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ABSTRACT 

There currently is a lack of curriculum that addresses identity development of adolescent English 

Language Learners (ELLs) in New York State (NYS) Common Core Modules, an important 

provider of curriculum for New York high schools. The purpose of this curriculum project was to 

create a curriculum that promotes the identity development of adolescent ELLs while providing 

culturally relevant lessons. The goal of these units is for the students to create multimodal 

identity texts in the form of an autobiography.  Identity development is the major crisis of 

adolescents (Erikson, 1960/1999; Erikson, 1982), and as individuals with diverse factors 

contributing to their identities (Delgado & Stefancic, 2012; Phinney, 2008), ELLs have 

additional challenges to address during this critical period.  This project draws upon Funds of 

Knowledge (González, Moll, Tenery, Rivera, Rendon, Gonzales & Amanti, 1995), and 

Culturally Relevant Pedagogy (Ladson-Billings, 2009) to create a curriculum for a multilingual 

10th grade stand-alone ENL classroom.  The curriculum is called “Narrating Our Stories with 

Identity Texts”.   
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Introduction 
Problem 

According to the New York State Education Department, there is currently an influx of 

refugees into the Buffalo City School District (New York State Education Department –NYSED-

, 2015a).  With a new group of students come new challenges for teachers to address. These new 

students are called English language learners (ELLs) and NYSED (2015b) defines them as 

“students who, by reason of foreign birth or ancestry, speak a language other than English, and 

require support in order to become proficient in English [as deemed by the New York State 

Education Department] (p.  3)”. These students are linguistically diverse, coming in at a lower 

socioeconomic status, and are part of a marginalized group (Cummins, Hu, Markus, & Montero, 

2015). Critical Race Theory (CRT), which is a theoretical approach that seeks to transform the 

relationship between race, racism, and power, describes many of the challenges that ELLs will 

face within the United States (US) (Delgado & Stefancic, 2012).  Culturally relevant pedagogy 

(CRP) addresses challenges that students may have due to their diverse background experiences 

by incorporating students’ individual experiences and backgrounds into the curriculum (Ladson-

Billings, 2009).  Through understanding the implications of CRT and implementing culturally 

relevant pedagogy (CRP), teachers of ELLs can circumnavigate the barriers that may impede 

their academic success.  Adolescent ELLs have additional challenges that need to be addressed. 

According to Erikson, (1960/1999), the major crisis of the developmental period of adolescence 

is identity confusion. ELL adolescents have additional challenges in regard to their identity and 

identity resolution. The problem addressed in this project was that current CCLS curricula in 

New York state (NYS) grades 9-12 does not sufficiently address identity resolution for 10th 

grade adolescent English Language Learners (ELLs).   
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Purpose  

The purpose of this curriculum is to utilize identity texts that will promote identity 

resolution, increase academic achievement in English Language Arts and assist ELLs with 

literacy development. Identity texts were used in this curriculum project in a multimodal manner 

that allowed for expression of individual and cultural identity. Cummins et al.  (2015), Stille and 

Prasad (2015), and Taylor et al.  (2008) have already highlighted the benefits of utilizing such 

texts as a means to support identity resolution, literary engagement, and critical evaluation of 

power structures. Through creating and implementing this curriculum, the researcher seeks to 

support ELLs identity development during adolescence.  

Significance 

 There has been a wealth of literature on the importance of Culturally Relevant Pedagogy 

(Ladson-Billings, 2009) and Funds of Knowledge (González et al., 1995; González et al., 2005; 

Hensley, 2005; Knau, 2009; Mosselson, 2006). In this curriculum project, the researcher seeks to 

use these frameworks in tandem with Cummins et al. ’s (2015) identity texts. Additionally, the 

researcher will be incorporating Bilingual Common Core State Standards from the state of New 

York, so that not only are these lessons supportive of the socioemotional development of ELLs, 

but also to their cognitive development. 

  



CURRICULUM TO PROMOTE IDENTITY IN ELLS 3 
 

Literature Review 

Glossary of Terms Used in this Thesis 

 This capstone project discusses the importance of identity development for ELL 

adolescents and outlines the theoretical framework that contributes to this line of inquiry. In 

Table 1, the researcher provided a glossary of terms that will be used throughout this paper, for 

the reader’s convenience.  

Table 1 
 
Glossary of Terms Used in this Thesis 
 

Term Definition Citation 

Critical Race 
Theory (CRT) 

A movement that studies and seeks to transform 
the relationship between race, racism, and power 

Delgado & 
Stefancic, 2012 

Culturally Relevant 
Pedagogy (CRP) 

The use of students’ cultural background and 
experiences to acknowledge differences as a 
natural and comfortable aspect of the classroom 
to inform the curriculum and instruction.   

Ladson-Billings, 
2009 

Funds of 
Knowledge 

Teachers access student prior knowledge to 
inform curriculum, stressing the importance of 
home visits.   

González, Moll, & 
Amanti, 2005 

English Language 
Learners (ELLs) 

“Students who, by reason of foreign birth or 
ancestry, speak a language other than English, 
and require support in order to become 
proficient in English [as deemed by the New 
York State Education Department]”  

NYSED, 2015b, p. 
3 

English as a New 
Language (ENL) 
teacher 

A teacher who holds a state certificate to teach 
“a research-based program comprised of two 
components: a content area instructional 
component in English with home language 
supports and appropriate scaffolds, and an 
English language development component.” 

NYSED, 2015b, p. 
3 

Native English 
Speakers (NESs) 

Students who speak English fluently and do not 
require ENL services.   
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Table 1 continued 

Standard Description Standard 

Ethnic identity How ELLs position themselves in relation to 
target audience.   

Harklau, 2007 

Acculturation Individuals of different cultures come into 
contact with one another. Changes in the culture 
of either or both group(s) occur.   

Berry, 1997 

Transculturalism The process by which two or more cultures 
interact and a new culture is formed.   

Zhang & Guo, 
2015 

Identity texts The incorporation of English and the students 
home language in an assignment that creates 
narratives about the students’ selves, 
community, background, and languages  

Stille & Prasad, 
2015 

Immigration to the US 

Currently, discussion surrounding the influx of immigrants and refugees has dominated 

the political rhetoric and news media sources.  President Donald Trump spurred support by 

promising to implement policies and infrastructure in the form of a wall to prevent immigrants 

from entering the country.  The Jones et al. (2016) surveyed the United States (US) public and 

found that a slight majority believed that the American way of life needed to be protected against 

foreign influence, with Trump supporters heavily agreeing with this statement.  Jones and 

colleagues (2016) also found that, although the US public was evenly split when asked if they 

were bothered when encountering immigrants who spoke little or no English, again, Trump 

supporters strongly agreed with this statement.  Emboldened with the current US administration, 

views against immigrants have become more apparent, while the general public continues to be 

divided in their views.  

 These negative perspectives are not new within the US.  The US has a long history of 

struggling to accept the cultures that come along with these immigrants.  Benjamin Franklin, 
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who is considered to be one of the founding fathers of the US, once said of German immigrants 

that, 

Few of their children in the country learn English… The signs in our 

streets have inscriptions in both languages…  Unless the stream of their 

importation could be turned they will soon so outnumber us that all the 

advantages we have will not be able to preserve our language, and even 

our government will become precarious.  (Benjamin Franklin, as cited in 

Davis, 2007, para. 1) 

Franklin was speaking about the German influence in Pennsylvania in 1750s.  This perspective 

against Germans has since disappeared in the US, although there continues to be resentment 

towards the current ethnic groups that are emigrating to the US (Vigdor, 2009; Corcoran, 2016; 

Jones et al., 2016).  In 2014, there were 1.3 million newly arriving immigrants out of a total of 

42.4 million foreign born residents in the US (Zong & Batalova, 2016).  These immigrants and 

refugees come to the US for a variety of reasons, which will be outlined in the next section.  

Reasons for migration.  Immigrants come to the US for a variety of reasons.  These 

reasons are identified by several categories.  Valdez, Valentine, and Padilla (2013) defined the 

motivations for immigration and possible permanent residence as either social, emotional and/or 

economic.  Vigdor (2009) identified alternative categories through which to identify these 

motivations.  Vigdor preferred the terms tangible or intangible.  Both these sets of categories 

have merit, and are able to be used to describe the same set of circumstances through which 

migrants decide to relocate. 

Migrants who move based on tangible motivations are drawn to the economic benefits of 

the new country.  For instance, Vigdor (2009) found that a person who worked in the US at the 
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minimum wage of $6.55 in 2013 made $13,100 prior to the removal of taxes.  These workers 

earn more than the average income in 141 other nations.  When studying the motivations for 

Mexican migrants in Arizona, Valdez et al. (2013) found that the jobs in Mexico would require 

longer hours, harder work, and less pay.  This anecdote highlights the tangible or economic 

benefits as well as the intangible, or social and emotional benefits of additional time to spend 

with family.  Therefore, the economic and tangible benefits of migrating to the US are often 

alluring to possible migrants.  

The intangible benefits would include some of the social and emotional benefits that 

Valdez et al.  (2013) described.  When migrants have a community established in the destination 

country, in this case the US, they would be more likely to perceive the social and emotional 

atmosphere as positive; however, if there is no such support system, the economic benefits would 

not always outweigh the drawbacks of the isolation in the new country.  Vigdor (2009) described 

the cost-benefit analysis that migrants would weigh when balancing these tangible and intangible 

benefits.  If both the intangible and tangible benefits favored the destination country, the migrant 

will typically move; however, if only tangible or intangible benefits favor the destination 

country, the decision is less concrete.  The migrant would have to weigh the cost to determine if 

the costs would outweigh the possible benefits.  One major cost that could deter a person or 

family from migrating is the loss of culture and traditions that were present in their home 

country.  Still, immigrants work to adapt or assimilate into the new community in which they 

live.  

Adaptation or assimilation to new culture.  Many Americans have pushed for a speedy 

assimilation process for immigrants who are coming into the US.  Goulah (2009) conducted a 

study to evaluate how immigrant students from the former Soviet Union viewed themselves, as 
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well as how their teachers viewed the students. Based on his study, the students felt a push to not 

only learn the language, but also to acclimate to the social dynamics of the schools (Goulah, 

2009).  Additionally, the immigrant students felt pressure to adapt to dress, language, and local 

customs because of teasing or bullying by their classmates.  These influences created an 

environment where students felt as though adaptation or assimilation is necessary.  

According to Critical Race Theory (CRT), assimilation refers to the deracialization of 

oneself and presenting oneself as white in culture and mannerisms (Delgado & Stefancic, 2012).  

Feliciano (2009) conducted a longitudinal quantitative study evaluating the ethnic identities of 

ethnically diverse participants and the effects of assimilation on their identities.  Feliciano 

characterized assimilation in several manners, but found that most participants experienced some 

form of assimilation to the culture, whether it was in assimilating to the structural aspect of 

higher education institutions or societal pressure to culturally assimilate.  Although new 

immigrants will adapt or adopt specific attributes of the dominant culture, some groups within 

the US fear that the influx of new immigrants is a detriment to the dominant culture.  

Critical race theory dictates that the dominant culture has an interest convergence, which 

seeks its own interests over the interests of racial minorities (Delgado & Stefancic, 2012).  This 

concept is illustrated in the fear that immigrant cultures will affect the dominant society to its 

detriment.  Jones and colleagues (2016) conducted a survey over the telephone with Spanish and 

English-speaking interviewers, and used quota sampling to seek to achieve a survey that evenly 

represents the variety of views within the US. Jones et al. asked the participants how much they 

agreed with the statement, “the American way of life needs to be protected against foreign 

influence”. Participants answers were analyzed overall, and then split based upon political 

affiliation. Overall, 55% of respondents mostly or completely agreed with the statement whereas 
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44% of participants mostly or completely disagreed with the statement. Trump supporters were 

the most in favor of this statement with 83% mostly or completely agreeing, and Democrats were 

the most critical of the statement with 58% mostly or completely disagreeing. Jones et al. (2016) 

interpreted this data as indicating that many Americans are threatened by foreign cultures and the 

influence of immigrants within the US, although some respondents may have interpreted the 

statement differently. There are many other indicators of the fears of the impact of immigrants on 

the US. 

Corcoran (2016) created a website that is very critical of the influx of refugees and other 

immigrants called Refugee Resettlement Watch.  This website is a platform that seeks to inform 

people, specifically US citizens, of the perceived dangers of immigrants and refugees as it 

threatens its’ concept of the US civilization.  A major theme in her articles is one of the 

deterioration of the community due to the influx of these immigrants, as well as the physical 

harm they may inflict on US citizens.  These articles implement fear tactics in an effort to 

persuade US citizens to protest the immigration of new refugees; however, this is not the only 

viewpoint within the US. 

In contrast to the Refugee Resettlement Watch website’s perspective, there are many 

benefits to US communities when refugees and immigrants settle in the area. Duran (2015) 

countered this perspective when she published a news article and interview articulating the 

benefits of refugees to communities in the US and Canada, focusing on the successes in Upstate 

New York.  She found evidence that the refugee immigration was a means to revitalize 

communities that were experiencing decreases in their population and an economic stagnation.  

As immigrants may encounter a variety of beliefs about themselves including some beliefs that 
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are affected by racism of others, a major theory that describes these experiences of racism is the 

Critical Race Theory (CRT).   

Critical Race Theory 

CRT is a movement, originating from law theory, that studies and seeks to transform the 

relationship between race, racism, and power (Delgado & Stefancic, 2012).  CRT began in the 

1970s, after the Civil Rights Movement had lost momentum, and progress began to stagnate.  

CRT has six basic tenets to which it identifies the characteristics of racism as well as its impact 

within society.   

Racism is ordinary.  The first tenet dictates that racism is ordinary.  This propagation 

does not mean to say that racism is acceptable, but that it has existed throughout the world 

throughout most societies, and is a facet of the human existence (Delgado & Stefancic, 2012).  

CRT discourages the concept of color or racial blindness, as this perspective neglects the 

institutional and dysconscious racism of a society (Delgado & Stefancic, 2012; Ladson-Billings, 

2009).  Not only is racism ordinary and common, but there tends to be a priority of White over 

Black interests.  This concept will be discussed in the next paragraph.   

Interest convergence.  According to the second tenet, Delgado and Stefancic (2012) 

state that White citizens have “interest convergence”, which means that it is in their best interest 

to maintain the status quo, and they have little incentive to disrupt the racial inequities.  In the 

extreme version of this tenet, White individuals ban together in White supremacist groups who 

seek their joint interests at the expense of minorities and target racial minorities with hate speech 

and/or other acts.  Although this is an extreme version, many other White citizens experience 

interest convergence in the form of White privilege.  White privilege provides an array of social 

advantages, benefits, and courtesies to White individuals that are not available to other races.  
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Due to these advantages, there is little incentive for the dominant White majority to disrupt the 

status quo and deconstruct the concept of racism.  In the next section, racism as a social construct 

is defined. 

Racism is a social construction.  The third tenet of CRT shows that racism is a social 

construction (Delgado & Stefancic, 2012).  This means that there is no innate cause or genetic 

predisposition for the differential treatment of specific groups, but the differences are derived 

from social thought and relations.  Therefore, Delgado and Stefancic (2012) suggest using 

narratives and counterstories to deconstruct racist beliefs.  These beliefs are not always 

consistent over time and location, thus showing how race is differential.   

Racism is differential.  Over time, the dominant group changes how it racializes 

different racial groups based on the circumstances and events, thus revealing the fourth tenet of 

CRT, that racism is differential (Delgado & Stefancic, 2012).  The characteristics attributed to 

races change according to the needs of the majority, and will often pit one minority against the 

normative.  For instance, the dehumanizing characteristics that were attributed to Black people in 

the 1700s and 1800s allowed for the White citizens to use Black people as slaves when there was 

a need for a large labor force within the US labor market.  The differential attributes of racism 

can change as was evident with the Irish in the US.  When there was first an influx of Irish into 

the US, they were considered non-white; however, as they joined labor unions, gave loyalty to a 

political party, and accumulated wealth, the Irish were then deemed White.  This demonstrates 

the malleability of this tenet, and shows that there is opportunity to change racially biased beliefs 

(Delgado & Stefancic, 2012).  Not only is race malleable, but there are intersectional identities 

that affect those of racial minorities.   
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Intersectionality and antiessentialism.  The fifth tenet of CRT is in regard to 

intersectionality and antiessentialism.  Delgado and Stefancic (2012) define intersectionality as 

“the examination of race, sex, class, national origin, and sexual orientation, and how their 

combination plays out in various categories” (p. 57).  This means that identities are multifaceted, 

and intersectionality examines how race interacts with other aspects and allegiances of an 

individual.  Contrarily, essentialism refers to the search for a central element that unites a group 

of people.  Critical race theorists denounce essentialism as it seeks universals, thus missing 

context and variations, such as people who identify as double minorities due to being of multiple 

races (Delgado & Stefancic, 2012).  There is one case where CRT acknowledges essentialism, 

which is described in the sixth tenet.   

Voice of color.  The sixth tenet is the voice of color.  This tenet states that there is one 

essential connection with oppressed peoples, which is their oppression.  Since all racial 

minorities have felt this oppression, there is unity that is felt on account of those experiences. 

Therefore, a voice of color emerges.   

These six tenets are central to CRT, expressing the characteristics of race as it has been 

constructed and reshaped, as well as how race is experienced by individuals.  As shown in the 

intersectionality tenet, race is impacted by other aspects of an individual’s identity throughout 

their life.  Race impacts an individual’s experience throughout their life, but as children grow, 

the lens through which they view race changes based on their developmental growth.  Many 

psychologists, educational philosophers, and theorists have attempted to identify the stages or 

benchmarks of human development.  Eric Erikson (1982; 1960/1999) developed his theory of 

psychosocial development and identified eight stages that humans experience throughout their 



CURRICULUM TO PROMOTE IDENTITY IN ELLS 12 
 

lifespan.  The following section defines the stages and describe their implications for 

adolescents.   

Psychosocial Development 

Erik Erikson is a prominent theorist who contributed to the field of child and adolescent 

development.  He built upon Sigmund Freud’s five stages of psychosexual development, and 

both added to and altered the lens through which development was understood.  Erikson (1982) 

identified eight stages, each with a psychosocial crisis.  In Table 2, Erikson’s stages are outlined 

with their respective crises, typical age of individuals within this stage, as well as defining 

characteristics of that stage.   

Table 2 
 
E. Erikson’s Eight Stages of Psychosocial Development (Erikson, 1982; Erikson, 1960/1999; 
Martorell, 2014) 
 

Stage Crisis Approximate age 

Infancy Basic trust vs.  mistrust 0-18 months 

Early childhood Autonomy vs.  shame and doubt 18 months - 3 years 

Play age Initiative vs.  guilt 3 - 6 years 

School age Industry vs.  inferiority 6 - puberty 

Adolescence Identity vs.  identity confusion Puberty - young 
adulthood 

Young adulthood Intimacy vs.  isolation Young adulthood 

Adulthood Determined generativity vs.  stagnation Middle adulthood 

Senescence (Old Age) Integrity vs.  despair Late adulthood 

 

Overview of the eight stages.  Throughout the Eight Stages of Psychosocial 

Development, an individual will go through a series of crises through which an individual must 
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wrestle, and through which may achieve a virtue (Erikson, 1982). Beginning in infancy, a child’s 

main crisis is trust versus mistrust.  If there are discontinuities of care, it can lead the child to 

realize the separation between mother and itself, thus leading to a sense of loss.  This feeling of 

loss of trust could affect the child causing a sense of withdrawal that could continue as the child 

grows older.  Alternatively, if the needs are met and the child receives quality care, the child will 

learn to trust their environment and community, thus achieving the virtue of hope.  If the child 

does not achieve this virtue, they may still continue onto the next stage, in this case, early 

childhood (Erikson, 1982; Erickson 1960/1999).   

In early childhood, the virtue of autonomy versus shame and doubt is related to the virtue 

of will.  Through this stage, the child will begin to develop their autonomy; however, if shame 

and doubt cloud the child’s perseverance, the child may act impulsively or compulsively and will 

miss out on the opportunity to learn and persevere (Erikson, 1982; Erikson 1960/1999).  Next, 

the child reaches the play age.  Playfulness will continue to impact the future stages, but in this 

stage, children focus on initiative compared with guilt (Erikson, 1982).  Since this stage occurs 

before children have set roles, play gives opportunity to explore roles and develop a conscience.  

Inhibitions can lead to feelings of anxiety and guilt, and if left unchecked, could lead to 

vindictiveness, but initiative can lead to a child discovering a sense of purpose (Erikson, 1982; 

Erikson 1960/1999).   

Continuing into the school age, children begin to develop competence through the crisis 

of industry versus inferiority.  If the child feels inadequate in their actions, this may stifle the 

individual’s inertia, thus threatening the individual’s ability to be productive (Erikson,1982).  

Therefore, it is important for the child to gain recognition for efforts of industry and productivity 

(Erikson 1960/1999).  The child then passes into adolescence which will be described in the next 



CURRICULUM TO PROMOTE IDENTITY IN ELLS 14 
 

section.  After adolescence, the individual transitions into young adulthood where the primary 

crisis is intimacy against sense of isolation.  The young adult begins to seek intimacy with 

him/herself and others.  If the young adult is unable to engage in the relationship without fear of 

loss of self, then they may begin to feel isolated; however, with a strong sense of self, the 

individual will be able to engage in the relationship.  The strength through this crisis is love 

(Erikson, 1982; Erikson, 1960/1999).   

The last two stages, were not initially included in Freud’s psychosexual stages of 

development, but were an expansion for Erikson’s psychosocial stages: adulthood and 

senescence.  In adulthood, the adults experience a crisis of generativity versus stagnation.  

Generativity is characterized by procreation, productivity and creativity (Erikson, 1982).  If the 

adult stagnates, they could regress to prior conflicts or feel a sense of self-absorption (Erikson, 

1960/1999).  Additionally, the adult may experience rejectivity, which is a refusal to care for 

one’s generative responsibility.  If the adult accepts their generative responsibility, they gain the 

virtue of care as they care for other human life (Erikson, 1982).   

Lastly, the adults reach old age and the senescence stage.  In this stage, the senior 

engages in the struggle of integrity versus despair.  According to Erikson (1982), the strength in 

this stage is wisdom, which is characterized as an “informed and detached concern with life itself 

in the face of death itself” (p. 61).  The seniors may instead feel a sense of disdain for life as they 

feel finished with life, confused, and helpless.  If the senior accepts their place in life, they 

achieve a sense of integrity, thus finalizing their growth through the psychosocial stages of 

development (Erikson, 1982).   

Erikson’s stages provide a comprehensive view of many of the crises that individuals will 

experience throughout their lifespan.  One critical stage in development is adolescence, as the 



CURRICULUM TO PROMOTE IDENTITY IN ELLS 15 
 

sense of identity becomes integral to the following stages.  In the following section, the 

characteristics of adolescence are outlined and the relevance is discussed.   

Adolescence.  Erikson (1960/1999) identified the crisis of adolescence as one of the most 

influential crises of the eight developmental stages.  The crisis during this period is identity 

versus identity confusion.  Although Erikson (1982) acknowledged that identity would continue 

to develop beyond adolescence, this was the period where the basic patterns of identity emerge.  

This period is characterized by the individual's exploration into their previous loyalties and 

beliefs, where they accept or deny these ideas while seeking out new concepts and evaluating 

their changing self-image.  Identity confusion during this process is normal, but can cause the 

adolescent to revisit prior crises if the sense of self is not established.  This could also lead to 

psychosocial moratorium, which indicates a sexual and cognitive maturity, while postponing 

commitment to their identity.  The primary strength of this period is fidelity, or loyalty.  As 

adolescents solidify their identity, they determine their emerging world views, ideologies and 

solidify the perception of their roles within their society.  Then, they are able to determine with 

which groups they align their views (Erikson 1982).   

One reason that Erikson (1960/1999) cited the stage of adolescence as one of the most 

critical stages is due to his work with mentally ill late adolescents and young adults.  Erikson 

found that many of these young adults had been unsuccessful in their struggle to ‘win’ against 

identity confusion.  Based on these observations, Erikson associated psychological disorders 

with the inability to overcome this psychosocial stage of development in adolescents.  Although 

Erikson identified the major crisis of this developmental stage, James Marcia (2014), a 

psychological theorist, expanded Erikson’s theory to determine the different manners in which 

adolescents can experience the struggle to achieve identity resolution.  In the following section, 
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the researcher will outline the different statuses of adolescents as they seek to explore and 

understand their personal identity.   

Expanded Theory of Identity Formation.  James Marcia took Erikson’s theory of 

psychosocial development and expanded the theory of identity formation in adolescents.  Marcia 

(2014) identified four statuses of identity: diffused, foreclosure, moratorium and achievement.  

Erikson (1960/1999) had previously connected identity psychosocial moratorium to identity 

development, but had not identified the other statuses.  The statuses are displayed below in Table 

3 to place these terms in relation to their status of commitment and exploration.   

Table 3  
  
Marcia’s Four Statuses of Identity Formation (Marcia, 2014) 
 

 No Exploration Exploration  

No Commitment Identity diffusion Identity moratorium  

   Commitment Identity foreclosure Identity achievement  
    

 
The columns indicate whether the individual in that status has explored their identity as 

of yet.  The rows delineate whether the individual has committed to an identity or not.  

Therefore, since identity diffusion is listed at the cross section between no exploration and no 

commitment, this means that their search for identity has yet to begin and has not yet become a 

matter of consideration (Marcia, 2014).  Foreclosure refers to an identity commitment without 

any exploration or evaluation of prior goals and values.  For example, if an adolescent accepts 

their parents religious and social ideologies without questioning the meaning or validity of those 

beliefs, they are engaging in identity foreclosure.   

Both Marcia (2014) and Erikson (1960/1999) characterize moratorium as the exploration 

and experimentation with personal identity, while failing to either partially or fully make a 
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commitment.  This depicts a situation where an adolescent begins to explore their identity, such 

as understanding the implications between being a pacifist or advocating for military action, but 

the adolescent does not commit to a side to incorporate into their personal ideologies.  Lastly, the 

goal of reaching the end of the adolescent stage is to reach identity achievement.  This means 

that the adolescent has experienced the crisis, explored their options, and fully committed to their 

occupation, beliefs, and values (Marcia, 2014).  These identity statuses are generally applicable 

to all adolescents; however, ethnic minority adolescents have additional sets of values and beliefs 

that may conflict with each other, as they have influences from their ethnic subculture as well as 

influences from the dominant culture, thus causing additional challenges for them in their path 

towards identity achievement.   

Implications for ethnic minority adolescents.  The ethnic identity of minority 

adolescents has additional implications that identity for individuals within the dominant majority 

do not need to consider.  Phinney (1989/1999) conducted research applying Marcia’s four 

identity statuses to the formation of ethnic identity.  According to Phinney, identity diffusion 

occurs when an individual has not explored their ethnic identity and may be unsure of the 

significance of their specific ethnic identity and its situation in society.  Identity foreclosure is 

defined as an adolescent who has clear views of their ethnicity, but has not spent time or 

thoughts exploring their ethnic identity.  Moratorium refers to when an individual has explored 

their ethnic identity, but may feel unsure or stressed about what their ethnicity means to them.  

Lastly, identity achievement refers to the status of an adolescent exploring, understanding, and 

accepting their ethnicity (Phinney, 1989/1999).  According to Phinney, these statuses may appear 

to be straightforward; however, the reality of students understanding and accepting their 

individual, cultural, and ethnic identity is a complicated process that can take years, and may 
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change after time.  These individuals must not only balance their own internal identities of their 

family culture, community culture, and overall culture at large, but also the racial and cultural 

prejudices and stereotypes that society places on them.  In order to evaluate the applicability of 

these statuses on ethnic minorities, Phinney conducted a study to determine if and where students 

fell within these identity statuses.   

Phinney (1989/1999) conducted a study on American-born ethnic minority 10th graders 

to determine if they had explored and/or committed to an ethnic identity using the theoretical 

framework of Marcia’s Theory of Identity Formation.  He interviewed students with a 

questionnaire using a Likert scale.  Interviews were conducted by research assistants of the same 

ethnicity as the student and of the same sex whenever possible to ensure the comfort of the 

students.  Phinney organized his results to determine if students of specific ethnicities tended to 

indicate a specific identity status.  Phinney (1989/1999) found that students, regardless of their 

ethnicity, were just as likely to be categorized among the four identity statuses.  Approximately 

56 percent of the students had not explored their prior values.  Twenty-three percent of the 

students had experienced crisis and exploration into their ethnic identity, but had stagnated in 

moratorium as they did not commit to a set of values or a career.  The lowest percentage, 21 

percent, of students had managed to negotiate their ethnic identity and achieve resolution within 

their ethnicity and identity (Phinney, 1989/1999).  These results showed that all students were 

able to be identified within Marcia’s Four Identity Statuses (Muus 1996/1999).  This reinforces 

the connection between ethnic and adolescent identity development, but also shows the 

importance in providing additional opportunities for students to analyze and contemplate their 

individual ethnic identity. 
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This study did not address the ethnic and immigrant identity of immigrant students or 

English Language Learners (ELLs).  The impact of identity on ELLs will be addressed explicitly 

later in this paper; however, in order to address the needs of students with linguistic and cultural 

diversity, theories and pedagogies have been developed to address this group of students.  In 

order to provide effective instruction for ELLs, several educational researchers have identified 

Culturally Relevant Pedagogy (CRP), which can utilize students Funds of Knowledge as 

effective frameworks through which teachers can present curriculum to the students in a manner 

that is comprehensible (Ladson-Billings, 2009; González, Moll, & Amanti, 2005; Knaus, 2009).  

In the following section, the researcher will define and describe the key components of CRP. 

Culturally Relevant Pedagogy 

CRP is the use of students’ cultural background and experiences to form curriculum.  

This utilizes students’ family practices, rituals, socialization, and iconography to inform the 

content of lessons as well as the manner in which the lessons are taught in the class.  According 

to Ladson-Billings (2009), CRP acknowledges the pluralism of the students and acknowledges 

their differences as a natural and comfortable aspect of the classroom, but does not limit 

students’ diversity by perpetuating the myth of colorblindness.  Students are all believed to have 

the capacity to succeed by their own merit if they are given adequate support and opportunities.  

CRP relates to CRT’s (Critical Race Theory’s) first tenet equating racism as ordinary (Delgado 

& Stefancic, 2001).  If educators attempt to ignore race or color, they are indeed denying a part 

of a student’s culture and experience.  This may limit the teacher from understanding and 

incorporating aspects of their student’s background knowledge and skill-set that may be tied with 

their developing ethnic identity.  In Ladson-Billings’ (2009) book, The Dreamkeepers, Ladson-

Billings showed how teachers who utilized CRP were able to support African American students 
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who have been consistently underserved.  This is evident in the African American students’ high 

dropout rates as well as the high rates of special-education identification.  Ladson-Billings 

outlined several approaches to implementing CRP within the classroom.   

Students come from diverse backgrounds.  In order to use this background knowledge 

effectively, Ladson-Billings (2009) suggests that educators develop strong connections between 

themselves and the community, and between the students and the community.  Incorporating 

components that promote citizen awareness and participation with the local community, the 

nation, and the world at large, will inform the students’ understanding of being a global citizen 

and can develop their identity awareness.  This CRP practice connects to the CRT fifth tenet of 

intersectionality and antiessentialism.  This tenet acknowledges the multiple, overlapping, and 

sometimes conflicting identities, loyalties and allegiances that individuals of an ethnic minority 

may experience.  Allowing this awareness and complexity of character within the classroom will 

promote participation of students as they can participate while being their authentic selves.   

Another important aspect of CRP is to promote collaboration.  Collaboration can allow 

students to inform their peers about background knowledge they bring to lessons that their 

partner or group may not have had access to.  Additionally, it allows for critical discussion where 

students are able to negotiate meaning and understanding in the classroom.  Ladson-Billings’ 

observations (2009) of CRP in African American dominant classrooms found that high 

expectations for students empowered the students to have higher self-esteem because the 

teachers had a high regard for the students’ worth and abilities.  In Ladson-Billings’ (2009) study 

of effective teachers, she reached out to administrators, parents and other teachers to find 

candidates whom all three groups agreed were highly effective in teaching African American 

students.  These candidates were identified as highly effective teachers who were supportive of 
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their students. Although their teaching styles were different, they all utilized CRP within their 

instruction.  In summary, if the differences of the students are visible and implemented into the 

curriculum, student self-concept and academic achievement will improve.  In order to implement 

CRP, educators need to be aware of students’ funds of knowledge.   

Funds of Knowledge 

According to González, Moll and Amanti (2005), funds of knowledge is an educational 

concept that was inspired by Vygotsky’s cultural-historical psychological perspectives.  Funds of 

knowledge highlight the importance of using the students’ interests and experiences to inform 

the curricula.  In order to access this prior knowledge, teachers must learn about the experiences 

of their students.  Although this can seem like a daunting task, there are many ways that teachers 

can access this information.  Like Ladson-Billings (2009), González et al. (2005), and Valdés 

(1996), students’ Funds of Knowledge may be accessed through repeated home visits.  This 

allowed the teachers and/or researchers an opportunity to develop relationships with the families.  

González et al. (2005) used a combination of educational and anthropological techniques to 

implement an ethnographic case study of students’ parents and their home environment.   

Home visits can be illuminating as it offers educators an intimate opportunity to assess 

the everyday activities and home environment that their student experiences.  Teachers are then 

able to incorporate that knowledge into the curriculum.  After Hensley (2005) had gone on a 

home visit to one of her student’s home due to some challenges the student had been 

experiencing. While at the home visit, Hensley saw evidence of music and gardening around the 

father, Jacob’s, home.  Hensley later requested Jacob’s help with a garden-inspired musical.  

Through soliciting Jacob’s help in an area of his expertise, Hensley spurred Jacob’s involvement 

in additional class activities, which in turn motivated Jacob to join, and then lead the Parent 
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Teacher Association.  The pride in her father spurred Jacob’s daughter to improve her behavior 

and increase her class participation.  This is one example of how Funds of Knowledge could be 

utilized in the classroom to improve a student’s classroom experience and academic 

achievement.   

All students come to the classroom with background knowledge and intelligence 

(González et al., 2005; Knaus, 2009). In the current educational environment, many students 

reject the standards-based curriculum as irrelevant to their needs and experience (Knaus, 2009).  

The classwork they have been given primarily teaches ‘white history’, with only minor mentions 

of ethnically diverse historical figures.  Knaus (2009) conducted a qualitative study where he 

applied CRT to his classroom and tailored lessons to the experiences and prior knowledge of his 

students, thus utilizing Funds of Knowledge.  Knaus found that students desired a curriculum 

that targeted skills relevant to their physical survival and that provided emotional support. 

Through the experience, the students became more engaged in the material, and they adopted 

more leadership roles within the classroom.  Mosselson (2006) found that not only was there a 

lack of application of the students’ Funds of Knowledge, but there were also challenges because 

of the perceptions of teachers and peers.  In his study, adolescent Bosnian refugees’ funds of 

knowledge were ignored or explicitly discouraged.  For example, one student was told not to 

help a classmate with an alternative way of completing a math problem because “shortcuts were 

not allowed” (Mossleson, 2006, p. 27).  In another class, a teacher showed a movie to expose 

students to the environment of war, but did not open up the discussion to the class.  The Bosnian 

refugee student lamented that she had first-hand experience about living in a warring country, 

but was never given the opportunity to share.   
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When students are denied the opportunity to contribute, the school is missing out on the 

cultural capital that could benefit all students.  In order to fully access the funds of knowledge of 

students, González et al.  (1995) suggest three steps.  First, increase training of teachers so they 

are able to act as researchers when conducting home visits.  Second, teachers need to be 

supported and encouraged to form relationships and confidences with students’ families.  Lastly, 

teachers should seek out students’ homes as an intellectual resource and source of inspiration for 

lesson planning and implementation.  Funds of knowledge is important for all students, but with 

the increase of English Language Learners (ELLs) in the US, addressing these students needs as 

marginalized groups is increasingly important.  The literature focus now changes from ethnic 

minority students to ELLs, which is the intended group of students for this curriculum project.   

English Language Learners 

In 2014, 25.7 million people within the US were labelled “Limited English Proficient”, 

which accounts for nine percent of the total US population (Zong & Batalova).  Within New 

York State, out of the entire K-12 student population of 2.6 million people, there are over 

210,000 English Language Learners (ELLs) for a total of eight percent of the total population 

(NYSED, 2015a). All students are entitled to a public education irrespective of citizenship or 

documentation according to the Supreme Court Ruling of Plyer vs.  Doe (Migrant and Bilingual 

Education Office, 2015).  It is the duty of the educators within the school districts to provide 

resources to aid these students with their education and acquisition of English.   

As students enter the US, there are barriers that prevent students from gaining fluency in 

English.  In addition to the difficulty of learning the English language, students may struggle due 

to stress from their previous experiences.  These students often come from turbulent countries 

where they witnessed war crimes and loss of their home and stability (Davies, 2008).  Students 
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may also feel ostracized within the school setting due to a perceived lower status, or ridicule 

from their peers (Kang, Haddad, Chen & Greenberger, 2014; Davies, 2008).   

Many urban schools have a higher density of ELLs.  For instance, Buffalo City School 

District (BCSD) has 14 percent of their students learning English as a second language compared 

to the state average of eight percent.  This presents greater challenges for urban school districts.  

In 2015, only 23 percent of ELLs from the senior class in BCSD graduated (NYSED, 2015a).  

This number was an increase from 17 percent in 2014.  This shows that, although the BCSD has 

made improvements, there is still a need to find additional instructional methods to help students 

with language development.   

 In order to succeed with English language development, students need to thrive and feel a 

sense of belonging, so they may achieve (Harvey & Myint, 2014).  Unfortunately, students with 

linguistic diversity and of varying cultural backgrounds are often viewed in a deficit model (Bal, 

2014; González et al., 2005; Ruíz, 1988).  One of the major characteristics of a deficit model is 

viewing any difference from the majority culture as a deficit (Bal, 2014).  For example, in a 

charter elementary school, Ball observed general education teachers sending students who spoke 

vernacular English or English with an accent to an ESL class even though English was their 

primary language.  The variation in language was considered a detractor to their communicative 

competence, but another reason was that their behavior was deemed inappropriate and that they 

needed the specialized attention.  Although this is a localized event, it highlights the view of  

different as being a deficit that is beyond the responsibility of the teacher.   

ELLs are also subject to being targeted with the deficit perspective. For example, one 

teacher of Ahiska Turk ELLs viewed the students as having no prior school knowledge even 

though they were entering as middle school students and had prior schooling in their home 
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countries (Bal, 2014).  Teachers believed they had no school knowledge as the students were 

unable to use “correct” English would try to work in groups during some independent activities.  

Students were trying to negotiate meaning with their peers, but were disciplined instead.  In 

order to address these misconceptions and prejudices, many theorists and researchers (Cummins 

et al., 2015; Harklau, 2007; Ladson-Billings, 2009; Taylor, Bernhard, Garg & Cummins, 2008) 

identify the importance of specifically addressing the needs of ELLs through incorporating 

identity and CRP into the curricula.   

Identity for ELLs 

As previously stated, adolescence is a critical time of identity development (Erikson 

1982; Erikson, 1960/1999) as psychosocial processes organize and construct the self (Harklau, 

2007).  ELLs have additional aspects to their identity that must be taken into consideration 

during this time of their lives.  Marcia expanded Erikson’s theory to incorporate stages of 

identity development that could be applied to those of an ethnic minority (Muus, 1996/1999).  

These stages, found in Figure 1, are identity diffusion, moratorium, foreclosure, and 

achievement.  These stages are important for ELLs as addressing identity issues within the 

classroom can improve academic engagement and assist ELLs in progression through the 

identity stages.  Currently, educational institutions are inadequate in their support of these stages.  

Cummins et al. (2015) believes  this lack of support contributes to the underachievement of 

ELLs in academic settings.  This is in part due to the dominant culture’s influence on the 

academic institutions.  The dominant culture conveys group values which, in turn, affects 

individual teachers and student’s beliefs on the abilities and expectations of ELLs.  These beliefs 

are then internalized by marginalized students, where they assert, monitor, and alter their 

identities based on others’ views and expectations (Harklau, 2007).  In this section, the 
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researcher will outline aspects of ethnic identity, importance of inclusive strategies, the 

difference between acculturalism and transculturalism, challenges of students with transcultural 

identities, and how identity texts can address some of these issues.   

 Ethnic identity.  Ethnic identity is defined as how ELLs position themselves in relation 

to their target audience (Harklau, 2007).  The target audience may be positioned as the dominant 

culture of English-speaking White anglo-Americans (Berry, 1997; Cummins et al., 2015).  The 

majority culture is described as dominant to illustrate the power dynamics that exist between the 

ethnic minority and cultural majority within the US.  This power dynamic reflects many of the 

tenets of Critical Race Theory (CRT) and the complexities that accompany the theory.  Harklau 

(2007) states that ethnic identity for ELLs is shaped by the experience of immigration, and the 

status of their identified group as it is related to the larger society.  This assertion is similar to 

Cummins et al. 's (2015) categories for disenfranchised groups who are likely to benefit from 

instruction that addresses identity.  Cummins et al.  (2015) believed that students who could 

benefit are those who are linguistically diverse, of a lower socioeconomic status, of a 

marginalized group, or a combination of the three categories.   

Ladson-Billings (2009) targeted some of the issues faced by students who were often all 

three of these categories in her book, The Dream-keepers.  These students spoke a non-dominant 

dialect of African American Vernacular English, was situated in a neighborhood of a low 

socioeconomic status, and focused on the African American students who are a part of a 

marginalized group in the US.  Although in this paper, the researcher is addressing the needs of 

ELLs specifically, many techniques that were highlighted in The Dreamkeepers are applicable to 

ELLs as they share many of the same challenges of being from a non-dominant ethnic and/or 
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cultural group.  In the next paragraph, the impact of the dominant culture will be described as it 

relates to the term acculturalism.   

Acculturalism.  There are many terms used to refer to the process by which cultures 

interact.  Within the literature, the researcher came across the term acculturalism many times.  

Acculturalism is defined as the action of individuals of different cultures coming into contact 

with one another (Berry, 1997).  Through these interactions, changes in the culture of either or 

both groups will occur.  Although the definition of this term indicates a neutral power dynamic, 

in reality, there is typically a dominant culture whose values and beliefs are impressed upon the 

non-dominant group (Berry, 1997; Harklau, 2007).  The extent to which the non-dominant group 

is affected by the dominant group depends on the reason of migration.   

Berry (1997) identified three major categories that evaluate the impetus or qualities of 

their migration or immigration: voluntary, mobility, and permanence.  Voluntary refers to 

whether the migrants chose to leave their country or go to a specific country.  For example, 

refugees have very little choice as to whether to stay in their home country, which country they 

will move to, and when they will be allowed to arrive in the new country, whereas migrant 

workers will often choose where to go and work based on contacts or preference.  Mosselson 

(2006) also identified this issue of voluntary versus involuntary migration with the difference for 

refugees, and focused on the lack of control that refugees have over their situation.  Berry (1997) 

referred to mobility as whether the individuals migrated to a new country or if the dominant 

culture was brought to them such as with colonialism.  Lastly, permanence refers to the expected 

or intended time that the migrant will spend at their destination.  If a migrant worker intends on 

staying at the host country for only a season, there is likely to be less of an impact on their 

cultural views and practices.  Alternately, if a refugee family has moved to a new place and 
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intends to live there permanently, they may adopt certain aspects of the culture as they become 

settled into their new community.  Although different cultures may impact each other, sometimes 

additional impacts on the community are made.  Transculturalism reflects another aspect of 

cultural exchange.  Next, the researcher will outline the aspects of this term.   

 Transculturalism.  There are several definitions that Zhang & Guo (2015) identified in 

their study of transculturalism.  If the word itself is broken down into the meanings of the root of 

the word based on the Merriam Webster’s Dictionary (2017), the term would mean the process 

of changing or transferring the habits, beliefs, and/or traditions of a particular group of people.  

The terms in the literature were centered around this core idea, but had some nuances to their 

meaning.  According to Zhang & Guo (2015), transculturalism is the process by which two or 

more cultures interact, which is similar to acculturation.  In addition, transculturalism states that 

through the differences of the cultures, a new culture is formed.  This means that some cultural 

features are combined, others are lost, and new features are generated.  This process is fluid as 

relationships are developed.   

Transcultural identities emerge when two or more cultures are interacting and a new 

culture emerges.  This can be seen within the context of schools as ELLs begin to renegotiate 

their identities in terms of their familial background as well as their current environment.  Zhang 

and Guo (2015) conducted a study of eight fifth graders in a Mandarin-English bilingual program 

in Ontario, Canada.  Their study explored how transnational and transcultural identities manifest 

themselves in these students and how these identities are negotiated.  Students were able to 

express and negotiate multiple identifications in transnational and translingual spaces by 

incorporating different aspects of their varying cultures.  Instead of necessarily identifying as 

solely Chinese, solely Canadian or a hyphenated Chinese-Canadian, one student identified 
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herself as a living person, thus expressing their individual identity that was unique from either 

specific culture (Zhang & Guo, 2015).  These pronouncements of identity show that identity 

formation presents itself earlier than adolescence.  In the next section, several studies show some 

of the challenges that ELLs and other newly arrived students struggle with in regard to their 

pluralistic identities, and if they are able to allow their identities to shift.  This topic will be 

addressed with several case studies of children and adults taking classes in US and South African 

schools.   

 Challenges of pluralistic/transcultural identities.  Newly arrived ELLs have unique 

stressors as part of their immigrant experience.  One of the major struggles of ELLs centers 

around self-perceived and extrinsically impressed identities (Catalano, Fox, & Vandeyar, 2016; 

Goulah, 2009; Oh & Fuligni, 2010). Catalano et al.  (2016), Goulah (2009), and Oh and Fuligni 

(2010) examined the identities of ELLs and second-generation immigrants in qualitative studies, 

but used different methods of data collection.   

Oh and Fuligni (2010) surveyed 414 students in three ninth grade classes in Los Angeles 

using a questionnaire that focused on the Heritage Language (HL) use, proficiency, and its 

impact on familial interactions.  Goulah (2009) also focused his study on high school students.  

His sample size was much smaller, focusing on three high school students and two of their 

families.  Goulah used multiple sources of data to create a comprehensive view of the students’ 

identities whereas Oh and Fuligni (2010) focused on a more specific aspect of students’ identities 

relating to the closeness of the family unit.  In contrast, Catalano et al.  (2016) worked with older 

students who were over the age of 19 and were enrolled in undergraduate and graduate programs.  

These interviews also differed in their analysis of the identities of newly arrived immigrant 

students.  Catalano et al.  interviewed 20 students about their reasons for emigrating and how 
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they have adapted to this new life.   

Catalano et al. ’s (2016) interviews revealed themes that were also present in Goulah’s 

(2009) study.  One theme was that of being marked as different than their peers and teachers.  

The collegiate students identified an us versus them mentality in their school and social 

interactions (Catalano et al., 2016).  One suspected cause of this mentality was their accented 

language which marked them as different from native speakers in both South Africa and in the 

US. Goulah’s (2009) students were also viewed as an “other”, but were also grouped with other 

students who spoke the same language of Russian.  This challenged the students’ sense of 

identity as they were from various countries and ethnic cultures that had been under the 

government of the former Soviet Union (FSU).  The Soviet Union was an oppressive 

government that had forced imprisonment against some of the students’ family members and had 

restricted their religious and cultural freedom.  This association with the oppressing government 

is an overgeneralization on the part of the teachers and cohorts.  While these students struggled 

with these conflicting identities, the older students in Catalano et al. ’s (2016) study were able to 

integrate into society successfully while maintaining pride in their cultural heritage, thus 

reflecting a transcultural expression of their identity.  This identity achievement continues to be a 

struggle for the students in Goulah’s (2009) and Oh and Fuligni’s (2010) studies.   

Oh and Fuligni (2010) and Goulah (2009) worked with US high school students with 

cultural backgrounds where the families spoke a language other than English.  As discussed 

previously, Goulah’s (2009) research consisted of a small case study which focused on recently 

emigrated students from the former Soviet Union.  Oh and Fuligni’s (2010) participants were 

students of Latin- and Asian- American heritage and were either first or second generation 

immigrants.  The results from both studies showed that students had varying ties to their home 
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culture.  Goulah (2009) indicated that the FSU students struggled with a cohesive identity as they 

adopted characteristics that were impressed upon them as “Russian”, and the FSU students also 

gave up some of their own distinct cultural dress and customs due to negative comments from 

their classmates.  Students therefore had to balance the culture they grew up with, the culture 

their classmates believed they ascribed to, as well as the culture in which they were immersed.  

Oh and Fuligni (2010) evaluated the strength of the cultural ties to students’ heritage language 

(HL) and therefore ethnic identity by surveying students self-perceived HL use, HL proficiency, 

and the fortitude of family communication.   

The results of Oh and Fuligni’s (2010) study showed that HL proficiency and not HL use 

indicated stronger relationships with immigrant parents.  This in turn led Oh and Fuligni to 

believe that the students’ ethnic identities were more intact and would allow the students to 

better deal with stressors of adolescence.  Goulah (2009) was unable to deduce how the family 

relationships fed into the students’ ethnic identity, but was able to pinpoint stressors that led to 

identity confusion for these students.  Catalano et al. ’s (2016) participants were by far the most 

secure in their identity.  This could be due to the older age of the students.  According to Eric 

Erikson (1982), this plays into the cognitive development of adolescents.  Adolescents from the 

age of 12 to 18 wrestle with the crisis of identity versus role confusion.  Since the participants in 

Oh and Fuligni’s (2010) and Goulah’s (2009) studies were within this developmental stage, the 

challenges they were faced with were more difficult to process whereas the participants in 

Catalano et al. ’s study had already fully developed their identity before relocating to the country 

in which they were residing.  Therefore, they were more prepared to handle the challenges they 

were faced in that questioned their identity.  In addition to the role of HL fluency, English 

language proficiency is often viewed as a barrier to inclusion and assimilation within the school 
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environment.   

Riggs & Due (2011) examined this relationship between English language proficiency 

and inclusion within the broader community.  Although this study did not initially focus on 

student perception of their identity, the results reflected how factors of inclusion or exclusion 

from the dominant culture affected the self-perception and achievement of these students.  When 

surveyed, approximately half of all racist statements seen by teachers was directed towards 

ELLs, disproportionately targeting these students.  Many teachers stated that they believed these 

statements were due to a lack of English proficiency and lack of assimilation; however, Riggs & 

Due (2011) found that the role of English proficiency was overemphasized.  The researchers 

believed that inclusion should be framed as a priority within the school’s context.  With an 

emphasis on the cultural capital of ELLs, and additional policies to promote integration, that the 

ELLs status would be improved and thus may minimize the impact of their marginalized 

position.  Cummins et al.  (2015) along with other researchers (Stille & Prasad, 2015; Taylor et 

al., 2008) found that identity texts have positive benefits for ELLs to promote transcultural 

identities, and improve participation.  In the next section, the researcher will illustrate the 

importance of using identity texts to promote transcultural belonging and identity resolution.   

 Promoting transcultural belongings through identity texts.  Many members of the 

dominant culture within the US harbor views that there is a “good immigrant” that assimilates 

quickly to the dominant language and culture (Riggs & Due, 2011).  This perspective reveals 

xenophobic as well as racist tendencies of the populace as illustrated in the second tenet of CRT 

that white citizens have an “interest convergence” (Delgado & Stefancic, 2012).  This 

convergence means that it is in the dominant culture’s interest to maintain the status quo.  As 

additional transcultural groups emerge, the diversity threatens the homogeneous nature of the 
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society’s expectations.  Therefore, it is important to promote transcultural and pluralistic 

identities of racial minorities within the US, to support them as they experience pressures of 

assimilation from the dominant culture as well as alienation for aspects that they are unable to 

conform.  In order to support these transcultural and pluralistic identities, Cummins et al. (2015) 

proposed using CRP in the form of identity texts with these students.   

 Identity texts incorporate the use of English and the students L1 in assignments that 

creates narratives about the students’ selves, community, background, and languages (Stille & 

Prasad, 2015).  These texts can be multimodal, but must focus on the students.  Cummins 

developed these identity texts as a means to promote the affirmation of identity, reveal power 

relations within society, while continuing to develop literacy and promote literary engagement 

(Cummins et al., 2015).  In three qualitative studies, researchers work with ELLs of varying age 

and backgrounds to create identity texts in Canada (Cummins et al., 2015; Stille & Prasad, 2015; 

Taylor et al., 2008).   

 All three studies (Cummins et al., 2015; Stille & Prasad, 2015; Taylor et al., 2008) 

incorporated multimodal aspects into the identity texts; this means they included visual, written, 

and/or oral components.  Within Cummins et al. ’s (2015) evaluation of the use of identity texts, 

the researchers incorporated several examples of how identity texts have been utilized, whereas 

Stille and Prasad (2015) and Taylor et al.  (2008) solely focused on one group of students and 

one larger assignment.  Both Still and Prasad (2015) and Cummins et al.  (2015) displayed parts 

of the identity texts in a museum setting.  This showed the students involved that their work was 

valued.  The age ranges of the participants varied in all of the studies, thus illustrating the broad 

application of this activity.   

 These studies found that incorporating identity texts into lessons had several positive 
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effects.  All studies found that students gleaned meaningful literary engagement from these 

lessons.  Both Stille and Prasad (2015) and Cummings et al.  (2015) determined that student 

achievement improved after these activities.  Additionally, some teachers were surprised to see 

the complexity of the students’ works, thus showing that students not only improved in their 

skills, but the skills they already had were better accessed by the lessons provided.  Lastly, all 

studies articulated that students were able to think more critically about the power dynamics that 

are present within their community (Cummins et al., 2015; Stille & Prasad, 2015; Taylor et al., 

2008), which supports the tenets of CRT (Delgado & Stefancic, 2012).  With this approach, 

teachers have the opportunity to “enact change and resistance to dominant and potentially 

marginalizing monolingual, monocultural approaches to English language teaching” (Stille & 

Prasad, 2008, p. 619).   

 In conclusion, there are several benefits to incorporating identity texts into classroom 

lessons including the impact on the transcultural identities of ELL students.  One drawback that 

Taylor et al.  (2008) listed in their study was that some teachers expressed concerns about the 

time constraints.  After the experience, the teacher was still glad they had completed the activity, 

but was unsure about future application.  Although these studies were conducted in Canada, this 

researcher believes that not only are identity texts applicable in Canada, but they have the 

potential to provide meaningful activities and literary challenges to students in the US.  In the 

next section, the researcher will illustrate how identity tasks can be aligned with the New York 

State Common Core, and how to ensure that learning standards are appropriately addressed.   

New York State Common Core 

 In New York State (NYS), the Department of Education created the Common Core 

Curriculum (Engage NY, n.d.), which contain modules based on the Common Core Learning 
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Standards (CCLS).  The curriculum is accessible to everyone at 

https://www.engageny.org/common-core-curriculum, as are the CCLS at 

https://www.engageny.org/resource/new-york-state-p-12-common-core-learning-standards.  The 

Common Core is a set of curricular modules for ELA and math that can be adapted or adopted to 

teach grades pre-K through 12.  Within NYS many districts have fully or partially adopted these 

modules, however in addition to New York state, 42 states, the District of Colombia, and four 

territories have also adopted the CCLS (Common Core State Standards Initiative, 2017). 

Anchor Standards.  In addition to the modules, the NYS Department of Education 

created content and language standards.  These standards are designed to ensure that all students 

are taught appropriate skills and strategies based on grade level regardless of which school they 

attend.  After the implementation of the Common Core State Standards (CCSS), a group of 

educators and administrators identified a need for standards geared towards ELLs and bilingual 

students.  Therefore, the New York State Bilingual Common Core Initiative (NYSBCCI, 2014) 

established a complete set of progressions containing Language Arts Progressions that target 

both the home and new language.  These progressions (NYSBCCI, 2014) will be used to provide 

a framework for the work in this thesis.  The following skills and anchor standards were selected 

to guide this project.  The Common Core Anchor Standards were expanded upon by the 

NYSBCCI (2014) to include specific details of how the standards could be implemented.  The 

standards are listed below in Table 4.  These standards will be used in the implementation of 

identity texts to assist ELLs with literacy and identity achievement.   

 
 
 
 
 
 

https://www.engageny.org/common-core-curriculum
https://www.engageny.org/resource/new-york-state-p-12-common-core-learning-standards
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Table 4  
 
Learning Standards for Bilingual Common Core: New Language Arts Progressions (NYSBCCI, 
2014) 
 

Standard Description 

NLAP RI.  9–10.  3 Analyze how the author unfolds an analysis or series of ideas 
or events, including the order in which the points are made, 
how they are introduced and developed and the connections 
that are drawn between them.   

NLAP RI. 9–10.7 Analyze various accounts of a subject told in different media, 
determining which details are emphasized in each account. 

NLAP W.  9-10.  3 Write narratives to develop real or imagined experiences or 
events using effective technique, well-chosen details and 
well-structured event sequences.  

a. Engage and orient the reader by setting out a problem, 
situation or observation, establishing one or multiple 
point(s) of view, and introducing a narrator and/or 
characters; create a smooth progression of experiences 
or events.   

b. Use narrative techniques, such as dialogue, pacing, 
description, reflection and multiple plot lines, to 
develop experiences, events and/or characters.   

c. Use a variety of techniques to sequence events so that 
they build on one another to create a coherent whole.   

d. Use precise words and phrases, telling details and 
sensory language to convey a vivid picture of the 
experiences, events, setting and/or characters.   

e. Provide a conclusion that follows from and reflects on 
what is experienced, observed or resolved over the 
course of the narrative.   

f. Adapt voice, awareness of audience and use of 
language to accommodate a variety of cultural 
contexts.   

NLAP W.9–10.4 Produce clear and coherent writing in 
which the development, organization and style are 
appropriate to task, purpose and audience. 
(Grade-specific expectations for writing types are defined in 
standards 1–3.) 
 
 
 



CURRICULUM TO PROMOTE IDENTITY IN ELLS 37 
 

Table 4 continued  

Standard Description 

NLAP W.  9-10.5 Develop and strengthen writing as needed by planning, 
revising, editing, rewriting or trying a new approach, focusing 
on addressing what is most significant for a specific purpose 
and audience. 
 

NLAP W.9–10.11 Create literary texts that demonstrate knowledge and 
understanding of a wide variety of texts of recognized literary 
merit. 
a. Engage in a wide range of prewriting experiences, such as 
using a variety of visual representations, to express personal, 
social and cultural connections and insights. 

NLAP SL.9–10.1 Initiate and participate effectively in a 
range of collaborative discussions (one-on-one, in groups and 
teacher-led) with diverse partners 
on grades 9–10 topics, texts and issues, building on others’ 
ideas and expressing their own clearly 
and persuasively. 

NLAP SL.9-10.4 Present information, findings and supporting evidence 
clearly, concisely and logically such that listeners can 
follow the line of reasoning and the organization, 
development, substance and style are appropriate to 
purpose, audience and task. 
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Methodology 

Step 1: Researcher’s Background 

The topic of this capstone project came from the researcher’s background in her personal 

identity development as well as supporting identity development of young adolescents.  When 

the researcher was an adolescent, she attended many youth conferences, which focused on 

adolescent identity development.  Additionally, the researcher attended an Anti-Racism/Anti-

Oppression conference that explored the complexity of racial identities and its impact on 

communities and society at large.  These experiences exposed the researcher to many new ideas 

and allowed her to enter the exploration and experimentation period of identity development 

throughout her adolescence.  The researcher was able to question her preconceived notions of her 

identity and evaluated her options at which point she committed to her beliefs and personal 

identity.  Although, certain aspects of identity continue to fluctuate, the core values that promote 

acceptance and understanding of diverse experiences has persevered.  These beliefs influenced 

the researcher’s selection of undergraduate and graduate studies as well as her choices to devote 

time to related volunteer activities, this curriculum project, and other activities that align with her 

beliefs. 

The researcher selected her undergraduate degree as International Studies, focusing on 

the Developing World.  Studying in this major further exposed the researcher to literature that 

supported the complexity of the individual’s experiences throughout the world.  Then, the 

researcher volunteered with fifth and sixth graders, supporting them in a faith development class.  

Although located at a religious institution, the class utilized diverse texts that informed the 

students about revolutionary figures from a multitude of cultures and religious backgrounds, 

while encouraging students to self-evaluate their own personal beliefs and self-concepts.  This 
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volunteer experience paired with the researcher’s volunteer experience working with newly 

arrived refugees, led her to enroll in a graduate program to prepare her to be an English as a New 

Language (ENL) teacher.  Studying the coursework expanded the researcher’s knowledge of 

student and adolescent identity as well as curricula and theories to support ELLs such as 

Culturally Relevant Curriculum (CRC) and Funds of Knowledge (González et al., 2005; Ladson-

Billings, 2009).   

Step 2: Identified Research Topic 

In addition to the researcher’s personal identity resolution and career trajectory, literature 

presented throughout the TESOL program informed the choice of this research project.  Classes 

focused on the diverse experiences of ELLs and the dangers of stereotyping these students.  The 

courses Foundations of Bilingual Education as well as Curriculum Theory for the Second 

Language Classroom both promoted the importance of CRC and funds of knowledge (González 

et al., 2005; Ladson-Billings, 2009).  One specific quote by Ladson-Billings (2009) summed up 

the key concept that the researcher wanted to address in their thesis.  “Thus, rather than the 

idiosyncratic caring for individual students, the teachers spoke of the importance of their work 

for preparing the students for confronting inequitable and undemocratic social structures 

(Ladson-Billings, 1995, p. 474).” These concepts promoted a critical view of our society at large, 

and advocating for students to investigate the injustices that exist.  Consequently, the 

researcher’s course on child and adolescent development directed the researcher to identify an 

important time in students’ lives where this type of critical analysis and investigation is critical to 

their personal growth.   

Coursework in Child and Adolescent Development outlined many prominent theories in 

the field of psychology (Martorell, 2014).  After being exposed to these theories, one theory 
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stood out to the researcher for its application to student identity development.  This was 

Erikson’s Theory of Psychosocial Development (Martorell, 2014; Erikson, 1982; Erikson, 1999), 

and Marcia’s expansion of this theory to identify its implications on ethnic identity (Martorell, 

2014; Muss, 1996/1999).  These theories united the researcher’s experience and desire to 

promote high self-esteem and identity resolution in ELLs.  From this point, the researcher began 

to conduct research to develop the literature review for her capstone project.   

Step 3: Conducted Literature Review 

The researcher began her literature review by utilizing the research databases provided by 

SUNY Fredonia’s Reed Library.  Focusing on ERIC, PsychINFO, and LLBA databases, the 

researcher searched for peer-reviewed journal articles and books.  These books and articles were 

primarily found online, within Reed Library, or retrieved through Interlibrary Loan.  Throughout 

this process, key search terms and descriptors emerged including ELLs, ENL, LEP, ethnic 

identity, adolescence, education, high school, culturally relevant curriculum/pedagogy/teaching, 

and funds of knowledge.   

 After finding several relevant articles and books, the research sought out the primary 

works found in the reference list of those sources.  Using Article Linker on Reed Library’s 

website, the researcher was able to find prominent sources that were cited throughout the field, 

most notably, Erikson, Ladson-Billings, Cummins, González, Moll, and Amanti.  Although 

many of the references are from the past 10 years, the foundational work of several of these 

prominent authors was published earlier in the 1980s and 1990s.  Since their work is well-cited 

and referenced, these sources were included in the literature review.  After completing the 

literature review, the researcher began to analyze the NYS Common Core Modules as well as the 

Bilingual Common Core to determine if there was a need for this research and curriculum.   
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Step 4: Conducted a document analysis of the CCSS 

 In order to determine the need for curriculum promoting identity of ELLs in New York 

State (NYS), the researcher explored the available curricula as presented on the Engage NY 

website at engageny.org (Common Core Curriculum, n.d.).  This website contains state-provided 

modules that many districts mandate teachers use within their classrooms.  As these modules are 

the largest available source of state-sponsored curricula, the researcher began her document 

analysis of these modules, units, and lessons.   

 Within the high school curricula, the researcher was surprised to find several units with 

central themes focusing on identity.  There were only two lessons in the ninth grade modules; 

however, these lessons solely focused on the story of Oedipus and the concealment of his 

identity (Common Core Curriculum, n.d.).  Within the 10th grade modules, the researcher was 

unable to discover any mention of identity of characters or of the students themselves.  Next, the 

researcher reviewed the 11th grade modules.  There were three lessons that mentioned identity as 

a core topic of the discussion and assignments.  In the fifth lesson of unit 11.2.1, the lesson had 

students read The Souls of Black Folks by W. E. B.  Du Bois and complete assignments and 

discussions focusing around the central ideas of true self-consciousness, double consciousness, 

and the veil, which is a metaphor to illustrate the separation between races (Common Core 

Curriculum, n.d.).  The students discussed conflicting identities and Du Bois’ goal of merging 

the double consciousness to create a “truer self” and the dangers of assimilating to the White 

dominant American culture.  The next unit contained two lessons that considered the impact of 

the character’s mother and other relationships on her identity.  Consequently, the character 

struggled with duality of her identity.  Students continued to focus on how these concepts were 

built up through the text.  These lessons highlighted the importance and complexity of identity; 
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however, there was a missed opportunity to make relevant connections to student’s personal 

identity development.  In order to fully evaluate the modules, the researcher continued to 

investigate the available 12th grade curriculum.   

 Compared to the ninth through 11th grade curriculum, the researcher found an abundance 

of lessons discussing the complexity of identity development in the 12th grade curriculum.  

Module six required students to read Song of Soloman by Morrison and analyze the character 

development of Pilate.  Next, students consider how identity and community development 

impacts the main character.  Although this lesson did explore some of the challenges of identity, 

the module that provided a comprehensive evaluation was units one and two of module four 

(Common Core Curriculum, n.d.).  In the first unit, students examine the play A Streetcar Named 

Desire and the poem A Daily Joy to Be Alive in depth.  Upon reaching the end of the unit, 

students complete a writing assignment that evaluated the notions of power, identity, and how 

identity shifts.  Following this unit, students read the book The Namesake and the poem The 

Overcoat.  After evaluating the themes and major concepts, students select one of two 

assignments.  Within these assignments, students will either complete a creative writing 

assignment following a similar story arc, or they will write a narrative about culture, identity, as 

well as about the student’s own personal experience with identity.   

 These units provide critical thought into identity exploration, which is the beginning step 

towards ethnic identity resolution.  Although these lessons provide several opportunities for 

students to examine the identity conflicts within story characters, there was only one opportunity 

for students to contemplate their own identities.  Additionally, there was little opportunity to 

address specific concerns for the identity of ELLs.  Therefore, the preliminary conclusion of the 

analysis was that the CCSS curriculum insufficiently addressed the needs of ELLs identity 
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development.  The information gathered in this document analysis allowed the researcher to then 

clarify her curriculum problem, which will be addressed in the following section.   

Step 5: Further Articulated Curriculum Problem 

 Initially, the researcher identified the curriculum problem as a need for CRP to assist 

ELLs with identity resolution.  After conducting preliminary research, and with guidance from 

the capstone advisor, a further articulated problem emerged.  The problem addressed in this 

project was that current CCSS curricula in NYS grades nine through 12 does not sufficiently 

address identity development for adolescent ELLs.  In order to further narrow down the 

curriculum that the research would be producing, further narrowing of the anticipated 

participants was necessary.  In the following paragraphs, the researcher will describe these 

participants.   

Step 6: Identified Intended Participants  

The researcher selected ELLs as the target audience for these lessons due to the 

researcher’s expertise, the increase in ELLs, and their unique needs.  As previously stated, CRT 

pinpoints the hidden normative in US society as White (Delgado & Stefancic, 2012).  Within the 

education system, these hidden norms permeate the lessons unbeknownst to many educators and 

policy-makers.  With the increased presence of ELLs in US schools, it is important to cater to the 

unique needs of these students.  As students of ethnic minority and sometimes as newly arrived 

immigrants, the pluralistic identities that lead to additional challenges to the adolescents’ identity 

development.  Due to these reasons, the researcher selected ELLs as a concentration for this 

curriculum project; however, the sample needed to target a specific grade of students in order for 

the lessons to be functional and applicable.   

The grade that this curriculum project focused on was 10th.  According to Erikson 
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(1982), socioemotional development affects the identity of the individual when they reach 

adolescence.  Adolescence typically encompasses youth between the age of 12 and 18 (Harklau, 

2007).  By 10th grade, students are typically 15 or 16 years old.  These students are well within 

the range where they may have started exploring their personal and ethnic identity.  If the 

students are still at the stage of identity diffusion (Muus, 1996/1999), they have the capacity to 

understand the discourse that will be presented in curriculum that targets identity.  This would 

provide students an outlet to kickstart the exploration of their identity.  Moreover, the dearth in 

the standard 10th grade CCSS curriculum for identity shows a need to begin this form of 

discourse at an earlier age given the additional factors that ELLs must consider when evaluating 

their identities.  In order to create effective curriculum to benefit 10th grade ELLs, the researcher 

needed to identify specific skills to target in these lessons.   

Step 7: Explored 10th grade BCC to identify targeted skill areas 

 The New York State Bilingual Common Core Initiative (NYSBCCI, 2014) established a 

website containing Language Arts Progressions that target both the home and new language.  

These progressions tailor learning standards to be accessible to bilingual students and to be 

aligned to the Common Core.  The researcher reviewed the progressions, focusing on the 

learning standards for 10th graders.  After reviewing this information, the researcher was able to 

select anchor standards to which she could align her lessons.   

Step 8: Selected Framework 

The researcher selected skills and anchor standards to guide this project.  The Common 

Core Anchor Standards were expanded upon by the NYSBCCI (2014) to include specific details 

of how the standards could be implemented.  Additionally, the NYSBCCI accompanied direct 

application suggestions of how to differentiate the lessons for the different levels of language 
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development.  The standards selected by the researcher were presented previously in Table 4.   

Step 9: Overview of BCC skills and anchor standards 

These skills and standards are already applied within classrooms; however, they do not 

guarantee that the students will be taught using CRP. In order to utilize CRP, the researcher 

incorporated a variety of techniques into the lessons.  One of the deficits of the CCSS lessons 

was that the readings were assigned without regard to the background of the students.  In order to 

tailor the readings to the students, the researcher sought out several reading options based on the 

cultural background and previous experiences of the intended students.  Given that this 

curriculum was created without a specific classroom to implement, the reading stories may be 

swapped out for other relevant texts, while still utilizing the strategies and lesson plans. Offering 

several options of stories to read or discuss allows the students to have autonomy over their 

assignment.  Additionally, students would be able to select the texts that they perceive to align 

more closely with their own experiences and identity.   

Second, the researcher structured the lessons to have the students write about themselves 

and their own experiences using the texts they read as inspiration.  This allowed the students to 

draw upon their background, experiences, and beliefs to inform their writing.  The lesson used 

the suggestions of the NLAP to differentiate the material for students based on language 

development level.  With this wealth of information, the researcher needed additional contextual 

information of how to structure the lessons so that they would be applicable to existing 

classrooms.  For this reason, the researcher sought to gather data through observation of an ENL 

teacher’s typical high school classroom in BCSD.   

Step 10: Shadowed High School ENL Teacher 

 With the assistance of Dr.  Mahoney, the researcher contacted an ENL teacher and prior 
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TESOL graduate of SUNY Fredonia who teaches at a high school within Buffalo, New York 

who shall be referred to as Ms. Smith.  The ENL teacher’s name has been changed to ensure the 

anonymity of the students observed.  After reaching out to Ms. Smith via e-mail, the researcher 

arranged a date to observe the school.  Ms. Smith allowed the researcher to shadow her in all the 

classes that she taught starting at 9:15 am, and arranged for the researcher to observe other 

classrooms when she had planning periods or other breaks.  Classes were all 40 minutes each 

with a 4-minute break and transition time in between periods.  The schedule for the researcher’s 

observation, including grades, subject, number of present students, and course content is 

included in Table 5.   

Table 5 
 
Overview of Observation at Buffalo City High School 
 

Period Grade/Subject Students 
present 

Content covered in class 

3 Grade 11-12/  
US History 

13 Students completed guided notes about 
Industrialization, and then completed a worksheet on 
the Gilded Age from information and video presented.   

4 Grade 10-12/ 
Global History 

22 Students conducted a close reading about Russia and 
Stalin.  Students worked together to cite evidence 
from text in a worksheet.   

5 Break - Discussion with Ms.  Smith to comment on classes 
observed 

6 Grade 10/ 
ENL 

4 Students worked together to complete Venn diagrams, 
comparing and contrasting world religions.  Students 
referred to posters that they had created in a prior 
lesson.   

7 Grade 11/ 
English 3 

9 Teacher presented information about how to use MLA 
citations and references in writing.   

8 Grade 12/ 
English 4 

12 Integrated ELA class.  Students used mind map and 
note cards to brainstorm research topic prior to writing 
essay.   
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Table 5 continued 

Period Grade/Subject Students 
present 

Content covered in class 

9 Grade 12/ 
ENL 

3 Graphic organizers used for pre-writing activity prior 
to essay comparing prior activist’s experiences to 
students’ experiences.   

 Ms.  Smith discussed important details about the school environment.  The school was 

undergoing restructuring to address low performance and attendance.  As shown in Table 5, there 

was a wide range in class sizes.  For instance, in the fourth period, there were 38 students 

enrolled in the class, with only 22 students present the date of the researcher’s observation.  

Many students have recurring absences, but on this day class attendance was particularly low as 

some students were on a school field trip.  This Buffalo school is composed of students with 

diverse cultural backgrounds and population with 31% of the students labelled as ELLs, and 20% 

of students identified as having a disability (New York State Education Department, 2016).  The 

school is labelled as Title I, and 90% of the students are economically disadvantaged according 

to the NYS Report Card.  Many students struggle academically with a low graduation rate of 

32% in 2016.  This information gave the researcher perspective on the context and achievement 

that was currently present within the school.  The observations throughout the day gave a more 

qualitative and comprehensive view of the students’ experiences.   

 As a result of this observation, the researcher had the opportunity to observe the 

atmosphere of a variety of classrooms.  Through this experience, the researcher created the 

curriculum in a manner applicable to this high school, and hopefully others like it.  While 

observing the classrooms, the researcher was able to view the type of content, varied methods of 

lesson delivery, and diverse contexts in which the students were taught.  Techniques utilized by 
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the classroom teachers were implemented with various amounts of participation and engagement 

by the students.  These techniques included graphic organizers, questions activating higher order 

thinking questions, and activities where students were able to contribute their opinions.  In 

contrast, the classes that centered around direct lecture by the teacher, or that lacked 

differentiation to support writing led to students becoming distracted and disengaging from the 

material.  After the day of observations, the researcher found that this type of curriculum 

proposed in this thesis is applicable in the 10th grade classrooms, and that the students seemed to 

be open to these types of activities.  Next, the researcher would begin to develop a scope and 

sequence to outline the general content and topics that would be covered in the unit.   

Step 11: Developed a Scope and Sequence of Curriculum 

 Below is Table 6, which outlines the two units with details for each lesson, their main 

topics, corresponding Bilingual Common Core Learning Standards, key strategies, and an 

overview of tasks to be completed during the lesson. 

Table 6 
 
Scope and Sequence: Creating our Identity Stories 
 

Unit 1: Investigation of Identity Texts 

Lesson Topic BCCLS SIOP Strategies and lesson overview 

1 What is 
identity? 

NLAP 
SL.9–10.1 
 
NLAP W.9-
10.11 

Introduce concepts of identity and culture.  
 

Show an artifact from teacher’s own culture. Engage in 
collaborative discussions about how different artifacts are 
or are not culturally specific.  
 

Class brainstorm with HOTS questions in gallery walk 
about identity. 
 

Compare contrast identity/culture 
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Table 6 continued 

Lesson Topic BCCLS SIOP Strategies and lesson overview 

2 Ties to 
home 

NLAP 
SL.9–10.1 

Students are to bring in an artifact from their home that 
they believe relates to their identity. Students first work 
in pairs using sentence frames, and discuss why what 
they brought in reflects their identity and where the item 
originated from (ie. country of origin, culturally specific, 
internationally used, etc.) 
 

Students create word map about themselves 
 

Preview short story 

3 The path 
of a story 

NLAP 
RI.9–10.3 
 
NLAP 
SL.9–10.1 
 

Jigsaw and present idea of story identity 
text/autobiography 
 

Identity text is presented in the form of a short story. 
Students read the entire text in small groups, then split 
into pairs where they are assigned a part of the text and 
part of a graphic organizer to identify 2 key parts of their 
portion of text. Both students will write these key parts 
on post-it notes. Students will then break into 2 groups of 
4 to chronologically order their key parts. Both groups 
will compare at the end of class and help each other if 
their order looks different. 

4 Identity in 
literature 
part 1 
 

NLAP RI. 
9–10.3 
 
NLAP W.9-
10.4 

Modified worksheet explore characteristics of main 
character. Students work in 2 groups of 4. *Identity map 
 

Aspects to identify in worksheet: 
• Name 
• Age at beginning 
• Age at end 
• Location start, next, end 
• What does character like? 
• What does character like to do? 
• Who is their family? 

5 Identity in 
literature 
part 2 

NLAP 
RI.  9–10.3 
 
NLAP W.9-
10.4 

Review story again, students break into same 2 groups 
• outline of classmate, draw to represent main 

character 
• Teacher will ask questions to guide students to 

think of different attributes main character’s 
identity and culture 

• Presentation of groups posters- what is different, 
what is the same? 
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Table 6 continued 

Unit 2: Narrating Our Stories 

Lesson Topic BCCLS SIOP Strategies and lesson overview 

1 Our 
stories: 
who am I? 

NLAP 
SL.9–10.1 

Option is given to create fictional character, but must 
include some traditions of the student. 
 

• Students are asked to bring in photo of their 
family or someone important to them. Students 
are given disposable camera ahead of time if they 
do not have a picture. If the family does not 
approve of pictures, student may write down the 
names of their family. 

• Students share out to partner what they brought in 
• Students write down the names of their family 

2 Who am I 
continued 

NLAP W.9-
10.4 

Graphic organizer like previous week 
 

Main character = student or fictional 
• Age at beginning of autobiography, and current 

age 
• Where does story start, go to, end (location) 
• What does character like to do 
• Who is important to them? Family, friends, etc. 
• ...And more? 

3 Illustrate to 
illustrate 

NLAP W.9-
10.4 

Students fill out graphic organizer to help brainstorm 
about their culture 
 

Students will draw images of themselves with 
representations of their home, religion, culture, etc as 
they are comfortable 

4 A picture 
says a 
thousand 
words 

NLAP 
W.  9-10.3 

Student finish drawing and write short narratives about 
their image using sentence frames and previous graphic 
organizer 

5 How did 
we get 
here? 

NLAP 
W.  9-10.3 

Create sequence of story using sequential graphic 
organizer.  

6 Writing 
our 
narratives 
 

NLAP 
W.  9-10.3 

Write out autobiographical short story. Sentence frames 



CURRICULUM TO PROMOTE IDENTITY IN ELLS 51 
 

Table 6 continued 

Lesson Topic BCCLS SIOP Strategies and lesson overview 

7 Writing 
our 
narratives 
with peer 
editing 

NLAP 
W.  9-10.3 
 
NLAP 
SL.9–10.1 

Students share their work with a partner and peer edit. 
Peers will ask questions about things that are confusing 
and will compliment on things that were done well or that 
they thought were interesting. 

8 Primary 
source 

NLAP 
W.  9-10.3 
 
NLAP 
W.9–10.4 

Creative assignment allows individuals to create a 
“primary source” text from their lives. Text message. 
Letter to family member, award, drawing or photo of 
item from home. If image is a drawing or photo, the 
student will write a description explaining what it is and 
why it is important. 

9 Let’s put it 
together 

NLAP 
W.  9-10.3 
 
NLAP 
W.9–10.4 

This is a day to wrap up any sections that students may 
have missed due to absences.  
 

Teacher will model how to bind book. Students will 
organize their work, and bind their work together into a 
multimodal autobiographical identity text. 

10 Sharing 
our stories 

SL.9-10.1 Gallery walk of finished products 

Step 12: Completed Two Lesson Plans to Submit to Dr.  Mahoney 

 After creating a scope and sequence of the unit, the researcher created the first two 

lessons.  First, the researcher used the anchor standards to construct content and language 

objectives.  Then, the researcher brainstormed and selected activities that would scaffold the 

concepts of identity and culture.  Within the lesson plans, there were several questions and 

discussions that utilized higher order thinking skills.  To promote discussion, the teacher’s role is 

to activate background knowledge and make connections to student’s personal lives and 

experiences.  After completing the two lessons, the researcher submitted the lesson plans to her 

capstone advisor, Dr.  Mahoney.  After reviewing the lesson plans, Dr.  Mahoney made a couple 

recommendations of how to organize the curriculum so that it would be able to be separated from 
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this curriculum project and disseminated to other teachers.  From this point, the researcher began 

to work independently on the rest of the lesson plans. 

Step 13: Selected Culturally Relevant Texts 

The researcher used a variety of resources to find sources that were culturally relevant to 

the anticipated participants of the curriculum.  Sources included the CUNY (City Universities of 

New York) NYSIEB (New York State Initiative on Emergent Bilinguals) culturally relevant 

books and resources (CUNY NYSIEB, 2016), other education-based websites found from a 

Google web search, the Reed Library Catalog, and the Buffalo & Erie County Public Library 

System. Although there were many texts that were culturally relevant, the stories were either 

chapter books, or at a much higher lexile level than Entering/Emerging students would be able to 

read. Also, many of the shorter stories did not have the content focusing on the identity of the 

main character. Upon the recommendation of an ENL teacher in the Buffalo Public Schools, the 

researcher decided to write a text that highlighted different aspects of an immigrant’s growth and 

identity.  

The researcher focuses on Malala Yousafzai, a world-wide icon and refugee from 

Pakistan.  Her story of perseverance through the threat and then implementation of violence has 

inspired people globally.  Malala’s “Address to the United Nations Youth Assembly” is taught 

during a Unit focusing on human rights in the 10th grade NYS Common Core Modules (Engage 

NY, 2014).  Because Malala’s story is introduced in part through the curriculum, the researcher 

decided that this would be a good opportunity to not only pre-teach vocabulary and concepts that 

the students would be exposed to in another ELA Unit, but also to use this important public 

figure to guide students’ analysis of culture and identity. 
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Step 14: Completed the Remainder of the Lesson Plans 

 With the central themes and topic of the culturally relevant text determined, the 

researcher gathered additional information with which to write the short story about Malala 

(Ellick & Ashraf, 2009; Yousafzai, 2013; Yousafzai & Lamb, 2013). After developing the text, 

the researcher used the TESOL lesson plan format to write out lesson details, steps, and 

assessment practices based on the scope and sequence as seen in Table 6. The researcher also 

developed supplemental materials including translations of texts into Arabic, Burmese, and 

Spanish.  Although the researcher intended on having students chose their own text to read, the 

researcher decided to have all the students read the same text as it allows for better collaboration 

and a more in depth understanding of the text while focusing on the identity development of the 

character with more specificity. 

Within the lessons, the researcher included SIOP features, translanguaging strategies, as 

well as differentiation techniques that were outlined in the NLAP standards (NYSBCCI, 2014).  

The researcher was careful to make the lesson plans clear in regard to the direction of the 

assignments, but open-ended enough to allow for students to be creative in their writing and 

multimodal assignments.  In the next section, you will find the complete lesson plans to address 

identity development for 10th grade ELLs.   
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Introduction 

 This curriculum was developed to promote the identity development of 10th grade ELLs 

through the use of culturally relevant topics, activities, translanguaging strategies, 

comprehensible input, and multimodal identity texts.  The purpose of these lessons are to provide 

an outlet for students to investigate and clarify their developing identities.  As adolescents, 10th 

graders are experiencing many physical, cognitive, and emotional changes.  According to 

Erikson (1999/1960), this adolescent period is a critical time for identity development. 

According to Phinney (1989/1999), the ethnic and cultural identities of ELLs create additional 

factors to negotiate within their personal identities; therefore, there is a need for curriculum that 

encourages conversations surrounding the identities of ELLs. 

These lessons align with New York State (NYS) Bilingual Common Core (BCC) 

Standards, which are derived from NYS Common Core Learning Standards. Therefore, the 

curriculum is applicable to be used within all NYS public schools with ELLs. The lessons also 

utilize the strategy “Step Up to Writing”, which is employed by the Buffalo Public Schools. This 

strategy uses color-coding graphic organizers to encourage more complex writing. In an effort to 

make these lesson plans applicable in NYS public schools, the instruction embeds these 

strategies throughout the lessons.  

The imagined environment to implement these lessons are in a stand-alone ENL 

classroom with eight 10th grade ELLs. The first unit describes Malala Yousafzai’s experiences in 

the first Unit. In the Grade 10 ELA Module 2 Unit 3, the lessons include reading Malala’s 

“Address to the United Nations Youth Assemble”. This curriculum would be best implemented 

prior to that unit as a way to pre-teach information about Malala so that the students are familiar 

with the terms and topics they will be exposed to during that module. 
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The first unit of this curriculum provides a basis to investigate identity through analyzing 

the identity of another prominent refugee and British immigrant, Malala Yousafzai. The students 

identify characteristics of Malala, and how those characteristics factor into her identity 

development through graphic organizers, sentence frames, and interactive cloze assignments. 

Students may then identify different aspects of their own identity in the second unit. The goal of 

the second unit is to develop a multimodal identity text in the form of an autobiography. This 

project will incorporate a variety of writing and artistic projects in which the students are able to 

express themselves, while also developing their productive language skills. These lessons 

scaffold the longer writing projects using a variety of graphic organizers and the “Step Up to 

Writing” strategy. At the end of this curriculum, ELL students will have created a bound, 

multimodal autobiographical text that describes factors and experiences that impact their 

identity. I hope you find this curriculum useful.  
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Unit 1: Investigating Identity Texts 
 

Lesson 1: What is Identity? 
 
Key: SW = Students will; TW = Teacher will; SWBAT = Students will be able to do; HOTS = 
Higher Order Thinking Skills 

Grade Level: 
10 

Language Level: 
Entering, Emerging 
 

Student Backgrounds:  8 
students 
Puerto Rico, Burma, Syria, 
Iraq 
Spanish, Burmese, Arabic 

Common Core Standards: (e.g., ELA/Math) 
 
NYS Bilingual Common Core New Language Arts Progression (NLAP) SL.9–10.1: Initiate 
and participate effectively in a range of collaborative discussions (one-on-one, in groups and 
teacher-led) with diverse partners on grade 9–10 topics, texts and issues, building on others’ 
ideas and expressing their own clearly and persuasively. 
 
NLAP W.9–10.11: Create literary texts that demonstrate knowledge and understanding of a 
wide variety of texts of recognized literary merit. 
a. Engage in a wide range of prewriting experiences, such as using a variety of visual 
representations, to express personal, social and cultural connections and insights. 
 
Other Standards as Appropriate: N/A 

Content Objective(s): (CO#)  
 
1. SWBAT define identity and culture 
 
2. SWBAT discuss characteristics of their personal identity with their peers.  
 
Language Objective(s): (LO#) 
 
1. SWBAT write the similarities and differences of identity and culture 
 
2. SWBAT write a response to 4 questions during a gallery walk activity. 
 
Key Vocabulary &/ Academic 
Language  
Identity 
culture 
artifact 
characteristics 

Extra Resources/Supplementary Materials:  
• realia: guitar (Vogt& Echevarría, 2008, p. 25) 
• Framed outlines with translations (Vogt& Echevarría, 

2008, p. 62) 
• 4 ipads with bilingual dictionaries 
• Whiteboard 
• White erase and regular markers 
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• posters with pre-written Gallery Walk Questions 
• Assessment checklist 
• Smartboard with prepared word map 

Language Learning Strategies:  
 
Task-Based 

• Framed Outline 
• Use Background Knowledge- students will use information they know about 

themselves and their family to complete activity 
• Cooperation- students will work together to complete gallery walk 

 
HOTS:  
 

1. What does this guitar 
show about my identity? 

 
Gallery Walk Questions: 

• Who are the people in 
your family? 

• What are your 
responsibilities (jobs) in 
your home? 

• What are you good at? 
• What do you like to do? 

 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
Connections drawn directly to students’ personal identity 
and culture as these concepts are described and discussed. 
 

Instructional 
Procedures 
(TW/SW):   
 
1. TW read content 

and language 
objectives 

2. TW introduce term 
identity-  
a. SW look up in 
bilingual dictionary 
b. TW define in 
English 
c. TW connect to 
root “I” 

3. TW bring out her 
guitar, ask HOTS 
question #1, use a 
word web to 
document students 

Modifying for 
Different 
Language 
Levels: 
 
Framed 
outline is 
provided in 
English with 
some 
translations. 

Use of L1 / 
Translanguaging 
(TL): 
 
Students are 
provided with 
lesson specific 
translations on 
guided notes 
 
Bilingual 
dictionaries are 
available for 
students 
throughout the 
lesson at their 
desks. 

Use of 
Technology: 
 
HOTS Q#1 
is posted on 
smartboard 
in all the 
languages. 
 
4 ipads are 
available 
with google 
translate to 
assist 
students 

Assessment:  
(CO#s & 
LO#s) 
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ideas on 
smartboard 

 
4. TW Introduce       
term culture 

a. SW look up in 
bilingual 
dictionary/on ipad 
b. Class will 
define in English 
c. Connect to 
social studies 
coursework. 

Guided notes 
are provided 
in English 
with some 
translations. 

Students are 
provided with 
lesson specific 
translations on 
guided notes 

4 ipads are 
available 
with google 
translate to 
assist 
students 

 

5. Venn Diagram. 
a. SW work with 
table groups (4 
students/group) to 
write what is the 
same and different 
about identity and 
culture on white-
board 
b. Come together 
as class- students 
share what they 
came up with. 
Written on poster to 
post during unit 

 

Groups are 
heterogeneous 
to provide 
support for 
entering 
students 

Students are 
grouped so that 
they have students 
who speak their 
language at their 
group if possible. 

4 ipads are 
available 
with google 
translate to 
assist 
students 

CO#1 
LO#1 
 
Observational 
assessment. 
Will provide 
additional 
instruction as 
needed. 

 
6. Gallery walk 

a. 4 questions 
posted around the 
room. SW go with 
shoulder partners 
around room and 
answer questions 
b. Teacher 
reviews the answers 
to questions with 
students 

Slips of paper 
provided with 
translations of 
gallery walk 
questions. 

Shoulder partners 
will speak the 
same language 
when possible. 
 
Questions are 
translated 
 
Students discuss in 
home language 
before writing in 
English. 
 
Interlanguage is 
accepted 
 

4 ipads are 
available 
with google 
translate to 
assist 
students 

CO#2 
LO#2 
Observation 
with checklist 
 

Wrap – Up:    
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Teacher reviews content and language objectives with class and asks if we met the objectives. 
 
Expansion & Reflection: 
 
Teacher previews next day activity by asking the students to bring in an item from their home 
(if possible) that they think shows something about their identity.  
 
Begin to send home disposable camera home with kids who do not have a photo of their 
family IF their family is okay with pictures taken. Send home permission slip in home 
language requesting photo to be sent in or take a photo. *Alternative option is for student to 
bring in an item from home that is important to them. This will be used at the beginning of unit  
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Name: _________________________ 
 
Date: _______________ 
 

What is Identity? 
1. Identity 

a. Translation: ___________________________ 

b. Definition:_______________________________________________

________________________________________________________ 

c. Examples 

i. _________________________ 

ii. _________________________ 

iii. _________________________ 

 

2. Culture 

a. Translation: ___________________________ 

b. Definition:_______________________________________________

________________________________________________________ 

c. Examples 

i. _________________________ 

ii. _________________________ 

iii. _________________________ 
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Translations: Arabic 
1. Who are the people in your family? 

 من ھم الناس في عائلتك؟
 

2. What are your responsibilities (jobs) in your home? 
 ما ھي مسؤولیاتك) الوظائف (في منزلك؟

 
3. What are you good at? 

 ما ھو جید في القیام؟
 

4. What do you like to do? 
 ماذا تحب ان تفعل؟

 
Translations: Burmese 

1. Who are the people in your family? 
������������������������������� 

 
2. What are your responsibilities (jobs) in your home? 

�������������������������������� 
(���������������) ��������? 

 
3. What are you good at? 

������������������������������? 
 

4. What do you like to do? 
�����������������������? 

 

Translations: Spanish 
1. Who are the people in your family? 

¿Quiénes son las personas de tu familia? 
 

2. What are your responsibilities (jobs) in your home? 
¿Cuáles son sus responsabilidades (trabajos) en su hogar? 

 
3. What are you good at? 

¿En qué eres bueno? 
 

4. What do you like to do? 
¿Qué te gusta hacer? 

 

Observation Checklist: Unit 1, Lesson 1 
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Student 
Name 

Student wrote 
something on each 
poster 

Responses demonstrate 
comprehension of identity 

Students discuss posted 
questions with their 
partner 

Student A    

Student B    

Student C    

Student D    

Student E    

Student F    

Student G    

Student H    
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Lesson 2: Ties to Home 
 
Key: SW = Students will; TW = Teacher will; SWBAT = Students will be able to do; HOTS = 
Higher Order Thinking Skills 

Grade Level: 
10th 

Language Level:  
Entering and Emerging 

Student Backgrounds:  8 
students 
Puerto Rico, Burma, Syria, 
Iraq 
Spanish, Burmese, Arabic 

Common Core Standards:  
 
NLAP SL.9–10.1: Initiate and participate effectively in a range of collaborative discussions 
(one-on-one, in groups and teacher-led) with diverse partners on grade 9–10 topics, texts and 
issues, building on others’ ideas and expressing their own clearly and persuasively. 
 
NLAP W.9–10.11: Create literary texts that demonstrate knowledge and understanding of a 
wide variety of texts of recognized literary merit. 
a. Engage in a wide range of prewriting experiences, such as using a variety of visual 
representations, to express personal, social and cultural connections and insights. 
 
Other Standards as Appropriate: N/A 

Content Objective(s): (CO#)  
 
1. SWBAT describe how their item relates to their identity. 

 
2. SWBAT state words that align with identity. 
 
Language Objective(s): (LO#) 
 
1. SWBAT talk about their item with their classmates using sentence frames. 
 
2. SWBAT write personal characteristics on an identity map. 
 
Key Vocabulary &/ 
Academic Language  
identity 
identity text 
characteristics 
word map 

Extra Resources/Supplementary Materials:  
Smartboard, prepared word documents with sentence 
frames 
Sentence frames and word bank on a worksheet x10 
Paper/pencils (for identity word map) 
5 copies of short story (identity text) 
4 ipads 
Reference sheet with translations of question words 
Word Map 

Language Learning Strategies: 
 
Cognitive 
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• Students will brainstorm about the characteristics of their identity before word map 
activity 

Metacognitive 
• Students will self-evaluate if their word map is complete after sharing with classmates, 

or if they would like to add additional information. 
Task-Based 

• Word Map: Students will create an identity word map 
• Take notes: Students will take notes using a graphic organizer 
• Cooperate: students will present the artifact their classmate brought in to the class, 

helping each other as needed 
 
HOTS:  
What makes up your 
identity? 
How would you describe 
yourself? 
 
 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
This lesson will utilize students background knowledge by 
focusing on students’ personal identity, experiences, and home 
environment. Student are using their background as content for 
the lesson. 
 

Instructional Procedures 
(TW/SW):  

 
1. TW read content and 

language objectives. 
 

Modifying for 
Different 
Language 
Levels: 
 
TW use 
simplified 
synonyms to 
ensure 
comprehension 

Use of L1 / 
Translanguagi
ng (TL): 
 
 

Use of 
Technology: 
 
objectives 
are posted 
on the 
smartboard 

Assessment:  
(CO#s & 
LO#s) 
 
 

 
2. SW describe their item 

using sentence frames to 
their partner. Then 
students will describe 
their partner’s item to the 
class as a whole, with 
help from the partner as 
needed. 

Sentence 
frames with 
word banks to 
aid in students 
understanding 

Bilingual 
dictionaries are 
available 
throughout. 
 
Students are 
encouraged to 
discuss in their 
L1 with their 
peers when they 
are able to 

4 ipads are 
available 
with google 
translate to 
assist 
students 

Observation: 
CO #1 
 
Performance 
Assessment:  
LO#1 

 
3. TW model how to create 

an identity word map 
4. SW create an identity 

word map about 
themselves 

Word bank 
 
Questions 
posted to 
stimulate ideas 
 

Students are 
allowed to use 
their native 
language on 
their identity 
map. 

Teacher 
models 
using 
smartboard. 
 

Observation 
CO#2 
 
Teacher 
evaluates 
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5. SW share their identity 
word map with their table 
groups. 

6. SW add to their word 
maps with new ideas they 
may have gotten from 
their classmates. 

Students have 
opportunity to 
revise after 
discussing 
with peers. 

4 ipads are 
available 
with google 
translate to 
assist 
students 

students 
work LO#2 

7. TW preview short story 
(identity text) with 
students 
a. SW will discuss 

who/what/where/when 
of the story as 
prompted by the title, 
pictures, and 
headings. Each pair of 
shoulder partners will 
have 1 copy of the 
story 

Students have 
reference sheet 
with 
translations of 
question 
words. 

Students have 
translations of 
question words 
 
SW discuss the 
preview of the 
story in home 
language with 
partner. 
 

4 ipads are 
available 
with google 
translate to 
assist 
students 

Teacher 
observation 
CO#2 

Wrap – Up:    
TW review objectives. SW evaluate if they were accurate.  
 
Expansion & Reflection:  TW preview that we will discuss the identity of the character in the 
story the next day. 
 
Check on permission slips/parents okay to have photos taken at home by student. Send 
disposable cameras home with more students if needed. 
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I am Malala 
Written by Ms. Alanna Killian-Benigno, October 2017 
 
About Me and my culture 
 
My name is Malala. I was born on July 12th 1997. I lived with my mom, dad, and two brothers 
in Swat Valley, Pakistan and I am Pashtun. As a Pashtun, people in my culture have a strict 
moral code of honor. It is very important to show respect. I am also a Muslim. This means I 
follow the religion of Islam. Islam is very important to me, and I pray every day. 
 
In my culture, girls are not valued as much as boys. When boys are born, family will give money 
and gifts to the new parents. Even though I was a girl, Dad’s cousin gave us some money and 
gifts. Sometimes my family does not follow the Pashtun beliefs. 
 
Growing up in northern Pakistan 
 
Growing up, I really liked to learn and go to school. My parents taught me that school was very 
important, and my Dad even made the girls school that I went to. It was very hard to open the 
school, and at first he did not make enough money to pay the teachers. Since teaching was so 
important to him, he kept trying, and eventually he was able to have many students and teachers 
at the school. 
 
My dad thought it was important for me to have all the opportunities that boys have. He taught 
me how important it was to learn, and I LOVED to learn through books and school. When I 
would spend time with my cousins, they sometimes thought I am a snob (someone who thinks 
they are better than other people), but I do not let that bother me.  
 
As I got older, I started to be worried about my school. There was a group called the Taliban that 
started to close girl’s schools. Then they came to our town. 
 
Trouble with Taliban 
 
The Taliban is a group that thinks they know the right way to be 
Muslim. They believe that women should only work in the home, 
should not go to school, and should wear burqas all the time. They 
also began to ban (make illegal) things like music, television, 
children’s games, and hairdressers. Anyone who tried to do these 
things was going against Allah, our God.  
 
When I was 11, the Taliban bombed many girl’s schools. In January, the Taliban said all girl’s 
schools must close.  This made me really sad and I wanted to do something about it. My grandpa 
named Baba and Dad were very good at public speaking, so I tried it too. I talked about how 
important education and learning was. I talked about a lot of things. Then, an American 
journalist asked for a kid to write about what it was like to grow up in Pakistan while the Taliban 
were around. I volunteered right away! I wrote under a different name and talked about the 

Women in burqas 
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normal things that happened as well as some things that made me worried and scared. Some days 
I wished I could be little again because things did not used to be so hard. 
 
Then, when I was 12, the Pakistani army came to get rid of the Taliban. There was so much 
fighting that we had to leave. We came back a few months later, but the Taliban also came back. 
They started to make us close the schools again. I wanted to keep on speaking out for education.  
 
The Taliban heard what I was saying and did not like it. They threatened me and this made me 
very scared. Dad taught me to be brave, so I kept speaking out. I also thought that they would not 
hurt a little girl like me. I was wrong. 
 
My Obstacle 
 

On October 9th, 2012, I woke up and got ready to take an exam at school. I 
ran to catch the bus with my friends. We started riding to school, when two 
men stopped my bus. They came on the bus and asked, “who is Malala?” 
Before anyone answered, they found me because I was the only girl not 
wearing a burqa. I was only wearing my hijab. One man shot me on the left 
side of my head. After the men got off the bus, the bus driver drove really 
fast to the hospital. 
 

I was badly hurt. The doctors worried that I may die. My dad found out and came to the hospital 
as fast as he could. When he saw me, he hugged me really hard, but needed to let the doctors 
help me. They sent me to another hospital in England where I had many surgeries.  
 
While recovering, I heard that people all around the world prayed for me. For me! I was 
surprised so many people had heard about me. After my health improved, I moved into my 
family’s new home in Birmingham, England. As soon as I could, I decided to go back to school. 
It was very different, but I was so happy to learn in a place that encourages girls to go to school. 
 
Accomplishments  
 
Even though I was not in Pakistan, I continue to give speeches. My first speech was to the United 
Nations, and they made my birthday, July 12th “Malala Day” to make sure people all over the 
world remember that many girls are at risk of violence and inequality (being treated unfairly). 
When I was 17, I was awarded the Nobel Peace Prize. It was a great honor! 
 
Now I also travel around the world and talk to people about my experience. I spread my message 
of peace and education for all. Someday I want to return to Pakistan, but for now I will spread 
my message and go to college at Oxford University. 
 
References 
Yousafzai, M. (12 July 2013). Malala Yousafzai: UN youth assembly. UN Web TV. Video retrieved 28 Sept 2017 

from http://webtv.un.org/watch/malala-yousafzai-addresses-united-nations-youth-
assembly/2542094251001/  

Yousafzai, M, & Lamb, C. (2013). I am Malala: The girl who stood up for education and was shot by the Taliban. 
New York, NY: Little, Brown, & Company. 
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English عربى 

Who is this story about? من ھي ھذه القصة عن؟ 

When does this story take place? متى تجري ھذه القصة؟ 

Where does this take place? أین یحدث ھذا؟ 
What do you think happens in the story? ما رأیك یحدث في القصة؟ 

 
 

English ������ 

Who is 
this 
story 
about? 

������������������������ 

When 
does 
this 
story 
take 
place? 

�����������������������������������������? 

Where 
does 
this 
take 
place? 

����������������������������? 

What 
do you 
think 
happens 
in the 
story? 

��������������������������������������� 

 

English Español 

Who is this story about? ¿De quién es esta cuenta? 
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When does this story take place? ¿Cuándo ocurre en esta cuenta? 

Where does this take place? ¿Dónde ocurre la historia? 

What do you think happens in the story? ¿Qué crees que sucede en la cuenta? 
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Lesson 3: The Path of a Story 
 
Key: SW = Students will; TW = Teacher will; SWBAT = Students will be able to do; HOTS = 
Higher Order Thinking Skills 

Grade Level: 
10 

Language Level: 
Entering, Emerging 
 

Student Backgrounds:  8 
students 
Puerto Rico, Burma, Syria, 
Iraq 
Spanish, Burmese, Arabic 

Common Core Standards: 
NLAP RI.9–10.3: Analyze how the author unfolds an analysis or series of ideas or events, 
including the order in which the points are made, how they are introduced and developed and 
the connections that are drawn between them. 
 
NLAP SL.9–10.1: Initiate and participate effectively in a range of collaborative discussions 
(one-on-one, in groups and teacher-led) with diverse partners on grades 9-10 topics, texts and 
issues, building on others’ ideas and expressing their own clearly and persuasively. 
Other Standards as Appropriate: (e.g., Next Generation Science Standards, National 
Council for Social Studies) 
Content Objective(s): (CO#)  
 
1. SWBAT identify key details of the text.  
 
2. SWBAT demonstrate understanding of the sequence of the text, placing key points of the 

text in the correct order. 
 
Language Objective(s): (LO#) 
 
1. SWBAT write the key idea of a section of text using interactive clozes with a word bank. 
 
2. SWBAT discuss the correct order of key points and arrange key points sentences 

accordingly. 
 
Key Vocabulary 
&/ Academic 
Language  
Muslim, Islam 
Taliban 
Pakistan 
burqa, hijab 
Accomplishment 
Obstacle 

Extra Resources/Supplementary Materials: (e.g., visuals, realia) 
Copies of story “I am Malala” 
Tablets with bilingual translator 
Interactive cloze on large postcards 
magnets 
pens/pencils 

 

Language Learning Strategies:  
 
Cognitive: interactive cloze, sequencing summary statements, using background knowledge 
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Metacognitive: students will check comprehension of the story throughout the class 
assignments and discuss misunderstandings with classmates.  
HOTS:  
 
What do we know 
about Malala? 
What do we know 
about Malala’s 
identity? 

Cultural Connections:  How can lesson be linked to examples from 
home language & culture? 
The lesson talks about Malala from Pakistan who is Muslim. Several 
students are Muslim and speak the same language as Malala. The 
visuals depicting Malala thus show traditional dress that students are 
familiar with. For students who are not familiar with this dress, 
photographs are provided with the text to enhance understanding. 
 
Lesson builds background for a future lesson in the ELA common core 
modules where the students will be reading a speech of Malala’s.  
 
Students are able to use bilingual dictionaries during the lesson. 
 

Instructional 
Procedures 
(TW/SW):  
 
1. TW read 

content and 
language 
objectives. 
Reintroduce the 
story about 
Malala 

 

Modifying for 
Different 
Language 
Levels: 
 
Content and 
Language 
objectives written 
on board with 
pre-taught words 

Use of L1 / 
Translanguaging 
(TL): 
   

Use of 
Technology: 
 

Assessment:  
(CO#s & 
LO#s) 
 

 
2. SW read the 
story out loud in a 
round robin 
fashion. Pause after 
each section to 
discuss.    
 
 

 
Students 
highlight 
unfamiliar word. 
Those words are 
looked up in 
bilingual 
dictionaries and 
discussed. If 
students are 
unable to read, 
TW read or 
provide audio 
recordings of 
reading. 

 
bilingual 
dictionaries 

 
Tablets with 
dictionaries. 
 

Discussion: 
Teacher 
observation 
and evaluation 
of students’ 
responses 
CO#1 
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3. SW work 
with 
homogeneously 
assigned partners to 
complete 
interactive cloze 
section summaries. 
SW refer to text to 
find missing words, 
phrases, or 
information. 

 
Students assigned 
interactive clozes 
based on ability 
and English 
Language 
Proficiency level 

 
When possible, 
students are 
working with a 
partner who speaks 
their home 
language. SW 
review story in 
home language. 

 
Bilingual 
dictionaries 
on tablets 

Selected 
response: TW 
evaluate 
selected 
response 
“Interactive 
Cloze” 
assignment 
LO#1 

4. SW then 
split up and group 
up into 
heterogeneously 
assigned groups of 
four to determine 
the order of the 
interactive clozes 
without the use of 
the text. Students 
will order them on 
the white board 
with magnets, 
allowing them to 
discuss and move 
the clozes around 
until the group 
reaches consensus. 

Students may 
support each 
other. Discussion 
can utilize body 
language and 
gesturing to assist 
in 
communication. 

Students may use 
home language to 
clarify questions 
with classmates 
before discussing 
with the group as a 
whole in English 
(since not everyone 
speaks the same 
language) 

 Class 
discussion: 
Teacher will 
observe and 
evaluate 
students’ 
contributions:  
 CO#2, LO#2 

5. SW 
compare work 
between the two 
groups to check 
their work. If there 
is disagreement, the 
groups may refer to 
the text. 
 

    

Wrap – Up:    TW ask students HOTS question, “What do we know about Malala?” and 
“What do we know about Malala’s identity?”. 
 

Expansion & Reflection:  TW let students know that we will continue to look at Malala’s 
identity for the next class. 
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Check on permission slips/parents okay to have photos taken at home by student. Send 
disposable cameras home with more students if needed. 
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Interactive Cloze on Large Postcards 
 
 
 
 
 
 
 

Word Bank: [Pashtun] [Malala] [boys] [Islam] 
 
My name is __________.  
I practice the religion __________. 
My culture is _____________. 
Girls are not treated the same as ____. 
_______________________________________ 
 
Word Bank: [learn]   [Malala’s dad]  [school]  [girls] 
 
________________ opened the girls school. 
Malala’s dad thinks ______ should have the same 
opportunities as boys. 
____________ is very important to Malala because 
Malala likes to _____________. 
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Word Bank:  [spoke out]   [girls]   [education]  
                         [schools]  [Muslim]  
 
The Taliban believe that they know the correct way 
to be ______________. 
The Taliban closed ___________ for ______. 
Malala wanted to help the schools so she _________  
______ for ___________. 
_______________________________________ 
Word Bank:  [Birmingham] [prayed]   [shot] 
                           [England]  [bus] 
 
On October 9th, two men ____ Malala on the 
______. 
Malala went to have surgery, and all around the 
world, people ________for Malala to get better. 
Now Malala lives in __________ (city), 
___________ (country). 
_______________________________________ 

Word Bank: [peace]  [University] [education]  
                     [Nobel Peace Prize] [Oxford] 
 
Malala was awarded the ______ ______ _____. 

Malala wants to spread her message of _______ 
and _________ for all. 

Malala is going to college at _______ _______. 
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Lesson 4: Identity in Literature Part 1 
 

Key: SW = Students will; TW = Teacher will; SWBAT = Students will be able to do; HOTS = 
Higher Order Thinking Skills 

Grade Level: 
10 

Language Level: 
Entering, Emerging 

Student Backgrounds:  8 
students 
Puerto Rico, Burma, Syria, Iraq 
Spanish, Burmese, Arabic 

Common Core Standards:  
 
NLAP RI. 9–10.3 Analyze how the author unfolds an analysis or series of ideas or events, 
including the order in which the points are made, how they are introduced and developed and 
the connections that are drawn between them. 
 
NLAP W.9-10.4 Produce clear and coherent writing which the development, organization and 
style are appropriate to task, purpose and audience. 
 

Other Standards as Appropriate: (e.g., Next Generation Science Standards, National 
Council for Social Studies) 
Content Objective(s): (CO#)  
 
1. SWBAT identify Malala’s core values from the text. 
 
2. SWBAT identify key aspects of the text in a graphic organizer. 
 
Language Objective(s): (LO#) 
 
1. SWBAT write appropriate descriptions of Malala in a graphic organizer. 
 
2. SWBAT discuss Malala and her characteristics with classmates. 
 
Key Vocabulary &/ 
Academic Language  
Accomplishments 
Identity 
culture 
Symbol 

Extra Resources/Supplementary Materials:  
 

Previously completed interactive cloze 
Copies of Malala story 
Graphic organizer 
Pens/pencils 

Language Learning Strategies:  
Cognitive: graphic organizer, Venn Diagram 
Metacognitive: Students will seek additional support from classmates if they feel they are 
missing information. 
HOTS:  
What is important to Malala? 
What does Malala fight for? 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
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The lesson talks about Malala from Pakistan who is Muslim. 
Several students are Muslim and speak the same language as 
Malala. The visuals depicting Malala thus show traditional 
dress that students are familiar with. For students who are not 
familiar with this dress, photographs are provided with the text 
to enhance understanding. 
 
Lesson builds background for a future lesson in the ELA 
common core modules where the students will be reading a 
speech of Malala’s.  
 
Students are able to use bilingual dictionaries during the 
lesson. 

Instructional 
Procedures 
(TW/SW):  
 
1. TW introduce 

content and 
language 
objectives. 

2. SW will reread 
the interactive 
cloze in the 
order they 
arranged the 
items in last 
class. 

Modifying 
for Different 
Language 
Levels: 
 

Rereading 
helps remind 
students of 
vocabulary 
and topics 
discussed 
yesterday. 

Use of L1 / 
Translanguaging 
(TL): 
 

 

Use of 
Technolog
y: 
. 

Assessment:  
(CO#s & LO#s) 
 

3. SW work with a 
partner to 
complete a 
graphic organizer 
to identify key 
aspects of the 
story and 
values/character-
istics of Malala. 
After 15 minutes, 
students will 
group up in 2 
groups of 4 to 
support each 
other in any gaps 
on their graphic 
organizer 

 
Students can 
work with a 
variety of 
partners to 
support 
understandin
g of the story 
and Malala. 

 
The first set of 
partners speak the 
same home 
language when 
possible so 
students may 
brainstorm in their 
home language 
prior to writing in 
English. 
 
Review in home 
language verbally. 

 
Bilingual 
dictionaries 
on tablets. 
 

Written response: 
TW evaluate the 
“Malala” graphic 
organizer for each 
student CO#2, 
LO#1 
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4. Class will 
regroup as a 
whole. Create a 
Venn diagram to 
compare and 
contrast Malala’s 
identity with the 
Pashtun culture 

 
Whole class 
work allows 
students to 
participate 
when 
comfortable. 

 
Students already 
have the identity 
and culture 
definitions in 
English and their 
home language. 

 Class Discussion: 
Teacher will 
evaluate students 
responses and will 
adjust lesson 
appropriately 
 
CO#1 LO#2 
 

Wrap – Up:   Class will discuss HOTS question. Is culture and identity the same? Why or 
why not? 
 

Expansion & Reflection:  Remind students of previously learned term “symbol”. Encourage 
students to think of symbols that could represent different aspects of Malala. Preview that we 
will be illustrating and using terms to show different aspects of Malala. 
 
Send disposable cameras home with more students if needed. 
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Lesson 5: Identity in Literature Part 2 
 

Key: SW = Students will; TW = Teacher will; SWBAT = Students will be able to do; HOTS = 
Higher Order Thinking Skills 

Grade Level: 
10 

Language Level: 
Entering, Emerging 

Student Backgrounds:  8 students 
Puerto Rico, Burma, Syria, Iraq 
Spanish, Burmese, Arabic 

Common Core Standards:  
NLAP RI. 9–10.7 Analyze various accounts of a subject told in different media, determining 
which details are emphasized in each account. 
 
NLAP SL.9-10.4 Present information, findings and supporting evidence clearly, concisely 
and logically such that listeners can follow the line of reasoning and the organization, 
development, substance and style are appropriate to purpose, audience and task. 
Other Standards as Appropriate: (e.g., Next Generation Science Standards, National Council 
for Social Studies) 
Content Objective(s): (CO#)  
 
1. SW identify characteristics and symbols that relate to Malala from the video “Class 

Dismissed” and the short story “My name is Malala”. 
 
2. SW draw conclusions about the identity of Malala. 
 
Language Objective(s): (LO#) 
 
1. SW write and draw symbols they see in the video documentary, “Class Dismissed: 

Malala’s Story”. 
 
2. SW discuss what symbols they found in the documentary and the story about Malala. 
 
Key Vocabulary &/ 
Academic Language  
 

• Symbol 
• Shameful 
• Represent 

Extra Resources/Supplementary Materials:  
• Times Documentary “Class Dismissed: 

Malala’s Story” on SmartBoard (only 
clips Video time: 0:00-1:10 and 26:30-
30:55 due to sensitive nature of the video 
content) 

o (Ellick & Ashraf, 2009) 
o Retrieved from 

https://www.nytimes.com/video/world/asia/1000000018
35296/class-dismissed-malala-yousafzais-story.html 

• Rolls of paper 
• Pencils, markers 
• ipads with bilingual dictionary 

Language Learning Strategies: (list which you may be using)     

https://www.nytimes.com/video/world/asia/100000001835296/class-dismissed-malala-yousafzais-story.html
https://www.nytimes.com/video/world/asia/100000001835296/class-dismissed-malala-yousafzais-story.html
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Cognitive: Note-taking, free response to prompting questions. 

Metacognitive: Students will evaluate the type of information they were able to identify 
compared with other information their classmates were able to extrapolate from the various 
sources of information about Malala.  
HOTS:  

What is a symbol? 

What symbols 
represent Malala? 

What does her 
home/school look 
like? 

 
 

Cultural Connections:  How can lesson be linked to examples from 
home language & culture? 

Students discuss identity of Malala who had to emigrate like perhaps 
some of the students in the classroom. Malala speaks the same 
language as some of the students. 

Students are encouraged to make connections to themselves. 

Students identify likes, dislikes, and characteristics of Malala which 
may align with the students themselves. 

Instructional 
Procedures 
(TW/SW):  
 
1. TW review the 

schedule and 
content/language 
objectives. Ask 
students to think 
of symbols. TW 
ask students 
“What is a 
symbol?”  

 

Modifying 
for Different 
Language 
Levels: 
 
SW look up 
translation 
and discuss 
with partner 
before sharing 
out. 

Use of L1 / 
Translangua
ging (TL): 
 
SW look up 
symbol on 
tablets with 
translators. 

Use of 
Technology: 
 
SW use bilingual 
translators on 
ipads 
 
TW pull up 
images on 
smartboard to 
stimulate 
conversation 

Assessment:  
(CO#s & LO#s) 
 

 
2. SW take out 

previously 
completed 
graphic 
organizers and 
“My Name is 
Malala” story. 
TW introduce 
the video “Class 
Dismissed” by 
building 
background. TW 
indicate where in 

 
Students are 
familiar with 
Malala’s 
character. The 
video will 
provide 
visuals and 
auditory input 
to students. 

Students may 
write down 
the symbols 
they see in 
their home 
language. 

 
Video is 
projected on 
Smartboard 
 

Observation of 
notes taken by 
students LO#1 



CURRICULUM TO PROMOTE IDENTITY IN ELLS 85 
 

the story the 
video clips takes 
place. The video 
shows Malala 
when she is 12. 
SW pay attention 
to visuals, 
symbols, and 
write/draw them 
on a sheet of 
paper 

 
3. SW discuss what 

important 
symbols and 
images they saw 
in the video in 2 
groups of 4. TW 
ask questions to 
stimulate 
conversation, 
and select 
students in group 
to share based on 
seat numbers. 

 
Students may 
phone a friend 
if they do not 
have ideas on 
questions/pro
mpts from the 
teacher. 

 
Students may 
brainstorm 
with friend in 
home 
language 
before 
sharing with 
group of 
four. 

  
Discussion- 
Teacher observes 
and evaluates 
responses CO#1, 
LO#2 
 

 
4. SW pair up with 

a partner. SW 
outline a partner 
on a sheet of 
paper. SW use 
prompting 
questions to 
draw, write key 
terms, and 
illustrate a 
depiction of 
Malala. See 
prompting 
questions below. 

SW use Venn 
Diagram, 
graphic 
organizer, 
their copy of 
their story 
“My name is 
Malala”, and 
information 
derived from 
the video clips 
from “Class 
Dismissed”. 
This prior 
information 
and 
scaffolding 
assists 
students at 
Entering/Eme
rging levels. 

Students may 
discuss with 
their partner 
in their home 
language 
when 
possible. 

SW can use 
ipads to search 
images or 
additional 
information 
about Malala. 

Free written and 
visual interpretation 
response. TW 
evaluate each 
groups poster CO#2 
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Wrap – Up:    SW present their images to their classmates. Teacher provides sentence starters 
to help students with explaining their poster. 
 

Expansion & Reflection: What is the same or different about your posters? TW compliment 
students on their hard/good work. Preview next unit where students will write their own texts 
about their own identity and life. Homework is for students to bring in a photo of their family 
or something important to them, and teacher will develop photos taken by students. 
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Schedule: 
1. Review what is a symbol? 
2. Watch clips from “Class Dismissed” 
3. Discuss what we saw in video clips 
4. With partner: draw an outline of classmate and 

write/draw symbols and words that represent 
Malala. 

5. Share poster with classmates. 
 
 
 
 
 
 

• Prompting Questions 
o What does Malala like/dislike? 
o What is important to Malala? 
o What does her home look like? 
o What does her school look like? 
o Who is important to Malala? 

•  
• Sentence Starters for Presentation 

o This symbol is a ___________. We drew 
this symbol because Malala ____________ 

o We wrote __________ because Malala 
______________. 

o My favorite part of the poster is 
____________ because ____________.  
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Unit 2: Narrating Our Stories 
 

Lesson 1: Our stories- Who am I? 
 
Key: SW = Students will; TW = Teacher will; SWBAT = Students will be able to do; HOTS = 
Higher Order Thinking Skills 

Grade Level: 
10 

Language Level: 
Entering, Emerging 

Student Backgrounds:  8 
students 
Puerto Rico, Burma, Syria, 
Iraq 
Spanish, Burmese, Arabic 

Common Core Standards: (e.g., ELA/Math) 
 
NLAP SL.9–10.1 Initiate and participate effectively in a range of collaborative discussions 
(one-on-one, in groups and teacher-led) with diverse partners on grades 9-10 topics, texts and 
issues, building on others’ ideas and expressing their own clearly and persuasively. 
Other Standards as Appropriate: (e.g., Next Generation Science Standards, National 
Council for Social Studies) 
Content Objective(s): (CO#)  
 
1. SWBAT select important facts about their family to share with the class.  
 
2. SWBAT complete a word web identifying different characteristics of themselves 
 
Language Objective(s): (LO#) 
 
1. SWBAT write the names of family members (or what the students call them) and details 

about where they were born and lived in a graphic organizer 
 
2. SWBAT describe their family to their classmate 
 
Key Vocabulary &/ Academic Language  
Culture 
family members 

Extra Resources/Supplementary 
Materials: (e.g., visuals, realia) 

Sentence starters posted on 
Smartboard. 
Extra paper 
Pens/pencils 
language translators on tablets 

 
Language Learning Strategies: (list which you may be using)     
Cognitive: word map, sentence starters 
Metacognitive: students will evaluate importance of word map to organize thoughts 
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HOTS:  
• Who is in your family? 
• What jobs do members of your family do? 
• What is something that your family is very 

good at? 
• How do you help your family? 
• What is something you are good at doing? 
• Do you view yourself as an immigrant? 

(this question is directed to all students, 
but discussion may bring up questions for 
Puerto Ricans who are American citizens, 
yet may identify as from another culture) 

Cultural Connections:  How can lesson 
be linked to examples from home 
language & culture? 
Questions for students reveal their 
personal culture including everyday 
activities and background knowledge 
 

Instructional 
Procedures 
(TW/SW):  
 
1. TW introduce 

Unit, showing 
example of 
Teacher-made 
Biographical 
Identity Text of 
Malala. Focus is 
on students’ 
stories and 
identities 

2. TW read content 
and language 
objectives. 

Modifying for 
Different 
Language 
Levels: 
 
Showing an 
example gives 
students a clear 
expectation of 
approaching 
tasks. 

Use of L1 / 
Translanguaging 
(TL): 
 

Use of 
Technology: 
 

Assessment:  
(CO#s & 
LO#s) 
 

3. SW pair up with 
a partner and 
describe their 
family.  

 
 

Encourage 
conversation by 
decreasing the 
stress of 
speaking to the 
class. Will 
allow for 
opportunities to 
practice talking 
about this 
subject matter 
before 
discussing with 
the class as a 
whole. 

Students may use 
both home language 
and target language 
when discussing 
with a partner. 

 Observation: 
LO#2 
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4. SW be provided 
with questions 
and sentence 
starters about 
their family and 
home life. 
Questions are 
listed under 
HOTS questions.  

 

Sentence 
starters are 
provided for 
students. 

After discussing the 
questions in home 
language, students 
will then discuss as 
a class, and then 
will write in target 
language. 
Interlanguage is 
accepted. 
Clarification is 
requested as needed 

Sentence 
starters are 
posted on the 
smartboard 

Open written 
response: 
Teacher will 
evaluate 
students’ 
responses 
CO#1 

5. SW share the 
most important 
details about 
their family with 
the class, 
showing the 
picture of their 
families.  

Students may 
refer to 
sentence 
starters or pre-
written text to 
describe their 
family and 
home setting. 
 

  
Additional 
Sentence 
starters are 
posted on the 
Smartboard 

Open oral 
response: 
Teacher will 
evaluate 
students’ 
responses in 
conjunction 
with written 
responses 
CO#1 

6. TW model 
creating a word 
web with herself 
in the middle and 
different 
characteristics 
around in 
bubbles. SW 
create word webs 
for themselves, 
then share with 
their partner who 
can point out 
other details they 
may have 
forgotten. 

Students can 
use details 
from the earlier 
writing 
assignment to 
input details 
about their 
identity. 
Working with 
partners will 
support 
students. 

Students are 
encouraged to write 
descriptors in both 
their home language 
and English. 

TW post 
example on 
smartboard 
for students 
to reference. 

Written: 
Teacher will 
evaluate 
students word 
map, adjust 
instruction as 
needed. CO#2 

Wrap – Up:   TW thanks students for sharing with the class. Ask students to share something 
they learned about their classmates. 
Expansion & Reflection:  TW use this information for the next class where students will 
describe different aspects of themselves more in depth. 
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Lesson 2: Our stories- Who am I? continued 
 
Key: SW = Students will; TW = Teacher will; SWBAT = Students will be able to do; HOTS = 
Higher Order Thinking Skills 

Grade Level: 
10 

Language Level: 
Entering, Emerging 

Student Backgrounds:  8 
students 
Puerto Rico, Burma, Syria, 
Iraq 
Spanish, Burmese, Arabic 

Common Core Standards: (e.g., ELA/Math) 
NLAP W.9-10.4 Produce clear and coherent writing in which the development, organization, 
and style are appropriate to task, purpose and audience.  

Other Standards as Appropriate: (e.g., Next Generation Science Standards, National 
Council for Social Studies) 
Content Objective(s): (CO#)  
 
1. SWBAT complete graphic organizer with details about themselves and their families. 
 
2. SWBAT identify core values. 
 
Language Objective(s): (LO#) 
 
1. SWBAT discuss common themes in their graphic organizers 
 
2. SWBAT write clearly and appropriately about themselves in their graphic organizer. 
 
Key Vocabulary &/ Academic 
Language  
Accomplishments 
Biography/autobiography 
identity 
culture 

Extra Resources/Supplementary Materials: (e.g., 
visuals, realia) 

Biography Graphic Organizer: Primarily in 
English, but alternative versions with terms in 
Arabic, Burmese, and Spanish terms.  

Pens/pencils 

Identity word map 

Language Learning Strategies: (list which you may be using)     
Cognitive: cooperative, graphic organizer, word map 
Metacognitive: Students will self-check their progress and seek help from peers to support 
their activity. 
 
HOTS:  
What is important to you? 
What are you good at? 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
High incidence of translanguaging 
Students draw upon culture as topic of lesson 
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What are some similarities 
between your graphic organizer 
and your classmates? 
 
 
 

Instructional 
Procedures (TW/SW):  
 
1. TW introduce content 

and language 
objectives. TW 
review terms identity, 
culture, 
accomplishments, and 
will introduce term 
biography and 
autobiography. 

 

Modifying 
for Different 
Language 
Levels: 
 
Introduce 
terms prior to 
class tasks. 

Use of L1 / 
Translanguaging 
(TL): 
 
Students look up 
unknown terms in 
their home 
language. 

Use of 
Technology: 
 
SW look up 
autobiography 
and biography 
on the tablets 
with 
translators 

Assessment:  
(CO#s & 
LO#s) 
 

 
2. TW reintroduce 
graphic organizer. SW 
take turns reading the 
different sections. SW fill 
out their form 
independently, but the 
class will discuss each 
section as they progress. 
*Students given option to 
write about fictional 
character if they prefer 
not to write about their 
own experiences. Student 
must understand that they 
will continue with the 
same fictional 
story/character 
throughout the whole 
unit. 

 
Students have 
sentence 
frames and 
graphic 
organizer to 
begin writing 
process. 
 
Students who 
are at higher 
levels are 
permitted to 
go ahead on 
the graphic 
organizer. 

Students will fill 
out graphic 
organizers with 
some words 
translated into 
their home 
language. If 
student wants to, 
they may fill out 
in either 
language. 

 
Students may 
use bilingual 
translator on 
tablets 

Written 
Response: 
Teacher will 
check 
progress 
CO#1, LO#2 

 
3. SW review their 
word map about their 
identity and add any 
additional words and 
ideas that come to them.  

 
Students who 
have finished 
the graphic 
organizer 
early may 

 
Both language 
may be used on 
their word map 
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advance to 
this step. 

 
4. Students will 
share the “What is 
important to me?” section 
of their graphic organizer 
with their desk groups 
(group of 4) 

 
Students 
practice 
talking about 
ideas that 
were already 
brainstormed. 
Students may 
add more 
ideas that 
come to them 
through 
conversation. 

Worksheets 
include home 
language and 
English. Students 
are encouraged to 
write in both 
languages 

 Written and 
oral 
response: 
Teacher will 
evaluate, 
provide 
additional 
instruction 
as needed 
CO#1 

Wrap – Up:   Students will share any similarities they may have had with their classmates.  
 

Expansion & Reflection:  Next class students will create a visual representation of 
themselves. Students are encouraged to think about images, symbols, and characteristics that 
they would use to show who they are. They are able to bring images, magazines to cut out and 
use in the image. 
 
TW use the graphic organizers from this lesson in future writing assignment. 
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Lesson 3: Illustrate to Illustrate 
 
Key: SW = Students will; TW = Teacher will; SWBAT = Students will be able to do; HOTS = 
Higher Order Thinking Skills 

Grade Level: 
10 

Language Level: 
Entering, Emerging 

Student Backgrounds:  8 
students 
Puerto Rico, Burma, Syria, 
Iraq 
Spanish, Burmese, Arabic 

Common Core Standards: (e.g., ELA/Math) 
 
NLAP W.9-10.4 Produce clear and coherent writing in which the development, organization, 
and style are appropriate to task, purpose and audience. 
  
Other Standards as Appropriate: (e.g., Next Generation Science Standards, National 
Council for Social Studies) 
Content Objective(s): (CO#)  
 
1. SWBAT describe their drawing with key terms and explanations using a T-chart 
 
2. SWBAT illustrate characteristics and interests of themselves 
 
Language Objective(s): (LO#) 
 
1. SWBAT write a topic sentence about their self-portrait 
 
2. SWBAT write descriptive terms on their T-chart 
 
Key Vocabulary &/ Academic 
Language  
self-portrait, portrait 

Extra Resources/Supplementary Materials: (e.g., visuals, 
realia) 

Card-stock thickness of paper 
Markers, magazines, glue, pencils 
T chart for Step up to Writing 
 

Language Learning Strategies: (list which you may be using)     
 
Cognitive: Step-Up-To-Writing T-chart, scaffolding writing assignments,  
Metacognitive: students will think about how the chart supports complex writing 
 
HOTS:  
What images can be used to 
show who you are? 

What terms describe you? 
 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
Images and text derived from the students culture are 
incorporated into an artistic assignment. 
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Instructional 
Procedures (TW/SW):  
 
1. TW introduce 

content/language 
objectives. Review 
term symbol. 
encourage students 
to use images and 
words that show 
parts of themselves.  

 

Modifying 
for 
Different 
Language 
Levels: 
 

Use of L1 / 
Translanguaging 
(TL): 
 

Use of 
Technology: 
. 

Assessment:  
(CO#s & 
LO#s) 
 

 
2. TW show 
example of self-portrait 
activity using teacher-
made example of 
Malala portrait. SW use 
their graphic organizers 
to select terms and 
descriptions that can be 
used to inspire their 
self-portrait. Students 
can use text and a 
variety of images in 
their works. Creativity 
is encouraged. 

 
Scaffolded 
so students 
understand 
the terms 

 
Parts of their 
graphic organizer 
have been written 
in home language 
depending on home 
language 
proficiency.  
 
SW use internet as 
a multilingual 
resource, searching 
for images to help 
illustrate 
characteristics of 
themselves that 
they type in using 
home language as 
able. 

Teacher will 
circle and 
highlight items 
from the 
graphic on 
Smartboard to 
direct students 
to key 
information 
about 
themselves 
that they may 
want to 
include. 
 

Students may 
use tablets or 
computers to 
bring up 
images to help 
them illustrate 
themselves.  

Observation 
CO#2 

 
3. After working 
on the self-portrait for 
20 minutes. TW 
introduce T-chart and 
then using the 
information in the T 
chart to write a short 
paragraph using the 
Step Up to Writing 
strategy.  

 
Students are 
guided 
through this 
worksheet. 
Title is 
written 
together. 
Students 
then rewrite 
some terms 

 
Students support 
their language 
partner if they need 
help with spelling 
or specific words 
before asking 
teacher. 

 
TW write 
suggestions on 
board for 
sentence 
starters under 
the explain 
section of the 
T-chart 

 
Written 
Response: 
CO#1, 
LO#1, 2 
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from graphic 
organizer 
that were 
included in 
the drawing. 

Wrap – Up:     
SW store work in classroom.  
Expansion & Reflection:  
 TW preview how students will continue to work on drawing the next class. SW use T-chart to 
write a paragraph of description for their self-portrait image. 
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Example of Self-Portrait 
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Name: __________________________ 

Class: _______________ 

 

Self-Portrait: Step Up to Writing T-Chart  

Topic: _____________________________________ 

Facts/Details 

1.  

 

2.  

 

3.  

Explain 

1.  

 

2.  

 

3.  

_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________ 

Name: __Malala_______ 

Class: ___Example__ 

 

Self-Portrait: Step Up to Writing T-Chart  
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Topic: __This is a drawing of me._______ 

Facts/Details 
 

1. Hijab 
 
 
 

2. Books 
 
 
 

3. Dad 

Explain 
 

1. I wear this. I am Muslim. 
 

 
 

2. I like to read 
 
 
 

3. I love my dad. 

_[Topic Sentence]. I drew (a)  _____[1]_______ 

because_______________1________________.

I drew ___[2]___because_________2________. 

I drew ___[2]___because_________2________. 

_______________________________________

_______________________________________

_______________________________________

_______________________________________ 



CURRICULUM TO PROMOTE IDENTITY IN ELLS 105 
 

Lesson 4: A Picture Says a Thousand Words 
 

Key: SW = Students will; TW = Teacher will; SWBAT = Students will be able to do; HOTS = 
Higher Order Thinking Skills 

Grade Level: 
10 

Language Level: 
Entering, Emerging 

Student Backgrounds:  8 students 
Puerto Rico, Burma, Syria, Iraq 
Spanish, Burmese, Arabic 

Common Core Standards: (e.g., ELA/Math) 
NLAP W.9-10.4 Produce clear and coherent writing in which the development, organization, 
and style are appropriate to task, purpose and audience.  

Other Standards as Appropriate: (e.g., Next Generation Science Standards, National 
Council for Social Studies) 
Content Objective(s): (CO#)  
 
1. SWBAT synthesize information on a T chart into a paragraph using sentence an interactive 

cloze.  
 
Language Objective(s): (LO#) 
 
1. SWBAT write in complete sentences using an interactive cloze. 
 
Key Vocabulary &/ 
Academic Language  
 
Self-portrait 
 

Extra Resources/Supplementary Materials: (e.g., visuals, 
realia) 

Self-Portrait 
Self-Portrait T-chart worksheet 
Markers, magazines, glue, pens/pencils 
Worksheet on Smartboard 
tablets with bilingual translators 

 
Language Learning Strategies: (list which you may be using)     
 
Cognitive: illustration, T-chart, sentence frames 
 
HOTS:  
 
What symbols and images 
did you include in your self-
portrait? 
What do these images mean 
to you? 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
Art and writing assignment are about students’ sense of self, 
identity and culture. 
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Instructional 
Procedures 
(TW/SW):  
 
1. TW state content 

and language 
objectives.TW 
go over schedule 
with students. 

 

Modifying 
for 
Different 
Language 
Levels: 
 

Use of L1 / 
Translanguaging 
(TL): 
 
 

Instructional 
Procedures 
(TW/SW):  
 
2. TW state content 

and language 
objectives.TW 
go over schedule 
with students. 

 

Modifying 
for 
Different 
Language 
Levels: 
 

 
2. SW continue 
to illustrate their 
self-portrait with 
symbols, and images 
that reflect their 
identity.  

 
SW refer to 
identity 
map and 
other 
graphic 
organizer 
for 
assistance 

SW use home 
language to 
research additional 
images they may 
want to include in 
their self-portraits. 

 
SW continue to 
illustrate their self-
portrait with 
symbols, and images 
that reflect their 
identity. 
 
Access to tablets or 
computer to conduct 
brief research  

 
SW refer to 
identity 
map and 
other 
graphic 
organizer 
for 
assistance 

 
3. SW add any 
terms to their T chart 
to describe the 
drawing. SW have a 
minimum of 3 words 
of images or words 
that are included in 
their self-portrait, 
and a short 
description of why 
they included that 
item.  
 

T-chart Bilingual 
dictionaries 
 
Discuss in home 
language with 
language partners. 

 
4. SW add any 
terms to their T chart 
to describe the 
drawing. SW have a 
minimum of 3 words 
of images or words 
that are included in 
their self-portrait, 
and a short 
description of why 
they included that 
item.  
 

T-chart 

 
4. TW then 
introduce 
transforming the T-
chart into a 
paragraph. The class 
will work on 
converting the 
keywords into 
sentences step-by-

Sentence 
frames 
support 
writing 

Bilingual 
dictionaries. 

 
TW then introduce 
transforming the T-
chart into a 
paragraph. The class 
will work on 
converting the 
keywords into 
sentences step-by-
step as a group using 

Sentence 
frames 
support 
writing 
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step as a group using 
sentence frames and 
a model.  

sentence frames and 
a model.  

Wrap – Up:   SW read their sentences to their shoulder partners.  
 
Expansion & Reflection: Congratulate students on completing the next part in their 
biography. SW continue to work on a larger writing project for their biography. 
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Lesson 5: How did we get here? 
 

Key: SW = Students will; TW = Teacher will; SWBAT = Students will be able to do; HOTS = 
Higher Order Thinking Skills 

Grade Level: 
10 

Language Level: 
Entering, Emerging 

Student Backgrounds:  8 
students 
Puerto Rico, Burma, Syria, 
Iraq 
Spanish, Burmese, Arabic 

Common Core Standards: (e.g., ELA/Math) 
NLAP W.  9-10.3 Write narratives to develop real or imagined experiences or events using 
effective technique, well-chosen details and well-structured event sequences. 

Other Standards as Appropriate: (e.g., Next Generation Science Standards, National 
Council for Social Studies) 
Content Objective(s): (CO#)  
 
1. SWBAT determine an event that helped to shape their identity. 
 

2. SWBAT identify characteristics about themselves when they were young and now 
using a bilingual anchor chart. 

 
Language Objective(s): (LO#) 
 
1. SWBAT write key information in story map. 
 
Key Vocabulary &/ 
Academic Language  
Setting 
Characteristics 
Challenge 
Personal growth 

Extra Resources/Supplementary Materials: (e.g., visuals, 
realia) 

Story Map 
Characteristics Multilingual Anchor chart 
Inside/Outside Traits Anchor Chart 
Pens/pencils 
tablets with bilingual translator 

 
Language Learning Strategies: (list which you may be using)     
 
Cognitive: story map, signal words embedded, cooperative support of peers 
 
HOTS:  
 
What is an event that 
made you who you are 
today? 

Cultural Connections:  How can lesson be linked to examples 
from home language & culture? 
 
Students drawing from personal experiences. 
 
Home language used in writing with English and when 
brainstorming with classmates. 
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What is an event that 
made you a 
stronger/better person? 

Instructional 
Procedures (TW/SW):  
 
1. TW introduce 

writing assignment 
using story map and 
content/language 
objectives.  

Modifying 
for 
Different 
Language 
Levels: 
 
 

Use of L1 / 
Translanguaging 
(TL): 
  

Use of 
Technology: 
 
 

Assessment:  
(CO#s & 
LO#s) 
 
 

 
2. TW ask HOTS 

question. 
SW  brainstorm with 
tables how to 
answer different 
sections, then share 
out with class. SW 
then write key 
aspects of this event 
under the 
“Challenge” section 
of the story map. 

 

TW provide 
additional 
sentence 
frames on 
smartboard 
for lower 
levels 

Use home 
language when 
discussing with 
tables if possible. 

Sentence 
frames 
posted on 
smartboard 

Discussion, 
Written 
response: 
Teacher 
CO#1 

 
3. Class will 
complete graphic 
organizer, section-by-
section. Each student's 
work will reflect their 
own narrative. 

Prompting as 
group 
provides 
support. 
Teacher 
circulates to 
provide 
individual 
support as 
needed 

Use home 
language when 
discussing with 
tables if possible. 

Sentence 
frames 
posted on 
smartboard 

Observation: 
Teacher 
provides 
additional 
support as 
needed CO#2 
LO#1 

Wrap – Up:    TW preview their “Step-up-to-Writing” Booklet 
 

Expansion & Reflection:  Lesson will be expanded with the following writing assignment, 
which will directly utilize this information to input into a T-chart and then into narrative 
paragraphs. 
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Name ______________________________________________ Date____________________ 
 

Story Map 
 

Setting 

Where: 
 
When: 

 

About Me: Beginning 

Name:  
Age: I was ______ years old. 
Characteristics 
    Inside 
    
    Outside 

 

Challenge 

 
 

 

Event 1 Event 2 Event 3 

First, _________________ 
 
______________________ 
 

Then_________________ 
 
______________________ 
 

Last_________________ 
 
______________________ 
 

 

How I Grew 

Age: 
Where I live:  
Characteristics: 
    Inside 
    
    Outside 
 
What I like: 
What I’m good at now: 
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INSIDE CHARACTER TRAITS 
English Arabic Burmese Español 
funny مضحك ������������������ gracioso 
silly سخیف ����� tonto 
hardworking الجاد العمل  ���������������� trabajo duro 
cheerful مرح ������������ alegre 
adventurous مغامر �������� aventurero 
active نشیط ������ activo 
confident واثق ���������� confidente 
smart ذكي ���� inteligente 
generous سخي - كریم  ��������� generoso 
imaginative الخیال واسع �������������������� imaginativo 
patient صبور ���� paciente 
humble متواضع �������� humilde 
obedient مطیع �������������� obediente 
rebellious شخصیھ انفصام  ���������� rebelde 
quiet ھادئ ����������� tranquilo 
serious جدي ��������� grave 
wild بري ��������� salvaje 
brave شجاع ��������� valiente 
nervous متوتر ������������������ nervioso 
bossy متسلط �������� mandón 
shy خجول ��������������������� tímido 
mean تعني ������ media 
nice لطیف ��������� bonito 

 
 
 

OUTSIDE CHARACTER TRAITS 
English Arabic Burmese Español 
pretty جمیلة ������ bonita 
tall طویل �������� alto 
short قصیرة ������������ corto 
cute جذاب ������� linda 
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Lesson 6: Writing Our Narratives 

 

Key: SW = Students will; TW = Teacher will; SWBAT = Students will be able to do; HOTS = 
Higher Order Thinking Skills 

Grade Level: 
10 

Language Level: 
Entering, Emerging 

Student Backgrounds:  8 
students 
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Puerto Rico, Burma, Syria, 
Iraq 
Spanish, Burmese, Arabic 

Common Core Standards: (e.g., ELA/Math) 
NLAP W.  9-10.3 Write narratives to develop real or imagined experiences or events using 
effective technique, well-chosen details and well-structured event sequences. 

Other Standards as Appropriate: (e.g., Next Generation Science Standards, National 
Council for Social Studies) 
Content Objective(s): (CO#)  
 
1. SWBAT organize information in chronological order on a T-chart in the “Step-Up-To-

Writing”  (SUTW) Workbook. 
 

2. SWBAT choose specific information for narrative that relates to student’s identity. 
 
Language Objective(s): (LO#) 
 
1. SWBAT write appropriate key terms and topic sentences in a T-chart  
 
2. SWBAT write personal narratives in complete sentences using a completed T-chart. 
 
Key Vocabulary &/ 
Academic Language  
 
Narrative 
Fact 
Information 
Step-Up-To-Writing 
Workbook 
Indent 
 

Extra Resources/Supplementary Materials: (e.g., visuals, 
realia) 

SUTW Workbook 
pens/pencils 
Highlighters 

 

Language Learning Strategies:  
Cognitive: Step up to writing workbook/T-chart,  
Metacognitive: SW evaluate the best order in which to present information 
  
 
HOTS:  
 
 
 

Cultural Connections:  How can lesson be linked to examples 
from home language & culture? 
 
Students drawing from personal experiences. 



CURRICULUM TO PROMOTE IDENTITY IN ELLS 114 
 

Instructional 
Procedures (TW/SW):  
 
1. TW introduce the 

SUTW workbook 
and content/language 
objectives. 

 

Modifying 
for 
Different 
Language 
Levels: 
 
 

Use of L1 / 
Translanguaging 
(TL): 
 

 

Use of 
Technology: 
 
 

Assessment:  
(CO#s & 
LO#s) 
 
 

 
2. SW use their 
completed Story Maps to 
input information into 
the first T-chart 
 

 Translanguaging is 
accepting in 
writing assignment 

Bilingual 
translator on 
ipad  

Observation 
CO #2, LO #1 
TW evaluate 
and alter 
instruction 
appropriately 

 
3. TW lead students 
in transferring the 
information in the T-
chart to full sentences in 
a paragraph format. 

Higher level 
students 
may write 
additional 
sentences 
beyond the 
basic 
sentence 
frames. 

Translanguaging is 
accepting in 
writing assignment 

Bilingual 
translator on 
ipad  

Observation 
LO#2 

4. TW read instructions 
for second T-
chart/paragraph. SW 
then work with a partner 
to determine which 
information from their 
Story Map should be 
placed into the T-chart, 
and then work on 
sentences. TW circulate 
and help students as 
needed. 

TW walk 
through 
beginning 
steps, first 
modelling 
for students, 
then 
working as a 
group for 
the second 
item. 

TW translate 
instructions using 
google translate on 
smartboard.  
 
 

Smartboard 
used to 
support 
giving 
directions to 
students.  

 

5. TW read instructions 
for third T-
chart/paragraph. TW ask 
students which 
information they should 
include in this section. 
After directions are 
clarified, students work 
independently, seeking 
help from partner and 

 Brainstorm and 
seek assistance 
from table using 
home language 
and/or English. 

 Written 
response with 
rubric: teacher 
will evaluate 
completed 
writing 
samples with 
rubric CO#1, 
2 
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teacher as needed. 
Teacher continues to aid 
students as needed. 

Wrap – Up:   TW compliment students on specific strengths of their writing. TW let students 
know that they will continue to edit their narratives, and continue any remaining work the 
following class.  
 

Expansion & Reflection:  SW peer edit the work the following class. 
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Step-Up-To-Writing Workbook 

Title: 

 

__________________________ 

By: _________________ 
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Name: __________________________ 

Class: _______________ 

Paragraph 1: Use [Setting] and  

[About Me: Beginning] 

Topic: _My name is_____________, and I was ______years 
old. I lived_________________ 

____________________________________________________ 

Facts/Details 

1. I lived _______________________ 

             ___________________________ 

             ___________________________ 

2. I was (outside characteristic) 

           ____________________________ 

           ____________________________ 

3. I was a (inside characteristics) 

           ____________________________ 

           ____________________________ 

Explain 

1. Where is this? ________________ 

             ___________________________ 

             ____________________________ 

2. Why I look like this OR how I felt:  

           _____________________________ 

          ______________________________ 

3. Times that I showed this: ________ 

           _____________________________ 

          ______________________________ 
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Write out your narrative using the following 
format. [Topic]. [Fact 1]. [Explain 1]. [Fact 2]. 
[Explain 2]. [Fact 3]. One time I showed that I 
was [Fact 3] was when I  [Explain 3]. 
(indent)==>________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________ 
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Paragraph 2: My Story 

Topic:  [Challenge] 
____________________________________ 

____________________________________________________ 

[Event] 

1. First, _____________________ 

__________________________ 

2. Then, _____________________ 

__________________________ 

3. Last,_____________________ 

__________________________ 

Details 

1. __________________________ 

__________________________ 

2. __________________________ 

__________________________ 

3. __________________________ 

__________________________ 
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Write out your narrative using the following 
format. [Topic]. [Event 1]. [Details 1]. [Event 
2]. [Details 2]. [Event 3].  [Details 3]. 
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________ 
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Paragraph 3: How I Grew 

Topic:  Since then, I am now _______years old and live 
_______________. 

____________________________________________________ 

Facts/Information 

1. Now I am (inside characteristic) 

__________________________ 

2. I like to _________________ 

__________________________ 

3. I can now (do) ______________ 

_________________________ 

Details 

1. __________________________ 

__________________________ 

2. Because __________________ 

__________________________ 

3. This is important because ____ 

_________________________ 

__________________________ 
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Write out your narrative using the following 
format. [Topic]. [Fact/Info 1]. [Details 1]. 
[Fact/Info 2] because  [Details 2]. [Fact/Info 
3].  [Details 3]. 
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________ 
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Lesson 7: Writing Our Narratives with Peer Editing 
 
Key: SW = Students will; TW = Teacher will; SWBAT = Students will be able to do; HOTS = 
Higher Order Thinking Skills 

Grade Level: 
10 

Language Level: 
Entering, Emerging 

Student Backgrounds:  8 
students 
Puerto Rico, Burma, Syria, 
Iraq 
Spanish, Burmese, Arabic 

Common Core Standards: (e.g., ELA/Math) 
NLAP W.  9-10.5 Develop and strengthen writing as needed by planning, revising, editing, 
rewriting or trying a new approach, focusing on addressing what is most significant for a 
specific purpose and audience. 
 
NLAP SL.9–10.1 Initiate and participate effectively in a range of collaborative discussions 
with diverse partners on grades 9-10 topics, texts, and issues, building on others’ ideas and 
expressing their own clearly and persuasively 
Other Standards as Appropriate: (e.g., Next Generation Science Standards, National 
Council for Social Studies) 
Content Objective(s): (CO#)  
 
1. SWBAT identify sections of their peers’ writing that is unclear, and describe why the 

section should be edited. 
 
2. SWBAT identify topic sentence, facts/information, and details by highlighting them the 

appropriate color. 
 
Language Objective(s): (LO#) 
 
1. SWBAT discuss the clarity and organization of peers’ stories. 
 
Key Vocabulary &/ 
Academic Language  
Constructive criticism 
clarity 

Extra Resources/Supplementary Materials: (e.g., visuals, 
realia) 
SUTW workbooks 
Pencils 
Extra erasers 

Language Learning Strategies: (list which you may be using)     
Cognitive: cooperative editing, T-chart, scaffolded writing 
Metacognitive: SW think about how to give and receive constructive criticism 
 
HOTS:  
 
What is one compliment 
and one constructive 
criticism that you can tell 
your partner? 

Cultural Connections:  How can lesson be linked to examples 
from home language & culture? 
 
Students are writing about personal experiences.  
Students may complete oral tasks in home language when partner 
speaks the same language. 
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Instructional 
Procedures (TW/SW):  
 
1. TW introduce the 

schedule and 
content/language 
objectives.  

 

Modifying 
for Different 
Language 
Levels: 
  

Use of L1 / 
Translanguaging 
(TL): 
 

Use of 
Technology: 
 
 

Assessment:  
(CO#s & 
LO#s) 
 
 

 
2. SW finish 
converting T-charts into 
full sentence paragraphs 
as needed. Class then 
will highlight the 
sentences Green, Yellow 
and Pink/Red to correlate 
with the section listed in 
the T-chart to ensure all 
aspects are represented 
in the narrative writing. 

TW model 
how to 
highlight the 
sections first. 

  Task-based 
Assessment 
with 
observation: 
TW redirect 
student if 
they are 
struggling 
CO#2 

 
3. SW read their 
first paragraph to their 
shoulder partners as the 
shoulder partner reads 
along. Shoulder partner 
will give a compliment 
based on the writing and 
one suggestion of an area 
that may be 
confusing.  TW model 
first with a student with 
teacher’s writing 
example. Then students 
will complete for the 
first paragraph. 

TW provide 
sentence 
frames on the 
smart board 
with how to 
compliment 
and give 
constructive 
criticism. 

Students may talk 
in their home 
language with 
peers with the 
same language. 

Sentence 
frames 
posted on 
smartboard. 

Observation: 
TW give 
additional 
guidance as 
needed. 
CO#1, LO #1 

4. Student will make 
edits. 

    



CURRICULUM TO PROMOTE IDENTITY IN ELLS 125 
 

5. SW repeat the 
procedure on step 3-4 
with face partners for 
paragraph 2, and 
diagonal partners for 
paragraph 3. 

TW provide 
sentence 
frames on the 
smart board 
with how to 
compliment 
and give 
constructive 
criticism. 

Students may talk 
in their home 
language with 
peers with the 
same language. 

Sentence 
frames 
posted on 
smartboard 

Observation: 
TW give 
additional 
guidance as 
needed. 
CO#1, LO #1 

Wrap – Up:    TW give specific compliments about good collaboration, and congratulate 
students for completing their longest story.  
 

Expansion & Reflection: The project continues to the next lesson. 
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Lesson 8: Primary Source 
 
Key: SW = Students will; TW = Teacher will; SWBAT = Students will be able to do; HOTS = 
Higher Order Thinking Skills 

Grade Level: 
10 

Language Level: 
Entering, Emerging 

Student Backgrounds:  8 
students 
Puerto Rico, Burma, Syria, 
Iraq 
Spanish, Burmese, Arabic 

Common Core Standards: (e.g., ELA/Math) 
NLAP SL.  9-10.6 Adapt speech to a variety of contexts and tasks, demonstrating command of 
formal English when indicated or appropriate.  
 
NLAP W.9–10.4 Produce clear and coherent writing in which the development, organization 
and style are appropriate to task, purpose, and audience. 
 
Other Standards as Appropriate: 

Content Objective(s): (CO#)  
 
1. SWBAT understand the difference between primary and secondary sources. 
 
2. SWBAT identify a type of primary source to write for their autobiography. 
 
Language Objective(s): (LO#) 
 
1. SWBAT write an example of a primary source document fitting their own experiences. 
 
2. SWBAT write using language that is appropriate for the context of the primary source. 

 
 
Key Vocabulary 
&/ Academic 
Language  
 
Context 
Primary Source 
Secondary Source 
 

Extra Resources/Supplementary Materials: (e.g., visuals, realia) 
Google Sheets presentation Primary/Secondary Source 
Printouts of examples of primary/secondary sources 
Freyer Models 2x number of students 
Tablets with bilingual translators and google search 

Language Learning Strategies: (list which you may be using)     
 
Cognitive: Freyer Model, visual images with T-chart, cooperative discussion 
 
HOTS:  
 
What is the 

Cultural Connections:  How can lesson be linked to examples from 
home language & culture? 
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difference 
between a 
primary and 
secondary source? 
 

Students are encouraged to write in their home language for this 
assignment. Students are writing on topics about their own life. 

Instructional 
Procedures 
(TW/SW):  
 
1. TW introduce 

the CO and 
LO. Identify 
the schedule 
for class 

 

Modifying for 
Different 
Language Levels: 
  

Use of L1 / 
Translanguaging 
(TL): 
  

Use of 
Technology: 
. 

Assessment:  
(CO#s & 
LO#s) 
 

2. TW use Google 
Slides to present 
primary source 
and secondary 
source. SW 
complete Freyer 
Models for each 
term as a class.  

 SW put translations 
of the term or 
definition if it is 
helpful for them. 

Bilingual 
dictionary on 
ipad 

 

3. TW hand out 
sheets of papers 
with different 
types of sources.  
SW work with a 
partner and 
determine if the 
source will go 
under primary or 
secondary T-
chart. SW take 
turns posting their 
sheets of paper on 
the correct side of 
the T-chart 

Partners are mixed 
heterogeneously 
so students have a 
higher rate of 
success. 
Collaborative 
discussion prior to 
demonstrating 
knowledge to 
class assists all 
students. 

Students may 
brainstorm in 
whichever language 
they are most 
comfortable. 

T-chart is 
posted on 
smartboard 

Observation: 
matching 
SW check 
each other’s 
work. TW 
provide 
additional 
explanations 
as needed. 
CO#1 

 
4. SW decide 
which primary 
source they want 
to write. SW look 
up an example of 

TW recommend a 
couple different 
primary source 
projects if 
students are 
unsure what to do. 

Students are 
encouraged to use 
home language if 
preferred for this 
assignment. Home 
language would 

Ipad used to 
research 
similar types 
of primary 
source 

Class 
discussion: 
SW tell 
classmate and 
teacher which 
assignment 
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the type of 
writing sample 
they wish to write 
to model the 
structure. Student 
will begin to write 
independently.  

 
Ex. Letter to a 
friend/family, 
diary entry, text 
messages, 
newspaper article 

make the primary 
source more 
“authentic”. 

writing 
samples.  
 
Bilingual 
dictionary on 
ipad 

they select. 
CO#2, LO#2 

Wrap – Up:    TW have student share the type of primary source they are writing, and what it 
shows about them  
Expansion & Reflection:  For homework, SW bring in a real-life example of their primary 
source if they have one to help model for their writing.  

 

 

 

 

Google Sheets Presentation Link 
 
Slide 1: 

 

https://docs.google.com/presentation/d/1BAZF89CQZTXCyZY9WSR3V4h1dKgBCrsdTsn3AiyMLLw/edit?usp=sharing
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Slide 2: 

 
Slide 3: 
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Slide 4: 

 

Slide 5: 
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A Letter 

 
Diary 

 
Photograph 
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Map 

 
Textbook  

 
Interview 
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Dictionary 

 
Biography: Story about someone else 
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Lesson 9: Let’s Put it Together 
 
Key: SW = Students will; TW = Teacher will; SWBAT = Students will be able to do; HOTS = 
Higher Order Thinking Skills 

Grade Level: 
10 

Language Level: 
Entering, Emerging 

Student Backgrounds:  8 
students 
Puerto Rico, Burma, Syria, 
Iraq 
Spanish, Burmese, Arabic 

Common Core Standards: (e.g., ELA/Math) 
 
NLAP SL.9-10.4 Present information, findings, and supporting evidence clearly, concisely and 
logically such that listeners can follow the line of reasoning and the organization, 
development, and substance and style are appropriate to purpose, audience and task 
 
NLAP W.9-10.5 Develop and strengthen writing as needed by planning revising, editing, 
rewriting or trying a new approach, focusing on addressing what is most significant for a 
specific purpose and audience. 
 
Other Standards as Appropriate: (e.g., Next Generation Science Standards, National 
Council for Social Studies) 
Content Objective(s): (CO#)  
 
1. SWBAT complete unfinished writing assignment 
 
2. SWBAT organize their autobiographies in a logical sequential order.   
 
Language Objective(s): (LO#) 
 
1.    SWBAT write using language that is appropriate for the context of the primary source. 
 
2.    SWBAT edit writing samples to improve clarity. 
 
Key Vocabulary &/ 
Academic Language  
 
 

Extra Resources/Supplementary Materials: (e.g., visuals, realia) 
Card-stock paper 
Single hole-punch 
Ribbon 
Markers, pens, pencils 
Tablets with bilingual translators 

Language Learning Strategies: (list which you may be using)     
Cognitive: think-aloud, modelling 
Metacognitive: students self-monitor for time management 
HOTS:  
 
 

Cultural Connections:  How can lesson be linked to examples 
from home language & culture? 
Assignment about students personal experience, identity and culture 
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Instructional 
Procedures (TW/SW):  
 
1. TW introduce 

CO/LO.  

Modifying 
for 
Different 
Language 
Levels: 
 
 

Use of L1 / 
Translanguaging 
(TL): 
 

 

Use of 
Technology: 
 
 

Assessment:  
(CO#s & 
LO#s) 
 
 

2. SW finish their 
primary source 
writing assignment 
and any other 
assignments that are 
unfinished, and edit 
as time allows 

TW provide 
additional 
sentence 
frames for 
each 
student as 
needed 

Students are 
encouraged to write 
the primary source 
in their home 
language, and are 
able to use their 
home language as 
needed in other 
assignements. 

Bilingual 
dictionary on 
ipad 
 
Example of 
primary 
source on 
ipad 

Observation: 
TW ensure 
students 
remain on task 
CO#1, LO#2 
 
Rubric LO#1 
used later 

 
3. Halfway through the 

class, TW model 
how to bind the 
autobiography. TW 
encourage students 
to organize their 
autobiography 
based on their 
personal 
preferences. TW 
model with teacher-
created Malala 
biography. TW use 
think-aloud to 
explain her process 
in organizing the 
book  

 Peers assist each 
other using home 
language as needed. 

  

 
4. SW organize their 

assignments, and 
explain to face 
partners why they 
organized the papers 
in the order they 
chose. SW hole-
punch and bind their 
books.  

TW 
modeled 
using think-
aloud 

May speak in home 
language 

 Performance 
and one-on-
one, Teacher 
will observe to 
make sure 
students are 
completing the 
tasks CO#2 
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Wrap – Up:    TW congratulate students on completing their autobiography 
 

Expansion & Reflection:  SW present their autobiographies to their classmates the following 
day. 
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Lesson 10: Sharing Our Stories 
 
Key: SW = Students will; TW = Teacher will; SWBAT = Students will be able to do; HOTS = 
Higher Order Thinking Skills 

Grade Level: 
10 

Language Level: 
Entering, Emerging 

Student Backgrounds:  8 
students 
Puerto Rico, Burma, Syria, 
Iraq 
Spanish, Burmese, Arabic 

Common Core Standards: (e.g., ELA/Math) 
 
NLAP SL.9-10.1 Initiate and participate effectively in a range of collaborative discussions 
(one-on-one, in groups and teacher-led) with diverse partners on grades 9–10 topics, texts and 
issues, building on others’ ideas and expressing their own clearly and persuasively. 
 
NLAP SL.9-10.4 Present information, findings and supporting evidence clearly, concisely and 
logically such that listeners can follow the line of reasoning and the organization, 
development, substance and style are appropriate to purpose, audience and task. 
 
Other Standards as Appropriate: (e.g., Next Generation Science Standards, National 
Council for Social Studies) 
Content Objective(s): (CO#)  
 
1. SWBAT present their autobiography to small groups of classmates. 
 
2. SWBAT clearly identify aspects of their identity. 
 
Language Objective(s): (LO#) 
 
1. SWBAT state one fact about each classmate that they did not previously know. 
 
2. SWBAT write one compliment about each classmate’s project or presentation on a post-it. 
 
Key Vocabulary &/ 
Academic Language  
Presentation 
Gallery Walk 

Extra Resources/Supplementary Materials: (e.g., visuals, realia) 
Students completed Autobiographies 
Teacher’s Malala example of the biography 
Post-its 
Pens/pencils 
https://www.random.org/lists/ on smartboard 

Language Learning Strategies: (list which you may be using)     
Cognitive: Sentence starters, Gallery Walk 
HOTS: 
 
What do your 
autobiographies say 
about your identity?  

Cultural Connections:  How can lesson be linked to examples 
from home language & culture? 
Students present their own stories 

https://www.random.org/lists/
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Instructional 
Procedures 
(TW/SW):  
 
1. TW introduce 

CO/LO 
 

Modifying for 
Different 
Language 
Levels: 
 
  

Use of L1 / 
Translanguaging 
(TL): 
  

Use of 
Technology: 
 

Assessment:  
(CO#s & 
LO#s) 
 
 

 
2. TW introduce the 
Gallery Walk activity 
(SW present their 
project to a small 
group of the class, SW 
each present their 
project once to a small 
group.) 
 
 

    

 
3. TW model 
presentation with 
teacher-made Malala 
biography to whole 
class. SW write one 
thing they did not 
know or a compliment 
about the presentation 
on post-it note. TW 
ask for a couple of 
students to share what 
they wrote. 

Modeling will 
give students a 
clear idea of 
what’s 
expected of 
them. Higher 
language level 
students can 
model how to 
give positive 
feedback. 

   

4. TW use random list 
website to determine 
order of students. First 
2 students will present 
their books. After 5 
minutes, TW prompt 
students to make 
positive comments. 
SW write on post-it 
and share their 
comments. 

SW have 
sentence 
starters posted 
on the 
smartboard if 
needed.  
 
Peers 
encouraged to 
ask questions if 
presenter is 
unsure what to 
say. 

SW describe their 
assignments, may 
use home language 
as desired.  
 
Students may also 
give compliments 
using 
translanguaging. 

Sentence 
starters 
posted on 
smartboard 

Observation 
with 
checklist 
CO#1 
 
Observation: 
LO#1, 2 
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5. After 3 minutes of 
sharing, the next two 
students will present. 
Repeat post-it and 
comments. Repeat 
until all students have 
presented 

SW have 
sentence 
starters posted 
on the 
smartboard if 
needed.  
 
Peers 
encouraged to 
ask questions if 
presenter is 
unsure what to 
say. 

SW describe their 
assignments, may 
use home language 
as desired.  
 
Students may also 
give compliments 
using 
translanguaging. 

Sentence 
starters 
posted on 
smartboard 

Observation 
with 
checklist 
CO#1 
 
Observation: 
LO#1, 2 

Wrap – Up:    TW ask, what did we learn about our identities?  
 

Expansion & Reflection:  TW incorporate the knowledge of these students into future ELA 
assignments.  
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Discussion 

Purpose 

 The problem that I sought to address in this curriculum project was that current CCLS 

curricula in New York state (NYS) grades 9-12 does not sufficiently address identity resolution 

for 10th grade adolescent English Language Learners (ELLs).  This curriculum does address the 

beginning questions for adolescents to begin to explore their identities.  The lessons explored the 

differences between identity and culture, as well as having students write about their experiences 

and factors that impact their identity.  

Reflection 

Throughout both units, the students home language was incorporated to encourage a 

comprehensive view of the student as a whole instead of a divided self.  This comprehensive 

view of the student and their abilities encourages acceptance of all the facets of the students.  I 

also incorporated word webs and other graphic organizers to visually show the different factors 

that impact the student’s identity.  Given the students’ stages of language acquisition, these 

visual representations of information are very important to build their comprehension (Vogt & 

Echevarría, 2008).  Although there are many beneficial aspects to this curriculum, there are some 

limitations to using these lessons. 

Limitations 

There are several limitations and validity concerns that I began to consider throughout the 

process of making this curriculum including possible lack of time to implement in the schools, 

mandated curriculum in the schools, uncertainty of effectiveness without implementation and 

assessment, and narrow in the scope of identity evaluation.  The first concern I had was in the 

ability to incorporate these lessons into the schedule of high school students.  As a pre-service 
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teacher myself, I am not as familiar with the requirements that in-service ENL teachers and ELLs 

must fulfill in their current schedules.  Since the curriculum was catered to Entering and 

Emerging ELLs, there is more flexibility as they are required to receive more hours of ENL 

services.  This means, that although the lessons may also benefit other ELLs who are at a higher 

English language proficiency, there is less individualized instruction for these students.  There is 

the possibility for these lessons to be used in general education classes; however, many schools 

mandate that the teachers utilize the NYS Common Core Modules.  This means that there is 

specific curriculum that the ELA teachers must follow, also allowing for less choice from the 

teacher to cater the lessons to the students’ backgrounds.  

The second limitation I encountered through creating these lessons was the uncertainty of 

students developing identity.  Since, these lessons were created without implementing them in a 

classroom, there was not an opportunity to evaluate or measure identity development in the 

students to begin with.  Ideally, I would have had the opportunity to use these lessons in a 

classroom, and administer a pre- and post-assessment that would determine what students knew 

about identity, if they have explored their identities and where they are in the process of 

committing to their own values and lifestyle preferences. 

The last concern I had was in the scope of how identity was discussed within the 

classroom.  These lessons addressed some aspects of identity such as culture, preferences, skills, 

religion, and everyday activities; however, the project did not question morals, religious beliefs, 

political values, how to contribute to society, and other priorities.  I found it challenging to 

include mostly prior language while tackling some of these challenging topics.  Developing 

identity is a process, but there is still room to include these conversations into classroom 

instruction.  



CURRICULUM TO PROMOTE IDENTITY IN ELLS 145 
 

Although there are some limitations and validity concerns to this curriculum, these 

lessons still produce a solid foundation to begin investigating the developing identities of ELLs.  

The following section describes my plan for use and dissemination of this curriculum.  

Use and Dissemination 

 My main goal is to incorporate this curriculum into part or full in my future classroom.  

The curriculum is designed so that it may be saved separately from this thesis and distributed to 

local ENL and ELA teachers.  This curriculum is applicable to any 10th grade classroom, but 

many of the topics and strategies could also be used with other grades if modified with 

appropriate state standards and adjusted for age and language proficiency of the students.  

 The curriculum is especially applicable to classrooms with refugee students where the 

classroom is multilingual.  Therefore, good candidates to distribute this curriculum would be 

locations with larger numbers of refugee students such as Buffalo Public Schools, Rochester 

Public Schools, Syracuse City Schools and other city schools.  There are several implications to 

consider if this curriculum is used.  

Implications 

 This curriculum project highlighted some key implications to consider within the 

classroom.  One consideration is that there is a hidden norm of White culture within our society, 

and also within our classrooms (Delgado & Stefancic, 2012).  This impacts ELLs within our 

classrooms as they do not fit within that norm.  According to Critical Race Theory, minority 

people also have intersectional identities as race and other allegiances interact within an 

individual (Delgado & Stefancic, 2012).  These factors impact the students’ everyday 

experiences inside and outside of the classroom.  Applying strategies such as including culturally 

relevant teachings (Ladson-Billings, 2009) and translanguaging that are used in this curriculum 
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can interrupt the general norms and encourage students to develop diverse and unique identities. 

These teachings are not limited to the use of ELL students.  All students can benefit from 

culturally relevant teaching and teaching that encourage development of the self.  

Conclusion 

With the current climate within this country and across the world, our societies are 

becoming increasingly interconnected, but with a side effect of increased tensions.  As our 

communities expand with increasingly diverse peoples, we must reevaluate how we interact and 

how our educational services meet the needs of our students.  Curriculum that promotes the use 

of funds of knowledge and culturally relevant teachings have been shown to be key in supporting 

culturally and linguistically diverse students (González, Moll & Amanti, 2005; Ladson-Billings, 

2009).  It is also important for teachers to understand how race impacts not only our interactions, 

but also our students’ experiences and the power dynamics that effect our interactions as stated 

in CRT (Delgado & Stefancic, 2012).  This will help improve our teaching, assessment, and our 

ELLs academic achievement.  Promoting identity development in our classrooms will not only 

support the development of the students, but their understandings of others. 
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