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PD Objectives:

v Participants will gain an understanding of how to provide and implement 
scaffolding based on the ELL’s proficiency level, zone of proximal development 
(ZPD), and drawing on diverse backgrounds to ensure academic success in 
literacy. 

v Participants will  become familiar with the cultural and language background 
factors that affect the learning of ELLs. 

v Participants will explore various classroom strategies to implement to 
encourage social cross-cultural relationships within the classroom with non-
ELLs and teachers. 



PD Schedule:
• Session 1: Exploring Diverse Cultural and Language Background Factors

• Session 2: Application of Student Background Factors

• Session 3: Eight General Educational Classroom Strategies for ELLs 

• Session 4: Scaffolding for Students at Level 1 (Entering)

• Session 5: Scaffolding for Students at Level 2 (Emerging)

• Session 6: Scaffolding for Students at Level 3 (Transitioning)

• Session 7: Scaffolding for Students at Level 4 (Expanding)



Session 1: Agenda
• Review Professional Development Objective & Schedule 

• Session 1: Goals

• Opening Activity: What are cultural factors? 

• Gallery Walk: Seven Cultural Background Factors

• Closing Activity: Exit Ticket



Session 1 Goals:
vParticipants will explore the seven various cultural background 

factors that affects the learning of  English Language Learners.

vParticipants will consider factors that play a role in their own 
general education classrooms.



Opening Activity: 

What are Cultural Differences?
• Culture is more than just food and music!

• On your Post-It: Write down 3 cultural factors that 
you think may impact students’ academic success (3 
minutes).

• Share with your elbow partner.  Write down anything 
you didn’t think of (2 minutes).

• Decide on your best idea between the two of you and 
share out your best idea with the group (2 minutes). 



Gallery Walk: 
Cultural Background Factors

• Situated around the room are 7 posters. On each poster, there is ONE cultural 
background factor on each poster.  

• Choose a group, no more than 4 in a group.  Each group will start at a different poster.  
• You will have 3 minutes at each station to jot down your thoughts about the factor 

before moving onto a new station.  You will be jotting your thoughts/questions on the 
poster itself. This will allow others to comment or add to your thoughts/questions. 

** Suggested writing ideas:
o How this resonates with you or relates to your students?
o Questions you have about this factor. 
o How does this factor influence learning?
o Respond to another’s comments or questions. 
o Any idea that surprised you and why?

Adapted from Fairbairn and Jones-Vo (2010) 



Poster #1:
Educational Background

• What kind of schooling?

• Where did they go to school?

• How long did they go to school?



Poster #2:
Home Language & Reading Level 

• What language(s) is/are used at home?
• What can the student do with literacy in 

their home language?



Poster #3:
Cultural Identity

• What country is the student 
from?

• Is their country a more 
individualistic or collectivist 
society?

• How does this impact the way 
the student navigates 
interactions in the classroom?



Poster #4:
Heritage Language & Proficiency 

• What language(s) does the student 
speak?

• What is the distance between the 
student’s home language and English?



Poster #5:
Socialization Skills

• How does the student relate socially to 
students, school and community 
members?

• What is the social distance between the 
student’s social group and non-ELLs?



Poster #6:
Social Influence

• Is the student’s sociocultural group 
stigmatized by school and society?

• Does the student position him- or 
herself as stigmatized by others at 
school and in society?



Poster #7:
Immigrant Status & Stressors

• Is the student an immigrant or refugee?

• Has the student experienced civil war, 
religious persecution, gang violence, or 
other difficult experiences?  How extreme 
were these experiences?



Closing Activity: 
Exit Ticket: 
• Write down factor(s) that play a role in your 

classroom. 

• How have you considered the factor when planning for 
lessons and assessing your ELLs? 



Session 2: Agenda
• Session 2: Goals

• Opening Activity: What is your emoji? 

• Activity 1: Cultural Background Factor Scenarios 

• Activity 2: Application of Student Background Factors 

• Closing Activity: Quote



Session 2 Goals:
vParticipants will delve more deeply into the cultural 

background factors that affect students' academic progress 
and language learning and apply them in context. 

vParticipants will become familiar with the use of the 
Application of Student Background Factors to use in their own 
classroom. 



Opening Activity: 

Choose one emoji that best describes you! 

Be ready to share! 



Background Factors: 
Student Scenarios

• Find your group from  session 1 (1 minute)! 

• There are four different student scenarios. Each group will have a different 
student to read about (three groups will have the same scenario)!

• Directions: 
o Step 1 (5 minutes): Independently read the scenario your group was assigned. 

o Step 2 (10 minutes): As a group, discuss the following questions and complete the 
note-catcher:

v Which cultural background factor(s) most impacts this student’s learning and academic 
performance?

v What might be the influence of these factors on learning?

v What would be your next steps as a teacher, after receiving this new student in your 
classroom?

o Step 3 (5 minutes): Prepare to present your student scenario to the rest of the groups



Cultural Background Scenarios
Student: Sarah

Background: Sarah is a 6-year-old student from Iran.  Her family immigrated 
from the country’s capital, Tehran, the August before she began this school 
year.  She is currently in the first grade.  In Iran, typically children do not 
begin school until they are seven years old.  Although Sarah’s family is 
literate in Persian and education is valued in her family, they did not 
emphasize teaching pre-reading skills at home when she was young, since 
this is generally thought of as the responsibility of the school.  Therefore, 
when Sarah began school in the US, she did not have a basic knowledge of 
sound-letter relationships or any experience with writing.  Sarah’s teachers 
remark that she has adjusted very well to school, is well behaved, and often 
looks for approval from her teachers.  Sarah is social and gets along with 
most of the children in the class. Her first and second semester report cards 
indicated she is performing below grade level in reading and writing because 
she is struggling to learn the letters of the alphabet, their corresponding 
sounds, and even forming letters.  She enjoys participating in group activities 
to the best of her ability, and as a result, is learning social English quickly.  On 
the other hand, she shies away from working independently and will wait 
until her teachers check in with her to begin working.  Since Sarah has 
learned social English quickly, her teachers are concerned that her lack of 
progress may due to factors other than language.  They are considering 
referring her for an evaluation.

Student: Maria

Background: Maria is a 10-year-old student from Ecuador who has 
been living in the U.S. for a little over 1 year.  She immigrated to the 
U.S. with her parents and siblings to live with her aunt’s family.  Maria 
now lives with her extended family of 13 people.  She complains that 
she feels pressure from her parents to maintain her heritage culture.  
Yet, at the same time, she feels the tension of peer pressure calling on 
her to be an “American” kid.  Maria makes friends easily and prefers to 
spend time working in groups rather than individual work.  She lacks 
confidence when asked to perform tasks independently.  Some 
teachers have misinterpreted her checking her work against peers as 
cheating.  Maria went to school from the age of 6 in Ecuador and is 
reading and writing slightly below grade level in Spanish.  Her parents 
and other relatives speak Quechua, an indigenous South American 
language unrelated to Spanish, at home. She only learned to speak 
Spanish when she attended school at age 6.



Scenarios Continued… 
Student: Amir

Background: Amir is a 5th grade student whose parents are Pakistani 
immigrants.  He is 11 years old, and he was held over in 4th grade due to 
failing grades in ELA and Math.  Amir was born in the United States, but his 
family has returned to Pakistan twice for a period of 6 months or more, and 
each time he has returned to the U.S., he has regressed in his reading and 
writing.  He has been an Expanding level English Language Learner since 
second grade and has yet to reach English proficiency on the NYSESLAT 
exam.  Amir has been having difficulties with his behavior since he last 
returned from Pakistan (at the end of 5th grade).  Each of his teachers has 
complained that he is disruptive in class, consistently displays a negative 
attitude toward school and has had physical fights with classmates in the 
lunchroom and hallways.  He is failing most of his subjects as the end of the 
first marking period approaches. When teachers try to talk to him about his 
grades, he often remarks that “it doesn’t matter” and he would rather be in 
Pakistan anyway.  There are hardly any other Pakistani students in his school, 
and he has a very difficult time making friends with the other students in his 
classes.

Student: Pola

Background: Pola is an 6th grade student from Ukraine who has been living 
in the U.S. for a little over 1 year.  Pola does not have any siblings, so she 
arrived only with her mother and father.  Pola’s family decided to leave the 
Ukraine when her father accepted a job opportunity in NYC.  They left all 
family members and friends behind, so they do not have family in the US 
to rely on for help or translation.  According to the report card her parents 
provided from her native country, she performed on grade level in all 
subject areas.  Although, she has learned English quickly and is at the 
Expanding level of proficiency, she is not passing ELA.  There are very few 
Ukrainian students at Pola’s school, and she is finding it difficult connecting 
with the students in her class.  Other students say she is standoffish 
because she has a serious demeanor and rarely speaks with peers-socially 
or academically.  Pola is accustomed to being self-reliant in school and 
feels very uncomfortable when asked to complete a group task.   
Furthermore, students in her class become frustrated with her because 
she copies their work instead of asking for help.  Even when her teachers 
attempt to intervene, she often says that “she understands” and is 
reluctant to accept the help.   



Student Scenarios
Note-catcher

SCAFFOLDING FOR ELLS ACADEMIC SUCCESS  
 

 

47 

Figure 5 
Note-catcher for Cultural Background Factor Scenarios  
 
 
Name: _________________________________________ 
 

Cultural Background Factors: Student Scenarios 
Note-Catcher 

 
Student: ________________________________________ 
 
 
Which cultural background factor(s) most impacts this student’s learning and academic 
performance? 
 

⎕ Educational Background 
⎕ Home Language and Reading Level  
⎕ Cultural Identity  
⎕ Heritage Language and Proficiency  
⎕ Socialization Skills  
⎕ Social Influence 
⎕ Immigrant Status and Stressors  

 
What might be the influence of these factors on learning? 
 
 
 
 
 
 
What would be your next steps as a teacher, after receiving this new student in your 
classroom? 
 
 
 
 
 
 

 
  



Cultural Background Factors: 
Application to Our Own Students

• Choose one ELL student with whom you currently work

• Complete the Application of Student Background Factors chart on this student

• Provide as much information as you can. If there are any areas that you're unsure 
of, make a note and brainstorm how you can obtain this information.



Application of 
Students Cultural 
Backgrounds 
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Figure 6 
Modified Application of Student Cultural Backgrounds  
 
 
Name: _________________________________________ 
 

Application of Student Background Factors 
 
Student Name: _____________________________________ 
 

Student Factor Notes Hypothesized Influence on Learning 
Educational Background 
• What kind of schooling?  
• Where did they go to school?  
• How long did they go to school?  

 

  

Home Language and Reading Level 
• What language(s) is/are used at 

home?  
• What can the student do with literacy 

in the home language?  

 
 
 
 
 
 

 

Cultural Identity 
• What country is the student from?  
• Is their country a more 

individualistic or collectivist 
society?  

 
 
 
 
 
 

 

Heritage Language and Proficiency 
• What language(s) does the student 

speak?  
• What is the distance between the 

student’s home language and 
English?  

  

Socialization Skills 
• How does the student relate socially 

to students, school and community 
members?  

• What is the social distance between 
the student’s social group and non-
ELLs?  

  

Social Influence  
• Is the student’s sociocultural group 

stigmatized by school and society?  
• Does the student position him- or 

herself as stigmatized by others at 
school and in society?  

  

Immigrant Status and Stressors   



Application of 
Students Cultural 
Backgrounds 
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• Is the student and immigrant or 
refugee?  

• Has the student experienced civil 
war, religious persecution, gang 
violence, or other difficult 
experiences?  How extreme were 
these experiences?  

  



Closing Activity: 
"The more teachers know about their students’ cultural backgrounds, 
the better equipped they are to interact in meaningful and productive 
ways with these students and their families. Teachers must remember 
that their job is not to make students become similar to them, but to 
respectfully facilitate their students’ negotiation of cultural differences 
so they can be successful in various cultural contexts."

- Fairbairn & Jones-Vo, 2010, p. 11

Share with your elbow partner how this quote 
resonates with you as an educator (3 minutes)!



Session 3: Agenda 
• Session 3: Goals

• Opening Activity: Share Quote & Watch Video 

• Eight Classroom Strategies

• Activity 1: Application of Classroom Strategies Toolkit

• Closing Activity: One Strategy Takeaway!



Session 3 Goals:
vParticipants will explore eight classroom strategies they can 

implement in their own classroom for ELLs. 

vParticipants will use these strategies to create a classroom 
that allow ELLs to achieve academic success.  



Opening Activity: 

• Pair up with a new partner that you have not worked 
with yet (2 minutes)!

• Share your quote that you have brought to todays 
session (5 minutes).

• After sharing with you partner, turn your attention to 
the front of the room. 

• Watch the short film: “Building a Belonging Classroom” 
https://www.youtube.com/watch?v=Q6niuYToam4

• (approximately 4 minutes) 

• Be ready to share ONE word that sums up the video! 

https://www.youtube.com/watch%3Fv=Q6niuYToam4


8 Strategies Teachers Can 
Use to Facilitate ELLs’
English Development in a General Education 
1) Welcoming all students by visually representing their cultures

2) Build relationships by learning key words and phrases in students' home languages

3) Use students' home languages to support content learning

4) Integrate content and language teaching using visual support and contextualized 
examples

5) Provide clear directions and check for understanding

6) Activate ELLs' interests and prior knowledge

7) Facilitate interaction between ELLs and non-ELLs through grouping

8) Teach ELLs to participate in their new culture



Application of Classroom Strategies Toolkit
• We have included eight basic strategies that can be used to support the ELLs in your 

classroom.

• Step 1 (5 minutes): independently read through the eight strategies

• Step 2 (10 minutes): As you read, think about an ELL in your class. Think of a strategy 
that may benefit him/her. Choose a strategy you have not used before. Complete 
the note-catcher:

o Choose one strategy you think you will be able to implement with an ELL in 
your class. Which student do you think will benefit from this strategy?

o How will you implement this strategy?

o When will you use this strategy and how will the student benefit from it?

o How will success of this strategy be measured?

• Step 3 (5 minutes): prepare to present your ideas to your partner



Classroom 
Strategies Toolkit

SCAFFOLDING FOR ELLS ACADEMIC SUCCESS  
 

 

51 

Figure 8 
Eight Classroom Strategies Toolkit 
 
 
 
Name: _________________________________________ 
 

Classroom Strategies Toolkit 
 

1. Welcome All Students by Visually Representing Their Cultures 

                                                     
2. Build Relationships by Learning Key Words and Phrases in Students’ Home 

Languages 
 
 

3. Use Students’ Home Languages to Support Content Learning 
 
 

4. Integrate Content and Language Teaching Using Visual Support and 
Contextualized Examples 

 
 

5. Provide Clear Directions and Check for Understanding 
 
 

6. Activate ELLs Interests and Prior Knowledge 
 
 

7. Facilitate Interaction Between ELLs and non-ELLs through Grouping 
 
 

8. Teach ELLs to Participate in their New Culture 

 
 
  
 
  



Classroom 
Strategies 
Note-catcher

Name:	_________________________________________	
Classroom	Strategies	Toolkit	

Note	Catcher	

	
Choose	one	strategy	you	think	you	will	be	able	to	implement	with	an	ELL	in	your	class.		
Which	student	do	you	think	will	benefit	from	this	strategy?	
	
	
How	will	you	implement	this	strategy?			

For	example:		Build Relationships by Learning Key Words and Phrases in Students’ 
Home Languages.  I can learn how to say, “Do you understand?” in Arabic to check in 
with a newcomer to monitor understanding of a lesson. 

	
	
	
	

	
	
When	will	you	use	this	strategy	and	how	will	the	student	benefit	from	it?			
	
	
	
	
	
	
How	will	success	of	this	strategy	be	measured?	
	
	
	
	
	
	
	



Closing Activity: 
• Write down ONE takeaway from the various strategies learned today (1 minute). 

• Share your takeaway (3 minutes)! 



Session 4: Agenda
• Session 4: Goals

• Opening Activity: Name that Language!

• Activity 1: Level 1 (Entering) Student Descriptors 

• Activity 2: Scaffolding for Level 1 Template 

• Closing Activity: Ready, Set, ONE Scaffolding Strategy… 



Session 4 Goals:
vParticipants will discuss student descriptors of ELLs at the 

entering level of English language proficiency.

vParticipants will discuss ways to scaffold literacy tasks for 
students at this level.



Opening Activity: 
Name that Language!       

Здраво!
What languages do you think this is?

What do you think it says?
• Take 2 minutes to write down your answer on a post it!

• Be sure to include your name for a prize! 



Level 1 (Entering) Student Descriptors

Review and analyze the four domains of literacy for 
Level 1 Entering Student Descriptors adapted by 
Fairbairn and Jones-Vo (2020). 



NYSED 
Scaffolding Resource: Grade 5

http://www.nysed.gov/curriculum-instruction/supporting-all-students-resource-
guides-scaffolding-instruction-english

http://www.nysed.gov/curriculum-instruction/supporting-all-students-resource-guides-scaffolding-instruction-english


Variation of Students at Level 1: Entering 
Student #1: Orlando
• 5th grade student from Guatemala
• Teachers notice he is able to engage 

with print materials.
• He can respond to basic verbal 

commands
• Can write his name and copy from 

the textbook and other print 
materials.

• He does not communicate 
verbally with classmates or teacher.

Student #2: Moussa
• 5th grade student from Egypt
• Student displays avoidance behaviors 

during reading and writing tasks (I.e., 
asks to go to the bathroom).

• Handwriting is illegible
• Can socialize with peers on a basic 

level.
• Does not have literacy in native 

language.

How will these two students, who are at the same 
proficiency level, require different planning and instruction?



Scaffolding for Orlando
• Provide oral translations whenever possible in content

Ex: videos, google translate text-to-speech, etc.

• Welcome home language writing

• Reward all attempts to communicate

• Concentrate on students' meaning rather than correct grammar

• Scaffold the use of academic language by providing simple sentence frames

• Use extensive visual supports so that students can derive meaning from print

• Build background knowledge by having student make connections to prior 
learning and experiences



Scaffolding for Moussa
• Provide oral translations whenever possible in content

Ex: videos, google translate text-to-speech, etc.

• Reward all attempts to communicate

• Concentrate on students' meaning rather than correct grammar

• Use extensive visual supports so that students can derive meaning from print

• Build background knowledge by having student make connections to prior 
learning and experiences

• Accept drawing, copying and labeling, and approximations of words and phrases 
in lieu of grade-level writing

• Ask students to communicate by cutting and pasting images or drawing



Application:
Scaffolding for Level 1 Student
• Moussa and Orlando are given an ELA assignment: 

Write a 5-paragraph essay about a state your choice, using books, textbooks, and 
internet resources as research. 

• Step 1: With your assigned group, look over the assignment and think about your 
assigned student (Moussa or Orlando). 

• Step 2: Look back over the student indicators and scaffolding strategies provided

What fundamental skills is your student lacking in order to complete this 
project?

How can you provide appropriate scaffolds to tailor the project to your student?

• Step 3: Complete the right side of the template for your student, bearing in mind their 
cultural background factors and proficiency level

• Your group will have 15 minutes to complete this activity! Ready, set, scaffold….



Scaffolding for 
Level 1 Template
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Figure 12 
Scaffolding for Level 1 Template  
 
 
 
Name(s): _________________________________________ 

Scaffolding for Level 1 
Assignment: Write a 5-paragraph essay about a state your choice, using books, textbooks, and 
internet resources as research. 
 
Standards-Based Content or Topic (from the curriculum):  

• Write informative/explanatory texts to explore a topic and convey ideas and information 
relevant to the subject. 

• Conduct research to answer questions, including self-generated questions, and to build 
knowledge through investigation of multiple aspects of a topic using multiple sources. 

 
Non-ELL 

 
Level 1 Student: 
_________________________ 

Assignment Expectations 
• Write a 5-paragraph essay about a 

state of your choice 
• Introduce a topic clearly, provide a 

general focus, and organize related 
information logically. 

• Develop a topic with facts, definitions, 
concrete details, quotations, or other 
relevant information 

• Use precise language and content-
specific vocabulary to explain a topic.  

• Use appropriate transitional/linking 
words, phrases, and clauses to clarify 
and connect ideas and concepts.  

• Provide a concluding statement or 
section related to the information or 
explanation presented.  

• Establish a style aligned to a subject 
area or task. 

•  

Scaffolding for Non-ELLs & Level 1 ELLs 
• List of book/textbook resources 
• List of internet resources  
• Teacher models 
• Graphic organizers/outlines 
• Specific Feedback throughout the 

writing process 

•  
 



Closing Activity
Read, set, ONE scaffold strategy… 

v Share one scaffold strategy you will try to use 
with an entering ELL with your elbow partner 
(2minutes)! 



Session 5: Agenda
• Session 5: Goals

• Opening Activity: Caption This!

• Activity 1: Analyzing a Lesson Plan for Level 2 ELLs 

• Closing Activity: One Benefit 



Session 5 Goals:
vParticipants will discuss student descriptors of ELLs at the 

emerging level of English language proficiency.

vParticipants will discuss ways to scaffold literacy tasks for 
students at this level.



Opening Activity: 
Caption This! 

• Write a caption that best fits this picture (2 minutes)!
• Share with us your caption (5 minutes). 



Level 2 (Emerging) Student Descriptors

Review and analyze the four domains of literacy for 
Level 2 Entering Student Descriptors adapted by 
Fairbairn and Jones-Vo (2020). 



Closing Activity
Name ONE benefit of assessing previous lesson plans, GO!



Session 6: Agenda
• Session 6: Goals

• Opening Activity:

• Activity 1: Level 1 (Entering) Student 

Descriptors 

• Activity 2: Scaffolding for Level 1 Template 

• Closing Activity: Crafting Scaffolds



Session 6 Goals:
vParticipants will discuss student descriptors of ELLs at the 

transitioning level of English language proficiency.

vParticipants will discuss ways to scaffold literacy tasks for 
students at this level.



Opening Activity: 
Question of the Day: 

What is your favorite flavor of ice cream?

• You will all have 3 minutes to find someone who favorite flavor is the same!

WAIT! There is a twist! 

• You can not talk or write down anything down with a pen!



Level 3 (Transitioning) Student Descriptors

Review and analyze the four domains of literacy for 
Level 3 Entering Student Descriptors adapted by 
Fairbairn and Jones-Vo (2020). 

Adapted from Fairbairn and Jones-Vo (2010) 



Application: 
Scaffolding for a Level 3 Student
• Toua and Aung are given an ELA assignment: 

Write a two-page biographical report about any president from history, using at least 3 
classroom and internet resources.  Including information about the president’s childhood and 
early life, political career, impact/influence on our world and character traits/important 
attributes. 

• Step 1: With your assigned group, look over the assignment and think about your assigned student (Toua or 
Aung). 

• Step 2: Look back over the student background factors

What fundamental skills is your student lacking in order to complete this project?

How can you provide appropriate scaffolds to tailor the project to your student?

• Step 3: Complete the right side of the template for your student, bearing in mind their cultural background 
factors and proficiency level

• Your group will have 15 minutes to complete this activity! Ready, set, scaffold….



NYSED 
Scaffolding Resource: Grade 3

http://www.nysed.gov/curriculum-instruction/supporting-all-students-resource-
guides-scaffolding-instruction-english

http://www.nysed.gov/curriculum-instruction/supporting-all-students-resource-guides-scaffolding-instruction-english


Scaffolding for 
Level 3 Template
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Figure 16 
Scaffolding for Level 3 Template  
	

Name(s): _________________________________________ 
Scaffolding for Level 3 

Assignment: Write a 2-page informative writing piece about an animal of their choice, using 
books and internet resources as research. 
 
Standards-Based Content or Topic (from the curriculum):  

• Write informative/explanatory texts to explore a topic and convey ideas and information 
relevant to the subject. 

• Conduct research to answer questions, including self-generated questions, and to build 
knowledge through investigation of multiple aspects of a topic using multiple sources. 

 
Non-ELL 

 
Level 3 Student: _________________________ 

Assignment Expectations 
• Write a 2-page informative writing piece 

about an animal of their choice  
• Introduce a topic and organize related 

information together. 
• Develop a topic with facts, definitions, 

and details; include illustrations when 
useful for aiding comprehension.  

• Use precise language and content-
specific vocabulary.  

• Use linking words and phrases to connect 
ideas within categories of information. 

• Provide a concluding statement or 
section 

•  

Scaffolding for Non-ELLs & Level 1 ELLs 
• List of Internet resources 
• List of Book resources  
• Library-based resources 
• Teacher models 
• Graphic organizers/outlines 
• Specific feedback throughout the writing 

process 

•  

		
	
 
 
 
 



Closing Activity

Crafting Scaffolds: 

• Use the art supplies at your table to craft 
the scaffold for us to see! 

• The scaffold should be creative and colorful! 



Session 7: Agenda
• Session 7: Goals

• Opening Activity: Caption This!

• Activity 1: Analyzing a Lesson Plan for Level 2 ELLs 

• Closing Activity:



Opening Activity: 

Please share with us what you have brought for show and tell! 



Session 7 Goals:
vParticipants will discuss student descriptors of ELLs at the 

expanding level of English language proficiency.

vParticipants will discuss ways to scaffold literacy tasks for 
students at this level.



Level 4 (Expanding) Student Descriptors

Review and analyze the four domains of literacy for 
Level 4 Entering Student Descriptors adapted by 
Fairbairn and Jones-Vo (2020). 



Closing Activity: 
Exit Ticket: 
• Write down any feedback, suggestions, or questions 

you still have!

• THANK YOU FOR BEING GREAT PARTICPANTS! 


