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Abstract 

This capstone project aims to support teachers, school counselors and administrative staff who 

work with English Language Learners (ELLs), also known as English Learners (ELs). At Mount 

Pleasant Central School District, ELLs are a growing population that are impacted by a lack of 

social integration, which can result in segregation, student isolation or student withdrawal. To 

increase social integration among non-ELL and ELL students, multiple dimensions of the school 

climate have been considered to afford social equity to high school ELL students within the 

Mount Pleasant Central School District. Solutions to the problem at Westlake High School 

include implementations of a directory of bilingual and foreign language-speaking staff 

members, modifications to school signage, ELL lesson plan templates, monthly in-house faculty 

professional development, an annual Welcome Night for ELL students and families, and 

formation of an Ambassador Program. Several conclusions are relevant to minimizing and 

eradicating the social gap that presently exists between ELL and non-ELL students, including 

major themes of ELL relationships, the school professional and instructional community, and 

ELL family outreach programs. Recommendations include incorporating additional future events 

for ELL students and their families and a community liaison that corresponds with the ELL 

community and the school to close the gap of misinformation. Furthermore, programs recently 

established, such as the Welcome Night and the Westlake Wildcats Ambassador Program, should 

be reviewed and modified to assist with any necessary changes for greater improvement.   

Keywords: English Language Learners, belonging, social integration, community of 

practice, isolation, social-emotional, professional development  
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Chapter 1: Introduction  

English Language Learners (ELLs), also known as English Learners (ELs), are a growing 

population in U.S. public schools. According to the National Center for Education Statistics 

(2020), almost 5 million ELLs attended U.S. public schools in 2017. Indeed, ELL students are 

the fastest-growing group of students in public education (Carnock, 2017) that need to be 

incorporated into the social structure of U.S. society. That is, ELL students need to be socially 

integrated in U.S. schools. Niemi (2017) asserts that “social integration in school [is] a 

multidimensional process involving both the individual and the school as a community” (p. 69).  

In addition, social integration is comprised of equal opportunities for people from different 

backgrounds and strong and positive relationships between people of different backgrounds 

(Ameer & Sundas, 2018). Without social integration, segregation can result. When educators do 

not support ELLs’ social integration in schools, they can “perpetuate ELLs’ marginalized status 

and the plateauing of ELLs’ English language development” (Przymus, 2016, p. 265). 

The ELL population is impacted by social integration, or a lack of such, in many U.S. 

school districts, including the Mount Pleasant Central School District. Working in the district for 

22 years as an English as a New Language (ENL) high school teacher, Karyn Palladino states 

that social integration has been a struggle for English Language Learners (ELLs) taught in the 

Mount Pleasant Central School District for the past twenty years (personal communication, May 

20, 2020). In Westlake High School, where Karyn teachers, of 538 students, 464 students were 

white and seven were ELLs in the 2018-2019 school year (New York State Education 

Department (2020). These figures represent a drastic difference in attendance between the 

mainstream population and ELLs, which can impede social integration. Anny Case, an English 

as a Second Language (ESL) teacher, teacher educator and researcher, noted that “When we ask 
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[students] to interact with students from different cultural and linguistic backgrounds, the 

situation heightens social risks and students’ vulnerability” (Case, 2016, p. 52). Therefore, non-

ELL and ELL students may avoid interaction with each other to prevent such feelings. The 

avoidance of social interactions between these groups can prevent social integration, making 

segregation imminent.  

  Additional aspects of the school day, such as class schedules, also affect non-ELL and 

ELL exposure. According to Vera et al. (2018), “EL students are often segregated from their 

English-speaking peers by being placed in ESL classes and, due to language proficiency issues, 

may have difficulty establishing relationships” (p. 138). Isolation becomes secondary in 

nature. In a study of former ELs, nearly 40% reported that the most common negative occurrence 

was exclusion (Vera et al., 2018). “This isolation from the mainstream community often 

disenfranchises ELLs,  making it challenging for them to connect with peers beyond their 

placement in special English as a Second Language (ESL) classes” (Przymus, 2016, p. 265). 

 While at school, ELL students should feel comfortable and at ease. Much of their day is 

spent within the school community and it is important for them to have a sense of security in the 

school climate. If students do not feel this way, they may not learn, as all learning is social and 

emotional (Fisher & Frey, 2019). Vera et al. (2018) further contend that “school belonging was 

significantly associated with several motivation-related measures, including expectancy of 

success, valuing school work, general school motivation, and self-reported effort” (p. 146). Thus, 

ELs with negative experiences, such as social exclusion, had low belonging (Vera et al., 2018).  

 If the social gaps between the mainstream population and ELL population stay consistent 

or continue to increase, the negative effects of segregation and social exclusion may continue or 

increase as well, driving students from non-ELL and ELL backgrounds apart. Moreover, equal 
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opportunities and positive relationships between these two groups can suffer, as the separation of 

groups can lead to further ELL isolation. Additionally, ELL students’ motivation, expectancy of 

success and effort can decrease. 

Thus, the purpose of this project is to successfully integrate ELL students in the 

mainstream culture, allowing ELL students to experience a similar social atmosphere as their 

non-ELL counterparts. In Chapter 2, I will review previous theories and studies that have 

evaluated this problem and potential solutions. The literature will assist me in developing the 

culminating product, discussed in Chapter 3, for this project, which will seek to increase 

empathy, decrease the social divide among school members, utilize available resources from the 

district/community and establish creative practices that will increase integration.   
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Chapter 2: Literature Review 

This chapter includes a review of quantitative and qualitative literature that pertains to the 

social integration of ELL students. When considering studies and reports on social integration, it 

is imperative to consider many dimensions of the individual and the school community (Niemi, 

2017). Only when we consider a multifaceted view of social integration can we go about 

achieving it. The literature discusses the social-emotional well-being of ELL students, 

relationships between school counselors and ELL students, school professional self-efficacy, 

ELL classroom instruction, ELL school schedules, and ELL family outreach programs. These 

themes work collectively in the development of student social integration. Before delving into 

these major themes, it is important to discuss the overarching theoretical constructs of the 

literature reviewed.  

 Much research has drawn on Lev Vygotsky’s (1980) Zone of Proximal Development 

(ZPD) (e.g., Finley, 2018; Martin-Beltrán, 2017; Sung, 2014; Tran, 2014) and theories of 

belongingness (e.g., Finley, 2018; Niemi, 2017; Vera et al., 2018). These philosophical 

perspectives can help researchers understand the social integration and explain the social 

exclusion of ELL students in classrooms.   

Understanding ELLs’ Zone of Proximal Development 

Vygotsky’s (1980) sociocultural theory (SCT) argues that social interactions play a role 

in learners’ cognitive development. “It was the interaction between the individual and his or her 

social environment that provided the experiences that were internalised as new structures of 

understanding and mediated to create new social relationships, from which new learning would 

occur” (Grandin, 2006, pp. 26-27). According to Vygotskian, learning is interactive and is 

dependent on cultural context, individuals, and their roles (Grandin, 2006). This constructivist 
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learning style is additionally incorporated in second language acquisition (SLA) and serves as a 

theoretical lens to understand language learning. Vygotsky additionally upheld that language 

acquisition progresses principally from social interactions (Lightbown & Spada, 2013). James 

Lantolf (2006) asserts that SCT is a theory of mental activity that offers insight as to how 

children and adults develop, learn, and use a second language. Mediation is an important concept 

within SCT, as individuals use tools to create new understandings that become internalized. In 

essence, language learners can utilize a second language as a tool to mediate their and mental 

and psychological activities (Lantolf, 2006; Lantolf & Beckett, 2009).  

The potential to learners’ cognitive development is determined by their Zone of Proximal 

Development (ZPD). The ZPD represents the difference of what a child can accomplish 

independently and what the child can accomplish with the support and guidance from a higher-

skilled collaborator (Lightbown & Spada, 2013). Partners include more able peers and adults, 

such as parents and teachers (Grandin, 2006). By using scaffolding techniques and building on 

prior experiences and knowledge, the student can progress and achieve more extensive learning. 

The utilization of interactive tasks among non-ELL and ELL students via the ZPD enhances 

social integration, calling for students on varying levels to work together collectively.    

Vygotsky’s theory upholds the practice of peer interaction and cooperative learning. Such 

interaction supports ELLs through opportunities to utilize the language and in a meaningful way 

(Martin-Beltrán, 2017). Pryzmus (2016) suggests that all schools increase socialization 

opportunities for ELL students to positively impact their learning and progress. There is 

immense developmental value in establishing integrated social interfaces for ELLs (Finley, 

2018).  

The Need for Belongingness in ELL learners  
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The feeling of belongingness is associated with Maslow’s hierarchy of needs, in which 

his theory suggests that feelings of belongingness are essential human needs (Sulkowski et al., 

2012). The hierarchy can often be seen in the form of a pyramid, with five increasing levels of 

basic needs of all humans. Levels increase toward self-actualization. Each sequential level can 

only be achieved when the one prior has been satisfied. Maslow believed that education could 

hinder self-actualization (Simons et al., 1987). Sulkowski et al. (2012) state “along with efforts 

to educate and to foster students’ healthy academic and intellectual development, the onus is on 

schools and members of school communities to reach out and connect with students on a social-

emotional level” (p. 20). Thus, belongingness, well-being and social-emotional welfare are 

interrelated. 

Feelings of belongingness are associated with feelings of membership (Niemi, 2017). 

These feelings of membership apply to a construct, known as community of practice (Lave & 

Wenger, 1991). A community of practice can be defined as a group of people who are brought 

together via a common undertaking (Lave & Wenger, 1991; Pryzmus, 2016). Communities of 

practice can also be regarded as a social learning system in which learning exists by means of 

relationships between individuals and the world (Lave & Wenger, 1991). Lave and Wenger 

upheld this framework, asserting that learning is an intrinsic and connected attribute of social 

communities and it occurs when individuals participate in cooperative activities (Haneda, 2006). 

Communities of practice can expedite language learning by means of socialization when ELL 

students work together with non-ELL students in authentic domains (Pryzmus, 2016). In such 

learning communities, students were able to “learn additional languages more quickly and 

efficiently than others because these communities provide needed social interactions for 

improving linguistic competency” (Finley, 2018, p. 40).  
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The opposite of belongingness, isolation, represents an additional construct. Such anti-

social behavior can affect ELL students, as they miss opportunities for social exchange (Sung, 

2014). A study conducted by Barbara Hruska (2007) asserts that ELLs will conduct themselves 

silently and socially withdraw from school, resulting in a socially segregated school, unless 

social inclusion approaches are implemented that value all students (Kilman, 2009). 

Concentrated efforts by teachers and schools are required, as ESL students have admitted that 

they feel isolated from the mainstream population of students (Vera et al., 2018). Administrators 

are realizing it is in their power to enhance an ELL student’s value as an integral member of the 

school and greater community by initiating social and cultural integration programs that support 

the needs of ELL students (Brooks & Morita-Mullaney, 2010). When ELL students do not feel a 

sense of belongingness, additional needs cannot be met (Finley, 2018). 

 The following sections represent the themes discovered during the literature review:  

social-emotional well-being of ELL students, relationships between school counselors and ELL 

students, school professional self-efficacy, ELL classroom instruction, ELL school schedules, 

and ELL family outreach programs. While each of these topics will be discussed individually in 

the subsequent sections, it is imperative to realize that they are interdependent in the scope of 

social integration and will be the driving forces behind a newly developed plan to move forward.  

Factors that Influence ELLs’ Social Separation 

 In each segment that follows a theme-based factor, its related claim, and relevant research 

findings will be explained. Additionally, potential solutions will be suggested to improve the 

status quo and lack of social integration.  

Deficiency of Social and Emotional Well-being of ELL Students 



INCREASING SOCIAL INTEGRATION FOR ELLS 11 
 

 ELL students are socially and emotionally disadvantaged when compared to native 

English-speaking students. Sung (2014) affirms that language minority groups had lower levels 

of social and emotional well-being throughout their longitudinal study of kindergarten through 

fifth students in comparison to English-speaking students. Student participants were retrieved 

from the nationwide database of Early Childhood Longitudinal Study-Kindergarten Class of 

1998-1999.  In total, 10,038 students were considered in the analysis across the span of 6 years, 

with data being used from kindergarten, first, third and fifth grade. Similarly, Niehaus et al. 

(2017) state that ELL students reported more socioemotional problems than their English 

monolingual (EM) students. Student participants were also retrieved from the Early Childhood 

Longitudinal Study-Kindergarten Cohort (ECLS-K) and data were collected from the third grade 

and fifth grade. The EM sample consisted of 7,669 students; the Spanish-speaking ELL sample 

consisted of 965 students; the Asian-language ELL sample consisted of 412 students. Each 

language sample had nearly equal female and male participants. Both studies affirm that ELL 

students lack adequate social and emotional levels, which can affect their school experience, as 

they are unfamiliar with the English language and surrounded by many new people, processes, 

and expectations. Many of these unknowns can lead to decreased social and emotional well-

being and increase feelings of isolation or alienation from peers (Niehaus et al., 2017).  

Low social-emotional levels of ELLs can be mediated via teacher and school intervention 

practices. It is important for teachers and staff members to reach out to students, as assumptions 

are not reliable for gauging student well-being. Schools can employ social skills training to assist 

ELL students in their social development and interaction with school professionals, as well as 

intervention programs to assist with emotional support (Sung, 2014). 
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 Social-emotional levels of native English-speaking students and ELL students are 

correlated to their academic performance. Sung (2014) concludes that lower levels of social-

emotional behaviors indicate lower academic performance among all students; thus, higher levels 

of social-emotional behaviors support higher academic performance among all students. His 

study affirmed that language minority groups were consistently lower in academic performance 

in reading and math when compared to English-speaking students, as they experienced greater 

social-emotional distress. For example, during their Kindergarten year, the limited English 

proficiency students-at-K had a mean Reading score of 34.6, while native English-speaking 

students had a mean of 41.2 (Sung, 2014). Moreover, his longitudinal study demonstrated that 

the achievement gap between non-English-speaking students and English-speaking students 

increased from kindergarten to grade 5. In their fifth grade year, the limited English proficiency 

students-at-K had a mean Reading score of 122.6, while English-speaking mainstream students 

had a mean of 139.3 (Sung, 2014). Likewise, Niehaus et al. (2017) determined that a rise in 

socio-emotional problems led to poorer scholastic achievement of EM and ELL students in a 

longitudinal study of the same cohort. In these studies, the ELL psychological well-being and 

mental health at school is indicative of ELL academic development. Also, both Sung (2014) and 

Niehaus et al. (2017) observed that it was more difficult for a teacher to recognize internal social 

and emotional problems. According to Niehaus et al. (2017), teacher reports and student self-

reports of socioemotional problems differed; teachers reported less socioemotional concerns for 

all ELLs. Furthermore, Spanish-speaking ELL results differed from Asian-language ELLs, 

demonstrating the significance of considering variability that can occur from group to group, as 

Spanish-speaking ELLs reported higher levels of social-emotional difficulties.   
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When differences in languages and culture produce educational inequity for ELLs, 

language learners become isolated due to the gap that exists. Sung (2014) asserts that school-

based mediums of intervention should be instituted as early as possible. Niehaus et al. (2017) 

also suggest the need for school-based procedures that uphold the social and emotional 

development of the student, including social and emotional learning (SEL) programs. SEL 

programs ensure students experience a safe learning environment while utilizing tools that are 

taught to them, such as self-awareness, social awareness, and relationship skills. Working on 

social and emotional health, by means of interventions, can help to close the academic 

achievement gap, and yield more-equal opportunities in the school environment (Niehaus et al., 

2017; Shi & Watkinson, 2019; Sung, 2014).  

Social Professionals and their Relationship with Language Learners 

School counselors do not foster school connectedness with ELL students. Vera et al. 

(2018) affirm that while most of the ELL alumni studied had negative socio-emotional 

experiences of not feeling accepted or integrated by their mainstream peers, the alumni did not 

share this information with school counselors. Meanwhile, school consultants, such as school 

psychologists or school counselors, have influential roles in the school community, in which they 

can stimulate system-level change (Shi and Watkinson, 2019; Vera et al., 2018). The 

retrospective study of Vera et al. (2018) consisted of 57 alumni of ESL students across 

elementary, middle, and high school levels to examine their socio-emotional experiences of 

being ELs. A mixed-methods approach was utilized, using questionnaires and interviews to 

retrieve data. Twenty-two domains were realized because of their feelings, representing the 

experiences and struggles faced by ELL students that impacted their overall well-being. 

Similarly, Shi and Watkinson (2019) contend that ELL students require additional support 
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measures by school staff, including counselors. ELL student development is stifled due to the 

inattentive practices of school counselors. Shi and Watkinson (2019) conducted a mixed-

methods study to assess the needs of middle school ELL students in the eastern United States. 

Through questionnaires and interviews of an ELL family liaison, 3 school counselors and 28 

ELL students, data upheld the deficit in care and approach of guidance counselors and their ELL 

students. Thus, poor school counselor relations negatively influence the well-being of a student 

and the perceived school climate for ELLs. Additionally, ELL students may not actively seek 

support of the guidance counselors. To Shi and Watkinson (2019), ELL students do not ask for 

support due to the language barrier between the student and staff member, which can lead to 

ELL student isolation. 

In such a case, interventions need to be utilized by school professionals. To bridge the 

gap between guidance counselor and ELL student, a translator, school liaison, or bilingual 

professional can assist. For example, Shi and Watkinson (2019) suggest an intervention approach 

via culturally responsive bibliotherapy to provide ELL students with greater access to school 

counseling resources and promote positive counselor-to-student interactions. Bibliotherapy is a 

counseling approach that allows students to objectively share their experiences regarding 

emotional issues in a collaborative setting that consider language barriers (Shi & Watkinson, 

2019). Such measures can be instituted to promote a positive approach to enhance school 

belonging, social well-being, and social integration. 

Inconsistent levels of school professional self-efficacy when working with ELLs 

negatively impacts language learners. Self-efficacy, or personal efficacy, is the belief that one 

can accomplish a task (Johnson et al., 2016). In their quantitative study of school counselors, 

Johnson et al. (2016) found that there are substantial disparities in self-efficacy, according to 
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factors including race, location in the U.S., counselor training and number of students that 

composed the ELL population. Varying self-efficacy levels were realized across 41 states, with 

school counselors who had 1 to 26 plus years of experience. While school counselors who had 

prior training or preparation experiences with ELLs reported higher levels of self-efficacy, the 

uneven self-efficacy levels across districts, states and regions indicate staff members need 

additional training to serve the ELL population. In line with these findings, Tran (2014) 

concluded that school professionals who participate in professional development opportunities 

during in-service teaching have a positive self-efficacy in teaching ELLs. In his study, it was 

determined that teachers with at least 2 days of professional development expressed a higher 

level of self-efficacy than those who had received less than two days of development. The mixed 

method study was conducted through questionnaires, interviews, and classroom observations of 

144 pre-K through grade 12 teachers among two Texas districts who had a maximum of five 

years classroom experience. Therefore, training is imperative for school professionals, 

particularly those with little to no ELL exposure, to decrease the gap in multicultural skills and 

improve self-efficacy. While Tran (2014) studied training during service and Johnson et al. 

(2016) considered pre-service instruction, both studies recognized the positive impact 

professional development had on an individual’s self-efficacy in a school setting when working 

with ELLs. A lack of training evokes less confidence in one’s ability to engage with ELLs, and 

thus, less outreach. Inconsistent outreach by teachers and school counselors inhibits the learning 

and social-emotional progress of language learners, consenting to ELL student neglect or 

isolation. 

Training and professional development are the common factor in improving school 

professional self-efficacy. Therefore, it is imperative that districts uphold and encourage ELL 
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programs that support language learners. Improved self-efficacy in teachers and school 

counselors will enhance relationships with ELLs, advance levels of student social well-being and 

assist in the social integration endeavors of the school. To improve self-efficacy of professionals 

working with ELL students, teachers should be required to attend quality professional 

development for any professional working with ELL students. Moreover, this requirement 

should extend to teacher preparation coursework (Tran, 2014). Additionally, future counseling 

programs should offer relevant ELL coursework or hands-on opportunities to gain knowledge 

and understanding (Johnson et al., 2016).  

School Instruction and Processes Promote ELL Isolation 

Poorly designed class activities inhibit ELL student engagement, motivation, and 

learning. According to Brown and Endo (2017), pre-service candidates of a Master of Arts in 

Teaching (MAT) program lack satisfactory levels of lesson planning for ELL instruction. The 

quantity and quality of the ELL accommodations that were specifically designed for ELL 

students was uneven and incomplete, as only 5.3% of the candidates differentiated instruction for 

language learners. The study reviewed lesson plans of 149 pre-service Language Arts, English 

and Social Studies teachers at an anonymous university located in the Midwest of the United 

States from 2005-2010. All teacher candidates were enrolled in K-12 teacher-licensure programs 

and required to create an e-portfolio of showcase lesson plans. Reviewed lesson plans were taken 

from the middle to the end of the MAT program. While enrolled in the MAT program, 

candidates are required to include differentiated instruction to meet the needs of ELLs in all 

courses. Although candidates received proper instruction regarding how to implement tasks for 

ELLs, they failed to properly execute learned strategies. Similarly, Sakow et al. (2016) conclude 

pre-service teachers do not meet the rigor and differentiation expected for lessons that 



INCREASING SOCIAL INTEGRATION FOR ELLS 17 
 

incorporate ELLs. While attempts at modifications were made, not all were successful in their 

implementation. Additionally, strategies used were basic, did not engage students, and did not 

incorporate higher-order thinking. In this study, four junior-level college students were observed 

during a four-week field experience. Each college student worked individually with an 

elementary ELL on mathematics instruction. The college students had prior experience working 

with their elementary ELL student, as they had been appointed as teacher assistants in the 

classrooms of their respective students. Additionally, pre-service candidates had received prior 

mathematics curriculum training. However, they had limited knowledge and experience teaching 

ELLs. Data was retrieved through videos, written lesson plans and written reflections.  

 In these comparable studies (Brown & Endo, 2017; Sakow et al., 2016), researchers 

suggest that teachers are not prepared to challenge and motivate ELLs to the extent that is 

needed. Both studies demonstrate that pre-service teachers are not equipped to best serve the 

needs of language learners, even if they have received some formal instruction on how to do so. 

If students are not properly engaged and scaffolded, lesson objectives will not be understood and 

there will be gaps in ELL student learning, increasing the overall ELL and non-ELL achievement 

gap and causing ELLs to experience further segregation in the school community.   

 To rectify teacher approach, teachers can re-design current lessons and strategies in the 

classroom by using a lesson template conducive to teaching ELLs (Brown & Endo, 2017). 

Additionally, future completion of professional development is imperative for teachers working 

with ELLs (Brown & Endo, 2017; Sakow et al., 2016; Tran, 2014). This will ensure ELL best 

practices are top of mind and safeguard their proper execution in the classroom.  

Opportunities for social inclusivity of ELLs are challenging during the school day. 

According to Garver (2020), linguistic segregation in schools can isolate ELLs, as students 
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follow a specific EL track and do not interact with non-ELL students. Additionally, Garver 

(2020) concludes that varying degrees of social isolation can be experienced by the EL, 

depending on non-ELL perception of ELL culture and cultural distance between the non-ELL 

and ELL student. In a year-long ethnographic study of Bangla language learners and Spanish 

language learners in a public middle school in an urban area of the U.S. data was retrieved 

through classroom observations, staff meetings, ESL meetings, and interviews with students, 

teachers, administrators, and parents. In the same vein, Vasquez and Holme (2013) contend that 

linguistic segregation of ELLs creates in-school isolation of this student group. In fact, the study 

revealed that ELL students across the state of Texas are vastly isolated in suburban and urban 

districts. Vasquez and Holme (2013) analyzed data reported by the 2011 Public Education 

Information Management System (PEIMS) for the state of Texas. Additionally, variables of race, 

locality and school-level were considered. Both studies concluded that segregation of language 

learners in the classroom result in increased isolation of ELLs in schools, as exposure to native 

English speakers is significantly decreased or non-existent. Also, they contend that segregation 

leads to ELL student withdrawal from the larger school community. Vasquez and Holme (2013) 

additionally assert that ELs suffer from “triple segregation,” which includes isolation by poverty, 

color, and language. 

Differing types of after-school activities and programs can benefit ELL students in their 

exposure to other student groups and assist them in their development of a network of support. 

Pryzmus (2016) asserts that after-school activities, particularly interest-based peer programs, 

generate opportunities for ELLs that cannot be afforded during the school day. His study 

revealed that out-of-classroom interest-based activities can stimulate opportunities for language 

acquisition and identity formation for language learners and increase overall academic 
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achievement. Pryzmus (2016), a high school ELL teacher in the Midwest, conducted a small-

scale retrospective study with 5 former secondary students, of varying origins, in the 18-23 year 

age range. Teacher-researcher observations, follow-up surveys, phone interviews and academic 

records were utilized in the study. He reviewed recorded observations during a three-year period. 

All former students had participated in an Ambassador program developed by Pryzmus, in which 

non-ELL students and ELL students were paired according to a common interest and 

participation in an after-school activity. Likewise, Holstead and Doll (2015) uphold that 

participation in after-school activities present an exceptional environment that can aid ELL 

youth. Activities outside of the classroom provide ELL students with additional opportunities to 

develop socially, receive assistance with academics and language in a lower student-to-staff ratio 

and provide families opportunities to become involved. Participation in informal after-school 

programs lend itself to linguistic development, improve academic success, and increase social 

integration of ELL students. These determinations were made via staff interviews and 

observations of a K-5 after-school program in a Midwestern school in the 2014-2015 school 

year.    

That is, ELL integration is possible and achievable outside of the student’s restricted 

school schedule. In each example of activity, student’s improved language use and academic 

success were additionally realized. The strength of each program, although executed differently, 

lies in the informal setting of the activity in which the ELL student was not forced into 

participation. Rather, students worked from the assumption that teamwork will occur through 

shared contributions in a variety of interest and language socialization possibilities (Pryzmus, 

2016). Schools can encourage participation of after-school activities to provide ELL students 

with socialization opportunities outside of the classroom. After-school activities assist in students 
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becoming more socially and emotionally connected to the school and community environment, 

allowing for the potential of social integration.  

Quality ELL Family Outreach Programs 

Current school outreach programs do not meet the actual needs of ELL families. Wall 

and Musetti (2018) assert that districts need to listen to the requests of the ELL population, as 

existing family programs do not effectively support ELL students and their families. The study 

examined a Southern California public school for over a through methodological triangulation; 

teacher interviews, staff and parent questionnaires, EL parent surveys and reported school data 

were used to in the investigation of ELL family support.  While programs were in place, the 

parent questionnaires and surveys indicated they were not programs of interest. Likewise, Parson 

and Shim (2019) confirm that simply having ELL family programs is insufficient; the school 

must reach out to ELL families and ask them how they want to engage with the school 

community and community at large. Lack of ELL family engagement and involvement was due 

to poorly executed programs that did not fit the needs of the families. Online surveys of 71 K-12 

Wyoming administrators and 6 in-person interviews of K-12 administrators were conducted to 

discover the level of engagement and involvement between schools and ELL families across the 

state. In both studies, it was found that the whole child should be taken into consideration, as 

well as a whole-school approach since student needs, background and experiences lend itself to 

student-identity and their integration into school society. While each school had current family 

programs, it was realized that they needed to be modified to best serve the students and families. 

Both investigations realized the importance of continual communication with families to keep 

programs relevant to the needs of the ELL population. Furthermore, Parson and Shim (2019) 
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recommend the parent-school relationship must extend beyond the confines of academics and the 

school building.  

Schools can develop questionnaires in the L1 of ELL students to investigate what needs 

exist for ELL families and what types of activities would be of interest. They can be utilized on 

an ongoing basis to discover trends and changes in needs. Furthermore, questionnaires can be 

used after events to collect relevant feedback. Taking a sincere interest in the school-family-

home relationship will enable authentic relationships to grow. 

To improve and increase social integration in the Mount Pleasant Central School District, 

particularly Westlake High School, a holistic view should be regarded. The aforementioned 

themes are significant in social integration; however, it is vital to realize that they must co-exist 

to best serve the needs of the students. In this manner, a holistic outlook should be maintained. 

The major themes presented in the social integration paradigm include ELL relationships, the 

school professional and instructional community, and ELL family outreach programs, 

representing the multifaceted factors that influence student social integration.  

 There are possible research gaps that exist in the reviewed literature. When considering 

student social and emotional well-being, including parent reports would provide a fuller 

representation of their child’s welfare within the home and school context. In some studies, only 

Spanish-speaking ELLs were considered, or only a couple of ELL groups were taken into 

consideration (e.g. Niehaus, et al., 2017). Therefore, findings may be different for ELLs of other 

backgrounds. Some studies are smaller in scope, such as the study conducted by Pryzmus (2016), 

which included 5 participants. Future larger samples from different racial and ethnic groups 

would provide a bigger picture and more insight. Furthermore, some studies may only capture 

one segment of the available population. For instance, in Johnson et al.’s (2016) study, only 
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school counselors of the ASCA were recruited for the research. Additionally, while studies had 

one or two focal schools/districts discussed in their literature, further research may be necessary 

to understand which programs would be a best match in each type of environment. Finally, it is 

important to consider the limitations in participants’ responses, as individual responses may not 

fully account their beliefs.   

A review of literature and studies, and acknowledgement of possible research gaps, has 

informed my understanding of the needs of ELLs, as well as the rationale for the professional 

development that will be created to resolve these identified problems. In Chapter 3 I will discuss 

my professional development plan. It is designed to take into account the importance of staff that 

is well-prepared to work with ELL students, the significance of culturally-relevant materials in 

the classroom and activities that ELL students and their families can appreciate and look forward 

to, while transitioning to a new school and environment. ELL students will be afforded 

opportunities for belongingness and meaningful interactions, which is integral for their well-

being (Vera et al., 2018). Furthermore, the professional development I have designed will assist 

the school in presenting itself as a multicultural and multilingual learning center, thus improving 

the overall school atmosphere (Fisher & Frey, 2019). To increase social integration among non-

ELL and ELL students, my culminating project will modify and improve the multiple 

dimensions of the school climate. By planning and implementing new strategies and guidelines, 

social integration of ELL students will be better attainable within the Mount Pleasant Central 

School District.  
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Chapter 3: Description of the Product and Tools 

In this chapter I will present a professional development strategy and its corresponding 

rationale that seeks to improve social integration for ELLs at Westlake High School in the Mount 

Pleasant Central School District. Working in the district for 22 years as an English as a New 

Language (ENL) high school teacher, Karyn Palladino states that social integration has been a 

struggle for English Language Learners (ELLs) taught in the Mount Pleasant Central School 

District for the past twenty years (personal communication, May 20, 2020). I have reviewed this 

problem in accordance with literature. It became apparent that there are several areas of deficit 

within the school environment that work against social integration for ELL students. The 

components of the product were chosen based on areas that are high needs and actions that can 

be readily achieved to set in motion the changes that are needed.  

 In the following segments, solutions to the problem of social integration at Westlake 

High School are presented. First, an overview of the professional development plan is provided. 

Subsequently, newly-developed tools for students and faculty are described. Implements include 

a directory of bilingual and foreign language-speaking staff members, modifications to school 

signage, ELL lesson plan templates, monthly in-house faculty professional development, an 

annual Welcome Night for ELL students and families, and formation of an Ambassador 

Program. To increase social integration among non-ELL and ELL students, multiple dimensions 

of the school climate have been considered to afford social equity to high school ELL students 

within the Mount Pleasant Central School District.  

Description of the Professional Development  

The professional development plan will be presented at our Westlake High School annual 

summer meeting on August 26, 2020. The ELL professional development will take place in the 
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Westlake High School library from 9am to 12pm. The 3-hour session will provide me with an 

opportunity to speak with all staff members. Additionally, the high school ELL teacher, Karyn 

Palladino, will be present at the meeting and can contribute to the discussion regarding specific 

details regarding ELLs, if needed.  

The professional development is presented in the form of a Google Slideshow, in addition 

to several handouts and materials (see Appendix A, B, C, D, E, F, G, H, I, J, K, L) to guide the 

discussion. The name of my professional development program is Westlake High School 2.0, as 

it is designed to create an improved version of the school as we presently know it. It will be a 

multi-pronged transformation to correct the shortfalls of the school environment and will 

encompass the following topics: bilingual staff members/staff members that speak other 

languages, school signage, ELL lesson plan templates, monthly in-house professional 

development, hosting a first-annual ELL Welcome Night and implementation of a Westlake 

Wildcats Ambassador Program.  

Each component is discussed independently in the following section, including a 

description, rationale for its use, how it resolves the lack of ELL social integration at Westlake 

High School and its relevance in respect to literature reviewed.  

Directory of Bilingual and Foreign Language-speaking Staff Members 

ESL students are inclined to feel insecure in their capacity to communicate (Vera et al., 

2018). Access to bilingual staff members/staff members that speak languages other than English 

assist ELL students in feeling comfortable, knowing that they can express themselves to 

someone that understands them. Additionally, it provides access to support that they may not 

have known existed, helping ELL students to join the school community. Bilingual staff “can be 

seen as a lifeline for [ESL] students” (Vera et al., 2018, p. 154). A sense of security in the school 
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climate will enhance their social and emotional well-being, allowing for success in other areas, 

including academics (Shi & Watkinson, 2019). In a case study by Shi and Watkinson (2019), 

school counselors felt that a lack of bilingual professionals within the school negatively impacted 

the ELL students, as the barrier of communication made it difficult to work together. One school 

counselor participant of the study on student belongingness noted that ELL students were not 

able to partake in a school-wide engagement initiative. The participant states:  

I went into a few advisories and realized that the ELL students were just sitting off to the 

side, they weren’t even in the circle. It wasn’t because they weren’t invited in; they didn’t 

understand the question because they couldn’t translate…so they weren’t even connected 

into a community-building circle. (Shi & Watkinson, 2019, p. 5)  

Bilingual personnel and personnel that speak common languages spoken by ELL students 

afford further opportunities for belongingness and meaningful interactions (Vera et al., 2018). A 

student participant of a belongingness study by Vera et al. (2018) states “I felt a wall between 

myself and mainstream students in the school, during soccer practice, everywhere” (p. 150). 

Thus, social exclusion experienced by this student can be mediated through personnel that 

provide genuine understanding. 

ELL students must be aware of who in the building speaks additional languages, where 

these individuals are located and what languages they speak. A directory of bilingual staff and 

those that speak languages other than English has been implemented to support ELLs. This 

information is posted in the guidance office of the school, on the school website and printed out 

for ELL students to carry with them. Additionally, the directory will be emailed and mailed to 

parents and families during the first week of September, in the event they need assistance, or 

their child cannot locate their handout. The directory assists other staff members in where and 
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how to direct ELL students in case there is a need throughout the school year. As new-hires are 

added to the staff, the directory can be updated.  

 Indeed, bilingual professionals are an asset in the school. While it may be difficult for 

districts to hire new staff, schools can make students aware of languages that are currently 

spoken, which can benefit student acculturation without increasing funds for the district. 

Updating School Signage 

 

Students of under-represented groups, such as ELLs, lack feelings of school belonging 

and connectedness (Shi & Watkinson, 2019). In a study conducted by Shi and Watkinson (2019), 

student participants had a high agreement for “Sometimes I feel as if I don’t belong in my 

school” when rating their psychological sense of school membership (p. 3). Feelings of 

membership apply to a construct known as community of practice. A community of practice can 

be defined as a group of people who are brought together via a common undertaking (Pryzmus, 

2016). Our student body represents a group of people who are brought together via a common 

undertaking of educational participation, as students come to school each day to invest in their 

education. Unfortunately, the overarching school community of practice does not represent ELL 

students, as it lacks cultural signage indicative of ELL students’ native countries.  

Multicultural sensitivity is essential in creating a sentiment of belonging (Vera et al., 

2018). Important to the consideration of a student’s sense of membership to the school climate is 

the environment outside the formal classroom setting (Niehaus, et al., 2017). In relation to 

belongingness and feelings of oppression, a former ESL student stated, “I internalized it and later 

hated anything that was even remotely ethnic” (Niehaus et al., 2017, p. 151). To integrate 

language learners in the school community, and encourage students to embrace their native 
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culture, school signage can be updated to complement the additional inclusion efforts 

implemented.  

Currently, the only areas of the school that depict other countries are sections of the high 

school that host foreign language classrooms. Thus, increased efforts are needed to display 

appreciation for multiculturalism. The school will complement current signage with translated 

signage. Before the start of this school year, signs used in the school to communicate locations or 

directions are going to be updated to include the language(s) spoken by ELL students. The 

recently updated ELL roster for the upcoming school year will indicate how many languages 

need to be accounted for, other than Spanish. The custodians are going to make these changes 

before September 8, 2020. This will take place for common areas, such as the cafeteria, main 

office, guidance office, gymnasium, and library as well as posted signs that include directions to 

these locations. Additionally, posters will be displayed to depict other countries and sayings in 

other languages to acknowledge cultures of ELL students and the world at large.  

School signage can be a useful strategy in demonstrating a comprehensive climate that 

appreciates and has respect for other ethnicities. ELL students will feel incorporated into the 

larger social structure of a school community of practice, which can expedite socialization 

(Pryzmus, 2016).  

ELL Lesson Plan Templates 

 Studies demonstrate that pre-service teachers are not equipped to best serve the needs of 

language learners, even if they have received some formal instruction on how to do so (Brown & 

Endo, 2017; Sakow et al., 2016). At present, content teachers at Westlake High School do not 

utilize an existing ELL lesson plan template. This segment of professional development 

incorporates faculty dialogue regarding current knowledge of lesson plan components. I begin 
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this segment by asking teachers to tell me the elements that make up a lesson plan. I will list 

these answers on the SMARTboard, and we will collectively review the components for 

mainstream instruction. Then, teachers will be asked if these sections listed on the board are 

tailored to the needs of ELLs, prompting a whole-group discussion and subsequent formal 

introduction of the additional sections that are needed to support ELLs in a well-rounded lesson 

plan.  

Since there are additional components to drafting a lesson for a language learner, I will 

provide an explanation of each component, focusing on the sections that may not already be used 

by content teachers. For instance, I will spend time discussing content and language objectives, 

as they are both pertinent to a language learner’s instruction. Additionally, I will review the 

difference between general accommodations that can support all learners and ELL 

accommodations, which are strategies specifically targeted for language learning students. For 

instance, general accommodations include using a visual or graphic organizer (Brown & Endo, 

2017). Further ELL accommodations include modifications in pacing, using a student’s native 

language, supplying chapter outlines before introducing details, providing chapter-aligned 

guiding questions to allow students to concentrate on critical content areas, simplifying verbal 

and written information to assist students in understanding the essential point, and wait time 

(Brown & Endo, 2017; Tran, 2014). “The most critical task is that [ELL] teachers must pre-plan 

for a series of scaffolded learning opportunities” (Brown & Endo, p. 376). For example, instead 

of basic pairing of students, consider pairing an ELL student with a fluent English-speaking 

partner (Rubinstein-Avila & Lee, 2014). 

Templates that clearly define ELL categories can help teachers to intentionally 

differentiate (Brown & Endo, 2017). By utilizing these templates, a teacher’s self-efficacy 
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should increase. Self-efficacy, or personal efficacy, is the belief that one can accomplish a task 

(Johnson et al., 2016). Staff members should have more confidence that he/she can accomplish 

the goals of the lesson by means of the ELL lesson template. Lesson templates can produce more 

effective teachers of ELLs, as language, pedagogy, and content knowledge will be accounted 

(Tran, 2014). Several ELL teacher-developed templates will be shared with high school staff that 

can be used and modified across all classrooms; digital versions can be found on Google Drive.   

Having relevant information guides teacher learning of what is expected for ELLs. By 

utilizing measures, such as templates, attempts at appropriate levels of instruction, rigor and 

differentiation should be better realized for all ELL students at Westlake High School. More 

effective instruction will hopefully create additional improvements in academic performance.  

Monthly In-house Professional Development 

 Ongoing ELL professional development increases individual self-efficacy (Tran, 2014). 

According to one participant in Tran’s (2014) study of professional development and teacher 

self-efficacy, in-service training is the most valuable in working with ELLs by stating “Even 

though we learn it through the college, once you get into the classroom, you need some trainings 

to refresh. You know the beginning, during, and at the end of how those strategies work” (p. 94).  

To improve the overall knowledge of staff members on a continual basis, each monthly 

faculty meeting will host a segment named “Engage ELLs,” which will be dedicated to how to 

best serve and work with ELL students. “Engage ELLs” is a phrase I have created to reinforce 

the commitment required to the engagement of language learners. Rather than one individual 

consistently taking the lead as the speaker, each department will rotate and take a shared lead in 

hosting a future monthly “Engage ELL” segment. Departments can choose to incorporate one of 

the following: investigating an issue with ELL learning that has displayed itself in their class and 
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how best to manage it, sharing an existing productive activity that worked well with the ELL 

student group, or sharing new types of activities that they have discovered through research. 

School counselors will also participate and contribute to the ELL discussion. Counselors will 

develop an instructional segment on any topic related to ELL integration in the school 

community, such as investigating an issue in serving the ELL student population that has 

displayed itself in the past, keys to collaboration with ELLs, sharing possible ELL areas of 

concern and how to best remedy the situation. All school members will show active learning and 

sharing of valuable resources.   

During each meeting, the designated department will take the lead and present their 

information to the rest of the faculty. Members of the department are encouraged to create a 

Google Slideshow or PowerPoint, make copies of pertinent materials to hand out and share the 

essential concepts and positive attributes of the new information. New activities can be shared in 

a common Google file “Engage ELL.” Subfolders of content areas will be created as well, in 

which teachers can include a Google Doc or Sheet, in addition to electronic versions of the 

handouts. Teachers can modify any task to align with their content and needs.  

Over time, a broad spectrum of valuable resources, information and lessons will be 

available for all Mount Pleasant Central School District high school teachers. Hopefully, other 

schools within the district will follow this model of collaboration and intra-level professional 

development. Ongoing professional development by staff members, along with sharing current 

themes with existing ELLs, is imperative to assist all professionals in their awareness of what 

they should be doing for the benefit of all students (Johnson et al., 2016). Increasing staff 

awareness can better ensure that the goals of academic learning and growth are achieved (Tran, 
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2014). Therefore, “Engage ENL” would support ELL students’ socio-emotional needs and well-

being, relationships with school staff, academic targets, and integration at varying levels.  

 Professional development is important for teachers and guidance counselors alike, 

particularly those that did not receive education regarding working with ELLs. Therefore, it is 

important to keep topics current and keep the discussion active. By keeping the dialogue open 

through monthly faculty meetings, it will assist in keeping the topic of ELLs top of mind. 

Educators and counselors can freely ask questions and know that they will have other 

professionals to support their inquiries. The high school ELL teacher will be present at faculty 

meetings and can answer any question others may have. Additionally, other teachers and 

professionals may be able to offer guidance to those with questions. Furthermore, in-house 

professional development allows for all professionals to have and continue a dialogue that will 

benefit the students with whom they work.  

Hosting a First-annual Welcome Night  

 

In a case study by Wall and Musetti (2018), Maria, the school liaison, asserts that ELL 

parents fear English-speaking institutions, lack confidence to speak with teachers and do not 

understand the inner workings of the school. Therefore, it is important to welcome the parents 

into the building to eradicate their fear, provide translators to ease communicate and explain the 

elements of the school day and school events for improved clarity and understanding. Inviting 

parents into the school has been successful for some districts, in which involvement and 

engagement have been high (Parsons & Shim, 2019). 

In this regard, a Welcome Night has been established and is integrated in the school 

calendar on September 17, beginning at 7pm and ending by 9pm. Invitations will be sent to 

parents the first week of school. This now annual event serves as a great opportunity for staff and 
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families to gather and share information: it is an assistive tool in generating inclusivity. Content 

teachers, ELL teachers, guidance counselors and elective teachers will attend the event to 

connect with the student and family members at an informal meet and greet.  

Over the course of the event, staff members will introduce themselves to the families and 

provide insight to their classes, expectations and field trips/events that occur within their class, 

and clubs and activities offered after school. Parents will have a chance to meet with staff one-

on-one and ask questions. There will be time to share food and make further connections with 

students and their families. Staff and EL families can share customary dishes from their native 

countries and all individuals can impart their culture. The cafeteria will be decorated to 

demonstrate the flags of the ELL students’ home countries, as well as the heritage of the 

teachers. The event will culminate with a questionnaire (in the family’s first language) that will 

be dispersed to families to assist in better understanding what their needs entail and events in 

which they express an interest in participation. A “see you later” sendoff will be employed to 

demonstrate the continuity of the families’ relationships with the school. Each family will leave 

with a packet of information, in their first language, that represents important items mentioned 

by teachers and staff. Contact information of guidance counselors and teachers will additionally 

be provided. All handouts will be placed in a folder for easy access at home. 

The Welcome Night facilitates the openness of the school to ELL students. It provides 

time for staff, students, and family members to get to know each other and make connections that 

would otherwise be lost. In Parsons and Shim’s (2019) case study, a participant and principal, 

supports the collaboration between families and school, as it allows for learning about different 

cultures and often realizing how much we are in fact the same. Events, like Welcome Nights, 

lends itself to increased comradery and a more-secure basis for social integration.   
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The Welcome Night was chosen, as Westlake High School lacks any type of celebratory 

evening to enhance the unification of students. There is essentially no cost in hosting the event. 

With a group of staff members participating in the event, any work that is required will be shared 

among several people, making it easier to host. Collaboration of teachers enforces their 

partnership in a unified manner to teach and assist the ELL students. ELL parents and teachers 

will have an opportunity to meet face to face with the assistance of bilingual teachers and 

professionals to bridge any gaps that may exist. This is not always the case when ELL parents 

meet with staff members. Currently, the language of all ELL students is Spanish, and the school 

maintains several Spanish-speaking teachers. In the event there is a student that speaks a 

different language, administration will request a translator. In all cases, information and helpful 

tools will be transparent; nothing would be lost in translation. Staff members are already required 

to allot a certain amount of time at school after traditional hours; this event will afford the 

teachers a meaningful evening that will also achieve a time requirement. 

School-sponsored events for ELL families will allow ELL students and family members 

to play a more active role in the school community. Moreover, it is an excellent time for staff and 

parents to communicate about other events that parents may be interested in, within the school 

and in the community (Parsons & Shim, 2019). By listening to the needs and desires of the ELL 

population, productive changes can be made (Wall & Musetti, 2018). Thus, a pathway to a more 

consolidative relationship can be established. A whole-student and whole-school approach is  

necessary to ELL integration in school (Parsons & Shim, 2019). 

Implementation of a Westlake Wildcats Ambassador Program 

There is a large achievement gap between language learners and native English-speaking 

peers (Niehaus, et al., 2017). Additionally, linguistic segregation of ELLs creates in-school 



INCREASING SOCIAL INTEGRATION FOR ELLS 34 
 

isolation of this student group (Vasquez & Holme, 2013), creating further social dissonance. An 

Ambassador Program has been established to close the social gap between non-ELL and ELL 

students. The Westlake Wildcats Ambassador Program incorporates ELL student interest with 

available extracurricular activities, like the model created and implemented by Pryzmus (2016). 

In his model, the objective of the program was to pair ELL students with non-ELL students 

through an interest in a common activity, while also encouraging language progress, as ELLs 

would be exposed to meaningful input and have plenty of circumstances in which they could 

interact with peers and adults (Pryzmus, 2016).  

A Google Drive folder, “Westlake High School 2.0,” has been created for all staff. 

Within this folder, a live Google Sheet exists for the Ambassador Program, which will be used to 

share information among staff and to ELL students. I will ask teachers to volunteer and attend 

the initial meeting of an after-school activity. Teachers will meet with the club, listen to the plans 

for the club and speak to the club members about the Ambassador Program and how non-ELL 

students can act as a peer volunteer. School Chromebooks will be utilized at meetings to 

document names of volunteers on that same shared Google Sheet. This feedback will be instantly 

shared with the ELL teacher, as we all have access to the document. During stand-alone time 

with students, Karyn can ask students if they are interested in more information about an activity 

or if they would like to join one of the activities mentioned on the Google Sheet. The ELL 

student name will be recorded alongside the native English-speaking peer volunteer. I am going 

to communicate with students paired in an after-school meeting, so all students understand how 

to proceed. A packet of information can be provided to students containing the information from 

the extracurricular activities in their native language; hence they can share it with their 

family. ELL students interested in more information or in joining the activity will proceed with 
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attending the next activity meeting with their peer volunteer. If the ELL student officially joins 

the activity, they will work alongside the volunteer peer mentor indicated on the Google Sheet, 

improving social inclusivity among non-ELL and ELL peers. According to Pryzmus (2016): 

The essential strength of the ELL Ambassadors program was that it forced neither L1-

English speakers nor ELLs into participation through assigning buddies but rather 

worked from the assumption that collaboration will transpire through shared participation 

in a wide array of interest-based learning and language socialization opportunities. (p. 

277) 

Since this program is driven on an interest-based approach, I believe non-ELL students will 

freely volunteer to participate, and ELL students will be motivated to join. Extra-curricular 

activities are popular at Westlake High School. These activities represent a time for students to 

have fun, while also providing healthy interactions among students. Presently, Westlake High 

School lack an organized program that partners ELL and non-ELL students.  

By partnering students based on interest, the likelihood of social integration increases. A 

former ESL student and participant in Pryzmus’s (2016) case study, asserted “My teammates 

became my family. We used to hang out, go out to eat, and sit around the table and talk about my 

life” (p. 274). Another participant contends “Since I was practicing my English while 

participating in clubs, I learned to speak English somewhat fast, which, in consequence, helped 

me to get better grades in my classes because the language barrier was not a problem anymore” 

(Pryzmus, 2016, p. 275). Thus, the implementation of the Westlake Wildcats Ambassador 

Program can establish a core network for ELL students to turn to in the event they need 

assistance or encouragement. 
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According to Pryzmus (2016), an interest-driven Ambassador Program disrupts the social 

boundaries for ELL students and increases interactive opportunities for ELL students to 

reposition themselves in social situations. Likewise, Holstead and Doll (2015) contend that 

afterschool informal settings provide social development of ELL youth and between youth of 

varying backgrounds. Therefore, programs such as this allow for student collaboration and social 

relationships to grow and flourish.  

Intended Outcomes of “Westlake High School 2.0” 

 There are several positive intended outcomes of sharing the professional development 

with the faculty at Westlake High School. First and foremost, it provides all staff members with 

valuable information to make more informed decisions that they do not currently have. Second, 

attendees will all be aware of the new changes and will have insight as to what is to come by 

participating in an open discussion regarding ELL students while all staff members are together. 

Additionally, it provides an opportunity for continued ongoing dialogue among school 

professionals, as segments of future monthly faculty meeting will be dedicated to ELL students, 

creating a top-of-mind approach when considering the welfare of this student population. By 

having relevant, timely information at their fingertips, staff will be able to provide a class 

environment conducive to ELL best practices, another goal of the product. Moreover, the broad 

goals of this professional development and its tenants is to enable ELL students to feel secure 

while at school, establish genuine relationships with staff and students, improve socio-emotional 

status, decrease isolation, and increase social integration.  

Improvements made holistically within several areas will be more impactful in a 

student’s integration in the school (Wall & Musetti, 2018). Thus, the varied changes will work 

simultaneously in different areas, creating an overall successful climate of change. Changes in 
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school protocols and/or practices seek to increase integration at all levels. Over time, attitudes 

and approaches should be more understanding and comprehensive. We can add to these 

implementations each year and make necessary modifications as we go. Strategies must be 

implemented in the classroom and school to create an inclusive atmosphere that strengthens and 

upholds empathy, diversity, and integration. 
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Chapter 4: Conclusion 

This capstone project has explored lack of social integration in many U.S. school 

districts, including Mount Pleasant Central School District. This deficiency can result in 

segregation, isolation, and/or possible withdrawal of students (e.g., Pryzmus, 2016; Vera et al., 

2016). The project has also examined how to integrate ELL students in the mainstream culture, 

allowing ELL students to experience a similar social atmosphere as their non-ELL counterparts. 

To fully investigate the unification of ELL and non-ELL students in U.S. public schools, it is 

necessary to consider the social-emotional well-being of ELL students, relationships between 

school counselors and ELL students, school professional self-efficacy, ELL classroom 

instruction, ELL school schedules, and ELL family outreach programs. These themes work 

collectively in the development of student social integration. Several research questions 

developed from these themes, such as:  

How do social-emotional levels affect student integration?  

Do school professionals lack self-efficacy in working with ELLs and, if so, does this 

impact the way in which ELLs are taught and essentially integrated into the school 

environment?  

Do teachers develop lessons that will help to integrate ELLs into the mainstream culture? 

Do current school schedules and practices help or hurt ELL student integration?  

In this chapter, I first summarize the literature. Next, I will discuss implications for 

teaching ELLs and will conclude with recommendations for future research. 

Summary 

I have reviewed various studies based on ELLs and their experiences in school. They 

include case studies based on social-emotional levels of ELL students when compared to native 
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English-speaking students (e.g., Niehaus et al., 2017; Sung, 2014), the impact of social-

emotional levels on student learning and academic progress (e.g., Niehaus et al., 2017; Sung, 

2014), ELL relationships with guidance counselors (e.g., Shi & Watkinson, 2019; Vera et al., 

2018), preparedness of teachers and other school professionals when working with ELLs (e.g., 

Johnson et al., 2016; Tran, 2014), instruction in ELL classrooms (e.g., Brown & Endo, 2017; 

Sakow et al., 2016), ELL isolation due to school scheduling (e.g., Garver, 2020; Vasquez & 

Holme, 2013), after-school activities that can foster an environment of inclusion (e.g., Holstead 

& Doll, 2015; Pryzmus, 2016), and differing events and outreach programs for ELL students and 

their families (e.g., Parson & Shim, 2019; Wall & Musetti, 2018). Drawing on this research, I 

was able to formulate the best approaches moving forward at Westlake High School in the 

Mount Pleasant Central School District. 

 In effect, several paths that a school can take to improve the social integration of ELL 

students. It is important to consider the school demographic, current programs and activities 

offered and what would work best for the ELL student and parent population at your individual 

school. Being that there are different pathways, the road to improvement can appear differently 

for each district. The most important part of change is the commitment to begin.  

In relation to my research questions, several conclusions are relevant to minimizing and 

eradicating the social gap that presently exists between ELL and non-ELL students. First, ELL 

students have lower levels of social-emotional well-being when compared to their native 

English-speaking peers (Niehaus et al., 2017; Sung, 2014), which can affect their well-being in 

the school community, including academic achievements. Lower levels of social-emotional 

welfare and can lead to an increase in feelings of isolation or alienation of peers (Niehaus et al., 

2017). Second, it was revealed that school counselors and ELL students do not have a strong 
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relationship, which can be due to barriers in language, resulting in increased student isolation 

(Shi & Watkinson, 2019; Vera et al., 2018). Subsequently, school professional self-efficacy is 

inconsistent across school faculty members nationwide. Low staff self-efficacy impacts ELL 

students, as school faculty members do not reach out to language learners in meaningful ways 

that can counter potential student isolation (Shi & Watkinson, 2019). Therefore, all school staff 

must educate themselves on how to effectively work with English language learners. 

Additionally, lessons composed by pre-service teachers lack the necessary rigor and 

accommodations for ELL students (Sakow et al., 2016). This includes pre-service teachers who 

have studied ELL education. Furthermore, ELL students are often deprived from opportunities 

for social inclusivity due to tracked school scheduling and linguistic segregation (Garver, 2020; 

Vasquez & Holme, 2013). Moreover, it is recognized that continual communication with ELL 

students and families is imperative to student integration.  

In response to these findings, a professional development plan and tools were created. 

These products seek to establish social integration among ELL peers and non-ELL peers at 

Westlake High School. To do so, multiple layers of the school community have been considered 

to support social equity among all high school students. The product created has numerous 

implications and recommendations. 

Implications  

 Several implications and recommendations for student learning and teaching based on 

research findings have been established. Strategies are now in place for ELL integration in and 

out of the classroom.  

Language learning students will have an opportunity to feel more comfortable at school, 

knowing that they can seek staff members besides their ENL teacher for assistance, as bilingual 

and multi-lingual professionals have been identified (see Appendix A). Additional comfort and 
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school belongingness can be achieved via updates in signage, enhancing ELLs as members of the 

Westlake High School educational community of practice (see Appendix B, C, D, E). ELL 

student learning is fully recognized through the implementation and use of ELL lesson plan 

templates (see Appendix F, G, H). Other valuable lessons and improvements in school 

functionality by means of “Engage ELL” continually work to improve communication, learning 

potential and social comfort and equity.   

Additionally, the Westlake Wildcat Ambassador Program allows students to connect on 

personal and academic levels, as authentic peer bonds are created. An interest-driven 

Ambassador Program disrupts the social boundaries for ELL students, increases interaction and 

opportunities of friendship formation with non-ELL peers, enlarges a network of peer support 

and resources (Pryzmus, 2016). Volunteer non-ELL student mentors will complete a peer form 

to officially attest their commitment to working with each other (see Appendix K). As  an ELL 

student’s language develops and social circle expands, participation in class can increase and 

feelings of isolation can decrease (Pryzmus, 2016). Furthermore, new programs, like the 

Welcome Night, enable students to feel that they are receiving a full introduction to the school 

and the people with whom they will work. Including ELL students and parents in school events 

allows for transparency and feelings of inclusion, which improve a student’s membership to the 

school learning community (see Appendix J).   

 In addition, all teachers, regardless of current certification background, will benefit from 

the concepts and ideas of this professional development plan and tools. Currently, there is only 

one practicing ENL teacher, Karyn Palladino. She does not speak a second language and can 

benefit from the professional development plan. In the event a teacher needs assistance from a 

person that speaks the language of an ELL student, the staff member can utilize the directory to 
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connect with the professional and work directly with the student to enhance instruction (see 

Appendix A). ELL lesson plan templates assist the teacher in creating effective lessons for 

students of different language backgrounds to access the information at a suitable level (see 

Appendix F, G, H). Achieving content and language objectives simultaneously empowers the 

ELL student, as he/she receives the full breadth and quality of instruction that is required and 

needed (Brown & Endo, 2017; Tran, 2014). Templates can help to inform teachers what areas of 

focus they need to uphold in their classrooms. 

Professional development is important for school professionals, particularly those with 

little to no ELL exposure, to decrease the gap in multicultural skills and improve self-efficacy 

(Johnson et al., 2016; Tran, 2014). Therefore, monthly in-house professional development can 

provide all teachers with relevant, timely information that they are sharing or receiving, 

contributing to an ongoing school dialogue that puts ELL students at the forefront of the 

conversation (see Appendix I). Such training increases self-efficacy of in-service teachers, 

allowing for improved approaches in teaching and serving ELLs (Tran, 2014).  

Welcome Nights impact teaching, as they open lines of communication with the parents 

of the ELL student, making the student-teacher-parent relationship less formidable. Parents and 

teachers connect during the Welcome Night to set forth a clear path of collaboration and 

understanding of the teacher’s plan of action for the year (see Appendix J). As a result of the 

Westlake Wildcats Ambassador Program, ELL students should demonstrate increased levels of 

speaking, listening, comprehension and social integration with their peers. These results effect 

the teaching plans of the teacher, as improvements in the student’s language proficiency will 

change a teacher’s approach. Activities and tasks can be more fully realized and beneficial to the 

ELL student, as advancements in the target language are made.  
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Recommendations for Future Research  

The professional development plan is a great starting point of change for Westlake High 

School. In the future, more work related to social integration can be achieved. First, a second 

Welcome Night can be instituted in the third quarter of school that provides a formal check-in 

with parents. As such, the name of the program could be called “Welcome Back Night.” This 

second meeting will assist in the parent-teacher relationship aimed at ELL success. Additionally, 

Westlake High School can also benefit from a community liaison that corresponds with the ELL 

community and the school to close the gap between any misinformation. Furthermore, programs 

recently established, such as the Welcome Night and the Westlake Wildcats Ambassador 

Program, should be reviewed and modified to assist with any necessary changes for greater 

improvement. The opinions of students and parents should be considered using interviews and 

questionnaires to ascertain what, if any, improvements are necessary to assist with the 

functionality of the program and to eradicate any gaps that exist. 

Further research can assist in determining additional platforms to institute at Westlake 

High School. They should be based on the needs of ELL students and their families. Examples of 

programs that can be developed include after-school academic support/homework clubs, tutoring 

programs, transition programs, and parent ESL classes. Moreover, research can be conducted 

into options for larger-scale faculty professional development by an outside company to inform 

each professional of new trends, insight to best practices and changes in curriculum. In the 

future, research can be conducted with alumni of present-day programs. The retrospective school 

case study can discern how impactful programs and practices are for the students. Participant’s 

honesty and feedback can significantly help future students.  
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Final Thoughts 

ELL students are the fastest-growing group of students in public education (Carnock, 

2017), a population that is impacted by social integration, or a lack of such, in many U.S. school 

districts, including the Mount Pleasant Central School District. The avoidance of social 

interactions between ELL students and non-ELL student groups, relationships between school 

counselors and ELL students, school professional self-efficacy, ELL classroom instruction, ELL 

school schedules, and ELL family outreach programs can prevent social integration, making 

segregation imminent. Additionally, ELL students’ motivation, expectancy of success and effort 

can decrease. Thus, successful integration of ELL students in the mainstream culture is 

important, in order to allow ELL students to experience a similar social atmosphere as their non-

ELL counterparts.  
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Appendix A: 

Staff Directory of Languages Spoken 

 

Westlake High School 

Staff Directory of Languages Spoken 
 

Name Location/Extension 

 

Language(s) Spoken 

A   

Abate, Claudia 202 Italian 

   

B   

Bellomusto, Francesca 216 Italian, Spanish 

   

C   

Cerrato, Chris Main Office; Ext. 2210 Italian, French 

   

D   

DiPaolo, Nick Guidance Office; Ext. 2315 Italian 
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Appendix B: 

“All are Welcome Here” Sign 

 

 

       Pinterest 
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Appendix C: 

“When you enter this class, you are…” Signs 

 

 

  
Teacher’s Pay Teachers/Etsy 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



INCREASING SOCIAL INTEGRATION FOR ELLS 53 
 

Appendix D: 

“Yes, we can!” Sign 

 

 

 
Teacher’s Discovery 
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Appendix E: 

“Be kind, all the people you know are fighting battles you don't know” Sign 

 
 

 
Teacher’s Discovery 
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Appendix F: 

ELL Lesson Plan Template #1 

 

Lesson Plan 

 

Teacher Name_____________________________  Dates_____________________ 

Unit No._____________     Subject____________________ 

Unit Title_________________________   Class______________________ 

Teaching week(s)_________________    

 

 

I. Standards / Indicators covered: 

[What part of the curriculum is covered?] 

II. Learning Objective 

After studying, students will be able to: 

1.  

2.  

3.  

4.  

5.  

III. Content(s) 

1.  

2.  

3.  

4.  

5.  

IV. Procedures / Teaching Methods 

Week 1: 

i. How the teacher will “present” the learning: 

a. Key Vocabulary 

b. Key Concepts to understand 

c. Context to everyday life 

ii. How the students will “practice” the learning: 

a. What kind of exercises? 

b. Which pages from the course-book or work-book? 

c. Activities 
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iii. How the students will “produce” what they have learned. 

a. Exercises for students to apply and use the learning for themselves 

b. Project work / group work 

c. Assessment 

Week 2: 

i. How the teacher will “present” the learning: 

a.  

b.  

c.  

ii. How the students will “practice” the learning: 

a.  

b.  

c.  

iii. How the students will “produce” what they have learned. 

a.  

b.  

c.  

Week 3: [etc…] 

V. Materials / Visual Aids / Technology / Equipment used 

1.  

2.  

3.  

4.  

5.  

VI. Assessment and evaluation of students’ learning 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



INCREASING SOCIAL INTEGRATION FOR ELLS 57 
 

Appendix G: 

ELL Lesson Plan Template #2 
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Appendix H: 

ELL Lesson Plan Template #3 

 

WEEK/LESSON NO. W 1 L 1 CLASS 2A1 2B3 

SUBJECT ENGLISH VENUE Choose an item. Choose an item. 

UNIT Choose an item. 
Choose an 
item. 

DATE 
Click or tap to 
enter a date. 

Click or tap to 
enter a date. 

TOPIC Choose an item. TIME 7.40-8.40 am 8.40 – 9.40 am 

THEME Choose an item. 

LESSON 
SKILL/FOCUS 

Choose an item. 

CONTENT STANDARD(S) 

Main Skill:  Choose an item. 
 

Complementary Skill:    Choose an item. 

LEARNING STANDARD(S) 

Main Skill:   Choose an item. 
 

Complementary Skill:   Choose an item. 
LEARNING OBJECTIVES 

By the end of 
the lesson, 
pupils will be 
able to: 

1. Choose an item. By 
 

2. Choose an item. by 
                                

SUCCESS CRITERIA 

Pupils can/will 
produce 

1. 
2. 

CROSS CURRICULAR ELEMENTS        Choose an item. 

LANGUAGE/GRAMMAR FOCUS Choose an item. 

ACTIVITIES 

PRE-LESSON 
  
 
 

LESSON 
DEVELOPMENT 

1. 
 
2. 
 
3. 
 

POST-LESSON 
 
 
 

RESOURCES / TEACHING MATERIALS TEACHING & LEARNING STRATEGIES ASSESSMENT: 
Choose an item. 

 
Choose an item. Choose an item. 

 

TEACHER’S 
REFLECTION 
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Appendix I: 

Monthly In-house PD Google Sheet Sign-up 
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Appendix J: 

Welcome Night Invitation to Parents (Spanish) 

 
¡Bienvenido de nuevo a otro año escolar!  

 

Únase a nosotros el 17 de septiembre de 2020. Conocerá a todos los maestros, consejeros y administradores 

de su hijo. Nos reuniremos en el auditorio en Westlake High School a las 7pm.  

 

¡No dude en traer un plato favorito de su país de origen para compartir!  

 

Tendremos bocadillos, refrescos y platos favoritos de la familia de nuestro personal. 

 

Vamos a:  

Conocer a los maestros de su hijo  

Discutir el horario de su hijo 

Revisar el calendario escolar y las fechas importantes 

Revisar las actividades extracurriculares ofrecidas 

Tener tiempo para que todos hagan preguntas a los maestros y consejeros 

Disfrutar de una celebración gastronómica 

Conocerles a todos mejor 

 

Habrá cuidado de niños disponible para niños más pequeños, provisto por el Consejo Estudiantil de Westlake 

High School. 

 

¡Estamos ansiosos por conocerles! 
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Appendix K: 

Westlake Wildcats Ambassador Program Peer Mentor Form 

 

 
AMBASSADOR PROGRAM 

 
2020-2021 

 
Peer Mentor __________________________________________ 
 
Partner ELL Student _______________________________________ 
 
Season ______________________ 
 
Sport ________________________ 
 
I, the peer mentor, _______________________________, will complete the 
following checklist: 

Reach out to interested ELL student 

Communicate meeting times 

Continue to support the ELL student in attending meetings 

Support the ELL student during meetings 
 
 
Signature (Peer Mentor)_______________________________ Date ___________ 

 

 

 

 



INCREASING SOCIAL INTEGRATION FOR ELLS 62 
 

Appendix L: 

Professional Development Presentation Slides 

Slide 1 

 

 

Slide 2 
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Slide 3 

 

 

Slide 4 
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Slide 5 

 

 

Slide 6 
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Slide 7 

 

 

Slide 8 
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Slide 9 

 

 

Slide 10 
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Slide 11 

 

 

Slide 12 

 

 

 



INCREASING SOCIAL INTEGRATION FOR ELLS 68 
 

Slide 13 

 

 

Slide 14 
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Slide 15 

 

 

Slide 16 
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Slide 17 

 

 

Slide 18 
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Slide 19 

 

 

Slide 20 
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Slide 21 

 

 

Slide 22 
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Slide 23 

 

 

Slide 24 
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Slide 25 

 

 

Slide 26 
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Slide 27 

 

 

Slide 28 
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Slide 29 

 

 

Slide 30 
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Slide 31 

 

 

Slide 32 
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Slide 33 

 

 

Slide 34 
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Slide 35 

 

 

Slide 36 
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Slide 37 

 

 

Slide 38 
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Slide 39 

 

 

Slide 40 
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Slide 41 

 

 


