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Abstract 

This study was conducted in order to 

investigate and compare first grade students/ 

perceptions of and attitudes toward reading. 

The subJects consisted of 110 first grade 

students. These participants were asked to 

complete a ten-question attitude survey and also 

answer ten interview questions concerning reading. 

These oral responses were tape recorded and 

transcribed. 

The surveys and interviews were then examined 

and condensed. Responses to questions were 

descriptively analyzed and divided Into 

categories. Percentages of similar responses were 

reported. These percentages varied among the 

questions. 
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Chapter I 

STATEMENT OF THE PROBLEM 

The purpose of this study was to document and 

compare first grade students/ perceptions of and 

attitudes toward reading. 

This study sought to answer the following 

quest 1 ons.: 

1. What are first grade chlldren/s perceptions of 

reading? 

2. What are first grade chlldren/s attitudes toward 

reading? 

Need for the Stud~ 

"Teacher~ as a group, do not appear to fully 

understand the importance of attitudes in the teaching 

of reading .. 11 (Howard, 1988, p.40). The trend in reading 

research has been to seek out areas directly related to 

reading achievement. The emphasis has been placed on 

cognitive skills CAthey, 1976). Recently, the role of 

affective variables in the reading process has been 

questioned. However, experimental studies dealing with 
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the affective domain have been sparse. The lack of 

reliable and valid assessment Instruments has made 

research in the affective areas difficult <Askov and 

Fischbach, 1973). 

Children/s attitudes develop early and the 

elementary years are of crucial importance ln 

developing good readers. Children/s attitudes toward 

and perceptions of reading influence their reading 

development CMcConkle and Nixon, 1966; Stewart, 1966; 

Wilson and Hall, 1972). Children come to school with a 

variety of perceptions which can foster or hinder 

reading growth. 

Teachers need to be aware of the nature and 

thinking of children in their classrooms. <Denny and 

Weintraub, 1963). Educators should spend more time 

examining students/ attitudes toward reading. An 

understanding'of how a child/s attitude is formed wil 1 

allow teachers to find ways in which to modify this 

attitude. 

Research studies dealing with the relationship of 

affective variables to reading have not seemed as 

urgent as those possessing obvious re1evance to reading 

CAthey, 1976). Several studies have looked at how 

children/s attitudes and perceptions have affected 

2 



achievements. <Baker and Brown, 1984; Bondy, 1985; 

Johns, 1972, 1974; Weintraub and Denny, 1965). If 

attitude affects achievement, it would be beneficial 

for teachers to discover what things affect attitude. 

Researchers and educators can not afford to slight any 

area that might offer insight Into improving reading 

performance. Research efforts should be focused on the 

beginning reader to insure that he develops a positive 

attitude toward reading. This study has investigated 

first grade chlldren/s perceptions of and attitudes 

toward reading. 
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Deflnltlon.of Terms 

For the purpose of this study, it is necessary to 

define the fo11owing terms: 

In the present study, the reading process is viewed as 

that succinctly defined by Goodman <1970). 

A process by which a person reconstructs a 
message encoded, graphically, by a writer. 
Reading like listening is a receptive 
psychollngulstic process. Language in its 
graphic form is the starting point. The 
reader brings to the text this knowledge of 
the language. As he reads there is an 
interaction between language and thought 
processes such that the reader moves from a 
language encoding of meaning to meaning 
itself. Cp. 125). 

E~ceptiQD~ are defined as what the student understands 

of the reading process. CMcConkie and Nixon, 1959.) As 

Foshay and Wann <1954) stated, perceptions are what one 

sees in a given situation. 

Attitudes are defined as a system of feelings related 

to reading which cause the student to approach reading 

In a positive or negative manner. 
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Limitations of the Study 

The present study was limited to investigating 

attitudes toward and perceptions of reading at the 

first grade level. The population Involved in the study 

is limited to a specific school environment in a 

suburban setting. 

Summar~ 

This study investigates the first grade students' 

attitudes toward and perceptions of reading. 

Researchers have pointed out the need for studies 

dealing with the affective variables <Athey, 1976; 

Downing, 1969). 
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Chapter II 

Review of the Literature 

The purpose of this study was to document and 

compare first grade students/ perceptions of and 

attitudes toward reading. 

A review of the literature relevant to this study 

has been divided into two categories: the role of 

attitudes and the role of perceptions. 

The Role of Attitudes 

Most reading researchers have focused on the 
acquisition and measurement of reading skills 
as we I l as on the improveme.nt of reading 
Instruction. Factors involving student 
attitudes toward reading, for which there are 
no standard! zed tests, have been neglected. 
Recently, researchers and educators have 
become concerned with affective reading, 
realizing that attitudes are an important 
factor in reading. <Saracho, 1984, p.19) 

One of t~e most important long-range goals for 

beginning reading Instruction Is to teach young 

children to read for information as wei 1 as enjoyment. 

If they can adopt a fondness for reading. It will 

benefit them throughout their lives. Children who enjoy 

reading wl11 probably read more and eventually foster a 

positive attitude toward literacy. Children's first 

impression toward reading will have lasting effects and 
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Influence their later reading. An Important factor 

involved in beginning reading should be on developing 

positive attitudes toward reading. The value of 

developing these attitudes In young children is to 

instill an appreciation of reading and desire to read. 

A positive attitude Is an essential for success in 

reading. However, very few reading definitions have 

included affective areas. Robeck and Wilson <1974) 

stated that affective components are also Involved in 

the reading process. 

Athey <1976) commented that "by Increasing our 

knowledge of the affective life of the child, we 

broaden our understanding of his total functioning in 

the academic situation" <p. 362). According to Athey, 

Intellectual variables do not operate in isolation, but 

are affected by the individual/a attitudinal and 

personality characteristics. These factors are 

susceptible to intervention treatment by researchers, 

and especially by teachers. 

Mason <1967) commented that young chlldren/s 

attitudes toward reading are ]earned based on their 

experiences. The scarcity of reading which 

experience or the trauma for being forced to read can 

develop negative attitudes toward reading. Attitudes 
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acquired early in reading Instruction wiJl have a 

strong impact in the children's later reading <Heilman, 

1972). Positive changes in attitude may increase 

reading achievement and promote more reading over a 

period of time. 

Askov and Fischbach <1973) reported that research 

in reading has not explored some basic questions 

regarding attitudes, such as the relationship between 

pupil attitudes and reading achievement or the changes 

in attitudes toward reading over a prolonged period. 

They undertook an evaluation of an experimental, 

diagnostic reading approach. The study included an 

assessment of pupil attitudes at the first and t~ird 

grade levels <n=144). An instrument for assessing pupil 

attitudes was developed. The instrument utilized a 

forced choice, paired comparison format. Students were 

asked to respond to questions by choosing between a 

picture of a child reading and one of a child involved 

in a recreational activity. Askov and Fischbach <1973) 

concluded that a favorable attitude toward reading 

might be associated with good readers who have few 

comprehension dlffJcuJtles. Other findings of the study 

were that girls have more positive attitudes toward 

reading than boys, both before and after removing the 
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effects of achievement. Grade placement did not seem to 

have a significant relation to attitude toward 

recreational reading. First graders had some concept of 

Independent reading and were able to express either 

positive or negative attitudes toward it. 

Several other studies <Heathington & Alexander, 

1984; Hellman, 1972; Howard, 1984) operated under the 

premise that negative attitudes toward reading must be 

changed before significant reading growth can be 

achieved. Most schools in our society have a 

significant number of readers who fall one year or more 

below their age group in reading achievement. These 

students are generally referred to as poor readers. The 

challenge presented to reading educators today is to 

find ways to address the problem and help those 

students who can be helped. An important element to be 

dealt with in helping poor readers improve reading 

ability is the problem of overcoming negative attitudes 

toward reading. These students generally show little 

interest or enthusiasm for the kinds of reading 

activities that are offered in most classrooms. An 

important reason has been identified by Goodman <1987). 

He wrote, "After years of being locked into basals and 

workbooks, poor readers can suffer from /overkill/. 
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They may think of reading as a workbook page that may 

make sense to somebody else, but not to them" <p. 139). 

Poor readers have difficulty relating to the kinds 

of tasks that are required of them In most classrooms. 

Poor performance leads to poor marks which feed a 

growing negative self-concept. Students who experience 

continuous p~or results from sincere effort begin to 

believe that they are inferior or incompetent and take 

on a defeatist attitude <Howard, 1988). Attitudes are 

formed on the basis of one's degree of success or lack 

of it. Continuous negative feedback in the form of 

marks, reports and teacher comments can only result in 

negative attitudes and low self-esteem in most 

students. Howard <1987) investigated modifying negative 

attitudes in poor fourth grade readers <n=75) using a 

creative instructional approach during a ten week 

period. The program emphasized oral language, much use 

of good children's literature, interesting reading 

activities, writing and attractive reading incentives 

ln an informal classroom structure. Howard concluded 

that the approach was successful in changing pupil 

attitudes from largely negative to positive. At the end 

of the treatment, students were reading far more and 

enJoying it. Teachers also modified their attitudes in 
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that they learned that creative instruction can succeed 

where traditional type <highly structured and 

skill-based) instruction has failed poor readers. 

Teachers, as a group, do not appear to fu11y 

understand the importance of attitudes in the teaching 

of reading. After a survey of teachers on reading 

attitudes, Heathington and Alexander <1984) stated that 

teachers do believe attitudes to be Important in 

reading growth, but they do.not spend much time either 

assessing or building positive attitudes in their 

reading instruction. 

Askov and Fischbach <1973) cited the lack of 

reliable and valid assessment instruments in the 

affective areas as the probabJe cause of the gap In 

information regarding attitudes of young children 

toward reading. Kennedy <1975) commented that the 

answer to the question could be found in the use of a 

reading attitude Inventory, but that there has been 

little effort exerted in recent years toward the 

development of such an instrument. 

Although some children may have already developed 

unfavorable attitudes toward reading at an early age, 

Healy (1963) found that attitudes can be changed. In an 

experimental setting, eighty-two ten year old children 
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who were allowed to choose reading material according 

to interest, over a period of six months developed a 

more positive attitude toward reading. Squire (1969) 

also found that approaches to reading and literature in 

the classrooms may affect the attitudes of readers. 

Ransbury (1973) found that children, parents and 

teachers perceived the individuals/ attitudes toward 

reading mainly in terms of reading ability. Good 

readers had a positive attitude as measured by the 

Estes Attitude Scale toward reading while poor readers 

did not. The children studied associated attitude with 

verbal statements regarding the merits of reading, the 

number of reading materials possessed, and the 

involvement of reading with other activities. Parents 

contended that the amount of reading and the variety of 

materials read were indicative of attitude toward 

reading. Classroom teachers associated a child/s 

attitude toward reading with Intel llgence. 

The general results of this study showed that 

children attribute their own reading attitude to their 

reading ability. Ransbury concluded that an often 

overlooked aspect of attitude toward reading is the 

relationship of experiences in a child/s life to his 

feelings about reading. 
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~~ole of Perceptions 

Research indicates that children/s perceptions of 

their environment are affected by values, needs, and 

desires which they have internalized. Tovey (1976) 

stated that little credence has been given to 

children/s perceptions of the reading process. He 

indicated that studies which focus on chlldren/s views 

of the reading act have been few and limited In scope. 

The importance of children/s perceptions of 

reading in the school program and in life should not be 

overlooked. The way In which the child perceives the 

reading process should be of concern to researchers and 

educators <McConkie & Nixon, 1959). 

McConkie and Nixon <1959) Interviewed kindergarten 

children to determine their perceptions of reading and 

differences in these perceptions by sex (n=134). They 

concluded that most kindergarten children perceive 

first grade as a time when they would begin to read. 

Children varied in their thinking as to when in first 

grade they would actual1y accomplish the reading act. 

McConkie and Nixon found great variability in 

children/s ability to define reading. They reported 
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that all children in the study were able to verbalize 

some concept about the meaning of reading. 

Muskopf (1962) administered a forced-choice, paper 

and pencil test to two groups of first graders at the 

end of the school year to determine how children see 

their reading in an attempt to distinguish how chl1dren 

see the process ln a basal reading or eclectic program 

and in a phonic oriented program. A test was devised 

that required the subjects to choose from two or three 

statements that would describe the "best 11 reader. Two 

types of statements were used, formal and functional. 

The formal statements emphasized accuracy, speed, and 

gaining ?pproval. The functional statements emphasized 

reading for enjoyment and practical usefulness. He 

concluded that there is no significant correlation 

between a child/s concept of reading and his reading 

achievement. 

Several studies <Baker & Brown, 1984; Johns, 1972, 

1974; Weintraub & Denny, 1965) have looked at how 

children perceive reading. Research on conceptions of 

reading examined good readers versus poor readers and 

younger versus older readers. In general, studies 

found that poorer and younger readers maintain 

conceptions of reading that focus on decoding and that 



they have a lesser awareness of the meaning retrieval 

aspect of reading. 

Weintraub and Denny <1965) asked beginning readers 

to define reading. They found that children come to 

school with difference conceptions of reading. Also, 

more than a quarter of the students were not able to 

answer the question. 

Johns (1972, 1974) asked 176 fourth grade students 

to define reading. These definitions were put into 

categories that reflected the level of sophistication 

in the students; conceptions of reading. The responses 

that dealt with the apprehension of meaning were 

considered higher level responses. In both studies, the 

good readers appeared to maintain higher, more 

meaningful conceptions of reading than less able 

readers <p < .01). 

Research efforts should be directed more toward a 

concern for the child;s own ways of thinking in 

learning to read. An exploration of the thinking of 

young children should yield needed Information 

regarding ways of improving their thinking <Downing, 

1969). 



Summar~ 

The review of the literature pointed out that 

research has neglected the relationship of attitudes 

and perceptions to the reading development of young 

children. However, there is little disagreement 

regarding the importance of these areas insuring 

success in reading. Researchers have found that the 

lack of reliable and valid assessment instruments in 

the affective areas has limited research efforts in 

this domain. 

Teachers must address the importance of a positive 

attitude. What a school can do with poor readers is to 

create a climate in which self-esteem can grow. Their 

self-concepts must be improved. Evidence indicates 

<Heilman, 1972; Howard, 1988) that poor self-concepts 

can be redirected to positive ones if favorable 

conditions exist. As Snyder <1965) has inslghtfully 

observed,. 11 The self-concept is continually emerging .... 

It is never an established, fu11 structured product of 

the past, because with each situation in which the 

individual finds himself, the self-concept is being 

created and recreated" (p. 40). 
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The literature review indicates that if students 

are provided repeated opportunities in which to prove 

their worth, they wll1 gradually begin to alter the 

negative, defeated images of self that they may have 

carried with them for years. Reading instruction must 

be implemented in such a way that gives students the 

conditions necessary for them to absorb a learning 

experience in a way that is meaningful to them. 

Learning can not occur in activities that students do 

not understand. We must find ways to get poor readers 

to read material that means something to them. As 

Goodman <1987) has noted,. reading teachers must 11 find 

as many ways as possible to get them Involved in 

reading all sorts of books and other print. Nothing 

builds reading ability as much as time spent reading 11 

(p. 151). 
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Chapter III 

DESIGN OF THE STUDY 

The purpose of this study was to document and 

compare first grade students/ perceptions of and 

attitudes toward reading. 

Questions to be Answereg 

1. What are first grade children/s perceptions of 

reading? 

2. What are first grade children/s attitudes toward 

reading? 
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Methogol o_gy 

Subjects 

The subJects of this study consisted of one 

hundred and ten first grade students, chosen randomly 

from public elementary schools in Western New York. 

Instrument~ 

The following lnstrument,s were used in this study: 

1. One set of researcher generated questions designed 

to examine first grade chl1dren/s perceptions of 

reading. 

2. One set of researcher generated questions designed 

to examine first grade children/s attitudes about 

reading. 

3. Tape recorder and audio tape to record students/ 

conversations. 

fT_ocedur~ 

This study was conducted in the form of individual 

interviews. Each student was involved in two separate 

interviews. One interview focused on perceptions of 

reading while the other focused on attitudes toward 
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reading. In order to balance the interviews, half of 

the students were asked the questions pertaining to 

perceptions before those pertaining to attitudes. The 

other ha1f were asked the questions pertaining to 

attitudes first. The interviews were tape recorded and 

transcribed. 

Analysis 

Information gathered from the individual 

interviews with first grade students was condensed. 

Responses to questions were descriptively analyzed and 

divided into categories. Percentages of similar 

responses were reported. 

P~t Study 

A pilot study was conducted in the spring of 1990 

to determine the effectiveness of the questions asked 

in the study. The questions were piloted on a small 

sample of twenty-five students considered 

representative of the population under study. 

In the pilot study, it was discovered that first 

grade students did not experience difficulty responding 

to the two sets of questions involved in the study. 
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Summary 

A total of one hundred and ten first grade 

students from various elementary schools responded to 

two sets of questions concerning perceptions of and 

attitudes toward reading. Responses to questions were 

categorized and analyzed. 
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Chapter IV 

FINDINGS AND INTERPRETATION OF DATA 

The purpose of this study was to document and 

compare first grade students' perceptions of and 

attitudes toward reading. The following questions were 

investigated: 

1. What are first grade students/ perceptions 

of reading? 

2. What are first grade students' attitudes 

toward reading? 

To 0btaln the answer to the first question, a ten 

question interview was employed. The answers were 

categorized and percentages were obtained. The results 

are shown in the following tables. Each table 

corresponds to one of the ten cognitive questions that 

were asked (See Appendix). 
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Table 1 

Question number one: WHY DO PEOPLE READ? 

Category Numbec Percentage 

1. To gain knowledge <content) 62 
2. To Jearn how (process) 17 
3. Enjoyment 11 
4. It/s good 8 
5. I don/t know 7 
6. Healthy 3 
7. To learn to write 2 
8. Diversion 1 

56.40 
15.50 
10.00 
7.30 
6.40 
2.70 
1.80 

.90 

Clearly the majority of first grade students 

expressed the attainment of knowledge as the most 

important reason for reading. Fifteen and one-half 

percent also mentioned the attainment of the reading 

process, rather than content, as the reason people 

read. Ten percent expressed the purpose as a 

recreational activity. 



l'abl e 2 

Question number two: WHAT DO PEOPLE READ? 

Category Number Percentage 

1 . Books 44 40.00 
2. Magazines/Newspapers 34 30.90 
3. Stories 11 10.00 
4. Words 5 4.50 
5. Directions 4 3.60 
6. Dictionaries 2 1. 80 
7. Signs 2 1. 80 
8. Maps 2 1. 80 
9. Poems 2 1. 80 

10. Posters 2 1. 80 
1 1 . Questions 1 .90 
12. Fortune Cookies 1 .90 

The highest percentage of answers lies in the 

category of books (40%). However, if books and 

magazines are combined, one can see that the percentage 

rises to 70.9. Stories, the third largest category 

<10%), when added to the above, rises to 80.9 percent. 

Clearly first graders perceive the content of reading 

to be books, magazines, and stories. Functional reading 

material and environmental print were mentioned very 

infrequently. 



I.gQ1e 3 

Question number three: HOW MUCH DO PEOPLE READ? 

Category .Percentage 

1 . A lot 79 71.80 
2. Every single day 19 17.30 
3. I don"t know 5 4.50 
4. Chapter Books 4 3.60 
5. Three times a day 3 2.70 

The maJority of the children believed that people 

read a lot. However, some of the respondents may have 

misunderstood the question, since 3.6 percent (four 

children> dealt with material read rather than how much 

material was read. 



~~e~~------------------------------------------------
Question number four: WHEN DO PEOPLE READ? 

Category 

1. Anytime you want 
2. In schoo1 
3. Before you go to bed 
4. Every day/all the time 
5. Emotional: When feeling 

sad/good/bored 
6. In the car/long ride 
7. Sick in bed/tired 
8. When they had to 
9. I don/t know 

Number 

42 
13 
12 
12 

11 
9 
6 
2 
2 

Percenta_gg_ 

38.20 
11 . 80 
10.90 
10.90 

10.00 
8.20 
5.50 
1. 80 
1. 80 

This category produced more scatter than any other 

question. The majority of children responded 11 anytime 11
, 

but "before you go to bed", "when feeling an emotion .. , 

"when in school 11
, and 11 al1 the tlme 11 all came in 

second. It would appear that there is no clear 

consensus concerning this question. 
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I9tu,~e~5~------------------------------------------

Question number five: WHERE DO PEOPLE READ? 

1. In school/at home 
2. Anywhere 
3. Inside/outside 
4. Bedroom 
5. On bus/car 
6. On couch/chair 
7. At work/office 
8. In 1 ibrar i es 
9. Other people/s houses 

10. Where it/s quiet 
11. I don/t know 

Number 

24 
22 
15 
10 

9 
8 
8 
6 
3 
3 
2 

Percentage 

21.80 
20.00 
13.60 
9. 10 
8.20 
7.30 
7.30 
5.50 
2.70 
2.70 
1. 80 

When the category "anywhere" 1 s e llml nated, 1 t 

appears that less than 21.9 percent of the answers had 

to do with "in school". A wide range of other places 

suggests that first graders have a good idea of the 

various places in which reading occurs. It is clear, 

too, that they were not thinking of themselves as the 

readers, but were more likely reflecting the attitudes 

and practices of the adults who have been their role 

models. 
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TabJ~·------------------------------------------

Question number six: WHAT DO PEOPLE LOOK LIKE WHEN THEY 
READ? 

Category Number 

1. Stare at books/move eyes 28 
2. Look happy 24 
3. Book in face 21 
4. Makes physical response: 

laughs if funny story, 
looks scared if scary story 11 

5. Afraid of not doing it right 9 
.6. They look like anything 9 
7. I don~t know 6 
8. Sometimes they look 

white or brown 1 

Percentage 

25.50 
21.80 
19.10 

10.00 
8.20 
8.20 
5.50 

.90 

The maJority of the children (54.6%) described the 

physical appearance of readers while reading. Thirty 

percent of the first graders described the emotional 

response a reader might be making. 
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T9b1~7.~------------------------------------------------

Question number seven: DO PARENTS READ TO CHILDREN? 
WHY OR WHY NOT? 

Category Number Percentag§' 

1 . Yes, learning: 
want to help children, 
learn to read by listening 
to parents 56 50.90 

2. Yes, emotion a 1 : 
parents love them, 
want to be with them, 
like to read to them 24 21.80 

3. Yes, by request of child 15 13.60 
4. Yes, funct i ana 1 : 

so child goes to sleep 5 4.50 
5. No, parents have too much 

to do 4 3.60 
6 .. Yes, but I don"t know why 2 1. 80 

First graders clearly perceive that parents read 

to them for some intellectual purpose. Emotional 

benefits were mentioned only half as much. Functional 

uses of reading were rarely mentioned. 



Question number eight: DO PEOPLE READ ON VACATION? 
WHY OR WHY NOT? 

Number 

1. Yes, but negative/avoidance: 
boredom, long trip, nothing 
to do, it/s raining 63 

2. Yes, learning/information 20 
3. Yes, by chol~e/for pleasure 17 
4. Yes, response to new 

environment:new books in a 
new place 4 

5. Yes, communication through 
print 3 

6. Yes, but I don/t know why 3 

Percentage 

57.30 
18.20 
15.50 

3.60 

2.70 
2.70 

Wh i 1 e not one chi 1 d said, "No, you don/ t read on 

vacatlon 11
, over fifty seven percent gave an answer that 

reflected a rather negative attitude such as "boredom", 

11 it/s rainlng 11 and "there/s nothing else to do", etc. 

Less than twenty five percent of them thought of 

reading as a learning process and on1y fifteen percent 

mentioned the choice of reading as a pleasurable 

activity during vacation time. 
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.Table 9 

Question number nine: ARE YOU AN AUTHOR? IF YES, WHAT 
DO YOU WRITE? 

Category Number Percentarut 

1 . Yes, generalized responses 41 37.30 
2. Yes, about friends/family 27 24.50 
3. Yes, about hobbies/animals 26 23.60 
4. Yes, II I publish books" 7 6.40 
5. No 4 3.60 
6. Yes, II I copy books 11 2 1. 80 
7. Yes, II I don"t know 11 2 1. 80 

J1 

Surprisingly, 96.4% of the first graders responded 

that they were authors. Over forty-eight percent cou1d 

report on the content of their writings. Thirty-seven 

percent were not specific about the content. 



.I.a.QJ e 10 

Question number ten: WHAT MAKES A PERSON A GOOD READER? 

Categor~ Number 

1. Practice, practice 
and more practice! 

2. When they know how to read 
3. Listening to people read 
4. Sounding words out 
5. I don/t know 
6. Having a good teacher 

78 
11 

8 
6 
6 
1 

Percentage 

70.90 
10.00 
7.30 
5.50 
5.50 

.90 

A significantly large number of first graders are 

articulating what reading professionals have been 

saying for decades. The way to become a good reader is 

by reading. It is interesting to note that only one 

child attributed hls/her learning to read to the 

teacher. Only six children thought one learned to read 

by using phonics. 
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To obtain the answer to the second question, "What 

are first grade students" attitudes toward reading 11
, a 

researcher-generated attitude survey was utilized <See 

Appendix). The data are reported in Table 11. The 

three choice response was quantified as three <positive 

response), two <indifferent response) and one <negative 

response). The following questions were asked: 

Number One: How do you feel when your teacher 
reads to you? 

Number Two: How do you feel when someone gives 
you a book for a present? 

Number Three: How do yo~ feel about reading books 
for fun at home? 

Number Four: How do you feel when you are asked 
to read out loud? 

Number Five: How do you think your classmates 
feel when you read out loud? 

Number Six: How do you think ypur teacher feels 
when you read out loud? 

Number Seven: How do you feel when you come to a 
new word while reading? 

Number Eight: How do you feel about your own 
reading? 

Number Nine: How do you think other people feel 
about reading? 

Number Ten: How do you think you"ll feel about 
reading when you"re older? 
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Number of responses and percentages for each question 
and for each category: 

Question Response 3 Response 2 Response 1 
# % # % # % 

1 108 98 2 2 0 0 

2 85 77 22 20 3 3 

3 70 64 24 /22 16 14 

4 43 39 ,40 36 27 25 

5 68 62 29 26 13 12 

6 84 76 20 18 6 6 

7 52 47 35 32 23 21 

8 71 65 31 28 8 7 

9 68 62 32 29 10 9 

10 74 67 17 15 19 18 

When one looks at the table to see for which 

questions the responses were 75% or better, the 

following data emerge. Question number one~ "How do you 
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feel when your teacher reads to you 11 produced a 98% 

response in the positive attitude column. Question 

number two, "How do you feel when someone gives you a 

book for a present", produced a 77% response in the 

positive attitude column. Question number six, "How do 

you think your teacher feels when you read out loud", 

produced a 76% response in the positive attitude 

column. In no other attitude column did the percentage 

reach seventy-five percent. 

When one looks at the table to see for which 

questions the responses were ten percent or less, the 

following data emerge. Question number onef "How do you 

feel when your teacher reads to you 11
, produced a zero 

percentage in the negative attitude column. Question 

number two, "How do you feel when someone gives you a 

book for a present", produced a three percent in the 

negative column. Question number six, 11 How do you think 

your teacher feels when you read out loud", produced a 

six percent in the negative column. Question number 

eight, "How do you feel about your own reading", 

produced a seven percent in the negative column. 

Question number nine, "How do you think other people 

feel about reading, 11 produced a nine percent in the 

negative column. 



Chapter V 

Conclusions and Implications 

Purposes 

The purpose of this study was to document and 

compare first grade students~ perceptions of and 

attitudes toward reading. 

Conclusions 

While it became evident that the children were 

aware of the importance of reading and that one learns 

to read by reading~ it is interesting to note that 

several key factors were missing. "Fun" is the most 

noteworthy of those factors. When examining question 

one on the perception measure, 11 Why do people read 11
, 

on1y ten percent of all the children gave enjoyment as 

the reason. Additionally, when asked 11 Do parents read 

to children and why 11
, most of the reasons for reading 

to children had an academic overtone; they wanted to 

11 teach 11 their children. Again, the concept of reading 

and being read to as just plain fun was missing. 

A second missing ingredient is the concept of 

reading as communication. When asked about the why of 

reading, not one student mentioned anything that could 
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come under the heading of communication. Again, on the 

question, 11 Are you·an author and if so, what do you 

write 11
, even when the students asserted that they were 

authors <96.4%) no one mentioned that he/she was 

communicating with another person or that he/she was 

using literacy in a functional form. It would appear 

that these articulate first graders, while providing at 

times very sophisticated responses, still have the 

concept that reading is a school-related activity. 

The concept of reading as socialization is also 

notably missing. It would appear that, while the 

majority of the students were from strong whole 

language classrooms, they have not internalized some of 

the basic tenets of that philosophy. 

On the other hand, when asked, 11 When do people 

read 11
, and the expected response for first graders was 

11 ln school and at your desk 11
, what was found was 

11 anytime you want .. <38.2%) and then there was a great 

de a 1 of scatter. u-rn school 11 was on 1 y 11.8% .. On 1 y two 

ch 11 dren ( 1. 8%) responded, 11 When they had to". 

What was really fascinating was the fact that 

very, very rarely did first graders not supply a 

response even though they were not required to answer. 

11 I don"t know" was a response expected more frequently. 
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It appeared that they were not uncomfortable ln the 

interview process and that they did, in fact, have 

things to say to the researcher. 

The attitude survey produced some interesting 

results. Question number seven, 11 How do you feel when 

you come to a new word while reading", was expected to 

produce a high negative response while only 21% felt 

this way. It was expected that more first graders would 

feel uncomfortable with this. It is hypothesized that 

first graders are not yet aware of the difficulties 

they are encountering as they read and that first grade 

teachers are highly supportive of their successive 

approximations. 

_Implications for Classrgom Use 

Because self concept affects attitude and attitude 

affects learning, teachers should attend to the 

attitude of the class and address the affective domain. 

First graders, appear already to have a perception 

of the importance of reading and the concept that one 

learns to read well by reading a lot. Since they know 

this, the teachers need to expand on this need to make 

sure that the concept of reading as enjoyment is 

stressed, as well as r-eading as a form of communication 

and reading as functional. 
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This study might be replicated beyond the first 

grade. Other variables such as gender, socio-economic 

standards, geographical location, and reading program 

might be factored in. 

A more standardized measurement tool might be 

employed should one become available. 

It might be interesting to make the study not 

anonymous and then to follow the students for several 

years to note any changes in attitude over a prolonged 

period. 

Concluding Statement 

First grade students are very capable of 

communicating their concepts, feelings, and attitudes 

concerning reading. These can be used to alter 

instruction so that success is more likely. 
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APPENDIX 



COGNITIVE QUESTIONS: 

1. Why do people read? 

2. What do people read? 

3. How much do people read? 

4. When do people read? 

5. Where do people read? 

6. What do people look like when they read? 

7. Do parents ;·ead to children? Why or Why not? 

8. Do people read when they are on vacation? Why or Why not? 

9. Are you an author? What do you write? 

10. What makes a person a good reader? 



ATTITUDE SURVEY: 

Teacher: 
----------~---------------------------------

1. How do you feel when your teacher r,eads to you? 

--~ 
'-rJ,, 
,~ 
""h ,, .L~ .. 

~. How do yo~ feel when someone gives you a book for a present? 

~?J¥-
)1 

I~ 

. . 
I 

3. How do you feel about reading books for fun at home? 

4. How do you feel when you're asked to read out loud? 

5. How do you think your classmates feel when you read out loud? 

(;~6 II 
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6. How do you think your teacher feels when you read out loud? 

7 • How do you feel when you come to a new 
-

word w hi 1 e reading? 
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8. How do you feel about your own reading? 
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9 • How do you think other people feel about reading? 

10. How do you think you'll feel about reading when you're older? 


