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Chapter 1: Introduction 

Statement of Problem 

Bullying, an international phenomenon (Hoover, Oliver, & Hazier, 1992; 

Munthe & Roland, 1989), is one ofthe most widely practiced forms of aggressive 

behaviors in American schools (Oliver, Hoover, & Hazier, 1994). Bullying behavior 

such as name calling, taunting, and physical abuse among students has long been a 

disruptive factor in the educational realm and continues at a threatening level, 

affecting the emotional and physical safety of students (Garrity, Jens, Porter, Sayger, 

& Short-Camilli, 1995). It is estiinated that 30 percent of students are involved in 

bullying situations as either a victim or a bully (Nansel, Overpeck, Pilla Ruan, 

Simons-Morton, & Scheidt, 2001). Research compiled by The National Institute of 

Child Health and Human Development estimates that 1.6 million students in grades 

six through ten are affected weekly by bullying in the United States (Olweus & 

Limber, 1999). 

Furthermore, chronic bullying has often led to violent acts of aggression by 

adolescent victims. Research on school shootings shows that bullying was the 

antecedent in 75 percent of these horrific incidents (Coloroso, 2003). Bullying has 

also been linked to numerous suicides, or bullycides, a term coined by Neil Marr and 

Tim Fields (2001) in the book, Bullycide: Death a Playtime. In 2003, the journal 

Adolescence published a study on bullying and victimization, which described how 

"exposure to repeated insults and rejection by peers can generate deadly results such 
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as suicide or homicide"(Carney, Hazeler, Dellasega, & Nixon, 2003, p. 3). Reports 

estimate that 19,000 children attempt suicide annually and many of these attempts 

may be linked to the unrelenting bullying they endure from their peers (Marr & Field, 

2001). According to Carney et al. (2003) 

current statistics suggest that a young American attempts to take his or 

her life every 42 seconds. Though few would argue that bullying alone 

is to blame, current literature provides many references to students 

being driven to suicide by peer abuse. (p. 4) 

These statistics must act as a red flag to educators and parents alike. 

Significance of the Problem 

Student performance is now center stage with the passage of the No Child 

Left Behind Act (NCLB) of2001. Schools districts are being held accountable for 

their local state report cards and adequate yearly progress (A YP) reports. In addition, 

state achievement tests are also required to measure student progress and ensure that 

all students are tneeting set benchmarks. One major goal of the NCLB is to ensure 

that no child slips through the cracks of the educational system, specifically ethnic 

minority, those of lower-socioeconomic status, and those receiving Title I services. 

The effects ofNCLB are clearly being felt in my diverse middle school, 

situated in a rural area in western New York with a significant Hispanic population. 

As a teacher in a school in need of improvement (SINI), working under a continuous 

improvement plan, academic achievement has become our top priority. For example, 
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our school has added an additional English Language Arts (ELA) prep class to double 

students' time on task for reading and writing skills with the goal of improving our 

ELA state scores. A multitude of additional academic interventions are in place for 

students, but if the school environment does not support a safe learning atmosphere, 

these efforts may be for naught. Like many middle schools, our ethically diverse 

student population struggles with issues of bullying and discipline problems. The pre­

treatment Olweus Bully Prevention Program (OBPP) questionnaire shows that 10 

percent of our students are bullied on a weekly basis (Great Middle School, April 

2007). Given the connections between'bullying and the potential for low academic 

performance, addressing the problem of bullying is essential (Milsom & Gallo, 2006). 

Research has shown that bullying peaks in middle school, specifically in the 

11-12 year old age group (Zeigler & Rosenstein-Manner, 1991). Adolescence is 

characterized as a time of great personal upheaval wherein children experience 

significant physical, emotional, and social changes. As they begin to seek peer 

approval or try to resist peer rejection, many adolescents will do almost anything to 

fit in with a group,' even if that means remaining silent as their other peers are bullied. 

Being part of a clique or group is critical; it signifies support and creates a comfort 

zone for teens. 

Unfortunately, many middle school students tacitly approve of bullying 

behaviors through quiet tolerance because they may lack self-confidence, empathy, or 

a social group. Craig, Pepler, and Atlas (2000) report that bystanders, students not 

directly involved with the bullying, are present in 85 percent of bullying episodes and 
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actually reinforce the bullying 81 percent of the time. Bystanders can be the change 

agents needed to decrease bullying behaviors. This silent majority of students have 

the potential to swing the tide and influence their peer's behaviors. Educating 

students on how to intervene in bullying situations can provide bystanders with the 

confidence and strategies they need to stand up to bullies and support their bullied 

peers. 

To positively alter the middle school's atmosphere, students' awareness 

level to bullying must be heightened (Olweus & Limber, 2007). According to Olweus 

and Limber (2007), there are three crucial steps needed to educate students about 

bullying: 

1. Provide a definition: a person is bullied when he or she is exposed, 

repeatedly and over time, to negative actions on the part of one or 

more other persons (Olweus, 1986, 1993). 

2. Discuss unacceptable behaviors and clearly define expectations 

and rules. 

3.' Teach students effective intervention strategies to use in bullying 

situations. 

Milson & Gallo (2006) believe that the prevention of bullying is crucial and 

intervention efforts should be implemented at the middle school level. 

As a sixth grade middle school teacher, I witness bullying daily. My 

experience has shown that the halls and cafeteria are incubators for bullying 

behaviors, often making these places unpleasant for many adolescents. Students often 
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ask to eat in my classroom or come into class before the school day begins largely to 

avoid bullying experiences or the negative atmosphere it creates. Our school has 

created a bully report form (see Appendix A) for students to report bullying incidents. 

Numerous bully reports cross my desk every week describing situations in which 

students were bullied, usually during unstructured or unsupervised times. 

The effects of bullying are expansive; they affect the entire school learning 

environment, not only the bully and the victim (Whitted & Dupper, 2005). When 

bullying is tolerated the climate within the school building can be compromised. 

Administrators, teachers and staff sometimes send mixed messages regarding 

bullying behaviors. School rules define these behaviors as wrong and supposedly 

unacceptable, yet often there are no punitive consequences associated with students 

who bully others. Ultimately, the majority of students may come to believe that 

bullying is just another part of adolescence and if they hope to survive, they better 

learn how to deal with bullies. The bullies quickly learn that their behaviors may be 

looked down upon, but may not be held responsible for their actions (Coloroso, 

2003). This belief must be dispelled. Educators and parents must work together to 

help children realize that bullying is not acceptable and cannot be tolerated. I hope 

that author Barbara Coloroso (2003) is right when she says, "Bullying is a learned 

behavior. If it can be learned, it can be examined, and it can be changed" (p.xxi). 
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Statement of Purpose 

Research has shown schools that adopt a comprehensive whole-school anti­

bullying program are often successful in reducing bullying behaviors (Olweus & 

Limber, 2007). Bullying is a systematic problem; therefore effective programs are 

those that are comprehensive and extend beyond the individual child to encompass all 

school personnel, students, peer group, parents, and the community (Craig & Pepler, 

2003; Espelage & Swearer, 2003). A comprehensive program tackles the issues of 

bullying using an intense intervention, which recognizes that bullying is multi-faceted 

and therefore requires multiple avenues of interventions. 

Our middle school adopted the Olweus Bully Prevention Program (OBPP) in 

the 2007-2008 school year and it continues today. The goals of the program are to 

reduce bullying behaviors, increase students' awareness of bullying, and create an 

empathic community of tolerate and respectful learners. The OBPP operates at four 

levels: individual, classroom, school, and community. Initially, our students, 

teachers, and administrators embraced this program with enthusiasm. Today, the 

New York State mandated program Response to Intervention (RTI) has shifted some 

attention away from OBPP toward RTI. The school district continues to financially 

support the OBPP. During the pilot year, ample resources and allotted time were 

provided for thorough implementation. Currently, the Olweus Committee would like 

to see more time dedicated to the initiatives of the OBPP. The Olweus Committee, 

comprised of teachers, staff, administration, and parents, has played an active role to 

ensure the success of the program. A student committee, BE PROUD (Bully 
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Elimination Panthers Respect Others' Unique Differences), utilizes student 

participation to affect change in the school. A myriad of initiatives, trainings, and 

activities have and continue to be conducted in the middle school. 

As a middle school teacher-researcher, I was interested in exploring the 

research question: What effect does a comprehensive whole-school anti-bullying 

program have in reducing student-reported bullying behaviors in a middle school? 

Data gathered from pre and posttest questionnaires was used to measure the 

levels of reported bullying behaviors in our school. I compared results from each 

questionnaire to determine if the Olweus Bully Prevention Program (OBPP) 

successfully reduced reported bullying incidents after one year of treatment. To 

evaluate the students' perceptions of our school's climate and environment, I 

interviewed three focus groups, one per grade level. The focus groups offered 

students the opportunity to share and discuss their feelings about the bullying 

situation in our school and enabled me to observe their knowledge and understanding 

of the issues. 
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Definition of Terms 

Bully: One who abuses power physically, physically, psychologically, or 

sexually. They tease and taunt others, purposefully exclude certain classmates, and 

spread rumors (Committee for Children, 2006). 

Bullycide: Suicide caused by bullying and depression (Carney et al., 2003). 

Bullying: "A student is being bullying when he or she is exposed, repeatedly 

and over time, to negative actions on the part of one or more other persons and he or 

she has difficulty defending him or herself' (Olweus, 1993, p.12). Bullying will 

always include three elements: an imbalance of power, intent to harm, and a threat of 

further aggression (Coloroso, 2003). For the purpose of this study, bullying is 

measured using the Olweus Bully/Victim Questionnaire (2003). 

Bullying behavior is characterized as: 

Cyber bullying: The use of information and communication technologies such 

as email, cell phone, text and instant messaging, defamatory personal websites, and 

online personal polling websites, to support the deliberate, repeated, and hostile 

behavior by an individual or group, that is intended to harm others (Belsey, 2006). 

Physical: hitting, kicking, spitting, choking, pushing, tripping, slapping, 

poking, hair pulling, biting, fighting, unwanted touching, threatening gestures, theft, 

and written harassment including oppressive notes and emails. Bullying behavior 

. also includes sexual harassment, gang or group initiations, and hazing (School 

Violence Resource Center, 2001). 
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Social/Relational: social ostracism, rumors, shunning, intimidation, extortion, 

manipulation, and character assassination (School Violence Resource Center, 2001) 

Verbal: insults, taunting, degrading teasing, name calling, threats, slander, 

passing blame, defaming, and blackmail (School Violence Resource Center, 2001 ). 

Bystander: The supporting cast member who aids and abets the bully through 

acts of omission and commission. They can stand by, look away, or they can actively 

encourage the bully or join in and become one of the bullies. (Coloroso, 2003). 

No Child Left Behind Act: A federal law established on January 8, 2002 and 

build upon four pillars that are designed to improve student achievement: 

accountability for results, an emphasis on doing what works based on scientific 

research, expanded parental options and expanded local control and flexibility (U.S. 

Department of Education, 2003). 

Target/Victim: Usually a single student, who is generally harassed by a group 

of two or three students, often with a "negative leader" (Olweus, 1999). 

Summary 

Given the increasing acts of school violence, it has become important for 

schools to embrace and recognize the harmful effects of bullying. Solutions are 

needed to prevent and eliminate bullying behaviors in middle schools where bullying 

activity peaks. Comprehensive anti-bullying programs are one method of attacking 

and reducing bullying behaviors within the school. 
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Our middle school has adopted the Olweus Bully Prevention Program 

(Olweus & Limber, 2007) for the purpose of reducing bullying behaviors, and 

improving the climate among students and staff within the our school building. In 

Chapter 2, I provide a review of literature within the field of bullying, discuss the 

effectiveness of anti-bullying programs, and establish a case for implementing a 

comprehensive program in middle schools. 
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end. In her book, The Bully, the Bullied, and the Bystander, Coloroso (2003) 

highlights that verbal abuse is the most common form of bullying and it accounts for 

70 percent of all reported bullying incidents. Name-calling, threats, racist remarks, 

and overt teasing are all examples of verbal bullying. N ansel, Overpeck, Pilla, Ruan, 

Simons-Morton, and Scheidt (200 1) measured the frequency of bullying by surveying 

15, 686 American students in sixth through tenth grade at both private and public 

schools and found that 29.9 percent of students reported moderate to frequent 

involvement in bullying. Participation in verbal bullying topped the list for both 

males and females. It was also the most common type of abuse endured by both 

sexes. Victims reported that bullies most often attacked with negative comments 

about their appearance, sexual orientation, sexual harassment, and rumors. In an age 

of advanced technology, children now face verbal bullying on the phone, through text 

messages, and even online sitting at their computer. Cyber bullying offers easy access 

to targets and provides an audience. With creation of camera phones, Y ouTube, and 

MySpace, bullies can continually broadcast their ridicule any time of the day 

subjecting their targets to repeated humiliation (Long, 2008). 

Physical bullying is a more aggressive form of bullying because physical 

contact is made between the bully and the victim. In their study, Nansel et al. (2001) 

found that boys were more likely than females to be both perpetrators and targets of 

bullying. Coloroso (2003) believes that boys are often pegged as bigger bullies than 

girls because they engage in physical bullying: kicking, punching, slapping, hitting, 

fighting or other behaviors that are easily spotted by adults or teachers. Canadian 
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researchers, Craig and Pepler (2003) found that 45 percent of boys reported physical 

victimization in comparison to only 21 percent of females. The researchers found that 

the proportion of children who use physical aggression decreases with development. 

Unfortunately many childhood bullies will continue to use power and aggression 

throughout their life instead of outgrowing their physical bullying tendencies (Craig 

& Pepler, 2003). 

In another Canadian survey of students in grades four through eight, Craig and 

Pepler (2003) reported that 23 percent of boys admitted to bullying in contrast to only 

8 percent of girls. However, this self-reported data may not be reliable because girls 

often deny that their exclusionary behaviors are a form of bullying. The researchers 

found that girls bully through indirect aggressive acts within their social relationships. 

Coloroso (2003) defines "relational bullying as the systematic diminishment 

of a child's sense of self through ignoring, isolating, excluding, or shunning" 

behaviors (p. 17). Intentionally excluding a child from sleepovers, birthday parties, 

and playground games is often overlooked as a form of bullying. Yet, this social 

exclusion, according to Coloroso, can be very traumatic for adolescents seeking peer 

approval. 

Bullying within Middle Schools 

The middle school is home to the majority of victimization. Statistics show 

that bullying peaks in the 11 to 12 year old age group as adolescents begin to seek 

peer approval (Zeigler & Roesenstein-Manner, 1991). The environments of middle 
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schools are unique in nature because adolescents are in a constant state of physical, 

emotional, and social change. The developmental issues related to pubertal 

development in early adolescence become important in identifying the changing 

nature of power and aggression (Craig & Pepler, 2003). Bullying reaches its zenith in 

early adolescence, making prevention and intervention efforts in middle school 

crucial (Gallo & Milsom, 2006). 

In a 2001 study, Talking With Kids About Tough Issues, Nickelodeon and the 

Kaiser Family Foundation, a U.S. health care philanthropy, surveyed 823 students. 

The researchers found that 86 percent of children between the ages of 12 and 15 said 

they had been teased or bullied at school (Arce, 2001 ). These statistics place bullying 

issues as a more pervasive problem than alcohol, drugs, and sex for adolescents. 

Lauren Asher of the Kaiser Foundation said, "It's a big concern on kids' minds. It's 

something they're dealing with every day" (Coloroso, 2003, p.12). Sixty-eight 

percent of the study's participants said that bullying and teasing were big problems 

for the students in their school (Arce, 2001). 

When comparing the Kaiser Foundation's (Arce, 2001) study to Nansel et al. 

(2001), a discrepancy results. The Kaiser Foundation's statistics are at least three 

times higher than the findings ofNansel et al., which report only 24.2 percent of 

students being bullied. However, the comparison between studies may be difficult 

because the definition of bullying and the methods used for measurement were 

different. Nansel et al. data was collected through use of a self-report questionnaire 

and found 29.9 percent of the sample reported moderate to frequent involvement in 
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bullying, as a bully (13 percent), one who was bullied (10. 6 percent), or both (6.3 

percent). With a representative sample of more than 15,000 participants, the Nansel et 

al. study boasts a higher reliability than the data presented in the Kaiser study. N ansel 

et al.' s large-scale findings placed males and middle school students as the most 

likely to be involved as both bullies and victims. Hispanic students also reported 

slightly higher involvement as bullies than White or African American students. 

African Americans reported being bullied less frequently than both White and 

Hispanic students. Finally, Nansel et al. found that students living in rural areas 

reported bullying more often than children from suburban or urban areas. 

While it is necessary to recognize the scope of bullying, the consequences of 

this behavior are the true cause for alarm (Packman, Lepkowski, Overton, & Smaby, 

2005). Bullying behavior among students has long been a disruptive factor in the 

educational realm and continues at a threatening level, affecting the emotional and 

physical safety of students (Garrity, Jens, Porter,Sager, & Short-Camilli, 1995). 

Bullying behaviors can spread like a contagious disease if tolerated and untreated 

within the school environment, and can affect many aspects of middle school life. 

Bullies and victims are affected directly, but numerous other students or bystanders, 

observe bullying interactions and are impacted by the experience (Coloroso, 2003). 

Effects on the Victim 

Olweus (1994) describes two types of victims: the passive and the 

provocative. Passive victims are the most common and are not likely to retaliate when 
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attacked. Rather, when these children are being victimized, they report high levels of 

internalizing problems such as anxiety and somatization or the conversion of mental 

experiences into bodily symptoms, as well as problematic relationships (Craig & 

Pepler, 2003). 

Coloroso (2003) would agree with Craig and Pepler, in her research she found 

that the constant fear and effort exerted in avoiding the bully takes a toll on a child's 

mental and physical defense. Eventually, the system breaks down and the mind and 

body collapse into a state of exhaustion; headaches, stomachaches, panic attacks, 

sleep depravation, and insecurity are common symptoms of victimization. Findings 

from the National Education Association in 1993 estimated that 160,000 children 

miss school each day out of fear of attack. Weinhold and Weinhold (1998) reported 

that 10 percent of the student dropout rate results from repeated bullying. In severe 

cases of victimization, students develop survival strategies such as absenteeism or 

isolation from peers (Coloroso, 2003) to protect their well-being, but ultimately 

compromise their education. Bullying can significantly impact a child's ability to 

learn, as well as his/her school attendance (Rigby, 1998). 

The provocative victim is likely to retaliate towards his/her aggressor 

(Olweus, 1994). These bullied children often tum towards violence because they can 

no longer tolerate the abuse from their peers. According to Col oro so (2003 ), 

"Tremendous shame brought on by rejection and humiliation can drive kids to 

implode or explode"(p. 53). When victims explode they may take their own life or the 

lives of others. Research collected by the Secret Service and the U.S. Department of 
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Education (2002) examined the 37 school shootings that took place in North America 

between 1974 and 2000, including the tragedy at Columbine High School, and found 

that 71 percent of the attackers felt persecuted, bullied, threatened, attacked, or 

injured by others prior to the incident. Recent school tragedies have elicited 

increasing recognition that bullying problems are serious for both bullies and their 

victims (Craig & Pepler, 2003). 

Effects on the Bully 

The study conducted by Nansel etaL (2001) also examined the negative 

effects associated with children who bully and found positive correlations between 

bullying behavior and fighting, alcohol use, smoking, the ability to make friends, 

loneliness, and poor academic achievement. Without intervention Olweus' (1993) 

evidence shows that the aggressive behaviors of bullies will continue into adulthood, 

60 percent of boys who bullied in middle school will have at least one conviction by 

age 24. Research conducted by Olweus in 2001 corresponds with his earlier work in 

1978 which he found that bullies are three times more likely to be criminals as adults 

than non-bullies. Bullying, then, is a future risk factor for antisocial and criminal 

behavior. 

The Role of the Bystander 

Bystanders are, according to Coloroso (2003), the "supporting cast who aid 

and abet the bully though acts of omission and commission" (p. 66). Bullying often 
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occurs out of view of adults, but research by Craig, Pepler, and Atlas (2000) reports 

that peer bystanders are present in 85 percent of bullying episodes and actually 

reinforce the bullying 81 percent of the time. If these statistics are correct, bystanders 

have the potential to play a critical role in reducing bullying behaviors. The question 

must be asked, "Why do students encourage or simply ignore bullying of their 

peers?" Coloroso (2003) believes that children fail to intervene for several reasons: 

they are afraid of becoming the next target, they think they will be make the situation 

worse, or they don't know how to intervene. Coloroso (2003) illuminates the 

importance for students to recognize that they are responsible for helping to create a 

safe, respectful, empathic, and bully-free environment. Log de and Fry den berg (2005) 

investigated the role of peer bystanders and the impact they can play in curbing 

school bullying. Lodge and Frydenberg suggest if peer bystanders are taught coping 

skills, schools will see a reduction in bullying behaviors and an increase in academic 

achievement. Their research shows that teaching strategies, which utilize the support 

of others, such as social support, would be a positive step in promoting peaceful 

interventions that effect change at the peer group level. The researchers promote 

implementing intervention programs that allow students an opportunity to understand 

their coping behaviors and learn additional strategies in a supportive school setting 

(Lodge & Frydenberg, 2005). Ultimately, Lodge and Frydenberg believe the goal of 

anti-bullying programs should be to transform bystanders into active interventionists. 
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Intervention Programs 

Lodge and Fydenberg (2005) posit, "Interventions to counter bullying in 

schools are now regarded as a matter of high priority by educational 

authorities"(p.334). Anti-bullying literature and materials are now in wide spread 

circulation, with some countries legally requiring schools to have an anti-bullying 

policy (Smith, Ananiadou, & Cowie, 2003). In the United States, 32 states have 

passed anti-bullying policies or legislation (BullyPolice.org, 2007), which aims to 

ameliorate bullying in schools. A multitude of research provides evidence that 

bullying has a direct negative impact on students, teachers, school property, the 

community, and the educational process (Espelage & Holt, 2001; Oliver et al., 1994; 

Swearer, Song, & Frazier-Koontz, 2001). Using this wealth of knowledge, The 

National Association of State Boards of Education (Pekruhn, 2006) recommended 

that states implement comprehensive bullying policies that go beyond the general 

provisions or basic policies. Pekruhn highlights four states: Colorado, Connecticut, 

Indiana, and West Virginia, that have gone above and beyond the basic requirements 

and implemented c'omprehensive bullying policies, such as passing legislation that 

allows parents or students to file written bullying reports, mandatory investigation of 

written bullying incidents, and requiring schools to keep a public list of all verified 

acts of bullying (Pekruhn, 2006). These states' policies can be models for other states 

to follow as they create their own anti-bullying policies and laws. 

Public concern and research about bullying within the school setting has 

greatly increased as a result of the school shootings that have occurred in the last 
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decade according to the U.S. Department of Justice (2001). Studies pertaining to the 

implementation and success of anti-bullying programs have been conducted around 

the world (Lodge & Frydenberg, 2005). These studies have found that multiple 

factors influence bullying behaviors and therefore multiple avenues of intervention 

are required (Smith, Schneider, Smith, & Ananiadou, 2004). According to Limber (as 

cited in Espelage & Swearer, 2003, p. 352): 

School-based bullying prevention interventions vary significantly in 

their approach. Some are purely curricular programs, while others 

provide tips and strategies for teachers to address and prevent bullying 

within their classrooms. Still others are more comprehensive in 

approach and focus on changing the school climate and norms with 

regard to bullying. 

Researchers agree that effective programs are comprehensive and involve all 

school personnel, students, parents, and the community (Espelage & Swearer, 2003; 

Hazier, 1999). Proponents of the comprehensive or whole school approach believe 

that bullying is systemic and all children are affected by bullying experiences. 

Therefore, assessment programs need to occur at multiple levels: individual, peer, 

family, school, and community (Craig & Pepler, 2003). 

There are numerous comprehensive anti-bullying programs available for 

implementation into schools today. The School Violence Resource Center (SVRC) 

compiled a Briefing Paper on Bullying for the Department of Justice in 2001, which 

summarized and recommended 15 anti-bullying model programs. All of these 
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