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Abstract 

This study was conducted in order to 

investigate the relationship between two 

approaches to teaching 1 iteracy--traditional 

basal-driven methods and literature-based whole 

language approaches--and the attitudes toward 

reading among first grade students. 

The subjects consisted of 194 first grade 

students in two suburban school districts. The 

subjects were asked to complete a survey 

administered by their classroom teacher. This 

survey asked questions concerning attitudes toward 

reading. 

Survey information was compiled and summarized 

in table and paragraph form. A statistically 

significant difference in attitudes among students 

between the two separate types of teaching methods 

was not found. The null hypothesis was accepted. 
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Chapter I 

Statement of the Problem 

Purpose 

The purpose of this investigation was to 

determine whether there is a statistically 

significant difference in attitude toward reading 

between first grade students who have been taught 

to read by teachers using traditional basal-driven 

methods and first grade students who have been 

taught by teachers using a 1 iterature-based, whole 

language approach. 

Question to be Answered 

Is there a statistically significant difference 

in attitude toward reading between first grade 

students who have been taught to read by teachers 

using a traditional basal-driven method and first 

grade students who have been taught by teachers 

using a 1 iterature-based whole language approach? 
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Need for the Study 

Probably all of us who have attempted to teach 

children to read have been frustrated in our 

efforts when those students whom we believed could 

be helped to improve simply could not be motivated 

to make the effort needed to succeed. Perhaps we, 

as teachers, have also been distressed by certain 

students who saw 1 ittle value or usefulness in 

reading. On the other hand, we all probably have 

been pleased with the efforts of those students 

who demonstrated an interest in and excitement 

about reading. Attitudes toward reading seem to 

influence how much and how well children read 

<Ouandt, in Alel·:ander 81. Filler, 1976>. 

Studies have shown that a child's attitude 

toward reading is formed early in his/her academic 

career <Healy, 1965, Saracho, 1984,). 

Individuals' attitudes toward reading will have a 

profound impact on their reading ability, their 

desire to read, and their reading habits into 

adulthood. 

With the recent changes in literacy 

instruction, from basal-driven programs to 



1 iterature-based instruction comes the inevitable 

questions: is it a fad? are they truly changes in 

method and technique? or do they represent major 

shifts in the way learning about 1 iterature and 

how to read takes place? <Wood 81. O'Donnell , 1991). 

As educators we wonder if it is worth the time and 

effort involved to make these instructional 

changes or will we find that the whole language 

philosophy has no measurable impact on children 

and their attitudes toward or success in reading? 

With the current move away from basal-driven 

methods of instruction toward literature-based 

methods of 1 iteracy discovery, it is imperative 

that teachers, administrators, parents and 

community members feel comfortable knowing that 

the whole language philosophy toward 1 iteracy 

really does make a difference with students. 

Definitions 

..Jib_ole languagg- For this study whole language 

will be defined as the use of a variety of real 

1 iterature to teach reading in and of itself. The 

3 



emphasis in a whole language approach is on 

teaching reading for enjoyment and meaning, while 

developing a variety of reading strategies. 

Basal-driven- For this study basal driven will be 

defined as a complete teaching package of 

materials in which a tight scope ~nd sequence is 

followed. Skill instruction is a major focus of 

reading instructon. 

Attitude- For this study attitude will be defined 

as a system of feelings related to reading which 

causes the learner to approach or avoid a reading 

situation (Alexander & Filler, 1976, p. 1). 

Summarv 

Research has indicated that the attitudes of 

children toward reading are formed relatively 

early on in their academic career and change 

1 ittle over time. These attitudes will affect not 

only their success in school but their success as 

readers in their adult 1 ives. Because these 

attitudes change little over time, it is critical 

to introduce literacy in a manner so as to build 
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positive feelings toward reading. Th1s 

investigation determined and compared the 

attitudes of children who were taught literacy 

through traditional basal-driven methods and those 

who were taught through 1 iterature-based methods. 
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Chapter II 

Review of the Literature 

Purpos~ 

The purpose of this investigation was to 

determine whether there is a statistically 

significant difference in attitude toward reading 

between first grade students who have been taught 

to read using traditional basal-driven methods and 

first grade students who have been taught by 

teachers using a literature-based, whole language 

approach. 

Introduction 

This review investigates the connection 

between acheivement in reading and attitudes of 

children toward reading by focusing on research 

studies done in these areas. The second section 

of this review will take a closer look at the two 

approaches to teaching 1 iteracy used in this 

investigation: traditional basal-driven methods 
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and literature-based whole language methods. 

Achievement and Attitude 

A child's first impression toward reading will 

have a lasting impact on his/her reading progress. 

Because an individual's reading behaviors are 

crystalized by the age of twelve <Healy, 1965), 

the first years of a child's academic career are 

critical to the development of a healthy attitude 

towar·d reading. 

One of the long-range goals for beginning 
reading instruction is to teach young 
children to read for information and 
enjoyment, skills that can be used in 
their adult years. Children who enjoy 
reading will probably read more and thus 
enhance their knowledge of the world 
around them. Young children's initial 
responses toward reading have lasting 
effects. The attitudes acquired by 
children in beginning instruction strongly 
influence their later reading <Heilman, 1972 
in Saracho, 1984, p. 19). 

Thus, a major emphasis in beginning reading 

should be on developing positive attitudes toward 

The principal value in developing 

positive attitudes toward reading is to foster a 

desire to read. Without this desire, children can 
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be taught to read but may choose not to, resulting 

in what Saracho characterizes as 'ill iterate 

literates' <p. 19). 

Education professionals widely believe that 

the development of positive attitudes toward 

reading in the formative years of schooling will 

In a create individuals who are lifelong readers. 

longitudinal study by Smith <1990) evidence 

suggests that reading attitude is a stable 

construct over time. Positive attitudes about 

reading that are fostered during the school years 

will remain positive in adulthood. The results 

also point out the importance of developing good 

reading attitudes among school children. 

Because positive attitudes toward reading 

indicate a higher success rate in school and in 

adulthood it is important to develop these 

attitudes early in the academic career of 

children. A study by Parker and Paradis <1986) 

looked at the attitude development toward reading 

in grades one through six. Their results 

indicated that overall changes in attitude toward 

reading were minimal • This suggests to educators 
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that we must foster a desire to read in children 

as early as possible. Today's teacher of reading 

cannot afford to ignore the attitudes of his/her 

students since attitudes often are important in 

the acquisition of reading skills and in the 

continued use of reading for information and 

recreation. Ransbury's study <1973), involving 

fifth and sixth graders, showed that students 

attribute their attitudes toward reading mainly to 

their ability to read. 

Dechant (1970) found that the attitude of a 

pupil is often at the root of his or her reading 

difficulty and that the solution to the problem of 

the reluctant reader begins with a change of 

attitude. Dechant states that 'how learners feel 

about reading is as equally as important as the 

curriculum.' Another researcher, Fader (1968), 

reported that student attitudes must be improved 

before one sees any lasting effects on 

performance. 

Mathewson (1976) developed a model of the 

function of attitude in the reading process, 

focusing on five components: attitude, 

9 



motivation, attention, comprehension and 

acceptance. He placed attitude (the evaluative 

responses to aspects of reading input such as 

form, content, and format) as the central 

construct. In this model, Mathewson proposes that 

motivation and attitude work together to create 

the condition in which the child attends to and 

performs the cognitive processes necessary to 

comprehend material . He further states that if 

attitude is favorable and the motivation is 

appropriate, comprehension works at peak 

efficiency. 

In a study conducted by Askov and Fischbach 

(1973) evidence suggests that since attitudes 

toward reading may become more positive as ability 

improves, perhaps our efforts as educators should 

be directed toward the improvement of reading 

skills and achievement. Just how these skills for 

successful reading should be taught has changed a 

great deal in recent years. 

Approaches to Teaching Literacy 

During the past decade, there have been 

10 



significant changes in the practices involved in 

reading instruction. These are the move from 

basal-driven to literature-based reading 

instruction, the move from emphasis on product to 

the emphasis on process, and, perhaps most 

significant, the trend away from teacher as 

technician or dispenser of materials toward 

teacher as professional or decision-maker (Wood 

and O'Donnell, 1991). For many years, reading 

instruction in U.S. elementary schools has been 

dominated by the use of basal reading series. The 

Commission Report, Becoming a Nation of Readers, 

describes basal programs as follows: 

Basal reading programs are complete packages of 
teaching materials. They provide an entire 
reading curriculum, instructional strategies for 
teaching reading, a graded anthology of selections 
for children to read, and practice exercises 
(through workbooks and skill sheets). Basal 
reading programs are or'gani:zed by grade level. An 
entire basal reading program would make a stack of 
books and papers four feet high (Anderson et a 1 • , 
p. 35) • 

New understandings about literacy acquisition 

have resulted in criticisms of the basal readers. 

The role of prediction in reading, particularly at 

the beginning stages, has received a great deal of 
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attention over the past decade. Wood and 

O'Donnell also point out that it is important that 

the stories encountered by beginners conform to 

their implicit knowledge of 'story grammar.' 

Another concern comes from the realization that 

skilled readers are fluent and that fluency 

requires a great deal of practice. Research shows 

that the amount of independent silent reading 

children do in school is significantly related to 

gains in reading acheivement <Allin<;;~ton, 1984). 

Basal reading lessons do not allow for extensive 

silent reading practice. Studies have shown that 

many primary school children spend an average of 

only seven minutes a day doing 'real' reading 

<Anderson et al • , 1985) . 

Goodman (1992) reports that whole language is 

much more than a method of 1 iteracy education. 

Rather, it is a complete curriculum philosophy. 

It integrates development of language, thinking, 

and content into a dual curriculum in which 

knowledge is built at the same time as thought and 

language are built (p. 360). Hoffman (1992) 

points out that while basal lessons are mostly 
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restricted to reading or writing lessons, whole 

language is part of all subject areas. Whole 

language teachers have criteria for the 

instructional and curricular decisions they make. 

They know why they read books to their students. 

They know what an 'authentic literacy event' is, 

and they reject cute workbooks that focus on 

non-functional, out-of-conte:·:t skill dt~ills. 

Instead, they provide rich experiences with 

1 iterature for their pupils (p. 362). 

Educators who believe in the whole language 

philosophy find that their instruction is child 

centered. Because the child's interests, 

thoughts, ideas, abilities and potential are 

considered, the resulting instruction is more 

interesting. Since attitudes tend to be highly 

specific to given individuals, it is difficult to 

suggest specific programs and instructional 

strategies which 'will work.' The teacher needs 

to try out ideas and use those that are most 

productive for given individuals or groups. 

Teaching strategies need not be spectacular or 

sensational. Often, the matching of 
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tried-and-true strategies with the interests and 

needs of the given students is all that is 

necessary to begin <Alexander & Filler, 1976, p. 

65) . 

A whole language approach to teaching 1 iteracy 

involves tapping into a student's interests with 

the premise that it will help students find 

r·eading more enjoyable and meaningful. A 1971 

study by Sauls (in Alexander and Filler, 1976) 

tested 865 sixth grade students to determine 

whether a relationship existed between attitudes 

and reading habits. The results of this study 

showed that there was a significant relationship 

between pupil scores on an attitude scale and the 

number of bocks read. Eller (1959) states that, 

"Presumably any time a student receives 

satisfaction from reading, his attitude toward 

reading matter in general and toward the teacher 

who led him to the particular satisfying reading 

matter becomes more favorable by some amount." p. 

117. 

Groff <1962) conducted a study to determine 

if attitudes of students toward specific content 
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type materials were related to their critical 

reading scores. Three hundred and five fifth and 

sixth grade students read materials from four 

content area types: boys' sports stories, girls' 

mild adventure stories, airplane or flying 

stories, and manners or social relations stories. 

The correlations between attitudes toward content 

types of materials and critical reading scores 

were all significant. Groff suggests that 'the 

reading comprehension of an individual as he 

reads is influenced to a degree by his attitude 

toward content type of material being read'. 

Whereas basal programs have pre-determined stories 

to read for any given lesson, whole language 

approaches allow for students to be involved in 

deciding what types of materials can be read based 

on the interests of the class. Though there are 

usually curricular frameworks established by 

school authorities, in a real sense the teacher 

and the learners construct the curricula- they 

determine the actual experiences that they will 

have as they build concepts, values, schemata, and 

problem-solving abilities (Goodman, 1992, p. 360). 
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Newman (1985) states that learning to read 

is a process of experiencing language. Activities 

which involve fragments of language, which 

discourage children from taking chances, which 

don't permit the exchange of ideas can only make 

learning to read more difficult for children 

(p.31). A whole language approach is the opposite 

of this. Language is experienced altogether. 

Children are encouraged to take chances, share 

ideas with peers and react to 1 iterature in a 

variety of ways. 

Literacy education is something that is 

focused on throughout a student's school career. 

Therefore it is important to note that whole 

language is not just primary in its focus It is 

at all levels: preschool, elementary school, 

middle school , high school , and even college 

(Hoff man , 1 992) . 

Summary 

The attitudes of young readers is vital not 

only to develop the skills necessary to become a 

healthy reader but to develop a love of reading 
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that will carry into their adult years. Because 

attitudes are formed early and remain relatively 

constant over time it is important to present 

1 iteracy in a manner in which children not only 

have a sense of ownership but a feeling of 

enjoyment. Traditional basal-driven methods and 

1 iterature-based whole language methods are two 

ways in which literacy can be introduced to 

beginning readers. 
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Chapter III 

Design of the Study 

Purpose 

The purpose of this investigation was to 

determine whether there is a statistically 

significant difference in attitude toward reading 

between first grade students who are taught to 

read using traditional basal-driven methods and 

first grade students who have been taught by 

teachers using a 1 iterature-based, whole language 

approach. 

Question 

Is there a statistically significant difference in 

attitude toward reading between first grade 

students who have been taught by teachers using a 

traditional basal-driven method and first grade 

students who have been taught by teachers using a 

literature-based whole language approach? 

18 



Null ~~othesis 

There will be no statistically significant 

difference between the mean scores on the 

Elementary Reading Attitude Survey for the two 

treatment groups. 

Methodology 

Subjects A total of 194 students participated in 

this study. The students were all members of 

eight randomly selected first grade classrooms in 

two separate suburban school districts. In four 

of the classrooms basal-driven methods were used 

to teach reading to the students. In the 

remaining four classrooms 1 iterature-based 

approaches w~re used to teach the students 

reading. 

Materials The Elementary Reading Attitude Survey 

was administered for this study. This study was 

determined to have a reliability coefficient at 

grade 1 of .87. 

Procedures The researcher randomly selected 8 

classes of 25 students each from first grade 

19 



classes in two suburban schools in western New 

York. Teachers in each classroom were given The 

Elementary Reading Attitude Survey along with 

instructions for administering the survey. 

Analysic:; of Data When completed, the surveys 

were returned to the researcher and scored 

according to the instructions found in The 

Elementary Reading Attitude Survey. Data was 

presented and explained in table and paragraph 

form. 

A random testing population of 194 first grade 

students from two suburban school districts were 

given The El~mentary Reading Attitude Survey. The 

tests were then scored by the researcher and 

results given. 
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Chapter IV 

Statistical Analys1s 

Purpose 

The purpose of this investigation was to 

determ1ne whether there is a statistically 

significant difference in attitude toward reading 

between first grade students who have been taught 

to read using traditional basal-driven methods and 

first grade students who have been taught by 

teachers using a 1 iterature-based, whole language 

appt~oach. 

Findings From the Analysis 

The null hypothesis states there will be no 

statistically significant difference between the 

mean scores of the two treatment groups--those 

students taught reading through the use of 

basal-driven methods and those taught reading 

through the use of 1 iterature-based methods--on 

the Elementary Reading Attitude Survey. 
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The null hypothesis was tested at the .05 

level of significance. The results are presented 

in the following table. 

Table 1 Attitude data 

Elementary Reading Attitude Survey 

Group Mean s.d. 

Basal-driven 60.49 11.55 

Whole language 61.89 10.94 .87 

Zcrit = +!- 2.24; p < .05 



Analysis and Interpretation of the Hypothes1s 

In Table 1, since the~ required is 

+!- 2.24 and the~ obtained is .87, the null 

hypothesis is accepted. There is no statistically 

significant difference between the two means. 

Summary 

The purpose of this study was to determine if 

there was any statistically significant difference 

in attitude toward reading between students taught 

to read by teachers using basal-driven methods and 

those students taught to read by teachers using 

1 iterature-based approaches. From the data 

collected in this study, it was concluded that 

there was no statistically significant difference. 
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Chapter v 

Conclus1ons and Implications 

The purpose of this investigation was to 

determine if there was a statistically significant 

difference in attitude between first grade 

students taught to read through traditional 

basal-driven methods and first grade students 

taught by teachers using a 1 iterature-based, whole 

language approach. 

Null Hypothesis 

There will be no statistically significant 

difference between the mean scores on the 

Elementary Reading Attitude Survey for the two 

treatment groups. 

Cone l LIS ions 

Research shows that a positive attitude is 

critical when introducing and developing the 
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skills necessary to become a successful reader. 

Educators must be aware of the attitudes of their 

students. This is especially true in the early 

years of a child's academic career, when attitudes 

are beginning to develop. In recent years there 

have been changes in literacy instruction--from 

the more traditional basal-driven methods to the 

1 iterature-based whole language approaches. 

Regardless of which method a teacher prefers, it 

is most important for children to develop a 

pos1tive attitude toward reading in order to be a 

successful reader. 

The results of this study do not show 

considerable evidence that one approach to 

teaching 1 iteracy is more effective than the other 

in helping students develop a positive attitude 

toward reading. However, the 1 iterature presented 

shows abundant evidence that by involving students 

in what they learn and how they learn, whole 

language approaches to teaching literacy can help 

to make learning to read an enjoyable experience 

for all students. 



Implications for Research 

The importance of a positive attitude toward 

reading has been studied and discussed by many 

researchers. This study investigated the 

attitudes toward reading of first grade students 

who had been taught to read by teachers using two 

different approaches to 1 iterature. 

This study only examined the students in their 

first grade classroom. Their previous year(s) and 

experiences with 1 iterature and learning were not 

taken into consideration. These experiences may 

have an impact on their present attitude toward 

reading-either positive or negative. 

Home experiences and parental involvement is 

also a factor that could affect a child's attitude 

toward reading. A family that feels reading is 

important and shows this attitude toward the 

children may affect their attitude toward reading 

in a positive way. Conversely, a family that does 

not feel that reading is important and shows this 

attitude toward the children may affect their 

attitude toward reading in a negative way. 

The ability levels of students was not a 
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factor in this investigation. It may be important 

for educators to know how the attitudes of those 

who find reading challenging due to learning 

disabilities compares with those who have stronger 

reading skills. The attitude of such a child may 

make teaching him or her easier or more difficult. 

One thought that this researcher has is there 

was virtually no difference in attitude between 

subject groups because they are still very young 

and the idea of reading is still very new and 

exciting to them regardless of what methods were 

used to teach them. If it were possible for the 

students to continue their educational careers 

within the same type of presentation-that is, 

students who have learned to read from teachers 

who used a basal approach were to continue 

learning in this manner and students who have 

learned to read from teachers who have used a 

whole language approach continue to learn in this 

manner-would both groups continue to have no 

statistically significant difference in attitude 

toward reading at the fifth grade level? At the 

tenth grade level? At the college level? 

27 



lm.l;;Llications for Classroom Practice 

Information concerning the attitude of 

students toward reading is important to teachers 

of all grade levels. It appears from the results 

of the study that the particular method used for 

literacy instruction may not be the most 

influential thing where the forming of a student's 

attitude is concerned. As Brown and Mathie (1990) 

stated in their book, Inside Whole Language: A 

Classroom View, we need to search out ways of 

making 1 iteracy learning more enjoyable and 

pLtrposeful (p .2). Rather than focusing on the 

method used for instruction, educators may want to 

look at their own enthusiasm for and attitude 

toward reading. If we as teachers are seen in 

class to enjoy books, and if we talk about the 

satisfaction that these experiences give us, then 

we are providing a positive model for our 

students. 'Do as I do' is a powerful message, 

even when it is delivered indirectly. 
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ELEMENTARY READING ATTITUDE SURVEY 

School ____ _ Grade___ Name __________________ _ 

How do you feel when you read a book on a rainy 
Saturday? 

2. How do you feel when you read a book in school 
during free time? . 

3. How do you feel about reading for fun at home? 

4. How do you feel about getting a book for a 
present? 
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6. 

7. 

8. 

'1llll OARF£LO ctwrwewr llllnr.Dfpof'lllled In"* - wttltt. ~ Ill ~ r:..tur. ~. lnc..,I'CIO Park 
,..,.,,,.... YOtlr., M' 1011!1; h ~1M)' N -~ frit In ~n wth NprDCiucllon Ill h *'In b 
enlirllly klrdMt-m &a. prior Ill December 31,1895, ard &nr ...... r.p~ or- tllhoUIIhe ap_. pftor 
wm.n -~~~ Of UF'S .,... pm~Md fae thai tl* cia'- IIIIIUbjK:t Ill 111-'c>n. To de'-"'*- I an ellerwlon lain 
llfiKI. oar-=t tole'-el c. Wcl<anna, Georgia &o<al'em L.Jrli.-.ralry, or Demlll J. I<Nr, Wlcl*a Suite""*""">'· 

How do you feel about spending free time reading? 

How do you feel about starting a new book? 

H~ do you feel about reading during summer 
vacation? 

How do you feel about reading instead of playing? 

2 
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How do you feel about going to a bookstore? 

1 0. How do you feel about reading different kinds of 
books? 

3 

11 . How do you feel when the teacher asks you questions 
about what you read? 

12. How do you feel about doing reading workbook 
pages and worksheets? 



i 13.' How do you feel about reading in school? 

J 
I 
i 
(I 

c 

I 
14. How do you feel about reading your school books? 

15. How do you feel about learning from a book? 

16. How do you feel when it's time for reading class? 

4 



1
11 7. How do you feel about the stories you read in 

reading class? 
j 
I 
I 
" ~ 
l 
18. How do you feel when you read out loud in class? 

1 9. How do you feel about using a dictionary? 

20. How do you feel about taking a reading test? 

5 



Elementary Reading Attitude Survey 
Scoring sheet 

Student name ---------------------·----

Teacher -----------------------------------·----------
Grade ----------- Administration date --------------

4 points 
3 points 
2 points 
1 point 

Scoring guide 

Happiest Garfield 
Slightly smiling Garfield 
Mildly upset Garfield 
Very upset Garfield 

Recreational reading Academic reading 

1. 
2. 
3. 
4. 
5. 
6. 

'-. 7. 
8. 
9. 

10. 

Raw score: __ 

11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 

Raw score: __ 

Full scale raw score (Recreational + Academic): ------

Percentile ranks Recreational 

Academic 

Full scale 
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