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Abstract 

Secondary education students spend approximately 135 hours in one 

classroom per school year, sitting amongst the same twenty or thirty peers and staring 

at the same teacher. Whether they end up developing positively or negatively, the 

classroom’s culture is very quickly and easily formed: The daily routines, student 

attitudes during work, and the strategies used to implement a well-managed 

classroom form with or without effort from teachers and students. However, what is 

much more demanding to create, though ultimately more meaningful and positively 

impactful on learning is a positive classroom community. When educators embed 

discussion-based strategies and collaborative, discussion-based activities leading 

towards relevant, authentic assessments, stronger bonds form between the members 

of a classroom, ultimately resulting in increased engagement. 
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Chapter One: Introduction 

Problem Statement: Educators today do not devote enough focus and 

instructional time towards developing a positive classroom community, to the 

detriment of student engagement. 

 Community relies on ensuring that all members of a group feel safe and 

welcomed in the place to which they all belong. When developing community in the 

classroom, there are a variety of factors that negatively impact both how students feel 

within their environment as well as by their peers. One of these factors is bullying, 

one of the most common forms of violence in schools. Bullying results from 

imbalances of power between students where the strength of the aggressor/s and their 

victim/s is unequal (Al-Raqqad et al., 2017). It manifests in different forms, such as 

verbal or physical abuse, threats, jokes or language, and criticizing. Studies continue 

to prove that not only does bullying cause students to feel unsafe in schools, but it has 

a negative impact on academic performance (Al-Raqqad et al., 2017). Research 

indicates that there are both long-term and short-term effects of bullying on student 

academic performance for both victims, bullies, and bystanders. Victims may lose 

interest in schoolwork, feel reluctant to attend school, receive lower grades, engage in 

limited social contact with peers, and report headaches, stomach pains, poor appetite, 

and loss of sleep. Bullies may receive lower grades, be truant from school, drop out of 

school, and engage in anti-social behaviors and defiance directed at adults.  Witnesses 

may fear certain areas in school or exhibit guilt, anger, or helplessness as a result of 

not knowing what to do (UNICEF Malaysia Communications, 2007). All of these 
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effects either directly or indirectly influence student academic performance and 

potential for success. 

 Ultimately, bullying in schools negatively affects student academic 

achievement, which in turn, when connected to findings that prove that a strong 

classroom community increases student academic achievement, indicates that 

bullying weak classroom communities go hand in hand. It is widely understood that 

bullying is extremely difficult to eradicate in schools, and should be considered a 

globally recognized issue that threatens the emotional, social, and physical 

wellbeing’s of school-age children worldwide (Al Raqqad et al., 2017). However, 

should efforts be made to address and develop positive communities within schools, 

specifically in classrooms, then it is likely that the respect and camaraderie that forms 

between students should reduce the imbalances of power that result in bullying (Al 

Raqqad et al., 2017). 

 Another factor that negatively influences the development of classroom 

communities present in schools today is student’s lack of feeling like they belong at 

school. Belonging in school means that students feel socially connected, supported 

and respected. They trust their teachers and their peers, and they feel like they fit in 

within their community. They feel recognized and that they are treated as people of 

value (Romero, 2015). An Education Week Research Center study proves that when 

students sense that their teachers respect them, they trust them more and misbehave 

less (Blad, 2017). Furthermore, when students feel confident in their sense of 

belonging, they are able to engage more deeply in learning, are more open to critical 
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feedback, take greater advantage of learning opportunities, build important 

relationships, and generally have more positive attitudes about their classwork and 

teachers (Romero, 2015). When students have positive results seen by their mindsets, 

psychological interpretations, behavioral responses, and academic outcomes, they are 

having their sense of belonging reinforced (Romero, 2015). These aspects, as well as 

all factors that influence students’ perceptions of how they belong in school must be 

first and foremost addressed by teachers. Some practices that may be enforced that 

aid in increasing student’s feelings of belonging in school are acting as “warm 

demanders,” actively challenging stereotypes that students may internalize, 

strengthening connections between the school to the surrounding community, and 

taking students on college or career tours (Blad, 2017). Unfortunately, educators note 

that students’ past experiences, potential instability at home, a lack of resources and 

time, bullying or difficult interactions among classmates, and other academic 

priorities are significant hurdles that hinder feelings of belonging (Blad, 2017). 

Significance of Problem: 

 Research shows that the development of a stronger classroom community 

leads to high engagement and achievement of students. Community implies feelings 

of connectedness amongst members and their common learning goals. When 

members of a group feel more strongly connected to one another, they are able to 

further deepen their feelings of safety and trust, which in turn encourages 

collaboration towards repairing learning gaps members may hold (Baturay and Bay, 

2009). Collaboration is an important factor in all classrooms, particularly English 
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Language Arts, as it develops student’s abilities to critically examine and articulate 

their own ideas, as well as challenging and probing those of their peers (Davis, 2012). 

In a subject area where it is frequently noted that “there are no right answers,” 

English Language Arts and collaborative learning go hand in hand because it allows 

all members of the classroom community to benefit from learning about a broader 

perspective from the unique cultures and experiences that each member offers, and in 

turn that they can use to more deeply engage with the material they are learning 

(Davis, 2012). Ultimately, collaborative learning that allows students to positively 

interact and learn with and from one another is impossible in classrooms where there 

is not strong classroom community. 

 There are additional benefits to note that result in the building of classroom 

community right from the beginning of the school year. Students and teachers are 

going to spend approximately 180-days together, and optimally students should feel 

welcomed and appreciated right from the first day. When teachers engage their 

students in activities that allow students to get to know and become familiar with one 

another, they are clearly and explicitly stating that they find significance in centering 

their classroom around community building. There are numerous benefits that are 

revealed when students become members of strong classroom communities right from 

the start of the school year. These include increased trust to take academic risks, 

whether it be by volunteering to hold leadership positions or simply raising their hand 

to voice their opinions in front of the class, decreased behavior issues, feelings of 
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ownership of their environment and learning, and leaving a legacy of powerful and 

meaningful relationships (McKinney, 2017). 

Purpose: 

 When teachers develop their curriculum and daily lesson plans for the 

upcoming school year, they need to prepare much more than a simple five-minute 

round robin where students share their names and favorite ice cream flavors before 

diving into content. On the contrary, teachers must be aware that developing positive 

community in the classroom is an ongoing process, one that needs to start on the first 

day and continue all the way through the next 180 (McKinney, 2017). Not only do the 

first days of school establish the expectations of what students will learn throughout 

the rest of the school year, it gives them an idea of the type of environment that they 

will be learning it in. Students will never be able to reach their fullest potential in the 

classroom if they do not feel completely welcomed and respected in their learning 

environment. Ultimately, building classroom community, especially in the beginning 

of the school year, is a priceless use of time that will pay off throughout the rest of the 

year in the result of stronger bonds between members of the classroom, as well as 

higher student engagement and achievement (Jennifer, 2017). However, activities that 

provide students and teachers the opportunity to learn more about each other can be 

and should not only be in stand-alone lessons, but throughout the actual content-

specific units. There are a variety of resources available that provide ideas for 

meaningful and worthwhile activities that will allow students and teachers to learn 

more about one another in ways that connect to the curriculum. As these activities are 
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continuously embedded in instructional time throughout the school year, as well as 

others that offer opportunities for sharing important aspects of their lives with their 

peers, students and teachers will gradually grow more comfortable and understanding 

of each other, ultimately leading to a community where its members hold a greater 

respect and empathy for one another and thus are more motivated and invested in 

each other’s success. 

 Teachers are also given more opportunities to develop positive classroom 

community when they teach persuasive and argumentative writing. Argument is one 

of the most relevant skills educators can impart on their students. Every single day 

students encounter persuasive arguments, whether it be a commercial on TV urging 

them to buy a new product, a friend trying to convince them to hang out instead of do 

their homework, or even a teacher promising them that if they offer their best efforts 

in class then they will see better results in their grades (Sadler School, 2018). The 

ability to create and defend a strong argument is a skill that is beneficial across all 

disciplines both in and out of school (McCarty, 2014). Learning how to formulate 

effective arguments and persuade others towards agreeing with them requires students 

to use not only persuasive techniques and logical evidence, but also the social-

emotional skills of practical communication, establishing credibility, and having an 

understanding of their audience that develops alongside the building of a strong 

classroom community (Williams, 2018). 

 Positive classroom community also develops in curriculums that discuss 

pressing social issues. Beyond students understanding that they belong to an 
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immediate classroom community, collaboratively learning about and discussing 

current events reminds students that they are members of much larger, widespread 

communities encompassing the towns they live in, the cities, the states, and society 

overall (Zenor, 2015). Not only will students engage more with information that they 

find personally relevant and can connect to their lives, but students learn skills such 

as context building, empathy building, perspective-taking, and discussion structures 

that encourage them to find deeper understandings and respect towards the other 

members of their communities, inside the classroom and outside (Nicholas, 2017). 

 Finally, teaching and developing public speaking skills in students is 

extremely instrumental in guiding students towards reaching their personal, academic, 

and societal goals, one including developing a strong classroom community with their 

peers. While genuinely scary to a lot of students, effective public speaking is one of 

the most important and beneficial abilities a person can have. Good public speaking 

relies completely on communication, and ensures that students are honing the skills 

necessary to relate and appeal to their audience. When public speaking becomes a 

part of the curriculum, students are given the opportunity to collaborate and work 

with their peers on improving and advancing their skills. When students are strong 

public speakers, they are developing the confidence and autonomy necessary to feel 

comfortable to speak up and share their ideas with the other members of the 

classroom community (Sage Publications, Inc., 2018). 

 In an effort to address these challenges impacting classroom community 

across the United States, I am going to provide a series of lessons that develops the 
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bonds and understandings between students in the classroom by implementing 

argumentative writing on a series of pressing social issues that culminates in a 

persuasive speech they present to the class. 

Rationale: 

 As previously stated, strong classroom community is one of the most 

significant yet unexplored factors of high student achievement and engagement. 

Fostering meaningful relationships between students helps develop an environment 

built on foundations of empathy and respect, ultimately two traits that all educators 

should hope to instill in their students. What is important to recognize is that building 

classroom community relies on efforts from both the student and the teacher. When 

there are opportunities embedded in the curriculum that encourage students to 

develop self-confidence, communication skills, and a willingness to take themselves 

out of their comfort zones, a strong classroom community will flourish and 

engagement and achievement will soar. 

Definition of Terms: 

Community – A group made up of individuals who come together for a common 

purpose. 

Bullying – Using superior strength or influence to intimidate or threaten someone. 

Belonging – Be a a member or a part of a particular group or organization 

Warm Demanders – Teachers who hold high expectations of their students and help 

them reach their potential in a well-structured environment. 
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Chapter Two: Review of Literature 

What is classroom community? 

W. McMillan and David M. Chavis’s article “Sense of Community: A 

Definition and Theory” defines community as “a feeling that [people] have of 

belonging [to a group], a feeling that members matter to one another and to the group, 

and a shared faith that members’ needs will be met through their commitment to be 

together.” McMillan and Chavis outline the four criteria that contribute to their 

definition that is explicit, identifiable, representative of the intimate connotation the 

term offers and expresses the actionable qualities of the experiences it maintains: 

These four criteria are membership, influence, integration and fulfillment of needs, 

and shared emotional connection. The conglomeration of each of these separate 

principles serves to create community, which can then be translated to a classroom 

setting. 

The first standard that defines community is membership, or the feeling of 

belonging one feels with a group of people. A significant aspect of membership to 

highlight is the critical idea of “investment,” (McMillan and Chavis, 1986) as in 

members of a community should feel that they have not only earned a place in their 

group, but they also hold a considerable stake in contributing to its success or failure 

overall through their presence. Membership also indicates “boundaries,” or the idea 

that there are individuals who belong to a particular community and there are those 

that do not, as well as the concept of ritualized language, dress, and traditions adapted 

by the former to separate them from the latter. Boundaries allow for the development 
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of emotional safety between members, as well as the sense of belonging and 

identification that allows members to feel that they have a specific role that is 

accepted within the group. Boundaries allow members to say “I am a part of the 

group” (McMillan and Chavis, 1986). 

The next principle of community is influence, a sense of mattering (McMillan 

and Chavis, 1986). However, influence operates in two directions: There is one 

avenue that considers that in order for a member to feel invested in a community, they 

must have some sort of influence or control over what they do, while on the other 

hand, influence is a required element of promoting the unity of a community 

(McMillan and Chavis, 1986). Communities work most effectively when these two 

functions of influence function at the same time. Essentially, members are more 

attracted to a community where they feel that they hold a degree of influence, while at 

the same time the willingness to conform to the influence of others within a 

community is a significant factor to cohesion and the strengthening of bonds between 

members (McMillan and Chavis, 1986).  

The third component of McMillan and Chavis’s definition of community is 

integration and fulfillment of needs, also referred to as reinforcement. One of the 

cornerstones of behavioral research states that for any group to maintain a sense of 

togetherness, the association between the individual and the group to which they 

belong must feel rewarding in some meaningful way (McMillan and Chavis, 1986). 

Some examples of reinforcers in communities include holding status of being a 

member and the belief that the community holds skills or competency that may 
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benefit them if they are a member. Reinforcement relies upon the concept that 

members of a community innately believe that they are serving to meet other people’s 

needs while also having their own needs met (McMillan and Chavis, 1986). 

The final aspect of McMillan and Chavis’s definition of community is shared 

emotional connection, in part based on a shared history. The most significant part of a 

shared history that directly facilitates or inhibits the strength of a community is that 

while all group members may not have necessarily had to participate in a history in 

order to share it, they must all be able to identify with it (McMillan and Chavis, 

1986). Some features that are also important to the principle of shared emotional 

connection are: contact hypothesis, or the theory that the more members interact, the 

more likely they are to develop closer bonds; quality of interaction, or the notion that 

more positive and successful experiences facilitate stronger bonds between members; 

closure to events, meaning that the more concrete and clear an interaction between 

members is, the stronger their cohesion; shared valent event hypothesis, which 

believes that the more significant the shared event, particularly in terms of tragedy or 

crisis, the greater the community bond; investment, whether it be through monetary or 

physical contributions to a group or more intimate and social-emotional based 

offerings; effect of honor and humiliation on community members increasing the 

attractiveness or adverseness, respectively, of a group; and the spiritual connection 

between members and a shared group experience (McMillan and Chavis, 1986). 

Research shows time and again that when integrating this phenomenon of 

community in a variety of environments, there is a higher degree of achievement for 
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the participants involved in terms of academic, social, and emotional success. Within 

the context of education, there is a great deal of evidence that when there is an 

emphasis on students developing and strengthening their relationships within the 

classroom to which they all belong, students are overall more successful (Burns, 

2017). Theoretically, if a classroom were to institute curriculum centered around the 

inter-workings of each of these aspects of what defines community, then it can be 

inferred that there would be positive effects on its members, in this case being the 

students. 

Why is it important for schools to have strong classroom communities? 

 In her article “Back to School: Why Creating Classroom Community is so 

Important,” Kate Kane describes strong communities as having “members who have 

shared goals and experiences, who feel empowered to contribute, who trust in one 

another, and who feel understood and capable as individuals. These attributes enable 

teamwork, cooperation, a willingness to negotiate, and the ability to draw on one 

another’s skills” (Kane, 2016). Shelly J. Schmidt uses this definition in her editorial 

“Creating a Classroom Culture Built on Community” to reiterate the idea that “people 

learn best when they feel part of a community [in] which everyone feels accepted and 

individually encouraged (Schmidt, 2018). Schmidt goes on to recommend that by 

integrating specific motivational conditions, as outlined by the work of Dr. Raymond 

Wlodkowski, then a classroom will be built on a strong community, which in turn 

will result in higher student engagement and achievement. These motivational 

conditions are: establish inclusion, develop positive attitudes, enhance personal 
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meaning, and engender competence (Wlodkowski, 2003, 2008; Wlodkowski & 

Ginsbery, 2017). 

 In their inquiry “Exploring Classroom Community: A Social Network Study 

of Reacting to the Past,” Webb and Engar also explain the importance of developing 

strong classroom communities in schools and for learning. They reference a finding 

that “the student’s peer group is the single most potent source of influence on growth 

and development during the undergraduate years” (Astin, 1993). Furthermore, 

research has consistently proved that there is an associational and causal relationship 

between students having a psychological sense of belonging and academic 

performance represented through motivation, engagement, resiliency, persistence, and 

grade achievement for the course (Webb and Engar, 2016). Effectively assuring 

students that they are supported to meet the academic challenges and rigor they can 

expect to encounter in the classroom “crucially depend[s] on the ‘small supportive 

community of peers that develops in the classroom” (Webb and Engar, 2016). These 

findings are largely supported by the social capital theory (Webb and Engar, 2016), 

which states that it is shared values and understandings in society that allow 

individuals and groups to develop meaningful connections (OECD, 2018), in that 

when there are strong ties between members of a community, members are privy to 

more diverse information and resources that allow for more opportunities and success 

(Webb and Engar, 2016). One example of social capital in the classroom comes from 

values present in culturally responsive teaching. Culturally responsive teaching relies 

on educators integrating curriculum that allows students to use their individual 
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knowledge and beliefs that they subconsciously bring to the classroom simply due to 

the fact that they each come from different cultures, and help them use these 

understandings they already have to connect to new information and concepts 

(Hammond, 2015). Promoting culturally responsive teaching is one way for students 

to gain understandings of the unique contributions that they and their peers have, 

developing the strong ties and respect between them that lead to a strong classroom 

community, and thus maximizing engagement and achievement. 

What are strategies used to create a strong classroom community? 

 Based on Wlowkowski’s four motivational conditions to create a strong 

community, Schmidt outlines specific strategies on how they could be successfully 

implemented during instructional time in order to strengthen student achievement. 

They are all contingent on the basis that the classrooms to which they will be put into 

practice are diverse with students who possess variable skills and goals (Schmidt, 

2018). 

 In order to establish inclusion within a classroom, Schmidt suggests 

introducing rituals and activities that aid in making students feel included and 

welcomed by their teacher and peers. This strategy is particularly successful when 

implemented at the beginning of the school year through different icebreakers and 

getting-to-know-you activities. These types of games, though silly at times, set the 

tone in the classroom right away that it is important to the instructor that all students 

feel warmly received, both by them as well as the other members of the community 

(Schmidt, 2018). 
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 A strategy that Schmidt recommends to develop positive attitudes and form a 

classroom community is encouraging students to find relevancy and excitement 

within all subject areas (Schmidt, 2018). For example, when guiding students through 

a writing activity, instructors can ask students to “think like writers!” Though simple, 

this phrase encourages students to place themselves into the mindset of scholars who 

have achieved success in their field, even if it is not necessarily one they may have 

been interested in (Schmidt, 2018). It also serves to make students aware of the 

potential and competency their instructor finds in them, in turn hopefully allowing 

students to feel more confident, motivated and positive about their work. 

 One way to introduce the motivational condition of enhance personal meaning 

in the classroom is by engaging students with a reasonably rigorous problem. Schmidt 

again references Wlodkowski by explaining that assigning a problem that is “not too 

hard, not too easy, but ‘just right’ in terms of the level of challenge it provides” 

(Schmidt, 2016) allows students to feel “active and might be searching, evaluating, 

constructing, creating, or organizing some kind of learning material into new or better 

ideas, memories, skills, values, feelings, understandings, solutions, or decisions 

(Wlodkowski, 2003). It is these ideas, memories, etc. Wlodkowski refers to that 

connect to students relating what they learn into personal and meaningful 

interpretations. 

 The final motivational condition of community, engender competence, can be 

brought into the classroom by introducing the news and current events into the 

curriculum. Bringing authentic elements of content area and knowledge from relevant 



 20 

sources ensures students that there is a direct connection between what they are 

learning and the world they live in. Engendering competence in the classroom setting 

means ensuring learners that they have effectively learned something that will serve 

them valuably throughout all aspects of their lives (Schmidt, 2018). 

 Another very important element to consider when building classroom 

community is culture. Sean Slade begins his article “Classroom Culture: It’s Your 

Decision” with the brief but extremely apt quote from Professor of Child Psychiatry 

at the Yale Child Study Center, James Comer, “With every interaction in a school, we 

are either building community or destroying it.” Community is shaped by the 

interactions of members within a group. While the terms may be frequently used 

interchangeably, it is important to understand the critical differences between 

community and culture. Culture is defined as the essential features of a classroom that 

characterizes it and reflects its educational values and beliefs concerning the meaning 

and roles of teaching, knowledge, technology, student-teacher dynamics, power, and 

responsibilities (Hin and Subramaniam, 2009). 

 The organization Teaching Tolerance, a team of educators who believe in 

implementing social justice practices in education, compiled a list of the critical 

practices for developing a classroom culture that is built around anti-bias education. 

These include honoring student experience by creating an environment where 

students can feel valued and respected, implementing thoughtful classroom setup and 

structure that reflect messages positive relationship building and communication, and 
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using a values-based behavior management that encourages students to treat one 

another kindly and with open minds (Southern Poverty Law Center, 2018).  

The crucial difference that can be ascertained between community and culture 

in the classroom is that every classroom has a culture, whether there is effort placed 

into developing one or not; it simply emerges as a result of placing a teacher and 

students in a room. While the quality of a classroom’s culture can be influenced by 

different teaching practices such as those outlined by Teaching Tolerance, a culture, 

albeit most likely one that does not reflect positive values and objectives educators 

would hope to impart on their students, would still form without any effort on the part 

of students or teachers. On the contrary, the blossoming of a classroom community is 

a circumstance that takes significant effort, both on the part of the teacher who 

embeds the appropriate strategies into the curriculum, as well as the students who 

engage with them.  

What is the current status of classroom community in schools? 

 Webb and Engar reveal that on the whole, research on the importance and 

value of developing a strong classroom community is still “unelaborated” because it 

is difficult to understand the direct relationships between social interactions and 

community formation (Webb and Engar, 2016). The very nature of what does it mean 

to “belong” to a group is something very subjective and intuitive. However, it is also 

quite common for there to be negative effects drawn from classroom community 

being improperly implemented, one being the formation of cliques. When students 

strictly limit themselves to interacting with peers who enforce social conformity and 
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discourage the expression of different ideas, as is often found in traditional 

classrooms (Webb and Engar, 2016), they create a classroom culture that does not 

encourage critical thinking or engagement with others, two majorly important goals in 

every classroom environment. 

 Rovai’s study “A Preliminary Look at the Structural Differences of Higher 

Education Classroom Communities in Traditional and ALN Courses” reveals how the 

habits of building community in the classroom are directly reflective of how 

community is perceived across the country. He explains that while some communities 

come together positively, there are others that attempt and still fail to reach their 

goals. Furthermore, while the ideal is that citizens start to make the effort to work 

together towards a common goal, there is a recent decline in social capital linking 

individual people and groups together (Romain, 2002). Ultimately, these same issues 

are occurring in classroom communities across the country, and there must be 

significant efforts and changes made within the educational system in order to ensure 

that students are successful and reach their goals 
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Chapter Three: Application 

Solution to Developing Classroom Community 

 In order to develop stronger classroom communities, educators have to make 

the effort to implement curriculum that facilitates strong bonds of respect and 

acceptance between all members, students and teachers. As stated previously in 

Chapter 2, classroom community does not develop by accident; it requires specific 

motivational conditions that in turn result in the creation of a learning environment 

where each member feels as though their contributions are wanted and appreciated. 

These motivational conditions, as outlined by Wlodkowski are: establish inclusion, 

develop positive attitudes, enhance personal meaning, and engender competence 

(Wlodkowski, 2003, 2008; Wlodkowski & Ginsbery, 2017).  

The suggested unit plan will implement practices that specifically contribute 

to each of these motivational conditions through the practices of daily rituals to 

establish inclusion (starting every class period with a Do Now activity to activate 

thinking and prior knowledge), developing positive attitudes through finding 

relevancy and excitement (encouraging students to take on practice as “experts” and 

“learners”), enhancing personal meaning with reasonably rigorous problems 

(encouraging healthy struggles by students where they can seek guidance and 

collaboration from their peers rather than only their teacher), and engendering 

competence through current events (tying topics to relevant and meaningful aspects 

of their communities outside of school.) As a result of these practices, classroom 

community should flourish and student engagement should rise as well. 
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As mentioned in Chapter 1, this unit plan will integrate specific elements that 

ultimately should lead to the development of a stronger classroom community 

through their natures of opening and expanding bridges of understanding between all 

members. These elements include allowing students to continue to learn more about 

each other’s backgrounds, incorporating persuasive and argumentative writing, basing 

content around pressing social issues, and creating a final assessment that asks 

students to publicly speak in front of their peers. Each of these components will lead 

to students seeing greater value in their work, developing more self-confidence, and 

in turn encouraging them to share their ideas and insights with one another. As a 

result, the ties between students within the classroom will strengthen and they will 

begin to value one another as crucial members of their learning environment. 

Ultimately, in order for these bonds to develop, the unit plan has to be 

strongly student-centered and discussion-driven. Features of these classrooms that are 

fundamental to incorporate in any curriculum that hopes to develop classroom 

community are: 

• Lessons should be devised around learners’ needs. 

• Learners should be self-aware and reflective of their own work. 

• Learners should be able to advocate for their needs. 

• Teachers should lead and inspire students to find passion within the 

subject of the lesson. 

• Failure should be recognized as teachable moments. 



 25 

• All learners should be encouraged to find and develop their unique 

strengths and talents. 

(Pakizer, 2016). 

Mini-Unit for 9th Grade ELA Commentary 

 The following pages outline a smaller segment of a larger unit for 9th grade 

English Language Arts. This mini-unit consists of eleven consecutive forty-five-

minute lesson plans that adhere to the New York Common Core State Standards. This 

mini-unit is part of a larger unit that is titled “The Struggle for Freedom.” The anchor 

text is Dr. Martin Luther King Jr’s “I Have a Dream” speech. This unit is adapted 

from Chapter 2 of the Collections, Grade 9 textbook. 

The overall objectives for this unit are that students will be able to: 

• Read various texts, including Dr. King’s speech, and analyze the 

structure of their argument. 

• Identify and analyze the ways in which rhetorical devices enhance 

the experience and meaning of speeches. 

• Conduct research into an issue that affects a larger social group 

(school community, local community, etc) and compile compelling 

evidence that demonstrates the necessity of reform. 

• Deliver a speech written and delivered with its purpose and 

audience in mind. 

In order to maximize the potential of this unit for developing strong classroom 

community, it should be taught right at the beginning of the school year. This way, it 
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will be laying down the foundation for a positive and successful classroom 

community for the rest of the year. Throughout the mini-unit, the exit tickets will 

frequently ask students to self-assess their proficiency and understanding of concepts 

for the purpose of assessing future pairings and groupings that will benefit both 

higher and lower-level students throughout the rest of the year. 

 By the time this segment of lessons are taught, students should already have 

demonstrated mastery on their abilities to identify, analyze and evaluate the 

effectiveness of, and create claims, evidence, analysis, counterclaims, and rebuttals. 

The final performance task will ask students to write and deliver a “call to action” 

speech that requires them to identify an issue that affects a larger society (school 

building, Bronx community, United States, world, etc) that they believe needs 

reform) and argue that this issue needs reform through use of evidence and analysis. 

Each lesson plan leading up to this task will include its aligned standards, learning 

objectives, learning aims, required materials, an anticipatory set/Do Now, mini-

lessons, student-centered activities, and closing activities, suggested differentiation 

practices, and assessments. 

 Overall, these lessons demonstrate a mini-unit that should contribute to a 

strong classroom environment because they integrate practices that allow for the 

specific development of the required motivational conditions. It will be completely 

student-driven and discussion-based in order to develop strong bonds of reliance and 

respect between students. 
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9th Grade ELA Mini-Unit 

Eleven Forty-Five-Minute Lessons 

Identifying, Analyzing, Evaluating, Creating, and Presenting Effective 

Arguments 

Lesson One: Building Historical Context 

CCSS: CCSS.ELA-LITERACY.RI.9-10.7 - Analyze various accounts of a 

subject told in different mediums (e.g., a person's life story in both print 

and multimedia), determining which details are emphasized in each 

account. 

Learning Aim: 

 

How can we act as ethnographers to understand the historical context of 

the Civil Rights Movement?   

Learning 

Objective: 

SWBAT develop a social and political context for Dr. King’s “I Have a 

Dream” speech. 

Materials: 1. Historical artifacts (https://allthatsinteresting.com/civil-rights-

movement-photos) 

2. Ethnographer response sheet 

3. PowerPoint  

Do Now (5-7 

mins): 

(Presented on the 

board) 

Students will respond to the Do Now independently in their notebooks: 

The Smithsonian Museum is dedicated to preserving the United States’ 

many cultures. It has 19 museums across our country! 

Imagine the Smithsonian created a new museum dedicated to your 

generation – United States Americans born after the year 2000. List 5 

artifacts (photos, records, DVDs, clothing, sneakers, electronics, books, 

etc) that you would expect to see in your museum. Explain why you feel 

those artifacts represent your generation. 

Instruction: 

 

Mini-lesson  

(8-10 mins) 

A. Students will share out responses to the Do Now. Teachers will 

invite students to challenge peers’ statements with questions, and 

for students to defend their claims with reasoning. 

B. Framing: Teachers will explain that to conclude this unit’s work 

with claims, students will be examining how Dr. Martin Luther 

King advanced his claim that black Americans should be granted 

equal rights under the law during the Civil Rights Movement. 

They will then be creating their own short speech that advances a 

claim about an issue that they believe needs reform. 

Today’s focus: Teachers will note that today, before 

beginning work with the speech, students will learn the 

social and political context of the speech by acting as 
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ethnographer in a gallery walk by exploring artifacts from 

Dr. King’s time. 

C. Rather than tell students what ethnographer do, teachers will invite 

students to collaboratively use existing knowledge of familiar 

words to infer its meaning. 

Ethno: What words contain this root do we know? What do 

they mean? (Expected answers: ethnicity, ethnic) 

Graph: What words contain this root do we know? What do 

they mean? (Expected answers: autograph, biography, 

photograph) 

D. Teacher will ultimately present the meaning of each root, after 

eliciting student inferences about their meaning. Teachers will ask: 

What can we infer an ethnographer does? 

E. Teacher will ultimately project definition for students to copy 

into their notes: Someone who records (writes) the histories 

and traditions of different cultures. 

F. Teacher will model on the board how to use the gallery walk 

“ethnographer questioning” tool. Teachers will demonstrate using 

an “artifact” from the present time (iPhone) and model three 

meaningful questions.  

Student 

Practice (25-30 

mins) 

A. Students will walk around the classroom at will to explore the 

different gallery exhibits. Students will be free to walk around the 

classroom at will, but teacher will circulate to encourage 

movement. Teachers will stimulate discussion if needed by asking 

students their thoughts and feelings about specific details of the 

artifacts. 

B. As students circulate, they are encouraged to discuss the artifact 

together, but are reminded that their questions must be their own. 

C. Two songs will play as students circulate, and the lyrics for each 

song will be posted as artifacts along with the other visual 

artifacts. When the songs are finished playing, students will be 

asked to return to their seats. (15-20 mins) 

D. After students return to their seats, teachers will allow students to 

share out their best questions and respond to one another. (10-15 

mins) 

Closing/Summary 

(5 mins) 

Students will respond to the Exit Ticket on the bottom of their handout to 

submit at the end of class: 

How confident do you feel in your knowledge of the social and political 

issues that inspired Dr. King to make his speech? 

 

1 - Not confident: I don’t understand at all 

2 - Somewhat confident: I understand a little bit still have questions 

3 - Confident: I understand this completely. 
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4 - Very confident: I understand this very well and could even teach it to 

someone else. 

Suggested 

Differentiation 
• As an extension, students with a higher understanding of subject 

material can aim to visit more than three exhibits.  

• English Language Learners will have handouts provided for them 

in both English as well as their native language so they can 

continue developing meaning of significant vocabulary terms. 

• Teachers may project accountable talk sentence stems on the 

board for students who may struggle with speaking/listening skills 

for when they discuss their questions after viewing the different 

exhibits. For students who are English Language Learners or may 

feel uncomfortable with verbal collaborative discussion, they will 

be instructed to exchange papers with a partner and discuss in 

writing (using the “reply” column). 

Assessments Ethnographer questioning tool, collaborative discussion responses (verbal 

or written), teacher observations during circulation in gallery, exit ticket 

self-assessment. 

 

Lesson One Materials 

Lesson One PowerPoint 
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Lesson One Handout 
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Lesson One Gallery Materials 
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Lesson Two: Identifying and Creating Rhetorical Devices 

CCSS: CCSS.ELA-LITERACY.RL&I.9-10.4 

Determine the meaning of words and phrases as they are used in the text, 

including figurative and connotative meanings; analyze the cumulative 

impact of specific word choices on meaning and tone (e.g., how the 

language evokes a sense of time and place; how it sets a formal or 

informal tone). 

Learning Aim:: How can we use a Frayer model to deepen our understanding of rhetorical 

devices? 

Learning 

Objective: 

SWBAT collaboratively complete two Frayer models that visually 

represent their understanding of anaphora and figurative language. 

Materials: 1. Frayer model example 

2. Song lyrics (handouts and on PowerPoint) (https://genius.com/J-

cole-photograph-lyrics), (https://genius.com/Kendrick-lamar-

bitch-dont-kill-my-vibe-lyrics) 

3. Frayer Models on poster board 

Do Now (5-7 mins) 

(Presented on the 

board) 

Students will respond to the Do Now independently in their notebooks. 

Think about teachers that you have or had in the past that you enjoyed 

listening to. What was it about their speaking that made you enjoy 

listening to them? Alternatively, think about a teacher you hate/hated 

listening to. Why was it so painful to listen to that teacher? Be as specific 

as possible. 

Mini-lesson  

(15 mins) 

Transition (5 mins) 

A. Students will first pair/share their responses in small groups. 

Teacher will circulate the room to hear students exchange their 

responses. Afterwards, they will switch to full-class discussion 

where students will be asked to share their partner’s response. 

After a student shares, teachers will ask the rest of the class to 

raise their hand if the teacher they wrote about also had similar 

speaking patterns. 

B. Framing: Teacher will explain that before we start reading Dr. 

King’s “I Have a Dream” speech, it is important to have an 

understanding of the rhetorical devices he uses to make his points. 

a. Today’s focus: Today we will be learning about the two 

most significant rhetorical devices featured in Dr. King’s 

speech, anaphora and figurative language. In order to 

develop an understanding of what these terms are, students 

will work together to create Frayer models to visually 

represent them. 

Instruction (5 mins) 

C. Teachers will provide two auditory samples from modern songs 

that have examples of each rhetorical device. Teachers will first 

https://genius.com/J-cole-photograph-lyrics
https://genius.com/J-cole-photograph-lyrics
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review the device, offer a brief written definition and example, 

then play the auditory sample. Teachers will ask students to 

annotate (highlight or underline) examples of the device as they 

listen and elicits their annotations after listening. 

a. Anaphora – J. Cole “Photograph” clip (2:03-2:31) 

i. Addressing misconceptions: Some students may 

mistake his use of repetition (“but I can’t come up 

with nothing”) for anaphora. Teacher will invite 

peers to explain why these lines do not constitute 

anaphora. 

b. Figurative Language – Kendrick Lamar “Don’t Kill my 

Vibe” clip (0:52-1:27) 

i. Metaphor will be defined as a comparison between 

two objects by stating one is said to be the other 

(She is a monster). 

ii. Similar will be defined as a comparison between 

two objects where one is said to be like the other 

(She is like a monster). 

Modeling (5 mins) 

D. Teachers will first model how to create a Frayer Model for the 

simpler literary device “character.” Teacher will frequently pause 

and allow students to ask questions or concerns if they arise. 

a. On the board, there will be a projection of a blank Frayer 

Model with the word “Character” in the middle that the 

teacher will fill in as they model the process for students.  

For “definition,” teacher will supply, “A person in a 

novel, television show, or movie.” 

For “picture,” teacher will draw a simple picture of 

Harry Potter from the Harry Potter series. 

For “examples,” teacher will ask students to suggest 

names of characters that they know from books or 

media and fill them in on the chart. 

For “non-examples,” teacher will ask if students can 

think of anything that is not a character. If they struggle 

to come up with any, teacher will encourage them to 

think about anything from Harry Potter that is NOT a 

person (possible answers include a wand, a robe, 

Hogwarts, etc.) 

 

Student 

Practice (20mins) 

1. In small groups of 3-4, students will create their own Frayer 

Models for the terms “Figurative Language” and “Anaphora” on 

chart paper based on their understandings of them from the 

definition and how they are used in songs. For grouping, students 
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will be encouraged to find partners who they have not yet worked 

with before. 

a. Addressing potential questions/concerns: 

i. For “definition,” students should use the definitions 

provided earlier in the class. 

ii. For “picture,” students may object and say, “I can’t 

draw.” Students should be reminded that in lieu of 

drawings, they can use symbols, emojis, and even 

text labels to develop their visuals. 

iii. While examples can be pulled directly from the 

mini-lesson, students may be reminded to think of 

any song (or lines in the songs provided) that do not 

contain the devices. 

iv. Ultimately, students should ask their peers in their 

group for help and assistance before immediately 

asking a teacher. 

Closing/Summary 

(5 mins) 

How confident do you feel in your knowledge of the rhetorical devices 

anaphora and figurative language? 

 

1 - Not confident: I don’t understand either. 

2 - Somewhat confident: I understand only one of them, or I understand 

both only a little. 

3 - Confident: I understand both completely. 

4 - Very confident: I understand both terms very well and could even 

teach them to someone else. 

Suggested 

Differentiation 
• Groups that have students who are English Language Learners 

will be encouraged to fill in as much of their Frayer models as 

possible through images. 

• Lyrics will be provided both on handouts as well as presented in 

PowerPoint to appeal to different types of visual learners. The 

songs will also be played to appeal to auditory learners. 

Assessments Do Now, small-group and large-group discussion participation, 

completion of accurate Frayer Models, formative checks for 

understanding, Exit Ticket self-assessment 
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Lesson 2 Materials 

Lesson 2 PowerPoint 
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Lesson 2 Handout 

Lesson Three: Identifying and Analyzing Figurative Language 

CCSS: CCSS.ELA-LITERACY.RI.9-10.2 - Determine a central idea of a text 

and analyze its development over the course of the text, including how it 

emerges and is shaped and refined by specific details; provide an 

objective summary of the text. 

Learning 

Objective: 

SWBAT identify and analyze the use of figurative language in Dr. King’s 

“I Have a Dream” speech. 

Learning Aim: How does figurative language affect the meaning of a speech? 

Materials: 1. “I Have a Dream” speech 

https://www.archives.gov/files/press/exhibits/dream-speech.pdf 

2. Worksheets 

3. Chart paper 

4. PowerPoint 

5. Post its 

6. Markers  

Do Now (5-7 

mins) 

(Presented on the 

board) 

Students will respond to their Do Now independently in their notebook 

Do Now: What are some major issues that were addressed during the 

gallery walk? In other words, what were the things that Civil Rights 

activists were fighting to change? 

Mini-lesson  

(10 mins) 

Transition (5 mins) 

https://www.archives.gov/files/press/exhibits/dream-speech.pdf


 38 

1. Students will volunteer to share what they responded for the Do 

Now. Anticipated answers include institutionalized poverty, 

segregation, unequal access to resources, etc. 

 

2. Framing: Teachers will explain that for the speech students will 

write for their final assessment, they will be selecting a relevant 

issue in their communities and arguing for how and why it needs 

to change. 

 

a. Today’s focus: Today, we will be learning about the major 

issues that Dr. King focuses on in his “I Have a Dream” 

speech and how he uses figurative language to express 

their significance. 

 

Instruction (5 mins) 

A. Each group will be assigned a different main idea addressed in the 

speech: 

Neptune: Justice/Injustice 

Jupiter: Segregation 

Venus: Freedom and Captivity 

Mars: Change 

B. Students will first collaborate to come up with a definition of their 

main idea. Dictionaries will be available, but students should be 

able to work together to come up with an understanding of their 

idea. Teachers will circulate to ensure groups are staying on task. 

Student 

Practice (30 mins) 

 

1. As students listen to the audio clip of the speech, they will first 

independently follow along and annotate any examples of figurative 

language that relate to the issue their group was assigned. They should 

highlight as many examples as possible, including ones where their idea is 

explicitly stated as well as suggested. (5-7 mins) 

 

2. Afterwards, students will share out their examples with the rest of their 

group. Examples that their peers may have found that students did not on 

their own should be additionally annotated/highlighted. 

Working collaboratively, though each completing their own handout, 

students will select a specific example of their main idea to focus on. 

They will evaluate how Dr. King uses figurative language to describe the 

idea, what he compares it to, and what they believe he is trying to say 

about it. (10 mins) 

 

3. When they have completed their responses, students will use chart 

paper to create “Mind Maps” that expresses their understanding of the 
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meaning of the quote. They will refer to the model presented on the board 

as reference. (10 mins) 

Closing/Summary 

(5 mins) 

After completing their Mind Maps, students will hang them on the wall. 

Students will then circulate the room and review the other groups’ work. 

On post-its, students will write one comment for each Mind Map 

responding to their peers’ work. 

 

Homework: Students should begin thinking about 3 potential ideas for 

their speech about an important issue in their community that needs 

change (suggested topics include gun violence, homelessness, 

unaffordable college tuition, etc.) 

Suggested 

Differentiation 
• Each group focuses on a main idea that varies in abstractedness 

and clarity in the text. Therefore, groups should be pre-planned 

based on need. 

o Students struggling and with limited understanding of 

standards and objectives to the unit are in group Neptune. 

o Students with tenuous or developing command of the 

standards and objectives are respectively in groups Jupiter 

and Venus. 

o Students with a strong understanding of standards and 

objectives related to the unit are being challenged in the 

Mars group. 

Assessments Cold call and volunteer questioning during mini-lesson, group 

worksheets, group collaboration and participation, exit slip 

 

Lesson 3 Materials 

Lesson 3 PowerPoint 
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Lesson 3 Handouts 
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Lesson Four: Developing a Research Topic 

CCSS: CCSS.ELA-LITERACY.W.9-10.7 

Conduct short as well as more sustained research projects to answer a 

question (including a self-generated question) or solve a problem; narrow 

or broaden the inquiry when appropriate; synthesize multiple sources on 

the subject, demonstrating understanding of the subject under 

investigation. 

Learning 

Objective: 

SWBAT determine the criteria of and create specific and effective 

questions when researching a topic. 

Learning Aim: How do we conduct meaningful research? 

Materials: 1. Proposal handout 

2. PowerPoint  

Do Now (5-7 

mins) 

(Presented on the 

board) 

Students will independently respond to the Do Now on the handout. 

Do Now: Identify 3 issues currently affecting our school, the Bronx, our 

country, or even this world. Explain each issue below. 

Mini-lesson  

(10 mins) 

Transition (2 mins) 

A. Framing: Before we can craft our argumentative speeches, we 

need to first select a topic to focus on.  

a. Today’s focus: Today, we will each determine specific topic 

impacting our community that we want to research. 

Afterwards, we will create 3 meaningful questions about our 

topic to research in order to gather evidence to prove our 

claims. 

 

Modeling (8-10 mins) 

1. Using an example topic, teachers will create their 

own research proposal to model for students what 

they will be doing, and then will create 3 example 

questions to find relevant information about the 

topic that proves the claim. 

2. Promoting Healthy Eating for Teens 

a. (What is the issue?) It is critically important 

that teenagers across the United States learn 

the dangerous effects of unhealthy eating. (Why 

is this issue important?) This issue is important 

to me because as a teacher, I notice the 

important role that a healthy diet has in a 

student’s ability to focus and engage in school. 

When students don’t eat properly before and 
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during school, it leads to mood swings, inability 

to persevere with class, and distractibility. 

(Why should my peers care about this issue?)  

I hope my students and fellow teachers care 

about this issue because if the members of our 

school community are not eating healthy, then 

we cannot expect them to perform at their 

highest potential. (What can I do to create 

change?) One thing I can do to positively 

address this issue is provide healthy snacks 

such as granola and yogurt for students who 

may have skipped breakfast. (What can others 

do to create change?) Something that other 

people who want to address this issue can do is 

go grocery shopping with their parents to 

ensure that they are selecting healthy and 

nutritious options, or share information about 

healthy eating with their families. 

3. Example Questions 

a. What is the best diet for growing 

adolescents? 

b. How can we tell if someone is healthy? 

In other words, what makes someone 

healthy? (their weight, physical activity, 

etc) 

c. Why are so many more young people 

today struggling to maintain a healthy 

weight and lifestyle? 

d. Full-class discussion: Why are these 

good questions for research? 

(Anticipated responses include that they 

are open-ended, they may have multiple 

answers, they help prove their claim, 

etc) 

 

Student 

Practice (25-30 

mins) 

A. Research Proposal 

1. Students will write a research proposal for the specific topic 

they will be arguing needs change. They should address why the 

issue is important/relevant, why others should be concerned about 

it, what they can personally do to create change for this issue, and 

what do they hope others do to create change for their issue. 

2. Students will then write 3 research questions on the back of 

their handout. Before beginning research using the laptops, 
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students have to get their proposals and questions approved by 

their teacher (will be submitted at the end of class).  

Throughout student practice, the teacher will circulate and 

conference with students with questions or concerns. 

Closing/Summary 

(5 mins) 

Before submitting their proposals and questions, students will exchange 

their responses with a partner who will initial next to the questions that 

they believe fit the criteria of being meaningful and relevant enough that 

when researched, will provide information that will help prove the 

author’s claim. 

Suggested 

Differentiation 

-Students who are English Language Learners or may exhibit lower 

proficiency in creating meaningful questions (as exhibited from earlier 

lessons) will engage in individual or small-group teacher conferencing 

while students are writing their proposals and questions. 

Assessments Do Now, questioning during modeling, written proposal with teacher 

check, self-constructed questions with teacher check, exit slip peer-

assessment. 

 

Lesson Four Materials 

Lesson 4 PowerPoint  
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Lesson 4 Handout 
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Lesson Five: Vetting a Source 

CCSS: CCSS.ELA-LITERACY.W.9-10.7 

Conduct short as well as more sustained research projects to answer a question 

(including a self-generated question) or solve a problem; narrow or broaden the inquiry 

when appropriate; synthesize multiple sources on the subject, demonstrating 

understanding of the subject under investigation. 

Learning 

Objective: 

SWBAT use a media vetting checklist to evaluate the reliability of a media source. 

Learning Aim: How can we tell if a news source is objective and reliable? 

Materials: 1. C.R.A.P. Checklist 

(https://www.uen.org/lessonplan/download/47846?lessonId=42812&segmentTypeId=2) 

2. Leveled articles (https://www.nbcnews.com/news/us-news/thieves-snatch-shark-san-

antonio-aquarium-wheel-it-out-baby-n895956), 

(https://news.nationalgeographic.com/2015/07/150723-fukushima-mutated-daisies-

flowers-radiation-science/), (https://worldnewsdailyreport.com/texas-man-freed-after-

outliving-99-year-prison-sentence-for-horse-theft/) , 

(http://www.thebangoraye.com/welsh-dragon-successfully-hatched-bangor-university/) 

3. PowerPoint  

Do Now (5-7 

mins) 

(Presented on the 

board) 

Students will independently respond to the Do Now in their notebooks. 

Do Now: Imagine you are the principal of a high school and you are called to the scene 

of a fight in the cafeteria. The cafeteria is filled with students, staff, and the two 

students involved in the fights. How would you get to the bottom of who started the 

fight? Describe your approach in at least 3 sentences. 

Mini-lesson  

(10 mins) 

Transition (2 mins) 

B. Framing: Yesterday you drafted a research proposal and questions that will 

allow you to have a clear direction as you conduct your research. 

b. Today’s focus: Today you will learn how to determine if a media source is 

reliable. In this context, the word reliable means that we can trust that the 

media source is accurate and fact-based. Media sources include websites, 

newspapers, news broadcasts on television, magazines, books, and more. 

c. Going forward you will conduct research on a laptop only when you have 

fully completed your proposals, had them signed, and completed today’s 

work analyzing media sources. This research will ultimately help you 

prepare a speech. 

 

Modeling (8-10 mins) 

1. Teachers will use a fake news story to illustrate how to use a “media 

reliability checklist.” Teachers will annotate the story on the board, modeling 

their thinking process out loud, and modeling misconceptions aloud. Teachers 

will “catch” their mistakes (misconceptions) out loud and talk through the 

correct reasoning. 

https://www.uen.org/lessonplan/download/47846?lessonId=42812&segmentTypeId=2
https://www.nbcnews.com/news/us-news/thieves-snatch-shark-san-antonio-aquarium-wheel-it-out-baby-n895956
https://www.nbcnews.com/news/us-news/thieves-snatch-shark-san-antonio-aquarium-wheel-it-out-baby-n895956
https://news.nationalgeographic.com/2015/07/150723-fukushima-mutated-daisies-flowers-radiation-science/
https://news.nationalgeographic.com/2015/07/150723-fukushima-mutated-daisies-flowers-radiation-science/
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2. Media Reliability Checklist (CRAP Test) 

-Currency: 

-Is this information recent? 

-Has it been updated or edited since publication? 

-Reliability: 

-How does the website end? (.gov/.edu = reliable; .com/.org = may not be) 

-Is it full of emotionally charged language? 

-Does the article describe feelings or facts? 

-Where do the facts come from? Who are the studies conducted by? How was 

the information collected? 

-Authors and Experts: 

-Who wrote the article? Do they tell us about their job, background (where they 

come from), interests, or political or religious beliefs? 

-Does anything the author told us about them make us distrust them? 

-Who is quoted in the article? Is their job, education, or other credentials (what 

gives you credit) revealed? Why should we listen to them? 

-Can we trust the people quoted, or could their thoughts be influenced by beliefs 

or emotions? 

-Purpose: 

-Is this article trying to persuade you to believe something? 

-Is it attempting you to vote for someone, buy something, or invest time or 

money into a cause? 

Student 

Practice (25-30 

mins) 

A. Evaluating a source 

1. Students will work in groups to read a leveled news story. All students will 

have a news story that seem real, but only one story actually will be. Students 

will not be told in advance how many stories are real, or if any are. Students will 

simple work in their groups to read, annotate, and ultimately decide if the story 

is true or not. 

2. Students must defend their answers using evidence from the text and 

acknowledge/refute a possible objection to their claim. 

 

Closing/Summary 

(5 mins) 

Students will respond to the Exit Ticket on the back of their handout. 

 

How confident do you feel in your ability to judge if a source is reliable? 

 

1 - I am confused about this and need help. 

2 - I understand a little but still have questions. 

3 - I understand how to do this. 

4 - I understand well and could teach someone else. 

Suggested 

Differentiation 

Groups should be based around students levels of reading comprehension and 

proficiency in identifying and evaluating claims. Each homogenous group will be given 

leveled texts according to these criteria. 
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Assessments Do Now, questioning during modeling, written proposal with teacher check, self-

constructed questions with teacher check, evaluation of article credibility, exit slip self-

assessment. 

 

Lesson Five Materials 

Lesson Five PowerPoint 
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Lesson Five Handout 
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Lesson Five Fake Article 1     Lesson Five Fake Article 2 

Low Level        Middle Level 
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Lesson Five Fake Article 3 (High Level) 
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Lesson Five Real Article (Middle Level) 
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Lesson Six: Researching for Evidence 

CCSS: CCSS.ELA-LITERACY.W.9-10.7 

Conduct short as well as more sustained research projects to answer a 

question (including a self-generated question) or solve a problem; narrow 

or broaden the inquiry when appropriate; synthesize multiple sources on 

the subject, demonstrating understanding of the subject under 

investigation. 

Learning 

Objective: 

SWBAT use a checklist and graphic organizer to conduct meaningful, 

scholarly research on a topic of their choosing. 

Learning Aim: How can I conduct scholarly research that supports my claim? 

Materials: 1. Laptops 

2. PowerPoint 

3. Notes organizer/C.R.A.P. checksheet 

Do Now (5-7 

mins) 

(Presented on the 

board) 

Students will respond to the Do Now in their notebooks. 

 

Do Now: What is the first website you go to when you need to search for 

something? How do you narrow down the results when there are multiple 

options? 

Mini-lesson  

(10 mins) 

A. Share-Out/Transition (3-5 mins) 

a. Students will pair/share their responses with a partner sitting 

nearest to them. 

 

B. Framing (On PowerPoint) 

1. Yesterday: We learned about how to evaluate whether or not a media 

source is credible. Previously, you have determined a topic for research 

and the questions you will use to find specific information to prove your 

claim. 

2. Today: You will be using your knowledge of credible resources to 

perform research. We will also talk about where to look on the internet to 

find these resources. 

3. Going forward: Today’s research will allow you to write a speech next 

week that is rooted in sound evidence. 

 

C. Modeling (7-10 mins) 

a. For team-teaching periods, one teacher will model the process 

from the computer while the other circulates the room to ensure 

students stay on task. For gen-ed and 15:1, teacher will model the 

process from the computer and circulate the room intermittently to 

take questions. 
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1. Where do I go to begin? 

wikipedia.com may not be a “reliable” source, can be a great place  

to begin your research. Consider using Wikipedia to search your 

topic initially, and to gather keyboards, events, and important 

people related to your subject. Beware: Don’t fall into the rabbit 

hole! (Limit time to 10 minutes) 

2. Where to I go to dive deeper? 

Once you’ve gotten a short list of terms, events and people that  

you want to conduct further research about, it’s time to move your  

research to more scholarly sources.  

education.iSEEK.com is a great resource for students, teachers and 

principals to find articles from trusted newspapers and journals. 

Use the sidebar on the left hand side to filter by topic. 

3. Where do I go to challenge myself?   

scholar.google.com is a search engine that allows you to search 

documents from courts, universities, and other professional 

databases. 

Student 

Practice (30 mins) 

D. Student Practice 

1. Using their research questions, C.R.A.P. Checklist, and Notes Graphic 

Organizers, students will find useful and legitimate evidence about their 

topic that will prove their claims. 

2. No students will be allowed to use a laptop until they finish their 

proposals and have them approved. Desks must be clear of everything 

except the materials listed in item 1. 

3. Before researching, students should write their approved research 

questions in the column labeled “Research Questions.” As they find 

information that answers them, they should write those notes in “Notes.” 

Before moving on, students must record the website they found the 

information at and the criteria it meets of the  C.R.A.P. Checklist that 

confirms it is reliable information in the column labeled “Source & Why 

is it Reliable?”  

4. Teachers will circulate between the groups to ensure that students are 

appropriately staying on task.  

5. Any students that use computers inappropriately (to access 

unapproved websites, to play games, etc.) or are off-task and need to 

be redirected more than twice will be given an alternate task to 

complete. These students must complete their research at home or by 

coming after school to work alongside teachers in a 1:1 setting where 

they can be closely supported. 

Closing/Summary 

(5 mins) 

Students will respond to the Exit Ticket on the back of their graphic 

organizer before submitting. 

 

How confident do you feel about the research you found on your topic 

today? 
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1 - I am confused about this and need help. 

2 - I understand a little but still have questions. 

3 - I understand how to do this. 

4 - I understand well and could teach someone else. 

Suggested 

Differentiation 

Students with higher reading comprehension skills should spend less time 

on Wikipedia and explore more scholarly websites to research their 

claims. They should be prepared to find more detailed and sophisticated 

answers to their research questions. As an extension, they can try to find 

reliable sources on their own, as well as create more research questions on 

their topic. 

Assessments Do Now, partner discussion, completion of notes graphic organizer, Exit 

Ticket self-assessment 

 

Lesson Six Materials 

Lesson Six PowerPoint 
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Lesson Six Handouts 

 

Lesson Seven: Outlining the Speech 

CCSS: CCSS.ELA-LITERACY.W.9-10.1 

Write arguments to support claims in an analysis of substantive topics or 

texts, using valid reasoning and relevant and sufficient evidence. 

Learning 

Objective: 

SWBAT begin writing speeches that advance a claim about an issue in 

society that requires change. 

Learning Aim: What is an issue in our society that requires change and why should it be 

changed? 

Materials: 1. PowerPoint 

2. Notes organizer 

3. Speech Task Handout 

4. Writing an Outline Handout 

Do Now (5-7 

mins) 

(On Speech Task 

Handout) 

Students will respond to the Do Now on their Speech Task Outline 

Handout. 

 

Do Now: Today we will begin outlining our speeches. Respond to the task 

question, written above. You may use the sentence starters (option 1) 

provided or use your own language (option 2). 

 

Teacher will circulate the room and check students’ claims. Claims that 

effectively respond to the task question will be initialed to indicate that 
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students are ready to move on to the Outlining phase of the writing 

process. 

Mini-lesson  

(10 mins) 

A. Framing (On PowerPoint) 

1. Yesterday: We completed our research on our chosen topics using 

reliable sources. We found evidence that we can use to effectively prove 

our claims to be true. 

2. Today: We are going to begin outlining and drafting our speeches.  

3. Going forward: Throughout the next several classes, we will write our 

speeches and engage in the entire writing process. Outlining, drafting, 

engaging in peer and self-assessment, and revising will ensure that our 

final products meet all of the necessary criteria and effectively establish 

and prove our claims. 

 

B. Review Final Assessment Task (5 mins) 

1. Students will review the established criteria for their final assessment, 

as outlined on the Speech Task Outline Handout: 

 a. Required: 

 -Create a claim (something you argue is true) that you defend  

throughout your speech 

-Provide two pieces of evidence from two different sources. 

-Provide analysis (explanation) of your evidence that connects it  

to your claim. 

-Have a clear introduction and conclusion. 

b. Bonus (As a challenge you may) 

 -Include a counterclaim (opposing side) and a rebuttal (proof the  

opposing side is wrong.) 

-Make use of a rhetorical device like anaphora (repeating the first  

few words of a sentence) or figurative language (non-literal  

language that may compare unlike objects) 

2. Teacher will take questions and concerns that pertain to everyone in the 

class. Individual questions will be addressed during one-on-one 

conferencing. 

 

C. Modeling how to complete the Writing an Outline Handout (5-7 

mins) 

1. Teacher will display and explain their model outline using the 

same claim that “Teenagers need to maintain healthy diets.” There 

will be modeled examples of both options for outlines, but 

students only need to complete one. 

Student 

Practice (25-30 

mins) 

D. Writing an Outline 

1. Students will choose one of the two outline formats provided to 

complete their outlining and pre-writing of their speeches. 
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2. While working, teacher will circulate the room and engage in 

one-on-one conferences to address any individualized questions or 

concerns, as well as ensure that students are all working and 

staying on task. 

Closing/Summary 

(5 mins) 

Students will respond to the Exit Ticket on the bottom of their outlines: 

 

How confident do you feel about moving on to the next step of the writing 

process (Drafting/Revising)? 

 

1 - I do not feel confident at all, I need help. 

2 - I feel somewhat confident but not fully prepared. 

3 - I feel confident about moving on and am ready to start 

drafting/revising 

4 - I feel extremely confident about moving on and could even help 

someone else with their outline. 

Suggested 

Differentiation 

Students with a lower command of standards and objectives related to this 

unit should use option 1 of the Do Now, where they may use the sentence 

starters and transitions provided to outline their claims. Students with a 

higher command of standards and objectives related to this unit should 

use option 2 of the Do Now, where they will be encouraged to use their 

own words and transitions to create their claims. 

 

As an extension, students that complete the required elements of their 

speeches should additionally include a counterclaim and rhetorical 

devices in order to challenge themselves. Teachers will speak privately 

with students who they believe should be completing this extension based 

on their higher command of standards and objectives related to this unit. 

 

The Speech Outline Handout will allow for differentiation and student 

choice in regards to how they complete their pre-writing and outlining for 

their speech. One option will is a more conventional, linear and heavily 

guided format while the other option is more visual, representative, and 

less-structured. These different options will allow both for increased 

student autonomy as well as self-reflection about their unique learning 

styles and preferred means of conveying information. 

Assessments Do Now (approval of claim), checks for understanding, completed outline 

of speech, Exit Ticket self-assessment 
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Lesson Seven Materials 

Lesson Seven PowerPoint 
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Lesson Seven Handouts 

Speech Task Handout 
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Differentiated Outline Handout: Student Choice 1 

 

 



 61 

Differentiated Outline Handout: Student Choice 2 

 

 

Lesson Eight: Writing the First Draft 

CCSS: CCSS.ELA-LITERACY.W.9-10.1 

Write arguments to support claims in an analysis of substantive topics or 

texts, using valid reasoning and relevant and sufficient evidence. 

Learning 

Objective: 

SWBAT write the first draft of their speech that advances a claim about 

an issue in society that requires change. 

Learning Aim: How do we turn our outlines into drafts? 

Materials: 1. PowerPoint 

2. Notes organizer 

3. Writing an Outline Handout 

4. Transition Phrases Handout 

5. Thesaurus 

Do Now (5-7 

mins) 

Students will exchange their outlines with a partner sitting next to them 

and respond directly on their papers. The prompt will be displayed on the 

board for students to complete. 
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(On Speech Task 

Handout) 

 

Do Now: Exchange your completed outlines with a partner sitting next to 

you. Review your partner’s work and write one glow (something positive 

you saw) and on grow (something you think they need to work on.) For 

example, “One glow is the really engaging hook that grabbed my 

attention. One grow could be improving your analysis by directly 

explaining how your evidence proves your claim.” 

 

Teacher will circulate the room and make sure students are on task. When 

done, students will return their partners’ papers and answer any questions 

that they may have about their feedback. 

Mini-lesson  

(10 mins) 

A. Framing (On PowerPoint) (1-2 mins) 

1. Yesterday: We created our claims and outlined our speeches to ensure 

they have introductions, clear claims, effective evidence, strong analysis, 

and conclusions. 

2. Today: We are going to create extended drafts of our work by adding 

transition phrases and sentences. 

3. Going forward: Throughout the next several classes, we will continue 

to write our speeches and engage in the entire writing process. Once we 

complete our drafts, we will engage in peer-assessment and revision to 

ensure that our final products meet all of the necessary criteria and 

effectively establish and prove our claims. 

 

B. Modeling How to Add Transitions (7-8 mins) 

1. In order to turn their outlines into first drafts, students will need to 

incorporate transitions, or words or phrases that provide connections 

between ideas, sentences, and paragraphs. 

2. Displayed on the PowerPoint will be sample transition phrases for each 

aspect of their speech.  

3. Teacher will use one of their sample outlines from the previous day and 

demonstrate how to add appropriate transition words and phrases to turn it 

into an extended first draft.  

Student 

Practice (25-30 

mins) 

C. Drafting 

1. Using the transition words or phrases, students will expand their 

outlines into first drafts. 

2. Teacher will circulate and conference with students to address any 

individual questions, comments, or concerns. 

Closing/Summary 

(5 mins) 

Students will respond to the Exit Ticket on the bottom of their first drafts: 

 

How confident do you feel about moving on to the next step of the writing 

process (Peer-Assessment)? 

 

1 - I do not feel confident at all, I need help. 

2 - I feel somewhat confident but not fully prepared. 
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3 - I feel confident about moving on and am ready to start self and peer-

revisions. 

4 - I feel extremely confident about moving on and could even help 

someone else with their first draft. 

Suggested 

Differentiation 

To accommodate students with different visual abilities, the sample 

transition phrases will be both displayed on the PowerPoint and provided 

on a handout. 

 

Teacher will prioritize conferencing with students who have thus far 

demonstrated a lower proficiency for the unit standards and objectives to 

ensure they can maintain the same pace as more advanced students. 

 

As an extension, students that complete their first drafts ahead of time will 

be given a thesaurus so that they can increase the sophistication of their 

language.  

Assessments Do Now (peer-evaluation), checks for understanding, completion of first 

draft, Exit Ticket (self-evaluation) 

 

Lesson Eight Materials 

Lesson Eight PowerPoint 
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Lesson Eight Handouts 

 

 

Lesson Nine: Peer-Assessment 

CCSS: CCSS.ELA-LITERACY.W.9-10.5 

Develop and strengthen writing as needed by planning, revising, editing, 

rewriting, or trying a new approach, focusing on addressing what is most 

significant for a specific purpose and audience 

Learning 

Objective: 

SWBAT engage in collaborative peer-assessment, evaluating and 

responding to their peers’ argumentative speeches. 

Learning Aim: How can I strengthen my argument using feedback from my peers? 

Materials: 1. PowerPoint 

2. First Draft 

3. Peer-Assessment Handout 

4. Sample Speech 

Do Now (5-7 

mins) 

(Presented on the 

board) 

Students will respond to the Do Now in their notebooks: 

 

Do Now: Write a brief letter to the classmate who will be assessing your 

speech. Guide them to one part of your speech that you feel confident 

about and one part of your speech that you would appreciate them 

providing extra feedback on. 
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For example: 

Dear Friend, 

When you read my speech, please know that I am very confident in the 

quality of my claim because it is very clear and direct. I would appreciate 

you taking the extra time to look deeply at my use of figurative language, 

because I don’t know if I used a metaphor correctly in my second body 

paragraph. 

 

Thank you, 

Friend 

Mini-lesson  

(10 mins) 

A. Framing (On PowerPoint) (2 mins) 

1. Yesterday: We expanded our outlines into completed first drafts that 

include all of the required criteria for an effective argumentative speech. 

2. Today: We are going to exchange drafts with a partner. You will 

evaluate and provide both positive and constructive feedback on each 

other’s work. 

3. Going forward: You will reflect on the feedback given on your work 

and use it to strengthen the quality of your final draft. 

 

B. Guided Practice (8 mins) 

1. On the board will be the Peer-Assessment Checklist displayed. Teacher 

will alternatively cold-call and ask for volunteers for students to read out 

each criteria on the handout and then summarize it in their own words. 

2. Modeling 

 a. This will be modeled by the teacher who will read out the first  

criteria, “Does the author start with an engaging hook?” And 

explain, “This is asking if the first line of the speech directly grabs 

the reader or listener’s attention and encourages them to keep 

reading or listening.” 

3. Students will read and explain the remaining criteria of the Peer-

Assessment handout in their own words. Teacher will address any 

questions or concerns that apply to the entire class. 

Student 

Practice (30 mins) 

C. Exchanging of Letters (5 mins) 

1. Partners will exchange their letters from the Do Now and take time to 

read them and respond to any questions or comments that may arise. 

D. Peer-Assessment (25 mins) 

1.  Students will evaluate their partner’s speech using the Peer-

Assessment Handout. 

2. Teacher will circulate the room and ensure students are staying on task 

and address any individual questions. 

Closing/Summary 

(5 mins) 

Exit Ticket: Review the feedback your partner provided. Write them a 

thank you letter acknowledging the criticism that you think will be most 

helpful for the improvement of your final draft. 
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For example:  

Dear Friend, 

Thank you so much for assessing the draft of my speech! I really 

appreciate how you pointed out a section where I could try to incorporate 

anaphora for added emphasis. 

 

Sincerely, 

Friend 

 

For Homework: Using the feedback given to you by your partner, 

revise your essay so that it is completed and ready for tomorrow 

when we do the final step of the writing process: Proofreading. 

Suggested 

Differentiation 

Students will be given the opportunity to either choose the partner that 

they participate in peer-assessment with or be randomly assigned a partner 

through the random generator. Teacher will explain that there are 

advantages and disadvantages to each option (choosing your partner may 

mean you are more comfortable giving and receiving constructive 

feedback, while you may become more distracted, while randomly being 

assigned a partner may be a bit awkward at first, but will allow you to 

potentially receive more objective and direct feedback.) 

Assessments Do Now (self-assessment), cold-calls and checks for understanding, Peer-

Assessment, Exit-Ticket (formative check) 

 

Lesson Nine: Materials 

Lesson Nine PowerPoint 
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Lesson Nine Handout 
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Lesson Ten: Public Speaking Skills 

CCSS: CCSS.ELA-LITERACY.SL.9-10.1.B 

Work with peers to set rules for collegial discussions and decision-making 

(e.g., informal consensus, taking votes on key issues, presentation of 

alternate views), clear goals and deadlines, and individual roles as needed. 

Learning 

Objective: 

SWBAT identify and practice the appropriate classroom public speaking 

and listening skills necessary to persuade an audience to believe a claim. 

Learning Aim: What skills will improve our public speaking abilities? 

Materials: 1. PowerPoint 

2. Post-its 

3. Chart paper 

4. Markers 

5. Strategies for Public Speaking Handout 

Do Now (5-7 

mins) 

(Presented on the 

board) 

As students walk into the classroom, they will be handed a post-it. 

Displayed on the board will be a T-Chart asking students “Are you 

nervous to present your speech in front of the class?” with a “Yes” section 

and a “No” section. 

 

Students will be guided to place their post-it on the section that fits their 

response. 

Mini-lesson  

(15 mins) 

A. Framing (On PowerPoint) (2 mins) 

1. Yesterday: We used peer-assessment to revise and strengthen the 

quality of our final drafts. 

2. Today: We are going to learn and practice the skills necessary to feel 

confident enough to present our speech in front of our classroom 

community. 

3. Going forward: You will be able to demonstrate your understanding of 

these skills when we present our speeches, our culminating assessment for 

this unit. 

 

C. Guided Practice (8 mins) 

1. Students will watch the short clip of President Obama’s speech: Why 

Voting Matters (https://www.youtube.com/watch?v=0q8uT2JATJw) 

2. After, they will respond to the following questions in their notebooks: 

1) Based on this speech, how would you describe President 

Obama’s public speaking abilities? 

2) When he speaks, what do you think he does well? 

3) What do you think he could do better? 

https://www.youtube.com/watch?v=0q8uT2JATJw
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3. Students will pair/share their responses with a partner sitting near them. 

Teacher will circulate to hear student responses. 

 

Student 

Practice (25 mins) 

D. Public Speaking Skills Jigsaw Activity 

1. There will be 3 different stations around the room that each represent 

one specific criteria of high-quality public speaking, Eye Contact, Body 

Language, and Voice. Students will be randomly assigned to a station. 

2. At each station, there will be chart paper with their criteria written at 

the top. Students will create 3-4 rules to follow about their criteria. 

3. Teacher will model with the criteria “Confidence” on the board, and 

provide tips and strategies that students should consider (for example 

“review your speech ahead of time so that you appear confident on your 

topic,” “don’t apologize for misspeaking or stuttering, simply continue 

presenting,” “dress neatly and appropriately.” Students will write these 

strategies on their Strategies for Public Speaking Handout (3-5 mins) 

4. Students will work with their groups to compile a list for their assigned 

criteria. Teacher will circulate between groups to ensure they are staying 

on task and provide starting points when groups may be stuck (12-15 

mins) 

 

E. Share-out of Jigsaw (10 mins) 

1. Each group will display their list in the front of the classroom and 

present them. Each member should either be reading one of the items 

from their list, explaining what they mean, or modeling what it should 

look like. 

2. While watching each group present, students should be writing down 

the strategies each group offers for their specific criteria on their copy of 

the Strategies for Public Speaking Handout. 

 

Closing/Summary 

(5 mins) 

Students will respond to their Exit Ticket at the bottom of their handout. 

 

Which of the 4 criteria for strong public speaking do you feel most 

confident about and why? Which do you feel most nervous about, and 

which strategy will you apply during your presentation? 

Suggested 

Differentiation 

Teacher can explain before the jigsaw groups share out their work that 

students that are less comfortable with public speaking can simply read 

one of the strategies their jigsaw group came up with while those that are 

already more comfortable with public speaking can take the more difficult 

role of explaining what they mean and modeling what they look like. 

Assessments Do Now (self-evaluation), written response and analysis of public-

speaking performance, small-group/partner discussion, group-work 

collaboration and discussion, group-work participation and presentation, 

audience participation formative check, Exit Ticket (self-evaluation) 
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Lesson Ten: Materials 

 

Lesson Ten PowerPoint  
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Lesson Ten Handouts 
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Lesson Eleven: Presentations 

CCSS: CCSS.ELA-LITERACY.SL.9-10.4 

Present information, findings, and supporting evidence clearly, concisely, 

and logically such that listeners can follow the line of reasoning and the 

organization, development, substance, and style are appropriate to 

purpose, audience, and task. 

Learning 

Objective: 

SWBAT present their argumentative speeches  

Learning Aim: What is an issue in our society that requires change and why should it be 

changed? 

Materials: 1. PowerPoint 

2. Podium 

3. Audience Response Handout 

Do Now (5-7 

mins) 

(Presented on the 

board) 

Students will write their responses to the Do Now in their notebooks. 

 

Do Now: When we’re public speaking, how do we expect our audience to 

act? What are some behaviors we hope they demonstrate? What are some 

behaviors we hope they do not? 

Mini-lesson  

(10 mins) 

A. Transition (3-5 mins) 

1. Teacher will ask students to volunteer to share out their responses for 

positive and negative audience behaviors. Teacher will track responses on 

the board and will leave them up throughout the student presentations. 

 

B. Framing (on PowerPoint) (2-3 mins) 

1. Yesterday: We identified and practiced developing effective public 

speaking skills so that we would be ready to present our final 

argumentative speeches. 

2. Today: We are going to present our final speeches to our peers. 

3. Going forward: We will reflect on our work throughout this unit and 

how we measure our success in meeting this unit’s standards and 

objectives. 

 

C. Explanation of Audience Response Handout 

1. To ensure students are remaining held accountable for their behavior 

during presentations, students will be completing an Audience Response 

Handout for each presenter. They will note one “Glow” and one “Grow” 

they noticed from each student’s presentation. 

2. Teacher will explain that any actions of students who misbehave or act 

inappropriately while another student is presenting will not be tolerated. 

Student 

Practice (30 mins) 

Presentations (30 mins) 
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1. Students will volunteer to come up and share their speeches with the 

class. They have the option to stand behind the podium in the front of the 

room or remain at their desks. If students do not volunteer, names will be 

randomly selected. 

2. Teacher will sit with the rest of the class acting as the audience. 

Students will be completing the Audience Response Handout for each 

presenter. 

Closing/Summary 

(5 mins) 

Students will complete the following self-reflection questions that will be 

displayed on the board, and submit it along with their final draft: 

 

Now that it’s over, what are my thoughts about this overall project? Are 

they mostly positive or negative? Why? 

 

What were some of the most challenging parts of this unit? Why? 

 

What is something I learned from my peers after completing this unit? 

 

What is something I learned about myself after completing this unit? 

Suggested 

Differentiation 

While all students are encouraged to come to the front of the classroom to 

present their speech, students who exhibit severe stress or anxiety may 

have the option to share from their seats. 

Assessments Do Now, cold-call and volunteer share-outs in class discussion, Audience 

Response Handout (positive audience participation and behavior), 

delivering of final drafts of speeches, self-reflection 

 

Lesson Eleven: Materials 

Lesson Eleven PowerPoint  
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Lesson Eleven Handout 
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Chapter Four: Conclusions and Recommendations 

 Recent years have marked the transition from more traditional teacher-

centered classrooms towards student-directed learning. No longer should a teacher 

stand at the front of the room as the single source of knowledge; students are 

encouraged to reflect on their own knowledge and experiences to consider ways to 

maximize their understanding and engagement with course content. As the role of the 

student has expanded in the classroom in this direction, so has the importance of the 

relationships between students in a classroom setting: Classrooms are best designed 

when they allow for students to not only learn from their teachers or themselves, but 

from one another. However, in order for students to feel comfortable enough to 

embark on sometimes difficult and vulnerable learning journeys, there need to be 

strong bonds of appreciation, respect, and understanding between them and their 

fellow classmates. This is where the development of a strong and positive classroom 

community comes into play. 

 Classroom community is established when students and teachers have come 

together for a common purpose, to learn, and are not only determined to see each 

other succeed, but are invested in one another’s success. It is not necessarily 

something quantifiable or measurable, but is definitely something observable based 

on the relationships and interactions between members of the classroom. Benefits of 

classrooms where there is a strong sense of community include higher engagement in 

course material, increased collaboration and positive interaction between students, 

development of critical thinking and discussion skills, a willingness to take academic 
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risks, decreased behavior issues, and stronger feelings of ownership of one’s 

environment and learning. 

 As previously stated, classroom community is not something that 

automatically forms, whether it be positive or negative. Developing classroom 

community must be a purposeful endeavor by both educators and students. On the 

teacher’s end, there are a variety of strategies and skills that can be implemented into 

curriculum to contribute to the development of a classroom community. These 

include incorporating current events that are meaningful to students beyond school 

and discussion-based, collaborative activities. 

 Overall, classroom community is a significant yet severely unexplored 

component that contributes to student successes in learning. As a suggestion for 

future research on the topic, as an extension on the understanding that there is a 

positive correlation between engagement and student performance and that classroom 

community increases student engagement, it could be investigated whether there is a 

direct link between classroom community and academic achievement. This would 

require developing some measure of “community” and how it should be quantified, 

which perhaps will encourage educators to acknowledge the critical role it plays in 

the educational field. 
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