Ways | Can Motivate and Support Elementary Students Who Struggle with Writirg: A
Self-Study

By Jessica Aldinger

June 2014

A thesis submitted to the Department of Education and Human Development of Tlygz@olle
Brockport, State University of New York in partial fulfillment of the requiratador

the degree of Master of Science in Education



Table of Contents

Chapter 1: INtrodUCHION ... e e e e e et ee e e eee e D
Statement of the Problem.............oo D
Significance of the Problem............... 8
PUrpose Of the STUAY ... 10
StUAY APPIOACKH. .. ..t e e 11
RALIONAIE. .. ... e e 12
SUMMAIY ... e et e e e e et et e et et e et e et eae ee e e e e n e e e 13

Chapter 2: Review Of LIterature. .........cooi oo e e e e 15
Students Who Struggle with Writing...........cccoooiiiiiiii v ... 15
Strategies for Developing Students Self-Regulation............................18
Self-Regulated Strategy Development.............ooooiiiiiiiiiiiiii e 19
Common Core Standards for English Language Arts and Literacy......... 25
Integrating Technology into the Writing Process.............coovoiiviieemenn e, 28
Motivating Students Who Struggle with Writing..................................38
Y0 11010 0= Y PP 43

Chapter 3: Methods and ProCedUIreS . .......c..iuuiuiieiie i e e e 45
PartiCipants. .. ..o e e eaen 2 45
Context of the Study..........co i 22 A6
Data ColleCHION. ... e e 51
Data ANAIYSIS. ... ettt e e 53
PrOCEAUIES. ... e e e e 53
LIMIEALIONS . .. e e e e e 54



Chapter 4: Findings

SUMIMAIY ... ettt e e e et et e et et e e r e e eae et e e e et e e e aes

NOVEMDET 4, 2003 ... e e e e e e e e e
November 5, 2013..
NOVEMDET 6, 2013, ..o e e e e e e e
NOVEMDET 7, 2003 ... e e e e e e e e e
NOVEMDET 8, 2003, .. e e e e e
NOVEMDBDEr 12, 2013, .. it e e e e e e e e
NOVEMDEr 13, 2003, .o it et e e e e et e e
NOVEMDBDEr 14, 2003, .. e e e e e e e e e
NovembEr 15, 20013, ... i e e e

NT0)YZ=] a1 ] o= G < T2 0} R F

November 19, 2013

NT0)Y/=] 011 o1=T G2 0 T2 0 1 F

November 21, 2013

NOVEMDEr 22, 2013, . ... e e e e e
NOvemMDEr 25, 20013, . ..o e
NOVEMDEr 26, 2013, .. it e e e e
December 2, 2003, .. . e
December 3, 2003, ... e
December 4, 2003, .. .. e
December 5, 2003, .. . e

DEeCemMBEr B, 2003 ... e

68

72

A7

.82

.88

.94

116

....................................................................... 123

130

133

138

145

150

158

163

166



December 9, 2013, ... . i e
December 10, 2013, . ... it e e e e
December 11, 2003, .. ... ittt e e e
December 13, 2003, .. ... ettt e e
Chapter 5: Conclusions, Implications and Recommendations.......................
CONCIUSIONS ... e e e e e e e e e e
Implications for Student Learning.............cooooviiiiiiiiiiinnnenn.
Implications for My Future Teaching................ooooviiiiiinnnn.
Recommendations for Future Research...............ccccoceieennnnn.
Final Thoughts...... ..o e,

RO BN CES. . .. e e e e e e e e e

170

175

181

184



Chapter One: Introduction

Statement of the Problem
While substitute teaching in a fourth grade classroom, | noticed treatever | asked
Jorge (all names are pseudonyms) to write something, he seemed to detitediasel and
effort to the writing process as possible. Instead, he preferred to dues& tre iPad. | suspected
that Jorge lacks confidence in his writing abilities and often felt &textr but he didn’t let on to
his peers. Instead he joked about writing, making comments like, “Who needs whgmgve

have YouTube?”

When | asked Jorge to write an essay about whether students should be requessd to w

uniforms in school, before | could even finish my directions, he grumbled, “Thigpisl Stl
asked Jorge to plan what he would write and take his time while working orsthe ks
encouraged him to give his best effort to the piece of writing. He was done initfivrees)
ignoring everything | said. | did not observe Jorge using any planning stésategi he seemed
to devote minimal time and effort to the writing process. Once Jorge completedtteeritence,
he immediately put the paper in his desk never rereading or editing his wapgelired that his
primary goal was to complete the assignment and be done as quickly as posséreretetd
these actions to indicate that he had no intentions of engaging in the writteggro

The next day, | reviewed the checklist of the writing process and the comptment
students need to include in their essay. When | asked the students to take oudaeiams
revise, Jorge rolled his eyes and said, “My writing is perfect!” | told ttiehl would be
conferencing during our writer’'s workshop time throughout the morning. | niletdarge first

and asked him what he did to plan his essay. He told me, “I did not need to plan thabessay



uniforms; | just wrote what came to my mind.” He went on to tell me that het digink his
writing needed to be revised, it looked just fine. Here is Jorge’s unedited wriice pi

Children should be require to wear uniforms. Then ever one will look the same at schol

and no one will have to argu with their parents over what to wear. In conclusion children

should be require to wear uniforms to school everyday.

After meeting with Jorge and going through the checklist of the writing prdcess
discussed what things Jorge could add to his writing. We talked about adding mdseadetai
reasons for requiring students to wear uniforms to school. | asked him what aaatiwer
would be that students should wear uniforms to school. He told me, “Students should wear
uniforms so kids don’t get picked on for what they wear.” | said “Very good, thatagcellent
reason, because students shouldn’t have to deal with getting picked on and bulliedyfue tfe t
clothes they wear to school.” He nodded his head in agreement. Then we moved on to the
revising and editing stage of the writing process. | asked Jorge if he ramdelited his draft.

He looked at me and said, “It looks fine to me.” | said, “Well let's go through anfl wgae i

think you wrote this writing piece to the best of your ability. Let’s seeufthink you

capitalized every letter that should be capital and put a punctuation mark whebeltrey

Let’s see if this writing piece makes sense when we read it alouct Iskifny?” He nodded in
agreement. After we read his piece aloud he looked at me with a confused look on his face. |
could tell he knew his writing didn't make sense after we read it aloud, ytkked him what
was wrong. He responded, “That doesn’t make any sense and it's really shekt#d, “What

can we do to spice up this writing piece?” He said “Well first...” Then he went on to make

changes in his writing. This is the final, unedited piece Jorge wrote for our publigtying



Children should be required to wear uniforms. Then every one will look the same at

school and no one will have to argu with their parents over what to wear. Students should

wear uniforms so they don't get picked on for what they wear. It isn’t faisthdents
get piced on for what they wear to school. A uniform wood keep all students equal. In
conclusion children should be required to wear uniforms to school everyday.

Santangelo, Harris and Graham (2008) suggest that students who approach the writing

process similarly to Jorge, frustrated, lack of confidence and lack of aifetodihe writing

process, may go on to become high school students who do not meet the national expectations

for writing knowledge and skills. Given his behaviors and attitudes towardsgnitits
reasonable to believe that without an effective intervention, Jorge may contiaak &m
interest in writing. In my opinion, based on his attitude and behaviors, Jorge seetks to la
motivation for writing.

Jorge’s peer, Sarah struggles with writing, but for different reason&ellarge, I've
noticed how highly motivated Sarah is to write during writer’'s workshop. Sheaiag creative
ideas, and is always eagerly sharing them with classmates. Whergreézatiah's writing |
notice that it often lacks details, transition phrases, a clear settimpsaghd a plot, leaving the
reader with the task of trying to connect the ideas to make sense of what Sawaittéras! find
it difficult to read her handwriting, which further complicates the pmcgarah willingly
accepts my feedback when | offer her guidance and support for her writing.

Students who struggle with writing often do so for a variety of reasons (G&ham
Harris, 2005). Some students, such as Jorge, struggle with the motivation whidikeéh8arah
struggle with fine motor ability and the writing process. It is importaat, | know how and why
students are struggling so | can develop ways to support their abilitiea@ivate them to

engage fully in the writing process.



Significance of the Problem

Recent findings from the National Assessment of Education (2008) suggestlthahe
out of every five high school seniors have the required writing knowledge andtsiyliaded to
be successful. Santangelo, Harris and Graham (2008) state that more stredBntbng it
difficult to plan, compose, draft and revise their writing, and are unable to find arstrategies
that are effective in the writing process.

As part of my self-study research, | wanted to learn how to integfatdieé strategies
into my writing instruction that students like Jorge and Sarah could then upemadéatly as
they engage in the writing process. | wanted to find ways to support alhttwdale motivating
those students who seem to struggle with writing.

Student confidence plays a key role in motivating student writers (Jasminer&iVei
2007). Jasmine and Weiner (2007) discuss how teachers play a critical roleing@eat
atmosphere where students are comfortable and safe and motivated to writeelléweythe
writer's workshop approach can provide opportunities for students to have a positive and
motivating writing atmosphere. These opportunities include, working with p&éessiaog what
they wanted to write about, choosing a place to write in the room, and choosing a writigg budd
(Jasmine &Weiner, 2007). Students who participate in writer's workshop can mtneas
independence with and enjoyment of writing and develop more confidence and sense of self-
worth (Jasmine & Weiner, 2007). Jasmine and Weiner (2007) recognize that theswriter’
workshop model raises students’ motivation for writing and their self-perception.

During the writer’s workshop program, the teacher begins with a short sharingliogrea
and then conducts a mini lesson, or skill instruction, where he or she introduces alnew ski

(Helsel & Greenberg, 2007). After the mini lesson, students write independdrit the



teacher conferences individually with students. The workshop concludes with a olosing
sharing time. According to Helsel and Greenberg (2007), students in a writek'shapr
classroom are constantly moving and the room is bustling with activity. Tegcbeide their
students with ample opportunities to work with their writing buddies and revise tlitangwr
Many students flourish in the writer's workshop environment (Helsel & Gregnb@@7).

Pollington, Wilcox, and Morrison (2001) highlight how students who struggle with
writing often experience a growing sense of frustration during the wptiogess. Those
students have a diminished belief of their capabilities, a slippage in thé@sgrad a lack of
self-worth. And more often than not, students who struggle skip the very first stlpsmaiting
process, which makes writing worthwhile: identifying why writing about &qdar subject
matters to them in the first place.

Fernsten and Reda (2011) believe that when teachers provide students with opgsortuniti
to make a connection to what they are writing, it makes a difference. Thesdogiere that
teachers should give students the opportunity to write about something that rodtters.t
Teachers may give a prompt that is open-ended and involve reflection. Faiexmachers
may read a short poem or story and then ask students to reflect on their f@atinigsughts
about the poem or story. Students could also choose to write about whatever comesrio mind i
relationship to the poem or story. When students are asked to reflect on expdhegare
often able to take ownership of and feel a sense of pride in their writing. Susieexces will
over time enable students to gain confidence in their abilities and increagetdrest in
writing (Fernsten & Reda, 2011).

Students who struggle with the writing process can benefit from using teglvahile

writing (Sylvester & Greenidge, 2009). There are many forms and applicatitechablogy



that can benefit students who struggle with writing. Digital stories provideraof technology

that students use as an alternative to writing a story by hand (Syl&ke&Steenidge, 2009).

Digital stories enable students to create a story on paper first and éhetonyboards on the
computer to put together a movie. Students then add graphics, soundtracks and a narration to
bring the story to life. Using this multimedia approach enables students to digwvepice,
structure their writing and gain confidence in their abilities (Sylvest&reenidge, 2009).

Digital storytelling can be motivating for all students, not just studentsstvhiggle with

writing.

Purpose of the Study

The main purpose of this self-study was to help me gain insight and understataling
ways | could better support and motivate students who struggle with the writirgggroc
researched various ways teachers engage students who struggleitmig) iwrterms of
motivation and ability, and then tried those that seemed appropriate witudgnts. As | have
already learned, students who struggle with writing may fall behind wherteéaehers don’t
notice how they are struggling (Graham & Harris, 2005). | firmly beliexeanty intervention
and wanted to find and use strategies such as writer’s workshop and digytallgtgrto
support students who struggle with writing. Through this five week study, | saughsitver the
research question: How can | support and motivate students who struggle a® writers

| examined research that focuses on teaching students self-reguiatiegiss along
with writing skills (Mason, Harris, & Graham, 2009). Plan, organize, write, adit@vise
(POWER) and does it make sense? Is it connected? Can | add more? No{&Eeidisare

two examples of self-regulated strategies that students can use Hdermgting process. When

10



a teacher is using a new writing strategy, it is important that he scaffelds students’
learning through the use of modeling and repetition so students are ableh®e steatégy and
then, in time, begin to integrate it independently (Englert, 2009). The selftet)steategies are
taught with the student who struggles with writing in mind (Englert, 2009). Students who
struggle can use the self-regulating strategies for daily wiisisks to support their ability to
write independently (Englert, 2009).

| believe through the process of conducting this self-study that | lemweerie a better
observer of students’ writing behaviors, and furthered my insights into bawdupport and
motivate students who are struggling with the writing process. | recogiizethe experience
of researching a question relevant to my teaching practices has imprg\adaility to collect
and analyze data and enhanced my abilities as a teacher of all students, inos¢ustio
struggle with writing.

Throughout this self-study, | documented my teaching practices and my dioserd
students in a researcher journal. In addition, | continued to research efé¢ctegies for
supporting and motivating students who struggle with writing by reading books mhekart
related to the topic. | integrated those strategies that were most agigéprimy students given

their needs, attitudes and abilities.

Study Approach
My study followed a self-study protocol (Samaras, 2011). | observed whilengas a
substitute teacher in a large urban school district in western New Yonke blean a substitute

teacher in the district for four years. | have worked with many studemtsdne socioeconomic

11



backgrounds. | have seen many students struggle with the writing prokeemsghout my self-
study | was a nonintrusive participant.

There are five characteristics of a self-study; (a) selfabed and focused, (b)
improvement-aimed, (c)interactive, (d)multiple, primarily qualitativethods, and (e)exemplar-
based validation (Samaras, 2011). | incorporated each of these into my reseanclicted a
self-study that was self-initiated and focused on my continued developmertzabert |
believe the findings from the study will enable me to improve my practicecaslaetr who
supports all students during the writing process. | took a qualitative, narratecedygsoach to
the research through the collection of data grounded in daily observations artirefletmy
teaching. The self-study was improvement-aimed because my airo wasrove my ability to
support the writing behaviors of students who struggle with writing as well as tedtise
students who lack a desire to engage in the writing process. The self-stuelyavgdar based
validation because a self-study should follow all the guidelines for trustwesthiused by
researchers, which validates the findings. It is important that the gdifisé recursive and
nonlinear in nature. | reflected daily on my teaching approaches and dngagprocess of trial
and error with the intent to improve my abilities and knowledge base, asswe)l students. |
focused on my research question by observing students’ writing behaviors thraihghschool
day and reflecting on my own teaching practices during the English Lgaduts (ELA) block.

| conducted a six week study while substituting in a variety of elenyeciEssrooms.

Rationale
| chose the topic of how | can better support and motivate students who struggle with

writing as my self-study because writing is very important to meeSircoming a teacher, |

12



have seen many students struggle with the writing process. | want to findonagsivate
students and build their confidence in their writing abilities.

Observing and journaling over a six week process enabled me to build my undlagsta
of the most effective strategies and techniques that | could use to support aadenstidents
who struggle with the writing process. | recognize that it is importantdieeasl multiple aspects
of competence, or the ability to do something successful, when teaching studentsigdie as
writers (Graham & Harris, 2005). Students have a need for competence, whestitiectyp

control the outcome of a situation (Boyd, 2011).

Summary

The act of writing a story, poem, essay or letter can at times be oveimngéim
students. Some may struggle putting their thoughts and ideas together toeaspmy. Some
may be unable to plan and organize their writing to create a cohesive naf@#tiees may
struggle with the mechanics and technical aspects- punctuation, spelling andicosvehthe
writing process. Others may be unmotivated to write and have no interest in coatmgroc
expressing themselves in writing. Through this self-study | wanteddaviays to support all
students who are struggle with the writing process.

Through my review of the research related to writing instruction | fouategies that |
could integrate into my teaching to motivate and support students while theytarg. Waving
a plethora of strategies to use with students enabled me to motivate studersisdcelsful. |
recognized that in order to help students become engaged in the writing procest and fee

successful as writers they needed to feel motivated and confident inthieig abilities. Self-

13



regulated strategies and integrating technology are two importangssatieat | investigated

and integrated into my teaching practices over the course of the six westudglf-

14



Chapter Two: Literature Review

| recognize that it is my responsibility as a teacher to support thelitdesvelopment of
all students, but specifically those who struggle with writing. Finding and usatggies to
support these students was one of my goals in this self-study as | hesettuie question: How
can | support and motivate students who struggle with writing? In order to cotiextag self-
study research, | reviewed literature related to writing instructionriargéas well as for
students who are struggling with writing, specifically strategiest#@ahers can use to support
students who struggle. | also researched ways that teachers can use t@ istoii\atts who
struggle with writing.

| begin this chapter by defining the behaviors of a writer who strugglesniturn to a
discussion of the literature related to different strategies teadersse to help writers who
struggle become independent. | then move into a discussion about the Common Cong Learni
Standards and how they relate to expectations to student writing. | next exalaréeachers
can integrate different forms of technology into the writing process to sugipdents who
struggle. | conclude by discussing ways teachers can motivate students whie stitigg

writing.

Students Who Struggle With Writing
There are often common behaviors and characteristics of students who stitiygle
writing (Santangelo, Harris & Graham, 2008). Santangelo, Harris and Graham (200&gindic
that often students who struggle as writers face challenges with titeigwelated to
difficulties acquiring, utilizing, and managing the strategies thatised by skilled writers.

Students who struggle with writing often lack knowledge of writing and have atigte

15



approaches to the writing process. They often do not plan in advance and haveydifficult
generating content ideas or struggle with brainstorming. They have dyfffouttulating ideas
about which to write. In addition, Santangelo, Harris and Graham (2008) recognigtel tiesits
who struggle with writing often do not revise and edit their work, struggle wittwréing, and
have difficulty putting time and effort into their writing piece. These studettiteften be the
first ones done with their writing, and will not go back to edit when there is timeatpstrior
editing and revising (Santangelo, Harris, & Graham, 2008).

In order to support writers, Bradley and Lock (2001) suggest teatiaksabout how to
develop their students’ writing skills and abilities in eachtingi session. Demonstrating how to
use a specific skill is important. For example, when a teaches dofive to ten minute
demonstration of how to generate a topic list for writing idéasam help writers visually see
how to compose the list, instead of just having it explained to theadldr and Lock suggest
that teachers give students who struggle positive motivationraaliegement as the students
move through the writing process. It is important that teachsisafid validate areas of strength
in their student’s writing and comment positively before focusinghe areas of writing that
need improvement. Bradley and Lock believe that it is important forra/stbo struggle to have
consistency and develop persistence in their daily writing routine (2001).

McMaster, Du, Parker and Pinto (2011) encourage teachers to use early atemntific
and early intervention such as Response to Intervention (RTI) to address stitdeaty’ |
problems and to prevent future writing problems. RTI's goal is to provide pegahgust in
time intervention for students who are in danger of fall behind. There are thseef #T1. The
first tier is given to all students. Tier 2 is used with students who benefit kia) snore

personalized instruction, in small groups. Tier 3 involves the school’'s most efféxdined

16



teachers, who provide intense, individual instruction only for students who do not succeed in
Tier 2 (Robins & Antrim, 2013).

Saddler and Asaro-Saddler (2013) state that in Tier 1 the teacher’s instsiziuld be
interactive and individualized and directed to help students improve conventions of print,
sentence construction, and genre requirements. Students should also be wosisg@uient
areas and working collaboratively with other students in order to make thegwaisk
meaningful to the student. While students in Tier 1 are writing through the wribnggs
(planning, drafting, revising, editing, and publishing) they should receive frecpesitidck from
peers and teachers. Saddler and Asaro-Saddler believe the first major staplishesy a
quality writing program is to schedule time for writing. They believe itmperative that
children write for 45 to 60 minutes a day to encourage students to think, reflect sedneu
writing. Students will not progress as writers unless opportunities to apply and devéelopathe
are provided.

Saddler and Asaro-Saddler state that Tier 2 intervention is the sanmg wrtiruction as
Tier 1, however, teachers do it in small groups of four to eight students. The intervention
sessions are 20 to 40 minutes and provided to the student several times a week. Theantervent
of Tier 2 is more individualized and intense to meet the student’s struggling needs.

Teachers use Tier 3 intervention with one to four students and usually for 45 to 60
minutes, several times per week. Tier 3 intervention focuses in on, additionaloeétine
writing skill, an increase in praise and feedback to the students and enablinglémessto learn
the writing skill at their own pace. Tier 3 is the most intense of the threeofiartervention. Not

all students require Tier 3 interventions.
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Difficulties with writing tasks, such as spelling, handwriting, and composing have
lasting and detrimental effects on students as they progress through high schogbadd be
(McMaster, Du, Parker & Pinto, 2011). By intervening early, teachers caierine students

who struggle as writers with the support they need to become more successdlinite.

Strategies for Developing Students’ Self-Regulation

Fernsten and Reda (2011) discuss how Twenty-first century literadiesquire
students to think outside the box and more critically about new writing tasks besausadgy
has increased the intensity of literate environments. Twenty-first gdiiaracies refer to
students’ abilities to create, critique, analyze and evaluate multinesdsa t

Digital literacies are an example of Twenty-first century litgravhere students can
create, manipulate and design their own projects. With technology advancingdépiratbie
Twenty-first century, teachers are able to use the Internet and other rdidtierds to create
assessments for students (Fernsten & Reda, 2011). Use of Twenty-fiisy diggriacies require
studentst have proficiency and fluency in tools with technology that are agcesbuild their
writing performance (Fernsten & Reda, 2011).

Students must also be able to build cross-cultural connections and build relationships
with others to strengthen independent thought (Fernsten & Reda, 2011). Fernsten agal dteda
to say that students need to have cross-cultural connections because the stedé¢hés ne
interpersonal skills that require the student’s to collaborate with others. Warkgngups has
become a big component of Twenty-first century literacies (Fernsterd&, R611).

A teacher’s critical focus on effective writing strategies lealp students develop

effective and sophisticated approaches to composing a writing piece, sintilasé of skilled
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writers (Milford & Harrison, 2010). The main goal of teaching strategits psomote students’
use of self-regulation in writing (Milford & Harrison, 2010). Milford and Hson (2010)
believe students should learn these self-regulated strategies fromcther t@ad gradually use
the strategy with support, eventually using the strategy independentlye&alhted strategies
are an instructional model where the teacher helps the students exgaitifhe same kinds of

planning, drafting, revising, editing and publishing strategies that are usadd®gsful writers.

Self-Regulated Strategy Development

Self-Regulated Strategy Development (SRSD), designed and firgnmapted by
Graham and Harris (2005), is designed to explicitly teach and guide sttoleet goals,
monitor their performance, self-instruct, and self-reinforce. Mason,d+Hamd Graham (2011)
define the process of each step: teachers can use goal setting to help sttidpetsft,
challenging, and measureable goals for themselves. Teachers help statfentmitor their
progress in achieving their goals, by counting the number of strategy tltewhige planning,
as well as counting the number of parts written in their final piece. Masoms Hadr Graham
state that teachers encourage students to revise their planning noteslawdtifigapieces to
include any missing parts. A graphic organizer may be a helpful tool for studenesvibers
they are planning their writing. While teachers are explicitly teadmegtudents strategies for
planning, drafting, and revising text, it is effective in improving the performansgidénts who
struggle with the writing process (Mason, Harris & Graham, 2011). The sishezstages of
SRSD are:

Develop background knowledge

Discuss strategies

19



Model the strategies

Memorize the strategies

Support the use of the strategies and self-regulation strategies

Independent performance

The students can move back and forth between the stages depending on whether they are
understanding the strategy or not. The teacher explicitly teachd3 &RiJpracticed by students
independently or in small groups throughout the writing process. The teacher cas use thi
approach to help students develop genre specific and general writing sgékégson, Harris &
Graham, 2011).

Mason, Harris and Graham (2011) discussed how Roger, a middle school teadlzer use
strategy called POW: Pick my idea, Organize my notes, Write and say wit his students.
Roger told his students that he was fully committed to supporting their writihguggéeaching
the POW strategy to support students with their writing. Roger wanted thatsttmlagree that
they were equally committed to learning the strategy and working hard omwtheig. He
modeled the strategy for his students and conducted a think aloud for the students to see the
writing process. After Roger chose his writing topic, he helped students cheosawn ideas
(Mason, Harris & Graham, 2011). He then helped the students come up with mnemonic devices
to remember the steps of POW. Most of Roger’s students were able tadeipendently so he
assessed students on their use of the strategy and on their writing pieaas, (Néags &

Graham, 2011).

Teachers can integrate two or more of the self-regulated stages, whiabt aneant to be

taught in a linear fashion, into a lesson. Graham, Harris and MacArthur (2006) elishoss

Ms. Dandoff, a fifth grade teacher, shifted the stages of self-teguktrategy development

20



around based on her students’ needs. During the discussion stage, Ms. Dandoffcett@aine
strategy and created a chart with the strategy and the student’s idelpstb@meremember the
strategy. While Ms. Dandoff was in the discussion stage, she integrateditiw@ine strategy by
asking the students come up with mnemonic devices. Later in the week while studenis wer
the independent stage, Ms. Dandoff had the students who were struggling join heafor extr
support and modeling. Ms. Dandoff went back and re-modeled how the students could use the
strategy in their writing. In Ms. Dandoff’s class, students had a strédgegyiting that required
them to use to choose a topic, brainstorm, organize, read, write, and say more. Oneataent c
up with the saying, “Choose brainstorm, organize- they will help you read, wdtsag more:
check it out!” It is just a silly sentence, but it helped students remembedrateny.

Mason, Harris and Graham (2011) discuss the importance of teacher scaffoldirig in bot
elementary and secondary settings. Teacher support and guided practictcal to SRSD.
The teacher begins as the leader and gradually the student assumasdnmoge responsibility.
During the support it stage, the students in Roger’s classroom began writing feeltresmn
instead of watching their teacher demonstrate how to write and use thgystratehart paper.
Teachers work toward students taking ownership of self-monitoring their tise wfiting
strategy, and determining what strategy to use depending on the writingdaskefs
encourage students to create their own “think sheets” and planning sheets becgregghib
organizer won't always be available. A “think sheet” is a visual aide that nergeampts and
guestions students can use in their writing (Englert, 2009). Findings from Masos, atal
Graham’s (2011) study of middle school students in a low income urban school distreetiandi
that when students use self-regulated strategies they improve whairiteeyow they write

and how they perceive the writing process.
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POWER Strategy

Plan, Organize, Write, Edit, and Revise (POWER) is a self-regulatedgwitiategy that
students can use that is very similar to the writing process. To guide stimlenggteach stage,
teachers provide “think sheets” that students use to visualize that parpiaxilaf the writing
process. Englert (2009) states that “think sheets” have prompts, questions andtciedehts
can use to self-monitor and promote strategic actions. Englert says, “Goagdunizers serve as
objects to think with and objects to write with. Teachers should teach these orgaaizatbls
and text structures as strategies.” (p.109, 2009) Students should use the “think sheelt&rand ot
graphic organizers to support their writing, not just copy them from the board and filbthem
It is a strategy for students to use for planning their writing (Englert, 2B88g)ert defines a
graphic organizer as a visual tool that aides students in representing ideas, tltonge{ss,
knowledge, or ideas and the relationship between them. The main purpose of a graptaerorga
is to support students in their learning through a visual representation (E2QC2}.

Students can use the POWER strategy for a variety of different writkgdasd teachers
can create a cheat sheet for students to use and put on their desk to remind stuaents of t
strategy. For example, the acronym POWER could be written on a card anleteord for
each letter next to it. It is crucial for teachers to explicitlyheheir students how to use the
strategy and go through the entire writing process. Each word of POWER: piamizet write,
edit and revise is a strategy, requiring the students to go through each steprairthermcess.

Teachers begin by demonstrating how studentglzartheir writing. Students can ask
themselves questions such as “What am | writing about? Who am | writing/fea®do |

know?” Next, teachers demonstrate and model how studentsgamzetheir writing. During
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this phase, students ask themselves questions such as “How can | group my lustasshW
call my grouped ideas?” (Englert, 2009)

The most important and longest step is when teachers explicitly teachtsthde to
write. In this step, students write main idea sentences that introduce thedjicess add
related details, evidence and examples and use keywords.

The teachers should show students hoedibtheir writing because many students do
not want to engage in this process. During this phase, students ask themselesytdgthing
make sense? What questions will my readers have?”

Revisingis the final part of the strategy, POWER. This is when the students add, delete
and rearrange their writing. The teacher helps students develop the srafegigasing their
work, correcting errors and adding and deleting some parts of their work, egmday a strong
foundation for their students’ success as writers (Englert, 2009). Over timeytstleden that
the first draft of their writing is not their last. Graham, Harnd &ason (2005) state, “The
knowledge of struggling young writers can be improved substantially by tgatieim strategies
for planning and writing in conjunction with the knowledge and self-regulatory procedures

needed to use these strategies effectively” (p. 238).

SCAN Strategy
Santangelo, Harris and Graham (2008) studied a fifth grade classroom wheresstudent
used the self-regulated stages of development and a self-regulategysts& AN, during
writer's workshop. SCAN stands for does it make Sense? Is it Connected to efiy Gain |
Add more? Note errors. Barbara and Joan were the teachers in theafifthctass and they

began the workshop with individual conferences with students that focused on whadtl&mess
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already knew about the story writing process and elements of the stotgathers introduced
the new story grammar strategy and then discussed with the students howmgnstady
elements and details would improve a story.

During a mini-lesson, students focused on the strategy and on including storgtsleme
such as, plot, setting, characters, resolution and emotions to their writing. Sthdarntoked at
previous writing and graphed how many story elements they used in their previtg. wri
Santangelo, Harris and Graham (2008) highlight that this is a way for students liy gsea
how many story elements they use in their papers.

In the next step in the self-regulation stage of development teachers modietdwy/s
for students. Barbara shared an idea that she had for her writing with her classdatie us
“think aloud” technique to model how the use the SCAN strategy to develop the students’
writing. Barbara wrote the first draft on large chart paper with thesclOnce the first draft was
complete Barbara introduced the SCAN revision strategy: Does is male?3gitsConnected
to my belief? Can | Add more? Note errors. Barbara modeled how to use the S&i&lyysby
going through each step and thinking aloud with her rough draft. Barbara and shealsed
on revising and editing their first draft. She modeled how to make sure all thelstonts,
setting, characters, characters’ goals, plot, problem, and solution, were ehahalthen worked
on improving and elaborating on her ideas.

In the next step of the self-regulation strategy of development studemis ine the
SCAN strategy using a mnemonic device or some type of creative wdetpatthem
remember the steps of the process (Santangelo, Harris & Graham, 2008yakand Joan had

students start to independently use the strategy. Some students still dtmagfgheriting and
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using the strategy so Barbara and Joan collaboratively planned a story withnitheompported
them through the writing process (Santangelo, Harris & Graham, 2008).

The final step is complete independence, which most students meet; however, the
students who struggle with writing, often need extra support. Barbara and Joarrumedesith
students to evaluate their use of the self-regulation writing strateptha SCAN self-regulated
strategy. They also discussed with students how they could transfer tae=sgiest to other

writing tasks (Santangelo, Harris & Graham, 2008).

Common Core State Standards for English Language Arts and Literacy

The Common Core State Standards place a great deal of emphasis on dady writ
(Butler, Monda-Amay and Yoon, 2013). Daily writing is a way to improve studentdiediio
communicate their thoughts and ideas through writing and a deeper way of thinkdap(ia,
2013). An example of this would be when a teacher asks students to reflect on a poem, a
newspaper article or a short story, for five or ten minutes each mornirigaBwpportunity
provides students with a short amount of time to write and make real life or texttonse
while still using and developing their deeper level thinking skills (Daddona, 20133. dndi
Olinghouse (2013) discuss how academic writing is an essential part of thegkieie through
twelfth grade experience as the students are expected to compose tegts, io demonstrate,
support, and deepen their understanding and knowledge of the academic language and
themselves as writers.

Troia and Olinghouse state that the Common Core State Standards will hetigiéaariii

emphasis on evidence-based writing. Evidence-based writing is said to irstuehsd
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achievement through specification of academic content standards (Troiagh@lse, 2013).
With evidence-based practices, students’ writing becomes authentic aacthebased.

Smith, Wilhelm and Fredricksen (201sate that traditional approaches to writing
instruction, such as asking students to compose in response to a writing prorophép t
students develop the knowledge that expert writers use to succeed. SmithyVaihldel
Fredricksen indicate that students need five kinds of composing: composing toepracti
composing to plan, first-draft composing, final-draft composing and composings$tetra

Students should start with composing to practice by practicing the wpitmgdure they
will need to know (Smith, Wilhelm & Fredricksen, 2013). For example, teachers sheaild g
students time to practice writing. In the first writing anchor stehdathe Common Core---
write arguments to support claims in an analysis of substantive topics ourtsvalid
reasoning and relevant and sufficient evidence---teachers need to suppaoitssiuttemany
opportunities to practice developing claims and writing supporting argumenith (8Vilhelm
& Fredricksen, 2013). In many schools, composing to plan is done through brainstorming.
Teachers worry about the extent to which brainstorming has become the dominant mode of
prewriting that students are asked to do it because it presumes that studedislalow all that
they need to know in order to write (Smith, Wilhelm & Fredricksen, 2013). Makingtieteuse
of what a student already knows is certainly crucially important, howevingvis also about
discovering new knowledge (Smith, Wilhelm & Fredricksen, 2013). Teachers npistingents
with the process of finding evidence from text for their writing, or by compgasifective
interview questions or surveys, or designing experiments (Smith, WilhelrediEksen, 2013).
Such practices relate to the Common Core Standards because the standardsroe leasdd

and require students to demonstrate independence through writing. With theseestfategi
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writing, students will eventually be able to demonstrate their independetieewriting process
(Smith, Wilhelm & Fredricksen, 2013).

Instruction in first-draft composing is designed to help students overcometiud fhe
blank page, a problem that plagues even professional writers (Smith, WilhEted&cksen,
2013). Teachers often provide students with many opportunities to get started onstigiafi.

Once students have completed their drafts, students will begin the publishing and
polishing process. Smith, Wilhelm and Fredricksen (2013) believe that teachers shohld t
students what they can accomplish through revision so they understand that revigsisn me
making sentence-level corrections as well as making substantive changes

Composing to transfer is the most important part of the process (Smith, Wilhelm &
Fredricksen, 2013). The researchers discuss that students must be able to tdkeywirate
and reflect on their writing. Students must be able to transfer their knovdadgkills and
automatically apply those skills to a new writing task (Smith, Wilhelm &lficksen, 2013).
The Common Core State Standards call for students to be regularly engagéserkaits of
composing of crafting the convincing arguments, clear and comprehensive tndorteats, and
compelling narratives (Smith, Wilhelm & Fredricksen, 2013).

Smith, Wilhelm and Fredricksen (2013) suggest that teachers review the Corneon C
and their own practices to ensure they are creating opportunities for thentsticdéevelop the
deep and transferable knowledge about writing that students will need in collegetlaeid i
careers. It is important that teachers look at all the standards, not jgsadiedevel they are
teaching, because the expectations for different grade levels intertvdmelate to each other

(Daddona, 2013).
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The Common Core State Standards have modules for each grade level and inclside, skil
modules in which students practice blending (reading) and segmenting (3pelimgthe sound
spellings they have learned through a synthetic phonics approach. Handwriting, saetitige
writing process are also part of the skills strand. The ELA curriculumdaslaix modules that
focus on reading, writing, listening, and speaking in response to high-qualityMektsughlin
and Overturf (2012) indicate that each module is intended to last a quarter of a schdbkyea
addition of two extra modules allows for teacher choice throughout the year. The snotlule
scaffold content that is aligned to the Common Core State Standards (CCSS) fandELA
Literacy. Each module is supposed to culminate in an end-of-module performancedaskl, ali
to the CCSS, which can provide information to educators on whether students in theioolass
are achieving the standards (McLaughlin & Overturf, 2012). Modules may incluelakenits
and each unit may include a set of sequenced, progressions of learning expéhignoeild
knowledge and understanding of major concepts. The modules also include daily lesson plans,
guiding questions, recommended texts, scaffolding strategies, examplesaéprstudent

work, and other classroom resources (McLaughlin & Overturf, 2012).

Integrating Technology into the Writing Process
The Common Core State Standards are designed to establish consistency ahd set hig
expectations for all students (Butler, Monda-Amaya & Yoon, 2013). Technology isateegr
throughout the standards at all grade levels, placing emphasis on the usdeifavdrgital
tools such as, the Internet, iPad applications and digital stories, and generaiingusing

digital content and resources (Butler, Monda-Amaya & Yoon, 2013). Butler, Monda-Aaraya
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Yoon (2013) believe that students who use technology to convey ideas and designing of
production is done using multimedia and digital projects.

Students, who struggle with writing, may struggle with a range of difiesylsuch as,
conventions, organization, story elements, motivation and persistence in writitey,(Blanda-
Amaya & Yoon, 2013). Word processing, concept mapping, the Internet, and digitalllatgryte
are just a few examples of how students who struggle with writing are ushnmgtegy to
improve their writing (MacArthur, 2009).The use of technology such as compiRads,
Kindles and digital technology during the writing process can be a way to teaiVatudents

(MacArthur, 2009).

Word Processing

One of the potential benefits for students to use word processing during the writing
process is the ease with which they can edit and revise (MacArthur, 2009). MagR2Q09)
was studying educational technology to see if and how the technology could supporsstudent
who struggle with writing. MacArthur (2009) focused on students in a summer yifgmagram.
Students wrote articles and stories using a word processor that they thehgullslia camp
newsletter. MacArthur states that students often struggle with theoresisd editing stage of
the writing process, so their teachers reminded them to constantly gondaavise their work
when they are typing on the computer.

According to MacArthur, word processing can be effective if combined withtegvri
instruction program. MacArthur believes that when students have opportunitiesetalvaut
topics that are important to them, and then have ample opportunities to shareitinejnith

their classmates, as they do during writer’'s workshop, they will feel swpeof their writing.
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When teachers encourage students to use correct fingering while typitigeandonitor their
speed and accuracy on the keyboard, this helps students develop their word gre&éissim
order to get the full benefit of word processing students should complete thenettitirg
process from drafting through publication using the computer (MacArthur, 2009). Teaahe
support students who struggle with writing by allowing them to draft, edit and raeise t
writing, using the computer and word processing (MacArthur, 2009).

The students in MacArthur’s study were an elementary self-containetdodasand
learned the self-regulated strategy, CSPACE: Characters,gs&ttoblem, Action, Conclusion
and Emotion. The students developed a narrative using the entire writing procesagplanni
drafting, editing, revising and publishing while using the word processer to supgiomtiting

process.

Concept Mapping

Concept mapping and graphic organizers are two strategies used widetywliting
instruction to ease the process of revision for students who struggle with writbag.cApt map
is a diagram that often represents ideas and information in boxes or circlé®asdlse
relationship between those ideas and information (MacArthur, 2009). Students canense
ideas and easily change the organization of information (MacArthur, 2009). Taenamy
computer programs that students can use to create a concept map or graphierofga@iz
software that students can use to create a concept map is Inspiration, lewshstaldents to
visually organize and represent their ideas on the computer. The softwaneatad by
Helfgott and Westhaver in 1982 to help students comprehend, create, and communicate their

ideas using a concept map (MacArthur, 2009).
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One advantage of using this type of visual tool is that it enables studentsy@diasihd
revise their graphic organizer during the brainstorming process. Accordingctariidar (2009),
electronic concept maps can go beyond paper ones because students canlbjdedetapand
maps to fit their needs. Most electronic concept maps have a featuteetbatdent can use to
automatically turn it from a map to an outline. Such a feature enables studeetst¢oa visual
representation of their planning, and then move to an organized outline of their $handht
ideas. The outline could contain boxes for an introduction, body paragraphs and a conclusion.
Helping students who struggle as writers to see their ideas visually ic@ptonap can help
them understand how to move from brainstorming to organizing their work for the next phase of

the writing process (MacArthur, 2009).

The Internet

Teachers use the Internet in many ways to support teaching and lestac#ythur,
2009). For example, teachers publish their students’ work on a classroom web pageljvesi
writing sites to gather resources or enable students to surf the Iriteradtook club project
(MacArthur, 2009). Teachers invite students to develop inquiry projects that requiréothe
research information on the Internet and then present on their research terapigite.

Students can become highly motivated when an activity involves research using the
computer, rather than using books to find their information (MacArthur, 2009). MacArthur
(2009) describes projects with students in kindergarten through twelfth grade, twhidated
motivation for writing. In MacArthur’s study, teachers in kindergarten througlitbwgrade
used the Internet with writing extensively in their classrooms. The tesagphblished their

students’ work on web pages, had online writing sites and wrote collaboratively ngth ot
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schools. When the students were working collaboratively with other schools, the stuelents
working on intercultural communication projects where students wrote back and fdrtdnts
of different backgrounds and experiences. MacArthur found that the inquiry projdcistinat
schools drew on student’s interests and motivated students to write. In the sgctastaooms,
teachers used the Internet more for access to information than for publicatiomt$Stadedd
also post articles online or participate in discussion boards for a topic chogentescher. In
one classroom, students chose an online article from their local newspaper leedl iwar group
to collaboratively summarizing the article. Students had to revise and edwtitigig. The class
put their articles and summaries together in the form of an online class pewsgecording to
MacArthur, the students were motivated to write, knowing their work was going published
on the Internet (2009).

Many teachers identify their use of the Internet with students as a wagrtacintely
support a lesson (Kervin, Verenikina, Jones, & Beath, 2013). One teacher used etiviaitera
whiteboard connect with the Internet to interactively support and motivateudenss, ages
eleven to thirteen, during a lesson on maps by displaying a map from the Iotethet
whiteboard. She had the students come up to the whiteboard and locate places on the map
(Kervin, Verenikina, Jones, & Beath, 2013). This lesson was motivating to studentsehibesgus
were able to interact with the map by locating places and features onghmstead of reading
and viewing them in a textbook. Kervin, Verenikina, Jones, and Beath (2013) describe how the
teachers with students from four to thirteen recognize that their studentsteeested,
motivated and inspired to write and use the technology, such as, iPads, Kindlest, lateine

interactive whiteboards to support students learning in the classroom. With thegwvadvid of
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technology, we, as teachers, are witnessing dramatic growth in the nurshetesfts using the
Internet as an essential learning tool in their daily lives.

Many teachers have used the Internet to bring undeniable opportunities in helping
students who struggle with writing (Foroutan, Noordin & Hamzah, 2013). Foroutan, Noordin,
and Hamzah (2013) say that students who use the World Wide Web begin to understand that
besides connecting to the real world, and doing research, the Internet is nodshgdun thing
to do; it is a form of communication.

In Foroutan, Noordin, and Hamzah'’s study (2013), 42 students, ages 20 to 22 years old,
were divided into two classes. One group was a paper and pen dialogue journal group. The other
group was an e-mail dialogue journal group. After being taught by the teacher heevthe e-
mail system, both the e-mail group and pen and paper group were asked bydheirttearite
and dialogue for fifteen minutes at the beginning of their class periodniflium was three
sentences and there was no maximum for the writing. At the end of the cladsspaients
were asked to respond to a peer’s dialogue writing. At the end of the study veselt
compared by the researchers in terms of the students’ post writing scoretudérés in the e-
mail dialogue group outperformed their peers in the pen and paper group. Foroutan, Noordin,
and Hamzah (2013) believe that the use of e-mail enabled the students to imprdeartiiag
and inspired them to write as it logically and organize their thoughts. Withl gtmeastudents
are able to correct their mistakes and rewrite easier on the screen withiotihg about the

structure or grammatical errors (Foroutan, Noordin & Hamzah, 2013).
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Applications for the iPad and the Common Core State Standards

The Common Core State Standards embed the use of technology into the writing
standards (Cohen, 2012). For example, writing standard six states, “Use techimalogiyng
the Internet, to produce and publish writing and to interact and collaborate wits' ¢@ainen,
2012). Students can use iPads that have applications or “apps” that strive to itireget wr
standards one, five and six (Cohen, 2012). Cohen (2012) discusses the Common Core State
Standards and the different iPad apps that students can use to incorporate technology.

K-5 Writing Standard One: Text Types and Purposes, focuses on writing atgume
support claims on a topic or idea, with supporting details and evidence. Subtext is appPad
that students can use to read collaboratively (Cohen, 2012). Any article on thet kceaerbe
read by the students in Subtext, and students can use the article to summarize®itanaly
Students can highlight, annotate, ask questions and look up phrases in the article. Cohen (2012)
says, Subtext aligns with K-5 Writing Standard One: Text Types and Purpases®dstudents
can use the app to make meaning from the text and find evidence to support theinargume

K-5 Writing Standard One: Text Types and Purposes indicates students writeeatsg
to support claims in an analysis of substantive topics or texts, using valid reasahiregevant
and sufficient evidence. News 360 is an iPad app that students can customizetie views
on the left or right of the screen. News 360 aligns with Writing Standard Oaadsestudents
are finding topic and finding evidence to support and defend that topic. The students are the
able to read the news articles and write about the different points of viewdeethe app always
provides issues with two sides. Cohen (2012) indicates that News 360 enables studekts to |

up a current issue and see the perspective from two different sides.
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K-5 Standard Five and Six: Production and Distribution of Writing represent ttiegwr
process; planning, revising, editing, rewriting, using the Internet and publigtanglanning
students’ writing there is an iPad app called Lino that helps students ordeeiizeriting ideas
in ways that are meaningful to them. Lino helps students to see their ideas ar avéye
(Cohen, 2012).

Popplet is a graphic organizer iPad app that students can use to create text or phot
bubbles to help them see their ideas in organizational or graphical way (Cohen, 2012). Cohe
(2012) believes that students who struggle with writing can use this forrchoiolegy to
organize their writing in a more visual way. While students are using the hpp€an integrate
technology with writing. Most of the apps require students to use the Intereetfiofes they
are producing and publishing writing and interacting and collaborating withrsdi@ehen,

2012).

Digital Storytelling

Digital writing instruction is defined as compositions created wittingg writing,
viewing, listening and collaborating on a computer or other device that is connedted to t
Internet (Butler, Monda-Amaya & Yoon, 2013). Students engage in writing throughety\atri
digital formats: e-mail, social media, web sites, and Internet navigatlenCdmmon Core State
Standards refer to multimodal strategies for writing, which Butler, Mondaya and Yoon
define as print, recorded music, photographs, the Internet, and computer based pmgrams t
create digital stories (2013).

Sylvester and Greenidge (2009) define digital stories as a multinesdieonsisting of

still images complemented by a narrated soundtrack that tells a stogsen{a documentary.
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Creating digital stories can be motivating for students because they cin egaged
throughout the entire writing process (Sylvester & Greenidge, 2009). Dstptas are an
example of a multimedia text that encompasses both traditional and newdgeradihas the
potential for stimulating writers who struggle (Sylvester & Greeai@®09).

Digital storytelling incorporates seven elements into narrativengrttiat a writer can
use to create an effective digital story: point of view, dramatic questioniocgralotontent,
economy, pacing, the gift of voice and soundtrack (Sylvester & Greenidge, 200@)oRoew
enables the storyteller to express through first person their personal egegri@hich then
allows the viewer to connect with the storyteller. When a storytekbates a dramatic question
it can grab a viewer’s attention. Use of a dramatic question is how the plot is forthed i
digital story. When a storyteller uses an emotional content, the viewenaevi likely stay
engaged throughout the entire digital story. The storyteller must choose agprosc and
images to coordinate with the story. Economy focuses on the storyteller bemsgodwee use
of language and knowing who their audience. When the storyteller is creatintabstiogy that
person must keep their pacing of the story in mind. The storyteller does nobwegsate a story
that is too fast or too boring and slow. A storyteller’s voice is essential thgi& story. Using
the storyteller’'s own voice is crucial in narrating their story. Pitch apdession is important
when the storyteller is creating the story. When a storyteller istsgjeéhe soundtrack for their
digital story they must be mindful in their music selections. The storyteillevant to choose
music that will enhance their digital stories and create an emotional ses(®ylvester &
Greenidge, 2009).

Sylvester and Greenidge (2009) highlight that storytellers go thrivegéntire writing

process---planning, drafting, revising, editing and publishing---of composimgya 8sing
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pencil and paper or a word processer. The storyteller then puts the story intsedumbe
storyboards. The storyteller then adds scenes, personal pictures, clipagefrianaes to tell
their story. The storyteller can use drawings that they have drawndalvesyand then scanned
into the computer, or they can search the Internet to find pictures and graphatshdhmeir
story. When the storyteller's use media from the Internet, they must aitevtitk and any other
copyright information, often times it is put into the rolling credits at thetleadligital story.
Next, the storyteller creates the narration for the story. The useaf/teer’'s voice can make
the digital story interesting and engaging, so the storyteller showldthvie part of project as a
performance. The storyteller's voices come out in the narration, enabliagdience to feel the
writer’s passion for the topic. The storyteller then compiles the medsaritie a movie.
Teachers and students can use the software program, Microsoft Photo Story 3, through the
process (Sylvester & Greenidge, 2009). At this point, the storyteller camanddtsack to the
movie to enhance the narration and support the overall impact of the story. Theefinal st
editing and revising. The storyteller adds title pages, transitions éesslides and any other
final touches. An important step in the process is when the writers share thairstiogy with
their peers, which mirrors the process of sharing any final writing piedéisRing is one of the
most important components of the writing process because it provides an opportuhity for t
storyteller to feel a sense of ownership of their writing and creatidugSgr & Greenidge,
2009).

Sylvester and Greenidge (2009) state that engaging with the componentsdnrolve
creating a digital story may help students who struggle with writingusediey compose more
strategically and through an interdisciplinary framework. Students’tiarsaof their stories

reduce common struggles among the struggling writers such as the wratsggrproviding
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important details, and creating a plot. Students are drafting their fingtocopaper, however
when they put their drafts into the storyboards, they will see the gaps in thieigwstudents
who struggle with writing will be able to visually see what is missing @indih with the
missing details, plot, characters, problem or resolution (Sylvester &nfgligee, 2009). Students
who struggle with the writing process are able to edit and revise theimgwntth ease using the
digital story. Students can replace images quickly; and the students can ediitation with

little frustration (Sylvester & Greenidge, 2009).

Motivating Students Who Struggle with Writing
According to Lienemann, Graham, Leader-Janssen, and Robert-Reid (200&dean
help their students develop the skills or knowledge they need to use and apply tbgusaiéd
strategies effectively to enhance student motivation, the writing task arddeats behavior

during writing.

Intrinsic Motivation

Intrinsic motivation is an important motivator in daily life (Boyd, 2011). Wheniagpb
education, there are three primary psychological needs for students: the nesapeteace, the
need for self-determination, and the need for relatedness (Boyd, 2011). Boyd (201l tthef
need for competence as students striving to control outcomes of situations. Tfer setd
determination entails student’s attempts to feel ownership of their own aatidrie have a
voice in determining their own behavior. The need for relatedness refers to studentbhbeto
relate to others and themselves as well as being able to socialize witbtotients (Boyd,

2011).

38



In a 2011 study, Boyd worked with Teresa, a student who was labeled leasahbbpdi
(LD). Teresa struggled with writing on a daily basis. During the studys@sréeacher, Boyd,
asked her to read from a wordless picture book and encouraged her not to worry about whether
she was right or wrong. After she read aloud from a wordless picture booka Tewde her
story on paper. Teresa’s use of the picture book allowed her to have some degoeesd
because she wasn’t worrying about getting words wrong or what the sthrye@sa took
initiative, she was engaged in the reading and writing process because it was Iséory and
she felt competent. Intrinsic motivation stems from a student’s interestapacities to
overcome challenges that are neither too difficult nor too easy (Boyd, 2011).

In his study of a third grade classroom, where assignments were beingex/alyia
group of teachers and Miller, based on how challenging they were to studeres (2003)
recognized that students were more intrinsically motivated and focused wiewdie multiple
paragraphs over several days while collaborating with peers, rathertlieanwerking alone
underlining answers from a workbook. Miller found that when a teacher provided studants w
challenging academic tasks, it increased the students’ learning andtiontitAe discovered
that students were much more engaged in learning when the task was more, défloedtthan
being too easy. For example, instead of giving students a worksheet about pronourgticcentra
or vocabulary, the teacher gave the students a writing task of having them \aiter t the
next year’s class explaining what they need to know in their new grade.rifing vask was a
high-challenge task that required students to write for a long periad@ftiowever the writing
was worth the student’s time. Teachers promote the higher level thinklitigslof their
students when they give students opportunities to assume increasingly higlseofe

responsibility for their learning by writing the essays and writindfiple paragraphs, instead of
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doing worksheets and simple writing tasks (Miller, 2003). Motivation and learnirigarght to
increase when students use prior knowledge to construct an understanding of a ttgsic (Mi
2003). Miller found that students can become attached and engaged in theirhgarthey are
working on it for the length of time. Students feel a sense of ownership of their waxksbec

they have put such an amount of effort into their work (Miller, 2003).

Motivation and Self-Perception

According to Pollington, Wilcox, and Morrison (2001) teachers can use Calkinmsr\&/r
Workshop (2006) to help improve their students’ motivation and self-perception. Thechess
recognize that self-perception can affect students’ learning memding their choice of
activities, task avoidance, effort expenditure, and goal persistence.

Writer's workshop can be used by teachers in all grade levels. Lucy Ch#srgeated
units of study for each grade level tailored to meet the developmental and aumiedis for the
students. A unit of study is follows a specific timeline for each grade dexestudents have a
variety of choice in their topic and style of writing, which can motivate them ty &mjong
and become engaged in the writing process (Pollington, Wilcox, & Morrison, 2001). Eaoh unit
study takes about a month to complete and ends with the student’s sharing theimthting
their peers. The teacher acts as a mentor author, modeling writing techanquasnferring with
students as they move through the writing process. Pollington, Wilcox, and Mo2@i) (
indicate that self-perception affects learning by influencing individhitsce of activities, task
avoidance and goal persistence. Writer's workshop allows students the chaneeitalivadual

choice and set personal goals.
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Pollington, Wilcox, and Morrison (2001) examined how teachers had students in fourth
and fifth grade choose their own writing topics during writer’'s workshop skhis instruction,
which the teachers provided during the mini lesson, was either to the whole clasailt to s
groups. The skills lesson addresses some elements of writing such astieackfbetween
recopying and revising. The skills lesson lasted ten to fifteen minutdsm@®m, Wilcox, &
Morrison, 2001). After the skills instruction, students had a block of 30-40 minutes of work time
where they wrote independently or small group writing, or conferenced witeableer. The
workshop concludes with sharing time. Students share their writing in a v@friggys: over a
microphone, posted in the hallway and “buddy sharing.”

At the end of the study, Pollington, Wilcox, and Morrison (2001) asked the fourth and
fifth grade students how much they liked writing. Seventy-eight percent ohssugported
liking writing during the writer’'s workshop, compared to 48 percent before ulg started.

After the study, Pollington, Wilcox, and Morrison reported an increase in entimuisrasng
students and an increase in motivation in writing. Students were motivated dunmgfens
workshop by having the option of choice writing, instead of a daily writing prad&tptients also
were motivated by knowing that they were going to share their writing ngth¢lassmates.
Students look forward to the publishing and sharing day with their peers becawsdayito
showcase the writing piece they had worked so hard on. According to the findingregtBoll
Wilcox, and Morrison’s study intrinsic motivation can play a key role in wsiteorkshop

(2001).
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Learning Clubs

Learning clubs are similar to literature circles and book clubs, and involeetsac
organizing active learning events based on student selected areas of th{€aséy, 2009).
According to Casey (2009) students are often motivated by opportunities anesdhel¢ get to
make about their reading and their participation while sharing respondibilityeir learning.
Students form small groups, learning clubs, based on a shared interestytinall then use
reading, writing, speaking, viewing and listening to learn about their topits(Casey, 2009).

Student dialogue and participation can be important in the learning club because it
provides all students an opportunity to share their thoughts and ideas on the reading.
Collaboration plays a critical role in learning clubs (Casey, 2009). Ca889) says that the
move toward independence involves careful scaffolding of written materials anatiional
exchanges between the teacher and student with the construction of purposeful groups. Student
need to be structured based on strong readers who can take the “lead” and be ongducized a
motivate the other students in the group (Casey, 2009).

According to Casey, learning clubs weave together principles of motivatigagement,
and literacy development. Students are given the opportunity to become motivdied by t
material of literature in the learning clubs and the student conversations. Staideahgaged
because they are making choices about their reading, they are beingitdegontheir own
learning, and they are able to draw on social interaction to mediate these [i®cesses
(Casey, 2009). Learning clubs are a shared event for students to collabocatmeltogether to
learn. Students are promoting literacy development by using multiplegsésto ensure
comprehension and by forming groups based around a similar interest wheuoel¢émésstise

literacy to learn.
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Casey (2009) studied a classroom of seventh grade students who participateung lear
clubs with their teacher, Sharon. During the study, Sharon had her seventh grauis sititie
the next chapter to the book they were reading in their learning clubs. Bedaugad not a
traditional writing class, the writing portion of this class was diffeasnivell. The writing task
Sharon had the students do was to choose from a variety of choices that required thetstudents
do some kind of writing. Students were able to choose from writing a paragrapimgcaedenn
diagram that compared the characters, creating a poster about the chavatbewrite a
response to the chapter they read. Students who struggle with writing otérated by this
writing task because they were able to be creative and use their inaagiaatwell they were
able to choose which task they wanted to do (Casey, 2009). Sharon used this writingessignm
to assess the students’ understanding and motivation from the conversations tite badian
their learning club groups. In this study, students struggle as part obttesgr which motivates
them to consider what is bring learned and how they construct the learniey,(2@89). Casey
found that the learning clubs motivate students to actively pursue literacg eeeatse they

want to become readers and writers (2009).

Summary
Supporting the literacy development of all students, specifically those wigglst with
writing and motivating them is my ultimate goal. After reviewing ttexdture related to writing
instruction, | have gained an understanding of strategies that teaahersecaith students who
struggle with writing. | have also found ways that teachers can motivatetstultheny work as
a substitute teacher, | used these strategies and motivating techniaueeedse the

achievement of those students who struggle with writing.
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Self-regulated strategies are taught explicitly by teacheisused by the students who
struggle with writing. POWER and SCAN are two examples that students can unggtHari
writing process. By observing students who struggled with writing and revielargdrature, |
have gained a deeper understanding of strategies that can be used to allots &ilzkrome
successful writers.

Integrating technology into writing is part of the Common Core State Stndad can
also support students who struggle with writing. After reviewing literaelaged to technology,
| have gained a deeper understanding of digital storytelling, the useloteheet, word
processing and applications for the iPad.

Student motivation and self-perception are factors that can influence stutients w
struggle with writing. When a student is motivated to write they often become ngagezl and
interested in the writing task. After working with students in the class@d reviewing the
literature on motivation of students who struggle with writing, 1 was able to fiyd tea

motivate students to write.
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Chapter Three: Methods and Procedures

Through my work as a substitute teacher, | have noticed how students straggle wi
writing tasks such as composing stories or reports or letters. | rectigiz®me students have
not yet developed strategies to support their ability to engage successtoéywriting process.
| have noticed how students who are successful in their attempts to write haderomafn their
writing abilities. They use self-regulated strategies to develop andstieta process. My
ultimate goal is to help all students learn the self-regulated sesatbgy need in order to
become successful writers. Part of becoming a successful writer is lcavidence and
motivation to write. Another goal of mine is to find ways to motivate students who Istruily
writing.

| conducted this self-study research in order to become more effecteaching writing.
Through this six week self-study, | sought answers to the question: Havsapport and

motivate students who struggle as writers?

Participant
| conducted a self-study so | am the only participant. | am a subsgtutther, so |
interact with many students ranging from kindergarten to eighth grageneral education and
inclusion classrooms in a large urban school district in western New York. Itstésti a daily
basis from nine o’clock in the morning until three thirty in the afternoon. In my dailly as a
substitute | follow the teachers’ lesson plans, while integrating my own ifleaause | have
been in the same elementary school for a couple years the teachers ofietel@th my own

lessons. This allows me to incorporate my educational beliefs of progresdiaisvays try to
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allow time for students to work collaboratively with their peers. Studentteghlearning plays

a very important role in my educational beliefs and how | create opportunitistifients.

Context of the Study

| conducted this study in a large elementary school in an urban schoot thstrestern
New York. At the time of the study the student population of the school district was:c@htper
African American/Black, 22 percent Hispanic, 11 percent White, and 3 pe&sami/Native
American/East Indian/Other. Eighty-eight percent of students in the schomitdise eligible
for free/reduced-price lunch. Eighteen percent of students have special en percent of
students have limited English proficiency. There are 72 different langapgksn. Twenty two
percent of schools have a poverty rate of 90 percent or higher. This is the highestnatere
among New York State Big 5 districts. The school district has 36 elemectaogls and 23
secondary schools. They have a variety of programs that are available to seindgrasents,
such as: Young Mothers Program, Family/Adult Learning Center and atPare
Education/Training Center. The school district has approximately 5,700 emplmgheding:
3,350 teachers, 500 administrators, 1,850 support personnel and utilize approximately 950
substitute teachers. In 2011-2012, 17.7 percent of students were classifieded®dpeation
students.

The elementary school in which | conducted my research had 470 studenatdeis g
kindergarten through eighth grade in 2010-2011. Sixty three percent of students in the school
were eligible for free lunch. Nine percent of the students were eligibleduced-price lunches.
The racial makeup of the students was 76 percent African American, 9 perseaniglior

Latino, 2 percent Asian, 11 percent white, and 1 percent multi-racial. In 2010-2011, 71 to 80
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percent of students were from families who received public assistame@vérage class size
was 24 students. Currently, the school is kindergarten through eleventh gradendidhéssc
increasing the number of students attending each year. The annual atteattafarehie 2010-
2011 school year was 96 percent. Up until 2010-2011 school year there was 0 percent teacher
turnover rate. In the 2010-2011 school year the teacher turnover rate was 14 perteathAals
at the large urban school have a teaching certification and 7 percent of téasteeasmaster’s
degree plus 20 or more hours of doctoral work. One hundred percent of teachers participate i
professional development. This shows the high level and experience of the taadhiers i
particular school.

The teachers in the school use inquiry based teaching. Inquiry baseddesuani
dynamic approach with a focus on process that is interactive, experiemdiax@loratory. It
instills not only a specific academic goal, but a personal frameworKdtmmng self-education
and the pursuit of knowledge (Fry, Klages & Venneman, 2013). Academic excellence
innovation, creativity, inquiry, and discovery are the goals of this school. ag&rabm
environments are setup in groups, often referred to as teams, with tables, not deskdeartsl s
are collaborating more often than not. Each classroom has a library of botts;cdlssrooms
are organized differently. However, all the teachers have a section fordbediteon books,
which corresponds with the grade level expeditions. Every classroom in the school has a
SMART Board, which is used during the majority of learning activities. Stadent

kindergarten, first and second grade classrooms also use iPads.
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My Positionality as the Participant and the Researcher

| am a 25 year old white female. | was raised in a middle clasb/fena suburban
neighborhood in western New York. | completed my undergraduate studies at The @bllege
Brockport, State University of New York. | earned a bachelor of scienceadegnealth science
and teaching certification in childhood inclusive education. | have my initidiitegac
certification in birth through second grade and first through sixth grade, énayeducation and
initial teaching certification in first through sixth grade, students witaliisies. Currently, | am
pursuing my master’s degree in literacy education at The College at BrjcEjade University
of New York. | am entering my fourth year of substitute teaching.

My educational philosophies shape the way | approach my work as an educatexd beli
the best philosophy of education is progressivism. Progressivism is a studentgt@piproach
to learning. The students are actively involved in the learning process. $¢B6ate highlights
that John Dewey, Lev Vygotsky and Jean Piaget are the theorists and psychalbgiste
associated with the progressivism philosophy. | believe that when ¢ apportunities where
students can share their opinions and ideas, they learn and understand the concepts more in
depth. In my experiences, classrooms in which a teacher uses the progresssaphy involve
hands on activities and students have opportunities to use a variety of manipulatieegagel
in social interactions. | do not believe the teacher should be the only personitatkiag
classroom, | think the teacher should provide the curriculum and conduct assessmaetsy but
she should act as a facilitator.

According to Cubukcu (2012), “learning is not only about knowledge making. Children
need to be active learners within the context of culture, community, and past exgsr{pnc

50). | believe it is important that students are actively participating inléaening throughout
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the school day. Reader’s Theatre is one approach to actively engage stuttemgy learning.
Instead of reading from a text book, the teacher can assign students to groups aadlygiv
group a different play based on the students’ reading abilities. Studentseptheir lines and
then perform the short play for the peers. In my experience, studentsfwle s Theatre more
interesting and interactive. | have seen many students really gettrtyeir lines and parts.
Reader’s Theatre not only can help students improve their reading abilitigsgypuath practice
fluency, communication skills and speaking skills.

Internal motivation is a key part in progressivism (Cubukcu, 2012). | believe
progressivism is important because it takes into account the student’s intedestsuasn, can
increase their motivation to learn. Internal motivation can support susthinkihd of the
writer (Metsala, 1996). Metsala (1996) highlights that internal motivation spfiom
experiences and interests and the reasons for this are, involvement in hands asactiviti
curiosity, social interaction and challenge. Internal motivation has a lifelibact on writers
(Metsala, 1996).

In the urban school district in which | substitute teach, | see students who ak@daeyi
could care less about school. | suspect that if these students experienced ashidesd
approach to learning, or a progressivism approach to learning, they would have opestini
become more responsible for their learning, thus increasing their maivatiearn. Cubukcu
(2012) recognizes that, student-centered learning is a model in which studeias ptiiye role
in their own learning. Because students pursue their own goals, all of thetrescare
meaningful to them.

According to Schecter (2011) Vygotsky believed that social interactions ashoents

are crucial for supporting learning and understanding. Students will increassotiial and
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communication skills when they have opportunities to move around the classroonpatartici
group work and complete a variety of assignments. Providing students with opportonities
collaborate can help them become successful (Schecter, 2011).

| believe the most effective approach to literacy education is a balancadylite
approach. Frey, Lee, Tollefson, Pass, and Massengill (2005) define baitereey bs an
approach that integrates reading with writing instruction. They highlighthewalanced
literacy approach incorporates direct teacher instruction and stuglgeted activities which
include, independent reading and writing, shared reading and writing, and guided esatlin
writing (Frey, Lee, Tollefson, Pass, & Massengill, 2005). Frey, LekefBon, Pass, and
Massengill believe that a well-implemented balanced literacyranognust include elements of
community, optimism, authencity, integration, teacher modeling, and student interact
Integrating other content areas into literacy allow students to becomgeengaeading and
writing. Teachers can use shared writing to support students who may strugheneit/
writing concept. Students interact with each other during turn and talks, wieaehar gives a
prompt and students turn and talk to a person next to them. Students also can interadt with the
peers in small groups throughout the school day during the student-centered actibitiesvel
that students are set up for success by having a classroom with a balareaddiperoach
because of the dynamic approach to learning. Students are provided an ample arsagheof t
modeling as well as peer to peer interactions throughout the school day. With adétanacy
approach each subject area is not taught separately, the content is intbgoatgtbut the day.
For example science is taught during ELA, which keeps students engageclirearmmtent is

more interesting and appealing to students, rather than reading a boring text
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In addition, | believe that teachers need to scaffold student learning to ensié@s are
learning in ways that are challenging enough, but not too difficult. Gr&é®) highlights
Vygotsky’s (1930-1931/1998) idea of zone of proximal development (ZPD). The purpose of
ZPD is for identifying intellectual functions of a student, a templatesfthinking current
classroom practices, providing supporting rationale for concerns about curresta @d
providing support for collaborative learning in the classroom (Gredler, 2012). \déhat it is
important for the teachers to scaffold student learning in the zone of proximalgleeal to
support the student, but still enable the student to be challenged and to do the work
independently.

| recognize that | need to be reflective in their practice, stayrdundest practices and
continually assess what is working and what isn’t. | believe this is impdraause | should be
up to date on the best assessments and literacy programs. Attending profdsseiogiments
and collaborating amongst other staff members is one of the best ways | carsighits into

the best teaching practices.

Data Collection
Throughout this self-study | documented my experience as a substitiiterieac
specifically how | supported students who struggle with writing. In my dalk\as a
substitute, | tried to anticipate and determine the students who strugdteanting. | had
previous experience working with all of the students in this particular urbanrelamechool
and | used my expertise and knowledge to determine the struggling writers.
After each day of substitute teaching, | focused specifically on tiiegvactivities and

experiences of that day. | discussed what I did with the lesson plans the tetidbeme, the
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grade level, my interactions with students, how | adapted the lesson plan to swoj@nt st
learning, the language | used to create a supportive learning environmepgtdifie seaching
strategies | used to support the students’ ability to stay focused eehgag motivated and any
strategies | used to manage the students’ behaviors.

In order to become a more effective teacher | realized that | needett @flmy own
teaching practices. | used a teacher researcher journal as mg sbdata collection. Borg
(2001) says the journal is not just a place for recorded events, but a forum fdiorefidcere
ideas are generated and explored and discoveries are made in and throughBerigiig001)
also states that research can be emotional and the research journal t#reagsisarcher in
acknowledging the emotions and helping the researcher express these eamuotigect to
them.

| created two entries each day. | did a play by play version of the ELA bloakyfdirst
entry. For my second entry, | reflected on my teaching practices, focpsaifcally on
improving and enhancing my practices and approaches to writing instruction and sigpgati
motivating students who struggled with writing.

As part of my data collection, | looked at the students’ writing to seetivbptvere
doing well, what they were struggling with and then crafted my instructicordingly.
Throughout the writing instruction, | observed student behaviors and strategiegetieaysing. |
looked at the classroom environment to see how the teacher arranged and orgdfozed i
example, | looked at the types of visuals---posters and anchor chlagtseacher had posted to
support and potentially motivate the students. During my instruction, | askeddeatstnatural
and authentic questions to get a better understanding of their experiences andyvwkmeaivihé

recorded their questions and comments in my research journal.
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Data Analysis

| analyzed the journal entries and reflections. Samaras (2011) highhghttata
analyses are not linear processes. Research is recursive and reqsitasgressearch and
reexamining the data. Keeping well documented notes was very important throinghout t
research and data collection process (Samaras, 2011). This process enableddadhe
entries and reflections related to my instructional strategies, my lgagaiad motivational
tactics. Samaras (2011) defines codes as tags or labels for assigmmenis of meaning to the
descriptive or inferential information compiled during a study. | then detedneategories and

common themes from the coding process.

Procedures

My data collection took approximately six weeks. | substitute taugletveral different
classrooms, four to five days a week, throughout the six weeks and colleateyl fiveedays’
worth of data. Each day | was called to substitute, | walked into the classnolommeaal over the
lesson plans for the day. | focused a large part on the ELA lesson that | wasodmengaching.
While teaching the lesson | kept a notebook by my side to keep track of what the stuiafents
asking and saying and what types of questions | asked the students. BeforesIdkssroom
for the day | made sure to write down what types of anchor charts or other la¢maitang
tools were in the classroom to support the students who struggled with writing.

After | went home each day | wrote a play by play of what happened spéygithe
ELA block, focusing on student behaviors, interactions between myself and the student
especially the students who struggled with writing and ways | motivated studemnttetcAfter

the journal entry | wrote a reflection about how | thought the day went, incorpopatsityes of
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the day, challenges from the day and what | would do for the next time. Each daytuitgabk

did this process.

Criteria for Trustworthiness

As a teacher-researcher it is crucial that | accurately cogditizis study in an ethical
and unbiased manner. According to LaBoskey (2004), through a self-study methodology, the
teacher-researcher will learn through the process of reflection. seggarch journal enabled
me to reflect on my teaching literacy. | constantly reread my jousrraffect on my own
teaching practices. A self-study requires a self-initiated and focasedrch. LaBoksey (2004)
also stated the self-study must be improvement aimed. It is imperatia! thspects of the
research | conducted are taken to ensure authenticity, accuracy, yvahdityeliability. To
ensure trustworthiness, | observed and substituted in a variety of classf@emsure a
triangulation of data, | used writing samples from a variety of grade lexdgrgts, recorded my
observations in my journal daily and observed student behaviors. Due to the durationvef the fi
week study, prolonged engagement increased the validity of the studgtusisis validate
confirmability by the construction, testing, and re-testing of exemplargmduony self-study |
constantly looked back at my research question and then found ways to support the students i

the classroom, and then went back and found new ways to support students.

Limitations of the Study
The self-study | conducted had several limitations. One limitatidratsatith the twenty
five days of data, often one day experiences, it provided me with a partipkglinto the

process of supporting students who struggled. | did not get the full picture of wiesnt to
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support that particular student who was struggling with writing, because ialpimas a one
day substituting assignment, except in the case of the kindergarten alassroo

Another limitation was my role as a substitute teacher enabled mealliatitess to
students’ understanding of the writing process, their experiences, and grestsit| was only
able to work with students for a short period of time, which prevented me from making
connections and establishing rapport with the students that their regular teaaliebevgetting

with them.

Summary
Working as a substitute teacher has allowed me to see many studengsaatealévels
who struggle with a variety of writing tasks. By doing a self-study,reghinsight into my own
teaching practices and | revised and improved my teaching strategesdoeihe needs of my
students. Scaffolding a students’ learning is important to ensure suceassitd. Through my
research and data collection, | found ways to support and motivate students wHe stitigg

writing.
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Chapter Four: Findings

| believe that providing opportunities for students to engage in writings should be an
essential part of the school day and support their literacy development. While acunthist
self-study during my daily substitute teaching placements, | foung mays to engage students
in writing activities and integrate writing through the Common Core Statel&d Modules.

Over a six week period, | spent at least twenty five days in various classamahgrade
levels in one school, working with a diverse group of students. The teachers in the schu®l use t
Common Core Modules and domains (New York State Department of Education, 2013) for the
literacy instruction. | recognized that the modules are structured veryicggcand the
expectations and tasks do not always meet individual needs of students.

The following twenty five journal entries document my daily interactions of lhesed
the modules and engaged the students in writing activities. Each journal daligwed by a
reflection of how | used language during my writing instruction, how | adjukte content of
the module to meet the students’ needs, what went well for each lesson, what waatand w
would change for the following lesson. | collected data from November 4, 2013¢mberc13,

2013.
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November 4, 2013Twinkle, Twinkle, Little Star

It was my first day in a kindergarten classroom and | was a little nerbatisery
excited to work with the ones! It was a class of twenty one students. #nwaslusion
classroom, with two teachers. | was the general education teacher daythEnere were eight
students with Individualized Education Plans (IEPs). The students’ disabditiged from
autism, to speech impaired, to emotional disturbance. There were no sub plans for me because
the teacher | was subbing for had an emergency and was going to be out for two weeks.

| didn’t know much about the kindergarten curriculum, | had only subbed in kindergarten
twice before. Luckily, | had a VERY experienced teacher in the room vétiSime told me that
would be leading the English Language Arts (ELA) lessons (reading, wristejihg and
speaking) and she would take care of the math. She gave me the domains for ELA Common
Core State Standards and the topics were on nursery rhymes and | read thiemtbgerext 15
minutes to prepare myself for the lesson. She told me that our day would mostly be thiken up
those two core subjects. | took a deep breath and knew | was in for a fun-filled wag!dhly
8:45 a.m.

When the kids arrived at 9:00 a.m. they were all smiling faces, saying “HAM%$he
students had all seen me before in the school and knew who | was. Yet, they weralating
where there teacher was and why | was there. | told the students | wouldhée ateissroom for
the next couple of weeks. The students ate their breakfast and we moved into mornimg meet
The other teacher led the morning meeting and | helped manage student behangr; tell
students to, “quietly sit on their bottoms”, reminding students to, “face forward’sanctiss-

cross applesauce.”
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After morning meeting we moved onto the ELA lesson. | followed the script of the
modules exactly. The first thing | did was tell them the purpose for listening stattyetoday.
“Today you are listening to another nursery rhyme about a star at night. bistew the rhyme
describes the star.” Next, | asked the students to look at the SMART Bdaehdshe poem,
“Twinkle, Twinkle, Little Staraloud as they followed along. Students were studying the nursery
rhyme and fable domain, which is part of the Common Core curriculum modules for
kindergarten through second grade. | reréaalitikle, Twinkle, Little Starfor a second time. |
told the students they would then need to recite the nursery rhyme back to me asAs@as
class we read the rhyme from the SMART Board in unison. Next, | asked the sthdents t
comprehension questions provided at the end of the listening domain: “What is theecharact
the nursery rhyme wondering about?” | waited for the students to raise thes. lklowever
three or four students shouted out the answer, “Stars!” Then | asked the studéotsafiWaise
their hand and tell me how does the nursery rhyme describe the star?” | wadaddjority of
the students to raise their hands and | called on a student to answer. He said, “Tritey itlésc
a diamond.” “You are right, they do describe it like a diamond!” | said. “Boys arg] golv are
diamonds and stars alike?” The students sat there for a minute or so. Then seveitsl istiseel
their hands, followed by a couple more. | called on one girl, in a quiet, unsure voicelshe sa
“They both shine?” | said, “ABSOLUTELY! What else are diamonds and stdls@he moved,
the students just sat there, | began getting nervous, and maybe they didn’t nddéfrsta after
a minute of wait time, a couple students raised their hands, then a few mdesl boa boy
this time. “They are both white.” He said. “Well, they could be white, however, Idibedonds
are white, they are more clear.” | said. “But that is a wonderful try and dglad you are

thinking. Does anyone else have a guess at how diamonds and stars are alike?"sfuciehe
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responded, “They are both bright!” “You are right! They are both bright and shiNg¥; for

the last question | want you to take a minute to think to yourself about what other thghgs mi
shine like stars and diamonds. Then after a minute you are going to share witiea Bat first

you need to think alone. Ready, go.” After a minute went by, | had the students turrkaod tal
the person next to them about what other things they know that shine. | walked aroungethe car
and listened to what students were talking about. Things | heard were; calstingsta

earrings, shiny quarters and my mom’s wedding ring.

After asking the students the comprehension questions, students moved onto the word
work provided by the domain in the Common Core Standards. | gave the students the directions
on the carpet. The focus of the lesson was for students to listen to how the nyrsery rh
described the star. | told the students, “You will need to write things that you walrulér For
example, | wonder what it would be like to travel in a spaceship. So that is sometiouig
write on my paper.” After giving the directions | asked the students if thebpimaquestions and
then | sent them back to their seats with a blank piece of paper to completeghmassi

As | walked around the room and observed students writing different things they
wondered about, | saw some students getting right to work. | saw other stutliengfsagping
their hands or pencils on the table or doodling on their papers. | asked one student, Frank, why
he wasn’t writing things that he wondered about and he said, “| don’t wonder anything.” |
responded, “Well, Frank | am sure there are plenty of things you wonder. For exangateler
why the sky is blue, or why a rainbow comes out after it rains. Those are sogeethat |
would write down as things | wonder about.” Frank looked at me for a minute and thed. smil

He put the pencil right on the paper and starting writing. He didn’t stop untifdimeut.
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| walked over to Samantha who | saw doodling on her paper and | asked her why she
wasn’'t doing what she was supposed to be doing? She responded, “Because | don’t want to. |
hate writing.” | asked her if | could help her. She said, “Yes.” The othend¢eatthe classroom
told me earlier that Samantha struggled with writing tasks and often neadslato praise her
and motivate her to write. Writing was not Samantha’s favorite subject beteustgygled
with the handwriting component. | asked Samantha some things that she wondereddbbat a
told me she wondered about, “Why we have to come to school? Why my mom makes me do
chores? Why it snows here?” | chuckled a little bit because her wondesngsute for a five
year old. | asked Samantha to give me her wondering in a complete sentence aneaalispell
word the best she could and that | would write the sentence for her. She said, “iweitlv yo
cm to skol” I then had Samantha trace over the sentence | wrote. After shis diget smiled
and said, “Thank you Ms. A!”

The ELA block was an hour. It was now time for snack and math.

Reflection
What | did well?

| felt that my interactions with the students went very well. During the Els8dn, | kept
the students engaged throughout the read aloud. | believe that having the picturel thenatc
nursery rhyme kept the students motivated to follow along. By having the pictuhesstérs
that kind of sparkle, help the students make a connection to what they are listeningtptHeee

pictures with the words on the SMART Board, help some students visualize the nioysesy r

60



What was challenging?

The challenging part of the day was when we went back to our seats to do the “I wonder”
part of the lesson. Some students got right to work, however, other students just sht there
should have modeled a little more with the students. | did not explain what a wondesiagdva
some of the students did not know what a wonder was and that may have caused some of the
students to be frustrated when writing. Determining what the word mesins\éiy have
supported students. Making a connection between the nursery rhyme and the watritityg a
would have been beneficial to the students. Then modeling with my own sentence should have
been the next step. | gave them one example with the spaceship of my own. Hosleweld |
have written my own example on the SMART Board, so they could have seen how | wanted their
sentence to be done. | could have given them a sentence frame: | wonder abgub¢vasse |
do not know why it is blue.

With so many students not getting right to work and only two teachers in the room, it was
a little overwhelming to have so many students frustrated and not on task. Onced sotic
many students frustrated or overwhelmed, | should have brought all the studentgybtulrt
and completed a group sentence to spark enthusiasm. | started to walk up to the shadents w
weren’t on task, however, as soon as | began to work with one student, it seemed that another
student who didn’t know what to do, or didn’t know what to write, began to talk or just doodle.
Drawing tells me that students are thinking about some things. | could hadelzsistudents
what they were drawing. Drawing can be a springboard for writing besause students who

struggle with writing, draw as a way to express their writing.
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What will | do differently?

In the next lesson, | will be sure to take the students who are doodling or drawimgyon th
papers and expand on their drawings and find out what their drawings are all abbie lsure
to highlight and engage students in conversations about their drawing. This omgatgunities
for oral language development. Even if that means | have to write somewbtds down for
them and have them trace over the letters that is still their thinking gettig on the paper!

Next time, | will model whole group before sending the students back to their own tables.
| also think I will pair students depending on writing levels after the wdalep instruction.
The other teacher in the room will help me with, seeing as | have only known the sargents
day. This may help with some of the confusion and the chaos in the room. Due to time
constraints | did not do all of the word work activities with the students. | only used the

statement; “| wonder about " with the students. | modified the lesson so that |

could have the students write for a short period of time during ELA, rather than ddimg al

word work activities provided in the Common Core domain and not writing.

November 5, 2013Hickory, Dickory, Dock
| was back in kindergarten today! | had more confidence today than the firstadaysbe
| knew what | was getting into and | had one day under my belt with the smilicengs. After
students walked into the room at 9:00 a.m. | greeted them with warm welcomes and giaved ri
into ELA.
| had the students sit as a whole group on the carpet. | explained that today they wer
going to listen to a new nursery rhyme callétickory, Dickory Dock.”l said, “You need to

listen closely to what happens to the clock.” Then | read aloud the rhymetfeaiext on the
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SMART Board. | believe that showing the students the text of the nursery rhyited vead it
aloud helps students who are visual learners as well as for students who are aaditers.|
While | am reading | am pointing to each word. This allows students to traclotde with

their eyes. After readingHickory, Dickory Dock”aloud twice, | asked the students to echo the
rhyme with me. “Okay boys and girls, | have read the poem twice aloyddonow it is your
turn to read the nursery rhyme. | am going to read each line of the rhymgothare going to
repeat it after me. Thumbs up if you understand.” After seeing all the stutheimds up, | went
through each line of the nursery rhyme and read it one by one and had the studeritserepea
lines after me. After finishing the echo, | congratulated the students on bhemgenderful
nursery rhyme readers! All the students were participating during tiveaed were fully
engaged.

After completing the echo reading with the students, | moved onto thad, litderential,
and evaluative comprehension questions that the Common Core Nursery Rhymdsesd Fa
domain provided. “What ran up the clock?” | asked. Almost every single students hand shot up
in the air. | called on one girl in the back. “A mouse!” She said with a big smile ondeel fa
responded with a smile on my face and a little hop in my step, “You got it! Who canhgits
hand and tell me what happens when the clock strikes one?” | waited for studersts toeiai
hand. Two boys and seven girls raised their hand. | called on one of the boys. “The mause runs
He was right; however | wanted the student to say where the mouse runs, so | hddrto pry
more information. “Where does the mouse run? Does he run to the left?” There wer@m@lot m
students raising their hands this time. | called on the same boy. “He runs Di@/Nak.”

“Yes you are right. He runs down the clock.” | said. “Now boys and girls, | need yeallp r

think about this question, why do you think the mouse would run down the clock when it struck
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one?” | waited a whole minute before anyone raised their hand. It felt like anl lbaly had six
students raise their hands. | called on a boy. He said, “Because the mouseewks“¥s the
mouse was scared or frightened.” | repeated back to the students.

After we finished the comprehension questions, we moved onto the writing portion of the
lesson. | modified the Nursery Rhymes and Fables domain slightlyadhstesending the
students right to independent work, | modeled with the whole group first. | went tokepalge
in SMART Notebook and | asked the students what the word “frightened” meanthird® af
the students raised their hands. | called on a girl and she said, “Scaesgpérded and said,
“yes, you are right!” | wrote the word “frightened” on the SMART Board and thel vismared”
next to it. Then | asked the students, what are some sounds that might frighten trescasel
the students raised their hands. | called on a couple students to share out thesr amdwezy
said, “Thunder.” “Gun shots.” “Fireworks.” “Alarm clock going off in the morningdid the
students those were all frightening sounds. | wrote a sentence on the SMARTarArcick
can be a frightening sound in the morning when it wakes me up!” Then | told the sthegnts t
were all going to have a chance to write about sounds that frighten tgewe ¢ach student a
sheet of paper and paired them with a peer. | had the students who strugglethyestay with
me and their partner on the carpet. | had the students who were able to work independently
yesterday go back to their seats with their partner. The other teacheraonhenonitored the
students at the tables while | worked with the students on the carpet.

While moving between the seven pairs on the carpet, | noticed one partnership talking
before they started writing about what scares them. Both students were ahl&irigscary
sounds. One boy said, “The gun sound that went off down the street is scary.” Hisgamdner

“Yeah, | know that gun noise is a scary sound, but I think thunder and lightning is &darier!
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listened to the two boys go back and forth discussing their frightening sounds and whose sound
was scarier. | loved the discussions | was hearing. Another pair warg sibti discussing
anything. | asked the boy and girl what they were thinking. They said, “Ms. Aremiinking
about scary sounds.” So | asked them to tell me what kind of sounds they were thinking about
“Well, we think thunder is scary and we think that fireworks in the summer time cabe
and loud.” I responded. “You are right, those are some pretty scary sounds we heeankosv
write those ideas you have on the paper? How would we start our sentence?” The student
looked at me for a second, with a confused look on their face and then the girl saiédn'®lart
by writing we think thunder is scary.” | told her that was a good idea; howeveramntehe
reader to know that we are talking about sounds that frighten people. So | suggesaeld tine
word sound in their sentence so the reader would know they were talking about scary sounds. |
watched as both students took turns writing the sentences they came up with on theiwpape
tk tdr and fwks r skre cns.” | smiled at their writing because | could tellttioests put forth the
effort to try their best to write. They sounded out what they could and they found words they
knew on the word wall. The two students worked together to write their sentenceladddnc
the suggestion | gave them about adding the word “sounds” in the sentence so thenexader
what they were talking about.

| concluded the lesson by bringing all the students together and asking tinses pai
students to share their sentence with the group. This enabled the students t@ahdeainteers

thought were frightening sounds and also a way for students to practice thk&ingpkills.
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Reflection
What | did well?

This listening strand of the domain of the Common Core Standards as a whole went
much better compared to yesterday’s lesson. | liked how | checked for understftelingave
directions. | asked the students to give me thumbs up if they understood. This was elfjuick s
check to see how many students understood the directions and how many studentsadsre al
confused.

| liked how | modeled for students in this lesson. | modeled how | wanted their thought
process to sort of look like and what | wanted their writing to sort of look like. | liked! haa
some students shared their ideas.

For this lesson | also had the students work with a partner. With the other tehelgrs’
| strategically put the students together based on their writing and resslidg and strengths. |
sent the partners who were able to work independently to their tables andetht2ather
monitored them. | talked with a pair who weren’t yet writing, to try and desoifild motivate or
support them to begin writing. They were talking about frightening sounds; iepistesl they
didn’t know how to put their thoughts on paper. The boy and girl knew the frightening sounds
they wanted to write about, so | continued to ask them questions about their sounds and how we
could write their sentence. By talking out their thinking, we were able to avaéntence
between the three of us. The students are in kindergarten and they are going to néeanmore
one example before they are ready to go off and engage independently with g sghkpd&ting
their thinking process and asking them to tell what sounds frighten them | was alelp them

think of a sentence.
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What was challenging?

The part that is challenging and will continue to be challenging throughout lirssusky
is that the Common Core listening strands domain is very scripted. Everythitmlieasead
verbatim because that is how the teacher left it in her sub plans. She told me | coifyctinen
word work at the end to make it in to a writing task if | choose to, however, she toldtrhe tha
must read everything as it is for the read aloud and comprehension questicashilienge to
stick to the “script” when | have students who need the extra support. Becaysstuakmts
struggled the day before, I felt it would not be beneficial for me to send thetsttd¢heir seats
to individually do the assignment. | also struggled to get around to help more pairdenitst
due to time constraints. However, | spent quality time with the two or three groupslithat
work with during the lesson.
What will | do differently?

Next time, | will continue with the next nursery rhyme in the listening dionavill
keep modeling the writing task as a whole group because | think the studentg &oevahlally
see what they should be doing. | also liked how the partners worked out and separating the
students based on their writing needs and strengths seemed to work out wetiomtivilie with
the same process. One thing | will add is when we come back together at the arobkes a
group, | will to do a self-check on students’ understanding of the lesson. Maybe thesstudent
could rate themselves using their fingers of one through five of how well theystiood the
lesson. This may give me a quick check to see who got it and who didn’t. | would also like to
make sure | state my focus of the lesson before the lesson gets started. Thétfasussson

was identifying frightening sounds and to listen for what happens to the clock in the/nurser

67



rhyme. | will use the self-check based on the focus of the lesson. Student& ¢hanegelves on

that focus.

November 6, 2013iddle, Diddle Dumpling

For the ELA block on this day | had the students come together as a whole group to start
| told the students the purpose for listening that was in the listening stranchdurttee Nursery
Rhymes and Fables of the Common Core Standards. | told the students that we woulohipe rea
a new nursery rhyme about interesting things a character named John does gdesnthded.
| told the students that today’s focus was to listen carefully to find out what ttectgravears
to bed and if you could wear anything to bed what would it be? | saw some studelyg alre
becoming engaged, just by the smiles and looks on their faces. A couple studentggiedn g

| read the nursery rhymeDfddle, Diddle Dumpling"aloud to the students once. Then |
read each line of the rhyme aloud and had the students echo me. | had the nurseonrtyame
SMART Board so the students were able to visually see the nursery rhymeranable to
follow along with me as | pointed to each word with my finger. | complimentedudersts as
we went through each line and gave them positive praise on how well theyeasiregt

After doing the read aloud and echo, we moved onto the comprehension questions that
were provided in the listening strand domain. | asked the students, “Who is the maateshat
the nursery rhyme?” Almost every single hand went up. | called on Jason. He respdoled, “
was the main person” “You got it dude” | said back. “What does John wear to bed?” | asked the
students. No one raised their hands. | gave a couple more minutes of wait time, #hen thre
students raised their hands, then three more, then two more. | called on a gitaRébec

wears stockings and shoes.” “Well Rebecca, he does wear stockings libabagt that,

68



however how many shoes does he wear to bed?” | said. She looked at me for a second and said,
“Oh, only one shoe!” “Yes you are right!” | said back. We moved onto the next quesisked

the students, “Who is telling the story?” | had five or six students raisechtreds right away,

then a couple more did then a couple more. After a full minute of wait time went by, Infest a

all the students with their hands up. | called on Samantha. She said, “John’s ma’ ard dad ar
telling the story because they kept saying son.” | said, “Exactly Samgathare right, when

someone refers to a person as their son, they are that persons’ parents.”

For the writing portion of the lesson, | modified what they wanted me to do becayse the
were not going to have the students write at all and | think they need to wegstasdmething
every day. | modeled for the students what | wanted them to do. | went to the neahglhde
SMART Board and read the question to them. It said, “If you could go to bed weaythingn
what would it be?” | reminded them of the character, John, we read ab@itidie, Diddle.
Dumpling.” | pulled down the shade on the SMART Board and shared with them my sentence: If
| could wear anything to bed it would be clown shoes and a rainbow clown suit. This made al
the students laugh hysterically. | told the students they would be working withnigepartner
from yesterday’s writing activity. | asked the students to give rheral up if they understood
the directions | gave them. All the students gave me a thumbs up. | gave thgrapleeiand |
sent them off to write their sentence. | tried to make it to more groups thisrooredaand
monitor more of the students on the carpet. | saw a lot more discussions todayatulbec
because of the content of the writing topic. | walked over to two boys who weherigub
asked them what they were laughing about. They said, “We are laughing cumidenear
batman capes and Spiderman suits to bed. Or we would wear the iron man gear ibduenas

was a problem in the world, we could wake right up and be iron man ready!” | said, “Wow you
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are totally right, those are terrific ideas. Now how can we get thosergmadeas onto the

paper? How can we start your sentence?” The boys both looked at me, they both oftem struggl|
with motivation to write, however with their ideas flowing it seemed like these going to

have an easy time writing. However, at this point they seemed stumped. | rénhieaewhat

they told me they were going to wear to bed. They laughed and said, “Okay wercaursta
sentence by saying, we would wear batman and Spiderman suits to bed so thatigie can f
people if there was a problem in the world!” | said that sentence sounded awksaitked

over to another group on the carpet who was writing and this is what they had on their paper, “e
we kod war klos to bd we wod war prnss tutus and crns.” | talked to the two girls about their
writing. | asked the girls why they wanted to wear princess crowns arglantl they said

because then they would always feel like princesses. | told them thatylsalvanted to be a
princess too. | told the girls they did a nice job sounding out the words they didn’t knomt. | we
to another group who seemed frustrated because they said they didn’t know how tcospéll a |
the words. | told them to do their best and to use each other to figure out the words. | asked the
students to read me what they had so far. Their paper so far said, “we wold wer rfskotmni
bed” | told the students they were off to a wonderful start! | asked the studettslse they
wanted to add to their sentence. They said so that they could sleep in. | laughed. | told the
students that was a smart idea. If they wear their school uniform to bed, theypwbave to

get up so early. They both smiled and nodded at me. | told them that they were on tineckght
with writing and to keep working together to figure out the spelling of words. | would have
stayed and helped the students more, however they did so well with the first pait wfiting,

that | knew they could finish the rest of the sentence themselves. They pesdl tlee positive

praise and motivation to continue their writing. The students had great ideas.
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After visiting with a couple pairs of students I called for the students te bawck
together as a whole on the carpet. | asked for four groups to share theq.witer the
students shared they writing | asked the students to give me a fist to fiva (hwhistudents
were very familiar with) of how well they understood the lesson today. | asketlitients to
put it in front of their chest so only | could see it. This was a self-check for me howesgell
the learning went for them. | saw mostly fours and fives which tells maests understood the
lesson and were engaged.
Reflection
What | did well?

| really loved how | had engaged the students during the writing portion of this lesson.
am very glad | modified this lesson to add a writing portion. | think the studeriserepmyed
writing and having fun with the topic. By choosing this interesting topic famgrstudents,
who were not normally motivated to write, were laughing and discussing thegwapic. Even
during the read aloud, students were finding the story silly. The main chavactieto bed with
stockings and one shoe on. | also enjoyed reading and listening to students sheeatdraes
with the class. Most students also had a reason for why they would wear tis iteb®€d. For
example the student who said he would wear his school uniform to bed, he said it was because he
wanted to sleep in a little bit longer.

| was also able to get around to more groups and work with more students. The students
are all at different stages of the writing process. Some students whaijoiskeson their paper
are at the emergent stage. Other students are sounding out each word rgnthgeattiajority of

the sounds and letters, but missing a few, which is the majority of the studdmspli®netic
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stage. With the domain it is hard because there is not a lot of focus on the writing piagion, i
more on the listening and comprehension of the text.

However, | do think with the question | created for writing, | was able to support more
students and more students were motivated to write. | saw a lot more studemjsigét to
work and more enthusiastic about the topic.

What was challenging?

The challenging part of the lesson was not having the writing portion written into the
listening strand domain. | was able to modify the lesson to add in one, which | andglad |
because the students really enjoyed it. Following the domain exactly challemging and
frustrating because it does not give me freedom to teach the way | wanthtoSeatents are
only writing one sentence the entire literacy block. | would like to see maregyhowever the
majority of the time is spent on the read aloud and the comprehension questions.

What will | do differently?

Next time, | will keep engaging the students for the writing processems that the
students are more motivated to write when they are engaged. | was able to supe@roups
this time around and | would like to keep supporting students throughout their writingspioces
think by even just having a conversation with students about their writing, it helps thestudent
talk out what their sentence will be. | will continue with the self- checkea¢tial, because this

quick check for understanding seems to hold the students responsible for their learning.

November 7, 2013L.ittle Bo Peep
| began the lesson with telling the students the purpose for listening froistéiméniy

strand domain from the Nursery Rhymes and Fables of the Common Core Stdtedsta'We
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are going to listen to a nursery rhyme about a little girl named Bo Régpgr job to take care
of a group of sheep.” | told the students today’s focus was to listen cateftitig out if Little
Bo Peep does a good job or not and if you think the sheep will come home or not.

| read the nursery rhyme to the students aloud, showing them pictures asalomgnt
After finishing the rhyme once, | told the students that it was time to echoeoaug: we had
done the echo protocol several days in a row, the students were very familiar witlvaoted
it done. | had the nursery rhyme dfittle Bo Peep”’on the SMART Board and | read the first
line of the rhyme aloud and the students repeated the line after me. We did thisfdiréhe
nursery rhyme.

After the echo we moved onto the comprehension questions provided by the listening
strand domain. | asked the first question, “Who is the main character in theymhyseelLittle
Bo Peef” | waited for students hands to go up. Almost immediately | had the majority of the
students raise their hands. | called on a boy, Jackson. He responded, “Thellittl@amted to
prompt him a little more to see if he knew her name so | said, “Well Jackson, thehavaiater
is a little girl however, she has a name, do you know her name?” He said, “Ummthivédlher
name is Bo Peep.” “You are right!” | said back. | read the next question in therdomai
“According to the nursery rhyme will Bo Peep need to look for her sheep dheyglicome
home by themselves?” The students kind of sat there for a minute, thinking, and then five
students started to raise their hands. | waited a couple more minutes aatbd st question
because only a few students had their hands raised. | said, “In the nurserywdyuseread, do
the sheep come home by themselves, or does Little Bo Peep have to go and find them?” Mor
students started to raise their hands. Sometimes the students need the questiondiftedsa a

way or just repeated another time for them to understand. | called on a gitl Shajsaid, “The
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sheep come home wagging their tails.” | praised her on her correct answepadlonto the
next question. “Does Little Bo Peep do a good job of taking care of her sheep?” lnesked t
students. Half of the students raised their hands. | called on a girl.i@herss | think so.” |
called on a boy, “No | don't think so, she lost the sheep!” | called on another boy, “Nd hay!
sheep were missing.” | called on one more student, “No, she didn’t take care ofefhessiee
couldn’t find the sheep.” | told the students that if they thought that Little Bo dide’t do a
good job of taking care of the sheep they were correct and to give themselves dpdiamki |
said, “Like some of our friends who shared said, Little Bo Peep couldn’t find the shaep in t
nursery rhyme. If you lose your animals or the things you’re responsibl@olang after, then
you aren’t doing a good job.” For the last question | showed the students a pictutke &d.i
Peep. | asked the students if she was happy or sad. They all raised theil talletson a boy
and he said, “Sad.” | said, “How do you know she is sad?” He said, “Because siiegsrcthe
picture.” | smiled and told him that he was right. | asked the students if thegntEmahy

Little Bo Peep was crying in this picture. Most of the students raised #redshl called on a
girl, Ramaha. She said, “Because she couldn’t find her sheep.” “Yes you @&t €drtold
Ramaha. After the questions we didn’'t have enough time for a writing aciovitye did a think-
pair-share activity.

For the think-pair-share activity, | gave the students a prompt and had themdurn t
neighbor and talk about the prompt. The students were staying on the carpet for the prompt
because we only had eight minutes before we had to go to specials. The proreghkegator
this nursery rhyme was, “Do you think the sheep will come home?” | gave thatstiide
minutes to talk to their neighbor about whether or not they thought the sheep would come home.

| walked around and listened to the conversations between the students. One conversation | he
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was, “l don’t think the sheep will come home cuz who wants to go home to a girl who forgets
about their animals?” said one girl. The boy she was talking to said back, “Yeah beitelgeer
would the sheep go? They have no other home.” The girl said, “Well | mean they coukl go |

on a farm, maybe.” The boy responded back, “Yeah but who will take care of them on a farm?
What if there is no farmer? | don’t know where they would go? They should just go back to Bo.”
| loved the conversation the two students were having. They were having a debateddactha

on where the sheep should go and whether the sheep should come back to Bo Peep. Two other
boys were just sitting there. | walked over to them and asked why they wereun&silg) the
guestion. They said because they didn’t know the answer. | said well there ighttanswer it

is just what you think, it is your opinion. They just looked at me. | said, “Well do you think the
sheep will go back to Little Bo Peep?” The one boy said, “No.” | said, “Why notZalde

“Because they already ran away and she was the one who made them run awag aybbdi

owner.” | said, “Okay, fair enough.” | asked the other boy, “What do you think? Do you think

do know how to answer the question, you just have to think about what the question is asking
and have a discussion back and forth. There is no right answer, it is just what you trenk. Nic
job!”

After visiting two more groups, | called the students back together as a widol@asked
some of the groups to share what they thought about the sheep coming back homeerly was
interesting to hear that the students were almost split evenly on wheth#drdbght the sheep
would come home or not. We wrapped up the lesson with a quick self-check on the focus of the
lesson and whether or not they understood the lesson or not by rating themselves oof 4 scale

5. 1 being they didn’t get the lesson at all, 3 being they got the lesson, but needed pand hel
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5 being they understood the lesson completely and could even teach it to someone in the school.
| saw a lot of 3's and 4’s which tells me the students were understanding the bohtee¢ded
some extra help with some areas.
Reflection
What | did well?

| felt | was able to have a good amount of wait time for the students when #sking
comprehension questions. Wait time is not always easy because it can be awkevardhaxe
to just stand there and wait for students to give me the answer, but often timestatd the
guestion for the students, | will get more hands and student participation. The stugtents w
actively participating and engaged throughout the lesson. | also did a greathabudent
prompting during the comprehension questions. For example, when Jackson said the main
character was a little girl, | prompted him to give me the girl's ndnttte Bo Peep. He knew
her name, he just needed a little pushing to get there. At the end when the student$idikl the t
pair-share, they were able to have a discussion with a partner about whether ormetghe s
were going to come home. While walking around | heard a lot of great conwessthtat | was
really intrigued by. Students were debating back and forth, some students didnBahPeep
even deserved the sheep after losing them, and other students felt bad that syiegvds c
would have liked to see the students write their ideas on paper, however becauséhefytjonms
ended up sharing their ideas aloud.
What was challenging?

The challenging part of the lesson was not having enough time for writing sTreeslly
frustrating to me since my focus is on writing. There was nothing | could do abeut tid

just have the students answer the prompt: do you think the sheep will come home? And share
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their thoughts with their partner next to them. | had only one group respond just “Yedlthey
come home.” | prompted that group to keep going with their response and say whyrtkey thi
they will come home. Then | heard the students get into a deep conversation aboutg‘How B
Peep deserves the sheep because she was crying and | felt bad sh;g/agcause she is
sad.” Again | wish | could’ve had the students’ thoughts and ideas in writing bebhaydead
such amazing ideas.

What will | do differently?

Next time | would continue with the domains and nursery rhymes. | would like to
continue reinforcing the explanation in the answers. For example, if the quegitterakks do
you think the sheep will come home? | would like the students to answer it but thervalao gi
reason why they think that. | don’t think it is ever too young to have studentsxgiarhang
why they think something. Even if it is something as simple as because Bo Pezpimgand
sad. That is a plenty good reason for a kindergartener. | just think the youndartwseusents
out explaining and giving reasons, the more used to it they will be. | would also lilekéosmre

the students are writing in the next lesson for sure because they didn’t geetim whis lesson.

November 8, 2013L.ittle Boy Blue
Today’s focus for ELA was to comparkittle Boy Blue”to “Little Bo Peep.”The
students were going to listen to a new nursery rhylotde Boy Blue”and see if the person in
this nursery rhyme takes care of their animals or not. | read the toytine students twice,
showing them pictures to match the text.
Then we moved onto the echo. | posteitle Boy Blue” on the SMART Board for all

the students to see and then | told the students | would read the first line and tlteyepeat it
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after me. We did this for the entire nursery rhyme. After we finished rg#dkénentire rhyme |
complimented the students on how well they did at reading the rhyme. They had gotiechs
better at the echo. | told them that soon they would be able to do it without the rhyme in front of
them! They gasped!

After the echo we moved onto the comprehension questions that were provided by the
listening strand domain. | asked the literal question that | usuallystart‘Who is the main
character of the nursery rhyme?” Almost every student raised their hatléd @an a boy,

Jason. He said, “Little Boy Blue.” “Yes Jason, you are correct! Nowewvas Little Boy Blue

in the story?” | asked the students. Some students had a confused look on their faestatall r
my question. “At the end of the nursery rhyme it tells us where LittleBbog was, where was
he?” A lot more students raised their hands. | called on a girl, Veronica. She respbledeas
under the haystack!” | moved onto the next question after complimenting Veronica on her
correct answer. “Where were the sheep?” | asked the students. Agairt,alrabthe students
raised their hands. | called on a little girl, Janiya. She said, “In the meat@ovyou agree?” |
asked the other students. They gave me the thumbs up in agreement. The questimosiwgre
right along. Hopefully there would be time for writing today! | asked the stadlea next
guestion “Is it a problem the cow is in the corn, why or why not?” | waited a whalgeni
before students started to raise their hands. | called on a boy who said, “Yes theéleaorn

is a problem because all he is doing is eating the corn and that ain’t good.” | tpltY burare
right, that isn’t good that the cow is eating the corn.” The last question | dsketutents was,
“Why do you think the nursery rhyme asks Little Boy Blue to come blow his hohein t
beginning?” No one had raised their hand for a whole minute. Another minute went by and only

one student raised their hand. | restated the question, “At the beginning of the runseryit
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says, ‘Little Boy Blue come blow your horn’ why do you think he does thattitEwgpre
students raised their hands. | called on a boy, Mark. He asked, “To scaresih®’ $tsaid, “Not
quite, but | like that you were trying!” | called on a little girl, Mari she said, “It was kinda like
a sheep call, it made the sheep come to Little Boy Blue.” “Yes yougt# fi told her. After
the questions we moved onto the writing task | created for the students.

| flipped to a blank SMART Notebook page and while the students were still on the
carpet, | asked the students a question, “How.atle Bo PeepandLittle Boy Bluethe same or
different?” | told the students that | wanted them to think for a whole minute lib&yrevere to
raise their hands. Three students raised their hands before the minute was igmediot
them to put their hands down and to think. After a minute went by, | modeled my own thinking
and writing on the SMART Board. | wrote, “Little Bo Peep and Little Boy Bleed#fiferent
because one is a girl and the other is a boy.” | asked the students to read noeseitteme. |
pointed to each word and they read it with me. After reading my model sentespeated the
directions to the students and I told them they would be working in groups of three and only
writing on one paper. They would need to take turns writing and each person would neez to w
some of the words, they would all get a turn to write and then draw a picture to maidrdke

With the help of the other teacher, | put the students in groups based on their writing
strengths and needs from previous lessons and sent them to different locatiomeamthe
worked with one group right away because one student began throwing a temper tantrum
because he didn't like who he was working with. | told him | would work with his group for
now. He didn’t seem too happy but he agreed. First, | asked the students whatsaasethe
about the two nursery rhymes. One of the students in the group said, “Both chaextters h

look for sheep.” “Exactly!” | asked the other students if that was okay to writeearpaper.

79



The students all agreed it was okay. | then asked the students how they would bedetteeinri
sentence. Another student in the group said, “Bo Peep and Little Boy Blue aemtbe&uz they
both have to look for sheep.” | said, “Yes that sounds great!” | told the students to wohletoget
to write the sentence as a group. They all smiled and said “Okay!” | stopped atttheong

who had a drawing on their paper but no sentence. | asked the students, “Why don’t you have a
sentence first?” They said, “Well we like drawing, not writing.” “Well unfiodtely, you have to
write your sentence first, then you can draw to match your writing, hevweur drawing is
beautiful!” | told the students. | asked the students, “What is the same oeuwliffdout.ittle Bo
PeepandLittle Boy Blu@” They said, “Well both the girl and boy in the nursery rhymes do a
bad job at doing their jobs.” | told the students they had a really good point and tieaBd.it

Peep lost the sheep and Little Boy Blue went missing. So both characters did a batbjod a
their jobs. | asked the students, “How would they start their sentence?” Onet shadie the “b”
sound for the word both. | said you are correct. | helped the students write the wordTheth.

| told the students to work together to finish the sentence and that | would be back to check on
them. | was able to get to one more group before time was up. This is what they had on thei
paper when | walked over, “both gl and bo ded a bd gb et thr gbs.” As a group they sounded out
each sound they heard and wrote the sounds individually to make the word. After vighing w
that group it was time to wrap up ELA, | brought the students back to the carpet and had them
bring their papers up. | had the student’s rate how the lesson went with a fist tdhhéyehad

done this the day before and with many previous lessons with the other teacher seréhey w
familiar with the process. | had the student’s rate themselves on how wehtugit the

writing went on a scale of one through five. One being they thought it was ektreand. Five

80



being it was too easy. | had most students give the writing a three, some staidefoisrsand
the one student who was mad at the beginning of the lesson said one.

Reflection

What | did well?

I had mixed feelings about this lesson. | felt the comprehension questions aatbuead
part went well. The students are really getting a hang of the echoing aatimgpf the nursery
rhymes. | would like to see if | can challenge the students by takingtaealgyme from the
SMART Board and seeing if they can just listen to me read the nursery dmghthen repeat
me line by line by just listening to me. The students were able to answiethleand
inferential comprehension questions without me prompting too much.

A couple times | had to restate the question for students; however that is common for
students in general. While | was walking around and working with students durwwgtihg
portion of the lesson, | also heard great conversations with students about whatilaasusd
different in the two nursery rhymes. | am glad that | put the studenteupgof three because
they were able to work together based on their writing strengths and needsogeputr a high
quality sentence. | heard conversations between students where studesstundireg out
words and discussing what event happened in what nursery rhyme. The students garglong
well together. The students’ writing has continued to progress. | havensgéi@ation in students
just from their positive attitudes towards writing. When | say it's timeritepthey smile instead
of getting upset.

What was challenging?
| wish | would have had more time for the students to go around in a circle and share

their sentences and pictures with their peers, however, once again because\wé tinere
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unable to do so. Another challenge in this lesson was having a student who threw a temper
tantrum throughout the entire beginning of the lesson and then was thrown off for the whole
lesson. | wish | would have handled the situation better by maybe staying inugslgnger or
explaining that | needed to work with other students and see what type of wovketteegioing.

He was fine and in control when | was working in his group, however, | was not able ito stay
his group the whole time, | wanted to move to other groups and see other students’ writing. |
think the question that | came up with for the writing task was a little diffioulihe students,

but with three students in the group working together, they were able to come upgWith hi
guality sentences.

What will | do differently?

Next lesson | will have the students listen to the read aloud twice and then echo me one
line at a time without seeing the nursery rhyme on the SMART Board. | think thizeva
challenge for the students; however I think because they are doing so wellengtthp, | would
like to challenge them. If it goes terrible, then | will go back to showing theryurisyme on the
SMART Board while | do the echo with the students. | will continue to challergstaldents
with the writing task because they are doing a great job. | really likegrdlgps of three for the

writing task because it brought out a lot of strengths in some of the reluctams.write

November 12, 2013Baa, Baa, Black Sheep
| began the ELA lesson by telling the students they were going to icsenother
nursery rhyme about sheep. | told the students the focus of the lesson was to fisteout
who in the nursery rhyme would receive a bag of the sheep’s fur or wool and how the wool

ended up in the bags. The students listened to the nursery riBaae Baa, Black SheepAfter
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reading the nursery rhyme to the students twice, | had the students echoeddolltave the
students echo me without looking at the words on the SMART Board. | was a little nervous
about the echo without the students seeing the words on the SMART Board, but they did a
wonderful job. They struggled for the first line, but | told the students to listercaesjully and
that they had to listen to what | was saying, then repeat each line. Aftestithggled for the

first part, they got the hang of it and they did a great job with the echo. Thellerto recite
and repeat each line of the nursery rhyme after | did. After the echo preeesiunoved onto
the comprehension questions.

The first question was a literal question that | asked the students, “Whattesnhaat
the person in the rhyme asks the sheep if he has?” The students all raideahideil called on
a girl, Raniaha. She said, “Wool.” | complimented her on her correct answer and mayéueont
next literal question. “How many bags of wool does the sheep say he has?” Agam, all
students raised their hands. | called on a boy, Matthew, he said, “Two plus one natse equ
three!” | laughed and said, “Yes Matthew, the sheep said he had three bags oMatthieiv
was always a student who gave above and beyond answers. The next question wesndialinf
guestion. It made the students think a little bit. | asked them, “What color do you thinkdhe
is?” One student raised their hand. | waited another minute. Then a couple mores shisedt
their hands. | waited thirty more seconds and then | repeated the question, 8#tghdbcyou
think the wool is?” More students raised their hands. About two-thirds of the classinad the
hands up. | called on a boy, Marcus. He said, “Maybe black?” | asked him why he thiaweght
He said, “Well because in the rhyme it said the sheep was black so the fur on phiesshiebe
the same color as the sheep, right Ms. A?” | asked the rest of the claskeyttabught about

Marcus’ answer. Some students nodded in agreement, other students said they thowgit the w
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was white. | called on another student who thought the wool was white. | asked heewhy sh
thought the wool was white. She said because all sheep’s are white. | saidSHafeyl, we are
referring to the nursery rhyme, so we have to remember that the nurserymingim@ot be real
life, so it might be fiction or made up, so if we look back at the nursery rhyme, whatsctiler i
wool and sheep in this nursery rhyme?” Sherry said, “Ohhhhhh! Black!” | said, Bggs and
girls, so Marcus you are correct, the wool is black because it talks abouk zléep.” The last
guestion was, “Do you think this nursery rhyme is real or make believe, andrwimy mot?” |
had the students turn and talk to a neighbor about this question. Even though | had just kind of
told them the answer in a discussion with Sherry’s answer, | still wanted thesctisglthis
guestion and give a reason why or why not. The student’s discussed for two nmoutiesral
brought them back together for a whole group discussion. | called on Rebecca whitssaid, “
make believe because sheep can't talk.” | said, “Yes that is true! W&hiseles nursery rhyme
make believe?” Ky raised his hand and said, “Because sheep can’t have thriedl bagsol

and sheep can't be black and talk.” “Yes you are all right. This nursery rhymé&esoelgeve.”
After the questions we moved onto the writing portion.

The students were extremely restless during the writing portion of genlebwo
students were rolling around on the floor. One student was jumping up and down. Another
student was crying. | tried to get the students settled; however some stuseotsijdn’t get
themselves in control. The other teacher in the room took some of the students to thepsher ca
in the other half of our classroom. This helped the students who were calm and foctesed. Af
some of the students were removed, there was only seven minutes left for timiéngdecided
to modify what | was going to have the students do. | asked the students a questiodp“H

you think the wool in this nursery rhyme got into the bags?” | told the student’s taaisieeof
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time they were going to turn and talk to the person next to them instead of wré@ingriswers

on paper. Two students started crying because we were not writing today. deisn@aappy
inside because the students wanted to write, however | did not want the studamg’'svoey
already had four students upset. | explained to the students, “We ran out of tinniérigr w
However | am super happy that you LOVE writing and that warms my heart soobdimatic

you love to write and | promise that we will get to writing tomorrow. How dodssthand?” The
two girls smiled and then turned and started talking about the question | gave thésstude
walked around the carpet and monitored the students’ discussions. Two boys, Justus and Ky
were saying, “The sheep’s wool prolly get buzzed off and then put into baggies. profy

how it got into the bags. | mean think bout it.” Two girls, Samantha and Rebecca jhstsak t
sat next to them and asked them what they thought about the question. They said, “I don’t
know.” | said, “Well how do you think the wool ended up off the sheep and into the bags?” The
two girls just sat there for thirty seconds and then asked, “Well maybe thpegiteehaircut?” |
asked, “Well Samantha do you get haircuts?” She said, “Yes!” | said, “@cif you wanted

to save your hair after your haircut where do you think you would put your h&ie?S&d,

“Well prolly in a bag.” | said, “Yes you are right! So how do you think the wool gottim¢ bags

in the nursery rhyme?” Rebecca said, “Because they cut the hair off theasldgeyt it into the
bags, like a sheep hair cut!” “You got it girls!” | responded back. Aftekwglaround to a few
more groups, | called the students back as a whole. | had the students share outls®me of
responses they talked about with their partners and then we did a quick fist to fiveaugheff

lesson. The students gave themselves mostly fours on this lesson.
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Reflection
What | did well?

The comprehension questions went well, however the students are becoming more
comfortable with taking risks with their answers. | am building student congd@anpraising
students when they get the question right. The students are pretty confideritanahe
guestions that | ask and are getting them right 95% of the time. With the irdieaewt
evaluative questions, that require the students to put more thought into the question, the student
are taking more risks, and aren’t afraid to raise their hands and try & gliles that they aren’t
afraid to give the question a try and they are guessing things that ma&e sens

| am providing the students a large amount of wait time, which is hard for me to do
because it is often awkward to stand up in front of the class when not many studemgsare ra
their hands, but as a wait longer and longer, more students are raising theit asodsy
restating or repeating the question. That helps a lot of the students who needttbe ques
reworded or repeated. Sometimes just hearing the question for a second timeehstipdent
really understand what | am asking of them.

What was challenging?

There were a couple challenges in this lesson. The first was that | had planaletbfsir
fifteen minutes for writing time, which is plenty of time for the kindergartadents. With the
students acting out and having to stop and having to remove the students, we lost almost ten
minutes. There wasn’t enough time to do writing, which was frustrating to not enlgunto
other students. | am glad that | still got to use the same question with the sthdargver, |
would’'ve liked to see what they would have written on their paper. It is becomihg real

frustrating with the domain and CCSS and time management. By the end of the hessois, t
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very little time for writing. It shocks me that writing isn’t even wmittato the listening strand
domain, | am the one who has to add in writing. | know they are only in kindergarten but they
still need to practice their writing skills.

The behavior was another challenge | had to deal with today. | know that is not
something | can always control, and some things are out of my hands, such as when tlge student
are going to get upset and start crying or start acting out. Well, thossgtdidents decided that
ELA was going to be that time. This was a challenge because it took mmapther students’
ELA time which is crucial to their learning. The other two girls who criéel laecause we
weren’t writing ended up being okay after | talked to them.

The last challenge of the lesson was the echo without having it posted on the SMART
Board. Although this was a challenge at the beginning, the students grappled thriough it.
expected the students to struggle at first because this was theinfesidt seeing the nursery
rhyme posted on the SMART Board while repeating it after me. It was soméiiat | wanted
to try with the students. After the first couple lines of struggling, the studensstgang of it and
were able to get through the nursery rhyme.

What will | do differently?

For the next lesson, | will continue the echo of the nursery rhyme withuithenss
listening to me say a line and then repeating it after me without seeirfgythe on the SMART
Board. Although the students grappled with this during this lesson, | think the monedietst
practice this, the better they will become at repeating and echoiilgmake sure the student’s
100% have a writing portion for the next lesson. Even if they write for a five minagel pe

just want to make sure the student’s get some type of writing done.
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November 13, 2013Humpty Dumpty

The ELA lesson for today was reading the nursery rhshoenpty Dumpty.”| told them
that today’s focus was to predict what would happen in a picture | would show them and then to
think about their favorite part of the nursery rhyme. Students looked at a pictureeldstin@m
on the SMART Board (a picture of Humpty Dumpty falling off the wall) and these going to
make a prediction of what they thought the nursery rhyme was going to be asked Isome
students to share their predictions.

One student, Samantha said, “The egq is falling off a wall.” That is a gresd.g|
called on another student to share their prediction, Justus said, “Humpty Dunspty fall
responded, “Great prediction!” | called on one more girl who said, “I think the thisgfaa
wall.” | told the students to listen to the nursery rhyme to see if their pmdiaivere correct or
not. | read’'Humpty Dumpty” twice, showing student’s the pictures that came with the CCSS
domain to match the nursery rhyme. After reading the nursery rhyme to thet'stuthe
students were told it was time to do the echo. Again, they were going to echo withoatdee w
on the SMART Board. | read each line one at a time, and had the students repeatfter line
me. The students did much better with the echo today than they did yesterdagioiitethe
echo with the students we moved onto the comprehension questions.

| asked the students to be honest with their predictions. | had the students give me a
thumbs up if their predictions were correct or a thumbs down if their predictionswicarg. |
explained that it was okay if they were wrong, because that just meagsuhatde an
educated guess that wasn’t correct and you learned from that and that Wevamegaat some
point in our life, and that | am even wrong sometimes. Three-fourths of the class had thei

thumbs up and were shouting out saying they were right. | reminded students, “You are only
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showing with your thumbs if your prediction was right or not. You are sitting quiidie
students sat back down quietly and showed me with their thumbs if their predictiorowece
or not. After predictions we moved onto the comprehension questions.

| asked students the first literal question, “What is Humpty Dumpty?” e rst
shouted out, “An egg!” | reminded students that we don’t shout out and that we raise our hands.
All the students raised their hands. | called on a girl, Daja, “A egg.” She said wmile on her
face. | moved onto the next literal question, “Where is Humpty Dumpty sittingfedoon a
boy, “A wall” he said. | responded, “Well done! What happens to Humpty Dumpty after he i
sitting on the wall?” All the students raised their hands again. | called idn Baglor. She said,
“Well of course he fell off the wall!” | laughed and said, “You go gitlthen told the students,
“Now because you boys and girls are so smart | am going to make the questienbia
harder, do you think you can handle it?” The students nodded with smiles on their faceg. | ask
the students and inferential question, “What does it mean to say that Humpty Dumatgrkeat
big fall?” About half the class raised their hands. | called on a boy, Mattheell.“We fell
really hard.” | asked the rest of the class if they agreed. The students noabiasihdoumbs
up and said, “Yep!” Then | told Matthew that | agreed with him, “That Humpty Duropty &
hard fall and that he fell hard on the ground.” The last question | asked the stuaeats w
evaluative question, which required the students to really put thought into the answer and use
multiple steps in the thinking process. | asked the students, “Why couldn’t the kieg’ put
Humpty Dumpty back together again?” Only one student raised his hand. Sodl aveotber
minute. In that minute of wait time, two more students raised their handtatecethe question
for the students, “Why couldn’t Humpty Dumpty be put back together by the king’'s men?” S

more students raised their hands. | called on Simon. He said, “Well, let's seH iney
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Dumpty is an egg. And if I know correctly. Eggs can’t be put back together. So Humpptypoum
ain’t going back together.” | repeated back to the students what Simon had sai&ifi¥m,
Humpty Dumpty is an egg and we know that if an egg cracks, you cannot put the egg back
together.” After answering the comprehension questions | told the studentg that\plenty of
time for writing today.

| went to a blank page on the SMART Board and posted the question, “What is your
favorite part oHumpty Dumpt9” | told the students they were just going to think for a minute
and then they were going to write on their own paper. | gave each student their owsf piece
paper and sent them to work in their “writing spots”. The students who struggled witigwri
stayed on the carpet with me and the students, who didn’t need the extra support, went back t
their tables with the other teacher.

Some student’s got right to writing, other students sat there for a moment lookihg out t
window, or at the wall. | walked over to Frank who was looking out the window. | asked Frank,
“Frank, what was your favorite part Bumpty Dumpty?*“Well Ms. A | didn't really have a
favorite part because | didn’t like any of the nursery rhyme.” He said. “Vdetl sure there has
to be something you liked in the story. What about when he fell off the wall? Wasn'tithat pa
funny to you?” Frank laughed and said, “Yes | mean | guess that was funny whenfalh @&fg
the wall.” “Well let’s write about that part then. How do you think we can stant gentence?” |
said. Frank looked at me with hesitation. “Ummm, my favorite part is...” he sagpbnded
back, “Yes, now how are we going to write that? Remember to use our word wallrfs tvat
you might get stuck on!” He looked at the word wall for the word “My.” When he found it he
wrote it on his paper. “My.” Then he started writing the word “favorite.” He soundettheut

word favorite beginning with the “f” sound. This is what he wrote on his paper, “fvrkt ine
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moved onto the word part. He wrote on his paper, “pt.” | told Frank that he was doing jalgreat
and that | was going to let him do the rest on his own. | reminded him to use the wordawvall as
guide for words he may not know. He smiled with confidence and began writing. | told him |
would check back in five minutes. | walked away and went to work with Daja. On her paper she
had, “mfpieotw.” | asked her to read me what she wrote, she said, “My favorite i$ dgg of
wall.” | told Daja that was my favorite part of the nursery rhyme tbtdid her to draw a

picture to match the words. | went and worked with Simon who was just sitting and drawing
scribbles on his paper. | sat next to Simon on the carpet and | asked him what heingsHerit
said, “My favorite part.” | asked what his favorite part was. He said, Whanpty Dumpty

broke.” | said, “Okay, can you read me your sentence you wrote?” Simon saidavbhté part

is when Humpty Dumpty broke. The end.” Simon had only scribbles on his paper. | showed
Simon how to write the letter “M” and then | had Simon copy what | wrote. Heeglly excited
when he had written the letter “M”. Then | wrote the letter “y”. | had Simoly dapvn the “y”

next to the “M”. | showed Simon how he wrote the word my. He was so happy. | told him to
look at the word wall and | showed him how the word we wrote matches the word on the word
wall. | had Simon repeat the word after me, MY. Simon said, “My.” Then | told Simomato alr
picture to match his sentence. After meeting with a couple students | hadsailldbats come

back together on the carpet and | choose a couple of students to share theiesedddn read

his sentence, “My favorite part is when Humpty Dumpty sat on the wall.” All tleests

clapped. | had John show his picture that he drew to match his sentence. | said, “Well done John,
your picture of Humpty Dumpty matches your sentence!” | called on Ratoajmnext. She
showed her picture to the class and read her sentence in a loud voice, “My favoatdhmart

story was when Humpty Dumpty fell off the wall.” The kids laughed and clapped. yieltsuh
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out, “That was my favorite too!” | quietly reminded Jason that we don’t yell out anel ifave
something to share, then he needs to raise his hand. | told Raniaha she did a wobdamntul |

told the students we had time for one more. | called on Jackson and he read his sentence aloud to
the class. “My favorite was when they tried putting Humpty Dumpty back togetteisaid. He
showed his picture to the class and they clapped. | wrapped up the ELA lesson by having the
students do a quick self-check by doing a fist to five. A one meant they didn’t understand the
lesson at all. A five meant they completely understood the lesson and could teaithet t

students in the school. Most of the students gave themselves fours and | had some stadents g
themselves threes and two students gave themselves fives.

Reflection

What | did well?

Overall this lesson went really well. | was successful at reintrogymriedictions to the
students. Students revisited making predictions and were able to deciderwheitbietheir
predictions were correct. The students seemed to really enjoy this bdeaubadn’'t done
predictions in a while.

Students also did much better with the echo, and not seeing the nursery rhyme on the
SMART Board. In the last lesson they struggled with the echo at first, tleshey did really
well and were able to listen to me say a line and then repeat it after me.

The biggest success of the lesson was writing. | was very ecstatic thatiiteen
minutes for writing in this lesson. | had modified the lesson to add a writing promfit tha
needs of the students. | think they really enjoyed this writing prompt becausedbets
seemed motivated to write and were able to write and draw a picture thhedchtteir sentence

for an extended period of time. | did not have to remind students at all to get back on task. One
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student | was working with, Daja, only wrote the first letter of each wordrisdrgence. She is
at the early transitional stage of the emergent writer. She is able to haettenepresent an
entire syllable or word. She is aware of her spacing of letters. She is alsoawlirectionality
when reading the sentence back to me. When | was working with Simon who had only scribbles
on his paper, he was able to read back to what he wrote even though they were onlg skebble
was also able to point at each “scribble” and say what he thought was the wboeddorilbble. |
saw a teaching moment when | was working with Simon and | showed him how to write the
word “my”. Even though he may not remember how to write the word, | felt that he tiees at
point where he could take advantage of learning how to spell a word and also boost his self-
esteem. | was right. Simon was extremely happy and proud of himself when heherotad
“my” on his paper. Simon is still in the beginning stage of scribbling but Hdad@point to the
words while he is reading. Although he is behind in grade level he is make progvasss his
writing.
What was challenging?

There were not many challenges in this lesson and | felt very acsbeublihroughout
the entire lesson. The only thing | would say was a challenge was that sonmésstoigt what
a prediction was at first, so some students began shouting out. However, | quicglyt bineu
students back together and one student told the other students that it was a gueisawaras
that the students hadn’t done predictions in a while. | thought they had done predictions in a
recent lesson. This was my own mistake, | should have reviewed predictions withddrés
before starting the lesson, instead of just assuming the students knew whattepneds

Other than that, the lesson went really well.
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What will | do differently?

For the next lesson, | will continue with nursery rhymes, except the ligtetrand
domain begins introducing students to fables. | will introduce the studefite tbion and the
Mouseand | will still ask the comprehension questions at the end of the fable. ligklisth
asking students their favorite part of the fable. The students seemed tgetaiiy that part of
the lesson and | saw a lot of students motivated to write. Even my reluctanswrére on task
with writing. It is interesting to see that writing prompts can affeetattitude of many students.
Again, | will make sure that | leave enough time for the students to have ample suoiciime

to write.

November 14, 2013The Lion and the Mouse Fable

| began the ELA lesson by explaining to the students that the lesson was goirag to be
little bit different. I told the students that we were still going to be folhgwthe same format
however our nursery rhyme was now going to be a fable. | asked the studenthddheser
heard the word fable before. One student Nasir raised his hand. | asked him to explain what
fable was to the class. He said, “Well, let me see how | can put this, it israkiathef nursery
rhyme that teaches all of us a lesson.” | responded with a smile on m{Magegot it dude!
That is exactly what a fable is. It teaches us a lesson in the sttwld’the students, “Today we
are going to listen to a fable calléd@he Lion and the Mouse.'l told them our focus of the
lesson was to listen to find out who learns a lesson in this fable.

| read the fable to the students once and then | reminded the students to listéoragai
the lesson in the story. | read the fable for the second time. After readisgabnd time | began

asking the comprehension questions. | asked a literal question first, “Who anartaeters in
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the fable?” All the students raised their hands. | called on Simon. He said, “A liomamasa.”
“Yes, Simon you are correct!” | said to him. | asked the students if thectbieravere people or
animals. The students all raised their hands again. | called on Marcus. Hdkaidharacters
are animals of course!” | said, “You are correct again my friend!” Theaquedtion was an
evaluative question; it required students to use their background knowledge. | askedeahtss
“Describe what a lion is like in real life.” Nine students raised theidkal waited another 30
seconds and five more students raised their hands. | called on Rebecca. Shelieads “A
strong and big and makes a lot of noise when he roars.” | restated what Redzbseal, “Yes,
Rebecca a lion is big and strong and roars loudly. How would you describe miaklife?&
Two-thirds of the students raised their hands. | called on Jason who said, “A mouse is kinda
quiet and sneaky, and is seen in our classroom a lot. OH and they are reallyl saughied

and said, “Yes Jason, mice are small and quiet.” | asked the students if they thisulgll e
was real or make believe. Only a couple students raised their hands, sal lamattger minute.
After a minute a couple more students raised their hands. | called on Ramahad Sivaka
believe.” | asked her to explain why. She said, “Because animals céanit taekl life and in this
story the animals were talking.” “Exactly!” | said. The last questiasked the students was,
“What was the lesson of this fable?” Half the class raised their handked oalFrank. He said,
“That animals can’t talk.” | said, “That’s a great guess but that isaméthing we learned from
the fable. That is something we already knew. What is a lesson that we leameddding this
fable?” | called on John. He said, “A mouse can help a lion.” | said, “John you are aghthe ri
track. What kind of animal is the mouse?” He said, “A little one.” | prompted him tagthte r
answer, “Yes. And what kind of animal is the lion?” He replied, “A big one!” So wdrate

say about little and big animals, instead of just saying mice and lions?” ldesgote on his
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face and said, “OHHHHHHHHHHHHHH! Little animals or little émds can help big friends or
animals.” “Yes John, little friends, no matter what size can always help oarbiggnds. So
even if you are smaller than someone you should always try and help someoneotaittid t
students. The students clapped with excitement.

| went to a blank page in SMART Notebook. | told the students that because they did
such a remarkable job with their writing prompt yesterday, | was goingedtgem the same
one. The students clapped again. | wrote the question on the SMART Board, “What was your
favorite part of the fable?” | asked students, “Should you spell the word favooibg®' They
all yelled, “NOOOOOOOO! | said, “How come?” They said, “Because wrote it on the
board Ms. A.” | said, “Oh, okay! So | should use things around the room to help me spell words
that | put on my paper?” They nodded their heads. | told the students they only had twelve
minutes to write today, so they weren’t going to have as much time as ygshergstill a good
chunk of time. | gave each student their paper and sent them off to write in tignatkss
writing spots.

| waited to see who got right to work and who hesitated. Everyone except Ky was
beginning to write. | walked over to Ky, who was just sitting there and asked hinwabat
wrong. He said, “NOTHIN” in a very angry voice. | said, “Well somethingstibe bothering
you if you aren’t doing what | asked you to do. Did | do something to you?” He said, I'No.”
said, “Well did the paper do something to you?” He smiled a little bit and said, “Naid,|
“Well do you think that maybe together we could find your favorite part of the fallevate it
together?” He only nodded his head and didn’t say anything. | asked Ky what hisefgaotiof
the fable was. He said, “When the lion was caught in the net.” | said laughed@ri®kay so

how can we start that sentence?” He said, “My favorite part is...” On his papegdreweting
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the words, “my favorite pt iz’ | said, “Nice job so far Ky. You spelled the wovdrige right
because you copied it right from the SMART Board like | said during the read aklsd.liked
how you looked at the word wall for the word my.” Ky smiled with confidence. Idalsie
how he thought he could right the next part of his sentence. He wrote, “wn ta lin gak&td
Ky to read me what he had just written on his paper. He read, “When the lion got chught.”
smiled and said, “Wonderful job Ky! You have a word written for each word that ydu tea
asked Ky if he could read his whole sentence together. He smiled with exciteniaaic
“YES!” This is what was written on his paper, “my favorite pt iz wn ta lin gt katapped
quietly when he finished reading because Ky had read so confidently and Irwasmessed
with his writing and reading skills. | complimented him on his hard work and then asked Ky
draw a picture to match his sentence. | walked around the room some more giattoeng
students writing. There was only three more minutes left for ELA. There wasnigk time for
me to work with another student, however all the other students were finishing ugieirces
or on the drawing. | walked over to a student, Samantha who was just finishing up heresentenc
On her paper she had written, “mfa pt s ml h niyn” | asked Samantha to read medreresent
While gliding her finger from left to right, she said, “My favorite pagswvhen the mouse
helped the lion out of the net.” | said, “Wonderful job. I liked how you started the beginning of
the sentence and ended at the end of your sentence.” | told the students that i¢ washamne
their sentences and drawings with the rest of the class and that it was time tto ¢bencarpet.
All the students joined on the carpet.

There was time for three students to share their writing and drawinged oal John. He
read his sentence aloud, “My favorite part was when the lion was stuck in thehieis what

it said on his paper, “my favorite pt ws wn ta lin ws stk in ta nt” Then he showed his pacture
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the class. The students clapped and laughed at his lion stuck in the net. | called &h the ne
student Frank. He had only scribbles on his paper. He | asked Frank to read what hdevrote
pointed to the scribbles (writing) and read, “My favorite part was when the mopse lileé
lion, they were friends in the end. The end.” Then | asked Frank to turn his paper ssshe cl
could see his picture he drew. The students clapped. | called on Sherry. She reatehees
aloud, “My favorite part was when little friends can help big friends.” On her syeehad
written, “mi favorite prt ws wn ltt fns ¢ hlp bg fns” She showed the students her padtareon
and mouse being friends. The students clapped and some students said, “Aww.” hasked t
students to do a fist to five self-check on this lesson. Everyone except Simon@nddua
themselves fours; those two students gave themselves twos. The students areegenyition
the self-checks.
Reflection
What | did well?

The ELA lesson was successful as a whole. | am becoming more and more camfident i
teaching the listening strand domain lessons with the students. Kindergartemewagerritory
for me and | honestly was very nervous about teaching kindergarten. | have become more
confident in my teaching and the different writing strategies to use tullersts when they
begin to struggle with writing. | have used many teaching moments with diffgxedents to
motivate them to write. For example when Ky was upset about something | went up talhim a
sort of joked around for a couple seconds to find out what was bothering him and then he moved
on passed it and started writing.

Using the different anchor charts around the room has also helped the students with their

writing, especially the word wall in the room. The other teacher and | hale sessed the
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importance of the word wall and using it to help them when the student’s don’t know how to
spell a word. All the common words we use are on the word wall as well as all bidbats’
names and important vocabulary terms.

By seeing students work through the struggle of writing and become succeasdsitd, W
have learned more about emergent writers. The students in the classroom arnagnstages of
the writing scale. Simon and Frank are at the scribbling stage. They safidblgr letters. | am
unable to read anything they write, however if | ask them what they wroteahaglcme
everything they wrote. | think it is so interesting! There are a handful ofresugao are at the
emergent and experimental stage. These students are going from meoskdetal letters,
however they are writing the letters in random order or long strings oklelage 2 or
emergent/ experimental writers can also read back their own writingaaedivectionality in
control. Some of the stage 2 students include, Samantha, Rebecca, Janiya and Mattlestv. The r
of our students are in stage 3 or transitional writing. These students haee fotetach
syllable. A lot of students in the class do this. They don’t always have the sgaaing
perfectly but they do space their letters often. Sometimes these studentpynttuation. Some
of these stage 3 students include Daja, John and Sherry. By learning about eastaget)d
am able to put students into the different groups and allow the students to work with each other
or individually based on their needs and strengths as writers.

During the writing part of ELA, | like to walk around and work with students because
that is my time to help the students who are frustrated or struggling witlséiméence. | am able

to talk them through the sentence or just get them going.
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What was challenging?
There are some challenges | am facing with just being in a kindergkssnoom.
Students in kindergarten often struggle with basic letters and sounds. Beingtatsulsicher
is often hard because | do not know what the students have already learned and not lsarned. A
not having much experience with kindergarten, | have to keep reminding myséffetbat
students are just starting out in school for the first time. Most of these sthdeataever been
in school. There are times when | am working with a student and | will assunséuithent
knows how to spell the word or knows how to write that letter, when in reality that student
doesn’'t even know what sound that letter makes or what letter | am even talkingldmbis
definitely been a challenge for me being in kindergarten but it has openecdatpdyow
students struggle in the emergent writing stages. This lesson did not have chafietsg;
there have just been overall challenges in being in kindergarten.
What will | do differently?
In the next lesson | will continue with reading a fable and then asking the stumlkents f
up comprehension questions from the CCSS listening strand domain. | am goingrtoecautin
modifying the writing prompt, however because all fables have lessons Ihaagecthe writing
task to have the students write what the lesson was in the fable. | am notlEsrmédyt be too
hard for them or not, however if we talk about the lesson learned as a whole groepahdfor
then the students just write their sentence I think the students will be set up ésssuiedll be
sure to put students in groups based on strengths and needs for the writing task to emsale mini

frustration.
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November 15, 2013The Dog and his Reflection Fable

For today’s ELA lesson, | had brought in mirrors because the fable | readstodieaits
was calledThe Dog and his Reflection.'wasn’t sure if the students’ had ever seen their
reflections in the mirror before or knew what a reflection was. | feledsgest way to explain a
reflection would be to bring in a bunch of mirrors and have the students look at themseéiees in t
mirrors and see their own reflections. For the engaging part of the legsmseld out a bunch of
mirrors to the students and had them take turns looking at themselves in the mdribrsral
had the students share out what they saw in the mirror. Rebecca said, “I seg Biyself said,
“Me too, it's me!” Justus said, “Ms.A, it is me in the mirror!” | said, “Boyslayirls you are all
right, you are all seeing yourselves in the mirror. Do you know what thatesl vaien you see
yourselves in the mirror?” Ky raised his hand. He said, “A picture?” | séltgt“is a great
guess, but not the answer | am looking for.” No one else raised their hand. | told tinésdtuate
what they saw in the mirror was a reflection. | had them repeat the wiacticef after me. |
told the students that they would be listening to a fable céalleel Dog and his Reflection.I
told the students it was about a dog that sees his reflection. | reminded the shadehésfable
has a lesson in the story and that the focus of our lesson today was to find out what lesson the
dog learned in this fable. | read the fable to the students twice, and showed tinemtctinag
images that the listening strand domain provided to go along with the stonyrefsitiing the
fable twice we moved on to the comprehension questions.

We began with the literal questions first. | asked the students if the chavasta
person or animal. All the students raised their hands. | called on Jeremiald,H&rsa
character is a dog, which is an animal Ms. A.” | responded, “Thank you Jeremieshtiekt

guestion | asked the students was, “What do you think the dog is excited about in the beginning
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of the story?” Most of the students raised their hands. | called on SamanthadStensaman

gave him a bone.” | said, “Your right, does anyone remember what they catleaah’ |

called on Sarah. “A butcher?” She asked. “Yes Sarah! A butcher is a person winoeselto
people.” | asked the students an inferential question next, which required the stdtkds t
something from the text and then use some background knowledge to put together arflanswer.
the fable, the dog crosses a stream on a bridge. What happens while the dog g tb®@ssin
bridge?” Five students raised their hands. Then three more students raised thelraskeds.

the question one more time. “What happened when the dog crossed over the stream on the
bridge?” About half the students had their hands up in the air. | called on Jason. He said, “The
dog saw it’s reflection in the pond.” “Yes Jason, the dog saw its reflection in tamstie

repeated and corrected back to Jason. “What else happened when the dog sawtiois neflec

the stream?” | prompted the students. Most of the students raised their harldd.drcdianiyah.

She said, “He thought the reflection was another dog so he went to take that boties fodiner

dog and then dropped his bone.” | said, “Oh my gosh Janiyah! The poor dog lost his bone. How
do you think the dog felt when he dropped his bone in the stream?” All the students raised thei
hands and even jumped up off their bottoms. | had reminded the students to sit back on their
bottoms and | would only call on students who were sitting quietly and raising their hands
quietly. | called on Simon. He said, “The dog was prolly sad that he had no bone left.” |
responded to what Simon said, “Yeah | agree Simon. If | had a bone and | was \akdking

and | thought | saw another bone that was better, so | dropped my bone and went bétiéerthe
looking bone and then it turns out the better looking bone was just a reflection and not real. |
would be pretty sad and upset.” The students nodded in agreement. “What is the lesson of this

fable?” | asked the students. A couple students raised their hands. | waited amotier Then
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| asked the question again, “What is the lesson learned in this fable?” Eightudéadts had
their hands raised. | called on Daja. She said, “That if you want too many thongsijllyend up
with nothing.” | said, “Daja, | agree with that. Do you know what it is called wieenwvant a lot
of things but are never satisfied?” She shook her head no. | looked at the rest of titeselast
anyone else knew the answer. | said to the students, “It is called bestly.gBzeedy is when
you want things, even though you already have something. For example, the othermday whe
was handing out candy to you guys and some of you said ‘can | have some nadeoltnot
to be greedy because | was already giving you candy in the first’dlas&ed the students,
“How was the dog in this story being greedy?” Most of the students raisetidnels. | called
on Veronica. She said, “Because the dog wanted another bone even though he already had one.
He should have just kept the bone he had and been happy.” | smiled and said, “You got it girl!
The lesson learned was don’t be greedy, because you might lose everythingeibdsiaoon
as | finished that sentence the fire alarm had gone off. By the timame lzack inside the
students had to go to library. We were unable to do writing for the day.
Reflection
What | did well?

This lesson has helped me with my own teaching practices and taught méoautréha
importance of wait time and restating questions for students. | observed theather tduring
a math lesson in the classroom provide a full minute and half for students to processtioa qu
before she allowed anyone to answer. She would often ask the question again or reword the
guestion. This was always hard for me to do because it can be uncomfortable standimgpin fr

students just waiting, however just giving students an extra 30 seconds to processtioa is
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more important than just calling on the same students over and over, just to get the lesson over
with.
| have noticed that | am calling on all different students and then if a swetsrthe
guestion wrong, | am prompting them in the right direction if | know they can gghit ar
telling them that I like how they attempted the question.

Although we did not get to writing because of a fire drill, | felt that forp@esonally, |
had a successful lesson. The students comprehend the lessons learned in thectalhesigh
they aren’t familiar fables.

What was challenging?

The challenge in this lesson was that we did not get to writing. It has beagglestr
throughout my substitute assignment in kindergarten. | know the Common Core State Standard
listening strand domain requires little writing for kindergarten, howeverusecmy focus is on
writing and because | think writing is extremely important, | would likeethe students
writing daily. However, because of time and other instruction throughout the day, daigw
is not always plausible. | have done my best to have the students attempt to Wraeditey
have seemed to enjoy writing when we do get to the writing task.

| have helped the students who have struggled with writing, whether it was betause
lack of motivation or because of not knowing how to begin writing their sentence, or just
because they were a stage 1 emergent writer. Being in kindergarten has leeangecin itself
for me and | have overcome many challenges, but | have learned a lot abowremveitqg
and how scribbling is a form of writing. | have helped many students who areageat
writing where they write one letter, representing a whole word. Whédathasstudent to read

me their sentence, they are able to read me the entire sentence and knowvwgdtlyays.
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Having a word wall in the room is great idea. The teacher and student’s refeo ldcadk the
time. The teacher is always adding new content and basic vocabulary words &l tiktihe
time.
What will | do differently?

| have enjoyed my time in kindergarten and | look forward to my next substitute

assignment.

November 18, 2013-Paragraph writing
| was assigned to a familial"4rade classroom for the day. The sub plans were very
structured and | knew the students very well because | had most of the studerds tieoye
when | did a long term substitute assignment with them. Looking around the roomwéhnere
anchor charts for writing. One anchor chart showed students what belonged in gopdvagra

the anchor chart was shaped like a cheeseburger.
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The bun was the topic sentence, the cheese, lettuce and tomatoes were thdndetaabs, Wwas

the body of the paragraph and the bottom bun was the conclusion. Another anchor chart | saw for
writing was one that said, “What makes a writer successful?” On thetlicbagtwas a bulleted

list of things the students thought make a writer successful. Some of the things bst there,

planning our writing, editing our paper, taking our time, expanding our vocabulary, nog gett
frustrated while writing, writing neatly so people can read our hard work, do stwbgng at

all times, being specific and use good grammar. The anchor charts were |dtatedtudents

could easily see them from their seats.

For the past couple ELA lessons the studentf'igrdde had been using a graphic
organizer to take notes as readers on the Iroquois. The lesson | did today followed tlee modul
from the Common Core State Standards and focused on using that graphic organizer to plan as
writers. | began the lesson by going over the learning targets with thatstutlee first one was,
| can write clear and complete sentences from my notes. The second onewasitecan
informative/explanatory paragraph that has a clear topic sentence, a bodgoactuaion. |
asked the students to take out their graphic organizers from yesterday and theshdog two
minutes with the people at their tables. After two minutes, | had the studer@®©shahat they
talked about on the graphic organizers. | called on Nazier. He said, “The nais tbat
Iroquois people used natural world to meet their needs.” “Great job Nazierd’ baek. | then
asked the students, “Who has supporting details to match that main idea?” Seventd stude
raised their hands. | called on Mia who said, “Growing food.” | responded, “Yes tra thing
the Iroquois did, what else?” | called on Tyler next. He said, “They hunt and coolotteithiat

they catch.” | responded back to Tyler, “You got it dude, they hunted fish and deer and then
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cooked their own food that they caught for dinner. I'll take one more supportingfdetaatural
world.” Almost all the students’ hands were up. | called on Marissa. She said r6fueik use
logs and things in the natural world to build their shelter.” “Exactly Mariseay Tise things in
the natural world to survive!” | asked the students who could share what they hael lEsttbox
on the graphic organizer. Every student had their hand up. | said, “I am going to pick a stick
because everyone wants to answer, so that it is fair! | love how you are alllsotaday!” |
picked Lydia. She said, “The Iroquois rely on the natural world for food and shelter gnd the
need the natural world to survive.” | told Lydia, “That is absolutely perfect! Ybogladed that
reading perfectly!”

After going over the graphic organizer | explained to the students thawéteygoing to
writing an informative/ explanatory paragraph. | asked the students if theyikimatw
informative/ explanatory meant. Most of the students raised their handed calMelasia. She
said, “It contains information and it explains or tells you something.” | tolc&dfelthat she was
correct and then | went on to point out the anchor chart in the room that explained thegarts of
paragraph. | had the students take turns reading the parts of the anchor chart gilonicgbe
with the topic sentence. | asked the students what a topic sentence was. Rid@étssaitence
with the main idea.” | asked the students, “What is a body?” | called on Cyruaidiéss
bunch of sentences that contain details that support the main idea.” | restat€&ymibkatad
said. “Exactly. The body has several sentences, not just one and they must suppairt the m
idea.” The last part | asked the students was, “What is a conclusion?” KhaledAssetténce
that wraps up the paragraph.” “You got it dude!” | said back. | reread the learrgetsttor the
day, “I can write clear and complete sentences from my notes and | ¢ammwmformative/

explanatory paragraph that has a clear topic sentence, a body, and a conclusion.”
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The teacher had modified the module and wanted me to have the students write a
paragraph independently based on this graphic organizer that we just talked abodtpinstea
what the module said which was to read a new section of their text and create guaqthier
organizer. | told the students to get out a blank piece of paper and to put their name on the top. |
told the students they would be using the graphic organizer we just discussed &mwrite
informative/ explanatory paragraph. | pointed to the anchor chart on the wall artetold t
students, “Remember to include all the parts of a paragraph when you are.wriiegtudents
got to work. | walked around and monitored the students writing, but the teachermmete i
plans to specifically not help students unless they had questions about the direbgomanted
to use this paragraph as an assessment for the students. The students were fdoeised on t
writing. Only one student seemed to get frustrated at one point. He was sittengtti®ing his
pencil on the paper. | walked over and rubbed his back a little and asked what was wrong. He
said, “I don’t know what to do next.” | asked, “What do you have done so far?” He said, “The
topic sentence and supporting details.” | responded back, “Look at your grapmizergend
see what boxes you have left and look back at the anchor chart on the wall to sgmuvelidt
need on the cheeseburger, that may help you.” He looked at me, smiled and saikl y'6tha
Ms. Aldinger!” As | continued to walk around the room | saw students looking back @hdfor
their graphic organizer and then writing on their paper. | saw one student, Derek, eslenfth
each box as he wrote a sentence on his paper. | walked around the room for the next 45 minutes

while the students finished their paragraphs. | collected their paragrapigwriti
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Reflection
What | did well?

| felt the ELA lesson was successful. | am glad the teacher modifiéestan for the
students because the students ended up taking longer to write the paragraph theah. &tpre
never would have been enough time to read a new part of the text, do a whole new graphic
organizer and then write a paragraph. | am glad that the students sharec e grganizers
in their groups first, because they were able to refresh their memories otneshbhad been
working on for the last couple days and because it was a Monday, the students defiitety ne
a refresher.

The group discussion | had with the students about what they had filled in for their
graphic organizer, | had only picked one topic sentence and then had the students share
supporting details and a conclusion for that one, even though not all the students had that same
topic sentence. | didn’'t know if that was going to work, however | thought | wouldtgviey.

It ended up working really well because most of the students chose the topicesentepois
people used the natural world to meet their needs. Even the students who didn’t pick that topic
sentence were able to participate in the lesson because they had all readealogtibis and

knew how the natural world helped the Iroquois survive.

Another useful part of the lesson was having the paragraph anchor chart assnearh.
| referred back to the chart several times in the lesson. | also remindéddiets to use it while
they were independently writing. While | was monitoring the students independimg Wwsaw
students constantly going back to their graphic organizers and making sure thiéyhiead a
components of the paragraph (topic sentence, body, and conclusion). The students were on task

the entire time and were very focused.
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What was challenging?

The challenging part of the lesson was that | had not read the text thestueentusing
to write the paragraphs. | had some background knowledge on the topic of the Iroquois and
luckily the topic sentence/ main idea that Nazier had given me was somlgtheng about,
otherwise | would have had to wing it. That is the challenging part about atédsgching. |
don’t always know the topics the class is working on. | wish the teacher wouldjikaneme
some example main ideas that the students might have come up with because tlenaveoul
had some background knowledge on the topic, or she could have lefigheistext for me. In
the end the ELA lesson turned out to be successful.

What will | do differently?

If I were to teach this lesson again | would give the students a new readihgt them
grapple the complex text and then with a small group fill in the graphic organthethes main
idea, supporting details and concluding statement. | would then discuss whétdtey &s a
whole class. As their closing assessment | will have the studentsawiiéormative/

explanatory paragraph.

November 19, 2013The Blind Men and the Elephant
Today my substitute assignment was in an inclusion second grade classro@hAThe
lesson that | did was from the listening and learning domain of the Common Core State
Standards. | read the domain ahead of time and became familiar withwdsagbing to be
doing with the students. There was no writing in the lesson. | asked the speciibedeeaaher
in the room why the students aren’t writing during the ELA block. She said becaresesttie

enough time for writing and the listening and learning strand domain does not edgays the
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students to write. She said the students have a writing prompt that they do when theythealk i
room in the morning. | guess that would be what | would have to work with, since the students
would not be writing during the ELA block.

The writing prompt the teacher left for me to write on the board was, “If yod t@ave
any career as an adult, what would it be and why?” As the students came in&ssheoch, |
greeted them with a smile and since they already knew who | was from behegy icldssroom
before, they gave me hugs and said, “Hi Ms. Al” “Your back Ms. Al” “Yayyyy! Ms. Al'eTh
students came right in, got their breakfast and began working on their writing prompt on the
board. | walked around and monitored students’ writing. | had to remind a couple students to
begin writing because they were chatting with friends. Two boys were toetbongheir
breakfast, and not writing. One boy, Brad, was playing with his cereal and salikkdbwn in the
seat next to him. “Brad, what do you want to be when you grow up?” | said to him. “Hmm. |
don’t know. Maybe an astronaut.” He said. “That would be cool. You could fly to outer space.
You could see if people live on Mars. You would be able to go inside a rocket ship!” | ssdd. B
laughed and said, “Yeah, the rocket ship would be the coolest part of it all. Flying pat¢oiis
that rocket and counting down to take off!” | smiled. “Brad, you have great ideasgaedta
dream ahead of you, now get those ideas on that paper!” He said, “Okay, Ms. Atkidd pp
his pencil and began writing immediately. | saw another student Ajalynn wit@mgerasing,
writing a sentence, and then erasing it. | went and kneeled down next to her. | askbdthe
was wrong with her writing. She said, “I don't like what my writing looks likesaild, “Well |
think you have beautiful handwriting. Can you read me what you wrote?” She saidWhes
| grow up | want to be a teacher because | have two of the best teachers...” Tisaids ‘a

great start and | know your teachers would be proud to hear that you want todiesa tea
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because of them.” She smiled. | said, “Your handwriting looks so nice and neataanickad
exactly what you wrote, just remember the important part is getting aligeas down on the
paper.” Ajalynn said, “Yes, Ms. A that is right!” The students only had one more nimutéte
before breakfast was over and it was time for morning meeting. Most ofittentd finished
writing, a couple of the students who came in late were unable to finish thewgwfibe teacher
said that if students come in late, they don’t get a chance to finish their writegguhey have a
chance later in the day. | didn’t agree with this since this is the studahf’'shance to really
write throughout the day.

When it came time for ELA | brought the students to the carpet where the Ta&td
was. | began by telling them that the poem | was going to read was based on aredidrfabl
India and one of the characters was an elephant. | then showed the students a ploture on t
SMART Board and asked them to describe the elephant in the picture. | called on students
share. One student said, “Big.” Another student said, “Strong.” Brad said, “Gssyd, “Yes
you are all correct.” Then | asked the students, “How were you able to debkeriélephant?
What did you use?” All the students raised their hands. | called on Joelle. She saisigt®”
“Yes, you are right. You used your sense of sight to describe the elephald.thie students
that besides the elephant, there are six blind men in the poem. I told the studenésrtteat t
have never met the elephant before and they are trying to discover what thateejke
without asking the elephant. | told the students, “Make a prediction for how the blind ntgn mig
describe what the elephant is like.” | called on five students to shar@tédictions aloud and |
wrote them on a piece of chart paper. Ajalynn said, “That the elephant is fastubents
laughed. Another girl said, “That the elephant is tall.” A boy, Jerome said gf€pbant is big

and tall.” | called on, Adam, “The elephant has a long nose.” | called on one more,student
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Alissa, “The elephant has big feet.” “Great job boys and girls, these greailpredictions and
if you had different predictions that is okay too. Today our focus is to listen to the poeeifto s
your prediction about how the blind men describe the elephant is correct or not.”

| read the poem aloud to the students showing them the pictures on the SMART Board as
| went along that were provided by the listening and learning strand domain. ©hed sete |
read the poem aloud, the students acted on what the six blind men were doing. For example
when the blind men were feeling the side of the elephant, the students had to stand up and
pretend they were feeling the side of the elephant. The students enjoyedatthmeypoem
because they were able to get up and moving and almost see what it was likele dasc
elephant without being able to actually see it. After the second read aloududhtstacting
out the poem, we moved onto the comprehension questions provided by the listening and
learning strand of the domain.

| asked students to look at the chart where | wrote down the five student predictians at
beginning of the lesson. | went through each prediction about the way the six men would
describe the elephant and had students give me a thumbs up or down if the predictionmtwas rig
or not. After saying if the student’s predictions were correct or not, | askatutents the next
guestion, “Touching which part of the elephant made one blind man bawl, or cry, that the
elephant resembled, or was like, a wall?” Five students raised their hantisteldréise question,
“What part of the elephant’s body resembled a wall?” Almost all of the stidiEsed their
hands. | called on Shaniah, “His body.” “Nice job Shaniah.” | said. “What part of therbady
another blind man think the elephant resembled a spear?” Two-thirds of thaidadsheir
hands. | called on Ramirez, “His tusk.” “You got it dude! What part of the elephantanather

blind man think the elephant resembled a snake?” All but one student raised their haed. | cal
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on a boy, Jackson. He said, “His trunk!” “Yes, you are right; his trunk resembled, or ldaked |
a snake.” | said to the students. “What part of the elephants made another blinchinérethi
elephant resembled a tree?” All the students raised their hands. | callealvon, THis knee.”
“Yes!” | said to Travon. “What part of the elephant resembled a fan?” Nine ssudesed their
hands. | waited a minute. A couple more raised their hands. | called on MariakatHisYou

are right. His ear was kind of big and flappy and was sort of like a fan. So the blindaughtt
his ear looked and felt like a fan.” | said. “Which part of the elephant made tlndiriasinan

think the elephant was like a rope?” | asked. | called on George, “His tail isripged “Yes

you are right.” | said.

Because of time | asked the students one more question, “Turn and talk to your neighbor
about what the men could have done to get a more accurate observation of the eleplhast?” |
the students four minutes to talk to their neighbors then | called on students to shacalleat.
on Star, “The men should have talked with one another about what they thought the elephant
looked like.” | asked the students, “Yes, | agree. What do you think would have happened if all
six men talked about what they thought the different elephant parts looked like?” jbinkyroé
the students raised their hands. | called on Eli. He said, “The men prolly could haaegom
with a real elephant and not a rope and fan and other weird things.” “Yeah yoth#id ggid.
| called on Brad, “The men could have used their eyes.” “Well Brad, they would re¢hes
eyes, however remember the men were blind so they could not see.” | said. “OtHgeséid. |
concluded by telling students it was important for the blind men to use their othes, s as

smell, hearing, and touch to figure out what the elephant was.
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Reflection
What | did well?

| think | did a great job at working with students during the writing prompt in the
morning. When Brad was distracted by his breakfast and not writing, | sat in thaeextao
him and just had a conversation with him about what he wanted to be when he was older. | was
able to have a low key conversation and he was able to tell me he wanted to be aatagtron
first | wasn’t sure if | should have Brad write as we were talking, but tdegitied to finish my
conversation with Brad and then have him write because he seemed to be motivatedged en
in our conversation. After our conversation he went right to writing.

| also enjoyed working with Ajalynn even though she struggled with perfecting her
handwriting. | told her the most important thing is getting her ideas on papegdlsd with
this situation because | know handwriting is important to some students and somesstade
be perfectionists. Ajalynn wanted her handwriting to be perfect; howeverasmet getting all
her ideas on paper. | was able to work with her to make sure she got all hebmedsea career
in her notebook and not worry so much about her handwriting.
What was challenging?

| was unable to see the students write during the listening and learning striaed of t
domain. | would have liked to see the students write something connedtieel Biind Men and
the ElephantEven if they wrote about the question | asked them for the think, pair, and share.
However due to time, and the teacher not having it in her plans | was unable to haveehts st
write. The other teacher said the student’s usually only write in the mornings tinéelistening

and learning strand of the domain requires extra writing.
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What will | do differently?

If I were to do this lesson again | will modify the listening and learniragndtof the
domain and have the students answer one of the questions in a writing prompt form.IThis wil
allow the students to put their answers on paper and grapple through the writing. drbisess
also will allow me the opportunity to work with students and get a chance to see howsstudent

work through the writing process.

November 20, 2013- Building Background Knowledge

Today | was in a general education fifth grade classroom. For the ELA bhlskudents
were beginning a new topic. The teacher left the Grade 5: Module 2A: Unitshri_gdrom the
Common Core State Standards ELA Curriculum for me as a guide. In her sub plang ste tol
to get to whatever | could today and to stick to the module, but not to feel like | havd to rea
right from the paper.

| began the lesson by introducing the students to their new notebooks they would be
using. | told the students, “The notebooks are to record notes, like scientists do.dlitoa w
keep track of your thinking.” | told the students to open to the first two clean pages aadcreat
(Know already, what | Want to know, Learn) K-W-L chart that is big enoughhbkgtdan add to
it over the course of the module. | demonstrated for the students on the SMART Boahginow t
notebooks should look. I told the students to put their pencils down when they finishedjcreatin
their K-W-L chart. One student started filling in the K column and | asked hyrhetwas
filling it in. He said, “Because | thought we were supposed to.” | said, “Do yen levow what
the topic is yet?” He just put his pencil down. Then | read one of the learningtdogetes for

the day: | can listen effectively to my partner when sharing. | asked sutidfitat does it mean
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to listen effectively?” | called on a student, Starazia. She said, “To listegly and carefully
and pay attention when other people are talking.” “Exactly! You shouldn’t be talkiag
others are talking, you should give the speaker your full attention.” | said. lafldethe
students, “Independently brainstorm things you know about living things unique to theastinfor
and record your ideas in the K column of the K-W-L chart you just created in yobookse” |
reminded students to think about plants and animals. After five minutes of brainstbimaohg
the students share with a partner their ideas. After five minutes | hamideats share out their
ideas and | recorded them on the SMART Board. | called on Mendon, “There isoaastinf
called the Amazon.” “Yes, you are right Mendon!” | added that to the K columrieticat a
girl who said, “Parrots and toucans live in the rainforest.” | added that to theiiol called
on a boy who said, “There are many layers and levels to the rainforest. | justedeember the
names!” “That is okay! You are going to learn about the different layareahinforest at a
later date, but at least you know there are different layers!” | saeadleld on one more student
Roger. He said, “There are monkeys that swing from trees.” “Yes, thei¢ sal.

| told students that throughout this module, they would be building their skills assreader
and writers and that as they study the rainforest, they would learn more abcdotreaw
information text and write effectively. | also told the students that theydvwmcome
researchers and scientists in order to learn more about the life thatretistsainforest. | told
students, “Before you put away your K-W-L chart, | want you to think about what ydwTwo
know and questions you have about the rainforest. Make sure you put what you WANT to know
and your questions in the W column.” After five minutes | had the students sharepaitimer

and then we shared as a class. | recorded the student’s questions on the SMART Boa
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The next part of the ELA block was a gallery walk. A gallery walk is whbevé posted
images and text around the room and students are observing silently the images &hdyext
do not touch the image or text or talk with group members. They just observe. | asked student
turn to a new page in their notebooks and title it: Notices and Wonders- ScientificdRasea
Rainforests. The learning targets/ focuses for this section were: lczad wehat | notice and
wonder about during a Gallery Walk and | can compare and contrast texts andalnagfes
rainforests. | asked students to tell me what it means to notice and wonded boabhay. She
said, “I can see things and ask questions about what | see.” “Exactly. Ygoirageo notice
things in the pictures and text and you are going to wonder what is going onnmatiesiand
texts.” | said. | asked the students, “What does it mean to compare and cohtraktd on
Bobby who said, “Tell the difference and similarities between the two thingmiléd and said,
“You got it dude!” The students laughed. | asked the students to raise their haneisgadmne
what should happen during a Gallery Walk. All the students raised their handedlaraBree.
She said, “No one is talking. We are just walking around quietly and looking at the partdres
things that are on the walls and thinking about what is in the picture and words and then asking
ourselves questions.” “Bree. | couldn’t have said it better myself.” | said bttd. students that
while they are doing the Gallery Walk they should be recording notices and wdoidre
images and texts they see around the room. | modified the module because it saith® give
students five minutes for this activity; however the students needed about fiftagesnAfter
the gallery walk | had students share at their tables notices and wonders tfaynidaabout the
images and texts, instead of sharing out.

I introduced the next learning target/ focus of this part of the lesson: | pkinetxow

scientists communicate their work about the rainforest. | told students, ‘Weifhetson sitting
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next to you, you are going to pick an image from the Galley Walk and describe and &xatiai
image in great detail. Pretend that you are describing it to someone who twasn” | told the
students to talk about the image they chose for a couple minutes. After four rminitédse
students’ attention by raising my hand. Then | told the students, “Now you are g@mitget

your description in a paragraph with your partner. Use your notices and wonddpsytothe
Make sure you have lots of details. Remember you are trying to explain anitbelésis image

to someone who wasn't there or can’t see the image.” | walked around and monitoretsstude

writing. Two boys were writing about the picture provided by the module below:

On their paper they wrote, “this grup of people are looking for birds and other animls in the
rainforest. The people are looking high into the rainforest. They are taking notetijgboed.
The men could be reserchers.” | told the boys they were doing a nice job so faaiolt'What
if I couldn’t see your picture, how would | know the men were in the rainforest? Hovd woul

describe the background to me?” The boys got excited and started writnege ‘dre tall trees
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that are green.” | went and worked with another group. Two girls were hgcasithe picture

provided by the module below:

The two girls hadn’t started writing yet. | asked them what they were tigiout. They said
they didn’t know what to write about. | said, “Well what is going on in this picture?; $al,

“Well there are five people kneeling and bending and standing around somethaid,” | s

“Good. Do we know what the people are looking at?” We all looked closer at the picture. “The
girls said, “It looks like they planted something and are researching it, kindaHie we were

in first or second grade and we planted seeds and had to watch them grow into plants.”
“Exactly.” | said, “The researchers are doing research on plants and qtégmofytrees to maybe
see what grows in different environments.” | said. The one girl said, “Theandooks like he

is writing down information while the other people observe.” “You are right. Where ddydu t
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these people are?” | asked. Both girls said, “The rainforest.” | asked ‘Wérat makes you
think that?” They said, “The green trees and they are tall and it's kinda darkari tiverah |
would have to agree with you. See girls you do know what to think. Now you just have to get the
ideas on paper. Just write exactly what we discussed!” | said to them. “Thank$’Nleep
said. There was only fifteen minutes left for writing, which wasn’t enougé fimall the
students to finish their paragraphs. So we were unable to finish this lesson.

| wanted to have time to wrap up the lesson, even though we weren’t going to fihish it
wanted the students to do a fist-to five on today’s focuses. So | went through eacly leagan
and focus and asked the students to rate themselves one through five on how well they thought
the lesson went. One being terrible and they need a lot of help and five being awksgpme, t
totally got the lesson, and they could teach it to someone else. For the focusstdrangli
effectively to their partner when sharing, all students rated themselwes Bdr the focus on
recording notices and wonders during a Gallery Walk, two-thirds of the studeatthgawselves
a four, two students gave themselves a three and the rest were fives. The farupanmng and
contrasting texts and images about rainforests, the majority of studeatshgeselves a three;
a couple students gave themselves a four. The focus of | can explain howtsaentimunicate
their research about the rainforest. All the students gave themselves. ad thiek the students
thank you for being honest and that honesty only helps them and the teacher becdusathen

tell their teacher where to go from there.
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Reflection
What | did well?

| felt that | was able to support student’s writing during this lesson. Tikgovgere just
sitting there for at least six minutes not having anything written on thearpa went over to
the girls and asked them why they didn’t have anything on their papers and | lcad mdtile
walking around that they seemed stumped, they weren’t fooling around. The wigkngas to
write a paragraph explaining and describing what was going on in the pictagethesinotices
and wonders from the Gallery Walk activity. The girls seemed to almost onkertii@ writing
task. Once | started asking the girls questions about what was going on irtuhe gl to
describe to me what the five people in the picture were doing, they went off vathadd were
able to explain and make connections to the picture. | was able to support the studesits by |
asking them simple questions, “What do you see in this picture?” “What are the peoglandoin
this picture?” | also asked the girls how they knew it was a rainforest. sujytort can
sometimes be all a student needs to get their ideas onto paper.

| also was able to keep students engaged throughout the entire lesson. Students were
actively participating and | was moving throughout the room when teachingstumld had
students discuss in partners for many parts of the lesson which allows for greatatons. |
also brought the conversation back as a whole which allows other students to hehewhat t
peers had to say.

| liked how the students were using a K-W-L chart and writing in many eiftéorms
for this lesson and the main focus was building background knowledge. Students were able use a
K-W-L, a Gallery Walk and their classmates to build background knowledge onrif@eat.

Students wrote in the beginning of the lesson in their notebooks for the K-W-L. Then | had them
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write for the Gallery Walk for their notices and wonders. Then they partnes farmtheir
paragraphs.
What was challenging?

Not getting to the last part of the lesson, which was defining what an informaéxna
is. | think this was an important part of the lesson, however there was no time. BhenNass
jam packed and by the end students would have been burned out if | even tried to rush through
that part. In the module it says that part would have taken five minutes, howevereatien it,
| know it would have taken at least fifteen-twenty minutes. With the Gallltk, the module
said it would take five minutes. The challenging part was that there was noveald have
wanted students to rush and not get the full effect of the images and text in five winatesmi
would have rather taken fifteen-twenty minutes like | did and let the studkatth&r time and
really understand the images and text and write notices and wonders.
What will | do differently?

If | teach this lesson again | will actually keep everything theesexaept create the K-
W-L on chart paper so students can refer back to it throughout the day while theyrang lear
about the rainforest. | actually went back while the students were at lunchrasfdroed what |
put on the SMART Board onto a piece of large chart paper. | would also like to extenddhe EL

block if that is possible so the students could have more time to fit everything in.

November 21, 2013- Reading and Talking with Peers about Frogs
Today | was in a third grade classroom. | laughed when | saw the lesson and tnedule
teacher had left for me. It was very similar to the one | had done in the fffle gne day before.

It was Grade 3: Module 2A: Unit 1: Lesson 1. | had some students sitting on theareat p¢her
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students sitting at their tables. | knew these students because | had subhedlastteom
before and they are often a chatty group. By separating them and spreading thefareuhe
lesson began, | was avoiding minimal distractions. | still had to have students rsgi#ir each
other because they were going to need to talk with one another. | wrote the |&amebs/
focuses on the SMART Board: | can talk with my partner in order to record wbate and |
wonder about pictures and | can ask and answer questions about a text. | asked sivdants, “
does it mean to notice and wonder?” All the students raised their hands. | calledeortHéorg
said, “To see and ask questions.” | restated and added to what Jorge said, “Yegunhaicg
something, you are seeing what is going on in the picture and observing. When you are
wondering, you are asking yourself questions and thinking about something.”

| told students that | would demonstrate or show them what we would be doing today. |

showed them this image:
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| asked the students, “Raise your hands and tell me what you notice and see whek gbu lo
this picture?” | called on a boy, he said, “There is a green swampy kreedgrded his idea on a
Notices and Wonders Chart | created. | called on two more students to share alowdraied re
their ideas. Then | asked the students, “What do you wonder about this picture@d bbcall
Jasmine. She said, “What animals live in that swampy green stuff?” ‘Thajreat question!” |
said. The module made it clear not to give it away that the students were |ednoindgrogs. |
called on two more students to share their wonderings and | wrote them on our chartel did on
more example as a class. | showed the students the text: “Ever so slowly, thediksatss

prey. His neck is pulled back and he is ready to make a swift, killing stab. The hera move
slowly closer to unsuspecting.” | read the text aloud to the students. | paused for iat r@ibene
reading to allow students a minute to process the text. | asked students, “What doinahise
text? What mental picture does it put in your mind?” | called on Marcelys&tde“Some type

of animal eats another animal.” | responded back, “What part of the text ykésnk that?”

She said, “Well | know that prey is something that eats another thing and thatittmalis its

head back ready to make a killing stab.” “Okay, so it is getting ready to eattsog” | said. |
wrote that under the notices column on my chart paper. Then | called on Ben. He saide“l noti
the one heron, which is a bird is going to attack its prey.” “Yeah Ben, you can pictierome
getting ready to attack the other animal.” | said. | wrote Ben'’s noticeruhd notices column

on my chart. | asked the students, “Do you see how even if there is no picture, yoli dan st
the notices column, you just have to try and put a mental picture in your head?” The students
nodded their heads. | asked the students, “What questions do you have after readixtgptinis te
what do you wonder about this text?” All the students raised their handed calTyreek. He

said, “Does the other animal that the heron attacked die?” The other boys in timeczassl. |
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asked, “Is that what you guys were going to say?” They nodded their heaids. That is a
great wondering, because | actually wondered that too!” | added it to the weithiedd the
chart. | called on another student to share out and added their idea to the chart.

After modeling the two examples of notices and wonders together, | pointed out the text
and images around the room. | explained to students that when they arrived ataggchri text,
they were to first look at the picture, then talk with their group about the detailspictiie or
text, then talks about the questions and wonders they had. | told the students theyafted t
discussed with their groups then they can use their group marker to add their notices and
wonders to the chart paper at their group. | gave each group their colokent arat | assigned
the students to a poster and image to start at. | told students that | would tellhteerthey
were to switch and that they would stay at the group until | said it wasdisvetch. This
procedure was very similar to a Gallery Walk except in third grade they ddintta Gallery
Walk; they call it a carousel protocol. This ended up taking the students thertyiinutes
instead of fifteen minutes because it took the students a while to read the text andHeok at
picture on each poster and then a while to write on the chart paper. | wanteaiéméssto get a
chance to get to each picture because it was important for them get the whole.concept

| gathered students back to the carpet and told them that we would look at the pictures
and text again later. | told students we were going to be looking at an excerpgt fiaam. |
showed students on the Doc Camera for the SMART Board, which | put the paper under and it
displays the paper on the SMART Board, the paper they would be completing for tpamextt
the ELA block. I told students they would be working in partners to complete the paper. |
explained the whole paper to the students so they understood what they were supposed to do. |

told the students that maybe some of them have figured out what the next module is geing to b
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on and maybe some of them haven’t and that’s okay. | told the students that if they knew, not t
say anything. | showed the students how the next paper had text and quotes. | told theg student
“Do your best to read the text. Underline words you don’t know. If you underline a lot of,words
that is okay! After you read the text, write down any questions you have aboestttlgeu just
read.” Then you and your partner can move onto the next question. There are excgopts for
and your partner to read and ask questions from. Find a partner, come get a p&¥’ and

The students were off to working. | walked around and monitored students reading and
asking questions. Most of the students were doing a great job working. One group of boys were
fooling around and | warned them once to stop chatting so much and focus on their work. They
got back to work. A couple minutes later | looked over and they were bending over thsiricha
walked over to the two boys and asked, “Why, ten minutes into this activity do you havegnothi
on your paper?” The two boys shrugged their shoulders. | told them to separate ahdynow t
were going to do the activity independently. They complained for two minutes huhtyegot
right to work. After about twenty minutes the students were finishing up and begytoriose
interest, so | brought them back together on the carpet.

| wrote this sentence on the SMART Board, “I see many , SO | think we might

study . 1 told the students that when | picked their “stick” with their name on it

they had the choice of completing the sentence if they knew what they would yiegtrd
passing if they didn’t want to share. | went through the entire class and two-thihngsotdiss
said frogs. Some students said reptiles and three students said lizardg.d sisldent who said
frog, “Why do you think you're going to be studying frogs?” A girl said, “Wiedl one quote
said, “It is green and it leaps.” “Yeah | would agree with that. There areanhmeals that leap,

but we know frogs can be green and leap.” | said. | asked another student whags& o
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do you think you’re studying frogs?” He said, “Because it said it had a bulgmeaf.tind frogs
have those big throats.” “Yeah! They have those big throats that say ribbit!”

| modified the module a little bit. I made the final writing piece an exXeticDue to the
fact that we had just talked about the last question, | told students that théirgeaguestion
was their exit ticket, which is a tool that the teachers use to gauge staeimgeThe question
was: What do you think these texts are mostly about? Use evidence from the u@yioid gour
thinking. Before | sent the students off to write, | reminded them to use the evidemcthe
five quotes they just read and remember the discussion we just had about what they would be
learning about. The students completed the exit ticket independently and then turned it in.
Reflection
What | did well?

| was able to have the students write more than once throughout this lesson. Tite stude
were able to write on the chart paper when doing the carousel of the picturest avithttheir
group members. They didn’t have to worry about spelling or grammar because the aradice
wonders aren’t in complete sentences; they are just jotting down ideas. Thessalstemtrote
on their own papers with a partner when reading and asking questions about excerpts and text
Finally, the students wrote independently for their exit ticket, explaining thlag think the
texts are mostly about and then using evidence to support that idea. | am gldldd sdents
writing throughout the entire lesson and also in a scaffolded way.

I am glad | modified the module to make the part three question an exit tickegti®es
students need an independent writing task that is a simple one question, to show what they know.
This is a great way to show the teacher what the student learned in the lessosesnilaw

much support the student needs in the next lesson.
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What was challenging?

| should have picked partners for the students. This was difficult for me bexerse
though | had been in the classroom before, | wasn’t very familiar withuberss. By letting the
students pick their own partners, this opens the door for students to pick their friendsrand ofte
times, a partner they might not get the most work done with. When | separated the two boys
they complained at first and then they were able to get their work completed.

| also think | should have gone over the text and quotes from the student worksheet.
Some of the students had great questions on their papers when | was walking around.,However
there would not have been enough time to go over each text and the student questions. The
overall focus of the lesson was introducing images and text, reading and tatkimpgers and
trying to figure out what the students would be studying in this module. | amhgladwent
through to each student and asked them what they thought we would be studying and had them
prove to me why they thought that. That helped them with their last question.
What will | do differently?

Next time | will continue to follow the module as a guide. | think the modules greaa
tool and have a lot of great support and information for students. | just think that teschdds
modify them to fit their students’ needs and not follow them as a script. However awhe
teacher says | need to follow it exactly, then that is what | need to do. Mext tivould modify
this lesson to go over the student questions, and maybe even cut out one of the questions. | think
the students need to hear what their peers have to say. | think they will also reeabowdrwhy
they will be studying frogs and not lizards. | will also explain why thhep'astudying lizards. |

never explained or asked the student why they thought it was a lizard.
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November 22, 2013The Yellow and the Yangtze Rivers

| was back in the second grade classroom. | began the ELA lesson by givimjsstude
some background knowledge on China. | told students that over the next several days they would
be hearing stories about ancient China. | pointed to China on the map. | told students tdey woul
hear about early Chinese civilizations. | told students that today’s read abhamlistwo
important rivers, the Yellow River and the Yangtze River. | told students, “Your foctisday
is to listen carefully to find out why the Yellow and Yangtze rivers are so tangdr

| read the read aloud from the Common Core listening and learning strand of #ie dom
to the students. | shared the pictures with the students that went along with tHeudaAfeer
reading we moved onto the comprehension questions. The first question | asked wasw/Vhat
rivers did you hear about in today’s read aloud?” All the students raised their heaitésd on
Ramirez. He said, “The Yellow and Yangtze rivers.” “Yes, you are rigisiaid. | asked the
students the next question, “Where are the rivers located?” All the studseatstreir hands
again. | called on Brad. He said, “China.” “You got it dude!” | said. | asked the ssydértiat
makes the Yellow River yellow?” Ten students raised their hands. | callechwonTHe said,
“It travels through mountains and when it rains the dirt and sand washes into the aikiag
a muddy yellow color.” “Exactly, rain and wind wash the soil, sand and claytrermountains
into the river, making it a muddy yellow color.” | said. | showed the studentsdtuegoof the
Yellow River and its yellow color. | asked the students, “Why have the Chimgggamed the
Yellow River “Mother River and “China’s Great Sorrow?” | called on Jacksonakde ‘8Vell,
first the river is really good for farming and crops. But when the river flaadseally bad for
all the people and it can destroy the whole city.” “I couldn’t have said it betteelf.” | said. |

asked the students, “What do the Chinese call the Yangtze River?” All the straisedtl their
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hands. | called on George. He said, “China’s Rice Bowl.” | asked the students, “Wihaf ki
jobs do you think people had along the Yellow and Yangtze rivers?” Five studeetsttair
hands. | waited another minute. A couple more raised their hands. | called oh.\sheasaid,
“Well they could be farmers, or build houses.” “Great!” | said. | called otyAfa She said,
“Stonemasons.” “Ajalynn that is a great idea!”

I modified the lesson for the next part. | had the students answer our focusday the
wrote the question on the SMART Board. “Why are the Yellow and Yangtze riverstan{itrl
told the students they were going to write a sentence or two explainindie/gllow River
and Yangtze River are important, based on the read aloud | just read. The stfidents fi
minutes to at least get started on their writing. | left the question on the $NA&d and sent
the students off to work around the room. | was able to walk around the room and support
students. | saw Brad playing with a piece of paper. | went and sat next toasked him to
start writing the restate of the question (the students are verydamith how to do this). Brad
wrote, “The yellow and yangtze river are important because” Then | agkedgow the two
rivers are important. He said, “Well they both help with farming and giving foodojalgé |
said, “Perfect, now add that to the rest of your sentence.” | walked around the roenhdovse
the other students were doing. The students were all restating the questionhe/ecthers
have drilled into the student’s brains. They all know that is the first thing they dotivdye have
a short answer question. | walked up to a girl who only had the restate on her psiget, | a
“How are the two rivers important?” She said, “Well they can give peopleighi€’r “Yeah,
we talked about how they provide jobs for people and help people. Great ideas!” She wrote on
her paper, “The Yellow and Yangtze Rivers are important because they gvgopsptemake a

living.”
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| brought the students back together and | had four people share their writing with thei
peers on why the rivers were important. One student said, “The Yellow andz¥ aivgtrs are
important because they help with farming.” Another student said, “The YelldWwangtze
rivers are important because they make the land fertile.” Brad read his tagbeuct said, “The
Yellow and Yangtze rivers are important because they both help with farmingvamgl people
food.” The last student read hers and she said, “The Yellow and Yangtze rivenpariamnt
because people can have jobs by the rivers.” The students did a nice job withitigeandt
instead of discussing the question they were able to write the answers.
Reflection
What | did well?

| was able to modify the lesson to incorporate writing and to meet the studeuss ne
We finished the read aloud and comprehension questions early so | figured why not have the
students write for the last fifteen minutes? The students were abledoweitor two sentences
explaining why the two rivers were important. The comprehension questions helped thgpor
students for this question. | was able to support students in a positive way duringitige wr
lesson by sitting with the students and talking them through the writing taskdl Bisat how
he would begin his restate. He knew exactly how to do that. Then he asked him how the rivers
were important. He answered me right away. He just needed to be refocuseath Ajsty
needed to be supported and talked through the writing task.

| was able to also able to walk around and monitor all the students during the lesson
because they were all on task and working hard on their writing. | did not have tcalvouty

student behavior.
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What was challenging?

Not working with more students is always a challenge for me becausedtahle to
see all the students’ writing and meet with all the students. | was walkiagdamonitoring the
students but during the fifteen minutes | met with two students and then we had to conee back t
share at the end. So | only had about six minutes to walk around and monitory student writing
and support the other students. Although the students were on task and had words on their paper
| was unable to see if all the students actually wrote the correct answers
What | will do differently?

If I were to do this domain again | will modify the lesson the same way andshalents
write the focus question. | think this helped students really understand why theegonrere
important to the people. I think | will add why the river was bad for the peoplellad iae
students could write about the flooding of the river and all the damage it would calee t
people and the cities. | will continue to make sure students have time to shangitimgjrwith

their peers.

November 25, 2013- Close reading &ullfrog at Magnolia Circle
| was substituting in the same third grade classroom | was in the othemdesyréading
over Module 2A: Unit 1: Lesson 3 that the teacher left for me. As | was readwey il realized
the teacher didn’'t leave me the answers or the responses the students should.dehgidinot
read the textBullfrog at Magnolia Circleso before the students arrived | quickly skimmed the
pages the students would be reading for the lesson so | would understand the |&bsdoit a li

better.
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For the ELA lesson | used the module as a guide to support the students because the
teacher that | was subbing for doesn’t use the module as a script. | remindedé¢néssthat for
the last couple days they have been learning about bullfrogs and how bullfrogs siasies |
the students, “What does the word adaptations mean?” Two-thirds of the studenthesised t
hands. | called on Jacob. He said, “It means when something adapts.” “You are ghttlragk
Jacob. Who can add to that?” | said. | called on Reese. He said, “When an animal adjasts to t
environment.” “Exactly. The animal has to adapt and adjust to their environment t@survi
told the students, “Today you are going to read more of the text, and focus carefhlynoain
idea and detail. Make sure you pay attention to the illustrations and words to the authes choos
to describe the bullfrog.”

| passed out the recording form for the students to fill in with a partner fos gageand
12-15 of their textBullfrog of Magnolia Circle.| told the students the form is the same one they
started the other day. | said, “Look at the illustration on pages 12 and 13. What do youllsee?” A
the students raised their hands. | called on Faris. She said, “A frog jumpinghthineugyass.” |
said, “Yeah, that is what | see too Faris. Now listen to the specific wordedih@@uthor uses to
describe the frog jumping in this picture.” | read the first two sentences oripateain
cascades from the sky, soaking the earth. In distance, by the large dg@este huge oak trees
covered by Spanish moss sway in the warm, heavy air.” | told the students to thinlkhabtart t

a minute. | wrote this sentence on the SMART Board, “l saw/ heard , SO | think

the frog lives . | told the students to talk with a partner about what they heardrand sa
in their minds and where they think the frog lives. The students talked for a conptesniand
then | had some of the students share out what they thought. | read the learnihfptargéor

that part of the lesson to the students: | can identify words or phrases thechodefor effect.
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The next part of the lesson focused on answering text-dependent questions. | posted the
next three learning targets/ focuses for that part of the lesson: | ®aaraguestions using
specific details from pages 4-7 and 12-1Baflifrog at Magnolia Circle] can explain why |
chose specific details to answer questions about the text, and | can definerthfcsconcept
of habitat. | asked students what they thought the waabitatmeant. Half of the students raised
their hands. | called on Ben. He said, “A home.” “Yeah, it is where an animal livesjdiic |
said. | reminded the students that they have already heard pages 4-7 and 12al firaegeso
they should be very familiar with the text. | said, “Now you are going to heesimg) text-
dependent questions based on those pages. This means you need to use the text to answer these
guestions. The answers aren’t coming from your brains, they come from the book. Make sur
your answers are in complete sentences.” The students were alreadlyiplgoups from the
previous lesson, so | didn’t have to worry about behavior this time around. | walked around the
room and monitored students working on the text-dependent questions. Some students needed
help finding where to find the answer in the text. | guided the students towardhtheaggs
and together we read the pages over to see where the answer was. One grouwpesegirls
struggling with filling in the chart about vivid words and phrases. | went and athem to
support them. The girls were on page 12, and they read the two sentences thalblLicbtmlthe
students in the beginning of class. After they read the sentences togethergs aagked
them, “Why do you think the author chose those words?” The girls didn’t say anytkaid, |
“Why didn’t the author just say, the frog lives by tall trees?” One of thg Jmnelle said, “Well
because the author wanted you to picture tall oak trees and a porch outsidey’ Bxsautd.

“The author wants you to put a mental picture in your mind and be able to see the ragn falli
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from the sky and the porch outside, and tall oak trees. Not just any kind of trees.” | wgidisthe
to write that in the box next to the sentences they chose.

The teacher made a note on the module that they already did the vocabularyhkesson t
previous day for this part so | didn’t have to do it. | skipped down to the sentence strip part for
vocabulary in action. | put students in groups of three based on the groups the téatieer le
passed out the sentence strips to the groups of three. | explained to the students, “Gins stude
the narrator, who reads all the sentences, the other two students act out thesséhtanaethe
students six minutes to practice their skits on their sentence strips . hiehgibtips of three
perform in front of the class and at the end | asked the students, “How do the skits help us
understand how bullfrogs survive?” All the students raised their hands. | called on Mavar
said, “The bullfrog does different things to adjust to the earth, like he bulgesdas te sings
to call a mate and he emerged from the muddy winter.” “Exactly Yavar. THeoguilas to
adapt to different habitats to survive.”

Because the skits took thirty minutes, for the debrief | had the students turrkaodatal
partner about something they learned today, whether it was a new vocabulary awythog
else they learned about bullfrogs. The students turned and talked to the partnevgriorutes
and | called on two students to share. | called on Jen. She said, “I learned asdistat i
bullfrog’s home.” “Yes! Habitat is a home, it isn’t just a bullfrog’s home, andnthe any
animals home.” | said. Next | called on Nazier. He said, “I learned that agthiocsrtain words
in the text to make you picture the picture in your mind. They put big fancy wordsdaraac
purpose.” “Exactly Nazier. The authors have a purpose for putting in specific vagadmda
word choice. They want the reader to mentally picture the text and see whiagi®g.” | had

the students put their papers in their ELA folder.
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Reflection
What | did well?

| was able to engage the students by beginning with a question about vgcabdlar
what the worcadaptationmeant. Between two students and me adding in some words, we were
able to come up with a definition fadaptation.l felt this sparked their interest for what we
were going to be doing during the lesson that day.

| was also able to restate the questions for the groups of students whenrthdging
the text-dependent questions. The one group of girls were unable to understand why the author
chose specific words for the vivid words and phrases chart. The girls wert dibld a vivid
phrase in the text and | helped them understand why the author chose those vivid wadls inste
of just saying, “tall trees with rain pouring down.” | was able to sit withgiHe and restate my
guestion to them a couple times because when | asked them the first time they dehstamad
what | was asking. | had to restate the question for them to understand that authasvags’
like using plain, boring vocabulary, they often like to help the reader’s pictdineir mind what
IS going on.

| learned from the students by doing this lesson. | enjoyed watching tleatstulo the
skits, even though the skits were all the same | was able to see the studeinis heav the
bullfrog adapt in their environment to survive. | enjoyed helping and supporting the student
throughout the entire lesson because they even taught me things about frogslttiakmhaolv.
What was challenging?

The challenging part for me in this lesson was not having all the knowledgeadkatst
had on frogs. The students were more knowledgeable than | was on frogs. Even though |

skimmed through the pages quickly before the students got to class that mornisigji bie to
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fully read all the pages in depth. | was able to read with the students anditbatirevgtudents
as we went along and that was a great experience for me because it veatingtéor me to
learn about frogs.
What will | do differently?
Next time if | were to teach this lesson, | will change up the skiteuldn’t have all the
students doing the same skit. After the first two groups went, the students gedtitegibored
with the skits. | wanted all the students to get a chance to perform, sd thet students
perform, however, they were all the same skits.
I will also like to go through each question for the text-dependent questions and tinen eac
part so students understand what they are supposed to do. | should have explained the vivid
words and phrases chart because some students struggled with that part, Niéxtiene to
teach this lesson | will go through each part and make sure all the students kriasv wha

expected of them.

November 26, 2013- Figurative Language and Word Choice
| was substituting in an inclusion sixth grade classroom today. | was goingeadbéng
ELA the special education teacher in the room would be supporting me during thedsbA. le
The learning targets and focuses for today were for the students to detdrenmeaning of

figurative language in Bud, Not Buda@wyd to explain how the author’s word choice affects tone

and meaning in the novel.
| began the lesson by engaging students from their homework they did from the night

before. The night before they had to begin reading Bud, Not Baddyind “rules” that Bud

lives by in the novel. | told students that Bud's rules fall into two different cag=g survive or
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thrive. | asked students, “What does it mean to survive?” Fifteen students raiséamnist |

called on Kamra. She said, “It means to stay alive and not die.” | said, “Yourtaghurvive

means you're trying to stay alive and not die.” | asked the students, “What dueani to

thrive?” Five students raised their hands. | called on Jessie. She said, “To be lpresgbhded,
“Well it doesn’t quite mean to be proud but that is a great guess.” | called on Rheesai&,

“To be successful and grow.” | said, “Yeah, to thrive means to grow, develop and be successful
at something.” | told students that in Chapter 2 that they read last night theyaras®erale

number 118. | asked for a volunteer to read the rule aloud. One student read the rulehkasked t
students whether they thought the rule was a survive or thrive rule. No one maiséands. |

waited a minute. One student raised their hand. | told the students to turn and talk tecthe per

next to them about whether the rule was survive or thrive. After two minutes of thkskgd

the question again, “Is rule number 118 of Bud, Not Bualdurvive or thrive rule?” All the
students raised their hands. | smiled and said, “That’s more like it!” HoatldHarry. He said, “I
think it's survive because he protects the things that he has taken from him.”dblidarry!” |
called on another student, “I think it is survive too because Bud is protecting himsaif to st
alive.” | said, “Great job guys! With the rules, it does not matter what sidelyoose as long as
you have evidence to back yourself up.”

| told the students that we were moving onto the figurative language part essoa.l |
asked students what the wdaohe meant. Most of the students raised their hands. | called on a
boy. He said, “Someone’s feelings in a story.” | said, “Your close!” | addedh&d the student
said, “Tone is how the narrator feels toward a character in the story.”d sisldents who the
narrator in this story was. All the students raised their hands. | called on Ragidi&Bud.” |

asked them, “So who is going to be displaying the tone is this story?” They all¢batite
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“BUD!” | had the students open their books to page 1 as | read a sentence aloud, “All the kids
watched the woman as she moved along the line, her high-heeled shoes sounditig like lit
firecrackers going off on the wooden floor.” | asked the students, “How does Butddke
woman'’s walk in this sentence?” The majority of the students raised their. haatlsd on a

girl. She said, “Bud says she sounds like fireworks going off.” | asked thelgiBud

comparing the woman walking and her high heels on the ground to fireworks going off?” The
girl said, “Yes.” | said, “Exactly. Bud uses the fireworks because waail the sounds that
fireworks make and we can visualize what kind of sound her shoes are making wherkste wal
| modified the lesson by not handing out the graphic organizer yet, the studentseard |

having such a great conversation | didn’t want to disrupt it. | asked the stud@sts, the
woman'’s’ high heels actually fireworks going off?” All but two studentsethibeir hands. |

called on Jareese. He said, “No, a person can’t really have their shoes §amgrefvorks.” |

said, “Your right.” | asked the students, “Well then what did Bud literally meanjwalpcmean

by, her high heeled shoes sounding like little firecrackers going off on the wdode?i f

Twelve students raised their hands. | called on Margaret. She said, “Well, hecehlukbe
making a loud noise when she walks, like that tapping sound that heels make when they hit the
ground.” “Yeah, exactly!” | said. | was wearing high heels that day to schddl showed the
students the sound it made when | walked across the room in complete silence.hasked t
students, “How do you think Bud’s feelings or tone were towards this woman? Was it is a
positive or negative feeling?” Eight students raised their hand. | waited farudéemA couple

more students raised their hands. | called on Audrey. She said, “I don’t think Bud likes her
because she said that she was walking and sounding like fireworks. That dmasth’lilee

something nice.” “l would agree. He could have said she walked gracefullynligege!.

140



However, Bud chose specific words to talk about how this woman walked like her high heels
sounding like fireworks. That sounds pretty negative to me.” | said to the students.

| distributed the figurative language graphic organized to studentsedtieer had a
copy scanned into the SMART Board, so | was able to fill the same one in with the stirdents
the first column we wrote the figurative language from the text, “All the watshed the
woman as she moved along the line, her high-heeled shoes sounding like littlekeecoming
off on the wooden floor.” In the second column we wrote what the quote meant literally or
actually. | told the students, “We just had a discussion about what this quoteylitezalht and
what Bud meant when he said her shoes were like fireworks. What did Bud literat?’me
called on a student to share their response and we filled that box in. Then we moved onto the
third column, which said, “What does this show me about Bud’s tone?” | reminded the students
that we had also already talked about this question. | told the students to fill in tinms can
their own. After they filled that column in | told them to put this paper in their ELdefsl
because they would need it at a later date.

| asked the students to open their books to page 4 and follow along as | read an excerpt
aloud, “It's at six that grown folks don’t think you’re a cute little kid anymdreyttalk to you
and expect that you understand everything they mean. And you'd best understand too, if you
aren’t looking for some real trouble, ‘cause it's around six that grown folks stogiou little
swats and taps and jump clean up to giving you slugs that’ll knock you right down and have you

seeing stars in the middle of the day.” After reading the excerpt fromdpaigidud, Not Buddy

| asked the students, “What is Bud explaining in this excerpt?” The majorhg students
raised their hands. | called on Dan. He said, “It talks about how when Bud was litttnheyeti

beat up so bad but at six Bud got beat up a lot worse.” | said, “Yeah Bud talks all aboubdbeing s
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in this excerpt.” | asked, “What does the wostsatandtap mean?” All but four students raised
their hands. | called on Jeremiah. He said, “Swat and tap mean light hits, not like hdrgsgunc
And he showed me with a light swing of the hand what a light hit would be. | said, “Iveah,
would agree with that. A swat and tap are like a tap on the head for not doing the right thing.”
asked the students, “What does the wslugy mean?” All the students raised their hands. | called
on George. He said, “A slug is when you really punch someone hard. Like you brmskelthe
said, “Yeah, like you slug someone in the arm.” | showed the students a motion of slugging
someone by swinging my fist really hard. | asked the students, “Why ddipduBud

specifically chose to use these words in text, instead of words like hit or punol®the

students to turn and talk to a neighbor for a minute. After a minute | called on a cadplgst

to share. We came up with a consensus about why Bud chose the specifislugrdsyat and

tap in the excerpt on page 4. The students said, “Using those specific words allow théoreade
get a visual of what the beating was like at the different ages in Bud@/ifen he was younger
he got a light beating. When he got to age six he was beaten badly, which proltyikds on

his body.”

The next part of the lesson the module said for the students to complete sespindee
guestions in small groups. The teacher wanted the students to complete them indgpsmdentl
that she could use them as a quiz grade. | told the students to use their books to helghthem wit
the questions. | handed out the questions to the students. She specifically wroteanshérapll
was not to help the students with the questions, unless it was to read them a part ofitre quest
or to restate the question for them. The students completed the questions in fiftie&s.mi

The closing for the lesson was an exit ticket that students are veryafamith. The

students complete exit tickets to show the teacher what they have learnetdhtdbg lesson.
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The exit ticket focused on interpreting figurative language in chapteBAdfNot Buddy The

teacher scanned in a copy of the exit ticket into the SMART Board so | veaablow the
students what it looked like. One student shouted out, “It looks like the graphic organizdr we di
earlier in class!” | said, “Yes, it is the same one, just with a differeneduat the text.” |
explained to the students, “You would are getting a new quote from chapter 2 and yoeavill ne
to read it and explain the literal or actual meaning of the quote. Then you will negiaio e
how the quote reveals or shows Bud’s tone or feelings.” | asked if any students hemhgues
No one raised their hands. With the exit ticket, | am not allowed to help because it isduppos
show what the student has learned. | can only answer clarifying questions.d aadked the
room and monitored the students. It made me happy because | could tell the students we
understand the figurative language and interpreting what Bud meantyiterdle quote. The
tone was a little bit harder for the students to understand, however some of the students we
getting it. | collected the student’s exit tickets and the students moved ontxtiseilnject.
Reflection
What | did well?

| felt | was able to give positive feedback to the students throughout the lessiog D
the lesson when the students would answer a question, | was able to either add onto what they
said, or give them feedback on what they said. | never said, “Yeah your right” arddesitthe
conversation. | always added more to what | said, either by restatinghelgegaid or by giving
an example or calling on another student for their opinion. | think by giving stadeatiback
and having a more in depth conversation and not just saying, “Yeah you're right ormo you

wrong.” | am allowing students to deepen their understanding of the topic.
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I liked how | modified the lesson, mid-lesson. It was a spur of the momenibdetiat
felt right to do. In the middle of the lesson the module wanted the students to reeegvaythic
organizer on figurative language and then have a discussion. However, the studentsrand | we
already having a discussion about the quote and what the quote meant and how Bud felt about
the woman. | think by continuing our conversation students stayed focused and on task rathe
than getting distracted by the graphic organizer and having to refocus and reméergeouv
conversation was. The students and | were able to finish our great conversation apasksed
out the graphic organizer and we filled in the information we had already discussed.
What was challenging?

| did not like that | was unable to support and help students in this lesson. | understand
that the teacher wanted to use the questions in this module for a quiz grade, so helping them
would technically be cheating, however | wish | could have supported the studengshst littl
more. | felt for the last twenty minutes or so, | wasn’t doing anythingmxalking around and
monitoring students. | was only able to restate questions for students. | wasttt ladlle them
out with anything else.

| also noticed on the exit ticket when | was walking around that several stuggats
struggling with the tone section of the graphic organizer. | hoped | would have provithedi®
up another example for the students to see how tone is shown in the quote. Tone is not always an
easy thing to figure out, however if | would have done another example from chaptéasxin c

with the students, maybe they would not have struggled on the exit ticket. Bud, Notlzsdaly

lot of figurative language | could have found a quote really quick and had the studenkefi

literal meaning and how the quote shows the Bud’s tone.
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What will | differently?

Next time if | were to teach this lesson, | will add another exampledaote of
figurative language for the students to do during the classwork before they godtetieds
response questions. This may help with some of the students who struggled with the column
about tone.

I will also not make the selected response questions a quiz grade so thhelakile to
support the students who struggled with the questions. Some students struggled by not going
back to the text to find the answers, they just tried to guess at what the arsyerstead of

finding it and proving their answers.

December 2, 2013- Analyzing Figurative Language and How the Author’'s Word Choice
Affects Tone and Meaning
| was in the same sixth grade classroom that | was in yesterdag.doing a very

similar lesson as the day before, except with chapter 3 of the novel, Bud, Not Bodshgage

students and get their brains flowing | had them get into small groups and talk aboutuBud’s r
they found in chapter 3 for homework the night before. | told the students, “Talk about whether
the rule was survive or thrive and why?” | walked around the room and listened to the
discussions the students were having. One group said rule number 328 was survieBstaus
had been in a situation where he was fighting to defend himself. Another group said rule numbe
328 was thrive because he was protecting himself but doing it to better himsedfstat alive.

| told both groups they were right because as long as they were able to badk apiniens

with evidence they was no right or wrong answer.
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We moved onto the learning targets and focuses of the lesson. | read them aloud to the
students: | can explain how the author’s word choice affects meaning and tone in trenddve

can determine the meaning of figurative language in Bud, Not Budi@ynded out a graphic

organizer that had three columns labeled: word choice/text details, feelamippgeand tone. |
told the students, “We are going to do the first text detail together and then yymirey¢o work
in small groups to complete the rest of the graphic organizer. The teacherriraetisoahe
graphic organizer into the SMART Board so | was able to write in the graphic zeganth the
students. | called on a student to read the text detail aloud, “There was agycan gaone
corner next to a bunch of gray rakes and a pile of gray rags, and a grayitie seme gray
fishing poles.” After the student read the text detail aloud | asked the stut¥&htd is the
meaning of the word gray in this quote?” | called on one student. He said, “I thifdoring
because they keep saying gray.” | said, “Well it is boring but what does thegragrchean in

this quote?” She said, “I feel like the shed is really dark, because Bud keempgay over and
over.” | said, “Yeah, Bud doesn't just say the shed is dark. He describes ewgigtthe shed as
gray. Next to the gray fishing poles, next to the gray rags...” | wrote thay graphic organizer
and had the students copy me. | asked the students, “What mood or feeling do yar get aft
reading this quote?” Most of the students raised their hands. | called on Mollyai&he s
“Frustrated that everything is gray.” “l would have to agree with thhink | feel that

everything is monotone, which means everything is the same. Bud uses the same memd ove
over to describe the shed.” | said. | wrbtestratedin the last column on the SMART Board and
had the students copy me. | said, “Now you are going to do the same thing for theeweidxt
details. | gave the students ten minutes to finish in small groups. | walked around atwtadoni

the students’ progress.
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With four minutes left of working time, one group of boys had only one text detail done.
| went over to their group and asked them if they were confused or needed help. Theyatooke
me confused. | said, “Well it seems you must be confused or stuck on how to do this because you
only have one text detail completed and every other group is on the last detaillbdked at
me and said, “Oh.” | said, “You boys need to stop fooling around and get to work because you
only have three more minutes before | am collecting this work.” They began woekiogssy
when | walked away. | walked over to another group who seemed like they maylkberstbe
last text detail. The text detail was, “I eyed where the bat was slesmpihigevved the rake like |
was going to hit a four-hundred-foot home run.” | asked the students what theywegrers
They said, “Well we think the meaning is that Bud tried to wind up and swing the bt real
hard.” “Yeah, revved means that he was getting ready to do something, so in tidacdasss
getting ready to swing at the bat that was hanging down from the sheliéd #he students,

“What kind of mood or feeling do you think Bud was in at this point?” The students started
getting excited and all talking at once. One student said, “Anxious.” Another studknt sa
“Nervous.” The other student said, “Ambitious.” | said, “Great job boys and ginsse are all
acceptable words that Bud could have been feeling at the time.” After the studishtdfwe
quickly went over the graphic organizer and | had students share out what they had for the
meaning and then one or two words to describe the tone. Students had very similas andwer
to check each other’s answers, after someone would share their meaning | had givdea
thumbs up or down if they agreed or disagreed with that student’s response.

The next part of the lesson was called a carousel of quotes, where studei©wrght
the room and looked at each quote from chapter 3, which was specifically figuragiuadan

and had to write what the literal meaning of the quote was then how the figuraguade
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revealed Bud’s feelings. | told the students what they would be doing and that thire\same
thing they did yesterday just with new quotes and a new chapter. | had the qeateg ahitten
out on chart paper and | gave each group a different color marker. | told the stoaewtsen
they got to the poster they were to read the quote at the top first and then filjraghe
organizer underneath with the literal meaning and tone. | modified the lessonHaywimgf the
students write it on their own graphic organizer because | thought it would take too long. |
decided | would write the answers for the students since the students wouldketpsidme up
with similar answers and then copy them for the students. | did not want studetimg wineesr
time writing and copying quotes on a graphic organizer on their own paper. | wéddhave
them take the time and learn and discuss the literal meaning of the quote and thiegone. T
students spent six minutes at each poster and then rotated. There were aivetguotés.

At the end of the carousel of quotes | wanted to debrief so we came back together a
whole class and discussed what the students learned. One student said, “I liked dotigithis a
because | was able to get more practice and see what other studentgstiane it made me
see the quote from another perspective.” “That is a very good point!” | said. Astibent
said, “This was fun because we weren't just sitting, we kept moving around thenoom
practicing with figurative language.” Jeremiah said, “I understood tone isdbe ar feeling
that the author or Bud has and this quote thing we did helped me understand that better than
yesterday.” | said, “Yeah | would agree that after seeing you dmyiis activity today
compared to yesterday, you seem to understand literal meaning and tone muc¢havetter
yesterday. Do you agree?” The students all shook their heads and said, “YES!”
Reflection

What | did well?
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| was able to modify in the middle of the lesson by not having the students write on the
worksheet. Instead | just had the students write on the chart paper for thelcargustes. |
thought it would take up more time to have the students write on the posters and their own
worksheets. | also made the executive decision to not have the students write onet®rkshe
because | felt that it would take away from the lesson and their learningthefslfudents would
be rushing to just copy down answers, instead of having a discussion with their grougland re
learning what literal meaning and tone mean.

| was also able to keep students on track. One group of boys | noticed was fooling around
and only had one text detail done. | walked over to their group and asked them if thefualere s
or confused. They said they weren’t. | then proceeded to ask why they were sorfdr be
compared to everyone else. The boys then caught on to what | was gettiny aealized they
need to stop fooling around and get to work. | didn’t have to argue with the students or say
anything else.
What was challenging?

| was not able to have the students write sentences independently today. What the
students did write was in graphic organizers. However, | felt they took more ini@nmath
them today than they did yesterday. It is challenging to me to try and riytleing in in one day.
There is no way to do reading, writing, math, science, social studies and the stpdeiats
activities. Although the students wrote during ELA today it was the form ohgritiwould have
liked to see.
What will | do differently?

| honestly don’t think | will change anything about this lesson except for perrhanent

taking out the graphic organizer for students to fill in on their own during the carougeites.
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| am glad that | modified that spur of the moment and | will definitely do than #gaeach this
lesson.
December 3, 2013- Analyzing Documentary Videos

| was substituting in a general education fifth grade classroom todayeather left
Grade 5: Module 2A: Unit 1: Lesson 7 from the Common Core State Standards. | read through
the lesson to get an understanding of what | was going to be doing for the day.

| began the ELA block by engaging students and explaining to the students thva¢tbey
going to be learning about research in another rainforest, the Great Bdardsh | pointed to
British Columbia, Canada on the world map in their classroom. | asked the students, “In
comparison to Hawaii, what direction is Canada?” All the students raised their healtksd on
Bobby. He said, “It is north.” “Yeah, British Columbia is north to Hawaii.” | asttee students,
“What have you noticed about where the rainforests are located around the bniel?”
students raised their hands. | called on Shay, “Well the rainforests we studiexvize closed to
that line in the middle of the map going across. But that one in Canada is wayeipogt.'t
“Shay, your right. Most of the rainforests you studied are near ‘that lineever the rainforest
in Canada is not. Who knows the name of ‘that line’?” | said. Two-thirds of the alasd their
hands. | called on a boy. He said, “The e-equator.” “Yeah, your right. It igjtiaéce. The
majority of the areas that receive rainfall in the world are close tayjtrea, but not all of them
are.” | said.

We moved onto the learning targets/ focuses for the lesson. | had one of the stadknts r
them aloud, “I can explain the main idea of a documentary video on researching infiresain
| can determine the meaning of new words from context in a documentary video about

researching in the rainforest. | can analyze the features of a documedéar as informational
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text. | can compare and contrast the features of an interview, an, amidla documentary
video.” | asked the students, “What do you think we are going to be doing today?” All the
students raised their hands. | called on Starazia. She said, “Well l@lgfthink we are going to
be watching a documentary video because they said that like 100 times in thegylengets.
But seriously, | think we are going to be learning about a rainforest and ddoggaead
protocol using the video.” | said, “You rock girl, we are kind of going to do a close readg w
we find the main idea, and determine words we don’'t know and then find the meaning of those
words, and then analyze the video.”

| walked over to the information text anchor chart the teacher had hanging up in her
room. There was a list of types of informational texts on the chart. | askeco$timeestudents
to tell me some kinds of informational texts. | called on a girl. She saidrviexne” Another
student said, “Article.” | said, “Those are great examples of informdtiexis.” | told the
students, “Remember to make something an informational text, it must haé lfasked the
students if they thought a documentary video was an informational text. Five staossds r
their hands. | waited a minute and a couple more students raised their hands. | catigdron R
He said, “Yeah, because a documentary video shows real places and thingdikie¢ is regular
Disney kind of video, it's like real people and things where you learn from.” “Y egieiRin
documentary videos, people are sometimes filming themselves and the exfletgideo are
sharing what they know with you so you can learn.” | said. | added documentary vitleo to t
informational text anchor chart hanging up in the fifth grade classroom.

| reviewed the learning target: “I can explain the main idea of a documerdan/on
researching in the rainforest.” | asked the students, “What is the main ale@"agyl the

students raised their hands. | called on a girl. She said, “Well another wgrdtfar the
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summary of that part.” “Yeah it's the whole idea for that part. Gist reatgvord!” | said. |
explained to the students that we were going to be learning more about the s@dnb$ts in
the Great Bear Rainforest. | told the students, “We are going to watdb¢hmentary video on
the rainforest several times, just like you do with your reading, you donigagtit once and
then you're done. You will watch the video several times for different purposesr3tiarie
we watch it will be for finding the gist of the video or the main idea.”

| played the documentary video of the Great Bear Rainforest for the studentsfist the
time. | had to stop at several points throughout the video so that students could write gist
statements in their journals. | modified the lesson by letting them work \pétaer to write the
gist statement. The lesson wanted the students to write the gist sistémdesidually and then
talk with a small group afterwards, however | felt that would have taken tolo tinue and it
was easier for students to just work in partners from the start. | stoppedebdai two minutes
each time and they wrote a gist statement with a partner next to them. stherd the video
again for the next chunk. Then | would stop it and they would write the gist for that chunk of the
video. The video was a total of seven minutes. The students had a total of sixeqstistain
their journals. As a group we went over the six gist statements quickly and | hsilideet read
their statement aloud and the other students would give me a thumb up if they agreed®r thum
down if they disagreed.

We moved onto the second viewing of the documentary video. | reviewed the learning
target/ focus for this section, “I can determine the meaning of new wordsctyntext in a
documentary video about researching in the rainforest.” | reminded the stingntaive used
this learning target before, just with written text. | asked the students, “$ithisilearning

target similar to the other learning target you had with written textzh@ students raised their
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hands. | called on a Mendon. He said, “Well it's the same because we are jusf Wodds we

don’t know and then figuring them out.” “Yeah, this is just unknown vocabulary and then using
context clues to figure out those words. Make sure that you are using parts ofdhe welp

you figure it out or breaking apart the word.” | said. | told the students, “I ang ¢iplay the

video again, listen carefully for words you don’t know. | will pause the video agaéartain

points and you should write down specific words you don’t know in your journal underneath the
gist statements.” | played the video again, pausing it at the same poimsfiast tviewing for
students to write down words they didn’t know. After playing the whole video I told students t
work with the same partner as before and try and figure out what the words metmytha

wrote down. In the lesson it said the whole second viewing should only take 15 minutes. We
were already 20 minutes into the second viewing and the students had just starteg wibinki

their partner. | modified the lesson, after ten minutes of working with themgrarttrying to

figure out the words, | called the students back together whole group. The lesson didfaot call
the teacher to go over the words with the students, however | felt the students shetiehav
correct definitions. | called on a couple students to share out some of the words tbeypcam
with and | was going to help them figure out the word. | felt that students voekengy hard and
they were actually coming up with pretty good guesses about what the wanals g |

wanted to make sure they had the right definitions in their journals. | called on one student
share a word they had and what they thought it meant. He said, “Engineer andtirtieak$
someone who builds machines.” “Yeah that is a great guess and your actuilglpset, an
engineer is someone who develops and designs things for machines and other produgts. So the
are the person who comes up with the plan. But you were super close!” | told the dtudents

write that under gist statement one. | called on another student. They saidb“Sw@agms super
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or awesome.” | said, “Yeah it's just another word for excellent or awesoraat [8b!” | told
students to add that word under gist statement two. Another student said, “Nifty megtams ne
cool.” | said, “Yeah it's a fancy way to say tbeol thing about something.” | called on another
student who said, “Infrared means invisible.” | said, “It is a type of radiatinspecial camera
technology that scientists and other special people use when they aréamgagarch
something. It is a red kind of lighting that is on the camera lens that shows winathisg is
when it is dark. So in this video they are trying to see where the animalbematus dark. So
the researchers and scientists put this special infrared lens on theaia eanti¢hey can see in the
dark where the animals are.” | had the students add infrared to their sbatatgsnent in their
journals.

| reviewed the learning targets for the third view of the video, “I can améiyzfeatures
of a documentary video as informational text and | can compare and contrast thes febtur
interview, an article, and a documentary video.” | asked the students, “What dees ibyn
features of a video?” The majority of the students raised their hands. | calidabgrwho said,
“What a video sounds like.” | said, “Yes that is one part. What else?” | called dreastaident
who said, “What a video could look like.” “Yes that is another part.” | said. | ableestudents,
“What other features does a documentary video have?” Only a couple students raised the
hands. | called on Bobby. He said, “Well in this video it could be how the scientistdlshare
information with us, like in books it is how the information is shared with us through graphs and
diagrams. In the video it could be how the scientists share the information witlsaisl,’“Yeah
Bobby, in the video you are going to see ways that the scientists and reseeoom@unicate.
Look for that when we watch the video for the third time. | will not stop the video thes 8m

make sure you are looking for the features.”
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| played the video for the third time. | modified the lesson by having the studetas wr
down the different features they noticed throughout the video. In the module it séieinfotot
wait until the end of the video to discuss, however | didn’t want them to forget something the
saw in the beginning. At the end of the third viewing | had the students turn and talk tmé¢he sa
partner they had been talking with the entire time, the partners seemed tdiog nexally well
together. | had them talk about the features they noticed in the documentarynddeload oral
and visual clues in the video helped them understand what scientists were trying to
communicate. After giving the students eight minutes to talk with their paitheard many
students struggling with the second part of the task | asked them to do. | callelémessback
together and | asked the questions aloud. The students were able to tell mefdatuees were
that there was a lot of video footage in the video, the students could hear what thevexgerts
actually saying rather than reading the words and the students could seeevdmatials were
doing. | told the students those were all great features. | then asked treastiM/hat oral,
meaning what can you hear and visual, meaning what can you see, clues in the videghelped
understand what the scientists were trying to teach you?” | could alredgitgebulbs going off
in some of the student’s brains. It was like they understood what | was askinthé&onat that
point. | gave the students another minute to talk to their partner and then we ckras dac
group. | called on two students to share aloud because we were out of time. One suidént sai
could actually see the animals in real life moving around in the video, they tneagonon
animals.” “Yeah, the scientists weren't just talking about the animals, theyawldbout them
and then they actually showed you the animals in real life on the video.” | saidthEnestudent
said, “The scientists said important information for us to know and they said it morenite,

like they wanted us to really know it and remember it.” “Yeah | would agreesthdeature of

155



the video because you heard the scientists saying it orally and they weremoating the
information to you. Nice job with this boys and girls!”

| was unable to get to the debrief part of the lesson because of time. The |lestwzh wa
the students to go back to the K-W-L chart in their journals and add to the L column of what they
learned about the Great Bear Rainforest or about rainforests in gétedtad. note for the
teacher saying we never got to that part.
Reflection
What | did well?

| think the lesson as a whole was a success. Students were engaged throughoat the thre
viewings of the documentary video. | was able to modify the lesson quite a fesvamthe
spot, which is not always easy.

The first time | modified the lesson was when the students had to wristageshents.
The module lesson wanted the students to write the statements individually and thesrtedK |
groups. | felt that was going to take up too much time. | had the students work withttiee par
sitting next to them to quietly write the six gist statements for the vides widtked out really
well because then they did not have to talk about the statements afterward. [Eachnstetok
about one to two minutes to write. | am glad that | modified that because studen¢sisaore
confident in their gist statements when we quickly went over them as amtbdsealass agreed
they liked doing them with a partner.

The second time | modified the lesson was during the second viewing of the video whe
the students were listening for unknown words. The students were able to write dovandfie w
they didn’t know and they were able to attempt to figure out what they meant. Hos@werpf

the students got stuck after that. Some of the students were not able to figure olltok/tfaeia
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words meant. With a video it was hard because | played it for them at that poathawever

it wasn't like a text where they could go back and keep reading. | made thermézisring the
class together as a whole and call on students to go over their words. | wantedehtsgo tell
me what they thought the word meant first and then | would give them the reaialefinielt

this was the best way to encourage students to try and figure out unknown words; hetitver
wanted the students to have the right definition in their journals.

What was challenging?

In this lesson | was challenged by the fact there was not enough time to coheplete t
debrief. | was unable to have the students write what they learned in the legsold have
liked to have them go back to their K-W-L charts and record their learningslirctiiemn and
then | could have had them each share one thing they learned about rainforests anttithat ¢
have been their “ticket” to lunch.

As much as the modules are “scripted” | feel they provide a nice support.for me
Especially when | am coming into a new class each day, or every coup|& dagsgreat way
for me to keep on track with where the students are. | like how | am able to followgsba Ia
the module as a guideline and it helps prompt me with student responses that | can use as
feedback for the students. | do not always know a lot about the topics the studentsiang lea
about and the lessons provide some details to support myself as well as the students.
What will | do differently?

Next time if | were to continue on with this lesson, | will have the studtatsby
writing what they have learned in their K-W-L chart about rainforestsnk thie students would
be engaged by this opening activity and the students would get their brains flowingvhhbut

we did in this lesson with the documentary video.
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If I were to teach this same lesson again, | will make sure the studeneraclear
about the question for features of a documentary video. | think the students were cdmused a
that question and once | restated the question for them, the light bulbs in their head$ avenht of

they understood what | was asking.

December 4, 2013- Interpreting Figurative Language
| was in the same sixth grade class again that | was in the other dayfamzs with
the format of the lesson because it was similar to what | had done the fewettags bwas
following the module lesson the teacher left me from the Common Core State Gsakbhat 1
of Module 2A, Lesson 4. To open up the lesson, | had students get into their small groups they
had been working with for the last couple of days (the teacher wrote on the pages that t
students should know what groups they were in) and | told the students, “In your groups for five

minutes, talk about what Bud did to the character Todd in chapter 4 of Bud, Not™Buiddy

walked around and listened to the students talk and laugh about what happened to Todd. One
student said, “Todd got water dumped all over him when he was sleeping.” Another stiglent s
“Bud made it look like Todd peed the bed.” Another student said, “Todd looked like a big ole
bed wetter HAHAHA.” After five minutes | called the students back togethd had a couple
students share out what happened to Todd in chapter 4. | modified the lesson by not giving the
students the entrance ticket the module provided, | decided to wait and use it asiekegxit t
because we just discussed what happened to Todd and | wanted to make sure tharawggbot t
the entire lesson.

| showed the students the learning targets/ focuses for the lesson for theliay on t

SMART Board. | had a student read them aloud, “I can explain how the author’s word choice
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affects tone and meaning in the novel and | can determine the meaning of figarsgivage in

Bud, Not Buddy’ | asked the students, “What do you think you are going to be doing today?” |

laughed afterwards because these were the same learning targetefoihet day when | was
in the classroom. The students laughed because they had been working with tledsarseamng
targets for a couple days now. | called on one student who said, “Well we areapio@ably
get a text detail and figure out the literal or actual meaning of the quate .\Wiéhare going to
find out how that quote affects the mood or the feelings of Bud in the quote.” | said, “I couldn’t
have explained it any better myself.”

| told the students to take out their figurative language graphic organizeeaidhet had
already scanned one in the SMART Board, so | was able to show the students whatlit looke
like. I handed students a copy of the two quotes they were going to analyze tatiay fo
figurative language. | also wrote the quotes into the column of the graphic ordaheded “text
details.” | waited for students to catch up and have their graphic organizers |caktbas
mine. | wanted to make sure the students fully understood how to do this because the quotes
were on a separate piece of paper. | walked around the room to make suretadlehis svere
putting the quotes in the right column. Once that was complete we quickly went overaghat
column was again, the literal meaning and what this quote tells you about Budhktstddents
to work in their small groups for ten minutes to complete the graphic organizkeftwo
qguotes. | walked around to monitor students writing and filling in the meaning fogtinative

language form Bud, Not Buddind what the quote tells us about Bud. The students were all on

task and didn’'t need the full ten minutes. It seemed like they really understood thet adnce

figurative language. | called on students to share what they filled in for eacbrlibe fjuotes. |
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wrote what the students shared in my graphic organizer on the SMART Board andhé told t
students as long as they had something similar that was fine.
The next part of the lesson was completing the selected-response quekgomedlile

said for me to read an excerpt of Bud, Not Budtbud and then have the students complete the

guestions based on that excerpt. However, when | was reading over the questioted kineti
students have to read the same excerpt on the top of their selected-respoimsesglelsbse to
modify the lesson again and not read the excerpt aloud. | chose to let the studentsiwibidiwvi
small groups and read the excerpt together and then answer the questions tfogatked
around and monitored the students working on the questions. They were all working really hard
and keeping their focus. One group of girls were struggling with a questionvetatLihe word
torturing meant in the excerpt. I told the students, “See if you can use words around the word
torture and see if you can figure it out.” They said, “Well he talks about being unhappy.” The
guestion was multiple choice. | told the girls, “See if you can cross off some didlees based
on the text they gave you.” The girls crossed off, two of the choices. | said,dgWabu think
Bud is talking about punching anyone in this text, even though we know him and Todd got into a
fight?” The girls said, “No.” | said, “Or does this text talk about pain and sudfema how it is
painful to live without knowing who your mother and father are?” The girls smiled a&hd sa
“Yeah, it's pain and suffering that is what torturing means.”

After the students finished the questions | collected them for the teachemaied fe@ch
student the “entrance ticket” that | changed to the exit ticket. | toldttiients that their teacher
was going to use it as a grade, so they needed to take it seriously. The quedi®ndar éxit

ticket was, “What would you title Chapter 4 and why?” | was not allowed to helputthenss
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with the exit tickets because it is showing what they know and seeing ifahdgle what they
learned and apply it independently.
Reflection
What | did well?

| can confidently say | am able to modify the lessons without becoming édsier
feeling like everything is becoming chaotic. The modifications | make tkesisens are often
minor but | feel like they make a big difference. For example when | modifiadging the
entrance ticket in the beginning to the exit ticket, | felt the students would have bebom@ekr
and over worked on what happened in chapter 4 because we had just had a long discussion about
what Bud did to Todd. The class discussion was great and all the students participateel; howe
felt that moving the entrance ticket to the end, brought the whole lesson back together.

The second modification was having the students read the excerpt in their soradl gr
instead of me reading it aloud. After looking back on the lesson | am not sure this was a
successful as | wanted it to be, however | felt because of time it was moraieon¥er
students to read the excerpt in their small groups and then answer the questiortbarather
reading it aloud and then the students reading again in their groups.

| am also becoming more confident in my interactions with students. | fégltiea
students are struggling with reading or writing, | am able to sit withttigest or students and
work through the text or question with them. | don’t just say, “Well try and figunetibn your
own.” | like working the questions out with the students because often times tiertext to
me and the questions require me to read the text a couple times to figure out thie.answe

What was challenging?
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The challenging part for me was trying to keep moving to the different greupa
though all the groups were on task and doing the right thing, | still like to at lepsttstach
group and ask them how they are doing with the questions or the figurative lagapgic
organizer. This allows me a chance to see where the student is with their/weiidigg
progress. By stopping at each group | am also able to see what each studegtirs tthei group.
| like to make sure all the students are participating and not just sittingcthyrieg off each
other’s papers. With this lesson, the students finished the figurative langagbegrganizer
so quickly, I was unable to get to each group and check in with their progress.
What | will do differently?

Next time if | were to teach this lesson | would have students talk in thall groups
about what Bud did to Todd in chapter 4. Then | would have students do the figurative language
graphic organizer the same way this lesson had the students do it. | would provide stitdents
two text details and have the students find the literal meaning and then what thiteigiate
about Bud. | would then move onto the selected response questions and then | would also collect
them for a grade. The part | would modify would be having the students get arditit ticket
that had a new figurative language graphic organizer on the front with ordetadtand the
students would have to find the literal meaning and what the quote says about Bud and on the
back of the exit ticket would be what they would title chapter 4 and why? | feeldhis
incorporate all parts of the lesson into the exit ticket.

| felt the exit ticket only incorporated the homework and if students didn’t do the geadin
for homework then they are at a loss. At least if the students pay attentiondassthey

would have a chance to do well on this new exit ticket.
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December 5, 2013- The Body’s Superhighway

Today | was in a first grade classroom. The teacher left the listanthtgarning strand
5A domain from the Common Core State Standards for me to follow. | began by introdhgcing t
read aloud by reminding the students what they had already learned in previons. lessad a
short rhyme from previous read alouds and had the students share one fact theyrteartied
body system. | read about the skeletal system and all the studentshaisedrds. | called on
one student who said, “The skeleton protects the organs.” | said, “Yeah if we didn’t hage stron
bones to protect our insides, then the inside of us wouldn’t get wrecked and ruined.” | read a
rhyme about the muscular system. | called on a student to share a fachabsystem. They
said, “We have like 650 muscles in our body.” “Wow! | didn’t even know that. That ig!ttaz
said. | read about the healthy body. | asked the students, “Who can share a faotialgout
healthy?” The students all raised their hands. | called on a boy to shared HéVeaneed to eat
lots of fruits and vegetables and exercise to have strong bones and a healthy$mdy:You
got it dude!” | told the students, “Today you are going to be learning about a new body.’syste

| began the read aloud and read about the body’s circulatory system. Asdalead e
section of the read aloud, specified by the listening and learning strand dostewed the
students the pictures that went along with the reading on the SMART Boardth&fterad aloud
| asked students comprehension questions that were provided by the Common Core domain. The
first question was, “What does the circulatory system circulate or move atmibddy?” The
majority of the students raised their hands. | called on Francine. She said, “Bieal; the
blood circulates in your body.” | said. | asked the students, “How does blood travejhthineu
body?” Two students raised their hands. | waited a minute. Three students totalffaahtie

up. | reread the part about blood traveling through the body. | asked the questioritagain a
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reading, “How does blood travel through the body?” Fifteen students raised tigist haalled
on Frank. He said, “Through the blood vessels.” “Yes you are right.” | said. | askeuidieats,
“What is the name of the muscle that pumps blood into the blood vessels?” Two-thirds of the
students raised their hands. | called on Becky. She said, “The heart.”YsmbAnd what
happens when the doctor puts the special tool called the stethoscope to your ches2Méat
listening for?” Three students raised their hands. | waited a minute. Fountsttmtal had their
hands up. | reread the section about using a stethoscope to hear the heartbeatdiafidr rea
asked the same question again, “When the doctor puts a stethoscope to your chesthehat is s
listening for?” The majority of the students raised their hands. | called onwHmoyaid, “He is
listening for your heartbeat and the sound of your heart pumping blood.” “Yeah yotlnelat &
when your heart is actually pumping blood.” | said. | asked the students, “Why is blood
important to your body” Eight students raised their hands. | called on a boy who shrthgt
the nutrition all over the body to keep you from dying.” “Your right. You blood brings the
nutrients and oxygen all over your body to keep you alive and healthy.” | said. | heked t
students, “What are some ways that you can keep your heart healthy and’ gthomhgf® three
students had their hands up. | called on a girl who said, “Eating vegetablesiemtAnother
student said, “Exercising a lot.” Another student said, “Playing outside and inset®ss.” The
last student | called on said, “Don’t eat a lot of junk food.” | asked the students whabvquhk f
was. They said, “Like potato chips and candy and pop.” “Yeah, food that is processs@ dotha
of sugar in it is junk food.”

For the last five minutes of ELA | modified the lesson by having them turn dni tal
neighbor about ways they keep their heart healthy. | gave the students an efdropld keep

my heart healthy. | said, “Every day after school | go to the gym for an hourakdw by
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doing many different exercises, that is how | keep my heart healthy and.$trbstened to the
conversations the students had. One pair said, “I keep my heart healthy by ctiesimg dog
every day.” The other partner said, “| keep my heart healthy by doing 5-2-1-G;&athy
Hero.” One student said, “I keep my heart healthy by choosing carrotscatdnd not chips.”
Another student said, “I have a healthy heart because | love apples and edl tinetmae.”
The students were able to give several examples of how they were ablp tbdiebearts
healthy. We were unable to share out ways to keep their hearts healthyebgeaas out of
time.
Reflection
What | did well?

| felt the students were having trouble comprehending this text so | veatbabktognize
that and go back and reread the parts that the students needed to hear again. When the students
were struggling with the comprehension questions I still provided wait tinhe tstidents and
then reread the section that corresponded with that question. | was able to suppadetite by
guiding them through the questions and not just waiting and waiting.

| am glad | modified the lesson at the end by having the students answer the question
about what they are doing to make their own heart healthy. | think this brings theledsun
back to them. Although one of the comprehension questions was very similar, | waggugoris
hear many students giving very different and unique answers about themselveadéhts s
were saying things like, “I chase after my dog.” “I run at recésglay outside with my little
sister.” They were things that we hadn’t said during the lesson. | was ablevtbatsbey
learned about a healthy heart during the lesson and apply it to the real world.

What was challenging?
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The challenge for me was at first recognizing that students wegglstigiwith the
comprehension questions and realizing that | needed to go back and reread thetkattions
corresponded with the specific question. At first | was going to rereadhible vead aloud, but
then it didn’'t make sense for me to read the whole thing when the students only needed one
answer for that part.

The other challenging part for me was running out of time and not getting to the word
work section of the listening and learning strand domain. | felt the word wdr&rseéad some
activities to do with the worleartthat the students may have found beneficial.

What will | do differently?

If I were to teach this lesson again, | will go through the read aloud a littieobe
thorough. | will ask some guiding questions of my own throughout the read aloud to make sure
students comprehend the text. In my opinion the content is difficult for this gradenewelver
| think the content is very interesting and engaging. The students seentweeohtry the
pictures and the information, but it was overwhelming at times. | will makd stop after each
section and check for understanding by asking some type of guiding or supportimgnquest

I will also include word work and a writing activity related to the hedre Jtudents
could write about ways they are heart healthy and then maybe createrdqrdlieclassroom

about being a heart healthy class! | will encourage writing to be incogplardab the lesson.

December 6, 2013- Analyzing an Interview with a Rainforest Scientist and Corapgng and
Contrasting Texts
| was in the same fifth grade classroom that | have recently been in. Thetstwdee

completing the end of unit 1 assessment from Module 2A: Unit 1: Lesson 9 of the Common Core
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State Standards. Before beginning the assessment | read the léangets) focuses to the
students, “I can determine the main ideas in informational texts about ratefoféhe Western
Hemisphere. | can compare and contrast the features of different inforadaérts about
rainforests. | can express my opinion about types of informational textgimgwr can use
details to support my opinion. | can reflect on my learning about informationalaedtthe
rainforests.” After reading the learning targets aloud | reminded ukerstis that they had
worked with all of the learning targets before and that their focus today wastgdie an end
of the unit assessment where they would be showing everything they learned isezsenasit.

| asked the students, “What does the wexpgressmean?” All the students raised their
hands. | called on one student who said, “Sharing my ideas.” | said, “Yeah and whéangou s
your ideas where are you going to put them today? Are you going to shout them ragitlakiri
assessment?” The students laughed. One student said, “No we share our ideastingiir wr
“Exactly.” | said. | asked the students, “What does the wpidion mean?” The students all
raised their hands. | called on a boy who said, “Well we each have our own opinions in that we
have our own ideas and what we think about things.” “Right, each person is entitledhmihas t
right to their own opinion or feelings about something.” | said. | asked the studeaitsietails
were. One boy Fred said, “Specific ideas that support the main idea or cMiiow that is
perfect. Did everyone hear what Fred said?” | said. The students nodded. | askedithis #t
they had any last minute questions before they began the assessmentidrheylsxplained
the assessment to the students, created by the Common Core State Standards mioalde 2A
the students they would be reading an excerpt from the second part of the filiive IBterview
with Ever Nilson.” | told the students they were going to respond to some questionthabout

interview, as well as questions about the informational text they read and vieaeghiout the
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unit so far. | told the students | had good news for them. Their eyes lit up. | twid“ffds was
an open book assessment meaning, you can use any resources you have written on and used
about rainforests up to this point, including your journals, notes, other texts and all the anchor
charts in the room.” | told the students to take full advantage of this opportunity because i
doesn’'t happen often. | handed out the end of the unit assessment to the students and told them to
begin independently. | told them they had 35 minutes to complete the assessment.

| walked around the room and monitored the students. | was able to answer questions
about the directions, however | was not able to help students with what words said, or how to
spell things for students. | was very happy to see the students focused and hakd latavoa
lot of the students using the anchor chart that | wrote on a couple days ago abces tdatur
informational text. That anchor chart helped the students with figuring out what kieatofes
are used in the informational texts.

While walking around | noticed students struggling with the question about what the
word depletionmeant. Even when | was substituting a couple days before, the students struggled
with figuring out unknown vocabulary. Some students during the assessment were on that
guestion for eight minutes or so. | had to walk over to one student and tell her to move onto the
next question because she was going to run out of time.

| modified the lesson by giving the students 20 extra minutes because only ong stude
was done after the 35 minutes. | felt the students should have a chance to finish and the module
did not provide an ample amount of time for the students to finish a long assessment.

After | collected the assessment, | gave students the “tracking rgsepso reflecting on
learning” form. This form was for the students to rate themselves on thentptargets and on

how well they think they have done on the learning targets for this unit. The students had to
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provide evidence to support their reasoning for why they thought that way aboutlthesnk
gave the students ten minutes for the self reflection and then | colledt@arthaf the
assessment. As a wrap up | asked the students to give me a thumb up if they thought the
assessment was easy a thumb in the middle if it was fair or thumb down if it WaMbat
students said it was fair.

Reflection

What | did well?

Since | was unable to actually interact with students, | felt | dieat gob at monitoring
students and observing their writing behaviors. | supported students beforehand and set the
students up for success the best | could before the assessment.

| also felt that modifying the lesson was a good decision on my part by ¢mng
students more time to finish. By giving students more time, it allowed most dtittents to
finish the assessment and get all of their thoughts and ideas on the paper.

What was challenging?

| was unable to work with student’s one on one or in small groups because of the
assessment. Although this was a good learning opportunity for me because ¢émadthes
class quite a few times and worked with these students so it was nice to sdeewhedrned, it
was hard for me to sit back and not support the students when they needed it.

The hardest part was when the students struggled with the same conceptgtjubydstr
with a few days before. | had written the teacher a note about the studentsrejrwgglthe
unknown vocabulary in hopes she would do more practice with it. A lot of the students still
struggled on that question. Hopefully in the next unit, if | am in this class | canrfamgson

that concept.
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What will | do differently?

| do not think 35 minutes is enough time for the end of the unit assessment. It took me 5
minutes alone just to pass out the materials and get the students all readyfet gee students
needed more time, especially since they were using resources, so they had t@laktthings
to make sure they had the right answer. If | were to give this assesgjaient &ill make sure
the students have all of their papers in order ahead of time and that the studerita gatesfor
the assessment. When | told the students it was open note, some students didn’'t evenfhave all

their resources. | really enjoyed working with tﬁbgisade on the rainforest.

December 9, 2013- Getting the Gist
| was in the inclusion sixth grade classroom again, except this time tleatstwere
beginning to work with a new text in class. | read the Lesson 6 module the tedicfaermhe to
read over and | got excited because the students were going to listen talpeu$iafve Jobs
commencement speech. | felt the sixth graders would be able to relate toevieal@is was
referring to in his speech, love death and pursuing his dreams.
| began the lesson by distributing the entrance ticket to the students whiabr weesri

to give chapter 6 of Bud, Not Bud@aytitle and explain why they gave it that title. This got the

students thinking about the novel and the homewaork from the night before. After the students
completed the entrance ticket, | collected it.

| read the learning targets/ focuses to the students for the lessongétdae gist of
paragraphs 6-8 of the Steve Jobs speech and | can identify the meaning of anfacealbulary
from the context.” | asked the students what they thought we would be doing for tre less

today. Five students raised their hands. | called on one student who said, “Well laAmihg
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Steve Jobs.” | asked the students, “Does anyone know who Steve Jobs is?” Only tws student
raised their hands. | told the students to turn and talk to a neighbor about who they thought he
might be. After one minute, | asked the students again, “Does anybody think thewkoow
Steve Jobs is or what he did?” Eight students raised their hands. | called on oh® giaid, “I
think he invented Apple.” “Yeah, he was the creator of Apple, which is the kind of phone most
of you have, the iPhone.” | showed the students a bunch of pictures on the SMART Board of the
products that Steve Jobs created such as, the iPhone, the iPad, the Mac computepd\pte pr
and Pixar. | asked the students what they thought we would be doing with the Steve Jibs spee
One student said, “I think we are finding the gist and then unknown words.” “Yeah, we are
finding the gist, which is the main idea, and then unknown vocabulary.” | said. | told the
students, “We are going to listen to part of his commencement speech, and then fociesain thre
the paragraphs for the gist and vocabulary.”

| passed out the Stanford University Commencement Address: Steve Jobsudéehesst
| read the introductory paragraph aloud to the students while they followed dlanghbnored
to be with you today at your commencement from one of the finest universities in tdelwor
never graduated college. Truth be told, this is the closest I've ever gnderoliege graduation.
Today | want to tell you three stories from my life. That's it. No big deal.tdtes stories.”
After reading the introduction | asked the students, “What does the introductipou®ll The
majority of the students raised their hands. | called on one girl Raven who saitlit ‘$&g$ that
Steve Jobs never went to college and that the college he is talk at is good.” $taid,Jobs
never went to college. Your right. He also did say that Stanford is a great collegeeé do

we learn in this introduction?” All the students raised their hands. | calledrgmidi She said,
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“That he is going to tell us three stories.” “Yeah, Steve Jobs is going to thHeasstories
throughout this speech.”

| told the students that they were going to listen to the first part of thehspeeagraphs
1-8. | told them to follow along in their speech, while they listen. | played thelspéma for
them while they followed along. After listening to the speech | asked the stimdentse find
the gist. All the students raised their hands, which made me happy. | called am®&said,
“We read a paragraph and write one sentence summing up what we read.” “@émd hot
have said it better. Yes. You are going to focus on paragraphs 6-8 and find tieeg@h of the
paragraphs.” | told the students. | showed the students on the SMART Board what three
paragraphs they were focusing on and had the students turn to that page in their speech. | had the
students work in their small groups that they had been working with for the last cduypteks,
which prevented any conflict or confusion. While the students were writing theageshents
for paragraphs 6-8 | walked around the room and supported the students in writing the
statements. | walked over to a group who looked like they were just sitting titkneta
working. | asked the students, “What they were doing?” They said, “Trying t thve gist.” |
asked the students, “What was the paragraph mostly about?” They said, “Well in gragiara
Steve went to class.” | said, “Yes, what kind of class did he take?” They said]itfagdy
class.” “Right! The paragraph talks all about Steve Jobs taking a calligrassyicicollege.” |
said to the students. After the students finished the gist statements foaphsa@y8 | called on
students to share what they had and | recorded their gists on the SMART Board.

After the gist statements | moved onto the unknown vocabulary. | modified the lBgss
having the students go back to the paragraphs 6-8 of the Steve Jobs speech anteestlsvat

unknown words in each paragraph. The lesson module did not require students to find a specific

172



number of unknown words. | gave the students nine minutes to circle unknown words and then
try and figure out what the words meant. | called the students back together ariorowegti
each paragraph one by one, which the module lesson also did not do. | asked the students which
words they circled in paragraph 6 and then | had them try and tell me what they tramigot e
those words meant. After the student told me what they thought the word meant, | told the
student what the word actually meant and had the student write the definition on tlme kgiekec
the same thing for paragraphs 7 and 8. This allowed for the students to have all thergefiniti
for the unknown words.

Due to time constraints, | posted the learning targets from the beginning e$sba bn
the SMART Board and had the student’s rate themselves on how well they think theyirtid dur
the lesson, using a fist to five scale which the students were famillar@vie, being they were
totally lost during the lesson and five, being they completely understood the lagsoouid
teach it to another student. Most of the students gave themselves fours and fiveslishioh t
they understood the lesson.
Reflection
What | did well?

| was able to recognize when students were struggling during the gshetditask. |
went to a group who seemed to just be sitting there and | asked how | could help them and
support them. | was able to pry more information out of the students by askingeteledd
guestions, which led to a gist statement.

I modified the lesson by showing the students pictures of things Steve Jobsdted cre
such as, Pixar, the iPhone, the Mac computer, the iPad and the Apple company. By #mwin

students pictures of these products they were able to relate and make a @onraghgr than
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just hearing about the products. | modified the lesson to meet the student’s nesliisgayém
they needed to find a specific number of unknown words. The module lesson did not tell the
students a specific number and in that case some of the students may have only faund@ne
words for the entire three paragraphs. By requiring students to find two words in esgiajpla,
they are forced to reread each paragraph and find words that they may havdémedrube
might not know the definition of.

| felt this lesson was well rounded and very engaging for students. The students w

writing at the beginning about the novel, Bud, Not Budihyen | engaged the students by

showing them pictures of Steve Jobs’ products he created. We moved onto the first part of the
speech. The students were able to listen to the speech and follow along. | couldstat¢nés
were engaged because after the first part of the speech they moanatiwdseover because
they wanted to keep listening for more. The students worked in small groups to find,thadjis
then individually for unknown vocabulary. | brought the lesson back together by doing a self-
reflection using the fist to five. | felt the students were able to find 8tesgitements as well as
find and determine the meaning of unknown vocabulary.
What was challenging?

When reflecting on the lesson | felt that this lesson wasn’t as chal¢geagiother lessons
because the text was new to everyone. | was able to introduce the Steve Jobsspitecsa
an interesting text. Usually the challenging part for me is that hew to the text, while the
students are familiar with the text.

The only challenge would be that near the end of the lesson the students were unable to

talk about the rules that Steve Jobs lives by in paragraphs 6-8. Time has beertentonsis
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challenge throughout all the module lessons. However, | do not want to rush through the lessons
and lose the content of the lessons or lose the students.
What will | do differently?
If | teach this lesson again | will teach the lesson the same waghitédhis time. |
would add one thing at the end. | would have the students write their self-reflectiontdheyha
rate themselves based on the learning targets and why. | think this would helff-raglext on
my own teaching practices and what | need to focus on, whether it was thatgisiestts or the

unknown vocabulary.

December 10, 2013The Magic Paintbrush

| substituted in a second grade classroom today. The teacher left mesthedisind
learning strand of the Early Asian Civilizations domain to complete withttickeists for the
ELA block. | planned on doing lesson 10 with the students which was a read aloud,
comprehension questions and word work.

| began the lesson by reminding the students what they had already |eafaved said,
“You have already read the folktales, The Tiger, the Brahman, and the Jackal, wéich wa
associated with India. The folktale we are reading today is assowigite@hina.” | asked the
students what a folktale is. Two-thirds of the students raised their hantledlazaGeorge who
said, “It is a made up story that someone told a long time ago and they keep ¢elimgrad
again and again and again.” “Exactly!” | said.

| told the students that we were going to read a folktale cdlleiMagic Paintbrush.
asked the students, “How do you think a paintbrush could be magical?” All but three students

raised their hands. | called on one girl who said, “Well maybe the paintbrush paifi®s Its
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said, “Maybe.” | called on another student who said, “Maybe the paintbrush can takothidr
students laughed and said, “Yeah maybe it talks!” | said, “Maybe.” | calleahother student
who said, “Maybe the paintbrush draws really pretty pictures all by.itsskid, “Maybe.” |
told the students that the focus of the lesson was to listen to find out how the paintbrush was
magical.

| readThe Magic Paintbrusko the students. After reading the folktale to the students |
began asking the students the comprehension questions provided by the listening and learning
strand. | asked the students, “Was your predictions correct about the way in wipeimtbeush
was magical?” The students didn’t raise their hands. | asked the studemtsmiBer when |
asked you why the paintbrush was magical?” The students nodded their heads. | dalthvwwe
many of you were correct?” Three students raised their hands. | said, “Hioyvahyou were
not right? And that is okay if you were not right, we were just making predictibasked the
students, “Who were the characters in the folktale | read today?” Altutlerds raised their
hands. | called on Jackson, who said, “Ma Liang, his teacher, the emperor and the.bld m
“Exactly.” | said. | asked the students, “Where did the folktale take plédkethe students
raised their hands again. | called on a girl. She said, “India.” | said, “T dtare the other
folktales took place that you have been reading, but what about today’s folktaleS&i&H©h.
China!” “Yes!” | said. | asked the students, “At the beginning of the story, whatMad_iang
want to do?” Ten students raised their hands. | called on a boy who said, “He wants batpaint
he can't.” | asked, “Why can’t he paint?” | called on Tyler. He said, &Bse he has no money
for painting things.” “Yeah Ma Liang is poor so he can’t buy products and painjopdies.” |
said. | asked the students, “Even though Ma Liang doesn’t have a paintbrushshe siset

twigs and other things to paint pictures. Do people like his paintings?” The students raaided t
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heads yes. | asked the students, “How do you know they liked his paintings?” Eightstude
raised their hands. | called on Marissa. She said, “Because people were saythgngs to his
paintings and noticing him.” “Exactly. People were walking by and giving hais@rand
noticing his paintings.” | said. | asked the students, “How does Ma Liaregggntbrush?” All
the students raised their hands. | called on a girl who said, “When he is sleepidgramol
gives him one.” | said, “Right when Ma Liang is sleeping, he receives dpaht” Then |
asked the students, “How is Ma Liang’s paintbrush magical?” Half of the studesgd their
hands. | called on a boy who said, “Because whatever he painted it turned infe.rdaddid,
“Exactly!” | asked the students, “Why does the emperor want the magibpeh?” | called on
a girl who said, “The man is mean and wants money and to be rich. He wants to paint gold for
himself.” “Yeah, the emperor wants to be greedy and make himself richard. | asked the
students, “What does Ma Liang do to outsmart the greedy emperor?” All the straised their
hands. | called on Shannon. She said, “He paints a boat with the emperor in it and theh makes i
windy and makes the emperor wash away and never come back.” | said, “Right, ther eyetser
washed away to an island, which is a piece of land surrounded by water, and the gogsetor
the island and never comes back.”

| modified the lesson by not asking the last question aloud and discussing it. | chose to
use it as a writing prompt. | wrote the last question on the SMART Boardylhgd a magic
paintbrush what would you paint?” | read the question aloud to the students. | gave eath stude
a piece of paper and sent them to their seats. | reminded the students thatdbdy nee
punctuation, capitalization and details. | walked around and monitored the students @ntng
boy was writing his sentences very fast and said he was done after one nwasteiniable to

read anything he wrote, so | asked him to read me what he wrote. He salthdlalmagic
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paintbrush | would paint superheroes because | always wanted to be one. | wouldgesintga
because he flies around the world saving people and being cool.” | told the student heaeeded t
go back and rewrite his sentences slowly and neatly so that | was able to reeesbina
sentences. The student started getting mad and upset. | told the studentshereneed to be
upset; | just wanted to be able to read what great work he wrote. | told thetshaddne still
had eight more minutes to write and that the other students still were not done. | tdidthim t
sometimes | have to write my writing over and over and over. He was upset, but hhisvrote
writing again, neater. The other teacher in the room told me that they alway$fimaiesvrite
his writing because it is sloppy and that he is constantly reminded to writeraloveat and that
he just rushes through his work.

| went up to a girl who had said she was done. This is what was written on her‘ppaper
had a magic paintbrush i would paint princss becase they are prtty and pink and i likedpink a
purple and princss and i would want a real princss” | told her I love princesses tod.abked
her what belongs at the beginning of every sentence. She said, “A cafatdl lefaid, “Yes!” |
said, “Can you make the beginning of your sentence capital.” She fixed the hgghhier
sentence. Then | asked her what was special about thd leytéself? She said, “It is capital
when it is by itself.” | pointed to each lettethat she didn’t capitalize. She said, “Oops.” She
erased each one and made it capital. Then | asked her what goes at the eind@fteace. She
said, “Ummm, | think a period.” “Yeah, because otherwise | won’'t know your senieover
and | will think you're going to keep writing.” | said. She added a period. Shelrkeza
sentence to me and | smiled and said, “Much better!”

| went to a couple more students and had them read their sentences to me and reminded

them to add periods at the end of their sentences or capital letters at thenigeafitineir
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sentences. To wrap up the ELA lesson, | had the students come to the carpetladdtuckdnts
by random by picking their names out of a cup the teacher had and having themiread the
writing to their peers.
Reflection
What | did well?

| was able to modify the lesson and incorporate writing into the lesson. Inste&ehgf as
the last comprehension question to the students and only having five students aefiwer, |
was best for all the students to answer by having them write out their answesrdh& other
teacher in the room liked that | modified the lesson. Although the students didn't loaé a
time to write, the writing prompt was not difficult and the students only had te twrdt or three
sentences.

| was able to support students who struggled with writing. One girl struggdlled wi
conventions in her sentence. She also struggled with a run on sentence, however instead of
focusing on the run on sentence; | felt it was more important for her to fix her camger8he
knew what belonged at the beginning and end of a sentence when | asked her. | wasiatge to g
her through the process of editing her sentence. | felt the most importanv#sragpitalizing
the letterl when it is by itself because she used it a lot in the sentence and becausmby se
grade students should know that.

| was also able to support a student who was struggling with handwriting. & was
challenge at first because he argued with me about rewriting his sexteoaever | stood my
ground and told him that there was plenty of time for him to neatly rewrite tisgvit was able
to convince him to rewrite it neatly and he did.

What was challenging?
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The challenging part was when the student who wrote his writing very sloppy daht’t w
to rewrite his sentences started arguing with me and getting upset.abhe to calm him down
and reason with him about rewriting his sentences to that | could read his greaifmeiting.

The student was still crying when he was rewriting his sentences, howeesvrbgerthe writing
prompt very neatly and legible and it looked beautiful and | complimented the student on how
neat his writing looked.

The other challenging part of this lesson and mistake | made was bsfared the
lesson, in the introduction when | asked students what they thought it might mean for a
paintbrush to be magical, | never referred to those as predictions. At the bedalktale, when
| was asking the students if their predictions were correct, the students ligc nehiat | was
talking about. | had to restate the question | was asking because in the begmavagtbld the
students they were making predictions. This was my mistake and it made thelcomsjme
guestions a little bit more challenging, however | just made a slight adioistm
What will | do differently?

If I were to teach this lesson again | will make sure that | refer to stgdesses as
predictions so that students understand they are making predictions. | would also keep the
writing prompt at the end because | think students enjoyed writing about whatdhlkelypaint.
This was a chance for all the students to write and express themsehezs] ofgust having four
or five students share what they would paint. If there is time next timeHave the students
draw or paint a picture to match their writing.

In reflecting on my teaching practices | will continue to support studertigimwriting
and work with student’s one on one or in small groups. | think by working with students on their

writing one on one, | am able to give students the most attention and support théyresdg
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a substitute |1 do not know the students writing abilities. | am only able to heljutiemnts with

what | see up front.

December 11, 2013- The Sense of Hearing

| substituted in a kindergarten classroom today. The teacher left me thimdjsdad
learning strand to complete with the students for the ELA block. She wrote in herhalatiet
ELA block would only be 45 minutes because the students had yoga today and that cuts into
their ELA time.

| began the lesson by reminding the students they have been learning abcentes. |
asked the students, “What sense have they already learned about?” All of thesstaided their
hands. | called on one student who said, “Our eyes to see.” | said, “Yes you usgesto see,
but does anyone remember what sense that is called?” The majority of thesstageed their
hands again. One student was standing up, another student was yelling out. | reminded the
students to sit on their bottoms quietly. | called on a boy who said, “Sightd, I'Sa@&s your
sense of sight is what you use your eyes for.” | told the students, “Todaysifoon the sense
of hearing and the sounds we hear.” | asked the students, “Do you know what body part we use
to hear things?” All the students raised their hands. | called on a girMarcaaid, “Our ears.”
“Yes!” | said.

| read the read aloud about the sense of hearing to the students. After rezdund) tio
the students, | asked them the comprehension questions provided by the listening argl learni
strand. | asked the students, “What was the focus of today’s lesson?” All butuidemts raised
their hands. | called on a girl who said, “Using a sense of hearing to hear’thsad, “Yes!” |

asked the students, “How does the sound travel through the air?” Seven students raised thei
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hands. | called on Ramaha who said, “I think it is through the waves.” | said, “Yoar ttiey

are called sound waves.” | asked the students, “Can you see the sound waves ihThe air?
students all shook their heads no. | said, “Right, | can’t look up in the air and see the sound
waves, we just know they are there because we can hear people talking.” hasktedénts,

“Can you stop the sound waves from coming to your ears?” Nine students raisedntiginl ha
called on a girl who said, “No, but when you cover them up like this it gets hard to hear things
said, “Right, when you cover up your ears it becomes quieter and muffled.” | askeddknts,
“What should you do to keep your ears safe?” All the students raised their hanidsl dnal
Jackson who said, “Make sure you don’t put anything in them like pennies or monegfie¢dau
and said, “Right you don’t want to put anything in your ears because that is darig&kinzd

else can you do to protect your ears?” | asked the students. | called on Fraald,HEover

them up if you are going to be near something loud and don’t play your music too loud,” | sa
“Exactly. If you are going to a loud show, like a concert, you should wear eartplpgotect

your ears. You should also keep your music low when you listen to it.”

The last question was a think pair share question where | ask students the qumsiion al
and then they turn and talk to their neighbor about the question and then they share the answer
aloud. If there was more time | would have had the students write about the questauseBe
we had ten minutes left, which wasn’t long enough for the students to write indepehdently
chose to modify the lesson a little bit. | had the students turn and talk to a neigbbitha
guestion, “How does the sense of hearing help us learn about the world around us?hé gave
students four minutes to talk to their neighbors about the question. Then | chose students
randomly by their class “sticks” which has the students names on it and had the stochentp

to the SMART Board to write a couple words that they talked about with their pe&gtrae of
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the words the students wrote on the SMART Board were, “kp us sf (keep us safe), we cn tk t
pepl (we can talk to people), tak (talking), hrcrns (hear sirens).” | told the sdutlegtdid a nice
job with the sense of hearing topic and that concluded the ELA lesson.
Reflection
What | did well?

| was able to modify the lesson to meet the needs of the students. | felt thesstiiatent
need to just share out the answers to the questions, | felt that the students shoeldobeoat
up to the SMART Board and write what they talked about with their partner on the SMART
Board. | was also able to keep the students focused throughout the lesson. The ELA block is 45
minutes, which is a long time for kindergartners to sit and listen to a read aloud anasthen a
guestions. | was able to keep the students focused throughout the entire lesson. kéad wor
with the students for two weeks in the beginning of November and this may have helped.
What was challenging?

Although | modified the lesson to add a quick writing portion on the SMART Board, not
all the students were able to write, and | was not able to work with each studerik abd i
their writing. It was frustrating to me to have to follow what the tead®es for me and then
be restricted to specific time constraints and guidelines for ELA. lladhtigat | was able to
allow some students to come to the SMART Board and write what they talked about with the
partners because it allowed me to see their writing; however it wasn't itirggwtinat | wanted
and anticipated on doing.

Knowing this group of kindergarteners | thought | was going to be able to workheith t
students on their writing or see some of their writing, however | didn’'t and thavasr

challenging and frustrating to me.
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What will | do differently?

If | were to teach this lesson again in my own classroom | will engage thetstinge
incorporating actual sound into the lesson. | know the students know what sound is but it would
be engaging for students to hear different sounds throughout the lesson to makethadess
interactive. | will also make sure the students all have a chance to write 8MART Board, or
at least one of the partners, or have the students write the answer to the questi@c®ofa pi

paper.

December 13, 2013- China’s Great Wall

| was substituting in the second grade classroom that | was in a fewgtayBhe teacher
left plans for me to continue with the listening and learning strand of the Asdy
Civilizations domain from the Common Core State Standards. | was going to hedggaosm
lesson 12: China’s Great Wall. The lesson consisted of a read aloud, comprehension questions
and word work.

| began the lesson by reminding the students that they have learning abo@hrese
contributions thus far: silk, paper, seed drills and plows. | told the students that todesetbe
going to hear about an important contribution to China that wasn't a tool, but a wonder of the
world. | told the students, “Today’s focus of the lesson is for you to listen to find out about a
Chinese contribution that began as a useful tool for the Chinese but is now a wonder of the
world.”

| read China’s Great Wall to the students. After reading it to the studeegsuh asking
them the comprehension questions. | asked the students, “What contribution did you hear about

in today’s lesson?” All the students raised their hands. | called on BradidiéThe Great
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Wall of China.” “Yes.” | said. | asked the students, “Can anyone describethen&reat Wall of
China looks like?” Eleven students raised their hands. | called on a girl who saidjt“}4/big
and | think it is four thousand miles long.” | said, “Yes it is four thousand miles long and i
spreads along the northern part of China.” | asked the students, “Why was ah&\@Heof
China first built?” | called on a student who said, “So the Chinese could protect lesyisie
said, “Yeah it was a way for China to protect themselves from attackaskéd the students,
“Did the wall always protect the Chinese?” All the students raisedhhadis. | called on
Shaniah. She said, “No. Sometimes people broke down the wall.” “Right, there werevtiere
nomadic invaders were able to break through the wall and rule the Chinese.” bsied |
“Who helped build the Great Wall of China?” Nine students raised their handsethvaait
minute. Two more students raised their hands. | called on George. He said, “Soldiegss wor
peasants, people.” “Yeah all those people helped build the wall and donkeys and goatedere
to transport materials back and forth.” | said. | asked, “Why were theohtoaters at certain
points throughout the Great Wall of China?” Five students raised their hands.d avaiiaute.
Three more students raised their hands. | called on a boy who said, “So they epudah lege
on the wall and so they could see if people were coming to attack the wall or ChiratY, bye
putting up watchtowers, they were able to see if someone was coming.” | said.

I modified the lesson because | decided to have the students write their answegron pa
for the last question instead of asking the question aloud. | wrote the question on tR&d SMA
Board and told the students they were going to write their answer on a piece ofl paper
guestion was, “How is the Great Wall of China important?” | gave students teremtowork

on writing their answer.
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After each student got their paper | walked around the room and monitored and supported
the students. One student was not writing. He was stabbing his pencil into the psigedt. | a
him why he was doing that. He said, “Because | hate writing and | don’t wanitéd’ Wwtold
him, “Well right now we are writing a short response to the question about the\\zak aif
China. Would you like me to help you?” He just looked at me. | sat down next to him and turn
his paper around to face the right way. | said, “Okay so what do you know about th&Valeat
of China?” He just looked at me. | said, “Well | know that it protected the Chinesed®..”
He interrupted me and said, “Because it was so long and big, it was four thousandngilek |
said, “Right, and because it was so long and big, the enemy wasn’t able to get intdh&hina t
easily.” He nodded. | smiled. | asked the student if he could write that on his pepesdéhat
was extremely important. He nodded yes. On his paper he wrote, “The glleztchena is
important cuz it is big and is 4000 miles long and pretects the enemy frum enwichimd.” |
said, “Great job, now see if you can come up with another reason why the Great Qrahaf
is important.” He nodded and smiled and said, “Okay | can do that.” | walked awaywand sa
him writing another sentence. | saw the same student from the other day who Ideactdta
their writing because it was sloppy, already done with their writinglked over to him and
saw that his writing wasn’t neat again. | asked him why he didn’t writeynésglsaid, “I did.”
| said, “Well | can't really read what you wrote here.” He didn’paegl. | said, “You are going
to have to rewrite this again.” He started crying. | said “Well unfortunétgbu took your
time the first time and wrote slowly and neatly like | know you can do, you wouldn’'ttbale
it for a second time.” He crumpled up his paper, went and got a new one and staitedjrew

again, neatly.
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After meeting with another student, | had the students come back to the carpétadnd |
five students share their writing with their peers on why the Greata&@hina is important.
One student said, “The Great Wall of China is important because it proteetseting from
attacking.” Another student said, “The wall is important because it doesn’t iehéney come
in because it is four thousand miles long. There are watchtowers to see if thhieenem
approaching too.” Another student said, “The Great Wall of China is part of Chintsyg hisd
people still visit the wall today.” Another student said, “The Great Walho&is a wonder of
the world and people still talk about the wall today. It is part of Chinese historg & i
thousand miles long.” The last student said, “The wall is important becauseltiltdsy a lot
of people and took a long time to build. It protected the people of China and is now a part of
Chinese history and is a wonder of the world.” | had the students put their writieg mdbeir
ELA folders and that was the end of the ELA block.

Reflection
What | did well?

| was able to modify the lesson to incorporate writing and the focus of the lesstmeint
writing. The students were able to incorporate how the Great Wall of China igiawior
today and how it is useful and important. I think it is important for students to wilyardéie
classroom and with the listening and learning strand of the Common Core Standards, the
students are not always writing. By using parts of the comprehension questidnsreng them
into writing prompts, | was able to allow the students to write and then share out¢s$peinses.

| was able to support a struggling writer during the writing portion of #sote The one

student who was stabbing his paper with a pencil and saying that he didn’t wané tovagrih

student who disliked writing. | asked him if | could help him with the writing tasledineasn’t
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giving him a choice on whether he could do the task or not. When the student didn’t respond | sat
down next to the student and began asking the student questions, the student started to become
responsive to my questions and soon enough we were having an engaging conversation about the
importance of the Great Wall of China. By talking with the student and sittihgtee student, |
was able to support the student through his first sentence. Then | let him write lgsmerte
independently.

| was also able to talk with the same student from a couple days ago aboagtukill
handwriting. | told the student that | was still unable to write his handwritingnatdhe other
day | saw how well he could write and that he should be writing the same waylaghl the
student that he should have taken his time and wrote neatly the first time and he wouldn’t have
had to redo it. He got upset at first but then he redid the writing and was happy with his
handwriting and how neat it looked.

When reflecting on my teaching, | am firm with the students and don’t give inybowe
am very supportive with the students. | am always encouraging the students to oesthand |
work with the students throughout the entire ELA block. When doing the comprehension
guestions | am able to restate questions for the students, or provide an ample amaiininoé w
for students when needed.
What was challenging?

| challenged with not having time to fit in word work with the students, however ediant
the students to write and have enough time to meet with students and finish theiresesuteinc
be able to share out their sentences.

| also think | should have asked more questions about what the students did before |

started the lesson. | think that may have helped probe the students thinking and understanding
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always challenge to meet with the time limits and constraints becausestinewver enough time
to get through everything the listening and learning strand has planned, so | adwextaetly
what is on the paper, but | think in this case, it would have helped me understand more about
what the students were learning about before the lesson, but it also would have helped the
students with their background knowledge of the Chinese culture.
What will | do differently?

If I were to teach this lesson again, | will make sure to include the satmegvptiompt
for the students because | think it was nice to bring the whole lesson back togdthbeiocus
and about why the Great Wall of China was important. | will also make sureitfents activate
more of their background knowledge by reading more of the beginning information from the
listening and learning strand. | also think that if | didn’t have time for the worHl, what |
would move it to the afternoon or the beginning of the lesson of the next day. | believedhe wo
work is important and by always skipping it, the students aren’t getting théféail af the
lesson.

| would also like to meet with more students during the writing portion of the ELA block.
This would allow me to see different writing strategies that students agparsil what they

need support with.
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Chapter Five: Conclusions, Implications and Recommendations

As a substitute teacher | go into classrooms each day and support studentsf, many
whom who struggle with writing. Therefore | had to be prepared to use writatggts with
students to help them.

The findings from this self-study illustrate ways | motivated sttgle/ho were
struggling with writing as well as ways | support all students. Thetsesliso revealed the
importance of my use of encouragement to support students’ confidence while wheng. T
implications of this self-study could provide teachers with informationcthatd help them with
their literacy instruction. | conclude the chapter with recommendatiomdHer researchers and

teachers for future research studies.

Conclusions
Throughout this self-study, | researched the question how | could support and motivate

students who struggle with writing.

Modify the Common Core State Standard Modules and Domains

| conducted a self-study in order to reflect upon and refine the teachinggsdatised to
support and motivate students who struggle with writing. Not all the lessons | didhevith t
students had a writing component. | often had to incorporate and modify my own writing
component into the lesson. For example, on November 22, 2013 | modified the Common Core
domain by adding a writing prompt about how the Yellow and Yangtze Rivers are intporta
There was no writing prompt for the students to write about and the students were only

discussing. | had modified the lesson to allow for a writing task. On December 1Q, 2013
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modified the Common Core domain and used one of the comprehension discussion questions as
a writing prompt for the students. There was no writing task for the studentsyltatraay their

ELA block so | chose to have to the students write out one of the discussion questions as their
writing prompts. As a teacher research, | conducted my research inrditflExgsrooms | was
substituting in, in order to fully explore my research question and to improve my teatkieg
standards and domains.

As part of my research, | read literature on methodology related to incamgosaiting
activities with the Common Core State Standards for writing. Through my aseséarch
journal, | was able to carefully analyze and reflect upon my observationgdehst and my
interactions with them to adjust my teaching practices. Every dajelWwed the module from
the Common Core State Standards that the teacher left for me to teach. Tées teaxchr left
written sub plans; there was always the module right from the engaganyeatusite. Not all the
lesson plans incorporated writing, especially in the younger grades. Hovmmleved it was
important for me to make sure the students were writing. Each day | reftectexiv my
instruction went and considered ways | could make sure the students wertrggtiefimost
from my writing instruction.

The two weeks | spent in kindergarten | incorporated a small writing task into the
Common Core listening and learning domain. This enabled the students to write withdhe
aloud and comprehension questions.

In the intermediate grades, students wrote throughout the lessons and in feaegtdif
ways. For example, in fifth grade, | had the students complete a K-WrLichheir notebooks,

and answer text dependent questions that included short answers where they hadkaago ba
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the text and find the answer. Students also had to find unfamiliar vocabulary and thahevrit
definition.

Students did not write whole essays or writing for a long period of time, but in the
intermediate grades they were writing in many different forms anohbst of the ELA block.
The sixth grade students wrote more often and for longer periods. They often ihéidKets,”
which required students to write a paragraph about something they learned thatridedss pe
about something from the homework the night before.

It seemed that in the intermediate grades | was able to writindhmteltA block more
effectively than in the lower elementary grades. During my substéatding in the lower
elementary grades, | made sure that as often as | could students wagedarly, even if it was

short sentences.

Individualize Instruction

The results of this study show that | was able to support students who werérgjrugg
with writing by using a variety of individualized appraoches.

In one situation on November 4, 2013, | supported Samantha who struggled with
handwriting. | asked Samantha what were some things that she wondered about, @ddvshe t
she wondered about, “Why we have to come to school? Why my mom makes me do chores?
Why it snows here?” | chuckled a little bit because her wonderings weréocatéive year old.
| asked Samantha to state her wondering in a complete sentence and to spell eduh vestd t
she could and that | would write the sentence for her. She said, “i wudr y we hv tokofii to s
then had Samantha trace over the sentence | wrote. After she did this sHeasohsaid,

“Thank you Ms. Al”
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| was able to support Samantha through the writing process by first askingdiente t
her thoughts orally. | then write the sentence for her, which provided a visual mbeel of
thinking. | then asked her to trace over the writing as a way to physically s@gpoantha with
the development of her fine motor development.

On November 16, 2013 | provided students with a visual aid: an anchor chart. The
students were able to use the chart to see how to organize their paragraete ke use of the
chart supported students more effectively than if | had just explained orallghelyateeded in

to include in a paragraph: topic sentence, details and conclusion.

Use Words if Encouragement and Personalize Tasks

| recognize that | was able to motivate students in many ways throughcetfrsyudy. |
discovered | could help them be successful if | gave them encouragement.iplecaia
December 2, 2013, | was working with students in the sixth grade classroom teteoanpl
graphic organizer. The students were not coming up with the correct answibesdaestion |
had asked and they seemed to be getting frustrated. | restated the quedatkedndith them
about the content of the question. | gave them encouragement and positive praiseewhen t
answered the questions correctly which seemed to help the students who wetmgtwith
completing the graphic organizer. | recognize that by encouraging sttoléetsp trying their
best and keep working towards the correct answer, they would meet thef goaidpleting the
graphic organizer and their writing task.

While | was in kindergarten for two weeks the Common Core State listening and
learning domain did not integrate writing into the lesson plan. | modified regrigdan to

incorporate writing. | specifically motivated the students by makingte melatable and
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engaging writing prompt, “What was your favorite part of the story?” | nitilcat the students
were more motivated to write when they were asked to write about their éaparitof the
story. The students seemed more engaged and interested in the writing, thanskbdrthem
to write about a specific part of the text. | was able to motivate them by proadiifigrent
writing prompt. On November 13, 2013 one student chose Humpty Dumpty breaking as his
favorite part oHumpty DumptyWhen the students were sharing their favorite parts of their
writing with their peers they were able to hear what the other studentsashtissr favorite
parts.
Implications for Student Learning

Positive Attitude

I noticed a change in the students’ attitude toward writing when | wasieagng
students to keep trying their best and to not give up. During the ELA block and sigcific
during the writing tasks, | fostered a supportive and flexible environment fetutients’ to
learn in. | believed all students, including those who were struggling witingwitere eager to
learn. | was able to provide students with positive encouragement such as, “Keeyaaoieg

doing great!” “Don’t give up, your almost there!” “You can do it!”

Daily Practice
Students benefited from writing daily because they built their writigi®a. In the
upper elementary grades, third through sixth, students wrote throughout thé&kbAtinéock.
Students wrote in many different forms, graphic organizers, ekdticanswering text
dependent questions and completing a carousel of quotes (where they go around the r@om, read

guote and discuss with their group members what the quote means and then answer a question)
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In the lower grades, kindergarten through second grade, students were notdaii$inbp most
of my lessons, | modified the content to incorporate a writing prompt or writikdaathe
students to complete. | believe it was crucial for the students to write @agrg order for them

to develop their skills and abilities as writers.

Implications for My Future Teaching
Teachers Should Keep an Open Mind When Choosing a Writing Topic

The students thrived when they were able to write about their own favoriteptres
story and they had more freedom with their writing. When the writing tasksmae structured
with the modules and domains, the students were not as motivated to write. In theryoung
elementary grades, when the students were able to write about theiefaaot#t of the story,
the students added more details to their stories and elaborated more on what hapgpened i
story. | was also able to have conversations with the students about their wiatitigsaallowed
me to get to know the students. Knowing our students as educators is important. When the
writing prompt is less structured and more open-minded the students’ writing betonees
authentic and meaningful.

For example, in kindergarten the students were reading a nursery rhyrddozdie,
Diddle Dumpling.There was no writing prompt in the Common Core State Standard ELA
domain so | made up my own writing prompt for the students. | had the students wwuite ab
what they would wear to bed, if they could wear anything they wanted. The imaggatithe

students were amazing. The students were motivated and eager to write.
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Explore the Roles of Motivation in the Writing Process

In my future writing instruction, | plan to continue exploring ways to support and
motivate students who struggle with writing. | have learned that does not wodntkersy
with every student. Some students do not respond the same way to extrinsic motiveditrtol
learn more about intrinsic motivation because it could have a lasting effect onug@ntstview
themselves as writers. This self-study has made me aware that ssideggke with writing in
many different ways and always are motivated in many different waigup to me to find

which way | can meet the students’ needs.

Explore How to Use Instructional Time More Efficiently

While conducting this self-study, | read professional literature, tetlagpon my
educational philosophies and observed and analyzed my own teaching practicés.tRigor
study | did not realize how much time is required to complete an ELA lessongRie study |
discovered that | never had enough time to finish a lesson. | also had to cut lessoms| $albrt
rushed to hurry up and finish a lesson. | modified some lessons to add a writing piece in.

| think the modules of the Common Core are structured in a logical way andoaioeisig
for the students. A goal for my future instruction is to learn how to provide enough tithe fo

students to complete all the tasks they want them to do.

Increase the Communication with My Colleagues
In order to become a more effective substitute teacher | would like to comteunitta
my fellow colleagues more often. | see them on a daily basis, but | oftenctienk back in

with the teacher after | have subbed in their classroom. | always le# almott what happened
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that day, but then | never went back and checked in with the teacher. | feel thaenginep
with the staff community would improve if after every day | checked in in persbrthat
teacher about what happened the day they were out. I think this is a simple thinguildateip
the teacher fully understand where | left off that day and how the students bahdwedat not.
| think some teachers also feel that they could be open-ended with theirrssibgtause

they knew me and the fact that | was more familiar with the school andheitiiudents..

Recommendations for Future Research
Explore the Content of the Common Core Domains and Writing Instruction
At times during the self-study, | wondered if the content of the Common Core domains
was too complex and rigorous for the Kindergarten through Second grade studentsTaée® wer
writing prompts for the students to engage in. The Common Core domain required students to
simply listen for at least thirty five minutes and then engage in comprehaqnsestions that

were read aloud by the teacher.

Explore One or Two Groups of Students Who Struggle

During my self-study | had opportunities to work with a variety of students atettfe
grade levels. This made it challenging for me to fully understand how sp&tcifients were
struggling as writers and how | might tailor my instruction to maximizie tlevelopment. As a
result | think it might be interesting to focus on one or two specific groupsaderds and find
classroom ways to support and motivate them when they are struggling wirly vocusing
on just one group of students may allow the researcher to understand and get to know the

students’ writing needs and strengths.
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Final Thoughts

In chapter one | shared two different scenarios of students who struggledritvity.w
Jorge was frustrated because he did not like to write and he wrote as littleibke posdirst
time and just wanted to be done writing. After talking with him about his writingiadohd a
solution, he added more detail and improved his writing. He went back after our discasision a
added reasons why students should wear uniforms to school. | was able to support Jorge’s
development as a writer by conferencing with him about his writing. Wasdied how he could
add more details and make his point more clearly. We went through the writingspiaypether.
Sarah was a student who struggled for a different reason. She was highlyedotreashe
struggled with the conventions of writing.

Throughout my self-study | came across students who were very similamg and
Sarah. | was able to work with the students and support their writing by providingsyisua
scaffolding them through the writing process, using a graphic organikzelpstudents put their
thoughts in an organized way. | saw students who initially struggledhativriting process

achieve success.
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