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Abstract

This capstone acknowledges that educators are not always prepared to teach ELL SIFE students.

Educators are vocal in saying that they do not feel prepared to teach students who are learning

English as a second language. Therefore, the overarching research question is: How can schools

prepare educators to work with Students with Interrupted Formal Education or SIFE? Some

educators without the experience teaching students with specific language barriers have a

negative perception on their learning style. The literature shows that school districts have the

ability to prepare teachers through various learning programs and to change this perception. The

literature identifies programs such as the newcomer programs and MALP. The capstone includes

a PD that informs on what programs are available to implement with existing curriculum on a

day-to-day basis. A study with teachers who use MALP shows a positive change in their

classroom. The expectation of the participant is that they will introduce changes into their lesson

and receive positive results throughout the course of the year. As a result, these changes will

connect the participant with their students as they understand where they come from and their

learning needs on a deeper level. Future research on how current and former SIFE students

reacted to the country wide shutdown of schools during the COVID-19 pandemic is needed.

Keywords: Students with Interrupted Formal Education (SIFE), English Language

Learner (ELL), Mutually Adaptive Learning Paradigm (MALP)
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Chapter 1: Introduction

Students with Interrupted Formal Education (SIFE)  have been entering our schools for

decades, but school districts across the country struggle with academic language and curriculum

adjustments. These students need to be supported and be successful in the school. When I first

began teaching, I was a substitute teacher. Throughout the year, I was put in various classrooms

and subjects, but one particularly was a social studies classroom with a majority of entering and

emerging students. There was one student in particular that I grew fond of, and for privacy

purposes, we will call him Paulo. Paulo came to the United States after having been educated in

Colombia. The teacher I was substituting for told me that his education was limited because of

his journey to America and his limited exposure to formal schooling. Paulo was an avid soccer

player and picked up on the English language quickly, but he struggled academically. While his

“social” language was developing, his academic language was behind his English Language

Learner (ELL) peers. Social language is the day to day communication that our students

encounter such as on the playground, in the cafeteria, or even talking to the teacher in a regular

conversation. While I did not know why his education was interrupted at the time, I did feel like

this was an issue that should be addressed.

Therefore in this capstone I will examine the overarching question: “How can schools

prepare educators to work with Students With Interrupted Formal Education or SIFE.” I will be

discussing what a SIFE is, what they look like, what they act like, and what strategies to

approach teaching these students. I will examine linguistic challenges in the classroom. I will

also be discussing what strategies teachers can implement to make their classroom more

inclusive for their students. Chang-Bacon (2021) says, “SIFE educators often know the

accommodations that are most likely to help their students but regularly report feeling obstructed
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by seemingly intransigent policy, administrative hurdles, or inflexible views among colleagues or

the broader school community” ( p. 191). Due to the COVID-19 pandemic, researchers believe

this rate of SIFE students will only increase. The goal is to make sure that our schools allow

SIFE educators to have the ability to teach all students to the best of their ability without any

hurdles in their way.

Significance of the Problem

The United States is having an influx of SIFE students coming in as refugee students

from other countries. Hos (2016) states that SIFE students are coming into the country facing

issues on how to develop both language and academic skills. Students with Interrupted Formal

Education (SIFE) are a unique group of students within bilingual education programs in the

United States public education system. Auslander and Parrish (2021) write that SIFE students

have large gaps in their formal education due to political unrest, trauma, violence, or financial

constraints in their home countries. Therefore, a lingering question is: Are state governments,

like New York, providing school districts with criteria that help declare whether a student has

had an interruption in their education? Other problems that need to be discussed are the changes

that have been made in school districts for SIFE students because of the COVID-19 pandemic

permanent? SIFE students have limited experience in school, they may have diverse needs

outside of the classroom that also limits their ability to learn and perform at a standard level.

Educators need to account for their past experiences in school and trauma they may have faced,

and their current experiences.

Purpose

In this professional development, we will be discussing the question, how can schools

prepare educators to work with Students With Interrupted Formal Education or SIFE? This
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capstone will include a professional development (PD) for educators to learn how to connect

with a SIFE student and different programs that educators can implement into their curriculum

instruction to be better prepared to teach SIFE students. Teachers will also reflect on practices

that they can add to their classroom to make the learning environment a positive one where

students can thrive. When teachers create a positive learning environment and when their lessons

are culturally responsive to the students, it can go a long way in their learning process.

Summary

How are educators in school districts prepared to teach Students with Interrupted Formal

Education? New York State provides extensive testing measures to declare whether a student

entering the country is an ELL SIFE student. Once the student enters the district, are the teachers

within the district prepared to teach them? TESOL teachers provide assistance in their schools to

advocate for their students and introduce different strategies to their colleagues that will help

create a culturally inclusive community environment where the students will thrive.

Throughout this Capstone, there will be additional chapters that reveal ways that schools

can prepare educators to teach SIFE students. Chapter 2, will be discussing the peer reviewed

literature on this topic and the different studies that have been done that discusses SIFE students

and different strategies that teachers can learn to help educate them. Chapter 3 will be going into

professional development and the explanation about what the PD is and the activities that will

explore the issue of the topic and what educators can do to help ourselves be better. Finally,

chapter 4 will have the implications this PD will have on the ELL population, any further studies

that I have come across, and further studies I feel like are needed on this topic.
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Chapter 2: Literature Review

This chapter is a literature review research done on Students with Interrupted Formal

Education or SIFE. The purpose of this chapter is to provide research on programs that

school districts can implement it into their schools to better educate SIFE students. The

the overarching question of this capstone is: How can schools prepare educators to work

with Students With Interrupted Formal Education or SIFE? Are schools prepared to teach SIFE

students? Besides that question, other questions that are being answered are; what is

an ELL SIFE student? How are different states in the country preparing their school districts to

teach SIFE students. How do we create engaging, relatable curriculum that stimulates the minds

of a SIFE student?

This chapter provides information on what a SIFE while considering how different states

support their districts on teaching SIFE students. In addition, the chapter acknowledges different

educational programs that schools can implement into districts that can support the SIFE students

in a positive way. It also provides arguments on how the school systems should approach the

SIFE classification post pandemic. The research also shows that some teachers are not prepared

to teach English  Language Learners (ELL) SIFE. Teachers are not trained to teach students with

these backgrounds or they have negative preconceived notions about teaching them.  In fact, the

chapter also shows that these programs can be introduced to help provide a community

classroom environment that will help the students and teachers thrive.

Teaching Students with Interrupted Formal Education

Generally, students with interrupted formal education, or SIFE, are students who arrive in the

United States with literacy skills that are two or more years below literacy level in their home

language (BOCES, 2022). Chang-Bacon (2021) describes the SIFE as those students who have
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had interrupted schooling, focusing mainly on young students who are immigrants and refugees..

Are teachers in the United States prepared for the influx of refugee students that are coming into

their classrooms each year? Linville (2016) suggests one of the issues in school districts across

the country is that general education teachers are often unprepared to work with ELL students.

Adding that  ELL students are three times more likely to have teachers who lack the experience

or the credentials to teach them. In her book, Fenner (2013) states that if that general education

teacher does not buy into the strategies that the TESOL teacher is supplying them with, then the

students are going to struggle without the extra support. While a general education teacher may

not work directly with entering level SIFE students, the strategies that are being taught will

inform them how to teach and work with students who might be former SIFE or even just former

ELL students. Linville (2016) points out that general education teachers see ELL students as less

likely to achieve success in the classroom. Offering that teachers also may not value the cultural

diversity of these students. De Oliveria and Athanases (2007) state that while it is assumed that

teachers that are certified as bilingual/TESOL educators are more developed and specialized in

the learning strategies of ELL students, with the growing population throughout the country, the

less prepared teachers need to develop and grow in their profession. While it is great that TESOL

can work to mentor new teachers, create professional development and be vocal about the needs

of their students to administration, the change needs to start at the highest point in our country,

which is our government.

How do states classify their SIFE students?

Each state in the United States of America has the ability to determine how a student will

be classified as a SIFE when they arrive in the country. It is the state's right to declare how their

educational department will classify these students. Some states have general guidelines and tests
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to give that a district will follow, and other states give the option to each independent district on

how they want to determine the SIFE students that are entering their school. The New York State

Education Department and the Virginia Department of Education approach this topic in two

ways.

The State of New York

The New York State Education Department (NYSED, 2021) states that there are many

different ways to classify a SIFE and provides in depth information about their initiatives to

ensure that SIFE students' early learning needs are being met by their school district. The

majority of our SIFE arrive at New York schools with limited literacy skills in any language.

These students are behind in content knowledge for their age and for those educators who are not

prepared, this limited knowledge creates great challenges. SIFE also may have complex social

and mental needs due to traumatic migration experiences, frustrations with their academic delays

in relation to their fellow classmates, a lack of familiarity with the way the school system is ran

in the United States. Since there are many obstacles that these students face, they may also begin

to feel isolated within a school day. Many of these students, with their complex needs, often do

not get the support they require in school and make little or no progress. Some may eventually

drop out of school. How does the New York State Department of Education test the literacy

levels of the students coming into the state from other countries to classify them as a SIFE? New

York State completes a variety of steps when evaluating a potential SIFE student.

Multiliteracy SIFE Screener (MLS). The first step that New York State completes is

issuing a Multiliteracy SIFE Screener (MLS) to the student. NYSED (2016) created a screening

test that is used to give teachers and administrators the knowledge of the students' literacy skills

in their home language prior to the beginning of their educational process in New York State.
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The MLS (2016)  has three modules, Early Literacy, Reading Comprehension, and Vocabulary.

Early Literacy is an optional module of the test which asks students to identify the same and

different sounds, syllables, and sound -to- symbol correspondences. Reading Comprehension is

the only mandatory module of the test. This module asks students to read passages of various

types and answer both Initial Understanding and Interpretation questions. This module is

available in the following languages: Arabic, Bangla, Simplified Chinese, English, Haitian

Creole, Maay Maay, S'gaw Karen, Spanish and Urdu. The Vocabulary Section is also an optional

module. This section tests synonyms and students’ knowledge of words in context. The

vocabulary module is available in Chinese, English, Spanish and Urdu. What happens if the

student is a SIFE and has to take the MLS? The NYSED issues the MLS exam to find out the

literacy level of the student. Each student will have to take the test regardless of their level. The

MLS is a computer based test so the team administering the test needs to determine whether the

student has the skills to take the test, or if they will need to be administered computer skills

training to appropriately complete the test. According to the manual, the MLS is a test tool to be

used in conjunction with  SIFE Oral Interview Questionnaire to determine if a newly arrived

English Language Learner should be designated as SIFE.

The SIFE Oral Interview Questionnaire. NYSED (2015) states that the purpose of the

SIFE Oral Interview Questionnaire is to help identify those students who are potentially students

with Interrupted/Inconsistent Formal Education (SIFE) and provide them with appropriate

services and interventions. During the questionnaire, the students are first asked questions that

will provide information on their social, cultural, and economic circumstances. Following those

questions there will be benchmark questions asked that provide information on their family and

home background, previous educational history, language practices outside of a school setting,
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goals that they might have after their schooling is complete, and task performance questions

where they will be asked to to perform tasks based on specific prompts given to them. New York

State acknowledges that students coming into their state are not all students of the same ability

level and background. By New York State completing these tests before the student enters the

classroom, that student is one step ahead of where they might have been had they entered a

different state with less progressive views.

The State of Virginia

Other states across the country do not have general plans and tests in place that each

school district must follow before a potential SIFE begins their education. The Virginia

Department of Education (VDE) leaves the testing up to the specific districts on how they will

determine the SIFE student. In their SLIFE Guidebook (2020), the state of Virginia provides the

reader with the same generic definition of a SIFE as the NYSED. They state that a SIFE is a

“student who enters or re-enters any school in the United States at or after the age of eight, is

identified at English Language Proficiency (ELP) Level One or Two; and has at least two years

less schooling than similar-age peers'' (p. 3). Different from the NYSED, the VDE gives school

districts two options to declare whether they are SIFE students or not. The options include either

SIFE status questions for every student who registers for school or an interview process that is

conducted for English learners who are aged 8 and above and scored less than a two on their

initial ELP screening test. The VDE guidebook is also different from the NYSED and gives

guided principles that are recommended to follow. The principles recommend that ELL teachers,

general education teachers, instructional specialists, special educators, families, school

administrators, students, and office staff must work in collaboration with one another to create an

instructional model that is academically grade-level specific that also aligns with their English
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Language development standards. In these guidelines, Virginia offers many different resources

that a district, teacher, administrator, and/or family member could look through to support the

SIFE students. The guideline calls it the “ABCs of Supporting SIFE” (p. 13) and it supplies the

reader with information broken down using the alphabet from the letter ‘A’  on how to activate

background knowledge to the letter ‘W’ and  how to use word walls with visuals in your

classroom. As the written determination is created by the school districts in Virginia, the VDE

provides educators with a checklist to help assist with the classification of SIFE students and also

provides districts with a checklist on how to remove the SIFE classification. The checklist

follows the two options that a school district can follow, like stated above through the

registration process or through an interview process.

Educational Programs for SIFE

Newcomer Programs

Hos (2016) argues in her study that there should be a specialized type of program in place

so that the SIFE students can succeed academically in a positive environment. How can our

schools help these students who are destined to struggle? Hos’s study explains that newcomer

programs offer support for students’ development of English language proficiency and

content-area concepts at the same time through sheltered instruction in English. Hos states that

newcomer programs are specifically created programs, often within schools, to help newly

arrived refugees and immigrants acclimate to the school, culture, and academic concepts.

Newcomer schools are often separate sites where the makeup of the school population is

exclusively immigrants and refugees. In newcomer programs, students are introduced to the

system of the school, they are provided with English and content instruction, and are introduced

to the culture of the United States. Hos says that the goal of these programs is to meet the
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objectives of slowly introducing the students to the culture of the school by providing instruction

in content subject areas, to catch them up with their peers so that they can eventually be

mainstreamed. The research question was “What are the experiences of refugee adolescent

students with interrupted education in an urban secondary school newcomer classroom?” (p.

1030). SIFE students who come to the United States during their adolescent years are already at

a significant disadvantage based on circumstances that are not always in their control. The study

concluded that students in the newcomer programs needed extra social emotional support and

understanding, had outside of school responsibilities such as chores, taking care of siblings, and

working to make money and little to no knowledge on how to achieve their academic goals in the

United States such as graduating high school or attending college. During the study Hos learned

although the newcomer program was supposed to be meant to support the SIFE students, there

were still slight discriminatory practices in the ways that the curriculum was delivered. The

discriminatory practices stemmed from the lack of planning and not supporting the teachers in

the program.

Mutually Adaptive Learning Paradigm (MALP)

According to DeCapula and Marshall (2011), a mutually adaptive learning paradigm

(MALP) is a new instructional model for SIFE students that combines best practices with

research from the SIFE population, and the cultural needs and expectations. Together, the authors

argue that the model creates a powerful change in classroom climate and effectiveness of the

instruction given. MALP provides a framework for teachers to help them understand while

giving SIFE students the opportunity to transition successfully into the classroom. MALP offers

culturally based learning, allows teachers to learn about those different cultures, and integrate it

into the classroom to reach the United States classroom expectations. Creating lessons not to
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reach the curriculum needed for the student, but to connect to their culture, making the lesson

realistic, while also introducing the United States educational expectations is the overall goal of

the instructional program that DeCapula and Marshall write about. In the methodology of the

study, the authors observe that Ms. Lopez, the teacher in the study, is able to successfully connect

to the students in her math class by using MALP. In her lesson Ms. Lopez is focusing on

interconnectedness, immediate relevance, oral and written modes of learning, group

responsibility and individual accountability, and the academic tasks. In the next section, I will

expand on these concepts.

Interconnectedness. DeCapula and Marshall write that the teachers who are culturally

and emotionally responsive and who show that they genuinely care about their students, are the

teachers that the SIFE students think of as family. In the study done on two successful Latino

based high schools in New York City and Chicago, the authors De Jesús and Antrop-González

(2006), found that students want to see that the teacher actually cares about them and not just

another person that comes into their class. The authors found that the students consistently

emphasized the importance of strong, caring social relations with each other and their teachers

for them to feel welcome and valued in school. When this occurs, the classroom starts to feel like

a community for the students. This is called focusing on the interconnectedness, where the

teacher focuses on creating a community environment in their class. That is the goal of Ms.

Lopez when integrating MALP into her lesson. DeCapula and Marshall explain examples on

how Ms. Lopez achieved that goal. She connected the classroom by remembering important

dates for her students, such as their birthday. She keeps the important dates on a large white

board in the front of the room so the whole class can see the dates as well. Other strategies to

make a positive classroom environment is through dialogue journaling. Dialogue journaling is an
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idea that is being studied by Linares (2018). Linares states that dialogue journaling is the

communication between student and teacher that is giving the students the ability to actually be

heard. In dialogue journaling, students are given a notebook and the student is expected to

respond to prompts provided by the teacher. The teacher then collects the journals and responds

to what students wrote. Dialogue journaling practice is community building between teacher and

the SIFE students in a positive way.  As stated above, students want to have positive

relationships with their teachers and be welcomed and valued, and that is what the dialogue

journal does for the students. It gives them the opportunity to have an ongoing conversation with

their teacher, and if it goes as planned, it gives the teacher an insight into their life and

understand them as a person. The community atmosphere starts to build through the lines of open

communication, reflection, connecting the lessons through personal experience, and genuine

replies from both the teacher and the student. While giving the students the avenue to open up to

the teacher, the students are also working on their reading and writing skills, preparing them for

the expectations that may follow in the coming years.

Immediate Relevance. By following the MALP guidelines, Ms. Lopez creates lessons

that have immediate relevance for her students. The material that the teacher provides a SIFE

student, more than any other student they teach, must be relevant. Ms. Lopez makes her math

lesson relevant for her students by explaining that she is going to give them a shortcut that will

help them when their math problems are giving them trouble. The shortcut through exponents

that she is showing them proves to benefit the students rather than having them write out a long

math problem. Although the use of exponents is a higher level concept, the students see the

relevance of the lesson and are now willing to put it to use.
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Oral and Written Modes of Learning. SIFE students are more comfortable

communicating their knowledge orally rather than written. Knowing this about the SIFE, MALP

combines both written and oral practices into the lesson. While Ms. Lopez is reading the

materials and the problems in her math class, she has the students solve the problems while

writing them down, and they also share the explanations orally. By doing this, Ms. Lopez is

teaching the students the connection between the use of written language and oral language.

Group Responsibility and Individual Accountability. Among SIFE students, being

individually accountable and an independent learner is not something that is highly common.

The students are usually coming from places that learn in groups and share group

responsibilities. The United States education emphasizes the independent learner and holding an

individual accountable. In her class, Ms. Lopez offers many opportunities for pair, group, and

whole-class activities. For example, Ms. Lopez puts the students in small groups, has the group

come up to the board, and then she gives them individual tasks to explain how the group came up

with their response. While they worked at first in a group, they each presented a part of the

assignment individually.

Focus on Academic Tasks. SIFE students are accustomed to learning through experience

and practice. When they enter school in the United States, academic tasks are new to them. The

students need to focus on strategies that help the academic way of thinking. Students in a MALP

classroom will encounter academic tasks that they are learning for the first time. Since they are

focusing on new academic tasks, the language and content that they are also learning should not

be new. In her math lessons, when Ms. Lopez introduces terms like compare and contrast,   she

has the students creating charts such as T-charts and venn diagrams. To have the students be

familiar with the new academic task of creating these charts, she has them first complete them
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using personal experiences using familiar language. Once it is time to transition into the math

aspect of the lesson, she has prepared them to use the chart.

Through the study done by DeCapula and Marshall, Ms. Lopez showed that MALP does

not change the way a SIFE student has been taught from their past experiences, and it does not

ignore that a SIFE student will need to learn the western-style of education. What MALP does is

drive the teacher to acknowledge what the SIFE student can bring to the classroom, while also

teaching them different skills to their learning in order for them to achieve academic success.

Once a teacher is understanding of the students and accepts the process of their learning, the

success will be imminent. MALP gives teachers the opportunity to create a learning environment

that supports students while they meet their educational demands in a reasonable way.

Are we Prepared?

According to the U.S Census Bureau, the United States has about 38.1 million

immigrants living in the country, which accounts for 12.6% of the total population (Hos, 2016).

According to Hos, the United States resettled 69,926 in 2013 and 69,986 refugees from different

countries in 2014. Because of the increasing number of refugees in the last few decades, there

has been an increasing number of SIFE students, especially in our secondary schools. Hos argues

that the SIFE population in the secondary schools are most at risk in regards to their school

performance and well-being. These students are the most at risk for dropping out of school, have

low performance, and attribute to low graduation rates in low performing school districts around

the country. While the SIFE students are facing physical, emotional, and sexual changes, they are

also forced to deal with trauma of their past experiences that many adults school system cannot

relate to. Hos goes on to write that these students are dealing with many different obstacles as
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they are adjusting to their new life in America. While the students are going through this change,

many teachers are not qualified to work with ELL students, let alone ELL SIFE students.

Teachers Perception of ELL SIFE Students When They Go Mainstream

What happens when the SIFE student that has been building a community relationship

with a teacher in their classroom potentially goes into the mainstream class? In order to be

prepared, the teacher’s perception of the student entering their classroom is important.

Unfortunately, many mainstream teachers hold negative views toward the ELLs in their

classrooms. In Rizzuto’s (2017) writing, she states that teachers across United States public

schools have largely developed negative theories about mainstream ELL students’ ability to

learn. This negative attitude is setting the students up for failure before they even come into the

classroom. In her study, Rizzuto’s research was questioning teachers in a K-8 school and their

thoughts on teaching the ELL population. Her questions included the expectations for ELL’s in

their classroom, did they take any classes prior to teaching ELL’s to prepare them to differentiate

instruction, and what kind of professional development did they receive to teach ELL learners.

Rizzuto states that many mainstream teachers see an immigrant's failure as their own fault and

that they brought that on themselves. Although many schools promote diversity, research has

shown that these students are the most marginalized group in school. While the school promoted

diversity inclusion, Rizzuto observed that all of the ELL students sat at one lunch table, they

were typically assigned to low literacy groups, and never highlighted during school assemblies.

In her findings, Rizzuto gives examples of how teachers report that it is difficult to teach the ELL

population, how teachers have English only rules where the ELL population could not translate

from their native language to English. Rizzuto also reported that the teacher participants in the

study did not have any training in secondary language acquisition. Rizzuto’s study concludes
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why TESOL teachers have been and will be advocates for their students. Working together with

their mainstream teachers to teach strategies on how to educate the ELL SIFE population will

continue to have productive results in the school system.

How will schools be prepared to educate SIFE students post-pandemic?

Chang-Bacon (2021) argues that because of the pandemic, schools need to realize that

almost all of the school-aged population has faced some sort of interrupted formal education. He

argues that schools need to rethink the curriculum, schooling, and educational policies towards a

more inclusive end. Chang-Bacon argues that all of the accommodations that were made for the

entirety of the students in the country during the COVID-19 pandemic, should not be forgotten,

and should be preserved for future generations of SIFE students. He argues that we should not

marginalize the students that were SIFE pre-pandemic, or the teachers that taught and cared for

these students as well, but to broaden the scope of what the educational world considers a SIFE.

Chang-Bacon says that the opportunity is in front of us allows us “ to highlight inequitable

educational responses to interrupted schooling for different populations at different times…while

simultaneously maintaining, and even expanding, the support received by students who

traditionally receive the SIFE label” ( p. 189). Many schools were not prepared for a

country-wide interruption of school, but they were able to provide systematic changes to give

their students the opportunity to be successful during that time. Opportunities that were given to

all students during the COVID-19 pandemic that SIFE educators advocated for years included

extended graduation timelines, pass or fail grading for an initial time period following

interrupted schooling, countrywide suspension of standardized testing mandates, free access to

virtual learning, distribution of technology and wireless internet access for students, and

exceptions to graduation and collegiate entrance requirements.  Chang-Bacon goes on to argue
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that all of these opportunities that were given to the whole school population, have been

advocated for by educators of SIFE students. The author asks the question, why was a

world-wide pandemic the cause of these opportunities to finally be given to SIFE students?  He

argues that these opportunities should not just be stop-gaps because of a pandemic. We have had

advocates for years clamoring for these opportunities to be given to SIFE students, now that they

finally have them, we should not take them away. Chang-Bacon centers on the notion that “The

COVID-19 pandemic has demonstrated the systemic changes that are achievable when schooling

interruption is normalized beyond a presumed type of student” (p. 192). In other words, the

author says that we do not need to go back to the norm of what was the public education system

pre-pandemic. We have the opportunity to benefit all of the students who have been marginalized

for so long. Are teachers of SIFE students willing and able to advocate and protect the rights of

their students? Are schools ready to jump right back into “normal” or are they prepared to

continue with the change that has had a positive impact on those who needed the opportunities

the most. The studies on graduation rates increasing due to these changes will be done in the

future, but Chang-Bacon argues that this rate has the opportunity to stay the same for these

students if given the opportunity.

Conclusion

This literature review provides information on how states throughout the country provide

different resources to classify students as SIFE. In the United States each individual state has the

right to provide different information to the districts to classify students. Chapter two shows how

New York and Virginia, while different, both gave guidelines for the school districts to use to

classify SIFE students before they enter the school district. While the research shows that

mainstream teachers are not well trained to teach ELL students and students with interrupted
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education, there are attempts to introduce programs in schools. Programs specifically created to

assist SIFE students will only enable their success as they are introduced to westernized

education. These programs allow the teachers to learn how to adapt their teaching to what the

students can provide them. Creating a community classroom environment, making lessons

relevant, combining their learning practices with the goals of the school system are all positive

strategies that teachers can add to their lessons. The research acknowledges the truth that a

positive relationship with the student means everything. When a teacher goes above and beyond

for their student, the student’s learning reflects that. Whether the teacher is advocating for their

students in their administration office, or creating culture inclusive lesson plans, once you create

that sense of family for the student, the improvement will begin to show. Chapter 3 of this

capstone presents a professional development and tools to address the overarching question, how

can schools prepare educators to work with Students With Interrupted Formal Education (SIFE).
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Chapter 3: Professional Development

Introduction

Many school districts across the country are not prepared to teach Students With

Interrupted Formal Education (SIFE). In the chapter 2 literature review, Rizzuto (2017) states

that teachers are either not prepared to teach students with these learning needs, or they are not

open to the idea of putting in the effort that is needed to prepare a lesson to teach them. In this

professional development, we will be discussing the question, how can schools prepare educators

to work with Students With Interrupted Formal Education or SIFE? Before we begin, a (SIFE) is

a student who arrives in the United States with literacy skills that are two or more years below

literacy level in their home language. Chang- Bacon (2021) defines the students as children

whose schooling had been interrupted, particularly focusing on immigrant and refugee youth.

This professional development discusses different strategies that the teachers in our school can

implement in their classroom if they are teaching a SIFE student. These strategies not only will

prepare the participant for teaching a SIFE student, but it will also prepare different methods to

teach your curriculum to create a community like atmosphere in their classroom. One key aspect

to educating these students is to understand that they come from an extremely different life and

educational background than some mainstream students you have encountered.

This professional development (PD) will be broken up into three sessions. In each

session, there will be material in the Appendix labeled as Figures that the participants will look

to in order to complete a task or learn more information on the topic. The first session we will

discuss how a student is declared a SIFE before they enter a school building in New York State.

The participants in this professional development will partake in the questionnaire that is given

to the students to declare if they are SIFE. Furthermore, we will also be discussing what we do as
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teachers and what we can do as teachers to ensure a community atmosphere within our

classroom.

In session two, we will be discussing instructional programs that teachers can implement

into their classroom to help educate not only the SIFE students, but students of all learning

levels. Teaching just the curriculum to these students will not suffice, but making what they are

learning culturally relevant and showing that the teacher cares about their lives, will impact their

learning on a larger scale. This session will discuss how to implement these programs into the

participants every day lesson.

Session three will be held in the midway part of the school year, after the 2nd marking

period. Participants will reflect on what changes that were made in their teaching overall, and if

the strategies that were implemented have impacted their classroom in a positive way. The

research leading to this professional development will help guide any teacher in the right

direction to help them gain academic strategies to teach SIFE students. The only way to be

prepared as a school to teach SIFE students is to be open to these strategies, whether we have

these students in our classes or not. A positive mentality towards the education of an ELL and an

ELL SIFE, can create a productive learning environment for them where they will thrive.

Session One

The goal of session 1 is to learn how New York State expects school districts to classify

SIFE students and for the participants to reflect on their own teaching styles to conclude if they

are creating a positive learning environment for their students. There will be an agenda for the

participants to view upon arrival, located in Figure 1. The session will be one hour and fifteen

minutes long. The participants will answer a Do-Now question to start off the PD, they will then

learn about how New York State classifies SIFE students, they will also examine the website that
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gives them information on the learning program that will be discussed in session two, and finally

they will list all of the qualities that they have in their classroom that makes it feel like a

community atmosphere.

To start, the participants will complete a Do-Now question located in Figure 2. Think

about your favorite meal, and if you took out your favorite ingredient of our favorite meal, would

it still be our favorite meal? This question response is expected to take 5 minutes. Part two of this

question will be a discussion amongst the participants at the same table. The participants will be

prompted to talk about their emotions they might feel if that ingredient was taken out but they ate

the meal anyway. Would they be disappointed? Discouraged? Angry?  For part three of the Do-

Now question, the participants will be prompted to go back to Figure 2. Individually, the

participants will write down all of the ingredients that made up their favorite teacher growing up.

What was the most special ingredient that the teacher possessed? What was it about that teacher

that made them their favorite? This will take approximately 10 minutes for the participants to

complete. Following part three, there will be a group discussion all together. This discussion will

allow the participants to reflect on their feelings if they took away an ingredient that made that

teacher their favorite. Would they still be their favorite? Would they just be like any other

teacher? Have they tried to imitate that “ingredient” in their classroom?

The purpose of this opening activity is because the participants have had teachers that

have impacted their lives and have potentially sculpted their philosophy towards teaching and

educating the youth. Throughout this PD, the participants will be learning about what they can

bring into their classroom that can help educate SIFE students. In chapter 2, Rizzuto’s (2017)

study concludes that many teachers are not prepared to teach the ELL population. Even if the

participants do not teach students with these specific learning needs or feel like they are prepared
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too at this moment, the strategies can be impactful for all students, and the participants will now

be prepared if a SIFE student enters into their classroom in the future.

SIFE students need teachers that fulfill that same sense of compassion that I felt from my

favorite teacher. In chapter 2, De Jesus and Antrop-Gonzalez (2006) state that the Latino students

in their study consistently emphasized the importance of strong, caring social relations with each

other and their teachers for them to feel welcome and valued in school. To be prepared to educate

these students, we must first understand the process to label the ELL student as a SIFE. In Figure

3, will provide a link where the participants will read how New York State defines a student as

SIFE. The link also provides examples of tests questions that ELL students must take that are

called the Multiliteracy SIFE Screener (MLS) and the The SIFE Oral Interview Questionnaire.

The participants will see benchmark questions that are used in the Oral Interview Questionnaire.

In Figure 3 there will be a blank space where the participants will write down which benchmark

question could be the most beneficial for the teacher to learn once the student is admitted into the

district. Which benchmark would best assist the teacher to teach the student?

The purpose of this activity is to give the participants the opportunity to learn about the

questions that the students will be asked before they enter the district in New York State. The

participants will see that they should be carefully tested in order to provide them with the best

opportunity to be successful in the United States.

To conclude the first day of the professional development on how we can prepare

ourselves to teach SIFE, the participants will go to Figure 4 and complete another activity. This

Figure provides an activity where the participants will list what they do to make your classroom

feel like it is a positive community atmosphere. What is their main ingredient? The participants

will be given 10 minutes to write down what they do in their classroom. Once they  are
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completed, they will share it with the other participants at their table. In a large group discussion,

I want everyone to listen to what their fellow participants believe is their top ingredient to create

a positive community atmosphere within their classroom. The purpose of this activity is that the

participants can learn from each other. There is never anything wrong with adding more stuff

into their toolbox as teachers. Finally, in Figure 4, the participants will have one final question to

answer. How can educators connect their positive community atmosphere to the curriculum?

What changes can be made to the way teachers prepare and deliver their lessons to their

students? The purpose of this final question is to prepare the participants for session two of the

PD.

Session Two

Session two will provide the participants the opportunity to learn about new learning

practices that they can implement into their classroom. The goal of this session is to show the

participants that there are different commercial programs out there that the participants can

purchase to adapt into their lessons on a day-to-day basis to help the students that are in their

classroom reach their learning needs. There will be an agenda for the participants to view upon

arrival, located in Figure 5. To begin session two, the participants are going to pick up from the

closing activity from the day prior in Figure 4. With the participants at the same table, they will

discuss how they can incorporate the ability to create a positive community atmosphere into their

specific curriculum. Although the participants at the table might not be the same content teacher,

listening to their ideas will provide examples that they might be able to incorporate themselves.

In Figure 6, the participants will explording a website for the instructional program called

Mutually Adaptive Learning Paradigm©, or MALP©. In the literature review in chapter 2,

DeCapua and Marshall (2011) study explains what MALP is and how a math teacher
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implemented the program into her curriculum. The chapter 2 literature review explains how

MALP offers culturally based learning, allows teachers to learn those different cultures, and

integrate it into the classroom. The purpose of introducing MALP to the participants is because it

gives them the opportunity to learn that there are different programs that will help prepare them

to connect lessons to the culture of the students in their class while also introducing the

expectations of the United States educational system. Figure 6 also provides the link that will

bring the participants to the MALP© education website. The participants will be prompted to

look through the website to see what different resources are offered to help them understand

MALP© better. The website was created by the authors of the study, Marshall and DeCapua, and

they provide charts and checklists that the participants could use if they want to implement

MALP© into their classroom in the future. In the website the authors also offer books that the

interested participants could purchase that provide more information about MALP© and how to

practice it. This website provides the ability to be further trained in MALP©, reviews from

teachers who have implemented this into their lessons, and an in depth explanation of MALP©.

Chapter 2 discusses what DeCapua and Marshall write are the most important aspects that

teachers should know how to do in order to make MALP work.

In Figure 7, the participants will be provided a copy of the study done by Decapula and

Marshall. The study provides an explanation how the teacher implemented it into her lesson. As

they read the study, they will fill in a graphic organizer. The graphic organizer will be a chart

where the participant fills in the following questions. What the name of the program is, what it

does to help teachers and SIFE students, and how teachers can implement this program into their

lessons. Once this chart is completed, the participants will be prompted to go on a scavenger hunt

for different instructional programs that are available to help schools and  teachers become
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prepared to teach SIFE students. Once they find an instructional program, participants fill out the

same graphic organizer questions in Figure 6 while they read the study done by Decapula and

Marshall. The purpose of this task is for the participants to realize that there are many different

programs that are available for them in order to prepare themselves to teach SIFE students. Since

session 2 is the final session of this PD until the second marking quarter, the participants are

expected to use this activity as a blueprint on what changes they are going to make for the

upcoming school year. They are to follow their own notes in the graphic organizer to assist them

in making these changes. In this task of the PD, the participants will be given 45 minutes to

conduct the scavenger hunt, discuss their findings and possible application to instruction.

Figure 8 will provide a conclusion question for the participants to complete. The

participants will be asked what changes they can make to their teaching style after reading the

study done by Decapula and Marshall and doing their independent research on programs that are

available. Following the completion of this, the participants on their own will watch 9 minutes of

a video, and answer questions that follow (see Figure 7). This video is a 39 minute interview that

Marshall, one of the authors of  the study on MALP©, completed. Marshall talks about the

origins of MALP, why she started it, and how it has helped students and teachers since its

adaptation. The purpose of this activity is to hear Marshall speak about why she created MALP©

after realizing that generic practices to teaching does not work with every student. The

participants will be prompted to finish the video on their own time with the link provided. To

lead into session 3, the participants will be asked to keep a journal on the changes they made to

their classroom and lessons so they are able to reflect upon them when they arrive after the

second marking period.
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Session Three

Session 3 will provide the opportunity for the participants to reflect on the changes they

made into their classroom and curriculum instruction. There will be an agenda for the

participants to view upon arrival, located in Figure 9. The participants are coming back together

after the first half of the school year. In this session, the participants will write a reflection in the

space provided in Figure 10. The participants are going to write about any changes they made in

their lesson planning while keeping the strategies of the various learning programs in mind. Is

there any new ingredient that the participants added to their classroom that they feel like has

made them a better teacher? Is there anything interesting that they learned about their students by

changing up their curriculum that they previously would not have learned? Are their students

more engaged by making lessons more relevant than in years past? These questions will be

answered throughout the reflection. To conclude the PD, the participants will engage in a

reflective practice during a discussion about what has worked, and what has not worked while

adding what they learned in the PD to their class. The final question in the reflection located in

Figure 10 is, after the completion of this PD and knowing that there are various programs out

there, do you feel like they are more prepared to teach students with interrupted formal education

if one were to enter their classroom?

Conclusion

The purpose of this PD was to provide the participants the opportunity to learn what a

SIFE is, how New York State classifies these students into this category, and different programs

that are available that provide ways to get to know their students and adapt what they have

learned into their curriculum. The PD was created with the sole purpose of preparing the

participants to be more aware of the students that could possibly enter their classroom. The
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participants who do not teach SIFE students, but implement parts of these learning programs into

their classroom, will have a strong understanding on how to teach these students if it were to ever

occur. The participant has learned how to create a positive learning environment and possibly the

key ingredient to make them a better teacher for all of their students. The next chapter will

conclude the capstone. Chapter 4 will include implications for student learning, implications for

teaching, and further recommendations for future research on the overarching question.
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Chapter 4: Conclusion

Introduction

Students with Interrupted Formal Education (SIFE) need teachers who are prepared and

open to teaching them. SIFE students have specific learning needs that come from various

backgrounds that have interrupted their schooling. Are school teachers prepared and more

importantly how can schools prepare educators to work with Students with Interrupted Formal

Education (SIFE)? Educators who have experience working with SIFE are prepared, but Rizzuto

(2017) states that teachers need to change their mentality towards educating ELL students in

order to be effective in their education. Hos (2016) writes that with the influx of refugee students

that have entered me into the United States, there will be an increased number of current SIFE

students and students who were previously SIFE. If teachers are not prepared to educate these

students, it will have a harmful effect on their education going further. Hos also writes that SIFE

students have limited experience in school, they may have diverse needs outside of the classroom

that also limits their ability to learn and perform at a standard level. Educators need to account

for their past experiences in school and trauma they may have faced, and their experiences that

they face now.

Conclusions

The research question provided a response that many teachers are not prepared to teach

ELL SIFE students. In the interviews done in Rizzuto’s (2017) study, the teachers respond to her

questions and say they did not have any training in secondary language acquisition and that they

find it difficult to teach the ELL population. I learned that there are learning programs that are

out there that all school districts can implement to better prepare their teachers to teach students

with these learning needs which I discuss in the educational programs section of chapter 2. I
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learned that while states like New York and Virginia do a good job to classify the students before

they enter the district, it ultimately comes down to the district on how they are going to educate

the students once they come into the building. The PD gave the participants the time to think

about what changes they can add to their classroom, and search different programs that they are

able to follow to make those changes.

Implications for Student Learning

From the research seen in the chapter 2 literature review, there are plenty of implications

for student learning. Introducing different learning programs to the SIFE students such as the

newcomer program or MALP will greatly benefit their education. Within programs such as

MALP, there are ideas that give the teacher the opportunity to create a learning environment that

supports students while they meet the SIFE students educational demands in a reasonable way.

When introduced, the study done by DeCapula and Marshall (2011), showed that MALP does

not change the way a SIFE student has been taught from their past experiences, and it does not

ignore that a SIFE student will need to learn the western-style of education. These programs

provide a framework for teachers to help them understand while giving SIFE students the

opportunity to transition successfully into the classroom. When the students feel like they are in a

community classroom environment, where the teacher cares about them outside of the classroom,

they will benefit greatly. DeCapula and Marshall write that when a teacher creates a classroom

that is interconnected with the students' culture and shows that they genuinely care about them,

  are the teachers that the SIFE students think of as family. Authors De Jesús and Antrop-González

(2006), emphasized the importance of strong, caring social relations with each other and their

teachers for them to feel welcome and valued in school. Following the MALP design like the

participants will in the PD gives the teachers the best opportunity to improve the students'
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learning. SIFE programs give educators the opportunity to acknowledge what the SIFE student

can bring to the classroom, while also teaching them different skills to their learning in order for

them to achieve academic success.

Implications for Teaching

Teachers will have implications based on the ideas that were researched in this Capstone.

Rizzuto (2017) finds in her study that many teachers are under trained to teach ELL SIFE

students. Whether the reader is a TESOL teacher, general education teacher, special education

teacher, or an administrator, implementing culturally rich content within your lesson will impact

the classroom in a positive way. Teachers who are not prepared to teach the SIFE students, will

have a better understanding on what they can do to be prepared. DeCapula and Marshall (2011)

write how MALP gives teachers the opportunity to make a classroom comfortable, make a lesson

relatable, focus on strategies that include what the students already know, and holding the

students individually accountable while working in group settings. All of these components are

things that teachers can learn to implement into their classroom to better prepare to teach SIFE

students. Teachers will also learn the process that a SIFE student goes through before entering a

district in New York State (NYSED, 2021). Finally, teachers will be prepared because if they did

not know what a SIFE was before reading this Capstone, now they do. Understanding the

backgrounds of any students will help any teacher create a positive learning environment where a

student will thrive.

Recommendations:

SIFE students who come to the United States during their adolescent years are already at

a significant disadvantage based on circumstances that are not always in their control. Their

disadvantage only increased because of the COVID-19 pandemic. Because of this disadvantage,
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research on how these students were impacted due to the COVID-19 pandemic. Future research

on this topic could be on whether schools felt like they were prepared to teach all of the students

who had their education interrupted due to the pandemic. Chang-Bacon (2021) argues that

because of the pandemic, schools need to realize that almost all of the school-aged population

has faced some sort of interrupted formal education. I recommend that future research on this

topic should be on the graduation rate of ELL and SIFE students based on the accommodations

that were made to the whole educational population. Furthermore, I would recommend

researchers to study how the pandemic impacted students who were former SIFE, who were in a

mainstream classroom by the time schools were shut down. This research could provide

information on if their progress regressed during that time and how they were impacted when

school came back to full sessions.

Final Thoughts

According to Hos (2016) The population of refugees has grown significantly in the mid

2000’s. Hos states the United States resettled 69,926 in 2013 and 69,986 refugees from different

countries in 2014. Because of the increasing number of refugees in the last few decades, there

has been an increasing number of SIFE students. With this increase, school districts need their

teachers to be prepared with the possibility that they may come across a student with these needs

in their classroom. Educators doing more to understand and be prepared to educate ELL and

SIFE students is extremely important. Implementing culturally appropriate topics while showing

that you are will not only impact English learners, it will have an impact on all of the students.

SIFE students’ experiences extend well beyond the four walls that a teacher calls their

classroom. It is our job to be a  teacher who realizes that we are just a small part of their lives.
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The teacher who accepts this reality and takes the initiative to be better prepared for their

students, will impact the students lives for years to come.
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Appendix

Figure 1

Session 1: Agenda

Agenda for Session 1

● Learn how New York State expects school districts to classify SIFE students

● Reflect on own teaching styles to conclude if they are creating a positive learning

environment for their students

● Conclude on changes that could be made to connect a positive community environment

to the classroom
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Figure 2

Session 1: Do-Now Question

Name: _______________________

Part 1: In the space below, answer the question. Write down your favorite meal and the

ingredients that make that meal your favorite. If you took out your favorite ingredient of our

favorite meal, would it still be our favorite meal?

Part 2: Participant Group Discussion: Talk about your emotions you might feel if that

ingredient was taken out but you ate the meal anyway.

Part 3: In the space below answer the following question: List all of the ingredients that made

up your favorite teacher growing up. What was the most special ingredient that the teacher

possessed? What was it about that teacher that made them your favorite?

Part 4: Participant Group Discussion: If you took away an ingredient that made that teacher

your favorite, would they still be your favorite?
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Figure 3

Session 1: Links to New York State Department of Education

Link 1: This link provides how New York State defines a student as a SIFE

http://www.nysed.gov/bilingual-ed/students-interruptedinconsistent-formal-education-sife

Link 2: This link provides examples of tests questions that ELL students must take that are

called the Multiliteracy SIFE Screener (MLS)

http://www.nysed.gov/common/nysed/files/programs/bilingual-ed/mls_user_manual_9_20_16_-a

.pdf

Link 3: This link provides examples of benchmark questions that ELL students will see in The

SIFE Oral Interview Questionnaire.

http://www.nysed.gov/common/nysed/files/programs/bilingual-ed/en_guidance_sife-sife-oral-qu

est.pdf

Activity: In the space provided, use link 3 to write down which benchmark question do you

think could be the most beneficial for the teacher to learn once the student is admitted into the

district. Which benchmark would best assist the teacher to teach the student?

http://www.nysed.gov/bilingual-ed/students-interruptedinconsistent-formal-education-sife
http://www.nysed.gov/common/nysed/files/programs/bilingual-ed/mls_user_manual_9_20_16_-a.pdf
http://www.nysed.gov/common/nysed/files/programs/bilingual-ed/mls_user_manual_9_20_16_-a.pdf
http://www.nysed.gov/common/nysed/files/programs/bilingual-ed/en_guidance_sife-sife-oral-quest.pdf
http://www.nysed.gov/common/nysed/files/programs/bilingual-ed/en_guidance_sife-sife-oral-quest.pdf


PREPARING EDUCATORS TO TEACH SIFE 42

Figure 4

Session 1:  Creating a Community Atmosphere

Part 1: List in the space below what you do to make your classroom feel like it is a positive

community atmosphere. What is your main ingredient?

Part 2: Participant Group Discussion: Listen and write down in the space below what your

fellow participants believe is their top ingredient to create a positive community atmosphere

within their classroom.

Part 3: Final Question: In the space provided answer the following question. How can

educators connect their positive community atmosphere to the curriculum? What changes can be

made to the way teachers prepare and deliver their lessons to their students?
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Figure 5

Session 2: Agenda

Agenda for Session 2

● Introduce a learning practice that is new to the participants.

● Provide the participants with a study on the learning practice with a graphic organizer to

complete.

● Go on an online scavenger hunt through the internet to find other learning programs to

assist teachers in creating lessons for SIFE students.
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Figure 6

Session 2: Mutually Adaptive Learning Paradigm© (MALP©)

Part 1: With the link provided and look through the website to see what different resources are

offered to help you learn about a learning program called MALP©.

Link 1: https://malpeducation.com/

Part 1 Question: Answer the question in the space below. Based on your navigation of the

website, what does it provide someone who is interested in learning more about the MALP©

program?

https://malpeducation.com/
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Figure 7

Session 2: Scavenger Hunt For More Programs

Part 1: Description of MALP according to DeCapua and Marshall (2011):

MALP is a new instructional model for SIFE students that combines best practices with research

from the SIFE population, and the cultural needs and expectations. MALP provides a framework

for teachers to help them understand while giving SIFE students the opportunity to transition

successfully into the classroom. MALP offers culturally based learning, allows teachers to learn

about those different cultures, and integrate it into the classroom to reach the United States

classroom expectations. Creating lessons not to reach the curriculum needed for the student, but

to connect to their culture, making the lesson realistic, while also introducing the United States

educational expectations.

Study Activity: Using the copy of “Reaching ELLs at Risk: Instruction for Students With

Limited or Interrupted Formal Education,” read the study done by Decapula and Marshall on an

educator who implemented MALP into their lesson. Fill in the graphic organizer below as you

read.

Scavenger Hunt Activity: You will search the internet and look for a link similar to the one

found in Figure 6 and find a program that could help teachers be prepared to teach SIFE students

and fill in the graphic organizer below.
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Questions to Look For Study Answers Scavenger Hunt

What is the name of the
program?

How does this program help
teachers and SIFE

students?

How can you implement
this into your curriculum

instruction?

Part 2: Participant Group Discussion: Discuss the programs you found on your scavenger

hunt with your fellow participants and provide them in the space below.
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Figure 8

Session 2: Reflection

Part 1: What changes will you make to your teaching style after reading the study done by

Decapula and Marshall, doing their independent research on programs that are available, and

listening to your fellow participants discuss their programs?

Part 2: Watch the first 9 minutes of the video with the link provided. You will hear Marshall

speak about why she created MALP©. You should finish the video on their own time.

Link 1: https://www.youtube.com/watch?v=2iQ-S19nUmM

Activity Question: Answer the following question in the space provided. Why did Marshall

create MALP©? What other information did you hear during the interview that was interesting to

you?

Part 3: Session 3 will take place after the 2nd quarter of the school year. To help us lead into

session 3, you must keep a journal on the changes that you made to your lessons and things that

you have noticed while implementing those changes so you are able to reflect when we come

back.

https://www.youtube.com/watch?v=2iQ-S19nUmM
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Figure 9

Session 3: Agenda

Agenda For Session 3

● Reflection on implementing the Session One and Session Two practices into the

classroom.
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Figure 10

Session 3: Reflection

Part 1: In the space provided, you are going to write about any changes you made in your

classroom environment and lesson planning. Is there any new ingredient that you added to your

classroom that you feel like has made you a better teacher? Is there anything interesting that you

learned about your students by changing up your curriculum that you previously would not have

learned? Are your students more engaged by making lessons more relevant than in years past?

Part 2: Participant Group Instruction: With the fellow participants, have discussion about

what you feel has worked, and what has not worked.

Part 3: Answer the conclusion question of the PD in the space below. Adding new ingredients to

your classroom environment and knowing that there are various programs out there to assist you,

do you feel like they are more prepared to teach students with interrupted formal education if one

were to enter their classroom?


