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Introduction 

As most job seekers. both past and present. will 

tell yo�. knowing job search techniques. and job 
I • 

retainment skills. is essential in the employment area. J • 
Unfortunately. most of us are not aware of the most 

efficient ways to get and keep a job. If. by chance. 

we do kn9w qf these techniques. we have learned them by 

the �se of trial and error. While we have been 

learning from.this method. we probably have lost out on 

a rel�tively large number of good positions. 

Along these �ame lines. many of us have depended 

on our diploma� and degrees to open career doors for 

us. We believed. because we studied hard and earned 
J • 

our credentials. that we deserved to be given good 

jobs. We also believed that our credentials would be 

enough for us to advance in our careers. and lead us to 

a comfortable retirement. 

Unfortunately. in todays job market. just having 

the right diploma. or degree. is not enough to earn us 

the key to our new career. For us to be successful in 

Qur careers. we �eed to have the knowledge that it 

takes to compete in today' s ever changing job market. 
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We neea the tools necessary to find� obtain. advahce. 

and retain our jobs. 

3 

It is never too iate to learn the job search 

techniques. and job s�iils. tha� will iead us to our 

chosen careers. Whe�her we ·are changing career tields. 

trying to advartce in our current position. or just' 

trying to get mo�e satisfaction from our jobs. these 

tools will always play an impo-rtant· part in our career 

success. 

In a perfect world. we would all have· the 

knowledg·e that we need to be successful. in our 

car2ers; before we entered the job market for the first 

time. Unfortunately. for those of us who have been in 

the job market. for· a number of years. this time has 

come and-went. However. for a group of future career 

seekers. this time is at hand. 

A group of Iuture job hunters will be pounding the 

pavement as soon as a few months. or perhaps in a few 

years. 

This group of job hunters that I am referring to is 

high school 'students. Many of these students will be 

continuing on to college for their degrees; but. more 

and more o f  these students will begin looking for jobs. 

. 



Will �bese students be pr�pareq to accept employment. 

not to menti9n find, employment. 

Until �e��ntly. many high �chool students didn't 

have an option of learning career skills. other than by 

trial and error. Tpese students didn' t know what 

employe�s wanted in an employee. Even if they did. 

·they weren:' t sure if �hey- could p1eet these 

requirements. On �he fLip side. employ�rs were getting 

mo.r.e and more frustrated with- 4he teenagers that they 

did hire. They were finding that these students didn' t 

have the abilties. or the attitudes. to make it in 

their compa�ies. 

Employer� have go�teq so frustrated that they have 

asked the schools for thei� help in developing not j�st 

the academic skills of _students. but the skills and 

attitudes of these students for future employment. To 

meet this need of the employers. schools have asked 

employers.· both l�rge and small. to list the abilities 

and attitudes that they would like most to see in their 

future employees. 

This questioning is what led me to the development 

of a class called Job �eadiness Training. Based on the 

needs of our high school transition class in the area 

of job search skills. and at the reques� pf many 
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employers ·that I have interviewed. I create·d a class 

that provides irtstt'uctioti to students. ·in .job- readinss. 

for our high school tr�nsition progrAm. 

I have 'developed the idea of inaluding in the 

curriculum of the high school transition class the 

class called Jbb Readiness Training. � �herGreece 

Central School Dist�±ct-Community Education Services 

Council is concerned that the inclusion of this class 

will have a detrimental effect on the high school 

transition students' preparation for taking the GED 

exam. 

To provide evidence to the council that the 

inclusion of the Job Readiness Training class would not 

be detrimental to the preparation of the students for 

the GED exam. I conducted a statistical analysis of the 

results of a class that took the JRT class. and of 

those who didn't. Before I present the details of the 

findings from my analysis. I would like to first 

describe to the reader what the high school transition 

class is. and what the current objectives of this class 

are. 

After the description of the high school 

transition class. I will present the mechanics and 

course objectives of the class Job Readiness Training. 
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After detailing the workings of the JRT class. I will 

explain how I conducted the research for my statistical 

analysis and present the results of this analysis. 

Based on these results. I will provide my 

recommendations concerning the inclusion of the Job 

Readiness Training class into the high school 

transition curriculum. 

6 
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I t�ou�ht �t w�uld be benficial to the,reader if 

I .P.ro.v:j.de .a brief .b�ckgrqund of 1;hEa high s�hoo;L 

The high sqhool ' ' 
transjtion ·class is provided for high school students. 

16 or J7 years of age. 

w]lo fQ� whatev�r reason J:?..Ot finding success in a 

t.z:aQ.i tion�l hig,h. schooL setting. The majority of 

students who are placed in this class come because of 

behavioral problems or academic �ncerns. 

Test for Sk-ills. Science. Social Studies. Math 

. Literature and Arts 

Before students are placed in the high school 

8 

tran$ition class. there must be a recommendation by the 

students' school counselor. with the approval of the 

students' parent or guardian. After this 

recommen4ation and approval have been rece�ved. the 

student still need$ to achieve an acceptable sc9re on a 

GED predictor test. 

The GED predictor tes�s in the a�eas of writing 

skills. science. social studies. literature and the 

Subjects 

t~an~it_ipn_ c~_ass. ,?nd it.q ol;_jectives. 

Writin 

Interpreti-ng 



arts". and mathematics. The test is divided into these 

five parts. 

In each 'part. students are asked to answer 2'8 mul t'iple 

choice questions based on the a'cademic area tested. In 

the writing part of the test. the student is asked to 

'write a 200 word essay. based on a preselected topic. 

The scores on the GED predictor test can range from 0 

to 400. !!or stud:en'ts to tbe accepte'd into the transition 

class. they must achieve a �core of 200. 

Studen� Placement 

Once the student earns the acceptable score, he is 

placed into a transition class. The class limit of a 

transition class is -flft"een. prov'iding for more 

individual instruction for the student. The students 

attend class Monday through Friday, from 8:0·0 a. m. to 

1:00 p .in. They receive instruction in the areas o'f 

writing skills. science. social studies. literature and 

arts. and mathematics. Tlie class is conducted for 

about three months. During this time. the students are 

preparing to take the GED exam. 

When the three month period of instruction is 

complete. the students are given another GED predictor 

test. to determine readiness for the actual GED exam. 
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To be considered ready�� take tp�.GED e�am. students 

must achieve a score of .250 on the GED p�edictor test. 

Once this score is achieved the student is enrolled for 
. 

the next scheduled GE� exam. Once the students take 

the exam. they��ust wait for about four weeks for exam 

results. 

If �he st�dents pass the exam. they �an go on to 
' 

colleg�. post secondary t�aini�g. or loo� for a job. 

This is where my concern came in. �t no time d�ring 

the instruction of the high school transition class 

were the �tudents provided any job readin�ss training. 

As a result, .I devel�ped a Job Readi�ess Training class 

to be incorporated into the transition class. 

Job Readiness Class 

The JRT class has been taught to one transition 

class. since its development. The class was taught 

Monday. Wednesday. and Friday from 8:30 a. m. to 11:30 

p. m. The class provided instruction to students in the 

areas of self assessment. job searching skills. cover 

letter/resume writiing. interviewing skills. j�b search 

follow up. job advancment skills. and job retainment 

skills. 

Training 
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The class used such instructional tools as: 

lecture. round table. videos. audio tapes. guest 

speakers. and field trips. Even though the class was 

directed towards the' employment field. included in the 

instrbction were excercises ·that incorporated the areas 

of wr-iting. 

reading. oral communicat·fon. and math. These areas 

were included not onl� for GED preparation. but because 

many job tasks that we do in our careers use these 

skills. 

The ObJectives of the JRT clas�. are to provide 

students the tools necessary to compete in the job 

market. 

prepare students to handle career crises as they arise. 

and to get more satisfaction from their careers. Once 

the students complete their GED requirements. and the 

requirements of the JRT class, they are offered job 

placement services. through a career couselor. This 

career counselor provides services in the areas of job 

openings. individual career planning. and job readiness 

training follow up. 

Education Council Study 

1 1  
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Wit� me wanting to offef this class on a regular 

basis to the high school tranE!ition students. the 
I I• 

Community �duc�tion Council was concerned that th� JRT 

class would in�erfere with the studen�s' preparation 

for the GED exam. They �s�ed fqr some eviqence that 
l 

would support my theory that tpe JRT c�a,s$ would npt 

hinder the prqg�es� of �he transit�on students. This 

.led me to my,s�atisti�a� an�fYSis of tran�ition 

students who �ompl�ted the Job Readiness Training 

cla�s. and those wpo did not. 

Statistical 

The next part of this paper will describe how I 

conducted this sttidy. and present tlie results of my 

statistical analysis. This study uses terms that are 

complicated. but necessary. in conducting this study. 
t 

The basis for my study is that there will be no 

significant difference between the academic success on 

the GED exam between the students who received the JRT 

instruction and those who didn't. One reason that I 

believe this is that the students are still receiving 

some acaaemic instruction while they are participating 

in the Job Readiness Training class. Also, I believe 

12 
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that the students are recieving enough direct GED 

instruction in combination with the JRT instruction. 

For the study. I used the scores of 15 students 

who did not take the JRT class. This was my control 

group. Then. I used the scores of 15 students who did 
\ 

participate in the JRT class. This was my test group. 

The scores I used for this comparison were acheieved on 
r 

Pre GED predictor tests and Post GED predictor tests. 

The GED predictor test is one of the most accurate 

measuring devices to predict success on the GED exam. 

The test manual's overall estimate of the predictive 

validity was .83. and the tot�l reliability was . 91 • 
• 

The GED predictor test is divided into five 

sections: writing skills. science. social studies. 

literature and arts. and mathmetics. These are the 

same topics that are tested on the actual GED exam. 

The scores on the GED predictor test range from 0 to 

400. The passing score on the GED predictor is 225. 

The students must also earn a score of 40 on each 

section. with an overall average score of 45 for each 

section. 

A confidence level of 95% was used in calculating 

the results of this study. and the outcome of those 

results will determine how they are used. If there is 

1 3  



no statistically significant difference of the 

post-test means of the two groups. then a 

recommendation will be made to include the Job 

Readiness Training class in the curriculum of the high 

school transition class. to the council. 

If. however. there is a statistically significant 

14 

difference between the post-test means of the two 

groups. then some other vehicle of presentation will be 

developed. 

If the results indicate that there is no 

significant statistical difference.between the two 

groups; and. the JRT inclu�ion is accepted. the 

incorporation of this course will be very minimal in 

cost to the school district. Also. the inclusion of 

the JRT material. into the existing transition 

curriculum has already been completed. 

I will only recommend to the council the JRT 

inclusion if there is less than a 10 point difference 

in the post-test means of the control group and the 

test group. This is the criterion of importance that I 

have set for this study based on .5 of the average 

standard deviation for the two post-tests. 
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Table 1 

Raw . 

Control Group Test Group 

Student Pre-test Post-test Pre-test Post-test 
x, xd. y\ y� 

1 226 276 230 288 
2 223 280 227 283 
3 219 273 223 279 
4 219 276 219 254 
5 214 268 213 260 
6 214 270 212 254 
7 214 253 212 263 
8 213 260 212 251 
9 212 264 210 264 

10 209 252 210 263 
11 205 263 208 253 
12 205 251 206 261 
13 203 257 204 252 
14 201 256 202 264 
15 201 251 202 ?53 

Means 211 .87 263 .33 212 .67 262 .80 

,Scores 



HO l : PRE-TEST 

Null Hypothesis (HO,): The�e will be no statistically 
significant difference between the pre-test means of 
the control group (no JRT class) and the test group 
(received JRT class) . •  

Table 2 

Pre-Test Raw Scores 

Student Control Group Test Group 
x, y\ 

1 226 230 
2 223 227 
3 219 223 
4 219 219 
5 214 213 
6 214 212 
7 214 212 
8 213 212 
9 212 210 

10 209 210 
11 205 208 
12 205 206 
13 203 204 
14 201 202 
1.S 201 202 

17 



Table 3 

H6a (CONTINUED) 

Control Group Test Group 
X t Ya 

n = 15 n = 15 

X = 211.87 y = 212.67 
,.., 213 X = 

toJ 2!2' y = 

sd. = 7.83 sd. = 8.61 

sk. = -0.43 sk. = 0. 23 

+ 
t required at a 95% confidence level = �2.048 

t calculation obtained = -.27 

Findings 

Since the t required for 28 degrees of freedom at 

the 95% confidence level is :!: 2.048. and since the t 

obtained when comparing the pre-test means for the two 

groups was -.27. we must retain the null hypothesis. 

This shows that we have established equivalence 

between the two groups. 

Note: The longhand t calculation can be found in 
attached Appendix A. 
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: PRE-TEST AND POST-T�ST CONTROL GROUP 

Null Hypothesis (HOa) :  There wrll be no statis-
tically significant difference between the pre-
test and post-test mean� of the control group • 

... 
Table 4 

Ot 
Student Pre-test. Post-test Difference Differ. 

X I 
' XJ, 

1 22"6 276 -50 2500 
2 223 280 -57 3249 
3 2'19 273 -54 2916 
4 219 276 -57 3249 
5 214 268 -54 2916 
6 214 270 -56 3136 
7 21:4 253 -·39 1521 
8 213 260 -47 2209 
9 212 264 -52 2704 

10 209 252 -43 1849 
11 205 263 -58 3364 
12 205 251 -46 2116 
13 203 257 -54 2916 
14 201 256 -55 3025 
15 201 251 -so 2500 

�D = -772 lDa =40170 
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Pre-test 
X t 

n = 15 

X =  211.87 j 

sd.= 7.83 

Table 5 

H�a {Continued) 

Control Group 

Post-test 
X a_ 

n = 15 

x� = 263.33 

sd.= 10.01 

+ 
t required at a 95% confidence level =- 2.145 

t calculation obtained = -35.74 

Findings 

Since the t required for 14 degrees of freedom at 

the 95% confidence level is ! 2.145. and since the t 

obtained when comparing the pre-test and post-test 

means for the control group was -35.74. we must rej ect 

the null hypothesis and conclude that there is a 

statistically significant difference between the pre-

test and post-test means. 

Note: The longhand t calculation can be found in 
attached Appendix B. 
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HO : PRE-TEST AND POST-TEST TEST GROUP 

Null Hypothesis There will be no statis
tically significant between the pre
test and post-test means of the test group. 

Table 6 

Student Pre-test Post-test Difference Differ � 
Ya Y.Q_ 

1 230 288 -58 3364 
2 227 283 -56 3136 
3 223 279 -56 ·3136 
4 219 254 -35 1225 
5 213 260 -47 2209 
6 212 254 -4� 1764 
7 212 263 -51 2601 
8 212 251 -39 1521 
9 210 264 -54 2916 

10 210 263 -53 2809 
11 208 263 -45 2025 
12 206 261 -55 3025 
13 204 252 -48 2304 
14 202 264 -62 3844 
15 202 253 -51 2601 

ID 
= -752 IDa= 

38480 

2 1  

(HO-) : 
~ifference 



Pre-test 
y \ 

n = 15 

Y',= 212.67 

sd.= 8.61 

Table 7 

HO 3 (CONTINUED) 

Test Group 

Post-test 
y� 

n = 15 

y = 262.80 « 
sd.= 11.72 

2 2  

t required at a 95% confidence level = :!: 2.145 

t calculation obtained = -25.97 

Findings 

Since the t required for 14 degrees of freedom at 
-t the 95% confidence level is- 2.145. and since the t 

obtained when comparing the pre-test and post-test 

means for the test group was -25.97. we must rej ect 

the null hypothesis and conclude that there is a 

statistically significant difference between the 

pre-test and post-test means. 

Note: The longhand t calculation can be found in 
attached Appendix C. 

\ 

,, 
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HO 4 : POST-TEST 

Null Hypothesis (HO�) : There will be no �tatis
tically significant difference between the post
test means of the· control group and the €est 
group. 

Table 8 

Post-test Raw Scores 

Student Control Group Test Group 
xa Ya_ 

1 276 288 
2 280 283 
3 273 279 
4 276 254 
5 268 260 
6 270 254 
7 253 263 
8 260 251 
9 264 264 

10 252 263 
11 263 253 
12 251 261 
13 257 252 
i4 256 264 
15 251 253 

2.J 
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Table 9 

HO't (CONTINUED) 

Control Group 
X � 

n = 15' 

X ': 263�. 33 
"' 
X = 263 

sd.= 10;01 

sk.= . 10 

Test Group 
y· a. 

·n ::;, •15 

y :; 262. so .• 

1\) 
y = 261· 

sd.= 11. 72 

sk.= . 46 

t required at a 95% confidence level = .! 2 .• 048 

t calculation obtained = + . 13 

• 

Since the t required for 28 degrees of freedom at 
+ 

the 95% confidence level is- 2. 048. and since the t 
.. 

obtained when comparing the post-test means for the two 

groups was +.13. we must retain the null hypothesis and 

conclude that there is no statistically significant 

difference between the post-test means. 

Note: The longhand t calculation can be found in 
attached Appenoix D. 

Findings 



Conclusion 

This s�udy w�s both interesting and informative. 

To s,ummarize th� findings. the pre-test results of both 

the con1;ro,l group �nd the test SFOUp strongly supported 

� re�ention of the firBt nulL hypothesis at the 95% 

confidence level. This provided evidence that the 

study could be continued successfully because it 

established equivalence 'between the two groups • 
. When we compar�d the results from the pre-test and 

post-tests •.. of the GED Predictor Test. we ;r:ej ected the 

�eqond and thi,rd null. hypothe�es. The means of both 

tq� �o��rql gro� anq the t.est grqup increased 

sigpificantly from the pr�-test score �o the post-test 

score�. A�thqugh this study was carried out at the 95% 

�onfidence -level. the second and third null hypotheses ' ' 

wou�d have been �ejected at the -�9. 9% co�fidence level. 

·The post-test means showe� no statistically 

signif:i,cant difference. thus .. su_J>portil.lg a retention of 

the forth null hypothesis at the 95% confidence level. 

In othe� words. the students scores. of the class that 

did not take the Job R�adiness Training class. did not . ' . 

improve significantly over the scores of �he�students 

who took t�e JRT class� 

25 



These statistics inaicate that the students who 

did receive the Job Readiness Training, and the 

students who did not attend the class. were 

successfully prepared to take the GED exam. The 

students scores, of the class that attended the JRT 

class. were very similar to the scores of those who did 

not. 

Recommendations 

Due to the results of this study. I will 

recommend. to the Greece Community Education Council. 

that the Job Readiness Training class should be 

included in the curriculum of the High School 

Transition class. Becauase the curriculum materials 

have already been developed. and because there is 

already a JRT Instructor in the school, the cost of the 

inclusion of this program will bw very minimal. 

As a result of the inclusion of the Job Readiness 

Training class into the High School Transition Program, 

I firmly believe that we will be graduating more well 

rounded and job ready students. Even though these 

students will not have learned all there is about 

competing in the job market. I am convinced that these 

students will leave school with the tools they will 



· : . . . . . · . .  . . . . : . .. '.·�-"� ��. . . . . ·"""· · · �  

need to find careers that will be both challenging and 

satisfying. 

27 
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AJ?pendix A 

�test calculation for Ho, 
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Appendix B 

Dependent t test calculation for HOd-. 
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Appendix C 

Dependent t test calculation for HO� 
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Appendix D 

Independent t calculation for H04 
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APPENDIX E 

Box pnd ·whisker Diagram Inoicating 
the Relationship of the Pre-test 
Scores of the Control Group and Test 
Group to the Median Scores of These 
Two Groups 

. . 
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. . . .. . . . 1rl=213 'f"l =212 
.::.-

Control Test 
Group cx1) Group (Y1) 

This dia9ram provides further �vidence that 
ther� was no statistically 'significant difference 
between the score& of the control group and the 
test group, in relationship· to their respective 
medi�ns. 

• 
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APPENDIX F 

Box and Whisker Diagram Indicating the 
Relationship of the Post-test Scores of 
the Co�trol Group and Test Group to the 

Med�an Scores of These Two Groups 

. . . A.. x2=263 
. . 

. . . . 

Control 
Group 

.. . . 

...... 

Test 
Group (Y2) (X2) 

This diagram provides further evidence that there was no 

statistically significant difference between the post-test 

scores of the control group and the test groups. In other 

words, the preparation programs for both of these groups 

were equivalent. 

[]··_. 
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