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Chapter I: Introduction 
 
Background 

 
In today’s world, technology plays an important role in our everyday lives. Some may 

argue that technology runs our lives; it has without a doubt changed our lives including how 

the education of students is facilitated. If you have not stepped foot inside a classroom within 

the last ten years, you may be shocked at how technology has changed learning. Chalkboards 

and even some dry erase boards are obsolete; some are even covered by paper to make into 

bulletin boards for hanging work. Our 21st century classrooms revolve around “screens”.  

Smart Board technology has replaced chalk and white boards; most classrooms are not 

complete without computers or laptop carts.  More school districts are outfitting each student 

with a laptop or electronic “tablet” to keep up with the technological advances in education 

and to help increase student motivation. In addition to the mass amount of technology 

available in the classroom, many of our students own a personal electronic device or have one 

available at home, which changes how we can teach and how students learn. 

Problem Statement: 
 

With technology changing so rapidly, teachers like myself may find it difficult at times 

to figure out what technology in the classroom is beneficial to learning, and which may become 

more of a distraction for students.  More schools are implementing electronic books or 

“ebooks” on tablets and computers instead of traditional print books. When it comes to literacy 

development for emerging and primary students, how do we make sure what we are providing 

is beneficial to our students? 
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In 2015, 56% of U.S. Schools offer ebook technology to students in libraries and 

classrooms (Romano, 2015). With the increase in popularity of ebooks within schools, 

many educators wonder whether ebooks help or hinder emergent literacy learner’s skills. 

While there is research supporting the use of ebooks to foster and promote literacy 

development among emergent literacy learners, further research needs to be conducted 

regarding if and how the use of ebooks promotes literacy development.  My case study will 

investigate whether ebooks influence a primary student’s fluency, comprehension, and 

motivation compared to traditional paper text. 

 
Significance of the Problem 

 
Researching how ebooks affect emergent reader’s literacy skills is important, 

especially for educators.  Research regarding the effectiveness and use of ebooks with young 

students will allow educators to implement the best literacy practices possible.  It is important 

to know how ebooks affect emergent learners literacy in particular, since the emergent stage 

of reading can be a predictor of future reading skills.  Investigating what features help and 

what features may hinder emergent literacy skills will allow educators to make more 

confident, research based educational decisions.  If research is not conducted surrounding the 

effects of ebooks on emergent literacy skills, educators and parents may continue questioning 

whether the technology is beneficial or detrimental to our student’s learning. 

Purpose of Study 
 

The purpose of my case study is to investigate how ebooks affect a primary student’s 

literacy learning and development.  I will compare the student’s fluency, comprehension, and 
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motivation when reading an ebook to reading traditional printed text.  I hope to discover both 

benefits and limitations of ebooks in regards to emerging literacy development.  This research 

can help parents and teachers alike choose which text format is appropriate for their child’s 

literacy development. 

 
Research Question 

 
Within my case study I plan to investigate the following research questions: 
•    How do ebooks motivate and engage emergent readers? 
•    How do ebooks support decoding? 
•    How do ebooks support comprehension? 
 

Rationale 
 

The conducting of my case study is important to me for many reasons.  I enjoy using 

technology in my own life and in my classroom.  I also enjoy reading.  Personally, I have 

always wondered if reading is really different on a screen versus printed on paper.  I can 

imagine that young students do not think too much of it, since this is the “norm” for them.  The 

first “smartphone natives” (children born since 2007 when the iPhone was introduced) are now 

beginning to enter elementary schools across the country. These students are native to 

technology such as smartphones and ebooks and have been exposed to the technology since 

infancy (Romano, 2015). As educators, our responsibility is to adjust our instruction to meet the 

needs of our ever-changing student population. With this new population of tech-native 

students, I believe it is in our best interest to explore the affects using technology such as 

ebooks has on the student’s literacy development. Is there a time and place to use ebooks over 

tradition text, or will traditional paper text soon been obsolete? Through this study, I explore the 

benefits and limitations ebooks have on literacy development so parents and educators can 

make sound instructional decisions.   
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Methodology/Study Approach 
 

The Sociocultural Theory and Vgotsky’s Theory of Zone of Proximal Development 

(ZPD) will be used to support my case study and findings.  According to Sociocultural 

Theory, learning is socially and culturally situated in contexts of everyday living and work 

(Whipp, 2015, p. 37).  This theory supports the use of technology like ebooks for educational 

purposes, since technology is such an integrated part of our 21st century lives and classrooms. 

 
I choose to conduct my research as a case study with one participant where I will be 

gathering qualitative data to answer my research questions.  I choose to use a qualitative 

approach since one of research questions focuses on student motivation, which can be 

subjective and hard to show quantitatively.
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Chapter II: Literature Review 

 
  Introduction 

 

 
 

The use of electronic books (ebooks) in the fostering and promotion of literacy learning 

is quickly becoming more popular in homes and schools.  Many teachers, educators, and 

parents are unsure about the impact of ebooks on literacy development and learning.  While 

research has been conducted on the best approaches and practices to facilitating literacy 

instruction for emergent literacy learners, multiple studies over the years state that further 

research needs to be conducted surrounding the impact of electronic books on emergent 

literacy (e.g., Salmon, 2014; Boudo, 2014).  There is a need to explore the extent literature to 

establish the relationship between electronic book use and literacy development in order to 

establish gaps in the literature and identify areas for future research (Salmon, 2014). 

In addition, my understanding and knowledge is limited regarding the incorporation of 

electronic books in literacy instruction for emergent literacy learners; therefore, conducting 

research of this nature will inform my thinking on how to effectively use this type of literacy 

material in the facilitation of literacy instruction.  In addition, this research will aid in the 

development of my understanding, as well as that of other teachers and educators.  It is 

important as teachers and educators to be knowledgeable and informed of the ever-evolving 

forms of literature that are available and viable to effectively incorporate into literacy 

instruction. 

This chapter will define what an ebook is and what unique features they offer.  In 

addition, this chapter will also explore how ebooks can motivate students, support 
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phonological awareness, and comprehension among emerging readers.  While there are some 

research studies which indicate that ebook features can be distracting, many studies indicate 

that ebook’s unique features motivate many students to read, and can improve student’s 

comprehension and phonological awareness. 

What are Electronic Books? 
 

 
 

Before we can explore and discuss the potential effects electronic books play on 

emergent literacy, it is important that we know what exactly an “ebook” is.  An electronic 

“ebook” as defined by Zucker (2009), is “a form of electronic text that contains key features of 

traditional print books, such as a central topic or theme and pages that “turn,” but ebooks may 

also contain digital enhancements that make the reading experience qualitatively different, and 

perhaps more supportive” (p. 49-50).  Zucker also adds, that 

in order for an ebook to be considered an ebook, text must be presented on a computer of some 

sort and offer an oral reading option and some sort of hypermedia (i.e., embedded images, 

sounds, animations).  Most commonly, ebooks refer to digital readers such as Amazon Kindle, 

Apple iPad and Barnes & Noble Nook readers; but ebooks are also available to view on 

desktop or laptop computer screens.  Ebooks can be categorized into five groups. 

 
According to Fall (2016), the five main categories of ebooks include: 

 

 
 

1.   Ebooks that are identical to the printed version (usually published in PDF 
 

format and downloadable by chapter). 

2.   Ebooks that can only be read online, in HTML format.  The book is in some 

way a short “webpage”.
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3.   Ebooks that imitate printed books, contain text, and sometimes give the reader 

options of taking notes, defining words, and turning pages.  These ebooks are 

usually available in EPIB format and DRM-protected. 

4.   Enhanced ebooks, also know as “interactive ebooks” or “smart ebooks”, 

which are a hybrid between categories 3 and 5.  They contain text and other 

features such as quizzes, videos, interactive tables and charts, and 

3D objects.  An example of this type of ebook is Apple iBooks, available for 

Mac devices. 

5.   Ebooks that are a app on their own.  Text and illustrations are published as an 

app with sound movement or other features (Fall, 2016, p.1). 

Electronic Book Features 
 

Traditional book sharing between child and parent has been known to be an important 

aspect in developing emergent literacy skills.  Salmon (2014), explains that the “innovative 

multi-media features in electronic books, such as animation, music, and narration, transform 

the traditional reading experience for the child who reads independently or with an adult” (p. 

85). Other features that ebooks offer readers include: Video that dramatizes the text, music, 

cinematic effects that create mood, organizing elements such as overview screens or a table of 

contents, interactive activities or games, and “hotspots” (Zucker, 2009, p. 50). With the rise of 

ebook use, many researchers wonder if common ebook features such as narration, animations, 

and hotspots support or hinder emergent readers literacy skills.  Most ebooks include some 

sort of narration or pronunciation feature that makes print noticeable by highlighting words or 

sentences as they are read aloud to the child (Zucker, 2009, p. 50).  One of the benefits of this 
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narration feature according to de Jong & Bus is that the narration allows children to focus 

their attention on text features and less on decoding (de Jong & Bus, 2002, p. 147). 

According to the Sociocultural Theory, learning is socially and culturally situated in 

contexts of everyday living and work (Whipp, 2015, p. 37).  According to Whipp (2015), Lee 

Vygotsky describes this activity system by explaining “The individuals engaged in the activity 

use mediating artifacts, technical tools, symbols, language, prior knowledge, and people to 

help them engage in the activity and achieve a particular object or goal” (p. 37).  This theory 

can explain how students engage in the activity of reading ebooks, using the features available, 

their prior knowledge of handling technology, and other individuals such as teachers to help 

them achieve the “goal” of reading and comprehending the text.  Whipp states that Vygotsky’s 

theory explains that learning for individuals always takes place in a social context, where 

learners seek support from more abled individuals or tools in their “zones of proximal 

development” (p. 37).  In order for students to be successful using electronic books in place of 

traditional text, teachers need to maximize the learning within the zones of proximal 

development by providing a learning environment that provides repeated opportunities for 

shared activity and access to expertise in regards to navigating and using the ebook features 

available. The unique features that are available when using ebooks further support Vgotsky’s 

Zone of Proximal Development (ZPD) Theory as the features can offer a form of “scaffolding” 

that allow students to tackle difficult text they may normally not be able to unaided or 

independently. 

Many enhanced ebooks designed for children include animations and “hot 
 
spots”.  Hot spots are animations that are activated by the reader clicking with their finger or 

with the computer mouse (Zucker, 2009, pg. 50). Researchers like Ihmedideh (2004), explain 
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that pictures and animations found in ebooks can support word recognition and comprehension 

with emergent readers (p. 40). Researcher Zucker (2009), explains that children can benefit 

from animations and hotspots when used in “small doses”, which can enhance the story, but 

can also become distracting for some children by taking their attention away from the text (p. 

7). 

Student Motivation and Engagement 
 

 
There are multiple studies regarding ebooks and their role on children’s motivation 

and engagement of reading. Researcher Ciampa (2012), conducted a study investigating how 

ebooks effect first grade student’s motivation to read.  The study consisted of eight first grade 

students in Ontario, Canada. Ciampa used a pre and post motivation questionnaire over the 

three-month study. The observations taken during the study showed all participants were 

highly engaged when using the ebooks, and all enjoyed reading from this type of format.  The 

study also found that ebooks had a positive effect on students who had reading and behavioral 

difficulties during classroom reading instruction.  While using the ebooks, these students 

sustained attention and decreased off task behaviors.  In addition to increased motivation, all 

participants’ comprehension scores increased after using ebooks over the three-month period. 

The unique features ebooks provide may increase motivation to read, and increase 

engagement while reading.  Researchers Zucker, T. A., Moody, A. K., & McKenna, M. 

C. (2009), meta-analysis research described that students may show increased 

engagement when using ebooks due to the heavy visual content that assists with 

processing (p. 51). 

On the contrary, Researchers Jones & Brown (2011), explored the comparison 

between ebooks and traditional print books in regards to student engagement and 
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comprehension within an elementary classroom. Results of their study showed that students 

enjoyed both formats of books and that format was “not as important as students’ 

identification with setting, characters, and themes of the book” (p.5).  Students in the study 

did indicate their preference for reading ebooks when given the option of a wide variety of 

books to choose from (one of the advantages ebooks provide), students in the study preferred 

ebooks due to the unique features they provide, which are not present with traditional paper 

books (pg. 5). 

A second study yielded similar results. Grimshaw, Dungworth, McKnight & Morris 

(2007), conducted a study to investigate the difference in student enjoyment of electronic 

books versus traditional paper text. 132 students participated in the study, in which half of the 

51 students read an extract of a book electronically with the use of an online dictionary, and 

the other half reading a printed version with a separate printed dictionary. The remaining 81 

children read an extract from a different story, half reading electronically, and half reading 

printed versions. The findings of the study indicated that the type of medium did not 

significantly affect the children’s enjoyment of the book     (p 583). 

With conflicting results in studies involving ebooks effect on student motivation and 

engagement, there is a need for additional research surrounding the topic. The diverse results 

may continue to be an issue within research, since motivation can be subjective to each 

participant. 

 
Phonological Awareness 

 
Phonological awareness is an important element of emergent literacy. It deals 

 
with the understanding that spoken words are made up of separate units of sounds that are 

blended together when words are pronounced (Ihmedideh, 2014, p. 41). In their meta- analysis,   
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Korat, O., Segal-Drori, O., & Klien, P. (2009), explain that children with a low emergent 

literacy level progressed in their phonological awareness after an independent or joint ebook 

reading (p. 455). In addition, children with low initial literacy levels progressed in 

phonological awareness and emergent word reading, while children with a high initial literacy 

level progressed in emergent word reading after using ebooks.  

In 2015, Shamir & Korat conducted a study regarding ebooks support of emergent 

reading among kindergarten students at risk for reading difficulties. The study focused on 

ebooks contribution to vocabulary, phonological awareness, concepts about print, and story 

comprehension. The study was conducted with kindergarteners exhibiting 

difficulties in language development and emergent literacy. Two groups of children were 

examined during the study, one group were students at risk for learning disabilities and the 

other, children from low socioeconomic backgrounds. The study’s conclusions indicated that 

students from the experimental group (students who used the ebooks) had  

greater progress in vocabulary and phonological awareness (sub- syllabic segmentation) 
 
than the group who did not use the ebooks (p. 111). 
 

Researcher Fathi Ihmedideh’s study in 2014, investigated the effects of ebooks on 

enhancing Jordanian preschool children’s emergent literacy skills compared to children who 

were exposed to traditional printed books. 92 students were assigned to either an experimental 

or control group. The students completed a pre and post-test that assessed print awareness, 

vocabulary, alphabetic knowledge and phonological awareness. The results of the study 

indicated that children in the experimental group (using ebooks) performed significantly better 

than children reading from traditional books. The researcher recommended that pre-schools 
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incorporate ebook activities into their curriculum to support emergent literacy skills such as 

phonological awareness. 

Comprehension 
 

 
The majority of the literature found regarding ebooks and their effect on emergent 

literacy, investigates comprehension.  In the previously mentioned study by Grimshaw, 

S., Dungworth, N., McKnight, C., & Morris, A. (2007), the narration and read-aloud feature 

available on many ebooks was found in their study to lead to greater reading comprehension 

with students. The researchers believe this was a result of the narration feature removing the 

necessary effort from decoding individual words, which allowed the child to focus on the 

meaning of the text, thus improving overall comprehension (p. 584). 

Researchers Zucker, T. A., Moody, A. K., & McKenna, M. C. (2009,) conducted a 

meta-analysis which investigated ebooks’ effects on student comprehension. Multiple studies 

within their meta-analysis found that ebook use increases student comprehension. 

Overall, the meta-analysis indicated that “when e-books are used with students in Pre-

K through grade five, the practical effects of this technology are likely to be moderate to small 

for comprehension outcomes” (p.77). 

Furthermore, in a literature review examined by Jamillah Grant (2004), found that 

ebooks increased in-context word recognition during reading, and increased the students' 

ability to create meaning of text. The author explained that “using electronic books particularly 

when students were allowed to construct knowledge and freely recall information, significantly 

increased their reading comprehension” (p.303). In addition to aiding comprehension, this 

study also found that ebooks can enhance education for many students in special education and 

recommended use of ebooks in such classrooms (p.303).
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Additionally, another meta-analysis was conducted on the effects of ebooks on emergent 

children’s literacy development when compared to listening to stories in a more traditional 

setting, like a storybook reading. A small but significant benefit of the ebook technology was 

found for story comprehension, based on data from 2,147 children over 

43 studies. (Takacs, Swart, Bus, 2015, p.698) 
 
Conclusion: 

 
In much of the existing literature, authors indicate that more research is needed to 

develop a deeper understanding regarding the use of ebooks in emergent literacy instruction 

and their effect on emergent literacy learning. The literature that does exist on the topic varies 

in nature and many of the studies oppose each other’s findings, making it challenging to come 

to a conclusion regarding the effects ebooks have overall on literacy development. Electronic 

books offer unique features in comparison to their traditional print counterpart. Studies have 

proven some of these features to be beneficial to literacy development, and some to be more 

“distracting” or detrimental to the development of literacy skills.  

In the area of student motivation, ebooks have been found to motivate students who are 

normally unmotivated and also are found to be more enjoyable for some children. Other 

literature explains that ebooks do not have an effect on student motivation or engagement. The 

topic of motivation is difficult to assess, since it is subjective in nature. The literature reviewed 

does implicate that ebooks can have a positive effect on phonological awareness skills, if the 

ebook offers specific features that focus on the skill. A majority of the research available 

regarding ebooks, focuses on the effects on student comprehension. The literature reviewed 

found ebooks to be a powerful tool in the classroom at increasing student comprehension. Many   
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features ebooks provide such as narration can help students increase overall story 

comprehension. When looking over the literature, it is evident that more research needs to be 

conducted regarding the use of electronic books, specifically with populations such as students 

with special needs and students who are learning English as a second language. Overall, more 

research is needed in regards to ebooks effect on emergent literacy skills and examining what 

student populations would benefit from ebooks unique features the most.  



15 

Chapter III: Methods and Procedures 
 
Introduction 

 
The purpose of this case study is to explore how electronic books (ebooks) 

support an emergent learner’s literacy skills. In this chapter, I will discuss my research 

questions, the participant in my case study, and the data collection methods I used. 

I will also explain how I analyzed my data, and will describe certain limitations that 

should be considered in conducting my case study.  

Research Questions 
 

I will plan my methods and procedures in an effort to answer the following 

research questions: 

•    How do ebooks motivate and engage emergent readers? 
•    How do ebooks support decoding? 
•    How do ebooks support comprehension? 

 
Participant and Context 

 
I conducted my case study with one participant. The participant, Sara (pseudonym) is 

currently in the second grade (age 7) in a suburban Catholic school located in Rochester, 

New York. Sara has a vivacious and bubbly personality. Sara’s favorite things include 

playing and collecting anything Barbie or Shopkins related. Sara enjoys school and is 

involved in gymnastics and dance outside of the classroom. In addition, Sara is an 

extended family member who I tutor often with homework and reading. I believe our close 

relationship will allow her to feel comfortable and honest during our sessions. Sara 

expressed that she enjoys working with me on school related activities in the comfort of 

her own home. Sara’s home environment encourages literacy development. When in the 

Sara’s family home, it is obvious that education is a top priority. All interactions with the 

participant will take place in her home.  
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My Positionality as the Researcher 
 

I am a 26-year-old white female. I was raised in a middle class family in a small 

village outside of Rochester, NY. I attended public schools as a child, and completed my 

undergraduate studies at The College at Brockport, State University of New York. I earned a 

Bachelor of Science degree and teacher certification in Health Education K-12, and Family 

and Consumer Science Education K-12. Currently I am pursuing my Master of Science degree 

in Literacy Education at The College at Brockport, State University of New York. I have been 

teaching Family and Consumer Sciences full time for the past three years in a local suburban 

middle school. 

As a teacher, I believe it is my duty to thoughtfully plan and facilitate instruction to 

address the needs of students at whatever level of learning they are at; and to create and 

foster a literacy learning environment which encourages and challenges them to excel 

academically. I believe our student population is ever changing, and an important part of an 

educator’s job is to create meaningful lessons to reach our changing population. 

 
Procedures 

 

For this study, I gathered qualitative data within a case study design with one second 

grade female student (Sara) during multiple sessions.  This study was conducted over a period 

of six weeks, from September to October 2016. I met with Sara a total of six sessions that 

lasted one hour each. Sara was given a 10-minute break halfway through each one-hour 

session, and a small additional break when she showed asked. During each session, Sara was 

asked to read one electronic storybook and one traditional paper print book. I collected data 

during each session using observations, running records, a response journal, and a 
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semistructured interview. After each session, I reflected upon my findings and interactions 

with Sara and recorded my reflections.  

 Data Collection Instruments  
 
 

During the course of this study, I used several data collection methods as detailed in 

the following sections. I gathered qualitative data within a case study design over multiple 

sessions. The data collection instruments used includes observations, running records, student 

response journals and semi-structured interviews. I choose to use these types of data collection 

instruments because it seemed appropriate for the study and student. I wanted the sessions to 

feel natural and these types of data collection will allow Sara to feel comfortable and less 

pressured to perform a certain way. 

Observations 
 

During each session with the student, I recorded my observations of Sara’s behaviors and 

attitudes, as well as evidence of learning and achievement using a written formal observation 

form. 

Running Reading Records 
 
 

Running Reading Records were recorded during reading sessions to assess and 

analyze Sara’s miscues when reading from ebooks and from traditional books. Running 

Records will also allow me to determine what strategies Sara uses to decode.  

Student Response Journals 
 

Sara was asked to fill out a response journal after each of the six sessions. These 

response journals provide insight into the student’s motivation, engagement, and 

comprehension of readings.
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Interviews 

 
At the end of each session, a semi-structured interview was completed with the 

participant. The interview collected data regarding student motivation and thinking toward 

using electronic books compared to traditional text. The interview responses were recorded as 

notes and also audio recorded on the researcher’s smartphone. The interview lasted 8-10 

minutes during each session. 

Data Analysis 
 

How ebooks support emergent literacy was discovered through the analysis of my four 

different data collection instruments: observations, running reading records, student response 

journals, and semi-structured interviews. Each of these instruments supplied data to be analyzed. 

As a way to assure validity, triangulation was used with this data. To assure organization, I color 

coded my data by research question to easily triangulate and cross-validate.   

Research Question Data Collection 
Instrument(s) 

Color Code 

How do ebooks motivate 
and engage emergent 
readers? 

Observation Notes, 
Interviews, Journal 
Response  

Yellow 

How doe ebooks support 
decoding with emergent 
readers? 

Observations, Running 
Reading Records 

Orange  

How do ebooks support 
comprehension with 
emergent readers? 

Observations, Interviews, 
Journal Response, 
Comprehension 
conversations.  

Pink 

 

Criteria for Trustworthiness 
 

The quality and credibility of this case study will be ensured through taking extra 

precautions to ensure that my research is credible and unbiased, especially since the Sara is 
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related to me. According to Lincoln & Guba (1985), trustworthiness in a qualitative research 

study involves credibility, transferability, dependability and confirmability (p. 218). To ensure 

credibility, I plan on using triangulation with my qualitative data. I will use Methods 

Triangulation to examine all the different data I collected to help me to gain a deeper 

understanding of my findings and what they reveal.  

Limitations 
 

There are some limitations to conducting a study of this nature.  The first being it is a 

case study, in which there is only one participant therefore; my findings will not represent all 

emergent readers.  In addition, the data collection methods I have selected have some 

limitations as well.  Both observations and interviews are susceptible to observer bias. Using 

Running Reading Records can be biased and differ depending on who the administrator is and 

what they heard and observed.  The student response journal has a limitation, as the participant 

could fill it out dishonestly.  However, these assessments will provide an effective way for 

analyzing how ebooks support Sara’s literacy learning and development. 

Summary 

My case study was conducted to investigate how electronic books (ebooks) support an 

emergent learner’s literacy skills. My study focused on investigating how ebooks motivate and 

engage emergent readers, and how they support decoding and comprehension. Data was 

collected with one second grade participant (Sara). The data collection instruments I used 

included observations, Running Reading Records, Student Reponses Journal, and Semi-

structured interviews. I used triangulation to facilitate validation of my data. To assure 

organization, I color coded my data by research question to easily triangulate and cross-validate.
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Chapter IV: Results 
 
Introduction:  
 
 As the popularity of integrating technology into the classroom increases, many teachers 

and educators wonder whether technology such as ebooks are beneficial to promoting emergent 

literacy skills or whether the technology is detrimental to such skills. This question leads me to 

conduct a six-week qualitative case study. During my case study I observed and analyzed a 

second grade student’s interactions with ebooks and traditional books. Each session, data was 

collected to determine answers to my research questions.  

During this chapter of my research study I will discuss the significance of the data 

collected during my research conducted with Sara, with regard to her motivation, engagement, 

decoding and comprehension when using ebooks compared to traditional books.  

 
Sara’s Engagement and Motivation when Reading Ebooks 
 

Sara displayed a strong preference to using ebooks over traditional paper books. Sara 

enjoys reading and was already motivated to read but I discovered her to be even more motivated 

to read when given the opportunity to use ebooks. Although ebooks motivated Sara to read, her 

engagement was negatively effected by the technology. Sara displayed more off task behaviors 

and appeared distracted when reading from an ebook compared to a traditional book.   

The beginning of the first session with Sara, I questioned her about her familiarity with 

ebooks. Sara knew what ebooks were, but stated that she didn’t use them often. When asked if 

she ever reads at home or school on an electronic device (phone, computer or tablet), Sara 

informed me that her school uses iPads for reading sometimes in addition to using traditional 

books.
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  Sara’s school uses The Superkids Online Reading Program in class on iPad tablets. Sara 

explained that they “usually read the regular books and sometimes use the iPad” for Superkids at 

school. According to the Superkids Reading Program website, the online reading program 

consists of books that use animations and stories of 13 Superkid characters (and one dog). The 

online program offers engaging online games for students that reinforce skills such as decoding 

and phonics. Like other ebooks, Superkid ebooks offer a highlighting and narration feature so 

students to build fluency. When I asked Sara what she does when she uses the narration feature 

of the ebook, she responded “I just look at the pictures when it reads to me”. Below in Figure 1.1 

is an illustration the ebook narration feature in use. 

 

 

 

 

 

 

Figure 1.1 -Narration and Highlighting Feature on Superkids ebooks 

 

When interviewing Sara, she stated that she loved reading the books on SuperKids 

because you earned “gold stars” for each book you have finished. She stated that she, “only had 

10 stars, but one of her classmates has almost 50.” The gold star feature is motivating for Sara 

and possibly some of her classmates. This feature of gold stars on the SuperKids online program 

is an example of extrinsic motivation to read. A number of research studies conclude that 
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intrinsic motivation is more impactful on a student’s literacy learning. Schaffner’s (2013), study 

on extrinsic and intrinsic reading motivation found “reading amount fully mediated the positive 

effect of intrinsic reading motivation on higher order comprehension, whereas extrinsic reading 

motivation exerted both indirect and direct negative effects on comprehension.”  

To explore Sara’s motivation, during each of the six sessions working together, Sara was 

given the choice between reading the same book either on a tablet or as a paper book. Six out of 

six times, Sara chose to read the book electronically. When asked during an interview why she 

chose the digital book over a traditional book, Sara stated, “ because I usually don’t get to read 

on the tablet” and “we usually read from normal books”. The electronic book seems to be 

interesting for Sara due to its novelty. When asked on written after reading responses “If you 

could read this book again on tablet or paper book, which would you choose?”  Sara wrote 

“tablet” each time. When prompted on paper to explain why, she wrote, “I usually don’t get to 

read on the tablet” each time.  

During each of the six sessions I worked with Sara, she read one electronic book and one 

traditional paper book. After each reading, Sara responded to an after reading response 

worksheet. On this response paper, I asked Sara to rate how she felt about the traditional book or 

ebook using the rating indicated on Figure 1.2 below.  

 

 

    

 

5         4                   3                   2                 1 

Figure 1.2 – Book Rating Scale
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To analyze her ratings, I gave a corresponding number to each face. 5 to the happiest 

face, 1 to the unhappiest face. I then computed the average for all of Sara’s ebook ratings and 

traditional book ratings. Sara’s average rating for ebooks were 4.1, her average rating for 

traditional book was 3.6.  Both the interviews and after reading response ratings showed Sara 

enjoyed using the ebooks over traditional books, possibly because of the novelty that she 

normally doesn’t use the technology everyday. Sara is a motivated reader and the use of the 

ebooks motivated her to read even more.  

Although Sara’s motivation seems to increase when using ebooks over traditional text, 

Sara’s engagement was negatively affected when using the technology. I took observation notes 

when Sara read from both ebooks and traditional books. One of the trends I quickly discovered 

was Sara’s increased fidgeting when reading ebooks. When reading an ebook, Sara would often 

switch her body position back forth from sitting, to laying down on her bedroom floor, to 

moving to her bed, to sitting on her knees. She seemed to not be able to get comfortable when 

using the ebook. Sara at one point asked if she could lie on her bed to get more comfortable, 

and then held the ebook over her face while lying. She later moved from her bed to the floor 

again while reading the short ebook. When reading traditional text, I observed Sara remaining 

in one position most of the reading, usually sitting on her bedroom floor with some small 

movements of her feet or arms but not as much fidgeting as when she read electronically.  

Sara displayed more off task behaviors when using the ebook in comparison to traditional 

books. I observed Sara looking away from the book more often during reading electronically. 

Some features on the ebook were distracting for Sara. Sara became frustrated multiple times 
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when she accidently “exited” the ebook on the tablet, and twice spent a lot of time debating 

whether to read the ebook in landscape or portrait position on the tablet. The text on a few of 

the ebooks were smaller than a traditional book, so Sara often had to “zoom” into the text in 

order to see it better. These ebook features seemed to distract her during the reading. I observed 

Sara’s fluency being affected when she was using the ebook. The distractions of the ebook 

features resulted in her reading less fluently, with more unneeded pauses. The distractions and 

off task behaviors also impacted Sara’s comprehension slightly. Sara was not able to recall as 

many details and names of characters from the ebooks versus traditional paper books.  

My observations and data concluded ebooks were enjoyable and motivational for Sara; 

however, her interactions with the ebooks also illustrated certain behaviors that may distract 

from the total engagement during reading such as more physical fidgeting, repositioning her 

body while reading, glancing away from the ebook often and encountering technical difficulties 

with the ereader device. The ebook technology was found to be extrinsically motivational to Sara 

who identifies as an already intrinsically motivated reader, thus such technology could be 

extremely beneficial to students who are not intrinsically motivated to read.  

How ebooks Support Sara’s Decoding 
 

Decoding is an important foundational skill on which reading instruction builds. If a 

student has difficulty decoding words while reading, their fluency and comprehension may 

suffer. After initial assessment and communicating with Sara’s reading tutor, it was clear that 

Sara lacked fluency when reading due to challenges surrounding decoding words. In this section, 

I will discuss the many ebook features that assisted Sara’s decoding as well as a few aspects that 

interfered with Sara’s decoding skills.
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One of the unique features that ebooks offer is a pronunciation, narration or “read aloud” 

feature. These features differ slightly depending on what type of ebook or ereader you are using 

but all are similar in nature. When working with Sara, I modeled how to use the pronunciations 

feature to assist in decoding individual words within the text. After I modeled how to use the 

pronunciation feature, I allowed Sara to read an ebook that offered this feature. I did not give 

Sara instruction of whether she was to use to feature; I wanted to see whether she would use the 

feature when reading independently. When reading the Reading A-Z ebook: Monster Soccer by 

Maribeth Boelts, I observed Sara attempting to decode the word “dribbles” three times, then she 

clicked the word on the screen and it was pronounced for her. She repeated it out loud, then re-

read the sentence now pronouncing “dribbles” correctly, all without being prompted. This 

pronunciation feature seemed to benefit Sara when she is independently reading and struggling 

with decoding.  

In comparison, I observed Sara reading traditional paper text, and attempting three or 

four times to decode many words such as “clumsy”, “favorite”. I did not assist her in decoding 

and observed after multiple attempts independently, Sara would then “guess” the word and move 

on with her reading. The pronunciation or narration feature available on the ebook helped Sara 

by scaffolding her ability to independently decode challenging or unfamiliar words. One of the 

challenges in decoding for Sara is when it comes to characters names. Simple names were 

effortless for Sara to decode but she had difficulty with many names she was unfamiliar with. 

Using the ebook pronunciation feature on an ebook could clear Sara’s confusion with names, 

could assist her in decoding while she has the opportunity to see the text in front of her, 

hopefully providing her with the ability to recall the correct pronunciation when the character’s 

name is used in the story again. I can see how this feature could be beneficial to many other 
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children if used correctly. Children would need to be taught to use the pronunciation or narration 

feature sparingly and to first attempt to decode independently before relying on the feature to 

provide the answer. I can see some students abusing the feature if they are not taught how and 

when to use it correctly.   

When I asked Sara about her feelings toward the pronunciation feature she told me, “I 

like it because now I know how to say the word right so when I see it again I can be right”. After 

using the pronunciation feature to help decode the word “dribbles”, I observed Sara toward the 

end of the book pronounce “dribbles” correctly on her own without assistance from the feature. I 

noted that her fluency increased when she came across the once unfamiliar words, and was now 

able to use the pronunciation feature to familiarize herself with the text. This feature worked well 

to scaffold reading unfamiliar text for Sara and could be very beneficial to other students who 

struggle with decoding.  

Some ebooks also offer a syllabication feature. This feature works similar to the 

pronunciation feature. Instead of pronouncing the entire word aloud for the child to hear, the 

syllabication feature breaks the work down phonetically for the student to see or hear. A few of 

the ebooks I used with Sara did offer this feature within the dictionary feature. The specific 

syllabication feature I used with Sara did not phonetically break the word down aloud, instead it 

broke the word to read. For example, the word “invitation” would be phonetically broken down 

for the reader to see as “in-vi-tey-shun”. Although I could see this being beneficial to many 

students, especially older students, I believe Sara would benefit from an ebook that models the 

breaks down the pronunciation for her using audio. Unfortunately, the few ebooks I used did not 

offer this auditory version of the syllabication feature. 
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Another feature that ebooks offer indicated below in Figure 1.3 to support decoding skills 

are interactive games. Games differ depending on ebooks, some ebooks do not offer games. The 

Superkids Ebooks Sara uses at school on the iPads at school offer games that focus on improving 

decoding skills. I observed Sara playing the game on the tablet; she showed engagement and was 

smiling and laughing at times. Other than the entertainment factor, the education game from 

Superkids helped Sara recognized the patterns that make syllables and words. Watching Sara 

play multiple decoding games, I was able to observe the phonics-based games aide Sara in 

decoding unfamiliar words and was also fun and engaging to her.   

 

 

 

 

 

 

 Figure 1.3- Superkids Ebook Decoding Game 

 

Using the ebook could also hinder decoding for an emergent reader. One of the 

hindrances that comes along with ebooks is that electronic books can be more difficult to “book 

handle”. Sara stated that during one ebook she had trouble reading the text because it was too 

small. I assisted Sara in “zooming in” to the text but then she was not able to view the page 

illustrations while using the zoom feature. The illustrations were important to Sara, because she 

stated she loved looking at pictures in books and I observed Sara using visuals to aid in 
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comprehension of the text. Other than the zoom feature, the different ebooks I downloaded 

were all formatted differently from one another. The different formatting of the various ebooks 

took time to get used to. Each ebook’s page “Flip” feature was also a bit different and caused 

some frustration for Sara. At one point, Sara clicked the arrow to “flip” the digital page, and 

waited but the page did not flip. She then clicked it twice quickly and was taken four or five 

pages ahead. It seemed the ebook had “glitched” or “froze” and then quickly skipped ahead. 

When this happened Sara let out a sigh as she used the back arrows to flip back to the page she 

left off on. Because of these technical difficulties, Sara’s pace of finishing an ebook took much 

longer compared to traditional paper books.   

Many unique features that ebooks can offer seemed beneficial to Sara’s decoding. Sara 

who struggles with decoding and fluency, benefitted from the features of narration and 

pronunciation on the ebook.  The pronunciation feature seemed to benefit Sara when she is 

independently reading, allowing her to decode and correctly pronounce unfamiliar words. Both 

these features worked well to scaffold reading unfamiliar text for Sara and could be very 

beneficial to other students who struggle with decoding or fluency. The decoding games 

available through the Superkids online program allowed Sara an engaging and interactive way 

to practice her decoding skills. Aside from the many beneficial features, some small technical 

difficulties arose when handling the ebooks, which overall affected Sara’s pace and often 

interrupted Sara’s ability to decode.  

How ebooks Support Sara’s Comprehension  
 

This section focuses on explaining how ebooks can support reading comprehension. My 

case study findings showed that the unique features ebooks offer over their traditional paper 
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counterpart can support reading comprehension, while other features can be distracting and pose 

a negative effect on comprehension for emergent readers.  

One of the features that many ebooks offer readers is the use of a “text to speech” or 

“narration” feature. This feature when active reads the electronic text aloud to the reader, often 

highlighting the text so the reader can follow along with their eyes. The full “text to speech” or 

“narration” feature on the ebook was extremely beneficial to Sara’s comprehension. Where Sara 

struggles with decoding, she makes up for in comprehension. To test the effectiveness of the 

narration feature on Sara’s compression, First, to obtain a baseline, during each session, I had 

Sara read a fiction traditional leveled paper book: Mike’s Good Bad Day and after asked her 

comprehension questions such as:  

1. Who were the characters in the story 

2. What was the problem in the story? 

3. What was the solution? 

The questions were posed on paper as an after reading response. Sara wrote her answer to these 

questions. Sara gave a satisfactory comprehension retelling of the stories main points with her 

responses to the questions below: 

Comprehension Question Sara’s Response 

Who were the characters in the story? 
 

“Mike and his sister” 
 

What was the problem in the story? “Mike had a bad day” 
 

What was the solution “His friends had time” 
 

 

Sara’s responses to the comprehension questions for the paper book Mike’s Good Bad 

Day, demonstrated that Sara had limited understanding of the main parts of the book. Sara did 
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not recall Mike’s sisters name in the book, so she just wrote “his sister”. When asked what the 

problem was in the story, Sara responded, “Mike had bad day” which is easily understood just by 

looking at the book’s title. Sara could have given examples of the many problems Mike 

encountered during his day. Sara’s response to the solution to the problem, “his friend had time” 

was incorrect and limited in details. Mike’s friends in the story helped him out every time there 

was a problem in his day.   

Next, I had Sara use the narration feature for an ebook Darby’s Birthday Party, which 

was the same text level and fiction to compare it to Mike’s Good Bad Day. The ebook read the 

entire text while highlighting the words being spoken. I observed Sara tracking the highlighting 

words with her eyes, listening and looking at the pictures on the page as the narration went on. 

After reading, Sara was given the same comprehension questions to answer about the ebook she 

read. 

Comprehension Question Sara’s Response 
Who were the characters in the story? “Darby, Mei (Mia) and Mike” 

 
What was the problem in the story? “They couldn’t find one thing to do for the 

party” 

What was the solution “The friends looked for places for the party 
to be”  

 

Sara’s responses to the comprehension questions for the ebook Darby’s Birthday Party 

were much more accurate than the one she provided for the paper text Mikes Good Bad Day. 

With the ebook questions, Sara provided all three character’s names, the problem was accurate 

(they couldn’t find a venue or activities for the party) and the solution was accurate (the 

characters looked around and asked to find a place for the party, although she did not mention 

that they ended up having the parry at the zoo). Sara overall gave more accurate answers to the 

comprehension questions on the ebook compared to the paper book. 



31 

 

After using the ebook with the narration feature Sara provided more details surrounding 

the stories characters, conflict and resolution compared to reading the traditional book 

independent. I asked Sara what she thought about the narration feature and she commented: “ I 

like it because I don’t get stuck on words and I can look at the pictures while I listen”. This 

narration feature the ebook provides took the effort out of decoding for Sara, thus increasing her 

overall comprehension of the story. I can see this feature being extremely beneficial to other 

young readers’ comprehension when used in addition to independent reading. The narration 

feature could be beneficial to reader’s who struggle with decoding since struggling with 

decoding can hinder comprehension. Taking the stress off decoding for the reader can allow the 

reader to understand and retain more information from the story. I would teachers, educators and 

parents to use this feature sparingly and not to allow students to rely on the feature, but use it as a 

tool to scaffold learning. Other than aiding in comprehension, the narration feature that ebooks 

offer can also model fluency for young readers to work towards.  

Another feature ebooks offer that supports comprehension is the dictionary feature. Some 

ebooks, especially educational ebooks offer an embedded dictionary feature. The feature works 

differently depending on the ebook, but normally the reader can click and select a word on the 

screen or the menu button and the word’s dictionary definition appears. Many educational 

ebooks dictionary features are linked to the Merriam Webster’s Dictionary through the Internet. 

Issues with using this dictionary feature can arise if the reader is not connected to the Internet. 

Two of the ebooks I read with Sara included a dictionary feature that was connected to the 

Merriam Webster’s Dictionary through the Internet. I modeled to Sara how to use the dictionary 
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feature during reading, and if you come across an unfamiliar word. Sara seemed surprised by the 

feature and looked at me as if she was shocked and responded, “Woah! That’s cool!”  

After pre-teaching the use of the dictionary feature, I observed Sara reading the ebook 

Barbie Ballerina independently. When coming to the word “marvelous”, Sara gave me a 

confused look, and then clicked the word to use the dictionary feature. A white box appeared on 

the screen showing the word “marvelous” again and giving the dictionary definition “extremely 

good or enjoyable”. Sara slowly read the definition. I asked her “so what do you think it means 

in the book when it says the dancer’s spin was marvelous?” to which Sara replied, “It means her 

spin was really good.” Later in the story, Sara chose to use the dictionary feature again for the 

word “director”. Sara’s use of the dictionary feature was a success, aiding to her comprehension 

of the story. One thing I noticed was the dictionary definition was not always “kid friendly” 

language. For emergent readers, an alternative dictionary with kid friendly definitions would be 

more helpful in aiding comprehension. If the student used the dictionary feature and the 

definition is as complex or more complex than the word, it may cause more confusion for the 

reader. When I asked Sara what she thought of the dictionary feature after reading the book using 

it, she responded, “I like it because I wont have to ask my mom what the word means, I can do it 

by myself.” The dictionary feature the ebook offers can give students like Sara more 

independence when reading, and can aid in compression when an adult is not assisting their 

reading.   

The electronic formatting of the ebook itself posed some problems that ultimately 

effected Sara’s comprehension slightly at times. As mentioned earlier, Sara was more distracted 

and demonstrated more off task behaviors when using the ebooks. Sara was more physically 

fidgety when reading ebooks, often moving and repositioning her body, which took her 
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attention off the screen. There were also times when Sara ran into technical difficulties such as 

an electronic page not turning, or accidently exiting out of the ebook. During these situations, 

Sara’s attention was taken off the story she was reading and busy problem solving how to get 

back to the story. I found through the after reading comprehension questions, that Sara’s 

comprehension was slightly impacted when she did run into technical difficulties while reading. 

Although Sara was able to give a satisfactory retelling of the stories she read on the ebook, after 

handling an ebook with a few technical difficulties, Sara was not able to recall as many details 

and names of characters from the ebooks versus traditional paper books. 

Many of the features ebooks offer had a positive effect on Sara’s comprehension. The 

narration feature on the ebook increased Sara’s reading comprehension the most. The narration 

feature took the effort out of decoding for Sara, an area she normally struggles with, thus 

increasing her overall comprehension of the story. The proper use of the narration feature should 

be taught and modeled in order for students to use it appropriately. This feature should use used 

sparingly so students do not rely on the feature, but instead use it as a tool to scaffold learning. 

Sara’s use of the dictionary feature was also a success, aiding to her comprehension of the story. 

One of the downsides of the dictionary feature was the fact that many of the definitions were not 

kid friendly in language. Upon investigation, I found that many educational ereaders offer a more 

“kid friendly” dictionary feature over more commercialized ereaders.  With any electronic 

device, technical difficulties arise. Ebooks can often “glitch” and are more difficult for students 

to “book handle”. Sara’s comprehension was negatively affected at times when using electronic 

books due to the difficulties handling the electronic book. Students need time to learn to navigate 

the electronic books prior to reading, especially since each ebook’s electronic format is slightly 

different from each other.  
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Chapter V: Conclusions, Implications and Recommendations 
 

Introduction  
 

My study investigated the effects electronic “ebooks” have on emergent literacy 

development. In particular, this study examined how ebook technology can motivate and engage 

emergent readers, and how ebooks support decoding and comprehension with emergent readers. 

Through triangulation of my data, my research found ebooks and their unique features to have a 

positive effect on my participant’s motivation, decoding skills and comprehension. My data also 

concluded that the ebook had a negative effect on Sara’s engagement, noting that particular 

features were distracting for her. Technical difficulties arose when using certain ebooks, which 

interfered with Sara’s fluency and comprehension occasionally.     

Conclusions   

With the use of technology in our classrooms on the rise, many educators, teachers and 

parents may chose to use electronic ebooks to engage our changing student population or to even 

meet education technology requirements. Many features that ebooks offer can positively affect 

emergent literacy learning when used appropriately. The results of my study conducted with Sara 

indicate that, one cannot simply provide students or classrooms with ereaders or ebooks and 

expect students to make gains. In addition, explicit professional development for educators and 

teachers is necessary to ensure that ebook technology is used appropriately. My work with Sara 

illustrated to me the importance of being familiar and knowledgeable of the features of the 

various ebooks selected for Sara and how to effectively use them; as well as how some features 

might negatively impact students learning. Researcher Zucker, (2009) explains that children can 

benefit from ebook features such as animations and hotspots when used in small doses”.
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“Zucker explains that these features can enhance the story, but can also become distracting for 

some children by taking their attention away from the text (p. 7). It is important for educators, 

teachers, and parents to understand both the benefits and drawbacks that ebooks offer. Ebook 

features such as animations, hotspots, and games can be quite distracting for students if not 

taught or used properly. Even the overuse of the narration feature can become a “crutch” for 

young readers and could negatively affect their literacy skills if they are passively relying on the 

feature rather than practicing reading themselves. If used appropriately and modeled correctly, 

integrating the use of ebooks in classrooms and homes can support critical literacy skills as well 

as motivate emergent readers.  

Implications for Future Teaching  
 
 My study provides many implications for teachers and educators regarding the use of 

ebooks to promote emergent literacy. The use of technology in the classroom is now encouraged 

to meet the needs of our 21st century learners as well as to meet the Common Core Standards 

regarding integration of technology in our classrooms.  This study explains how electronic 

ebooks can support emergent literacy skills such as decoding and comprehension of text when 

used appropriately. Integrating ebooks into the classroom can also be a way to extrinsically 

motivate students who are not motivated to read with traditional paper text. The unique features 

and novelty ebooks offer over their traditional counterpart can be motivating and engaging for 

many young students.  

Before integrating ebook technology into the classroom, teachers and educators need to 

familiarize themselves with the technology and its features. Teacher training is essential for any 

integration of new technology in the classroom to be beneficial to student learning. Once 

familiarize and trained with how to use the technology, it is important for teacher to then educate 
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students on how to use ebook technology appropriately. Ebook features must be modeled for 

students to know how to use them correctly. Teachers must also be cautious with ebooks that are 

heavy in games, animations and hotspots, as these features can be distracting for some students.  

If incorporated and used appropriately, ebooks can be fun and engaging way to foster emergent 

literacy skills to our digital native students in the 21st century.  

Limitations  
 
 There were limitations to this study. Being that a case study was conducted with only one 

participant, the small sample size does not translate to all emergent readers. This study does not 

include participants of different grade levels, so the findings cannot be generalized for all 

students of different ages. The case study participant was also from a suburban setting, thus rural 

and urban settings were not explored. One type of ereader device was used to access ebooks 

during this study and results may vary utilizing different ereaders.  

Recommendations for Future Research  
 
 More research should be conducted in several areas regarding the use of ebooks to foster 

emergent literacy learning. As mentioned in the literature review, more research is needed 

regarding how ebooks can support specific student populations such as students with special 

needs and students who are learning English as a second language. More research is also needed 

in regards to ebooks effect on fluency. Lastly, there is a lack of research regarding the use of 

ebooks as an extrinsic way to motivate, and the effects this may have on overall student literacy 

learning and success.   

Overall Significance 
 

With the push to incorporate technology into our classrooms at an all time high, it is 

important as educators that we investigate the effects technology such as electronic books can 
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have on our students. This type of technology is still somewhat new in the education world; it is 

necessary to examine the positive and negative consequences of ebooks in regards to emergent 

literacy. Merely handing a child an ebook or any type of technology in the classroom will not 

produce academic benefits. Teachers and educators must determine what features of ebooks are 

appropriate and effectively incorporate them into thoughtfully designed literacy instruction for 

each student, and must provide explicit instruction and model how to use the ebooks 

appropriately in order for student’s literacy skills to be positively affected.  
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Appendices 
Appendix A: Observation Notes 
 
Date: 
Activity:  
 
Behaviors/Observations 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

!
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Appendix B: After Reading Interview  
 
 
Book: _________________________________         Date: _____________________ 
 
Format:  Ebook   Paper Book 
 
 
 
Circle how you feel about this book you just read. 
 

 
 
 
What did you like or dislike about this book? 
 
 
 
 
 
If you could read this book again on the tablet or as a paper book, which 
would you choose? 
 
 
 
 
Why? 
 
 
 
 
!
!
!
!
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2 © Marie M. Clay Copymasters for the Revised Second Edition of An Observation Survey of Early Literacy Achievement (2006) and Literacy Lessons (2005)

RUNNING RECORD SHEET

Name: Date: D. of B.: Age: yrs mths

School:  Recorder:

Text Titles Errors Error Accuracy Self-correction
 Running Words Ratio Rate Ratio

 Easy 1: % 1:

 Instructional 1: % 1:

 Hard 1: % 1:

Directional movement

Analysis of Errors and Self-corrections
Information used or neglected [Meaning (M), Structure or Syntax (S), Visual (V)]

 Easy

 Instructional

 Hard

Cross-checking on information (Note that this behaviour changes over time)

Page Title

Count
Analysis of Errors

and Self-corrections

E E
MSV

SC
MSV

SC

Information used

Appendix C: Running Record Sheet 
 
 
Behaviors/Observations 
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Appendix D: Reading Response Journal 


