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Abstract 

 

This capstone project examines the problem with testing English language learners (ELLs). Even 

though there are perks to testing, there are many problems that arise for ELLs in schools as well. 

The project shows the problem with testing is not only the actual test, but it is also the 

overwhelming test items of exams, the physical environment that students take the test in, the 

management and administration of exams. Language on tests that are incorporated into test 

directions and word problems may be too lengthy for students, causing them to get spelling and 

grammatical errors. The environment in which the ELLs take the test in may cause anxiety due 

to insufficient furniture and negative interactions between teachers and students. Therefore, this 

project discusses how the problem of testing needs to be solved in many ways: questions need to 

be culturally relevant; environments need to be comfortable; teachers should have a cooperative 

attitude; and different forms of tests should be used such as portfolios. 

 Keywords: English Language Learners, test item, physical environment, administration, 

scaffold, professional development 
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Chapter 1: Introduction 

Countries all over the world have diversified due to the number of immigrants that travel to 

different countries. The outrageous amount of diversity in the United States is represented in U.S 

classrooms in which English language learners (ELLs) speak more than 100 different languages 

(Faulkner-Bond & Sireci, 2015). According to the National Center for Educational Statistics 

(2020), in 2017 about five million ELLs attend K-12 public schools in the United States. 

However, there have been “chronic achievement disparities” on all national tests between ELLs 

and native-speaking students in American schools (Polat et al., 2016, p. 541). Thus, schools have 

thought more about their performance and how they can change certain aspects to better 

accommodate ELLs (Polat, Zarecky-Hodge, & Schreiber, 2016).  

 In my school district, I have noticed that many teachers and students seem to think that 

challenges with testing are made up of just the errors, or the questions answered wrong on the 

tests, since these wrong answers lead to lower grades. It is important to understand what exactly 

ELLs are getting wrong and why they are getting these errors wrong. I have also seen that 

students struggled more with the test environment and the administration of the test rather than 

with the test itself. A lot of times, students come from different countries, where the testing 

aspects are completely different.  ELLs come into the United States and randomly get placed into 

classrooms where they do not qualify for double the time, or for time and a half, etc., so ELLs 

are required to take the test in the mainstream classroom in the same amount of time that the 

other students have to take the exam. After taking tests, most ELLs have told me that they did 

not think they had enough time and that there were many distractions in the room that prevented 

them from answering questions in time. Students have also told me that they had trouble with the 

academic language on the test as well as word problems. Another problem that my past ELL 
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students have told me was that they did not understand the directions for the tests and that they 

wish it was in their own language. In other words, there is an achievement gap between these 

two groups of students and teachers need to be more aware of this gap so that they can make 

changes in schools so that all students can be accommodated.  

Part of being in school is taking assessments, which can become a problem for ELLs in 

many ways. The problem is not only the actual test, but it is also the physical environment that 

students take the test in as well as the management and conduction of exams (Sadiq & Saeed, 

2017). Sadiq and Saeed revealed that students were concerned about overcrowded rooms and 

insufficient furniture, which caused them to be restless and non-attentive. In addition, 

unexpected interruptions while taking exams led to them not being able to complete problems in 

time (Sadiq & Saeed, 2017). There were also non-cooperative authority figures that questioned 

students when they re-checked their paper and this caused students to become anxious (Sadiq & 

Saeed, 2017). As part of the testing environment, problems with post-test procedures arise as 

well. Post-testing aspects can affect ELLs in negative ways since ELLs tend to have problems 

with reflecting on their work. Tests yield scores, and because this is the case, it does not give 

ELLs chances to reflect on what they got wrong. After testing, ELLs should be provided with 

feedback and task principles and then after the students complete these tasks, they are evaluated 

to see what they improved in (Kaplan et al., 2016). Test directions also tend to affect ELLs 

negatively due to the fact that the directions are not written in their own language. Test directions 

are meant to be helpful for students because they instruct students on how to proceed with the 

test. If students do not understand the test directions, this will cause them to not efficiently 

proceed with the test itself, and this may diminish the validity of the test (Cormier et al., 2018). 
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Assessments of ELLs has implications for educators such as providing validity and 

reliability on tests and developing assessments to accommodate all learners (Faulkner-Bond & 

Sireci, 2015). When it comes to testing, reliability consists of measures including stability, 

equivalence, and consistency and validity refers to when the content of the assessment should 

correlate with the competency measure (Powell & Saint-Germain, 2016). ELLs all come from 

different backgrounds, therefore, they come into schools knowing how to do different things and 

there are some ELLs need more guidance with doing certain things. Teachers should make tests 

valid and reliable while making the tests fair for ELLs too. Teachers should also provide ways to 

accommodate all learners in ways that the learners will understand. For example, teachers should 

“restrict the type of content they teach ELs to the level they have mastery of English” so that this 

can result “in a focus on more basic content for students with fewer English skills” (Thurlow & 

Korpiva, 2015, p. 348).  

Although all ELLs need to be accommodated, not every single ELL will be 

accommodated in the same ways. Some students tend to complete tasks on their own, while 

others may need help or guidance. The area between what students can do without help and what 

they can do with guidance is called a zone of proximal development (Vygotsky, 1978). This 

definition implies the potential role of teachers in supporting student to complete a task such as 

tests, on their own. That is, there are many things that teachers can do in order to guide ELLs, 

especially when it comes to assessments. Teachers can make tests more visual, provide 

opportunities for group tests, incorporate the students’ culture into the assessments, and even 

scaffold the test by making language modifications because “linguistic modification as a form of 

accommodation makes the test more accessible to ELLs (Lane & Leventhal, 2015, p. 176). 

Testing may affect ELLs’ mental state and academics states as well as their future career paths. 
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With guidance and support from teachers, ELLs will be able to come up with proper testing 

strategies and goals that will make them comfortable while taking assessments. 

Thus, the purposes of this paper are to raise educators’ awareness of how testing can 

affect ELLs and provide them with ways in which they can provide comfortable testing 

environments and alternatives tests for ELLs so that all students can get tested fairly. In Chapter 

2, I will discuss the theories that are relevant to testing ELLs and studies that have been explored 

how testing affects ELLs, which will direct me to come up with the culminating project idea, 

“the Product.” In Chanter 3, I will discuss the product, which will be a model for professional 

development for teachers. Finally, I will conclude with implications for testing ELLs, including 

how to accommodate students with the test itself, and the environment in which the test is taken 

in, and testing procedures. 
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Chapter 2: Literature Review 

 

When it comes to assessments, there are many reasons as to why testing is challenging 

for ELLs. The test questions on the actual test can be confusing and overwhelming, which can 

cause ELLs to make spelling and grammatical errors and score lower than other subgroups of 

learners. Indeed, ELLs’ test scores can be impacted by unfair test questions including word 

problems and academic language (e.g., Li, 2012; Orosco & Abdulrahim, 2018). In addition, the 

actual physical environment including the amount of insufficient furniture and overcrowded 

rooms in which the test is given in can affect ELLs as well (e.g., Lee et al., 2012; Sadiq & Saeed, 

2017). Thus, in this chapter I will first discuss theories of assessments including funds of 

knowledge and literacy as a social practice. Next, I will explain the factors that contribute to the 

problem of testing ELLs including test items and format and environmental factors such as the 

physical environment and the administration of exams. Studies have shown that ELLs become 

overwhelmed and anxious by such factors (Aydin, 2012; King & Bigelow, 2018). I will conclude 

with a discussion of the accommodations that teachers can make to ultimately help ELLs with 

test items and with the testing environment so that these students can be less overwhelmed and 

be treated fairly.  

Funds of Knowledge 

Researchers have used many theories in assessment. One theory is funds of knowledge 

(Cowie, 2011; González et al., 2005). Funds of knowledge (FoK) is based on the fact that one’s 

experiences within their family and/or community yield knowledge that they can use and transfer 

to experiences that they have within the classroom (González et al., 2005; Moll et al., 1992). 

According to González et al. (2005), these funds of knowledge include family’s occupation, 

friends, and religion. Students come to school with knowledge that they have acquired at home 
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already, whether they are young, old, ELLs, or non-ELLs. Even if students were not exposed to 

reading and other academics at home, they were still exposed to experiences that make up who 

they are, and they bring this knowledge to their classrooms. Thus, teachers should make sure that 

their students’ funds of knowledge are talked about and transferable in the classroom so that they 

can learn in more efficient ways. Allowing students to use their experiences from outside of the 

classroom and integrating it in their studies inside the classroom can enhance their learning. That 

is, FoK provides a framework for teachers to recognize children’s cultural knowledge and 

interests and integrate these resources in instruction, curriculum, and assessment.  

Indeed, assessment practices have many impacts on a student, including social, 

emotional, and cognitive impacts (Cowie et al., 2011). Assessments shape students’ identities 

and so by preventing students from having these negative impacts, student experiences can be 

intertwined within the classroom, and assessments, motivating them more to take these 

assessments. In Abraham’s (2017) study, he had bilingual students perform an assessment in 

which they need to write a story. The writing piece that Abraham instructed his students to do 

allowed the students to use their funds of knowledge, allowing students to be more interested in 

the prompt. This ended up “extending their linguistic repertoire” because they ended up “using 

more advanced vocabulary and concepts” (Abraham, 2017). Thus, students can learn more 

vocabulary words from such writing pieces, which in turn would allow them to have greater 

vocabulary knowledge and apply their knowledge to future assessments. Indeed, FoK is an 

inventive educational approach that teachers can use as “a cultural artifact” to improve student 

learning (González et al., 2005, p. 21). Like FoK, literacy as a social practice is another 

theoretical framework for teachers to consider when designing instruction and assessment. 
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Literacy as a Social Practice 

Literacy as a social practice is a theory that defines literacy “what people do with reading, 

writing, and texts in real world contexts and why they do it” (Perry, 2012, p. 54). That is, literacy 

is involved in everyday aspects, including social and cultural constructs, not just in academic 

settings. Therefore, literacy should be practiced not only through writing and reading at a 

classroom desk, but it should be practiced in many forms such as online, through engaging in 

dramatic play, and collaborating with other peers (Larson & Marsh, 2015; Theodotou, 2017). 

Literacy as a social practice can impact the use of assessments as well. That is, assessments do 

not always have to be a paper-and-pencil traditional test; they can be done through social 

practices (Pitts & Lehner- Quam, 2019; Stewert, 2011). For example, in Stewert (2011)’s 

observational study, teachers used formative assessments such as planning a trip, browsing books 

in a bookstore, or joining a library to find a book; these assessments were based on student 

interests and social practices. While the practitioner is the expert in terms of teaching pedagogy 

and assessment, the student is the expert in their use of literacy.  

Thus, funds of knowledge and literacy as a social practice both build culturally relevant 

assessment (González et al., 2005; Larson & Marsh, 2015). Indeed, test materials should be 

culturally relevant so that testing is not unfair for ELLs and other subgroups of students. Test 

materials should be culturally relevant because if they are not, then students learning the English 

language and who have different dialects will have a hard time taking assessments that involve 

reading, writing, speaking, and listening (Sachs et al., 2018, p..134). In fact, many ELLs face 

various challenges, as I discuss below. 

 

 



CHALLENGES OF ENGLISH LANGUAGE LEARNERS WITH TESTING 

 

12 

Factors Influencing ELLs While Taking Tests 

In the following section, I will be discussing the different factors that influence ELLs 

while taking tests. First, I will discuss overwhelming test format and items, including test 

directions and word problems. I will go into detail on the student outcomes of these test items, 

including grammatical and spelling errors that ELLs make. Then, I will talk about how the 

physical environment overwhelms ELLs. Next, I will discuss how and why the administration of 

exams make ELLs anxious. Finally, I will go into detail about the solutions to these problems, 

and how teachers can best differentiate work and accommodate their ELLs when it comes to 

testing.  

Overwhelming Test Format and Items  

ELLs struggle with verbal test directions due to the fact that these directions are lengthy and 

complex. Directions are not meant to be difficult; they are meant to be helpful for students. 

Cormier et al. (2011) reviewed analyses that were done by Flanagan et al. (2001) and 

Woodcock-Johnson et al. (2003). Flanagan and Ortiz (2001) used a software to produce a 

categorization of high-stakes standardized tests according to their perceived level of cultural 

loading or linguistic demand. Cultural loading refers to the amount of cultural knowledge a 

student would need in order to comprehend the test items. The program, SYLWRD, counted the 

average syllables per word in a text sample. So, Flanagan and Ortiz categorized the directions to 

the tests as low, moderate, or high in linguistic demand. Linguistic demand is the degree to 

which one’s knowledge of the language affects their understanding of the directions. Cultural 

loading was not found to have any effect on test performance, but linguistic demand did 

(Cormier et al., 2011). The idea here is that if the ELL is having trouble reading the directions, 

they will not do as well on the assessment as they would have done if they understood the 
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directions. Essentially, the analysis by Cormier et al. (2011) shows that the more syllables there 

are per word, the harder the directions are to understand if one does not speak English as their 

first language. Moreover, Cormier et al. (2011) reviewed 20 tests from the 3rd edition of the 

Woodcock-Johnson tests of cognitive ability. These cognitive ability tests are intelligent tests 

often referred to as IQ tests. Cormier et al. (2011) analyzed 20 tests in which he rated the number 

of words per sentence and syllables per word. In essence, the more words per sentence that the 

test had and the more syllables per word the test had, the more complex the test directions were. 

The analysis showed that it may be important to determine the extent to which the variation in 

the complexity of the directions interacts with the student’s language ability (Cormier et al., 

2011). One potential conclusion is that assessment personnel could determine which tests or test 

items could prove more difficult for students who may struggle with lengthy or complex verbal 

instructions. One can use the analysis by Cormier et al. (2011) to determine which test to use to 

assess ELLs. By determining which test to use to assess ELLs, this will allow administrators to 

pick more appropriate tests for ELLs.  

ELLs may struggle when it comes to using multiple skills and modes while dealing with test 

items. There are many different opinions on whether or not mathematics is its own language, or 

if students need to be somewhat proficient in English in order to comprehend math word 

problems. Kong and Swanson (2019) state that math word problems pose a problem for many 

ELLs because they do not only require students to use math skills, but they require them to use 

linguistic information and the English language, and this causes them to score lower on tests. An 

ELL’s comprehension has broken down when formulating solutions. Primarily, when it comes to 

reading word problems, ELLs cannot comprehend the words, causing them to not be able to form 

the solutions needed to answer the question. So, Kong and Swanson conducted an experimental 
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study where students got help paraphrasing the word problems. The word problems that the 

ELLs received were broken up into lines. The first line contained the relevant information, the 

second line contained more relevant information, the third line contained irrelevant information, 

and the fourth line was the question. Likewise, math problems do not only contain higher-order 

level vocabulary, but they contain complex sentences, hard noun phrases, and conditional clauses 

(Moussa-Inaty, 2020). Moussa-Inaty’s case study investigated whether ELLs were better able to 

solve word problems given in a single mode (Reading, Listening, Speaking, or Writing) or in 

multiple modes and whether or not the word problems were presented in the first and second 

language or if it was presented in just the second language. The analysis of pre- and post-tests of  

 132 students reveled that ELLs who received two modes of instruction (listening and reading) 

got higher test scores than ELLs that only used one mode of instruction (reading) (Moussa-Inaty 

et al., 2020, p. 30). All in all, students learn best when multimodal forms are provided on tests.  

Although there was an increase in comprehension, there still needs to be some studying done 

on word problems. Although educators can assume that ELLs have trouble with word problems 

because of how wordy they are, studies still need to give more information on how and why 

ELLs struggle with word problems more than other problems. Teachers are not educated enough 

on how to deliver mathematical strategies that provide opportunities for feedback and practice 

(Orosco & Abdulrahim, 2018). Interestingly, Kong and Swanson (2019) stated that there also 

was not enough information on word problems and that the only information that they can 

compare their information to was Orosco and Abdulrahim’s study. Even though this is the case, 

the study still yielded that paraphrasing and breaking down the question did help ELLs better 

understand the question. Later research has been done on whether or not language even plays a 

role in math word problems at all. Questions arise on whether or not language matters when it 
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comes to solving math word problems (Moussa- Inaty et al., 2020). Although the issue with word 

problem being connected to language barriers is not extremely studied, educators should still 

hold small groups with ELLs, so that these students get more attention, leading them to stay 

more focused on work.  

ELLs tend to have more errors when it comes to spelling and grammar within sentences 

compared to non-ELLs. First off, it is important to know that there are two main sources of error: 

interlingual errors and intralingual errors and these two errors are the most common errors 

among ELLs. Interlingual errors refer to errors that occur as a result of the interference of L1 and 

L2 (Hussain, 2019). On the other hand, intralingual errors occur within one language, and 

happens when the learner is processing the second language on their own (Hussain, 2019). 

Hussain (2019) actually goes more into depth on why these ELLs are making the errors. He 

made ELLs do a writing essay as a form of assessment. The purpose of Hussain’s quantitative 

study was to analyze common writing errors in essays written by EFL students, understand the 

different types of errors, and determine reasons as to why these students are making errors. There 

are reasons as to why these students had errors in their writing. All of the students in the study 

were unable to write without grammatical errors and this is due to the fact that they do not know 

how to write different types of sentences and that they did not get that much spelling and 

grammar practice (Hussain, 2019). Additionally, Nuruzzaman et al. (2016) took 90 learners from 

three different colleges and graded the paragraphs that they wrote. In these paragraphs, they 

found that the errors differed in the sense that they found grammatical errors, lexical errors, 

semantical errors, and mechanical errors. Out of these four errors, grammatical errors were found 

the most in the written paragraphs. Nuruzzaman et al. believe that these errors were the most 

common because they deal with verb tense and subject verb agreement and verb tense differs 
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from language to language. The above studies tell us that ELLs make different types of errors 

because of the fact that sentences and words differ from language to language and that the 

transfer of L1 to L2 may play a role in misspelled words and incorrect grammar. Therefore, 

teachers should educate students on how subject-verb agreements are different in English and 

they should review this before giving the students an assessment where you have to write an 

essay. 

Environmental and Administration Factors 

 

The testing environment may cause ELLs to become stressed and restless. In her study, 

Aydin (2012) used a background questionnaire and a test anxiety scale in order to find out ESL 

students’ perceptions about their testing environment. These students came from 5 different 

elementary schools and ranged in ages from 9-14. The analysis of a questionnaire and test 

anxiety scale showed students felt stressed under specific environmental conditions such as 

uncomfortable seating arrangements such as the seats themselves being too large for ELLs 

during the exams, causing them to daydream more about irrelevant information that does not 

relate to the test (Aydin, 2012). Out of 480 students, 477 marked off the statement that said, “I 

would do better if I would have tests in a larger class and comfortable seat” (Aydin, 2012, p. 

194). Furthermore, Sadiq and Saeed conducted an interview/ survey study in which they 

interviewed 10 students, some of these students being ELLs. They interviewed students on the 

testing environment, including the physical environment (room size, lighting, furniture, etc.) and 

the actions of the administrators. On the other hand, Saeed and Sadiq (2017) found that a group 

of high school students had trouble completing the tests because of unsteady chairs. The 

participating students in Saeed and Sadiq (2017) mentioned how insufficient furniture such as 

broken chairs caused restlessness and agony in students. Five out of ten participants in the study 
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said that broken furniture is arranged in the classroom and that this caused them to feel agonized 

while taking the test (Saeed & Sadiq, 2017). Saeed and Sadiq’s interview study, containing 10 

students, also reflected findings about the lighting in the room that distracted ELLs during tests. 

Indeed, poor lighting can affect students because they would not be able to read problems or 

questions on their test paper (Aydin, 2012; Saeed & Sadiq, 2017). That is, students would feel 

uneasy and exhausted under physical environmental conditions such as uncomfortable furniture 

and overcrowded rooms.  

In addition, seating arrangements seem to play a role in ELL students’ concentration. 

Half of the participating students in Sadiq and Saeed’s (2017) complained that the chairs were 

not arranged in proper ways. One student said, “We faced so many problems, sometimes just 

before the starting time, students are asked to wait outside because chairs are not arranged 

according to the plan” while other students simply said that some seats are too close to each 

other while other seats are way too far from each other (Sadiq & Saeed, 2017). Other research 

shows that traditional seating, that is the seating arrangement is when the desks are in rows, may 

be a disadvantage to ELLs during an exam. In a survey study done, 12 teachers were 

interviewed, and 95 students were surveyed on the different types of seating arrangements in the 

classroom. Results show that traditional rows disadvantaged ELLs because they did not feel like 

all the seats were equally beneficial (Kobylinski, 2019). Students in the front would receive more 

attention from administrators than students in the back would receive, causing them to lose 

focus. This goes to show that seating arrangements play a huge role in an ELLs’ concentration 

while taking an assessment. 

 Another issue with testing is the interaction between the teacher and students while 

taking exams. Studies show that a student’s ability to take a test is shaped by the interaction 
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between the students and the test administrators (King & Bigelow, 2018; Sadiq & Saeed, 2017). 

Sadiq and Saeed’s interview study revealed that 8 out of 10 participants said that their 

invigilator’s behavior was very mean. In fact, one participant said, “At the end of the paper, we 

felt uneasy due to the interruption of the invigilator shouted about the timing of the paper” (Sadiq 

& Saeed, 2017, p. 108). So, if a test administrator scolds a student during an exam, especially if 

the student is an ELL, this may cause students to get off track due to the fact that the ELL would 

not be clear on what the administrator was saying. Thus, interactions between ELLs and teachers 

can lead to ELL test anxiety. In King and Bigelow’s (2018) case study in which they observed 

and determined how the W-APT test works in one public school and how the administration of 

the test affects ELLs. The way in which a test administrator speaks (complex vs. simple language 

an indirect language vs. direct language) has an effect on students while taking a test. If a teacher 

goes off the script and breaks down the language for ELLs, this can cause them to do better on 

the test. For example, in the study, the test administrator worked with a student and read the 

script to him. The student did not write anything for the first three parts of the exam. On the 

fourth part, the test administrator went off script by simply asking the ELL to write his name 

which he had trouble doing. Even though this contradicted what administrators should do during 

tests, it was seen as a “more humane and equally accurate evaluation” (King & Bigelow, 2018, p. 

945). If teachers come across using the scripted language rather than simplified language, this 

can impact ELLs as well because if these students did not understand the oral directions they 

were given, they may not know what to do on the test. 

 Therefore, going off the script and using simplified language actually can make it easier 

for the ELLs to understand because the student may be processing less academic language, and 

more casual and social language. There seems to be a discrepancy between scripted and non-
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scripted instructions and that staying on script goes against what educators believe will be 

effective; it is not the script that makes the test comprehensible, it is the teacher (Dresser, 2012). 

In conclusion, the interactions with students during assessment administration play a role in 

students’ ability while taking tests.   

Solutions 

By providing assessment processes that build on both funds of knowledge and literacy as 

a social practice, ELLs may reach mastery at a faster pace. Solutions such as providing ELLs 

with certain platforms such as ePortfolios, including FoK and literacy as a social practice in an 

ELL’s assessment experience, creating culturally relevant materials and incorporating them into 

tests, ensuring the best test0taking practices, and scaffolding materials in small groups can get 

ELLs on the right track when it comes to participating in assessments.   

Online Platforms 

ePortfolios can affect learners on future assessments. ePortfolios (portfolios created and 

maintained through the internet) can be used as assessments because they are used as a social 

practice. ePortfolios are used as a social practice because it allowed students to display their 

literacy skills through collaboration and connecting with other peers and teachers through an 

online platform. Zari and Meihami (2015) conducted an investigative study that focused on a 

semi-structured interview and that contained 34 intermediate ELLs from two different schools. 

All of these students were enrolled in programs to help their writing skills, so Zari and Meihami 

wanted to know if an ePortfolio would improve the students’ overall writing skills. The study 

focused on whether or not the ELLs that received feedback through an ePortfolio did better on 

future writing assignments than those who received feedback through a traditional paper-and-

pencil portfolio. The results of the investigation revealed that students that received feedback 
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through the ePortfolio indeed did better on writing assignments and that these ELL students grew 

to love ePortfolios and wanted them to be included in their future work (Zari & Meihami, 2015). 

This will then lead to students engaging in more valuable social practices and assessments later 

on in the year (Pitts & Lehner- Quam, 2019). Platforms other than standardized high-stakes tests 

can be great for ELLs because it can allow them to reflect and incorporate their culture into 

assessments, which may lead to greater assessment scores.  Both pieces of evidence show that if 

teachers use online portfolios, this can lead to ELLs scoring higher on assignments.  

Culturally Relevant Materials 

It is important to accommodate ELLs in ways that they will feel involved in the 

classroom. Teachers can do this by providing culturally relevant materials on assessments. In 

order to provide culturally relevant material on assessments, teachers must understand what 

students experience outside of the classroom, so that they can then use the students’ FoK and 

incorporate that into assessments. Using an ELL’s FoK in assessments can make them feel more 

involved. Students bring so much experience to the classroom and including their experiences in 

the classroom may make them feel more involved. Teachers should make sure to diversify class 

celebrations or even classroom lessons so that the ELLs do not feel inferior to the mainstream 

students in the classroom (DeAngelo, 2014). In Sachs et al.’s (2018) cade study of a school in the 

Bahamas, the teacher used ELL students’ culture in instruction and assessment. That is, the 

teacher provided the assessment for the students drawing on the students’ funds of knowledge. 

The teacher talked with the students’ family members and friends, then wrote passages/ 

questions based on information she found and put it together to form a test for students to take. 

Sachs et al. (2018) argue that students that were given these written paragraphs over general 

paragraphs scored higher on the assessment. This suggests that students who were exposed to 
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written explanations that they can relate to get higher grades. Likewise, Braken and Wood (2019) 

conducted a case study where students were exposed to a mirror effect, in which they are 

exposed to a test that contains pictures and scenarios that they themselves have experienced as 

well. The goal of the study was to ultimately figure out if being exposed to the mirror effect 

would cause less anxiety during tests, and indeed, it did. Students that were exposed to pictures 

and scenarios that they faced took the test more efficiently than those students that were not 

exposed to the test (Bracken & Wood, 2019). With this being said, it is important for teachers to 

be encouraged to use culturally relevant teaching and assessment in their schools.  

Best Test-Taking Practices 

In addition to creating culturally relevant materials, teachers should ensure that their 

classroom has the best tests-taking practices that are fair for ELLs. Lakin (2014) reviewed the 

best practices that test developers should use to help ELLs with assessments. He reviewed a few 

micro-genetic studies that were conducted in 1982 (Keogh) and in 2000 (Fuchs). He came to the 

conclusion that these studies determined that speaking to ELLs about the test format increased 

their chance of scoring higher on these tests. Fuchs found that a brief orientation session greatly 

improved the student scores and Keogh found that test wiseness training devoid of test relevant 

contact improves the performance of Spanish-speaking students from low SES backgrounds 

(Lakin, 2014). Thus, test developers should take care of the development of test directions and 

practice activities to address any potential unfamiliarity effects that could influence test 

performance. Lakin (2014) suggested the following guidelines for creating directions: 

1.Treat directions as an instructional activity and build in flexibility for additional 

practice or explanations for students who did not immediately understand. 2. Use the 

simplest language needed but no simpler 3. Use more practice items with greater variety 
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dependent on examinee characteristics. 4. Provide elaborative feedback to make 

examples efficient and effective for all. 5. Gather evidence about the quality of the 

directions to support the intended validity inferences for students who vary in test 

familiarity. (Lakin, 2014) 

Furthermore, Cormier (2016) talked about how a student’s ability to comprehend a test in 

different ways can lead to higher test scores, whether this would be comprehending it by reading 

the test in their head or reading the question out loud. He stated that an individual’s ability to 

comprehend the instructions, formulate and verbalize their responses, or otherwise complete the 

given task and provide an appropriate response is likely to have an effect on overall performance. 

The influence of expressive and receptive language demands for some tests have been identified 

as a potentially important source of contract irrelevant invalidity and individual test scores. 

Therefore, educators should make sure to provide the best practices for ELLs when it comes to 

assessments such as practicing questions before hand and allow students to comprehend 

questions in ways that work best for them.  

Scaffolding and Differentiation 

Teachers can scaffold material by working in small groups with ELLs. Orosco and 

Abdulrahim’s (2018) experimental study contained small group work in which students were 

given scaffolded word problems and the educators ultimately wanted to see if the scaffolded 

word problems helped the ELLs more than the regular word problems did. Orosco and 

Abdulrahim conducted the study that contained two groups. In the treatment group, trained tutors 

helped ELLs for 30 minutes twice a week for a period of 10 weeks, for a total of 20 lessons. The 

tutor pulled a small group of ELLs and taught them skills on how to improve when doing word 

problems. Comparatively, students in the controlled group (general students) received 50 
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minutes of daily mathematical instruction in a whole group setting only and did not respond well 

to this instruction. The tutors benefited the treatment group by restating the questions, finding 

relevant information, blocking out irrelevant information, and having the students complete 

independent work. While doing these skills, the students collaborated with each other 

simultaneously. This tutoring impacted the students positively because the treatment group’s 

scores increased (Orosco & Abdulrahim, 2018). As a result, this study shows that breaking down 

problems can help students solve word problems in a more efficient manner when it comes to 

taking tests. Kong and Swanson conducted and experiment in which instruction focused on 

paraphrasing questions. The instruction was done in phases with the first phase being the warm-

up activity, then the explicit instruction, guided practice, then independent practice. The study 

provided “positive support for the effectiveness of the paraphrasing intervention on the word 

problem solving accuracy (Kong & Swanson, 2019, p. 102). In conclusion, both studies show 

that providing students with differentiated word problems, whether it would be paraphrasing, or 

breaking down the question into separate lines, will impact ELLs positively.  

Accommodations can be provided for students that have difficulty with grammar and 

spelling. Accommodations can defer spelling and grammatical errors made by students because 

these accommodations will provide “support for the comparability and fairness of the assessment 

without giving undue advantage to the subgroup receiving the accommodation or modification” 

(Lane & Leventhal, 2015, p. 189). If students get test questions wrong without knowing why 

they got it wrong or without having prior knowledge on the information that is on the test, this 

can make the test invalid. Teachers can accommodate students in many ways such as modifying 

test directions, providing oral directions in the students’ native languages, providing dictionaries, 

and simplifying language. Research shows that students that receive accommodations while 
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taking the test such as having a dictionary handy and having directions simplified does not affect 

the test’s validity and instead, it causes the ELLs to get higher scores (Chu & Flores, 2011). 

Basically, the two pieces of research tells us that accommodations will do no harm and that they 

will support ELLs and make assessments fair for them in the long run. 

Listening is very crucial for ELLs because it allows students to attend, perceive, interpret, 

remember, respond to the expressed needs and information offered by other people (Bemani, 

2015). The fact that research tells us that students learned best in when being exposed to multiple 

modes, brings us to the fact that all students learn best in different ways. Gardner’s Multiple 

Intelligences is connected to the study above because it states that all students learn best in their 

own ways and some of these learning styles include but are not limited to musical/ rhythmic, 

verbal/ linguistic, visual/ special, and body/ kinesthetic. For example, if a teacher is doing a 

science lesson on plants, they should include reading passages, videos describing plants, and they 

should even conduct an experiment where students can plant themselves. In conclusion, students 

learn best when they are presented with multiple modes on a test, listening being one of the most 

important modes.  

Lastly, I would like to discuss how important it is to understand a student’s capacity to 

learn, before administering a test. If teachers do not know what they are talking about and how 

students learn, this can affect the ELL’s capacity to take the test. Luckily, The W-APT test 

provides administrators with useful information about their students that are taking the test. 

Before administering the test, teachers are provided with information about the students’ 

proficiency in reading, writing, speaking, and listening, as well as their strengths and 

weaknesses. There is much more to the information that administrators are given prior to the W-

APT test though. Testing students right away without knowing their capacity to learn can benefit 
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teachers, but it will not benefit ELLs. Teachers need to understand how their ELLs learn best. 

After understanding an ELL’s capacity to learn, teachers can better understand how the students 

do on tests and help them reflect on the mistakes they made. The test-teach-retest approach is 

shown to help ELLs on tests. This approach begins with an evaluative component to determine 

areas that students struggle in and what they prosper in. Then, the educator teaches the student 

what they struggled in and then the student is retested in that area. Post-test procedures are just as 

important as pretest and test procedures. ELLs struggle with receiving feedback and reflecting 

due to the fact that standardized tests just yield a score. After testing, ELLs should be provided 

with feedback and task principles and then after the students complete these tasks, they are 

evaluated to see what they improved (Kaplan et al., 2016). When giving tests back to ELLs, it is 

always important to write comments and discuss the test with them, because knowing a score 

sometimes means nothing to them; it was just a number written on the top of a paper. 

In the next section, I will display and discuss a product that can help teachers assist ELLs 

with the actual test items and with the testing environment. This product will include 

presentation slides to inform teachers on what kind of problems there are for ELLs when 

assessing, and the solutions to these problems. I will provide hands-on activities where staff and 

faculty will analyze visuals and scenarios that connect with testing. I will describe, in detail, the 

content of the professional development and the tool that will help students be better 

accommodated during assessments. The aim of the product is to resolve the challenges of ELLs 

in regard to participating in assessments. Specifically, I will discuss how the components of the 

product were chosen and why they were created and connect this to the literature review. Lastly, 

I will inform the audience on what the intended outcome of sharing the professional development 

and tool is.  
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Chapter 3: Description of the Product and Tools 

 

As stated above, there have been many different types of testing in the United States for a 

long period of time. High-stakes testing starts in grades as early as pre-kindergarten and because 

of the fact that United States schools and districts are held accountable for their testing, most 

schools have moved from a constructivist approach to test-driven models (Sanchez- Suzuki 

Colgrove & Zuniga, 2018). This section will touch upon the accommodations needed to help 

ELLs on standardized tests and with more informal tests. 

The literature went into depth with many issues including actual test items such as directions 

and word problems and how these items lead to negative student outcomes such as grammar and 

spelling errors (Cormier et al., 2011; King & Bigelow, 2018; Orosco & Abdulrahim, 2018). I 

also talked about how the physical environment, as well as the conduction/ administration of 

exams can cause ELLs to be overwhelmed and anxious, ultimately leading to lower test scores 

(Aydin 2012; Sadiq & Saeed, 2017). The literature review talks mostly about high-stakes tests 

and how schools gives these types of tests due to high levels of accountability. It touches upon 

how informal assessments can cause challenges with ELLs as well. For example, some ELLs do 

not receive feedback, and this may cause them to do worse on test grades in the long run. If 

teachers provide feedback on tests, it will teach students to reflect on their strengths and 

weaknesses when it comes to taking the test (Kaplan et al., 2016). This is better than having 

ELLs just receive a test score because they may not know why they got this number grade. 

Thus, I will discuss proper accommodations for both ELLs and their teachers so that these 

students can have better test-taking habits and so that they can receive higher scores. I will also 

talk about informal assessments, that do not even have legitimate number scores, and how these 

assessments can benefits ELLs as well.  
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The goals of professional development workshops are to: 

encourage teachers to examine their practice, and recognize and build upon areas of strength, 

as well as to provide a forum where teachers, in collaboration with colleagues and college 

faculty, could learn concrete strategies to address areas in which they felt they needed 

additional support. (Mages et al., 2018, p. 182)  

In this case, the goal of my workshop will be to educate teachers on the types of errors that 

students are making on tests, and why these ELLs are making these errors, as well as why these 

particular students are getting overwhelmed by the environment and conduction of assessments.  

The tool that I will be using for the workshop is a voiced over PowerPoint presentation. 

Materials that will be included will be the PowerPoint presentation, a video on how teachers can 

help ELLs scaffold word problems, a video on how to properly administer assessments to ELLs, 

visuals on Gardner’s Multiple Intelligences, a scaffolded word problem chart, situational 

scenarios on environmental and administration testing factors, and artifacts that teachers will 

analyze such as test directions and word problems. At the end of the slide show, I will provide a 

list of resources that teachers can use to help them educate themselves on testing ELLs (see 

appendix J).  

The intended outcome of sharing the PowerPoint presentation is to inform teachers on the 

problems their ELLs face with testing. Teachers and other educators will receive information on 

going over the format of a test, making directions less wordy, breaking down word problems and 

paraphrasing them, understanding how subject-verb agreements differ from language to language 

and how to teach students to overcome that obstacle, how to best provide a proper physical 

environment, and how to administer exams. I want teachers to understand this and take what they 

learned from the workshop and apply it to their own classroom. By being a part of this 
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workshop, teachers can also develop their own ways of how to assess and accommodate ELLs to 

make them feel more comfortable. Technically, all of the accommodations are different in their 

own ways (modify test directions, providing multimodal tests, making word problems less 

wordy, etc.) but they all have one thing in common: simplifying language. I want teachers to 

know how important simplifying language is because by doing this, students will understand 

what is being asked of them more, and so then they will be able to complete the test in a more 

efficient manner (Lane & Leventhal, 2015). I also want teachers to understand that assessment 

did not just come out of nowhere. Assessment practices have many impacts on a student, 

including social, emotional, and cognitive impacts and assessments also shape an ELL’s identify 

(Cowie et al., 2011). 

Description of the Professional Development  

The professional development opportunity that I will be presenting is a 2-day workshop 

which will be held at P.S 26 in Queens, New York, where the ELL population is very high. I will 

present the issues that I found on assessment challenges and how each of them negatively 

impacts English language learners. The purpose of a workshop is to educate people, in this case 

it would be educators, on a new concept or existing issue. Teachers would take their knowledge 

and apply it to their future work and classrooms. It is crucial for teachers to understand how 

testing affects ELLs because it is not widely understood and accepted (Mages et al., 2018). 

Research has revealed that ELLs are still making errors on tests and getting anxious from test 

environments (Cowie et al., 2011; Lane & Leventhal, 2015). 

Scaffolding Directions and Word Problems  

On day 1, I will present a PowerPoint presentation (see appendix K). I will start off by 

giving faculty and staff the overview of the workshop. (see appendix A). I will focus on how test 
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directions lead to ELLs making errors. Many ELLs have trouble comprehending the directions 

given on tests and therefore, have trouble actually taking the test. It is important for teachers to 

inform students on what different test formats look like, such as what a multiple-choice test will 

look like, and what an essay test would look like and provide practice activities before giving the 

actual test (Lakin, 2014). I will provide teachers with two sets of directions, and I will have them 

analyze what they think the proper directions are for ELLs and what the improper directions look 

like (see appendix B). After analyzing two studies, Lakin saw that the more syllables there were 

per word, the harder it was for students to comprehend those directions and the wordier the 

directions were, the harder it was for students to comprehend the directions. So, he came to the 

conclusion that speaking to ELLs about the test format before they took the test and getting 

acquainted with different test formats, increased their ability to get a higher score on the test 

(Lakin, 2014). Hence, this is why I want to inform teachers to practice different test formats 

before administering tests.  

I will also focus on how word problems lead to student errors. Word problems pose many 

issues for ELLs and some teachers may not be aware of this (Orosco & Abdulrahim, 2018). 

Thus, it is crucial to talk about it as part of the workshop. Word problems may overwhelm 

students because of how much information is in the question. Orosco and Abdulrahim conducted 

a study in which there were two groups: one group of ELLs had tutors break down the question 

for them, and the other group did not have questions broken down for them. The ELLs that got 

help breaking down the question and blocked out irrelevant information, ultimately got higher 

scores on tests (Orosco & Abdulrahim, 2018). Students can also get so overwhelmed with the 

words, that they miss the important aspects in the problem, like the actual numbers and key 

words needed to solve it. Kong and Swanson (2019) states ELLs have trouble breaking down this 



CHALLENGES OF ENGLISH LANGUAGE LEARNERS WITH TESTING 

 

30 

information, causing them to not be able to form solutions to these problems and that 

paraphrasing word problems can help ELLs better solve them (Kong & Swanson, 2019). After 

providing teachers with the research above, I will give teachers two sets of word problems and 

have them state which word problem is better accommodated for ELLs and why (see appendix 

C). I will then show them a video and a graphic organizer on how word problems can be broken 

down for ELLs (see appendices D and E). I will touch upon Gardner’s Multiple Intelligences in 

order to get teachers to understand that learning in different ways can impact an ELL’s grade on 

a test (see appendix F). Thus, I will talk about accommodations that teachers can apply to ELLs 

when it comes to word problems on certain tests.  

 I will inform teachers on solutions to the problems above such as breaking down word 

problems, and even using multimodal instruction such as having students listen to the question as 

well as have them read it. In Moussa-Inaty’s (2020) study, he investigated whether or not ELLs 

best completed word problems in a single mode or in a multimodal format. ELLs scored higher 

on their tests when reading and listening to problems as oppose to just reading problems 

(Moussa- Inaty, 2020). Therefore, it is important to discuss how crucial multimodal testing is 

with my teachers and faculty. I will then discuss ELL outcomes from taking formal and informal 

tests including spelling and grammatical errors. I will first present teachers with two different 

paragraphs. Teachers will analyze the two paragraphs and discuss what kind of errors they see in 

the paragraphs (see appendix G). Hussain (2019) found that that students were making errors 

such subject-verb agreement errors because of the fact that their first language different from 

their second language in these aspects (Hussain, 2019). Students tend to have different subject-

verb agreements and different types of sentences in their first language, so if students are not 

exposed to different types of sentences and if they do not learn different strategies to deal with 
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these sentences before taking a test, then their test score can drop. After having the teachers 

analyze the paragraphs and presenting the research, I will recommend that teachers should 

educate ELLs on how sentences can differ, by simplifying sentences and allowing ELLs to 

practice simplifying sentences in activities given before the actual test.  

Providing a Comfortable Learning Environment 

Day 2 will touch upon a different aspect on how testing negatively impacts ELLs. I will 

notify teachers on how the test environment can affect their learners. I will start off by giving 

teachers a scenario and ask them to think about what they think the good aspects of that 

environment are and what they think the bad aspects are (see appendix H). I will then present 

research on the physical environment and the management and administration of exams and how 

these factors can sometimes overwhelm ELLs (Aydin, 2012; Sadiq & Saeed, 2017). Aydin 

(2012) conducted a questionnaire on ELL anxiety levels in regard to testing and she found that 

students made comments stating that they would have done better if they were seated in more 

comfortable seats (Aydin, 2012). Furthermore, another study that was conducted states that 

broken chairs and poor lighting led ELLs to do worse on tests too (Sadiq & Saeed, 2017). 

Therefore, I will make it aware to all teachers and faculty that factors such as poor lighting and 

seating arrangements should be made comfortable for all students so that they do not get anxious 

during exams.  

When it comes to administering the test, interactions between students, and between the 

test administrator and the students can lead to test anxiety in students (King & Bigelow, 2018; 

Sadiq & Saeed, 2017). Research shows that some teachers scolded students during an exam, and 

this caused them to not finish the test in time (Sadiq & Saeed, 2017). Teachers should also 

realize that sticking to the script of the test booklet can confuse students. King and Bigelow’s 
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(2018) study showed that when a teacher went off the script and used her own simplified 

language for a specific section, the student felt better and completed that section of the test more 

efficiently (King & Bigelow, 2018). Therefore, I will inform teachers by encouraging them to 

simplify language if a student does not understand the test script. After this, teachers and faculty 

will be presented with a video on how they can administer tests in efficient ways (see appendix 

I). Finally, I will explain how important it is for students to receive feedback because it can boost 

their self-confidence, it will enhance ELL performance, and it will allow students to self-reflect 

and see what they did well on and what they can improve on (Kaplan et al., 2016).  

Lastly, teachers will reflect on their current practices in the classroom, and the parts of 

their practices that they like and what works well with ELLs, and what kind of practices they can 

improve on. Self-reflecting leads to teacher improvement in their own classrooms, being 

innovative, understanding their learners more, and understanding honesty more (Herbert-Smith, 

2019). It is important to not only lecture, but to have other aspects of professional development 

workshops. Teachers need to make their assessments culturally responsive and in order to do 

this, they need to understand all of their learners, including ELLs. Teachers will be presented 

with a list of resources/ websites that they can use to better guide them in the future when it 

comes to testing ELLs (see appendix J).   
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Chapter 4: Conclusion 

This paper has provided an in-depth examination of how certain factors affect ELLs with 

testing in many ways. More specifically, I have explored how the test format and items including 

test directions and word problems can be overwhelming for ELLs (Cormier et al., 2016; Kong & 

Swanson, 2019; Lakin, 2014; Orosco & Abdulrahim, 2018). Test directions and word problems 

may be too lengthy for students, causing them to answer questions wrong. In addition to the 

actual test, I have examined how the environment, including the physical environment and the 

administration of tests can cause anxiety in ELLs as well as how this can lead to them getting 

lower grades (e.g., Aydin, 2012; King & Bigelow, 2018; Sadiq & Saeed, 2017). Environmental 

factors such as insufficient furniture, and interactions between students and teachers can 

overwhelm ELLs and if these ELLs get lower grades because of these factors, tests can be unfair 

and invalid. In this chapter, I will first summarize and discuss the major themes emerged from 

research about the problem and potential solutions. Next, I will draw on these discussions to 

offer implications for both students and teachers. Finally, I will propose directions for future 

research.  

 There were 3 emerging themes that were discussed in the literature review and product 

that teachers need to be aware of in order to test ELLs. First and foremost, theories such as Funds 

of Knowledge and Literacy as a Social Practice must be incorporated into assessments so that 

these assessments can be culturally relevant for ELLs. Secondly, teachers of ELLs should be 

aware of how test items such as test directions and word problems can overwhelm ELLs and how 

these overwhelming items can lead to negative student outcomes such as grammatical and 

spelling errors. Essentially, if test items such as directions and word problems are too lengthy 

and if they contain words that ELLs do not understand, the students will get the next questions 
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wrong on the test due to the fact that they would have misunderstood the directions (Cormier et 

al., 2011, Hussain, 2019; Moussa- Inaty, 2020). The third theme that was discussed in the 

literature review, the environment, focused on the physical environment, and the conduction and 

administration of exams. The physical environment, more specifically, seating arrangements and 

furniture, can cause ELL anxiety when it comes to test-taking. In questionnaires and interviews 

conducted, students have said that they would have done better if placed in a bigger seat and they 

also said that broken chairs caused agony in students and caused them to not finish the test in 

time (Aydin, 2012; King & Bigelow, 2018; Sadiq & Saeed, 2017). When it came to the 

administration of exams, interactions affected an ELL’s outcome on tests. ELLs that were 

scolded during the exam by their administrator and that did not have language simplified for 

them, ended up doing more poorly than other students did (Aydin, 2012; Sadiq & Saeed, 2017). 

Thus, I will provide solutions to these emerging themes in the workshop that I will hold 

for teachers. Assessments have an impact on a student’s academic and social well-being and so it 

is important to incorporate a student’s home experiences into assessments so that they can feel 

more confident while taking the test and so that they can relate more to the test. Teachers should 

also administer more assessments that are social based, such as giving assessments that students 

need to collaborate on. Research shows that by incorporating one’s own experiences into 

assignments and by collaborating with one another through online platforms, ELL grades went 

up (Abraham, 2017; Larson & Marsh, 2015; Theodotou, 2017). When it comes to overwhelming 

test items, the workshop activities and PowerPoint presentation will inform teachers on how to 

get ELLs familiar with different test formats. The presentation will also ultimately educate 

teachers on how to simplify language so that it is more easily comprehendible by ELLs. Teachers 

will be provided with scenarios and blurbs to analyze in order to better help them understand 
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how to help ELLs with test items. When teachers simplify test script language, ELLs can more 

easily comprehend the language. For example, after being read the test script, a student did not 

complete any section of the test, but when the teacher simplified the language for the fourth 

section, the student was able to answer the test questions (King & Bigelow, 2018).  

Implications  

 In the future, students and teachers will benefit from the ideas presented in my research 

and product. The whole idea of making test-taking easier for ELLs is to accommodate them by 

simplifying language. Whether it would be simplifying sentences, words in directions, or word 

problems, simplifying language is crucial. By having language simplified, students will 

understand what is being asked of them more, and so then they will be able to complete the test 

in a more efficient manner (Lane & Leventhal, 2015). It is important for students to be provided 

with practice activities when it comes to test format and directions because if they are exposed to 

these formats before taking a test, they will be more familiar with them, and then get higher test 

scores on the actual test (Lakin, 2014). Students will also be able to understand word problems 

more as a result of this presentation because teachers should bring back practices on how to 

scaffold word problems for ELLs. Students will be provided with ways to break down word 

problems such as blocking out irrelevant information, as well as be provided with a chart they 

can use to break down word problems (Orosco & Abdulrahim, 2018).  

As a result of this presentation, teachers will also bring knowledge and change to their 

classrooms about environmental factors, which can positively impact students. Students can now 

be provided with the proper seating arrangements and with sufficient furniture that will make 

them feel more comfortable. Understanding why feedback is important will also be provided in 

the product and can affect ELLs in many ways. By having feedback provided to them, students 
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will be able to understand why they made mistakes and they can work on those mistakes, and get 

those errors correct on future tests.  

The implications for teaching can be applied to ENL teachers, bilingual teachers, and 

even mainstream classroom teachers. There are ELLs in mainstream classrooms, so this 

presentation and the tools given will benefit all teachers and even specialists. Ultimately, 

teachers will understand that if their ELLs do not get scaffolded information and simplified 

language, test results can be invalid. Studies show that “Incomplete or inaccurate comprehension 

of test directions by the examinee may diminish the validity and utility of scores obtained when 

the examinee’s comprehension of the test directions is less than his or her ability to complete test 

items or tasks accurately” (Cormier et al., 2016, p. 99). With this being said, it is implied that 

teachers should do the following thing: treat directions and test formats as a practice activity. 

After becoming familiar with some ways to help ELLs with testing and providing those 

students with scaffolding, teachers should also find ways to provide additional practice to 

students if they still do not understand the information that is given to them. Teachers should 

also break down word problems such as breaking them down sentence by sentence and by 

blocking out irrelevant information (Orosco & Abdulrahim, 2018). This will simplify the 

language for ELLs which can positively impact their chance to answer the question correctly. 

Videos will be provided in the presentation to help teachers better understand how to scaffold 

word problems and why it is important. As far as the administration of exams go, teachers should 

make sure that all seats are properly arranged, and that furniture is sufficient. If chairs are 

broken, this can cause agony in students and cause them to not complete tests in time (Sadiq & 

Saeed, 2017). Teachers will learn that providing feedback can help their students and also help 

themselves understand what the student struggles with and what they prosper in. Finally, 
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teachers should make assessments as multimodal as possible. Studies show that students do 

better when tests are administered in two modes as oppose to one mode (Bemani, 2015).   

Directions for Future Research  

 Although there is much research done on test items and format, there still needs to be 

more case studies on why test directions pose a problem for ELLs. Case studies would include 

many ELLs over a period of time, and this would give educators a more legitimate answer as to 

why directions are a problem. There should also be more case studies done on word problems. 

Although research was done on how word problems affect ELLs because of the higher-order 

language, there needs to be research done on whether or not math word problems are harder than 

other word problems. Questions arise on whether or not language matters when it comes to 

solving math word problems (Moussa- Inaty et al., 2020). When it comes to environmental 

factors, factors other than seats should be explored more. Saeed and Sadiq (2017) touched upon 

how room sizes and lighting plays a role in ELL testing, but there should be more research done 

in the future to back them up (Saeed & Sadiq, 2017). Teachers should be educated at least one a 

year on how testing factors negatively impacts ELLs, and these types of workshops should 

definitely be given during the months of state testing.  
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Appendix A:  

Agenda  
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Appendix B: 

Test Directions Activity 

 

 

Good test directions for ELLs: 

 
https://bes.yadkin.k12.nc.us/apps/pages/index.jsp?uREC_ID=603396&type=u&pREC_ID=1412

491  

Bad test directions for ELLs:  

 

 

 

 
 

https://bes.yadkin.k12.nc.us/apps/pages/index.jsp?uREC_ID=603396&type=u&pREC_ID=1412491
https://bes.yadkin.k12.nc.us/apps/pages/index.jsp?uREC_ID=603396&type=u&pREC_ID=1412491
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Appendix C: 

Word problem analysis blurbs 

 

Two different word problems (made up): Which is better and why? 

1. Sara goes to the store. She walks down the aisle and sees 5 oranges. She picks up the 

oranges and puts them in the bag. Then, she goes down the next fruit aisle. She sees 5 

cumquats and picks them up. At the cash register, how many fruits does she pay for? 

 

2. Sara gets 5 oranges and 5 apples. How many pieces of fruit does she have in all? 
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Appendix D 

 

Video on word problems 

 

[Smartatmath]. (2011, March 11). Easy system to solve word problems.wmv [Video]. 

 YouTube. H

 ttps://www.youtube.com/watch?time_continue=6&v=WQYzOpcnWxs&featur

 e=emb_logo  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?time_continue=6&v=WQYzOpcnWxs&feature=emb_logo
https://www.youtube.com/watch?time_continue=6&v=WQYzOpcnWxs&feature=emb_logo
https://www.youtube.com/watch?time_continue=6&v=WQYzOpcnWxs&feature=emb_logo
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Appendix E 

 

Accommodation for breaking down a word problem: 

 

http://www.everyonedeservestolearn.com/2014/02/word-problems-for-ells-or-struggling.html  

 
 

  

http://www.everyonedeservestolearn.com/2014/02/word-problems-for-ells-or-struggling.html
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Appendix F 

 

GMI visual 
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Appendix G: 

Spelling/ Grammar Analysis blurbs 

 

Spelling/ grammar analysis activity 

https://www.colorincolorado.org/article/teaching-spelling-english-language-learners 

 

 
 

 

 

 

 
 

 

 

 

 

https://www.colorincolorado.org/article/teaching-spelling-english-language-learners
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Appendix H: 

Environmental Scenarios 

Day 2: environmental scenario 

*Made up* 

The class is about to take a math exam. The students sat at their tables and they were told to not put their 

desks in spaced-out straight lines. It was a hot day, but the windows were open, and the AC was on. There 

was a sign on the door that said, “Do not disturb.” The test administrator read the test script in Its entirety 

and did not simplify language. When students asked important questions, the teacher ignore them. The 

ELLs in the class were not allowed to use they are bilingual dictionaries. The teacher collected the test, 

graded it, and provided feedback to the learners. 

 
***Describe the good parts this scenario and the bad parts when it comes to testing English language 

learners. Describe some ELL outcomes from this scenario. 
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Appendix I: 

Video on Administering Tests  

Administration of assessments: *show video 

[colorincolorado]. (2012, February 7). Preparing ELLs for standardized tests [Video].Y

 YouTube.H

 https://www.youtube.com/watch?time_continue=2&v=Onc8WuWMZaM&fea

 ture=emb_logo 

 

 

 

 

 

 

 

 

 

 

  

https://www.youtube.com/watch?time_continue=2&v=Onc8WuWMZaM&feature=emb_logo
https://www.youtube.com/watch?time_continue=2&v=Onc8WuWMZaM&feature=emb_logo
https://www.youtube.com/watch?time_continue=2&v=Onc8WuWMZaM&feature=emb_logo
https://www.youtube.com/watch?time_continue=2&v=Onc8WuWMZaM&feature=emb_logo
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Appendix J: 

Resources 

*List of resources that teachers can use to help their ELLs prepare for assessments 

Modifying Assignments for Newcomers/ELs (Examples Included) 

https://bes.yadkin.k12.nc.us/apps/pages/index.jsp?uREC_ID=603396&type=u&pREC_ID=1412

491  

Reading and Understanding Written Math Problems 

https://www.colorincolorado.org/article/reading-and-understanding-written-math-problems  

Assessment Accommodations for ELLs at different levels (Beginner, Intermediate, 

Advanced) 

http://www.pasco.k12.fl.us/library/esol/Assessment_Accommodations_for_ELL_Students.pdf  

Testing Accommodations for ELLs on NYS ELA Content-area assessments 

http://www.nysed.gov/bilingual-ed/testing-accommodations-english-language-learners  

Assessment Modifications/ Techniques  

https://www.esasd.net/Page/2252  

 

 

 

 

 

 

 

 

 

https://bes.yadkin.k12.nc.us/apps/pages/index.jsp?uREC_ID=603396&type=u&pREC_ID=1412491
https://bes.yadkin.k12.nc.us/apps/pages/index.jsp?uREC_ID=603396&type=u&pREC_ID=1412491
https://www.colorincolorado.org/article/reading-and-understanding-written-math-problems
http://www.pasco.k12.fl.us/library/esol/Assessment_Accommodations_for_ELL_Students.pdf
http://www.nysed.gov/bilingual-ed/testing-accommodations-english-language-learners
https://www.esasd.net/Page/2252
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Appendix K: SLIDES 
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