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Abstract 

 

This curriculum project provides teachers with instructional resources and lesson 

plans that integrate writing into reading in a fourth grade classroom. It includes ways to 

structure writing within their classroom that create an engaging writing atmosphere 

where students are motivated and are willing to take risks as writers.  Answering text 

based questions requires a particular process that includes understanding the prompt or 

question, organization or construction of ideas and explaining answers with text 

evidence.  When writing, students are required to write under the three genres of 

narrative, informative and opinion.  The research based strategies have been included as a 

guide for teachers, along with four modules that contain lesson plans with writing 

prompts that are part of the three genres.  An appendix contains additional graphic 

organizers and assessment tools for teachers to use during writing instruction.   
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Introduction 

Over the past few years I have worked in the intermediate grades at Penn Yan 

Central School District.  While teaching reading and writing, I have noticed that writing 

development when responding to content (text-based) questions has been an area of 

concern.   This has also become an area of concern district wide, especially due to 

consistently low scores on the New York State English Language Arts Assessment.  

Upon further evaluation within the district, it has been determined that one of the major 

factors that has contributed to the poor performances is due to the lack of developed skill 

when it comes to responding in writing to the writing questions on parts two and three on 

the state test.  With the increased focus on writing with the Common Core Standards and 

the current instruction within the district, I think it is important to provide teachers and 

students with a guide to build motivated, strategic, successful writers.   

In the past at our district, writing has been taught separate to all other subjects.  

During this time, writing instruction was more of a writing workshop format and mostly 

focused on creating writing pieces of the student’s choice.  Routman (2005) 

acknowledges the gap that exists between the reading-writing connection in both 

professional literature and classroom instruction.  She further supports that research finds 

that reading and writing is closely connected in the process.  Another concern is the fact 

that writing has not been a major area of emphasis, and because of time in most 

classrooms, writing was only taught a few times a week or in some cases every other 

week.  Often time teachers would lecture to a whole group during the writing blocks and 

not use a gradual release method (Fisher & Frey, 2008), instead assume or expect 

students to grasp an aspect without modeling, collaborative learning, peer collaborations 
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and then independent practice.  Due to this practice, students have struggled or lacked 

success when responding to text based writing questions.     

Instead of adopting the NYS Common Core ELA modules, my district created 

their own ELA modules that focus on reading and writing based on the NYS Common 

Core Standards.  Writing in the past within these modules has been taught separate from 

reading.  The modules that were created by the district focused solely on the reading 

literature and reading for information standards.  Part of our work now is to adapt these 

and tie writing instruction with tasks and questions that coincide with the texts in our 

modules.  Another purpose of this project is to collect and be able to implement quality 

writing instruction to be able to tie into our current modules.  

Based on observation, another concern that I have noticed is that our students’ 

view towards writing is often in a negative light.  They view writing as something done 

for the teacher only and often time dread writing tasks, creating a negative writing 

environment.  Most of these students have little or no interest in writing and lack some of 

the skills and instruction in order to be successful when responding in writing about text.  

At my current school district, I have had the opportunity through mentor teachers, the 

new teacher mentor program and professional development opportunities that focused on 

writing to observe and study different writing methods that not only build upon writing 

successfully about text, but also increasing positive student motivation towards writing.  

Some of my research questions and concerns about writing have turned into a passion for 

me to create a curriculum guide that will focus teacher instruction and improve student 

ability. 
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I believe students and teachers could benefit from a more structured and defined 

writing program that puts reading and writing instruction together.   Rasinski and Padak 

(2000), acknowledge that writers benefit from making the reading-writing connection and 

to use other’s writing as a model for their own.  Many students have a negative view of 

using writing to respond to text.  They often have the view that the writing is too 

challenging and hat text based writing is only summary or essay writing to be used as 

assessments.   They often lose the fact that writing is an excellent tool to share and further 

their own thinking toward texts that they have read.  Students find themselves unaware of 

the multiple steps in order to respond accurately to text based questions.  With the 

increased expectations that the common core has put on writing, teachers have become 

frustrated and found difficulty teaching the best writing instructional practices for 

teaching students to respond in writing about text.   

From my experiences in the classroom, I developed the following questions 

pertaining to teaching writing in the intermediate grades.  When teaching children to 

respond to text based questions, I developed questions about the most beneficial ways to 

help teachers and students develop better responses.  The foundation for their responses 

include the importance of a solid writing background. 

1. What can teachers do to change students’ perceptions of writing? 
 

2. What are the best instructional practices for teaching students to respond in 
writing about text? 
 

3. What are the types of writing students need to complete? 
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Literature Review 

Introduction to the review 

 After completing research on the best instructional practices for teaching students 

to respond in writing about text, I found that there are four main areas for teachers to 

consider.  These four areas include: atmosphere, understanding the text prompt, 

organization or construction of ideas, and explaining answers with text evidence.  The 

writing atmosphere is important in the classroom so students can both see themselves as 

writers and understand that writing is an essential everyday tool in their lives.  Research 

around the classroom atmosphere has allowed me several areas to consider when trying 

to change students’ perceptions about writing.  When it comes to understanding the 

writing prompt, both students and teachers need to break apart the prompt so they can 

identify what needs to be done before continuing.  Organization is an important aspect of 

writing so the students’ ideas make sense.  If the response is not constructed clearly, then 

the ideas they are trying to convey may be lost.  Explaining thinking with text evidence 

supports writers’ thinking and allows them to enhance their own ideas or claims.  Diller 

(2005), Routman (2005), and Rasinski & Padak (2000) suggest there is a direct link 

between reading and writing; students who write well borrow techniques and ideas from 

the books they read.  The research I found about the types of writing students need to 

complete included three types: narrative, persuasive/opinion/argumentative, informative 

and functional/procedural writing (Calkins, Ehrenworth, Lehman, 2012).  These three 

types of writing align with the New York State Common Core Writing Standards (2010), 

where the standards specifically focus on those three types of writing. In multiple 
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sources, professionals from the writing community identified these three types of writing 

key to student success. 

 

Key Components for Writing in Response to Text 

Atmosphere. 

 After research and observation, it is important for teachers to develop a classroom 

environment that both nurtures and also pushes young writers to rise to meet 

expectations.  The writing atmosphere includes: encouraging students to see themselves 

as writers, the way teachers speak to writers, teacher modeling and shared-writing, the 

use of mentor texts, the opportunity to share their work, and the opportunity for daily 

practice.  Focusing on these areas may help to change students’ perceptions of writing 

throughout their daily lives. 

One important aspect for teachers is to encourage students to see themselves as 

writers. Often times, young students are discouraged by writing because they do not view 

themselves as writers, often leading to negative experiences within their writing.  

According to Routman (2005) and Calkins (1986), it is essential that children are deeply 

involved in writing, that they share their texts and that they perceive themselves as 

writers in the classroom, in order to take value in the joy of writing.  As teachers, we are 

writers and need to think and express this to our students.  According to Cole (2009), 

Slaughter (2009), Diller (2005), and Rasinski and Padak (2000), teacher modeling of the 

writing process and sharing writing of their daily lives are important for teachers to do 

with their students.  Through demonstration, writing such as write alouds, shared writing, 

and more conversations (with teachers and peers) about writing will help to develop 
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thinking and confidence in young writers.   Calkins (1986) allows students to write about 

interest.  Rasinski and Padak (2000) identify that students need to be taught that they 

have a voice and what they have to say is important.  This means teaching students that 

writing for a real purpose can be meaningful.  Adults and professional writers use writing 

throughout their day in many ways.  Although writing instruction that focuses on 

responding to text or text-based questions allows for little choice, teachers can pick more 

authentic writing tasks or allow for choice when writing their own narratives, sharing 

their viewpoint on opinion pieces, and choosing topics or facts and details in informative 

pieces.          

 Teachers can create a positive writing environment by the tone they use when 

they speak, critique, and provide feedback to their students. It is also essential to build 

confidence in young writers by using a positive tone to encourage, but also keep high 

expectations and continue to push writers to continue to grow (Routman, 2005).  

Slaughter (2009) explains that using “I care” messages when teaching writing to students 

will inspire and push students to stretch themselves as writers.  “I care” statements are 

short specific statements showing that you acknowledging something specific about the 

student, showing you that you care about the student and their work.   Routman (2005) 

shares a similar strategy of celebrating improvements and recognizing what students have 

done well, and where they took risks as a writer.  Using language that demonstrates 

respect and language that affirms and encourages future participation is essential to a 

young writer’s growth.   Rasinski and Padak (2000) also state that the most important 

aspect to support writers is that the classroom atmosphere provides a place where 

students believe they can write, have a voice, and are invited to write daily.  This type of 
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environment provides the positive encouragement young writers need along with the 

daily practice needed in order to be successful writers.  Fountas and Pinnell (2001) 

include a list of language prompts to use when conferring with students about their 

writing.  These questions are considerate towards the student writer, but probe so students 

can develop a better written piece.  Imbedding this type of language into writing 

instruction throughout the day will help student writers to feel more comfortable and 

willing to take risks.   

Teachers need to develop an environment that allows for teacher or adult 

modeling, then transitions to whole group collaborative learning, then small group peer 

collaboration, and then finally independent work on a particular skill or strategy. Often 

times learning does not occur because either the teacher gives to much responsibility to 

the students before they are ready to assume the task.  Teachers often will do a mini-

lesson where they model and then immediately following the students are expected to 

work independently, and often times will have little to no success.  Another practice that 

often times results in limited student success is when teachers will introduce a task then 

allow students to work independently with no modeling or collaborative learning.   Fisher 

and Frey (2008) refers to gradual release, where the teacher assumes all responsibility 

and models a skill or strategy, then joint responsibility with both student and teacher, then 

move into student independent practice where the student assumes all responsibility.   

Reggie Routman (2003, 2005) and Dorfman and Cappelli (2009) also refer to the gradual 

release method as a successful way to help deepen young writers understanding of what 

they do, how they do it, and why they do it. Cole (2009) refers to a similar process, 

gradual release of process ownership, where the teacher has total control but slowly 
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passes the ownership to students until the learners are in complete control of the process.  

Giving students opportunities to see a skill modeled, then being able to discuss with peers 

and adults with practice will lead to more confidence, success, and understanding when 

working independently.  According to Routman (2005) one effective way to release 

ownership is by shared writing which provides students with the opportunity to gain the 

skills and confidence, and to allow the opportunity for students to see what is possible in 

all aspects of writing.  Shared writing is where both the adult and students work to 

together to complete a writing task.  Fountas & Pinnell (2001) refer to “demonstrate and 

tell” as a way for teachers to model and explain their own responses to literature, and 

then provide evidence and the appropriate use of language to answer text based questions.  

Interactive writing, similar to shared writing, is a way that students and teachers can work 

together to discuss the ideas and details of the writing process (Roth & Dabrowski, 2014).  

This process of working together scaffolds instruction for struggling learners and can be 

used to help students practice all the components of writing, especially when responding 

to a text based question.    

Culham (2005) and Diller (2005), suggests sharing examples of writing from 

literature so student writers can see how professional writers write.  Calkins (1986) refers 

to this as writing literature under the influence of literature.  Diller (2005) examines the 

use of an author study so students can examine writing of authors, and their favorite 

authors, to learn how they write and organize information.  This strategy of using a 

mentor text referred to by Slaughter (2009) or a touchstone text (Angelillo, 2003), is 

defined as an exemplar text of professional writers, and can show students a wide variety 

of ways to write and organize their ideas and information.  According to Cullham (2005), 
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looking at professional writers can specifically show students how to write an interesting 

introduction that will hook readers, organize and plan for the body of the text/response, 

and create a conclusion that leaves readers satisfied.  Slaughter (2009) identifies mentor 

texts as a way for students to notice something and try it in their own writing.  Students 

can grow as writers as they apply best practice to their own writing.  Dorfman and 

Cappelli (2009) suggest that teachers use mentor texts to help motivate student writers 

and create an excitement in writing.  They also suggest using mentor texts throughout the 

day and within all content areas.  “They Did What” is a strategy that Buchner (2013) 

suggests to get students to observe and notice different ways to organize writing and use 

text-features, specifically within non-fiction text.  The strategy of using mentor texts to 

teach writing can be included when teaching students to respond to text based questions.  

Within the three types of writing: narrative, opinion, and informative, students can 

observe and review samples of professional writers to apply strategies and tools of 

writer’s craft (the way a writer writes) (Fountas & Pinnell, 2001) in their own writing.   

Providing opportunities for students to share their writing is an essential 

component to building confidence and self-worth for young writers.  In addition to using 

writing produced by professional writers, students can use their writing and samples to 

grow and learn as writers.  Conferences can have numerous purposes such as: celebrating 

success or risks, encourage, nudge, teach, assess and set goals (Routman, 2005).   

Conferences can be an opportunity for students to share with either the teacher or a peer.  

In addition to sharing a written piece one on one with a teacher or classmate, students can 

share their pieces to the whole class.  Benefits of a whole-class share provides teaching 

points for all writers, models importance of rereading, gives reluctant writers confidence 
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to write, and engages students (Routman, 2005).  Writing produced by students and 

shared to the class can serve as models and examples of good writing, or be used as a 

teaching tool to inspire other students (Slaughter, 2009 and Rasinski & Padak, 2000).  As 

students share their work, they may notice things they need to fix or change, be able to 

celebrate successes in things that they have done well, and hear feedback from both the 

teacher and students.  Other students may also find benefit in hearing examples of others 

work and similar comments or feedback that they could apply to their own writing.  

Fountas and Pinnell (2001) refer to an “author’s chair”, where students share their writing 

and seek out comments or feedback.   Students participating in the author’s chair can also 

ask for specific help regarding their writing.  The idea of sharing writing is part of a 

writer’s workshop format (Fountas and Pinnell, 2001; Routman, 2005; Calkins, 1986) but 

can be useful as an extension when teaching students to respond to a text based question 

throughout the content areas. 

According to Routman (2005) and Calkins (1994), in order to build successful 

writers it is essential to provide students with the opportunity to practice daily.  In order 

to improve on almost anything including riding a bike, improving your free throw 

percentage or perfecting cooking recipes you must practice frequently.  The same thing 

applies when developing writing, the more opportunities students have to practice, the 

better the chance that they will improve as writers, thus improving self-confidence and 

the way they see themselves as writers.  Calkins (1994) states that providing the 

opportunity for students to write daily throughout all content areas will allow students to 

improve upon generating ideas, making observations, and developing questions and 

meaning.  Giving young writers the chance to write in all subject areas will not only 
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improve their writing but it will also enhance their thinking.   Time is valuable and often 

time one of the first things that gets cut is writing.  Routman (2005) states that we make 

time for what we value, therefore teachers need to emphasize the importance of writing 

throughout content areas.  When allowing students to respond to what they have read and 

writing to show their thinking and understanding, this daily practice can occur in all 

subject areas throughout the day, not just in writing or English language arts.   

  

Understanding the text prompt. 

 One essential key for students is to gain a thorough understanding of the prompt 

itself before answering a question in writing. Although there are many components of a 

prompt, Cole (2009) suggests the first aspect students must learn is to focus and identify 

if the prompt is text-based, self-based or both.   Self-based prompts want the writer to 

draw from personal experiences and use imaginative thinking to develop ideas which 

invites the writer to have more freedom in their writing.   Text-based prompts are found 

more on school assessments such as math, reading, science, and social studies.   These 

prompts direct writers to seek out evidence by going back into to the text to find exact 

information or evidence.  Due to the directness of these prompts, answers and content do 

not vary much because often times there is only one or two correct answers.  One key 

aspect to teach students about text based prompts is when the prompt asks to use details 

from the text, they have little freedom to express their own personal ideas.  One major 

area where students get confused and lose points according to Cole (2009) is when 

determining when to use fact based responses or when to drop into creative writing.  

Often students will lose points on assessments because they will use creative writing or 
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their own personal ideas when the prompt is only asking for text based evidence.  

Therefore, the first essential skill for teaching students to respond to written responses is 

to model and guide students to be able to determine if the prompt is looking for an 

evidence based response or their own personal ideas.  According to (Cole 2009) one 

effective way to teach students how to understand the parameters of a writing task is by 

using a boundary scale.  The boundary scale can help students determine how many 

possible right answers there may be to a particular prompt.  For example, an informative 

response may only have one correct factual answer, where a narrative or opinion piece 

may have more correct answer possibilities.  When students understand the prompt, they 

can determine the right way to organize their response and include appropriate text based 

evidence.  

Teaching the three components of prompts is important for students to become 

familiar with each component in order to use strategies related to each.  According to 

Cole (2009), being able to identify and value background information in the prompt will 

help lead students to the better answer.  Another important aspect of understanding what 

the prompt is asking before answering is for students to be able to identify the commands 

or imperatives that tell them how to answer the question Cole (2009).  Often times on 

assessments, many questions come in the form of petitions (questions or demands asked 

in a statement rather than a question) which many students overlook due to the fact there 

is no question marks.   Teaching students to use strategies in step form that assist in 

identifying key verbs or a list of people, places, or events (key nouns) allows students to 

be able to pinpoint key details that will lead to more accurate responses.  The third 

important component of breaking down prompts is for students to be able to identify and 
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reason which types of questions lead to more in-depth rich response whereas, others call 

for shorter surface area responses.  Students who are able to identify between surface 

level questions and more in-depth questions are able to determine which questions 

require more details, more evidence, and more thinking to answer.  Often times a 

common strategy used is to have students locate in-text answers for each specific 

question type and guide students to locate specific details in the text.  This strategy does 

benefit students but does not always result in the students internalizing the process.  Cole 

(2009) suggests that teachers give students ownership by allowing them the opportunity 

to develop questions from their content material.  This will allow students to familiarize 

with the process because they must first search for context and the details in order to 

compose the questions.   

 

Organization or construction of ideas. 

 According to Culham (2003), organization is one of the hardest traits to master.   

Organization consists of a clear purpose where the writer provides the correct information 

in sequenced events so that the reader does not lose what the writer was trying to prove or 

explain.  Many struggling writers have a lower ability to write because they are unsure 

how to plan for a response and are unable to organize their ideas which causes a loss of 

understanding in their writing.  Culham (2003) identifies the components of organization 

to include: an inviting introduction, thoughtful transitions, logical sequencing, 

appropriate pacing, and a satisfying conclusion.  When students think about the 

organization of their written responses, especially in the prewriting phase, these are 

things they should consider.  Students need to re-read both the text and their writing to 
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make sure they are clearly conveying their ideas and have found the best support from the 

text (Angelillo, 2003).  As students re-read the text, they can make notes about ideas and 

information that helps them to answer the question or prompt.  As students re-read their 

work they can make sure that their response is organized and makes sense. 

 According to Cole (2009), she recommends using the better answer sandwich to 

help young writers organize their ideas when responding to text.  The better answer 

sandwich provides students with a model for structure where an introduction with a gist 

answer is developed, then the body where the text evidence is used to explain and support 

the writers answer, and then a conclusion where writers restate prompt and provide 

closing thought.  Both Culham (2003) and Cole (2009) agree that there should be a reader 

friendly format to reading written responses that is well organized.  Students often write 

as if the reader already knows the answer and the prompt.  Writers need to be taught to 

write so that the reader can understand the response without reading the initial prompt.  

Similar to the better answer sandwich, there are many acronyms that I have seen teachers 

use throughout my experiences.  Some of these include TADD (Turn-around/Topic 

sentence, Answer, Detail 1, Detail 2), TAG (Turn the question into a statement, Answer 

the question, Give details and examples), RAP (Restate, Answer, Prove), RAPP (Restate 

the question, Answer the question, Prove it with text, Proofread and edit), RAT (Restate 

the question, Answer the question, Tie to the text with examples), and RACE (Restate the 

question, Answer the question, Cite evidence, Explain the answer).  Although the specific 

origin of each of these acronyms is unclear, the common idea is that writing, specifically 

in response to a text-based question, should be well organized and have a predictable 

flow that includes the question, answer and support from the text.      
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 According to Routman (2005), “prewriting is necessary to produce effective 

writing but should not be laborious”.   Some of the examples she used for prewriting 

include: listing ideas, outlines, discussions, visual organizer, and rereading.  Barone and 

Taylor (2006) suggest using the prompt to think about the best strategies to collect 

important ideas and details before responding.  They list prewriting strategies which 

include: clusters (web), lists, word associations, drawings or diagrams, and self-talk.  The 

acronym formats listed above may also serve as a way for students to do some prewriting 

in the form of notes before beginning their writing.      

 One of the best ways for students to understand questions in text is to talk about 

them with peers and model their own idea; while having conversations about the text, 

students can begin to organize their thoughts and ideas (Fountas & Pinnell, 2001).  

Routman (2005) and Barone & Taylor (2006) also suggest that students use discussion as 

a way to develop deeper thinking about response to text or a prompt.  As students use 

collaborative ideas and discussion, their ideas grow and focus before they begin to write 

their ideas on paper.     

 Cole (2009) offers three different ways for students to organize information when 

responding to a text based question.  The three ways are: chronological order (the way 

things happen within the story), order of importance (most to least, or least to most), and 

the order of the prompt (the order of which the questions are asked within the prompt).  

Depending on the type of prompt, one way of organizing the response may be better than 

another.  Students and teachers should practice organizing responses in these three 

different ways.  Depending on the type of writing, there are other ways that text can be 
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organized, but when focusing more specifically on a text-based question, these three 

seem to be the most common. 

 

Explaining answers with text evidence. 

 When taking high stakes assessments many young writers often lose points on 

both short and extended written responses due lack of accurate details to support their 

answer or because they fail to explain how their details supports their answer.  Research 

supports pre-writing strategies to determine what information from the text needs to be 

included, teacher modeling, and oral discussion to grow ideas (Routman 2005, Taylor, 

2006).   

While students work on organizing their thoughts and ideas in the prewriting 

stage (Barone & Taylor, 2006), students need to account for including text evidence that 

supports the prompt or question asked.  When supporting a text based answer, students 

are often unsure of where or how to begin organizing the information from the text and 

their own thoughts or ideas.  Lattimer (2003) identifies four essential questions to help 

guide students to locate supporting text evidence.  These four questions include: What is 

the purpose of using evidence?, What types of evidence are possible?, Which evidence is 

most effective? And why?, How did the author connect their evidence to the purpose?  

These questions should be used by students to evaluate and determine the best evidence 

for answering a prompt.  When looking for text-evidence to best support the question 

asked, students need to re-read strategically and look for key words that will signal the 

most important information (Raphael, Highfield & Au, 2001).  By using the text 

prompt/question, students can identify words that will best help them when re-reading for 
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specific information.  Raphael, Highfield & Au (2001), also suggest that when students 

make inferences, they need to include text based details to support their claim.  When 

writing in response to a prompt, students often make a claim or inference but lack 

sufficient text based evidence to support their thinking.  Teaching students how to do this 

can be done through discussion and modeling. 

Cole (2009) suggests that teachers use think-alouds and write-alouds to clarify, 

collect, and compose ideas.  This idea can be applied to both the organization of writing 

the response and explaining answers that include text evidence as proof.  Teachers can 

share their thinking, for example, a trait to describe a character, and then show their 

thinking and process for finding evidence in the text to prove that, in order to more 

clearly answer the prompt.  When determining which text details are most important or 

relevant to include in a written response, Cole (2009) uses think-alouds and write-alouds 

to process how she would choose which details support the answer.  She also works with 

students to determine the order in which she will include the details.  Fountas & Pinnell 

(2001) suggest using a “demonstrate and tell” approach where teachers model their 

thinking in response to a text based question and the best evidence from the text that 

supports it.  Diller (2005) identifies that students who write responses to books learn to 

used text evidence to support their ideas and be better prepared to write narrative answers 

for reading test questions, such as on the state test.  With the shift in the New York State 

Common Core Standards (2010), students are asked frequently to use evidence from the 

text to support their ideas and answer.     

Angelillo (2003) suggests students use a reader’s notebook to record facts and 

information from texts as students read.  Barone & Taylor (2006) suggest a similar tool 
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they call a reader response journal.  Using their notes and thinking may be a good way for 

students to reference text-based details to support their answer when writing.  Angelillo 

(2003) includes thirteen suggestions for ways students can use a notebook, they include: 

keeping track of books read, draft and revise a theory about a book, record evidence or 

facts, note connections, muse on a text or idea, plan for writing, plan for future reading, 

plan for conversations, build an idea, record questions, collect interesting words or 

quotes, play with genre and language, and drafting or revisions.  Angelillo (2003) also 

references a double-paged entry that allows students to think more critically about the 

facts they have recorded.  One side of the page includes information from the text and the 

other side includes the students thinking about the information.  Routman (2005) suggests 

students can take notes and write questions in the margin of the text as a way to consider 

text-based details.  As students are reading, they can begin to record their thinking and 

facts that will help them for developing longer writing pieces and answering text-based 

written responses. 

 

Types of Writing 

 The New York State Common Core Standards for Writing identifies three main 

types of writing that students need to complete.  In addition to the standards, researchers 

have identified the genres of reading and writing that students need to experience.  Many 

experts agree that expansive variety of writing can be grouped into the three categories of 

narrative, persuasive, and informational.  Routman (2005) states that in order for writing 

to be meaningful, students must first focus on their purpose for writing.  Some of the 

purposes for writing include: recording findings, entertaining, evaluating, giving thanks, 
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communicating, persuading, informing and storytelling.  By identifying the purpose for 

writing, students will be more engaged and aware while writing.  Routman (2005) 

suggests that teachers not get caught up on the type of genre, but offer multiple 

opportunities for students to write for real reasons.  While responding to text based 

questions, students should have the opportunity to practice skills and strategies for 

different types of writing.  

   Calkins, Erhenworth and Lehman (2012) categorize the many genres of writing 

into three main categories: narrative, persuasive, and informational.  Within each 

category, they break down the three categories and specifically list the genres that go 

along with them.  Although students may not use all of these genres to respond in writing 

in response to text and/or a text based question, there are many possible genres that 

students should practice while writing.  Narrative writing accounts real or imagined 

experiences include appropriate details and sequence of events (Calkins, Erhenworth and 

Lehman, 2012).  Informational writing is not just a type of writing but a tool for thinking 

about subject areas, books, and life, and includes a wide variety of genres (Calkins, 

Erhenworth and Lehman, 2012).  Opinion writing includes logical reasoning, analysis of 

claims, and reliance on clear evidence and evaluation of sources (Calkins, Erhenworth 

and Lehman, 2012).   

  

 Narrative writing. 

 Narrative writing is defined by Calkins, Erhenworth and Lehman (2012) to 

include: personal narrative, fiction, historical fiction, fantasy, narrative memoir, 

biography, and narrative non-fiction.  As writers, students should be able to write within 
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these different genres.  Barone and Taylor (2006) identify narrative writing as an 

important type because students need to learn the many components and text structure of 

narrative writing while going through the entire writing process.  Narrative writing 

includes story structure (such as beginning, middle and end), plot, characters, setting, 

theme, and point of view.       

  

 Persuasive/opinion/argumentative writing. 

 Persuasive writing is defined by Calkins, Erhenworth and Lehman (2012) to 

include: persuasive letter, review, personal essay, persuasive essay, literary essay, 

historical essay, petition, and editorial.  With the new Common Core standards, there is a 

change in the addition of argumentative writing and the level of expectation progresses 

quickly as opposed to other types of writing (Calkins, Erhenworth & Lehman, 2012).  

Diller (2005) states that persuasive/opinion writing is a real-life writing skill that students 

need to be taught.  Current instructional practices require this change in curriculum in 

order for students to be successful.  By incorporating persuasive writing in many ways 

and content areas, students will be more prepared for the organizational format and using 

proof or evidence to support their opinion.     

  

 Informative and functional/procedural writing.   

 Informative writing is defined by Calkins, Erhenworth and Lehman (2012) to 

include: fact sheet, news article, feature article, blog, website, report, analytic memo, 

research report, how-to book, directions, non-fiction, recipe, and lab report.  This type of 

writing is key for students to demonstrate their understanding of learning and is an 
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extension of their learning, especially when learning within the content areas (Barone & 

Taylor, 2006).  When responding to text-based questions, this type of writing is used as a 

way to explain reasoning within math, science, and social studies.  Informational writing 

is considered to be the type of writing that is used most frequently (Calkins, Erhenworth, 

& Lehman, 2012).  Students need to be able to read informational texts and use that 

information to build and present their knowledge (Buckner, 2013).  Routman (2005) 

suggests that integrating writing into the content areas increases achievement in writing 

skill and overall comprehension.  Throughout the day, students may have several 

opportunities to participate informative writing, not only in “writing” or ELA but also the 

content areas.      
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Methodology  

The purpose of this curriculum project is to develop a fourth grade writing 

curriculum focused on responding to reading or text-based questions.  I created a 

curriculum project that focuses on incorporating both the key components and types of 

writing that fourth grade students need to be able to write in response to text based 

questions and that aligns to the New York State Common Core Standards.  This will be 

especially useful for teachers and students in districts that have not adopted the Common 

Core Curriculum or as a supplemental guide for strategies, resources and tools. 

Based on research in the literature review section of best instructional practices 

for writing, writing in response to a text-based question, and the type of writing that 

students should be able to complete this curriculum guide was developed.     

 

Participants 

 The students this curriculum project was designed for was students in fourth 

grade, in New York State.  The project was developed to be used in addition to the 

Common Core ELA Curriculum or for teachers whose districts have adapted the 

Common Core ELA Curriculum.  The curriculum project can be used as a supplemental 

resource for teachers who want to focus their students on answering text-based questions 

or to integrate writing into reading.  Specifically, this curriculum project was designed for 

the Penn Yan Central School District.  In the 2013-2014 school year there were 664 

students in pre-kindergarten through 5th grade in the targeted district.  The school district 

was composed of 40% of students that qualify for free lunch and 10% of students 

received reduced lunch, and only 2% of students that are English Language Learners.  
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The population consists of 92% white students with 1% black, 4% Hispanic or Latino, 

1% Asian, and 2% multi-racial.  Out of those students, 53% are considered at an 

economic disadvantage.   According to the New York State Education Department 

Online, at fourth grade, within the district, only 16% of students scored a 3 or 4 on the 

2013 New York State Common Core Fourth grade ELA assessment.  30% of students 

scored a 3 or 4 on the same assessment throughout New York State.  This data shows that 

Penn Yan Elementary is performing under the state average. 

 

Setting 

This curriculum was designed using the fourth grade ELA modules from the Penn 

Yan Central School District and the New York State Common Core Standards.  These 

lessons have been designed for use in a New York State fourth grade classroom that have 

not adopted the Common Core Curriculum or as a supplemental guide for strategies, 

resources and tools.  This guide has been supplemented with writing resources, tools, 

tasks and activities based on the fourth grade Common Core Standards of the three major 

writing genres of narrative, informative, and opinion/argumentative intertwined through 

four ELA modules.   The activities, tools and resources provided were designed to work 

for any school district no matter the setting rural, urban or suburban.   

 

Design 

 For this curriculum project, I have designed a  writing guide to meet the Common 

Core Standards.  According to the Common Core Standards (2010), fourth graders need 

to be able to write opinion pieces on topics or texts that are supported with reasons and 
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information.  Students also need to be able to write informative or explanatory pieces that 

convey information and ideas clearly use text information related to the topic.  Fourth 

graders are also responsible for writing narrative pieces, real or imagined, that develop 

experiences using descriptive details, and clear event sequences.   The Common Core 

Standards also require students to be able produce writing that is organized, developed, 

and are appropriate to the task and audience.  Fourth graders will also need to be able to 

use guidance and support from peers and adults to strengthen writing through planning, 

editing and revising, publish writing using technology, gathering information from both 

text and digital resources to conduct short research projects, draw evidence from literary 

or informational texts to support analysis, reflection, and research, and complete writing 

tasks over both short and extended periods of times.   

 This curriculum was designed based on research and research-based strategies to 

help students when responding to literature.  For this curriculum project I have 

highlighted numerous key strategies and techniques that can be adapted to fit any 

intermediate classroom.  I originally intended to put individual strategies and techniques 

into each writing task, but after finding a plethora of strategies from research to 

incorporate, I modified my curriculum guide to include a menu of strategies and 

resources for teachers to choose from that best fit their needs within the curriculum guide 

or in their own intermediate writing classroom.  

I have created a guide that is organized into four modules that were created 

around the fourth grade ELA, Social Studies and Science curriculum.  Each module 

consists of various writing tasks tied to literature and the Common Core Standards.  The 

curriculum has been divided into five sections.  The first section contains diagrams, 
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charts and resources for teachers to use when implementing instruction.  A variety of 

these resources can be used depending on the goal/objective of the lesson and the genre 

of writing.  These resources and tools come from the chapters of the literature review that 

focused on best instructional strategies.  The other four chapters contain modules one 

through four.  Within each module, they are organized by text and include: text level 

(when available), content connection, writing focus, text based questions identified by 

genre, resources for instruction and both the reading and writing standards. In the 

appendix there are black line masters with graphic organizers, charts, rubrics and 

assessment tools.  
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Findings 

 The curriculum guide below includes tools and references based on my literature 

review for teachers to help implement the lesson plans that follow.  It is up to the 

individual teacher to determine the needs of their students and level of independence.  

Based on the literature review I determined that the key components for writing 

instruction include the atmosphere of the classroom (changing students’ perception of 

writing), understanding the text prompt, the organization or construction of ideas and 

explaining answers with text evidence.  Within each of these areas researchers offer 

different instructional practices when teaching children.  Narrative, informative and 

persuasive writing are the three main genres that researchers and the NYS Common Core 

Standards (2010) suggest that students be able to write.   

 The first section of the curriculum guide contains tools and resources focusing on 

the key components of writing instruction divided into the four subtopics: atmosphere, 

understanding the text prompt, organization or construction of ideas, and explaining 

answers with text evidence, and the three genres of writing.  Section two through five 

consists of four modules that include a text with writing prompts that aligns to both 

reading and writing standards of fourth grade.  Module one focuses on qualities of a 

leader, module two focuses on Native Americans, module three focuses on myths, and 

module four focuses on ecology.  In the appendix there are graphic organizers, rubrics, 

and assessment tools to use within the modules.  This curriculum guide was created so 

teachers could also use the tools and resources without the modules.   
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Key Components For Writing in Response to Text 

 

 Atmosphere. 

   

Figure 1. Language for teachers to use when speaking to students. 
Use language that demonstrates 

respect 
Use language that affirms and encourages 

participation 
• Thank you for sharing your 

thinking. 
• That’s an interesting idea. 
• Good for you.  You knew 

thus-and-so. 
• I am glad you asked that 

question. 
• Give it a try.  I’ll help you. 
• Let’s do it together. 
• That’s good thinking.  

Here’s another way we can 
say that. 

• You have a smart brain.  I 
want to know what you are 
thinking. 

• I never thought of that.  
Tell me more. 

• Yes, you can say it like 
that.  Here’s another way to 
say that. 

• Let’s combine those two 
thoughts like this. 

• How can we begin so the reader knows 
exactly what this is about? 

• Who has a good beginning sentence? 
• Does someone else have another idea? 
• Okay, let’s go with that. 
• How many of you prefer this title?  Okay, 

that’s most of you.  We’ll use that one. 
• Now we need to say something about such-

and-such.  Who has another idea? 
• I won’t let you fail.  Give it a try. 
• What’s another way we could say this? 
• That’s a good idea.  How about if we say it 

this way? 
• What’s a different word we could use here 

that might be clearer to the reader? 
• We need to let the reader know we’re 

changing topics.  How can we do that?  
What about if we say it like this? 

• How can we let the reader know we are 
ending our writing?  Okay, that works, or 
we could say it this way.  What do you 
think? 

• Let’s reread this and see if we want to 
change anything.  Does everything make 
sense?  Is it clear and interesting for the 
reader?  Do we need to move anything 
around to make it easier to follow? 

• Let’s take a look at this again tomorrow to 
be sure it’s exactly the way we want it. 

Routman, R.  (2005).  Writing essentials: Raising expectations and results while 
simplifying teaching.  Portsmouth, NH: Heinemann.  (p 92). 
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      Figure 2. Teaching prompts for specific expectations of students. 

 
Slaughter, H.  (2009).  Small-group writing conferences: How to use your 
instructional time more efficiently.  Portsmouth, NH: Heinemann.  (p 21). 

 
 
 
 
 Figure 3.  Things for teachers to consider when conferencing.  

Relationship for Teacher-Student Conference – Key ideas to consider 
• listening to one another 
• responding to one another 
• questioning one another 
• coaching one another 
• supporting one another 
• learning from one another 
• celebrating and admiring one another 

Slaughter, H. (2009). Small-group writing conferences: How to use your 
instructional time more efficiently.  Portsmouth, NH: Heinemann. (p 10). 



4
th

 GRADE WRITING CURRICULUM  29 

 

  

    Figure 4.  Gradual release, moving from teacher to student. 

 
Routman, R.  (2005).  Writing essentials: Raising expectations and results while      
simplifying teaching.  Portsmouth, NH: Heinemann.  (p 84). 

 
 
Figure 5.  Types of gradual release while writing. 

Different Types of Writing Experiences and How They Benefit Students 
Writing Aloud 
Students: 

• Listen in as you explain your thinking and planning before you write and while 
you write. 

• Get ideas for writing and composing. 
Shared Writing 
Students: 

• Focus on meaningful message making as you do the transcription. 
• Offer ideas without the pressure of having to write them down. 
• Hear you and their peers’ thinking and ideas. 
• Observe the parts of the whole (ideas, words, grammar, spelling, editing) as 

you shape and write the content/message. 
• Reinforce and rethink content area concepts. 
• Receive needed support and more easily generate their own language 

Interactive Writing 
Students: 

• Focus on meaningful message making as you do the transcription. 
• Share the pen with you.  (This is the most effective one-on-one or in a small 

group.) 
• Receive positive feedback for what they are able to write. 
• See your modeling close up. 
• Experience immediate success. 

Routman, R.  (2005).  Writing essentials: Raising expectations and results while 
simplifying teaching.  Portsmouth, NH: Heinemann.  (p 169). 
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Figure 6.  Framework for shared writing. 
Concise Framework For a Shared Writing Lesson 

• Alone or collaboratively with your students, choose a meaningful topic. 
• Discuss why you are doing the shared writing and who the audience is. 
• Brainstorm possibilities for what content will be. 
• Write a title. 
• Get started immediately.  Ask for or suggest a beginning sentence.  Who has a 

good beginning sentence?  How about if we say it this way? 
• Say the words as you write them. 
• Shape student’s language.  Accept everything you can.  (Revise later.) 
• Move along quickly so students stay engaged.  Stop after ten or fifteen 

minutes; it’s hard to concentrate longer than that. You can continue the next 
day. 

• Focus on meaningful language and logical organization.  Does this make 
sense?  How can we say this in a way that’s clear to the reader?  What should 
we say next? 

• Look for opportunities for all students to participate. 
• Stop and reread as you go in order to decide what to write next, to hear what 

you’ve already written, to make changes that clarify and strengthen the text.  
Point to the words as you read so students can follow along easily. 

Routman, R.  (2005).  Writing essentials: Raising expectations and results while 
simplifying teaching.  Portsmouth, NH: Heinemann.  (p 88). 
 
 
 
 
Figure 7. Types of gradual release and their components. 

Gradual Release Components 
Teacher Modeling 

• The teacher explains the strategy. 
• The teacher models how to effectively use the strategy. 
• The teacher thinks aloud to show thinking and strategy use. 

Guided Practice 
• The teacher purposefully guides a large-group conversation that engages 

students in a focused discussion that follows a line of thinking. 
• The teacher and students practice the strategy together in a shared 

reading/writing context, reasoning through the text and co-constructing 
meaning through discussion. 

• The teacher scaffolds the students’ attempts and supports their thinking, giving 
specific feedback and making sure students understand the task. 

Collaborative Practice 
• Students share their thinking/writing process with each other during paired and 

small-group conversations. 
• The teacher moves from group to group assessing and responding to students’ 

needs. 
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Independent Practice 
• After working with the teacher and with other students, the students try 

practicing the strategy on their own. 
• The students receive regular feedback from the teacher and other students. 

Application of the Strategy in Authentic Situations 
• Students use the strategy in authentic reading and writing situations. 
• Students use the strategy in a variety of different genres, settings, contexts, and 

disciplines. 
Adapted from Harvey, S. & Goudvis, A.  (2007).  Strategies that work: Teaching 
comprehension for understanding and engagement.  Portland, ME: Stenhouse Publishers. 
(p 32-33).  
 
   

Figure 8.  Types of sharing student writing and the benefits. 
Sharing Writing and How Students Benefit 

Frequent Conferences and Ongoing Evaluation 
Inclues whole-class share. 
Students: 

• Receive affirmation, encouragement, guidance, and explicit teaching. 
• Set manageable goals. 
• Refer to established criteria (rubric) before, during, and after a writing 

assignment. 
• Encounter examples of good writing that will raise their standards and broaden 

their ideas about what writing is and what to write about. 
Writing Celebrations 
Especially in connection with whole-class share. 
Students: 

• Have their efforts affirmed. 
• See the reason for drafting, revising, and editing. 
• Are encouraged to do their best work. 
• Publish their writing for real readers. 
• Take pride and enjoyment in writing. 

Routman, R.  (2005).  Writing essentials: Raising expectations and results while 
simplifying teaching.  Portsmouth, NH: Heinemann.  (p 172). 
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     Figure 9.  Benefits of a whole-class share. 

 
Routman, R.  (2005).  Writing essentials: Raising expectations and results 
while simplifying teaching.  Portsmouth, NH: Heinemann.  (p 210). 
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                Figure 10.  Time frames for writing in the classroom. 

 
Routman, R.  (2005).  Writing essentials: Raising expectations and results 
while simplifying teaching.  Portsmouth, NH: Heinemann.  (p 187). 
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Understanding the text prompt. 
 
 

 Figure 11.  Understanding words from the question. 

 
Cole, A. D.  (2009).  Better answers: Written performance that looks good and sounds  
smart.  Portland, ME: Stenhouse Publishers.  (p 27). 
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  Figure 12. Deciding what is being asked in the question. 

 
Barone, D. M., & Taylor, J.  (2006).  Improving students’ writing, K-8: From meaning- 
making to high stakes!.  Thousand Oaks, CA: Corwin Press.  (p 110). 

 
  

Organization or construction of ideas. 
 
 
          Figure 13.  The better answer sandwich for organization. 

 
         Cole, A. D.  (2009).  Better answers: Written performance  
         that looks good and sounds smart.  Portland, ME: Stenhouse  
         Publishers.  (p 37). 
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Figure 14.  TADD C: A format to organize a short response. 

TADD C 

Use TADD to write a paragraph or short response 

T – Turn around/topic sentence 

A – Answer 

D – Detail #1 

D – Detail #2 

C – Conclusion 

        My favorite food is shrimp.  Whenever I go out to eat at a restaurant 

I normally order something to eat with shrimp as an ingredient.  For my 

birthday dinner I like my mother-in-law to make shrimp scampi.  I love 

to eat shrimp. 
[From researcher’s personal collection.] 
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Figure 15. Transition words for each part of the response. 

 
Cole, A. D.  (2009).  Better answers: Written performance that looks good and 
sounds smart.  Portland, ME: Stenhouse Publishers.  (p 69). 
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Explaining answers with text evidence. 

 
 
    Figure 16. Ways to use a reader’s notebook. 

 
Angelillo, J. (2003).  Writing about reading: From book talk to literary essays, grades 
3-8.  Portsmouth, NH: Heinemann.  (p 55). 

 
      

     Figure 17. Uses for a double-paged entry reader’s notebook. 

 
Angelillo, J. (2003).  Writing about reading: From book talk to literary essays, 
grades 3-8.  Portsmouth, NH: Heinemann.  (p 112). 
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   Figure 18. Student self-assessment for reader’s notebook. 

 
Angelillo, J. (2003).  Writing about reading: From book talk to literary essays, grades 
3-8.  Portsmouth, NH: Heinemann.  (p 131). 
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Types of writing  

 

  Figure 19.  New York State common core writing standards. 
 

 
 

 

 

New York State Department of Education.  (2010).  P-12 Common Core State Standards 
for English Language Arts & Literacy in History/Social Studies, Science, and Technical 
Subjects.  Retrieved on February 15, 2015 from www.engageny.org. 

Text Types and Purposes Production and Distribution of Writing 

Research to Build and Present Knowledge 

Range of Writing 
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 Persuasive/opinion/argumentative writing. 

 

 Figure 20.  Opinion writing graphic organizer. 

 
Dorfman, L. R., & Cappelli, R.  (2009).  Nonfiction mentor texts: Teaching    
informational writing through childern’s literature, K-8.  Portland, ME: 
Stenhouse Publishers. (p 99). 
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Informative and functional/procedural writing. 

 

      Figure 21.  Informative writing planning page. 

 
Harvey, S. & Goudvis, A.  (2007).  Strategies that  
work: Teaching comprehension for understanding  
and engagement.  Portland, ME: Stenhouse Publishers.  

      (p 191).  
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Figure 22.  New York State common core reading standards. 

Reading Standards for Literature Reading Standards for Informational Text 

 

 
 

 

 

New York State Department of Education.  (2010).  P-12 Common Core State Standards 
for English Language Arts & Literacy in History/Social Studies, Science, and Technical 
Subjects.  Retrieved on February 15, 2015 from www.engageny.org. 

Key Ideas and Details 

Range of Reading and Level of Text Complexity 

Craft and Structure 

Key Ideas and Details 

Craft and Structure 

Integration of Knowledge and Ideas 

Integration of Knowledge and Ideas 

Range of Reading and Level of Text Complexity 
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Module 1 – Qualities of a Leader 

Text: Stone Fox by John Reynolds Gardiner Text Level: P (38) 

Subject/Content Area Connections: 

 

 

Writing Focus: 
Comparisons of characters, motivations and themes of two texts 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Informative 

In the texts Akiak and 

Stone Fox, Searchlight and 

Akiak are both motivated 

to win their races. Identify 

a common theme for both 

and describe how 

searchlight and Akiak are 

the same. Explain how the 

motivation is different for 

each character. Support 

your answer with 

evidence from the text. 

• 4 point writing rubric 

•  

RL 1 

RL 2 

RL 3 

RL 9 

W 2 

W 4 

W 9 

 



4
th

 GRADE WRITING CURRICULUM  45 

 

 

Text: Akiak by Robert Blake Text Level: L (20) 

Subject/Content Area Connections: 

 

 

Writing Focus: Comparing characters across multiple texts 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Informative 

Think about Akiak.  What 

leadership qualities does 

she show?  Who is 

another character you 

have read about that 

displays these qualities?  

Use details from both 

texts to support your 

thinking. 

• 4 point writing rubric 

 

RL 1 

RL 3 

 

W 1 

W 4 

W 9 
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Text: Finding the Titanic by Robert Ballard Text Level: Q (40) 

Subject/Content Area Connections: 
History/Social Studies 

 

Writing Focus: Building historical background to form an opinion and provide information 

about the event/time period 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Opinion 

Some people believe that the 

Titanic should be left alone in 

the bottom of the ocean?  Do 

you agree or disagree with the 

Titanic being left alone? 

Explain using text details. 

• 2 point writing rubric 

 

RI 1 W 1 

W 4 

W 9 

Narrative 

Imagine you were a passenger 

on the Titanic. Write a letter 

to a friend or family member 

back home.   Describe your 

experiences on the ship 

before and after it struck the 

iceberg.  Include specific 

information from the text 

regarding your knowledge of 

the ship and the events that 

took place. 

**Additional ideas: 

• 5 senses 

• Morning, afternoon, 

night 

• Class of passenger 

• Layout of the ship 

• 4 point writing rubric 

 

RI 1 

RI 9 

W 3 

W 4 

W 9 
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Text: Titanic Remembers, April 16, 1912 by Irene 

Latham-  Story Works  (October 2013) 
Text Level: Unknown 

Subject/Content Area Connections: 
History/Social Studies 

 

Writing Focus:  Understanding mood and vocabulary that supports it 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Informative 

What is the mood of the 

poem?  Include language 

from the text that 

supports your thinking. 

 

• 2 point writing rubric 

 

RL 1 

RL 4 

W 4 

W 9 
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Text: Thank You, Mr. Falker by Patricia Polacco Text Level: M (20-24) 

Subject/Content Area Connections: 
Text-to-self connections with characters 

 

Writing Focus: Connection to text with character/self-challenges 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Narrative 

Describe a challenge you 

have faced. How did this 

challenge make you feel?  

How were you able to 

overcome this challenge? 

• 2 point writing rubric 

 

 W 3 

W 4 

W 9 

Informative 

Trisha faces many 

challenges that she has to 

persevere through in the 

story Thank You, Mr. 

Falker. What challenges 

does she face? How is the 

theme of perseverance 

demonstrated throughout 

the story?  Support your 

response with key details 

from the story. 

In your answer be sure to 

include: 

• Challenges Trisha 

faces 

• How the theme 

perseverance is 

demonstrated 

• Details from the 

story 

• 4 point writing rubric 

 

RL1 

RL2 

RL3 

 

W 2 

W 4 

W 5 

W 9 
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Module 2 – Native Americans 

Text: The First Peoples of New York (excerpt from text: 

New York’s Early Explorers by Rebecca Shulman and 

Lynn George) 

Text Level: Unknown 

Subject/Content Area Connections: 
Social Studies/History 

 

Writing Focus: Using text evidence to support learning 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Informative 

Who were the 

Algonquians?  Use details 

from the text to support 

your answer. 

 

• 2 point writing rubric 

 

RI 1 

RI 3  

RI 9 

W 2 

W 4 

Informative 

What waterways did the 

Algonquians settle near?  

Why do you think early 

settlers settled near 

waterways?   

 

• 2 point writing rubric 

 

RI 1 

RI 3 

RI 9 

W 2  

W 4 
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Text:  Excerpt from Life in a Longhouse Village: “A 

longhouse village” 

 

 

Text Level: Unknown 

Subject/Content Area Connections: 
Social Studies/History 

 

Writing Focus: 

• Using information from text to write a narrative 

• Focus on the writing process, revision and editing 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Narrative  

Describe the process that 

was taken to build a 

longhouse.  Be sure to 

include specific text 

evidence that shows the 

steps you would take to 

build the longhouse. 

• 2 point writing rubric 

 

RI 1 

RI 3 

RI 4 

RI 7 

W 3 

W 4 

W 5  
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Text:  Excerpt from Life in a Longhouse Village: “Sharing 

one room”  

Text Level: Unknown 

Subject/Content Area Connections: 
Social Studies/History 

 

Writing Focus:  Using text vocabulary to convey ideas 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Informative 

Describe the interior of a 

longhouse; name at least 

5 features and their 

purpose. 

• 2 point writing rubric 

 

RI 1 

RI 3 

RI 5 

W 2 

W 4 
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Text: 
Excerpts from If You Lived with the Iroquois by Ellen 

Levine: “What was a longhouse?” and “What did the 

inside of a longhouse look like?”  

Text Level: Q (40) 

Subject/Content Area Connections: 
Social Studies/History 

 

Writing Focus:  Comparing and contrasting two texts on the same topic 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Informative 

Using the two texts that 

you just read, describe 

what you learned about 

longhouses.  Using 

content specific 

vocabulary synthesize the 

information from the 

texts.   

• 4 point writing rubric 

 

RI 1 

RI 2 

RI 4 

RI 9 

W 2 

W 4 

 

Informative 

What new information did 

you find/learn while 

reading the second 

article? What were the 

similarities what were the  

differences? 

 

• 2 point writing rubric 

 

RI 1 

RI 2 

RI 4 

RI 9 

W 2 

W 4 
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Text: Eagle Song by Joseph Bruchac Text Level: S (40) 

Subject/Content Area Connections: 
Social Studies/History 

 

Writing Focus:  Examining text elements of setting and symbolism  

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Informative 

On pages 8-10, Danny 

compares Akwesasne to 

Brooklyn.  Which setting 

does Danny prefer?  Find 

details in the text to 

support your answer. 

• 2 point writing rubric 

 

RL 1 

RL 3 

RL 4 

W 2 

W 4 

W 9 

Informative 

Earlier in Chapter one, 

Danny imagines an eagle 

taking him away to 

faraway places.  In this 

chapter, Danny says, “I 

need an eagle to take care 

of me.” What does the 

eagle symbolize for 

Danny? Use evidence in 

your answer.   

• 2 point writing rubric 

 

RL 1  

RL 3 

RL 9 

W 2 

W 4 

W 9 
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Text:  

• Eagle Song by Joseph Bruchac 

• Excerpt from If You Lived with the Iroquois by Ellen 

Levine 

 

Text Level: 

• S (40) 

• Q (40) 

Subject/Content Area Connections: 
Social Studies/History 

 

Writing Focus:  Character traits and examples that accurately support them 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Informative 

Think of two character 

trait words that you think 

describe Hiowatha 

(Aionwahta).  For each of 

these traits, explain using 

specific text details why 

you think those words 

best describe Hiowatha 

(Aionwahta).  You may 

use evidence from either 

the fiction or nonfiction 

text to support your ideas.   

• 4 point writing rubric 

 

RL 1 

RL 3 

 

W 2  

W 4 

W 9 
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Text:  Excerpt from The Iroquois Confederacy: History 

and Legends “Red Jacket” 

 

Text Level: Unknown 

Subject/Content Area Connections: 
Social Studies/History 

 

Writing Focus: Using appropriate text evidence to convey information, providing 

appropriate support to prove opinion 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Informative 

What were some of the 

contributions and 

accomplishments of Red 

Jacket?  Use specific text 

details in your response.   

 

• 2 point writing rubric 

 

RL 1 

RL 3 

W 2  

W 4 

W 9 

Opinion 

What quality do you think 

Red Jacket displayed that 

made him a leader?  Use 

details from the text to 

support your thinking.   

• 2 point writing rubric 

 

RL 1 

RL 3 

W 1 

W 4 
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Text: “The Iroquois” and “The Algonquians” (both 

excerpt from textbooks) 

 

Text Level: Unknown 

Subject/Content Area Connections: 
Social Studies/History 

 

Writing Focus: Compare and contrast, identifying characteristics from text, narrative 

writing components 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Informative 

What are some similarities 

and differences between 

Algonquian life and 

Iroquois life? 

 

• 2 point writing rubric 

 

RI 1 

RI 2 

RI 3 

RI 9 

W 2 

W 4 

Narrative 

Imagine you are a part of 

an Iroquois or Algonquian 

tribe.  Write a journal 

entry describing what one 

typical day would be like.   

• Include information 

about your family, 

your home, your daily 

jobs, and how you use 

natural resources to 

survive. 

• Use evidence from the 

various texts you have 

read to answer the 

question. 

 

• 4 point writing rubric 

• Journal planning page 

 

RI 1 

RI 3 

RI 9 

W 3 

W 4 

W 5 

W 10 
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Text: Encounter by Jane Yolen 

 

Text Level: N (30) 

Subject/Content Area Connections: 
Social Studies/History 

 

Writing Focus: Letter format, using text evidence and explanation to support opinion  

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Opinion 

In the story, Encounter, 

Jane Yolen tells the story 

of how the explorer 

Christopher Columbus 

first landed in the New 

World.  The story was told 

through the eyes of a 

young Taino boy.  Write a 

persuasive letter to the 

President of the United 

States explaining why you 

feel Christopher 

Columbus should or 

should not be honored for 

discovering America.  In 

your letter be sure to 

include at least three text 

based examples to explain 

your position. 

• 4 point writing rubric 

 

RI 1 

RI 2 

RI 3 

RI 9 

W 1 

W 4 

W 5 

W 6 

W 9 

W 10 
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Module 3 – Myths 

Text:  

• “Introduction” and “Family Tree” excerpt from 

Treasury of Greek Mythology by Donna Jo Napoli 

• “So, What is Mythology?” from Mythlopedia 

 

Text Level: 

• W (60) 

 

• Unknown 

Subject/Content Area Connections: 

 

Writing Focus: Providing appropriate text based evidence and explanation to support 

thinking 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Informative 

What is a myth?  Why 

were myths created long 

ago?  Give examples from 

the text about how myths 

are used today.  Use 

evidence from the text to 

support your answer. 

• 4 point writing rubric 

 

RI 1 

RI 2 

RI 3 

RI 9 

W 2  

W 4 
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Text:  

• The Golden Touch an excerpt from A Child’s Book of 

Myths 

• Enchantment Tales Illustrated by Margaret Evans Price 

Text Level: Unknown 

Subject/Content Area Connections: 

 

Writing Focus: Identifying character changes and lessons in text, using evidence to 

support thinking 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Informative 

How did King Midas 

change from the 

beginning of the story to 

the end of the story?  

What event caused him to 

change? 

• 2 point writing rubric 

 

RL 1 

RL 3 

W 2  

W 4 

W 9 

Informative 

What lesson did King 

Midas learn in “The 

Golden Touch”?  How can 

we apply that lesson to 

our own lives?  Use details 

from the text to support 

your answer. 

• 4 point writing rubric 

 

RL 1 

RL 2 

RL 3 

W 2 

W 4 

W 5 

W 9 
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Text:  The Chocolate Touch by Patrick Skene Catling 

 

Text Level: N (30) 

Subject/Content Area Connections: 

Writing Focus: Analyzing the character to provide information and opinions that are 

supported with appropriate text based details 

 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Informative 

Why do you think the 

author named the doctor 

“Dr. Cranium?”  What 

significance might this 

have on the rest of the 

story? 

• 2 point writing rubric 

 

RL 1 

RL 2 

RL 4 

W 2 

W 4 

W 5 

Informative 

Reread p. 34. John 

experiences a range of 

emotions after he goes to 

bed. Describe how he 

feels as he is unwrapping, 

getting ready to eat, and 

eating the chocolate. 

• 2 point writing rubric 

• Feelings chart 

 

RL 1 

RL 3 

RL 7 

W 2 

W 4 

Opinion 

Does the chocolate touch 

have a positive or 

negative impact on John’s 

life? Use text details to 

support your answer. 

• 2 point writing rubric 

 

RL 1 

RL 3 

W 1 

W 4 

 

Opinion 

What do you think the 

author wants us to learn 

from John’s experiences in 

this book?  Use details 

from the text to support 

your thinking. 

• 2 point writing rubric 

 

RL 1  

RL 2 

 

W 1  

W 4 

W 9 

W 10 
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Informative 

Think about John from the 

Chocolate Touch and King 

Midas from The Golden 

Touch.  Explain how these 

characters are alike.  

Explain how these 

characters are different.  

Use details from both 

texts to support your 

thinking,   

• 4 point writing rubric 

 

RL 1 

RL 3 

 

W 2 

W 4 

W 5 

W 9 

 W 10 
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Name: ________________________________________________ 

Feelings Chart 

Reread page 34.  John experiences a range of emotions after he goes to bed.  

Describe how he feels as he is unwrapping, getting reading to eat, and eating the 

chocolate. 

Event Character Feeling Reason for the Feeling 

Unwrapping the chocolate 

 

 

 

 

 

 

 Deeply disappointed 

 

 

 

 

Eating the chocolate 
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Text: Hercules an excerpt from A Child’s Book of Myths 

and Enchantment Tales by Margaret Evans Price 

 

Text Level: Unknown 

Subject/Content Area Connections: 

 

Writing Focus: Analyzing character traits and motivations 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Opinion 

In your opinion, describe 

an event that impacts 

Hercules and helps him 

change as a character.  

Use details from the text 

to support your thinking. 

• 2 point writing rubric 

 

RL 1 

RL 3 

 

W 1  

W 4 

W 5 

Informative 

What is different about 

how Hercules used his 

strength with Linus 

compared to how he used 

his strength with 

Prometheus?  What does 

this tell us about his 

character?  Use details 

from the text. 

• 2 point writing rubric 

 

RL 1 

RL 3 

RL 9 

W 2  

W 4 

W 5 

W 9 
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Text: “Pandora: The Gift of the Gods” an excerpt from 

Myths and Legends of the Ages by Marion N. French 

 

Text Level: Unknown 

Subject/Content Area Connections: 

 

Writing Focus: Using components of narrative writing to convey ideas, including 

support to persuade 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Narrative 

Using your knowledge of 

Pandora’s character traits, 

write the conclusion to her 

story.  

 

Possible points to 

consider: 

� Does the box get 

opened? 

� If so, what is 

inside? 

� What are the 

consequences of 

opening or not 

opening the box? 

• 4 point writing rubric 

 

RL 1 

RL 3 

 

W 3 

W 4  

W 5 

W 9 

W 10 

Narrative 

Describe a situation in 

which someone spilled the 

beans. Tell what 

motivated the person and 

what the consequences 

were. 

• 2 point writing rubric 

 
 W 3 

W 4 

W 5 

W 10 

Opinion 

Pretend you are Pandora’s 

best friend. How would 

you persuade her to open 

or not to open the box? 

Support your opinion with 

two or more text details. 

• 2 point writing rubric 

 
RL 1 

RL 3 

RL 9 

W 1 

W 4 

W 5 
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Text:  The Woman Who Fell From the Sky: The Iroquois 

Story of Creation Retold by John Bierhorst 

 

Text Level: Unknown 

Subject/Content Area Connections: 

 

Writing Focus: Compare and contrast types of myths and themes 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Informative 

Describe some similarities 

and differences between 

the Native American myth 

that you just read and the 

Greek myths that we have 

read so far.   

• 2 point writing rubric 

 

RL 1 

RL 2 

RL 3 

RL 6 

RL 9 

W 2 

W 4 

W 5 

Informative 

Compare and contrast the 

treatment of the theme of 

good and evil in Pandora’s 

Box with The Woman Who 

Fell From the Sky.  What 

are the similarities 

between the telling of the 

theme of good and evil?  

What are the differences 

between the telling of the 

theme of good and evil? 

 

In your answer be sure to 

include: 

• How is the telling 

of the themes of 

good and evil 

alike? 

• How is the telling 

of the themes of 

good and evil 

different? 

 

• 4 point writing rubric 

 

RL 1 

RL 3 

RL 9 

W 2  

W 4 

W 5 

W 10 
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Text: Odysseus an excerpt from Greek Myths retold by 

Geraldine McCaughrean 

 

Text Level: Q (40) 

Subject/Content Area Connections: 

 

Writing Focus: Providing appropriate text based details and explanation of thinking 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Informative 

Identify the obstacles 

Odysseus faced on his 

journey home to Ithaca.  

Choose one of the 

obstacles he faced and 

describe how he 

overcame it. 

• 2 point writing rubric 

 

RL 1  

RL 3 

RL 4 

 

W 2 

W 4 

W 9 

Informative 

On the last page of Thank 

You Mr. Falker, Patricia 

Polacco wrote “The rest of 

the year became on 

odyssey of discovery and 

adventure for the little 

girl.”  What does the 

author mean by odyssey?  

How does this connected 

to Odysseus? 

• 2 point writing rubric 

 

RL 1 

RL 4 

RL 9 

W 2 

W 4 

W 5 
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Text:  

• “Fires of Pele” adapted from a traditional 

Hawaiian myth 

• “Like Fire and Water” (graphic form of the 

original myth) 

Text Level: Varied 

Subject/Content Area Connections: 

Writing Focus: Identifying character traits and using appropriate text details to 

support them, comparing and contrasting two versions of the same myth 

 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Informative 

What character traits 

would you choose to best 

describe Pele and Makore.  

Use evidence from the 

text to support your 

answer. 

• 2 point writing rubric 

 

RL 1 

RL 3 

 

W 2 

W 4 

W 5 

W 9 

Informative 

In both versions of the 

myth, Pele gets the canoe 

form her brother.  But in 

this version, the plot 

includes different details 

about Makore and her 

brother.  What details are 

included here that were 

not in the first version of 

the story?  How do those 

details help you 

understand the 

characters?   

• 4 point writing rubric 

 

RL 1 

RL 3 

RL 5 

 

W 2 

W 4 

W 5 

W 9 

W 10 

Narrative 

Using what you have 

learned about myths, 

write your own. 

Be sure to consider the 

characters, setting, plot, 

and problem and solution.   

• Myth graphic organizer 

• 4 point writing rubric 

 

RL 1 

RL 2 

RL 3 

 

W 3 

W 4  

W 5 

W 10 
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Name: ____________________________________________ 

Myth Graphic Organizer 

Possible Myth Topics: 

• Creation 

• Weather 

• Any Natural Phenomenon 

• Geography 

• Human Emotion 

• Other?  (Check with a 
Teacher for Approval) 

Character(s): 
 
 
Physical Features/Traits: 
 
 
 
Character Flaw:   

What does the character want?   But what happened?  (What’s 
the problem or conflict?) 

How does the problem get 
solved? How does the character 
gain whatever he or she wanted 
at the beginning?    
 
 
 
 
 
 
 

Resolution?  What lesson does 
it teach?   What phenomenon 
does it explain?   
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Module 4 - Ecology 

Text: Student selected texts 

 

Text Level: Varied 

Subject/Content Area Connections: 
Science 

Writing Focus: 
Research and report writing 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Informative 

Write a research proposal.  

What topic do you want to 

research?  What resources 

are available to you?  Why 

do you want to research 

that topic?   

• 2 point writing rubric 

 

 W 2 

W 4  

W 7 

Informative 

Choose an animal to 

research.  Gather 

information about that 

animal related to the 

following topics: 

• Environment 

• Life Cycle 

• Adaptations 

• Food Chain 

Write a report to include an 

introduction, body, 

conclusion and Works Cited 

page.  Choose one or more 

of the following text 

features to include in your 

report: 

• Section headings 

• Table of Contents 

• Glossary 

• Diagram with labels 

• Illustration with 

caption 

• 4 point writing rubric 

• Revision checklist 

 

RI 1 

RI 3 

RI 4 

RI 7 

RI 9 

W 2 

W 4 

W 5 

W 6 

W 7 

W 8 

W 10 
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Revision Checklist 

 

Does your writing: 

� look right (capitals, punctuation, paragraphs, neatness) 

� sound right (grammar, word choice) 

� make sense (complete sentences, no run-on sentences, 

fragments) 

 

� Is your introduction interesting?  

� Do the headings match the main idea of each section? 

� Does each section have a topic sentence with supporting details 

to match? 

� Did the text feature you chose help with the understanding of 

your topic? 

� Did you use vivid vocabulary? 

� Is your report organized? Does it flow? 

� Does your conclusion wrap-up your main point? 

� Do you have a list of sources with titles and authors? 
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Text:   

• Measuring Up “Life Cycles of Plants” page 82 

• Measuring Up “Life Cycles of Animals” page 87 

• Living Things Grow and Reproduce, New York 

State Science Book  

• Animal Life Cycles  “Life Cycles” page 171 

Text Level: Varied 

Subject/Content Area Connections: 
Science 

Writing Focus: Compare and contrast 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Informative 

Describe the difference 

between the life cycle of a 

plant and the life cycle of 

an animal.  Use details 

from the texts to support 

your thinking. 

• 2 point writing rubric 

 

RI 1 

RI 3 

RI 4 

RI 5 

RI 9 

W 2 

W 4 

W 5 

W 9 
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Text:  

• Food Chains (Houghton Mifflin Science Support 

Book) p. 5-9 

• Food Chains and Webs (Delta Science Reader) p. 

6-8 

Text Level: Unknown 

Subject/Content Area Connections: 
Science 

Writing Focus: Use of text features in non-fiction (informative writing) 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Informative 

Using your living 

organism, make a diagram 

showing where that 

organism is in the food 

chain and write to explain 

how the organisms in your 

food chain interact. 

• 2 point writing rubric 

 

RI 1 

RI 3 

RI 4 

RI 5 

RI 7 

W 2 

W 4 

W 5 
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Text:   Measuring Up “Traits of Living Things” p. 45-46 

 

Text Level: R (40) 

Subject/Content Area Connections: 
Science 

Writing Focus: Identifying and explaining traits, using text evidence to support 

thinking 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Informative 

Choose a living thing. 

Explain what traits all 

members of that kind of 

living thing share. Then 

explain what traits might 

be different in offspring 

born to different parents.  

 

• 4 point writing rubric 

 

RI 1 

RI 3 

RI 4 

RI 7 

RI 9 

W 2  

W 4 

W 5 
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Text:   

• Measuring Up “Adaptations” p. 60-61;  
• Animals and their Adaptations by Kate Boehm 

Jerome p. 6-15 

Text Level: 

• R (40) 

• Q (40) 

Subject/Content Area Connections: 
Science 

Writing Focus: Using appropriate text evidence to inform 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

Informative 

Describe how your living 

organism has made 

adaptations for survival in 

its environment.  Use 

details from the text to 

support your answer. 

• 2 point writing rubric 

 

RI 1 

RI 3 

RI 4 

RI 7 

W 2 

W 4 

W 5 

W 10 
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Grade 4 

2-Point Rubric—Short-Response 
  

Score Response Features 

2 Point The features of a 2-point response are 

Valid inferences and/or claims from the text where required by the 
prompt 
Evidence of analysis of the text where required by the prompt 
Relevant facts, definitions, concrete details, and/or other information 
from the text to develop response according to the requirements of the 
prompt 
Sufficient number of facts, definitions, concrete details, and/or other 
information from the text as required by the prompt 

Complete sentences where errors do not impact readability  

1 Point The features of a 1-point response are 

A mostly literal recounting of events or details from the text as required 
by the prompt 
Some relevant facts, definitions, concrete details, and/or other 
information from the text to develop response according to the 

requirements of the prompt 

Incomplete sentences or bullets 

0 Point The features of a 0-point response are 

A response that does not address any of the requirements of the prompt 
or is totally inaccurate 
No response (blank answer) 

A response that is not written in English 

A response that is unintelligible or indecipherable 

 

  

  If the prompt requires two texts and the student only references one text, the response can be scored no higher than a 1.  
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Grade 4 – 4 Point Writing Evaluation Rubric 
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Discussion 

Reflection on Process 

 When I started my research for my thesis project, I knew that I wanted to 

incorporate writing into my project but I was unsure where to begin.  As I began to 

research I realized the volume of the basic writing instruction included multiple 

components.  By the time students reach the intermediate grades they should have a basic 

understanding of the writing process and components.  Their shift of writing is switching 

towards demonstrating an understanding of text throughout the content areas.  Through 

personal observation, I had noticed that students coming to fourth and fifth grade lacked 

the ability to write in response to text based questions.   I knew I needed to create a 

resource that would not only benefit myself in the future but also positively affect the 

students that I will teach.  My original intent for my writing in response to literature 

project has changed only slightly throughout the process.  As I started the project, I 

intended on creating curriculum guide for all intermediate grades 3 through 5.   Then as I 

began the project my focused shifted to just fourth grade because of the time constraints 

and that is the grade I currently teach.  This project is still adaptable to all of the 

intermediate grades, but the standards and the text specifically align with fourth grade.   

 

Relationship to Established Literature 

 This curriculum project follows the established research for writing in response to 

literature.  The literature states that students who view themselves as writers or share 

positive writing experiences are often times more successful than others who have 

negative views or experiences.  In keeping with the literature, I have developed a guide 
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that provides tools and resources to create a positive writing experience in the classroom.  

I have included in my guide, charts with appropriate expectations and positive language 

to use with students during writing instruction, figures that contain different types of 

gradual-release for writing instruction, a time table for daily writing instruction, and 

charts that provide strategies to use when sharing or conferencing about writing.  

According to literature the use of mentor texts can motivate young student writers as they 

see samples and ideas of authors.  In support of the research I have included in the 

appendix a list of mentor texts divided into the three genres of writing.    

 According to the literature students need to be able to understand the question or 

what the question is asking before constructing their response.  The language or words in 

the question a clue or an indicator of what type of answer students need to provide.  

Included in this section are two different figures that show question language and hints or 

clues to be used when answering the question.   

 Organization and construction of ideas, according to research needs to provide 

students with a way to effectively write their response.  In this part of the guide I have 

provided sample structures for organizing a response, including transition words, and the 

use of a reader’s notebook to record ideas and information as students read text.  Also 

included is a rubric to assess students’ notebooks.  

 The literature identified three genres of writing that students are expected to 

complete in intermediate classrooms (narrative, persuasive, and informative).  Within the 

curriculum guide I have included a few note sheets or organizers for construction of ideas 

related to the genres.  Within the module lessons each written prompt has been structured 

around one of the three genres.     
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Limitations 

 One difficulty that occurred when creating this guide was developing prompts and 

using literature that would be adaptable to all grade levels.  Therefore I have decided to 

focus on my current grade of instruction.  Another limitation was time to research 

specifically strategies to teach the three genres of writing.  I have found organizers and 

resources pertaining to informative, narrative and opinion writing, but in the future would 

like to be able to include more instructional tools and strategies to help teachers provide 

instruction on the three genres.  The use of this guide with the New York State teaching 

modules could cause for limitation due to the fact that it has not been used with NYS 

Common Core ELA modules.  Due to the structure of the state modules it is unknown 

how much room or leeway to try some of these instructional strategies.   

 

Future Implications 

 In the future, this curriculum could be used in more than just solely in fourth 

grade.  The lesson plan format of a leveled text and response questions can be adapted to 

fit any grade as long as the state standards are considered.   

 Another possible implication could be the use of more research for the three 

genres of writing.  More specific instructional strategies could be offered to teachers that 

would help teach the different types of writing.  The use of these specific strategies and 

techniques could be included into the module lessons that were specialized for each 

particular writing prompt.   Providing specialized strategies for each prompt for teachers 

to use within each lesson would allow for a more teacher friendly guide. 
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 As I am currently teaching these modules, a future implication would be to 

determine the impact on student learning after teaching all the modules to the students.  

At that point I could reflect on the text choice and the wording of questions or the 

questions themselves.  I could also determine the effectiveness of some of the 

instructional strategies and resources.   

 Lastly, in the future my goal is to make sure there is more equal amount of 

writing prompts within the three genres.  Based on my districts modules the writing 

prompts are mostly informative writing with only a little opinion and narrative.  I would 

like to create a more balanced guide with the three genres being equally represented 

within each module.   
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Mentor Texts/Read Alouds  
 

 

Narrative Writing 

• Memoirs of a Goldfish by Devin Scillian 

• How I Became a Pirate by Melinda Long 

• Owl Moon by Jane Yolen 

• Fireflies! by Julie Brinckloe 

• Would I Ever Lie to You? by Carlalyn Buchner 

• My Rotten Redheaded Older Brother by Patricia Polacco 

• The Secret Shortcut by Mark Teague 

 

Opinion Writing 

• I Wanna New Room by Karen Kaufman Orloff 

• I Wanna Iguana by Karen Kaufman Orloff 

• The Pigeon Wants a Puppy! by Mo Willems 

• Earrings! by Judith Viorst 

• The Perfect Pet by Margie Palatini 

• Can I Have a Stegosaurus, Mom? Can I? Please!? by Lois G. 

Grambling 

• Dear Mrs. LaRue (Letters from Obedience School) by Mark Teague 

 

Informative Writing 

• TORNADOES! by Gail Gibbons 

• All About Sharks by Jim Arnosky 

• Do Whales Have Belly Buttons? Q & A by Melvin & Gilda Berger 

• National Geographic KiDS: Thomas Edison by Barbara Kramer 

• A True Book: Constellations by F.S.Kim 

• Why Do Leaves Change Color? by Betsy Maestro 

• Magazines like Scholastic News, National Geographic Kids, Ranger 

Rick 

 

 

 

 
[List created from researcher’s own collection] 
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Text-Based Question Lesson Planning Page 

Text:  

 

Text Level: 

Subject/Content Area Connections: 

 

Writing Focus: 

Text-Based Question Instructional 

Resources/Scaffolding 

Reading 

Standards 

Writing 

Standards 

    

    

    

    

[Created by researcher] 
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