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Agenda

Introduction to the problem

• What is the problem? 

• Definition of the problem

Discussion of the problem

• Understanding the problem: who, 
what, when, where, why, how

• Who does the problem affect?How this problem impacts 
our students



Agenda

• Culturally responsive teaching

• Lesson plan templates

• Family engagements

• Monthly faculty meeting

• ELL advocacy group

Solutions to the problem

• Intended outcomes

Moving forward



Introduction 
to the 
problem

• What is the problem?

• Many general education 

teachers are not prepared to 

meet the needs of our English 

language learners (Peercy et 

al., 2017).

• Many ELLs struggle when they 

move to America and if teachers 

can collaborate to support 

students emotionally and 

academically by instilling a 

positive sense of self and 

community, students would be 

successful (Bauler et al., 2019). 

• How can general education 



Discussion of the ProblemWho: English 
Language 

Learners (ELLs), 
also known as 

English Learners 
(ELs), continues 

to grow in 
schools across 

the United States.

What: Content 
teachers and 

ESOL teachers 
must co-teach 
and co-plan to 

meet the diverse 
needs of ELLs.

When: Changes 
need to be 

implemented as 
soon as possible

Why: To improve 
the academic 
outcomes of 

ELLs and support 
their emotional 

needs

Where: Long 
Island, NY

How: Through a 
series of actions 
and programs 
implemented 



How the 
problem 
affects 
ELLs



Cultural Blindness

• Many content and classroom teachers are rarely prepared for 

the kinds of linguistic and cultural diversity they encounter in 

their classrooms (Meskill & Oliveira, 2019). 

• Cultural Blindness: “the belief that color and culture make no 

difference and that all people are the same” (Quezada & 

Alexandrowicz, 2019, p. 189)

• When culturally responsive practices are not implemented, 

students can face cultural destructiveness, such as English-

only policies, and prohibiting students from using their native 



Solutions 

to the 

problem

• Teachers must engage in 

collaborative planning and 

teaching to provide equitable 

learning outcomes for ELLs in the 

content classroom (Giles & Yazan, 

2020). 



What is Co-Teaching?

What do 
you know 
about co-
teaching?



Co-Teaching

Collaborative teaching, also referred to as co-
teaching, or cooperative teaching, does not 
mean teachers just sharing ideas and what 
they are going to do as an individual. Effective 
teaching collaboration means that teachers 
divide their responsibilities, sharing teaching 
goals, and tools to support each other (Peercy 
et al., 2017). 
Co-teaching is also an inclusive instructional 
model that creates a positive learning 
environment for English language learners 
and supports academic success. 
Co-teaching is when the content teacher 
collaborates and share all teaching 
responsibilities with ESOL teachers in one 
linguistically diverse regular classroom setting 
(Bauler & Kang, 2020) to meet the learning as 
well as social and emotional needs for 
language learners. 



Culturally Responsive 
Teaching

• Cultural proficiency is an 

individual’s belief system 

that holds students’ cultural 

backgrounds of language, 

race, gender, 

socioeconomic status as 

assets on which they use to 

construct their educational 

experiences (Quezada & 

Alexandrowicz, 2019). 

http://successfulacademics.com/BlackCh

ildSEL/CRT.html



Culturally Responsive Teachers

Teachers must be able to assess cultural knowledge, value diversity, 
manage the dynamics of difference, adapt to diversity, and 
institutionalize cultural knowledge (Quezada & Alexandrowicz, 2019) to 
support ELLs. 

When teachers are sensitive to the cultural aspect of their classrooms, it 
will create a culturally responsive classroom environment. 

It is essential in a students’ learning journey to feel included and have a 
sense of belonging. 

Many ELLs come to our country and are expected to academically 
perform as well as their monolingual peers. It is the educators’ 
responsibility to help ELLs achieve their academic goals by providing 
better learning environment. 



Culturally Responsive 
Classrooms

• ALL students and educators 

learn how to respect and value 

cultural and linguistical 

differences. 

• Culturally responsive 

classrooms and teachers will 

make English language learners 

(ELLs) feel safe, welcomed, 

valued, respected, and happy 

• Co-teachers can take steps 

towards being a culturally 



Culturally Responsive Teachers

ACCESS 
CULTURAL 

KNOWLEDG
E

VALUE 
DIVERSITY

MANAGE 
THE 

DYNAMICS 
OF 

DIFFERENC
E

ADAPT TO 
DIVERSITY

INSTITUTIO
NALIZE 

CULTURAL 
KNOWLEDG

E



Family 
Pictures

• Get to know the 

different cultures and 

languages that students 

bring into the classroom 

by asking students to 

bring in a picture of their 

families.
https://www.pinterest.com/pin/71494

712804434816/



Family Pictures

https://www.pinterest.com/pin/54817

2585866052737/

https://www.pinterest.com/pin/42770

1295863722404/



Where are 

we from?

• Pictures of students’ home country flags throughout the 

classroom or labeling it on a map will help students feel 

respected and valued.

https://www.pinterest.com/pin/484699978616004507/

https://www.pinterest.com/



Welcome Sign

• Seeing welcome signs in their 

native language will make 

students feel more at home.

https://www.teacherspayteache

rs.com/Product/Welcome-Sign-

in-Multiple-Languages-

4703711



Lesson Plan 

Templates



Lesson Plans

What do you know 
about lesson 
plans?

1

What do you know 
about co-teaching 
lesson plans?

2

What elements 
make up your 
lesson plans?

3



Co-Teaching Lesson Plans vs. 

Mainstream Classroom Lesson Plans

Co-Teaching Lesson 

Plans

Mainstream Classroom 

Lesson Plans



Sample Lesson 
Plan

• To successfully implement the co-

teaching method, teachers need lesson 

plans that provide academic language 

support for all students as well as 

demonstrate equality of participation in 

the tasks and content (Bauler & Kang, 

2020). 

• Teachers need to plan their teaching 

responsibilities, define their roles, and 

communicate about their teaching to 

center their goals for student learning 

https://www.pinterest.com/pin/5191102945491020

76/ 

https://www.teacherspayteachers.com/Product/CO



Content & Language Objectives

https://www.theeslnexus.c

om/2017/09/how-to-write-

content-and-language.html



Objectives 

Sample

• “The instructional 

approach of integrating 

academic content and 

language for the 

purpose of 

simultaneously learning 

both is not new” (Meskill

& Oliveira, 2019, p. 

1027).

• “When language and 

content are seamlessly 



Defining 

Roles

• ESOL teachers NOT an 
aid or a helper, but a 
teacher who can bring 
their expertise and 
knowledge to meet the 
language needs of 
ELLs.

• When co-teaching, it 
is expected that 
both teachers plan, 
facilitate, assess 
learning tasks, 
observe, monitor, 

https://www.middleweb.com/45850/collaborative-

instruction-energizes-co-teaching/ 



Defining 

Roles

https://twitter.com/ayjlow/status/976385560397848576 



Scaffolding & 
Differentiation

• Scaffolding involves a 

gradual support 

structure to be raised 

and laid off to achieve 

the goal of 

autonomous learning 

in a sociocultural 

environment 

(Awadelkarim,, 2021).
https://www.mshouser.com/teaching-tips/8-

strategies-for-scaffolding-instruction



Why is it important to build 

relationships and rapport with 

family members?



Family 
Engagements

• Building rapport and 

trust with family 

members can 

enhance language 

and reading skills 

(Nguyen et al., 2021). 



Benefits of Family Engagement

Can come up with a shared academic, social, or emotional 
goal for individual students. 

Get to learn about the students’ personal life, interests, 
language spoken at home, which will allow them to connect 
with families and students on a personal level. 

“Maintaining positive communications with family members is 
critical to build trust and encourage greater involvement in 
student learning” (Nguyen et al., 2021, p. 470)



How to 

Communicate 

with Parents

• (Nguyen et al., 2021, p. 470)



Family 

Engagement 

Suggestions

Holiday parties

Cultural holiday feast

Mother’s day (Special 
Day with Mommy)

Father’s day (Dancing 
with Dads)



Monthly 
Faculty 
Meeting

The monthly faculty meeting will be 
dedicated to how to best serve and work 
with ELLs by giving faculty members 
opportunities to share their opinions and 
ideas and use collaboration as a 
pedagogical tool (Vintan & Gallagher, 
2019).
Discuss existing issues, ideas and 
suggestions on how to approach these 
issues, adjustments or modifications to 
instruction that worked in their 
classrooms, or opinions regarding how to 
better support ELLs. Educators can connect and work in 
parallel with support staff colleagues to 
support ELLs by sharing how they can 
move ELLs forward (Vintan & Gallagher, 
2019). 
Professional learning can enhance 
collaboration teaches teachers how to 
engage in supporting ELLs (Vintan & 
Gallagher, 2019). 



Monthly Faculty Meeting Goals

Both content teachers 
and ESOL teachers will 

increase their 
awareness of what they 

should do in their 
classrooms to meet the 
needs of their students.

Content teachers will be 
able to see things from 

an ESOL teacher’s 
perspective and vice 

versa.

Come up with a solution 
on how to approach 
issues displayed in 

classrooms.

Make adjustments or 
modifications to 

instruction.

Build trust with 
colleagues.

Minimize 
misunderstandings and 
be on the same page 

with collaborating 
teachers.

Meet the needs of our 
ELLs!



ELL 

Advocacy 

Group
• Teachers are not just responsible for academic success for ELLs, but they also 

must advocate to make changes that benefit underserved students (Quezada & 

Alexandrowicz, 2019). 

• To improve the overall knowledge of staff members, students, and families 

throughout the year, the ELL Advocacy Group will be hosted, which will be 

dedicated on accepting diverse cultures 

• This group gives teachers an opportunity to advocate for “linguistically and 

culturally diverse students’ success by engaging with families, communities, and 

agencies as partners in the education of all students” (Quezada & Alexandrowicz, 

2019, pl 191). 

• Students of different culture can learn about their own and others’ cultures as 

assets for making changes (Quezada & Alexandrowicz, 2019). 

https://www.valentinaesl.com/blog/you-have-the-

power-to-be-a-change-maker-for-ell-education



ELL Advocacy Group

This advocacy 
group is open to 

ANYONE 
including ELLs, 

and English-
speaking 
students. 

Beginning 
of the year: 
Learn about 

the make 
up of the 

group 
(different 
cultures).

After: 
Investigate 
issues that 
ELLs face 
and how to 

best 
manage it.

Goal:

•Share issues, ideas, 
suggestions, and other 
valuable resources.

•Learn how to value 
diversity by  being 
“inclusive of people 
and cultures with 
viewpoints and 
experiences different 
from their own for the 
benefit of their school 
and community” 
(Quezada & 
Alexandrowicz, 2019). 



Intended Outcomes of Becoming Successful 
Co-Teachers

Expected Results:

• Provide content and ESOL 
teachers with valuable information 
to become successful co-teachers.

• Have a clearer idea of what co-
teaching is and why it would 
benefit teachers and students.

• Opportunities for all school 
members to realize the importance 
of improving the lives of ELLs

• Gain relevant and valuable 
resources

Future Modifications:

• Additional implementations and 
modifications to present tools to 
support content and ESOL 
teachers.
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