroom (Linares, 2021). Green Academy is a newcomer school designed for Students with 

Limited or Interrupted Formal Education (SLIFE), and there were students from more than 50 

different countries and spoke 23 different languages. The school served students from sixth 

through tenth grade during their first two years in the public school system and all students 

enrolled in this school scored below a 2.5 on the Assessing Comprehension and Communication 

in English State-to-State for English Language Learners (ACCESS) exam, which means that 

they were a the entering or beginning stages of learning English (Linares, 2021). This study 
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draws on data gathered through classroom observations, teacher interviews and check-ins, and 

artifact collection from a two-week unit on U.S. symbols (Linares, 2021).  

Many ELLs are often placed in a monolingual classroom, where they do not feel 

culturally accepted. Ms. Rosewall encouraged her students to use their home language and prior 

knowledge as a method of scaffolding and throughout the study, students were providing 

translation when confusion arose (Linares, 2021). During the study, Ms. Rosewall also provided 

opportunities for students to write about symbols in their own home countries and make 

connection to students’ prior knowledge. By doing so, she allowed students to embrace their 

cultural background and value their knowledge. This study affirms that when students are 

allowed to use their home language as an asset, students’ participation and collaboration 

increased, which would lead to academic success. When ELLs are placed in a pull-out ESL class, 

it forces students to “construct identities that do not acknowledge their full repertoire of 

academic and linguistic skills” (Collett, 2019). Many students become silent because they feel 

uncomfortable participating and asking questions in their class because they are embarrassed. 

Linguistic and cultural difference is something educators must not ignore when they teach ELLs. 

When students have not mastered their L2, it is difficult to understand contents taught in 

classrooms without proper scaffolding.  

When ELLs are in a traditional pull-out program, ELLs are kept from their mainstream 

classroom, which limits access to the same rigor of content and academic language as their 

English-speaking peers (Bauler et al., 2019). To prevent ELLs from losing any opportunity of 

learning, teachers can implement linguistically responsive practice by recognizing the 

backgrounds and needs of individual students, analyzing language demands in academic tasks, 

and scaffolding instruction for language development (Heineke et al., 2018). In classrooms, 
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teachers should create a safe and welcoming environment that foster language learning, assess 

and track progress of language development, and implement rigorous academic instruction that 

supports language development (Heineke et al., 2018) to help students feel accepted and 

comfortable. ELLs have unique and diverse needs, and unfortunately, the U.S. educational 

institution has largely failed to ensure their academic success, as reflected in standardized 

assessment scores, and increasing dropout rates (Heineke et al., 2018). A long-term study 

conducted by York-Barr et al. (2007) revealed that ELLs’ achievement scores increased after 

three years of implementing co-teaching methods (Bauler et al., 2019). The study was conducted 

in Washington Elementary School, with roughly 600 K-6 students enrolled. The participants 

focused on Grades 1 and 2, 150 to 160 students, and approximately 50% to 55% students 

identified as ELLs. Data were gathered through field notes, conversations during site-visit, 

workshops, and classroom observations. Students that were receiving instruction in the inclusive 

and collaborative models increased the Normal Curve Equivalents (NCE) scores from +4.17 to 

+8.12 in reading and from +13.99 to 20.86 in math (York-Barr et al., 2007). In the study, the co-

teachers focused on content scaffolding, cooperative learning, presenting relevant content 

concepts, and guiding students to apply knowledge to solve the given tasks. This study suggests 

that inclusive and collaborative instructional models have a positive impact on academic success 

for ELLs. When ELLs are supported by ESOL teachers and content teachers that practice 

linguistically responsive teaching, they will feel more comfortable and accepted, which will 

increase achievement scores. 

Standardized Academic Tests 

 Another challenge ELLs face is standardized academic tests and high stakes tests. ELLs 

are at high risk for academic failure, including the failure to pass high-stakes tests (Li et al., 
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2018). According to the National Research Council (2011), high school exit exams have the 

largest negative impact on the graduation of students of color from low socioeconomic status (Li 

et al., 2018). Also, the National Association of School Psychologists (2002) stated that when 

high stakes are linked to scores on tests, the potential for negative consequences increases 

significantly (as cited in Li et al., 2018). High stakes tests include high school exit exams and 

regents, can result in negative consequences on students’ life, as well as have a negative social 

and emotional impact on ELLs. In the 2014-2015 school year, only 65.1% of ELLs completed 

high school (Li et al., 2018), which proves that our education system did not prepare culturally 

and linguistically diverse students for academic success. Tests that have high stakes are used for 

important decisions that could impact a students’ life or their future, and ELLs who fail the 

practice tests are more likely to drop out of school due to feeling discouraged (Li et al., 2018).  

This negative impact means that students will not obtain a high school diploma, which 

will have life changing consequences. Many ELLs struggle to pass these tests because these tests 

are provided in English, which can lead to negative emotional reactions, such as worry, 

depression, anxiety, fear and embarrassment (Li et al., 2018). These tests do not accurately 

measure students’ knowledge and skills because they are often meant for native English-

speakers. Escamilla et al. (2018) conducted a study in an elementary school, which has an 

enrollment of 511 K-5 students. The study compares writing outcomes of 44 fourth and fifth 

grade emerging bilingual students who participated in a paired literacy program. The study 

compared scores of 2 high-stakes English writing assessment to informal writing assessment that 

assessed students’ writing in Spanish as well as English (Escamilla et al., 2018). Data were 

collected on the students’ performance on the Traditional Colorado Assessment Program 

(TCAP) as well as ACCESS writing assessment. Results of TCAP writing outcomes indicated 
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that only 13% of the fourth graders, and 19% of the fifth graders scored proficient, whereas 52% 

of fourth graders and 33% of fifth graders scored proficient on the ACCESS writing. This study 

shows that when ELLs are given tests that are meant for monolingual students, they will not be 

academically successful, but if they were to be in a classroom with co-teachers that create 

assessments that are accommodated to the needs of ELLs, their academic performance will 

increase.  

Indeed, healthy mental state is a necessity to succeed academically, and ELLs should be 

provided with such emotional support they deserve. Many immigrants come to our country for a 

better life and education, and it is unfortunate that these high-stakes test are an obstacle for ELLs 

to live their dream life. Many ELLs face challenges due to high stakes tests but if they had the 

opportunity to be in a co-taught classroom, where their cultural and linguistical needs are met, 

they will have higher chances of succeeding academically.  

Challenges Faced by Teachers 

 Teachers have the most influence on student achievement, but many classroom teachers 

lack professional development models for the implementation of language integrated instruction. 

Heineke et al. (2018) conducted research on one university’s effort to build the expertise of P-12 

educators working in Chicago Public Schools to support students’ learning and language 

development through linguistically responsive practice. Data were collected through a three-year 

project called Language Matters (LM), where university faculty collaborated with educators in 

linguistically diverse communities. In this study, data were drawn from on-site observations, 

individual interviews, and focus groups. This project focused on developing teachers’ expertise 

for English learners where they learned about linguistically responsive practice. One of the 

teachers said “Before the Language Matters program, I didn’t even distinguish between content 
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and language assessments, to be honest. I just assumed they were one and the same” and another 

teacher said, “This whole thing has led us to be more self-aware, self-critical. What am I doing 

that supports ELLs, and what I’m not doing? Where is language hidden? How do I build a 

classroom with language and cultural support?” (Heineke et al., 2018, p. 69). These statements 

prove that teachers need professional development to learn about how to implement linguistically 

responsive practice in their classrooms to support ELLs. Good teachers teach, as well as meet the 

needs of their students academically, socially and emotionally. Mainstream teachers know how 

to teach the content but struggle to meet the linguistical and cultural needs of ELLs (Meskill & 

Oliveira, 2019). They do not know how to utilize students’ background knowledge and prior 

experience (Heineke et al., 2018) to make learning relevant and interesting for ELLs. There are 

many factors that teachers need to consider when they want a successful co-teaching 

relationship, such as having clearly defined roles, having the same vision regarding classroom 

environment, and putting in the same amount of effort into planning instruction.  

Lack of Culturally and Linguistically Proficient Teachers 

 To implement an effective and successful co-teaching model, our education system needs 

culturally and linguistically proficient teachers. Teachers are a critical factor in any students’ 

learning and their academic success as the population of ELLs continues to grow in schools. It is 

challenging for mainstream teachers alone to meet the diverse needs of all our learners (Heineke 

et al., 2018) and unfortunate that many teachers are unaware of their students’ cultural and 

linguistical differences.  

 Meskill & Oliveira (2019) examined two teachers, one chemistry, one ESOL, who co-

designed and co-taught science/language integrated lessons in a suburban high school in 

northeastern New York. This school consisted of 1800 students with 256 ELs. Data were 
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collected through observations, reflections, briefings, and interviews. During the study, the 

chemistry teacher focused heavily on content and the ESOL teacher focused on language. The 

chemistry teacher stated that she is always looking at the content and students’ conceptions. The 

difference in focus was shifted after receiving professional training, which allowed both teachers 

to develop professional vision (Meskill & Oliveira, 2019). For co-teaching to be successful, all 

teachers must be culturally and linguistically sensitive and proficient. When co-teachers 

observed and collected critical data by creating a parent survey, teachers were able to 

demonstrate and share sensitive views of students’ linguistic, cultural, and academic 

backgrounds (Bauler et al., 2019). This also allows teachers to support ELLs emotionally and 

academically by instilling a positive sense of self and community. There are five elements of 

becoming a culturally proficient teachers, which are, accessing cultural knowledge, valuing 

diversity, managing the dynamics of difference, adapting to diversity, and institutionalizing 

cultural knowledge (Quezada & Alexandrowicz, 2019). Both classroom teachers and ESOL 

teachers must learn about their students’ diverse cultures and languages to provide adequate 

support and to make changes to their instruction to benefit underserved students.  

Teachers can advocate for linguistically and culturally diverse students’ success by 

building relationships with families, getting to know the communities, and agencies as partners 

in the education for all students (Quezada & Alexandrowicz, 2019). All teachers can value 

diversity by accepting students and their cultures and valuing their viewpoints and experiences 

(Quezada & Alexandrowicz, 2019). Resolving issues that happen between cultures within school 

and communities, such as misunderstandings about school procedures and expectations are 

another important element of being a cultural proficient educator (Quezada & Alexandrowicz, 

2019). Both teachers should find ways to meet the needs of all students by using their linguistic 
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and cultural knowledge to guide school policies that achieve equitable educational and socially 

just outcomes (Quezada & Alexandrowicz, 2019). The last quality of a cultural proficient 

teachers is to instutionalize cultural knowledge by collecting data to understand student needs 

and provide translation services when needed.  

When all educators become culturally and linguistically responsive by acquiring the five 

elements mentioned above, they will be able to create a culturally responsive classroom. This 

will allow both the classroom teacher and ESOL teacher connect with students’ language, 

culture, experiences, and understandings to make content meaningful for students (Jaffee, 2020).  

Lack of Time to Co-plan 

Lack of planning time is another barrier in co-teaching. Both the ESOL teacher and the 

mainstream teacher must find an ongoing, routine by putting aside designated time for planning 

and debriefing, to work productively together (Peercy et al., 2017, Vintan & Gallagher, 2019). 

Both teachers need time to sit, talk, plan, analyze, develop, and ask questions about how to 

improve lessons and instructions for their students (Bauler & Kang, 2020). The planning portion 

of co-teaching is essential for teachers and should not be rushed. Administrators should be 

supportive of co-teachers and their daily schedules because when their schedules are interrupted 

by meetings, and other professional developments by administrators, they are unable to engage 

in equal coteaching, which may lead to inability to use their expertise and skills to the fullest to 

benefit all students (Peercy et al., 2017).  

Mismatch in Teacher Vision 

Mismatch in teacher vision could also prevent teachers from successfully co-teaching. An 

example of teacher vision is the classroom environment. Some classrooms are teacher centered 

and some classrooms are student centered. When a classroom is teacher centered, there is no 



CO-TEACHING FOR ELLS 20 

place for an additional teacher. If there is no place for an additional teacher, it is impossible for 

teachers to view each other as a community of professionals working together to benefit of ELLs 

(Vintan & Gallagher, 2019). Teacher centered classrooms can also restrict ESOL teachers from 

utilizing their greatest assets in the content classrooms (Bauler & Kang, 2020). A research study 

conducted in a linguistically diverse K-12 school district of 6,900 students in Long Island, New 

York, where 18% identified as ELLs, the use of native language and the ability to focus on the 

complexities of language development were not leveraged to the highest potential (Bauler & 

Kang, 2020). Throughout the study, many ESOL teachers expressed that there was a conflict 

between teachers’ perceptions of the difference between co-teaching models.  

Also, when the classrooms are teacher centered, it is impossible to implement culturally 

responsive teaching. Students learn best when they are in a comfortable environment where their 

cultures and languages are respected and valued, and it is up to the teachers to provide that 

culturally responsive student-centered environment. Teachers that teach students cultural and 

linguistic awareness create a safe learning environment for English-speaking students and ELLs. 

Educators must have the same vision of creating a student-centered classroom for the education 

they provide to be effective. When educators’ visions and instructional goals differ, it is 

impossible to co-teach effectively. 

Need for Clearly Defined Roles 

It is imperative that ESOL teachers and mainstream teachers need clearly defined roles 

because collaborative teaching can be challenging when there are differences in teacher status 

(Peercy et al., 2017). Sometimes, ESOL specialists take on the role as a classroom aide when 

their roles are not specified. In the study conducted by Bauler and Kang (2020), one of the 

content teachers expressed concern regarding specific roles and expectations for the ESOL 
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teacher in their classrooms. This teacher mentioned that she had to remind her colleague to 

address the students who are ELLs and not the other students who are not required to receive this 

service, and this statement proves that when there are no clearly defined roles between content 

teachers and ESOL teachers, they cannot properly provide support for ELLs.  Also, Beninghof 

and Leensvaart (2016) found that many content teachers struggled with sharing instructional 

time, releasing control, and seeing the value of ESOL teachers, which prohibits ESOL teachers 

from fully supporting ELLs in mainstream classrooms (Bauler et al., 2019). These findings 

support the idea that co-teachers need to value each other’s expertise to fully support ELLs and 

ensuring academic success for all students.  In a successful co-teaching environment, the ESOL 

teacher can fulfill the role of language specialist and cultural guide to help content teachers focus 

on the linguistic as well as the cultural aspects of lesson design and implementation (Bauler et 

al., 2019). The content teacher may focus on the content, but when they are supported by ESOL 

teachers, students were able to demonstrate higher level thinking (Meskill & Oliveira, 2019). 

When teachers implement one-teach, one-assist model, it makes it challenging for either teacher 

to successfully meet the needs of all ELLs (Peercy et al., 2017).   

Co-teaching model could negatively impact ELLs’ learning outcomes when the roles of 

the two teachers are not well defined (Bauler & Kang, 2020) because there will be inequality of 

contribution from the teachers. Research shows that when teachers share equal roles in 

supporting ELLs and foster an inclusive environment, students were able to reach their potential 

to use academic language (Bauler et al., 2019). District and school administrators and other 

decision makers must be mindful of teacher roles, when they make a commitment to teacher 

collaboration to improve the learning outcomes of ELLs (Peercy et al., 2017).  

Benefits of Co-teaching and Student Outcomes 
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Benefits for Students 

There are many benefits of co-teaching for students. When students are in a successful 

co-taught classroom, they are in a culturally and linguistically responsive classroom, where 

students can feel safe, comfortable, confident, and relevant. There are differentiated instructions 

provided by teachers that are culturally and linguistically proficient. Co-taught classrooms can 

provide a sense of inclusion for ELLs (Bauler & Kang, 2020). Students may feel embarrassed or 

anxious by being physically placed in a different classroom (Bauler & Kang, 2020). Co-teaching 

can resolve this issue because students would not have to leave the classroom to receive 

differentiated instructions, which is crucial to meet the academic needs of ELLs. Having an 

ESOL teacher and content teachers in the same classroom would allow ELLs to create identities 

that respect their cultural values and their language.  

Co-teaching provides emotional and social support for ELLs. When there are two 

teachers that are culturally and linguistically responsive, they will teach all students to accept and 

value different culture and language, which will allow ELLs to feel more comfortable, safe, and 

happy in their classrooms. Being in a culturally responsive classroom will allow students to 

make connection between their background knowledge and experience to the content. Relating 

topics to students’ lives can improve their communicative language skills (Jaffee, 2020). Having 

two teachers to model and monitor the classroom will also provide more opportunities for ELLs 

to collaborate with their peers. Collaboration amongst students is also essential because it will 

improve ELLs’ speaking and listening skills, as well as teach English-speaking students to work 

with culturally and linguistically diverse students. Since there are two teachers in the classroom, 

ELLs’ participation rate will increase because they will be provided with scaffolding depending 

on their language proficiency levels. Providing social interaction between students will support 
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ELLs’ social and emotional development by making them feel safe, happy, motivated, and 

comfortable.  

Most importantly, students’ outcomes will improve dramatically when co-teachers 

engage in classroom observation, curriculum collaboration, goal setting, assessment progress, 

and structured instructions (Bauler & Kang, 2020). Students will be prepared for assessments, 

tasks, projects, and other assignments, which will guarantee academic success for all students. 

Benefits for Families 

Building trust and relationships with families are also an important factor of co-teaching. 

It is critical to build trust and relationship with family members to encourage involvement in 

student learning (Nguyen et al., 2021). To build rapport with ELLs’ family members, teachers 

must understand the sociocultural context where families live, use of language at home, and 

goals that parents have for their children (Nguyen et al., 2021). One component for building 

communication, rapport, and trust between families and teachers include effective bidirectional 

communication by using active listening skills to respond to family and student concerns; 

becoming aware of and sensitive to cultural and linguistic differences in families and responding 

to concerns (Nguyen et al., 2021). When teachers build relationship with parents, they will be 

involved in their child’s learning journey. Parents or guardians will be updated on their child’s 

progress by having an open communication with both teachers. Research shows that students are 

more likely to succeed when family members are included in their children’s learning and this is 

why it is critical for all educators to be culturally proficient and build relationship with students 

and their families to ensure success for all students (Nguyen et al., 2021).  

Benefits for Teachers 
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When teachers collaborate, they achieve and enhance “ability to scaffold their teaching to 

support their students’ development” (Bauler et al., 2019). Collaboration offers educators a 

support system and a wide variety of pedagogical methods to meet the learning needs of diverse 

language learners in our schools (Vintan & Gallagher, 2019). Throughout our educational 

history, the pull-out model has been implemented in many schools. Co-teaching should be 

advocated for because minimizing the pull-out model, ELLs can benefit by forming social 

relationships with their peers, feeling included and accepted, and context-specific learning 

(Vintan & Gallagher, 2019). For educators to support ELLs, it is important for collaboration 

between ESOL teachers, who has the tools to provide individualized support, and classroom 

teachers who spend the most amount of time with ELLs (Vintan & Gallagher, 2019). Co-

teaching between ESOL and classroom teachers is a great way to include ELLs in the 

mainstream classroom while being exposed to grade-level content (Bauler & Kang, 2020). When 

co-teaching, the ESOL teacher can help content teachers focus on linguistical and cultural 

aspects of lesson design and implementation (Bauler et al., 2019). ESOL teachers will be able to 

help the classroom teacher by planning instructions to allow students to make relevant 

connection with their language, culture, and experiences (Jaffee, 2020). 

Teachers must view their collaboration as a learning and growth opportunity (Peercy et 

al., 2017). Teachers can benefit when they set common goals, differentiate instruction, and 

coordinate instruction, they will be able to appropriately support ELLs by sharing ideas as well 

as learning new teaching tools from each other. When classroom and ESOL teachers engage in 

classroom observation, curriculum collaboration, goal setting, and assessment progress, students’ 

English literacy skills can improve dramatically (Bauler & Kang, 2020).  
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When teachers collaborate, it is expected that they know the students well. These teachers 

would have relationships with the students and understand what they need. Collaborating 

teachers can use this to their advantage and build their knowledge to become a better teacher 

(Peercy et al., 2017).  

Collaboration between teachers also take stress off of their teaching responsibility. A 

content teacher may struggle with meeting specific needs of language learners, and an ESOL 

teacher might struggle with how to incorporate age-appropriate activities. When co-teaching is in 

action, teachers are prepared to meet the needs of all students because they have the tools they 

need (Vintan & Gallagher, 2019). When ESOL teachers and mainstream teachers have 

established a routine and determined goals to meet the needs of culturally and linguistically 

diverse students, students’ learning outcomes will improve.   

Summary 

The number of ELLs is continuing to increase, and teachers need to be prepared to meet 

the unique needs of these students. Co-teaching is a very important element of academic success 

for ELLs. When emergent bilinguals are placed in ESL classes, it forces students to stay silent 

and lose their culture and identity. All ELLs are capable of learning if they have the right tools. 

All teachers are capable of supporting ELLs if they have the right resources. Co-teaching is one 

of the resources that teachers should use to meet the unique needs of all language learners. Co-

teaching is beneficial for both teachers and students, and it is a teaching model that needs to be 

researched further. Furthermore, more schools should implement the co-teaching model to 

provide opportunities for ELLs to succeed academically and meet eh needs of minority students. 

I hope to see our education system continue to evolve to create a better education system to 

respect and value all teachers and students.   
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Chapter 3: Description of the Product and Tools 

In this Chapter I will present a professional development strategy and its corresponding 

rationale that will support collaboration between content teachers and ESOL teachers that co-

teach or seeking to co-teach ELLs in the area of ELA, Science and Social Studies, at Long Island 

elementary school districts in the state of New York. Ms. Miller, an English to Speakers of Other 

Languages (ESOL) teacher, stated that students coming into a new culture and learning a new 

language feel vulnerable and that many teachers aren’t given the training or background, or even 

experienced being in a different culture and learning a new language (Jaffee, 2020). After 

reviewing this problem, it became apparent that since there are many flaws within our education 

system to meet the needs of our diverse language learners, co-teaching is an essential factor 

regarding meeting the unique needs of English Language Learners (ELLs). The components of 

the product were chosen based on lacking areas and actions that can be implemented 

immediately.  

In the following segments, solutions to the problem of co-teaching at a suburban 

elementary school district in the state of New York are presented. First, I will provide an 

overview of the professional development plan. Then, I will discuss new tools for school staffs to 

implement. These implements include culturally responsive teaching trainings, lesson plan 

templates for co-teachers, family engagement for students and families, monthly faculty 

meetings with teachers and administrators, and formation of advocacy group for ELLs. 

Description of the Professional Development 

 The professional development plan will be delivered at summer faculty meeting on 

August 30, 2022. The ELL professional development will take place at schools on Long Island 
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that implement co-teaching methods. The professional development will be 3 hours and I will 

have an opportunity to speak with all the staff members.  

 The professional development will be in the form of a slideshow as well as some 

handouts (see Appendices A, B, C, D, E, F, G, H, I, J, K, L, M, & N) for educators to follow 

along. My professional development is called Becoming Successful Co-Teachers since it is 

designed to support teachers become successful co-teachers. Each component is discussed in the 

following section, including a description, rationale for its use, how it can resolve the issues 

revolving collaboration to better meet the needs of our linguistically and culturally diverse 

students.    

Culturally Responsive Teaching Trainings 

 Many content and classroom teachers are rarely prepared for the kinds of linguistic and 

cultural diversity they encounter in their classrooms (Meskill & Oliveira, 2019). As mentioned 

above, teachers may have never experienced being in a different culture, or even learning another 

language. To stop cultural blindness, which is “the belief that color and culture make no 

difference and that all people are the same” (Quezada & Alexandrowicz, 2019, p. 189), and help 

educators become culturally aware, culturally responsive teaching trainings are essential to meet 

the needs of all our students. Culturally responsive teaching training opportunities will allow 

teachers to create a culturally responsive classroom where all students and educators learn how 

to respect and value cultural and linguistical differences. Cultural proficiency is an individual’s 

belief system that holds students’ cultural backgrounds of language, race, gender, socioeconomic 

status as assets on which they use to construct their educational experiences (Quezada & 

Alexandrowicz, 2019). When culturally responsive practices are not implemented, students can 
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face cultural destructiveness, such as English-only policies, and prohibiting students from using 

their native language at school (Quezada & Alexandrowicz, 2019).  

Culturally responsive classrooms and teachers will make English language learners 

(ELLs) feel safe, welcomed, valued, respected, and happy, which will also support and improve 

their emotional and social well-being. Co-teachers can take steps towards being a culturally 

proficient teacher by getting to know the different cultures and languages that students bring into 

the classroom. For example, they can ask students to bring in a picture of their families in their 

cultural clothes (see Appendices A & B), put up pictures of students’ home country flags 

throughout the classroom or label it on the globe (see Appendices C & D), and have welcome 

signs in different languages (see Appendix E) or have students handwrite it on a big poster, 

which will make students feel more at home.  

 Culturally responsive teaching training will also improve the classroom environment. As 

mentioned in Chapter 2, we need more culturally proficient teacher candidates to meet the needs 

of diverse language learners. Teachers must be able to assess cultural knowledge, value diversity, 

manage the dynamics of difference, adapt to diversity, and institutionalize cultural knowledge 

(Quezada & Alexandrowicz, 2019) to support ELLs. When teachers are sensitive to the cultural 

aspect of their classrooms, it will create a culturally responsive classroom environment. It is 

essential in a students’ learning journey to feel included and have a sense of belonging. Many 

ELLs come to our country and are expected to academically perform as well as their 

monolingual peers. It is the educators’ responsibility to help ELLs achieve their academic goals 

by providing better learning environment.  

 All teachers may not have the trainings or experience, but it is never late for schools to 

provide opportunities for teachers to learn how to be culturally responsive. This part of the 
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training aims to improve the beliefs, theory-based knowledge, and skills to implement culturally 

responsive teaching (Quezada & Alexandrowicz, 2019) by creating culturally proficient co-

teachers to meet the diverse needs of language learners as well as improve their academic 

outcomes. 

Lesson Plan Templates for Co-teachers 

 To successfully implement the co-teaching method, teachers need lesson plans that 

provide academic language support for all students as well as demonstrate equality of 

participation in the tasks and content (Bauler & Kang, 2020). Having a differentiated lesson plan 

template designed for co-teaching (see Appendices F & G) can help teachers figure out who 

would be doing what. As mentioned in Chapter 2, teachers need to plan their teaching 

responsibilities, define their roles, and communicate about their teaching to center their goals for 

student learning and enhance their collaborative efforts in the classroom (Bauler & Kang, 2020). 

This segment of professional development will begin by questions regarding what teachers know 

about co-teaching. Then, I will ask what they know about lesson plans and what elements make 

up their lesson plans. I will ask teachers what general ideas they have about co-teaching lesson 

plans. I will list these questions and answers on the SMARTboard, and then we will compare and 

contrast the components of both co-teaching lesson plans, and mainstream classroom lesson 

plans. Teachers will be asked if they see any similarities or differences, and if what their lesson 

plans are tailored to the needs of ELLs.  

 After the introduction of lesson plans, I will provide an explanation of components that 

teachers may not know about. For example, I will focus on discussing the content and language 

objectives (see Appendix H), defining roles between teachers (see Appendices I & J), and how 
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both the content teacher and ESOL teacher can equally contribute to have equal teaching roles. I 

will also review the importance of differentiation and scaffolding for ELLs (See Appendix K).  

Teachers can utilize the lesson plan templates provided to type or write what their roles 

will be, specific learning goals that are aligned with the New York State Learning Standards, 

subject, materials needed for the lesson, and vocabulary. The goal for this segment of the 

professional development is for teachers to learn how to utilize the co-teaching lesson template 

designed to meet the academic needs of ELLs.  

Family Engagements 

 Building rapport and trust with family members can enhance language and reading skills 

(Nguyen et al., 2021). In public schools and especially with COVID-19, parents have very 

minimal involvement in their children’s learning. Parents do not know what their child’s 

classroom looks like, what they are learning, or have limited opportunities to meet the teachers, 

unless it is for parent teacher conferences. Through my personal experience, I learned that family 

engagements can encourage parents to be advocates for their children and be more involved, 

even if they do not speak English. Parents have the right to be active participants in their 

children’s education (Nguyen et al., 2021). In this segment, I will start by asking teachers why 

they think building relationships and rapport with family members is important and what the 

benefits may be. I will review all the benefits of building a relationship and how that could lead 

to supporting ELLs. For instance, when teachers build relationships with parents, or family 

members, they can come up with a shared academic, social, or emotional goal for individual 

students. Teachers will also get to learn about the students’ personal life, interests, language 

spoken at home, which will allow them to connect with families and students on a personal level. 

I will review how co-teachers can communicate with the parents, how to build rapport and trust 
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(see Appendices L & M), and how they can demonstrate empathy when they talk to family 

members. Then, I will review specific family engagement activities that teachers can host in their 

classrooms.  

Monthly Faculty Meeting 

 District, school administrators, and other decision makers must communicate to 

determine what is working in their classrooms and what is not. The monthly faculty meeting will 

be dedicated to how to best serve and work with ELLs by giving faculty members opportunities 

to share their opinions and ideas and use collaboration as a pedagogical tool (Vintan & 

Gallagher, 2019). Educators can connect and work in parallel with support staff colleagues to 

support ELLs by sharing how they can move ELLs forward (Vintan & Gallagher, 2019). It is 

essential for educators to collaborate and work together to support the growing numbers of 

language learners in our education system.  

Each month, teachers will take turns sharing any issues that are occurring in their 

classrooms, ideas and suggestions on how to approach these issues, adjustments or modifications 

to instruction that worked in their classrooms, or opinions regarding how to better support ELLs. 

During these meetings, educators will be encouraged to create a Google Slideshow or 

PowerPoint, make copies of hand outs, and present their essential concepts. These presentations 

will be shared in a common Google file, where all educators can have access and use it for 

reference.  

During the monthly faculty meeting, educators will increase their awareness of what they 

should do in their classrooms to meet the needs of their students. Content teachers will be able to 

see things from an ESOL teachers’ perspective and vice versa. Depending on what the educators 

need and want, the administrators can hold professional development opportunities to support 
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educators. The monthly faculty meetings are designed for teachers to collaborate and share their 

expertise to meet the individual needs of their ELLs. This will minimize misunderstandings and 

allow teachers to be on the same page about collaboration. Teachers will build trust with their 

colleagues as a result of this integrated approach (Vintan & Gallagher, 2019).  

ELL Advocacy Group 

 Teachers are not just responsible for academic success for ELLs, but they also must 

advocate to make changes that benefit underserved students (Quezada & Alexandrowicz, 2019). 

To improve the overall knowledge of staff members, students, and families throughout the year, 

the ELL Advocacy Group will be hosted, which will be dedicated on accepting diverse cultures 

(see Appendix N). This group gives teachers an opportunity to advocate for “linguistically and 

culturally diverse students’ success by engaging with families, communities, and agencies as 

partners in the education of all students” (Quezada & Alexandrowicz, 2019, pl 191). This 

advocacy group is open to anyone including ELLs, and English-speaking students. Students of 

different culture can learn about their own and others’ cultures as assets for making changes 

(Quezada & Alexandrowicz, 2019).  

In the beginning of the school year, the group will focus on a culture per week. Students 

from the same home country will be encouraged to collaborate to make a Google Slideshow or 

PowerPoint to teach others about their culture. After they covered all the cultures that represent 

students and families, the members of the ELL Advocacy Group can investigate issues that ELLs 

may face in their class and how to best manage it. Students and families can also share where 

they want to see improvements in the education system, and teachers and other faculty members 

will share issues regarding serving ELLs, keys to collaboration, and other valuable resources. 

This advocacy group will teach students and faculty members how to value diversity by being 
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“inclusive of people and cultures with viewpoints and experiences different from their own for 

the benefit of their school and community” (Quezada & Alexandrowicz, 2019).  

Intended Outcomes of “Becoming Successful Co-Teachers” 

 There are several positive intended outcomes of presenting this professional development 

opportunity with teachers throughout Long Island. First, it provides content or classroom 

teachers and ESOL teachers with valuable information to become successful co-teachers to meet 

the academic, social, and emotional needs of ELLs. Second, faculty members will have a clearer 

idea of what co-teaching is and why it would benefit them as teachers, as well as their students. 

Additionally, it provides an opportunity for all school members to realize the importance of 

improving the lives of ELLs through co-teaching as culturally proficient teachers. By having 

relevant and valuable resources, educators will be able to support ELLs with the education they 

deserve. The goal of this professional development is to educate and support content teachers 

and ESOL teachers to become better culturally proficient co-teachers, how to meet the needs of 

culturally and linguistically diverse students and establish genuine relationships with staff and 

students. Over time, we can add to these implementations each year and make adjustments to 

better support co-teachers. Professional learning can enhance collaboration teaches teachers how 

to engage in supporting ELLs (Vintan & Gallagher, 2019). Professional learning should be an 

ongoing process because teachers can grow and improve their teaching practices. 
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Chapter 4: Conclusion 

 This capstone project has explored how collaborative co-teaching between classroom 

teachers and ESOL teachers can provide meet the unique needs of ELLs and produce positive 

academic outcomes. The lack of collaboration between the two teachers can result in an ongoing 

challenge to equitable access in education (Villavicencio et al., 2021). The project also examined 

the importance of creating culturally proficient teachers to provide appropriate support for ELLs’ 

social-emotional well-being.  

To successfully implement co-teaching model, and ensure success for all students, it is 

necessary to consider all the factors that affect ELLs’ learning experience, such as challenges 

faced by teachers and students, lack of culturally and linguistically proficient teachers, unclear 

teacher roles, lack of planning time, and benefits for students, families, and teachers. These 

themes work collectively in the implementation of co-teaching. Several research questions 

developed from these themes, such as: What challenges are faced by ELLs? By teachers?  What 

are the benefits of co-teaching? What can teachers do to be prepared to meet the needs of 

linguistically and culturally diverse students? How can general education teacher and ESOL 

teachers collaborate, co-teach, and co-plan to meet the needs of our linguistically and culturally 

diverse students? How can co-teachers ensure academic success for ELLs? In this chapter, I first 

summarize the literature. Next, I will discuss implications for teaching ELLs and will conclude 

with recommendations for future research.  

Summary 

 I have reviewed various studies based on co-teachers and ELLs and their experiences in 

school. They include case studies based on sociocultural theory (e.g., Heineke et al., 2018; 

Peercy et al., 2017; Vygotsky, 1978), the impact of social interaction on student learning and 
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academic progress (e.g., Bauler et al., 2019; Hardwood & Brett, 2019; Vintan & Gallagher, 

2019), preparedness of content teachers and ESOL teachers when working with ELLs (e.g., 

Heineke et al., 2018; Jaffee, 2020; Meskill & Oliveira, 2019; Quezada & Alexandrowicz, 2019), 

classroom instruction (Bauler et al., 2019; Vintan & Gallagher, 2019), student centered 

classroom environments (Bauler & Kang, 2020; Jaffee, 2020; Vintan & Gallagher, 2019), and 

differing events and programs for ELL students and their families (Nguyen et al., 2021). Based 

on this research, I was able to formulate the best approaches moving forward for co-teachers.  

 There are several steps that a school can take to improve co-teaching models for ELL 

students. It is important to consider the community, current programs and activities offered and 

what is the best way meet the needs of ELLs and their parents at the school. For each school, 

these steps might differ because all students have different needs. The most important part of 

change is commitment.  

 In relation to my research questions, several conclusions are relevant to collaboration 

between teachers to meet the needs of culturally and linguistically diverse students. First, ELLs 

with diverse linguistic, cultural, and educational backgrounds are often placed in an English-only 

classrooms while getting pulled for services but are expected to perform as well as their English-

speaking peers academically (Meskill & Oliveira, 2019). Many ELLs are missing time in their 

mainstream classrooms, which limits opportunities for forming social relationships with their 

peers, context-specific learning, and feelings of inclusion (Vintan & Gallagher, 2019). When 

pull-out models are minimized and co-teaching models are enhanced, ELLs will have increase 

opportunities of social interaction, have a sense of belonging, and will have same access to 

context-specific learning as English speaking peers. Second, it was revealed that many classroom 

teachers lack professional development models for the implementation of language integrated 
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instruction (Meskill & Oliveira, 2019). Many content teachers struggle to meet the cultural and 

linguistical needs of ELLs, and it is essential for content teachers to collaborate with ESOL 

teachers to connect content materials to students’ language, culture experiences, and 

understandings to make learning meaningful and relevant for ELLs (Jaffee, 2020). Therefore, all 

teachers must be culturally proficient and collaborate to meet the needs of English language 

learners.  

 Additionally, co-teachers lack co-planning time due to interference to their daily 

schedules. Administrators should be supportive of teachers’ planning time and allow them to 

work productively together (Peercy et al., 2017). Co-teachers need to engage in equal co-

teaching and use their expertise and knowledge to the fullest to benefit ELLs (Peercy et al., 

2017). It is recognized that continual and open communication amongst school staffs is 

imperative to ensuring positive academic outcomes for ELLs. 

In response to these findings, a professional development and tools were created. These 

products seek to establish culturally and linguistically proficient co-teachers that can provide 

support and make changes to their instruction to benefit underserved students. To do so, all the 

factors that affect ELLs’ learning have been considered to support co-teachers as well as ELLs. 

The product created has numerous implications and recommendations.  

Implications 

 Several implications and recommendations for student learning and teaching based on 

research findings have been established. Strategies may be implemented in and out of the 

classroom. Content teachers and ESOL teachers will both be prepared to meet the linguistic and 

cultural needs of diverse language learners by becoming culturally aware through the culturally 

responsive teaching trainings. By representing students’ cultures and families throughout the 
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classroom (see Appendices A, B, C & D), English language learners will have a sense of 

belonging in the classroom. Representation of diverse cultures in the classroom will also teach 

monolingual students about cultural acceptance, which creates a sense of community. Additional 

comfort and school belongingness can be achieved via welcome signs in different languages (see 

Appendix E), enhancing ELLs as members of the school. ELL student learning is fully 

recognized through the implementation and use of co-teaching lesson plan templates (See 

Appendices F&G). These lesson plan templates allow co-teachers to differentiate and scaffold 

instruction to tailor to the needs of ELLs. When utilizing the co-teaching lesson plan template, 

teachers will focus on the content and language objectives (see Appendix H), defining roles 

between teachers (see Appendices I & J), and equally contributing to have equal teaching roles. 

 Additionally, the family engagements build rapport and trust with family members, 

which can enhance language and reading skills for ELLs (Nguyen et al., 2021). Family 

engagements allow teachers to connect on personal levels with ELLs and their families by 

learning about students’ personal life, interests, language spoken at home, encourages parent 

involvement, and increases interaction and opportunities of forming friendship with non-ELL 

peers. COVID-19 had an impact on teachers, students, as well as their families. Parents have 

minimal involvement in their children’s education due to limited opportunities to meet the 

teachers. By inviting parents to join their children in their classroom, parents will feel welcomed 

and involved. Also, increasing opportunities for families to engage can comfort ELLs and help 

their families feel supported.  

 ELL Advocacy Group allows teachers, students, and their families to advocate to make 

changes that benefit all students (Quezada & Alexandrowicz, 2019). This group teachers non-

ELLs and their families about accepting diverse cultures (see Appendix N) and gives 
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opportunities for all members of the school to advocate for themselves by engaging with families 

and communities (Quezada & Alexandrowicz, 2019). Additionally, ELLs would practice their 

public speaking skills by creating their own Google Slideshow or PowerPoint to teach others 

about their culture. This program also creates opportunities for ELLs to embrace their culture 

and have their voices heard to make changes that will benefit underserved students. Since this is 

a new program, teachers must promote and encourage students to join the group. Furthermore, 

new programs, like Family Engagements and ELL Advocacy Group, enable students to feel 

included and comfortable in the classroom, which could improve students’ learning outcomes. 

 All teachers will benefit from the concepts and ideas of this professional development 

and tools. Co-teaching models are not implemented throughout New York public schools and 

teachers that are interested in co-teaching can benefit from the professional development plan. 

Professional development is important especially for teachers and the monthly faculty meetings 

can provide opportunities for teachers to share opinions and ideas, and all teachers can gain 

relevant and valuable information to move ELLs forward (Vintan & Gallagher, 2019). Monthly 

faculty meetings and co-teaching lesson plan templates assist teachers in creating culturally 

proficient lessons for students of diverse backgrounds to enhance their learning (see Appendices 

F & G). Learning about how to focus on content and language objectives (see Appendix H), 

determining what works and does not work in their classrooms, and using collaboration as a 

pedagogical tool (Vintan & Gallagher, 2019) will allow staffs to deliver quality instruction to 

support ELLs.  

Recommendations for Future Research  

 Through research, co-teaching has tremendous potential to ensuring positive learning 

outcomes for ELLs. In the future, more successful co-teaching models can be implemented. 
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First, Family Engagements can be held once a month throughout the year because it is an 

opportunity for engagements for students and parents. The first Family Engagement will focus 

on information regarding the school and welcoming parents to be involved in their children’s 

education. Each Family Engagements will have a theme such as Thanksgiving, Holidays, 

Cultural Feast, Mother’s Day, Father’s Day,  and other cultural holidays to create opportunities 

for families to learn about each other’s families and create culturally responsive environment. 

These events will assist in the parent-teacher relationship aimed to support ELLs’ success. 

Additionally, teachers can benefit from building rapport with the families and students to see 

how they can support and collaborate with each other to meet the diverse needs in their 

classrooms. Newly established programs, such as Family Engagements and ELL Advocacy 

Group should be reviewed and modified for greater improvement to better accommodate the 

needs of ELLs and their families.  

 Further research can assist in determining additional initiatives and specialized programs 

that intend to meet the needs of English language learners. They should be based on the needs of 

ELLs and how co-teachers can support them. Examples of programs that can be established 

include after-school homework groups, transition programs, and ESL programs for parents and 

guardians. Furthermore, research can be conducted into providing professional development for 

co-teachers to inform them of new trends, insight to best practices and changes in the curriculum 

that might affect ELLs. Administrators can invite co-teachers from other schools to share their 

strategies and methods.   

Final Thoughts 

ELLs are likely to make up one quarter of the school population in the United States by 

the year 2025 (Villavicencio et al., 2021), yet many teachers are not prepared to meet the needs 
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of culturally and linguistically diverse students (Peercy et al., 2017). Cultural and linguistical 

difference, failing high stakes tests, lack of culturally and linguistically proficient teachers, 

unclear roles between teachers, and lack of planning time can prevent ELLs from succeeding 

academically. Additionally, these challenges faced by students and teachers can have a negative 

impact by decreasing graduation rates. Successful integration of co-teaching methods in schools 

are important in order to ensure academic success and a bright future for all linguistically and 

culturally diverse learners.  
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Appendix A: 

Family Picture 

 

 

 

 

 

 

 

 

 

 

 

 

Pinterest 

https://www.pinterest.com/pin/71494712804434816/ 
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Appendix B: 

Family Cultural Pictures 

 

 

Pinterest  

https://www.pinterest.com/pin/548172585866052737/ 

https://www.pinterest.com/pin/427701295863722404/ 
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Appendix C: 

Where are we from? 
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https://www.pinterest.com/pin/484699978616004507/ 
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Appendix D: 

Family Origins 
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https://www.pinterest.com/ 
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Appendix E: 

Welcome Signs 

 

 

 

 

 

 

 

 

 

 

 

 

Teacher’s Pay Teachers 

https://www.teacherspayteachers.com/Product/Welcome-Sign-in-Multiple-Languages-4703711 
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Appendix F: 

Co-Teaching Lesson Plan Template #1 
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https://www.pinterest.com/pin/519110294549102076/  
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Appendix G: 

Co-Teaching Lesson Plan Template #2 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Teacher’s Pay Teachers 

https://www.teacherspayteachers.com/Product/CO-Teaching-Lesson-Plan-Template-6942297  
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Appendix H: 

 

The ESL Nexus 

https://www.theeslnexus.com/2017/09/how-to-write-content-and-language.html  
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Appendix I:  

Collaborative Instructional Cycle 

 

A MiddleWeb Blog 

https://www.middleweb.com/45850/collaborative-instruction-energizes-co-teaching/  
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Appendix J: 

Roles of Teachers 

 

Twitter 

https://twitter.com/ayjlow/status/976385560397848576 
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Appendix K: 

Scaffolding Strategies 

 

Mshouser.com 

https://www.mshouser.com/teaching-tips/8-strategies-for-scaffolding-instruction 
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Appendix L: 

Three Components for Building Communication, Rapport, and Trust Among Families, 

Young Children, and Teachers in Primary Classrooms 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

(Nguyen et al., 2021, p. 470) 
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Appendix M: 

Family Engagement Sample Letter 
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Appendix N: 

How to be a Change Maker 

 

 

 

 

 

 

 

 

 

 

 

 

Valentina ESL 

https://www.valentinaesl.com/blog/you-have-the-power-to-be-a-change-maker-for-ell-education 
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Appendix O: 

Link to Professional Development Presentation 

https://voicethread.com/share/20461239/ 

 

 

 

 


