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Curriculum project: Introducing an inquiry-based project on farms 

 

 

ABSTRACT 

 

This Master’s curriculum project focused on creating a developmentally appropriate curriculum 

for a toddler classroom. The findings from the literature review suggested that a curriculum 

should include meaningful experiences for children to explore with all senses. Findings further 

find the curriculum should be child-centered, interactive and age appropriate. This resulted in a 

professional development inquiry project for toddlers to experience farm life through picture 

books and interactive learning segments throughout play.  
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Curriculum project: Introducing an inquiry project on farms 

 

 

A developmentally appropriate curriculum for young children is child centered, embraces 

children’s individual differences, encourages active learning and promotes deep understanding 

(Olusegun, 2015) Many teachers strive to implement developmentally appropriate practices in 

their classrooms because these strategies support children’s learning. Geist and Baum (2006) 

commented “The teacher facilitates this active and interactive learning – assisting each of the 

groups, questioning the children, and guiding their ideas to help them come to fruition” (p. 1). 

Students come to preschool with background knowledge, skills, beliefs, and emerging concepts 

that significantly influence what they’re likely to notice about their environment and how they 

are likely to organize and interpret it. Even in infancy children are active learners. They want to 

figure out how something may work. Learning is enhanced when teachers concentrate on the 

knowledge and beliefs that children bring to their learning task. It is the connection to developing 

more complex understanding and the ability to transfer what they have learned to new problems 

and settings (Neuman, S. & Roskos, K. 2007, p. 15). 

Problem Statement 

The quality of childcare has been an increasing concern nationally in the past decade. 

Professionals have developed several assessments to be used to rate the quality of childcare 

centers. Camphell and Milbourne (2005) discussed multiple forms of assessments. One of the 

assessments is called Infant/Toddler Environment Rating System (ITERS). ITERS consists of 7 

subscales: furnishings; personal-care routines; listening and talking; learning activities; 

interaction; program structure; and adult needs. Camphell and Milbourne (2005) have noted that 

“As a whole, the subscales relate to generally accepted elements of quality care, including safety, 
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health, developmentally appropriate activities, positive interactions, emotional growth and peer 

relationships” (p. 6) The observer will score in each subscale, they will rate the classroom under 

three sections “inadequate” “adequate” or “good” quality (p. 6). Infant and toddler rooms that 

achieve scores below “3.0” will be classified as providing “inadequate” care (p. 6). The higher 

the score the observer gives the classroom the higher quality the childcare center will be rated. 

The Caregiver Interaction Scale is also used to assess classroom quality. This assessment rates a 

classroom on a 26-item scale that rates caregiver-child interaction in four areas: positive 

interactions, permissiveness and detachment (p. 7). 

Educators know that curricula for young children should be based on research about child 

development and based on the ways young children learn. Davis, Torr, and Degotardi (2015) 

commented that, “A separate curriculum for children under 2 years would serve to highlight to 

the specialist nature of the work being under taken by infant educators (p. 11). A 

developmentally appropriate curriculum for young children is child centered, embraces 

children’s individual differences, encourages active learning and promotes deep understanding.  

(Olusegun, S. 2015). Many teachers strive to implement developmentally appropriate practices in 

their classrooms because these strategies support children’s learning. Sometimes teachers find it 

difficult to incorporate teaching methods that allow children to actively engage in investigations, 

construct knowledge and make learning meaningful. Geist and Baum 2005) noted that, “Children 

should participate in experiences that are interactive, mentally challenging, child centered and 

constructive. These goals often seem unattainable today in the face of new demands, 

requirements and realties of teaching young children” (p. 3). 
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Personal Interest Statement 

 My dream as an educator is to be able to make a difference in the lives of children by 

bringing the joy back into learning. As an early childhood teacher, I am a teacher in a toddler 

classroom. I hope to provide young children with experiences that will teach them about the 

world in which they live. In my classroom, I provide all children with the opportunity to build 

safe, secure, nurturing relationships. When children feel a sense of belonging and respect, it 

opens doors to help them reach their full potential.  

Purpose Statement 

The Center I work for is an Early Head Start and a Head start program. The program 

serves ages six weeks to four years of age. My intentions are to extent the curriculum the center 

already uses for my toddler classroom. My center currently uses The Creative Curriculum. The 

Creative Curriculum is a program that is used to promote development within children. Teaching 

Strategies (2016) described Creative Curriculum: 

The Creative Curriculum is a comprehensive early childhood educational system that 

emphasizes a practical, easy to understand approach to working with children. It 

promotes the use of interest areas as a way of providing experiences that promote 

cognitive, social, physical and language development. (p. 6) 

 

Children are encouraged to play with blocks, toys, sand, and other materials to help them learn. 

A large part of the Creative Curriculum is that learning is achieved through play. One possible 

weakness of this approach is the computer learning component of the teaching strategies. 

Children usually get too much time in front of a monitor at home (e.g., television, computer, 

phone, video games, etc.). While computer skills are important, having preschool children spend 

too much time in front of a monitor will hinder their development.  
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 While extending on the curriculum already in place, I can build on top of this foundation 

and use developmentally appropriate practices to meet the needs of the students in my classroom. 

My goals for my students are to expand on the language they already know, and to give each 

student rich experiences that they will might not experience in his or her home. In the next 

chapter I will review the relevant literature on the characteristics of a developmentally 

appropriate curriculum. As a teacher that uses The Creative Curriculum, I have found a barrier 

that often occurs in my classroom. If I have a child in my room that is excelling through the 

curriculum for their age group I often do not have curriculum available for me since my 

classroom ends at a certain age, I cannot see what the next age group is doing in their curriculum. 

By this approach the curriculum may miss key areas in the child’s development.  

Review of the Literature 

  Having a developmentally appropriate curriculum helps a child develop on an individual 

scale. Allowing the curriculum to be child-centered, having high quality learning experiences and 

assessments is extremely important in developing the right curriculum. The following literature 

review will include discussion on the characteristics of a developmentally appropriate 

curriculum. Additionally, I will outline the pros and cons of The Creative Curriculum, teacher-

child interactions and relationships.  

Characteristics of A Rich Curriculum  

Children are not born with knowledge and skills. These skills are learned over time and 

are enhanced as children age. Teachers purposefully plan experiences and intentionally engaged 

children in knowledge, building experiences and rich conversations and interactions to support 

their learning.  Sometimes teachers find it difficult to incorporate teaching methods that allow 

children to actively engage in investigations, construct knowledge and make learning meaningful 
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(Neuman, S. & Roskos, K. 2007, p. 9) Given the complete amount of content that children need 

to know and the challenge of providing developmentally appropriate learning experiences, such 

planning and preparation may sometimes seem overwhelming (Neuman, S. & Roskos, K. 2007, 

p. 9) Children should participate in experiences that are interactive, mentally challenging, child 

centered and constructive. These goals often seem unattainable today in the face of new 

demands, requirements and realties of teaching young children (Dalcour, 2017, para 4). 

Curriculum supports can provide an efficient method for improving classroom practices 

through provision of a systematic scope and sequence of activities (Landry, 2014).  In toddler 

classrooms, curriculum planning is often focused on creating a stimulating environment that 

encourages children to select and explore materials. Teachers teach from within the collection of 

materials that the children select. Unfortunately, this environmental approach to planning fails to 

make the most of the connection that children can establish between learning language and the 

development of literacy. Teachers seldom link activities planned for separate centers in the 

classroom into schemes or themes (LeeKeenan & Edwards, 1992). High quality programs use 

developmental principles to help plan curriculum. When using developmental principles, the 

learning will build on its own-they individualize children’s care and learning. The children’s 

growth and development is guided by their biological predisposition (Bowman, 1999). High 

quality programs provide a balanced curriculum; being in a toddler room, teachers build the 

foundation of learning. Toddlers learn ways to be prosocial and the ability to express their 

emotions, wants and needs, and, to be independent. A challenging curriculum is one that provides 

opportunities for children to know about the world, to learn specific skills and to use those skills 

to better understand and to think about the world around them. The curriculum should engage 

children’s interests and encourage the children to want to know more.    
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 I will be linking my curriculum to research from a well-known theorist that have spent 

many years studying in the Early Childhood field. Theorist such as Jean Piaget, he believes that 

children learn best through play and should have the time to explore the materials. (Mooney, 

2000).  Another theorist I plan on implementing in my curriculum is Lev Vygotsky. According to 

Vygotsky, language is fundamental to children's cognitive growth because language provides 

purpose and intention so that behaviors can be better understood. These are two concepts I am 

going to concentrate on through my curriculum (Mooney, 2000).  

Benefits of The Creative Curriculum 

  The curriculum helps children become enthusiastic learners as well as teaches children 

how to learn through school and throughout their lives. It also helps children become social, 

independent, self-confident, and inquisitive learners. Children are encouraged to play with 

blocks, toys, sand, and other materials to help them learn. A large part of the Creative 

Curriculum is that learning is achieved through play. The teacher works with the children to help 

promote the children’s learning. The Creative Curriculum differs from other techniques by 

having science or social studies based, project based investigations. Parents can ask teachers 

about the lesson play for the week, and discuss about the child’s day with the child after school. 

Because the curriculum is based on each child, the child can develop at his or her own pace 

which is a benefit to any classroom curriculum.  

Barriers 

 It’s much harder to implement The Creative Curriculum since it requires the teacher to 

follow the children’s interest and needs. If a teacher sees that a child is struggling in one of the 

developmental areas, the teacher may not be able to focus especially on that area if the child is 

not interested in the topic or activity the teacher is trying to focus on.  
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Teacher-Child Interactions 

  

 Theorist John Dewey believed that children learned best when they interacted in a rich 

environment with educators or peers. Mooney (2000) commented: “True education comes 

through the stimulation of the child’s powers by the demands of the social situations in which he 

finds himself” (p. 16).   Through the responses they receive from others, children attach value 

and social meanings to their activities. Dewey urged that the classroom be organized as a 

community in which children learn in collaboration with each other and their teachers. Mooney 

noted that “The child’s own instincts and powers furnish the material and give the starting-point 

for all education” (p. 16). Children’s interest form the basis for curriculum planning. Dewey 

believed that the interest and background of each child and group must be considered when 

educators are planning learning segments.  

 Russian psychologist Lev Vygotsky studied social interaction and established that it is 

important to children’s learning. He found that children must talk about problems to solve them 

and talk about concepts in order to understand and use them. In his theory, he believed that 

cognitive and language are intertwined. Mooney (2000) stated “Learning takes place when 

children play. Language and development build on each other. When children play, they 

constantly use language” (p. 101). Lev Vygotsky examined the social aspects of children’s play 

and theorized that children think in complex ways (Mooney). When children play, they make 

rules, and create narratives. Vygotsky believed that adults and more knowledgeable peers and 

enrich a child’s ability to learn through play because the educators model and encourage more 

advanced skills. Vygotsky found when children talk to other peers during play they talk about 

what they want to do and how they are going to play. He thought that this type conversation 

enhances self-regulation. As children act out real-life scenarios, children use information they 
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remember by making rich connections. When children play with toys it supports their successful 

use of recall strategies as the children organize the toys into meaningful groups based on their 

play. (Mooney) Play is connected to children’s positive social skills and approaches to learning. 

“Some children’s interactions put them at risk for developing negative relationships with 

peers” (Buhs, Ladd & Herald, 2006, p.1 ). Once children develop negative characteristics, they 

are likely to be rejected by their peers unless an adult scaffolds the social interactions (Black & 

Hazen, 1990). Vygotsky argued that, “The relationship of play to developmental tendencies it is 

as if the child tried to jump above his usual level. The relationship of play to development should 

be compared to the relationship between instruction and development” (Vygotsky, as cited in 

Roopnarine & Johnson, 2013, p. 250)   Teachers play a key role in helping children develop 

positive peer relationships. Creative learning activities, such as dramatic play, block play, and 

open-ended art activities, provide opportunities for children to build positive relationships with 

peers (Wishard, Shivers, Howes & Ritchie, 2003). 

 Research also shows that early prosocial behaviors, such as cooperating, consoling, 

helping, and sharing, predict later academic achievement (Caprara, Barbaranelli, Pastorelli, 

Bandura & Zimbardo, 2000), The authors noted that, “Children’s intellectual development is 

strongly influences by the social relations in which it is embedded and its interpersonal effects. 

Peers bond to prosocial children around social and scholastic activities” (p. 305). Children are 

more likely to use prosocial behaviors when their teachers use positive guidance strategies and a 

curriculum that emphasizes the value of community (DeVries, Haney & Zan, 1991). 

According to Swiss psychologist Jean Piaget, play aids many purposes and provides a 

source for learning. By handling many different materials, children learn to compare, sequence 

and sort. Mooney stated that, “The best strategy for preschool curriculum is to keep children 
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curious, make them wonder, and offer them real problem-solving challenges, rather than give 

them information” (p. 80) Their knowledge grows as they experiment, make discoveries, and 

modify their current thinking to incorporate new insights. A recent study supports Piaget’s theory 

that play is linked to learning. When 4-year-olds are provided with opportunities to engage in a 

rich environment of child-initiated, free-choice activities supported by a variety of equipment 

and materials to explore, the study showed that at age 7 those children outperformed their peers 

who were not given the same opportunities on cognitive and language tasks (Montie, Xiang & 

Schweinhart, 2006) 

Researchers Fantuzzo and McWayne (2002) found that the peer-play competence of 

preschoolers was associated with their motivation to learn, task persistence, autonomy, and 

prosocial behavior. Literacy-enriched sociodramatic play centers encourage children to help each 

other and effectively support collaborative literacy learning (Stone & Christie, 1996). Play 

provides the context for rich learning in all the content areas (Fantuzzo & McWayne). Through 

play, children explore mathematical concepts and literacy understandings. Children acquire 

understanding about science and technology concepts. Play is also an important opportunity for 

learning in social studies and creative arts.  

My intentions for the curriculum, is to incorporate the above theories of early childhood 

and build a strong curriculum that I can use in my current classroom. The curriculum will focus 

on teacher-child interactions and placing rich materials in the classroom for the students to 

explore. In the next chapter, I will detail the methods used to develop the curriculum for my 

project.  
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Methodology  

A developmentally appropriate curriculum for young children includes enriched learning 

activities that are engaging and child-directed.  Building a curriculum, one needs to know what 

developmentally appropriate means. According to the National Association for the Education of 

Young Children (NAEYC) (2017):  

Developmentally appropriate practice (DAP) is an approach to teaching grounded in the 

research on how young children develop and learn and in what is known about effective 

early education. Its framework is designed to promote young children’s optimal learning 

and development. DAP involves teachers meeting young children where they are, both as 

individuals and as part of a group; and helping each child meet challenging and 

achievable learning goals. (Para 1) 

High quality programs focus on DAP and make sure to create an environment that has an 

appropriate learning environment that supports the active learning toddler. Toddlers need 

learning segments that keep their interest and actively engage the toddlers. My curriculum 

projected focused on exposing children to farm life through picture book and learning 

experiences through play. In this chapter I will review the methods and layout to my curricula.  

Conceptual Frameworks 

While developing the curricula, I implemented a constructivist approach and teaching 

through play. The constructivist approach views children as active participants in their own 

learning.  Dalcour (2017) stated that, “education is then much more than rote memorization; 

instead, it is integrating and assimilating knowledge to be further used and explored” (para 1). 

Constructivist strategies seek to ignite a child's curiosity and love of learning. Teachers act as a 

guide to children's learning by facilitating activities and learning opportunities, without dictating 
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learning objectives. Teachers emphasize the whole child when designing curriculum and learning 

topics. Teachers will encourage young students to develop and investigate their own interests. 

Curiosity sparks effective learning. They encourage children to ask questions and to get 

involved. Teachers should consistently provide open-ended activities with multiple outcomes. 

Teaching through play initiates child centered learning and focuses on child’s interest.   

Audience 

The curriculum project was implemented in an inner-city school district in Jamestown 

New York.  The school district is part of an Early Head Start program, which has toddlers aged 

18 months to 36 months of age. The classroom is made up of 8 students (3 boys and 5 girls), 2 

students are 24 months, 2 students are 34 months, 1 student is 30 months, 1 student is 28 months, 

1 student is 33 months, 1 student is 32. Among the 8 students 2 of the students are Hispanic, 1 

student is African American and 5 students are Caucasian. The school district is made up of low 

income families that qualify for social services. The families receive subsides for their children 

to attend the program while they are working.   

Procedure 

 While creating the curriculum, I started with looking at the learning skills, what do I want 

the children to learn? I will then create the assessment that aligns with the skill. After I 

completed the skills and assessments completed, I wrote out the procedures needed to teach the 

new skills.  

Step One: Authors Background: I was born and raised in Buffalo, New York. I  

attended Buffalo Public Schools and continued to McKinley High School where I graduated in 

2000. I did not go on to college after high school, as I thought taking a year off would give me 

some perspective on what I wanted to do with my life. Well, that never happen either. I ended up 
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getting married and having my first baby just two years after graduation. As a nontraditional 

student, I came to realize later in life that I wanted to work with children. The inspiration to 

become a teacher occurred to me while I was a teacher aide at my children’s school. While I was 

working at the school I realized that some of the teachers were not putting their full potential into 

their classroom practice and that it seemed like it was another day at the office type of job.  

When I arrived home I discussed this with my husband and told him how passionate I felt about 

teaching children and how I felt that I could be a teacher that made a difference in children’s 

lives as a teacher. The next fall I was enrolled in the education program at Mercyhurst 

University.  

Step Two: Choosing a Topic: The author wanted to create a toddler friendly curriculum  

for her classroom. She was currently using a curriculum that her center was using. She noticed 

that the curriculum was not challenging her students. She wanted to create a four-week theme 

based on the students’ interest. She felt that if she created a theme based on the students interest 

she would be able to keep the students engaged and the students would want to learn during the 

theme.  

Step Three: Conducting a Needs Assessment: The researcher was interested in a  

teaching position in a toddler classroom located in Jamestown, New York. She then took the next 

few days to observe the children in the classroom to see the games and toys with which they 

were playing with. During the observation, the researcher noticed that the children were playing 

with the farm animals. Throughout the play, the children were trying to say the animals’ names 

and sounds.  

Step Four: Conduct Literature: I began my research with considering the background  
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of the curriculum being used at Holy Family Head Start center. My center currently uses The 

Creative Curriculum.   

The Creative Curriculum for Preschool is based on five fundamental principles. 

(Teaching Strategies, (2016) described the Creative Curriculum: 

They guide practice and help us understand the reasons for intentionally setting up and 

operating preschool programs ways, which are: 1.) Positive interactions and relationships 

with adults provide a critical foundation for successful learning. 2.) Social–emotional 

competence is a significant factor in school success. 3.) Constructive, purposeful play 

supports essential learning. 4.) The physical environment affects the type and quality of 

learning interactions. 5.) Teacher–family partnerships promote development and learning. 

(p. 2) 

While extending on the curriculum already in place, I can build on top of this foundation and use 

developmentally appropriate practices to meet the needs of the students in my classroom. I will 

individualize lessons and help scaffold the child to the next stage in development.  

Scope and Sequence 

 The scope and sequence of the curriculum project described here followed closely the 

standards frameworks common to The New York State Early Learning Guidelines (2012) for 

children aged eighteen to thirty-six months. The guidelines state:    

 Language, communication & Literacy: uses new vocabulary in everyday experiences, 

uses new vocabulary in everyday experiences (p. 100) 

 Approaches to learning: Curiosity and Interest, -Listens and participates in story time, 

ask simple questions, collects objects that have common characteristics, sorts objects by 

one characteristics, identifies pictures of familiar objects correctly. (p. 59) 

 Cognition and general knowledge: Draws or scribbles and describes what the drawing 

is. (p. 72) 
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   Standard One- Planning: Knowing the importance of setting age appropriate learning 

goals is necessary in order to create learning segments for the students to meet the learning goals.  

The goals and learning goals are called Scope and Sequence and it will be presented to the thesis 

advisor for approval. In the scope and sequence below, I have included, introducing different 

farm animals, what the sounds that the animals make, songs that focus on farm animals/farms, 

the people who take care of the farm/animals, and the question of what is a farm? I have included 

more complex knowledge; this will expose the children to the learning segment.  

Standard Two- Instructing: After the lessons were planned, the teacher implemented  

the lessons to promote learning. Throughout the segment the teacher should provide a curriculum 

that provides opportunities for children to know about the world, to learn specific skills and to 

use those skills to better understand and to think about the world around them. The curriculum 

should engage children’s interests and encourage the children to want to know more. The teacher 

added resources throughout the classroom to help promote learning for the students.  

  Standard Three- Assessing: In order to determine whether the students are learning  

throughout the learning segment, the teacher must assess the learning. The teacher used non-

formal observations during play, she interviewed the students during explicit instruction and 

recorded the results in the student’s portfolios. After reviewing the results, the teacher should 

alter the learning goals that have been met or create additional goals so the previous goal can be 

met.  

I. What is a Farm 

a.  What lives on a farm? 

b. What is grown on a farm? 

c. Who takes care of a farm? 
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II. Who lives on a farm? 

a. Naming common farm animals 

b. What sounds do the animals make? 

c. What are baby farm animals called? 

III. What is on a farm 

a. Housing 

b. Machines 

c. Tools 

IV. What happens on a farm? 

a. What are the four seasons? 

What happens on a farm during the seasons? 

Validity 

 The curriculum created is for a Jamestown school district. The classroom size 

currently has nine toddlers aged 24 months through 30 months. This curriculum could be used in 

any classroom for toddlers aged 18 months to 36 months.  The current students were interested in 

farm animals. I wanted to expand their knowledge to farm life and to expose the students to this 

information. I included, who takes care of the animals? where do that animals live? I included 

these questions in the curriculum.  

Conclusions 

 In conclusion, my goals for this curriculum, were to expose the children to an enrich 

curriculum that is meaningful and developmentally appropriate for the toddler classroom. I 

assessed each child with a checklist and observation during play to see if they can identify, 



Inquiry-based project on farms  16 

imitate, and match 3-4 farm animals at the end of the learning segment. In the next chapter I will 

expand my outline into learning segments.  

The quality of child care has been an increasing issue throughout the years. One way to 

ensure that the program is high quality is by offering developmentally appropriate learning 

activities for the individual child. By doing that teachers are meeting the needs of the whole 

child. The environment is also set up to enrich the child’s individual learning needs. There are 

materials available to meet individual interest and developmental needs. Children learn when 

they can explore different materials and interact with the peers around them. The following 

chapter contains supplementary material and worksheets that coincide with the topics of the 

lessons.  

Results 

 In the following chapter I will introduce the materials needed to successfully implement 

the curriculum project.  

Supplementary Materials for learning segment: 

 Farm animal toys 

 Animal puppets 

 Farm vehicles   

 Pictures of farms from the internet 

 Crayons and markers 

 Drawing paper 

Homemade farm animal matching game 

Book list: 

Big Red Barn By: Margaret Wise Brown (Brown, 2009) 
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Farm Babies By: H.A. Rey (Rey, 2017) 

It’s Spring By: Samantha Berger (Berger, 2003) 

Muddy Paws Day at the Farm By: Steve Smallman and Simon Mendez (Smallman & Simon, 

2015) 

Driving My Tractor By: John Dobbins (Dobbins, 2009) 

Click, Clack, Peep By: Doreen Cronin and Betsy Lewin (Cronin & Lewin, 2015) 

One Cow Moo By: David Bennett and Andy (Cooke Bennet & Cooke, 1993) 

Four Legs Bad, Two legs Good By: D.B. Johnson (Johnson, 2007) 

Cock-a-Doodle Who? By: Melanie Joyce (Joyce, 2016) 

My Awesome Farm By: Dawn Machell (Machell, 2016) 

The Cow That Went Oink By: Bernard Most (Most, 2011) 

Planting a Rainbow By: Lois Ehlert (Ehlet, 2013) 

Duck! Rabbit! By: Amy Krouse Rosenthal and Tom Lichtenheld (Rosenthal & Lichtenheld, 

2014) 

Rooster’s Off to See the World By: Eric Carle and Stanley Tucci (Carle & Tucci, 2016) 

Peek-a-Boo with Happy Cow By: Igloo Books Ltd (Igloo, 2015) 

Baby Say Moo By: David Walker and JoAnn Early Macken (Walker & Macken, 2011) 

Click, Clack, Surprise By: Doreen Cronin and Betsy Lewin (Cronin & Lewin, 2016) 

My Big Farm Book By: Roger Priddy (Priddy, 2011) 

Sheep in a Jeep By: Nancy Shaw (Shaw, 1986) 

Little Blue Truck By: Alice Schertle (Schertle, 2016) 

Lesson Plans 

The following section includes the lesson plans that correspond with the learning segment. 
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Week 1 

Lesson 1: 

Literacy Topics Covered Big Red Barn 

By: Margaret Wise Brown 

CCSS Addressed 

(Just the abbreviations) 

CCSS.ELA Language, communication & 

Literacy: uses new vocabulary in everyday 

experiences  

Approaches to learning:  

-Curiosity and Interest 

 -Listens and participates in story time 

Strategies and Skills Taught (Include short 

description of lesson) 

-Add farm animals to the block area 

-Introduce farm animals and sounds: Use toy 

animals and use I do- we do – you do, with the 

sounds 

-sing Baa Baa Black sheep during circle time 

Assessment Tools 

(Formal and informal) 

Observations with notes 

 

Lesson 2: 

Literacy Topics Covered Farm Babies  

By: H.A. Rey 

CCSS Addressed 

(Just the abbreviations) 

CCSS.ELA- 

Approaches to learning:  

-Ask simple questions 

-Listens and participates in story time 

Language, communication & Literacy: 
uses new vocabulary in everyday experiences 

Strategies and Skills Taught (Include short 

description of lesson) 

What are baby animals called? 

Use the book Baby Animals talks with 

students about what a baby animals are called 

and what an adult animal is called.  

Assessment Tools 

(Formal and informal) 

Interviews  

Use homemade matching game for baby 

animals to mommy (see appendix)  
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Lesson 3: 

 

Literacy Topics Covered It’s Spring 

By: Samantha Berger  

CCSS Addressed 

(Just the abbreviations) 

CCSS.ELA- 

 Approaches to learning:  

-Ask simple questions 

-Listens and participates in story time 

Language, communication & Literacy: 
uses new vocabulary in everyday experiences 

Strategies and Skills Taught (Include short 

description of lesson) 

-Discuss the seasons 

-what happens in spring? Discuss what spring 

is and what happens during spring. What 

grows in spring?  

Assessment Tools 

(Formal and informal) 

Observations  

 

Lesson 4 

 

Literacy Topics Covered Muddy Paws Day at the Farm 

By: Steve Smallman and Simon Mendez 

CCSS Addressed 

(Just the abbreviations) 

CCSS.ELA 

Approaches to learning:  

-Ask simple questions 

-Listens and participates in story time 

-identifies pictures of familiar objects 

correctly 

Strategies and Skills Taught (Include short 

description of lesson) 

-What animals live on a farm? 

Use animal’s toys and pick out what animals 

live on a farm. 

-Matching farm animals 

Assessment Tools 

(Formal and informal) 

Checklist for matching (see appendix) 

 

Lesson 5: 

Literacy Topics Covered Driving My Tractor 

By: John Dobbins  

CCSS Addressed 

(Just the abbreviations) 

CCSS.ELA- 

Approaches to learning:  

-Ask simple questions 

-Listens and participates in story time 
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Strategies and Skills Taught (Include short 

description of lesson) 

Recall what animals were inside the book.  

-What animals rode on the tractor? 

-How many of each? 

-sing Baa Baa Black sheep during circle time 

Assessment Tools 

(Formal and informal) 

open ended questions with checklist  

 

Week 2 

Lesson 1 

Literacy Topics Covered Click, Clack, Peep 

By: Doreen Cronin and Betsy Lewin 

CCSS Addressed 

(Just the abbreviations) 

CCSS.ELA- 

Approaches to learning: 

-Ask simple questions 

-Listens and participates in story time 

Strategies and Skills Taught (Include short 

description of lesson) 

-What is a barn? 

Who lives in a barn? 

-sing Old McDonald Had a Farm during 

circle time 

Assessment Tools 

(Formal and informal) 

Interviews with notes  

 

Lesson 2: 

 

Literacy Topics Covered One Cow Moo 

By: David Bennett and Andy Cooke 

CCSS Addressed 

(Just the abbreviations) 

CCSS.ELA- 

Approaches to learning:  

-Ask simple questions 

-Listens and participates in story time 

Language, communication & Literacy: 
uses new vocabulary in everyday experiences 

Strategies and Skills Taught (Include short 

description of lesson) 

-Who takes care of the animals on the farm? 

-singing Old McDonald Had a Farm 

Assessment Tools 

(Formal and informal) 

Open-ended discussion during play 
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Lesson 3: 

 

Literacy Topics Covered Four Legs Bad, Two legs Good 

By: D.B. Johnson 

CCSS Addressed 

(Just the abbreviations) 

CCSS.ELA- 

Approaches to learning:           

-Ask simple questions 

-Listens and participates in story time 

Language, communication & Literacy: 
uses new vocabulary in everyday experiences 

Strategies and Skills Taught (Include short 

description of lesson) 

-What jobs do farmers do? 

singing Old McDonald Had a Farm 

Assessment Tools 

(Formal and informal) 

Observations, open/ended discussion during 

play 

 

Lesson 4: 

 

Literacy Topics Covered Cock-a-Doodle Who?  

By: Melanie Joyce 

CCSS Addressed 

(Just the abbreviations) 

CCSS.ELA- 

Approaches to learning:  

-Ask simple questions 

-Listens and participates in story time 

-collects objects that have common 

characteristics  

-sorts objects by one characteristics   

Strategies and Skills Taught (Include short 

description of lesson) 

-Exploring different pictures of farms 

-singing Old McDonald Had a Farm 

-Apple tasting during snack time (bring in 

different kinds of apples) 

Assessment Tools 

(Formal and informal) 

Observations with notes 

 

Lesson 5: 

 

Literacy Topics Covered My Awesome Farm  

By: Dawn Machell   

CCSS Addressed 

(Just the abbreviations) 

CCSS.ELA- 

Approaches to learning: 

-Ask simple questions 

-Listens and participates in story time 

 

Strategies and Skills Taught (Include short 

description of lesson) 

-Counting the animals in the text 

-Making animal sounds 

-sing Old McDonald Had a Farm during circle 

time 
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Assessment Tools 

(Formal and informal) 

Checklist  

 

Week 3 
 

Lesson 1: 

 

Literacy Topics Covered The Cow That Went Oink 

By: Bernard Most 

CCSS Addressed 

(Just the abbreviations) 

CCSS.ELA-  

Approaches to learning:          

 -Ask simple questions 

-Listens and participates in story time 

Language, communication & Literacy: 
uses new vocabulary in everyday experiences 

Strategies and Skills Taught (Include short 

description of lesson) 

-making animal sounds 

-labeling animals 

-singing Five Little Ducks Went Out One 

Day. 

Assessment Tools 

(Formal and informal) 

Open\ended discussion  

checklist 

 

 

Lesson 2:  

 

Literacy Topics Covered Planting a Rainbow 

By: Lois Ehlert  

CCSS Addressed 

(Just the abbreviations) 

CCSS.ELA- 

Cognition and general knowledge: Draws 

or scribbles and describes what the drawing 

is. 

Strategies and Skills Taught (Include short 

description of lesson) 

-Drawing a farm 

-have students describe their drawing, and 

write word for word on the students paper.  

singing Five Little Ducks Went Out One Day. 

Assessment Tools 

(Formal and informal) 

Examples of work, teacher dictation  

 

Lesson 3: 

 

Literacy Topics Covered Rooster’s Off to See the World 

By: Eric Carle and Stanley Tucci 

CCSS Addressed 

(Just the abbreviations) 

CCSS.ELA- 

Approaches to learning:          

 -Ask simple questions 

-Listens and participates in story time 
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Strategies and Skills Taught (Include short 

description of lesson) 

-Match baby animals to the parent  

-singing Five Little Ducks Went Out One 

Day. 

Assessment Tools 

(Formal and informal) 

Matching game checklist 

 

 

Lesson 4: 

 

Literacy Topics Covered Peek-a-Boo with Happy Cow 

By: Igloo Books Ltd 

CCSS Addressed 

(Just the abbreviations) 

CCSS.ELA- 

Approaches to learning:           

-Ask simple questions 

-Listens and participates in story time 

 

Strategies and Skills Taught (Include short 

description of lesson) 

-What sound do farm animals make 

-Play peek-a-boo with stuff farm animals  

-singing Five Little Ducks Went Out One 

Day. 

Assessment Tools 

(Formal and informal) 

Teacher discussion during play, checklist 

 

 

 

Lesson 5: 

 

Literacy Topics Covered Duck! Rabbit! 

By: Amy Krouse Rosenthal and Tom 

Lichtenheld  

CCSS Addressed 

(Just the abbreviations) 

CCSS.ELA- 

Approaches to learning:          

 -Ask simple questions 

-Listens and participates in story time 

 

Strategies and Skills Taught (Include short 

description of lesson) 

-ask prediction questions during story time 

        -What animals will you see in the book? 

    -What food do you think the animal will eat 

-singing Five Little Ducks Went Out One 

Day. 

Assessment Tools 

(Formal and informal) 

Teacher observation notes 
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Week 4 

 

Lesson 1: 

 

Literacy Topics Covered Baby Say Moo 

By: David Walker and JoAnn Early Macken  

CCSS Addressed 

(Just the abbreviations) 

CCSS.ELA- 

Approaches to learning:           

-Ask simple questions 

-Listens and participates in story time 

Strategies and Skills Taught (Include short 

description of lesson) 

-where does milk come from?  

-singing The Farmer in the Dell 

Assessment Tools 

(Formal and informal) 

Open\ended questions  

 

Lesson 2: 

 

Literacy Topics Covered Click, Clack, Surprise 

By: Doreen Cronin and Betsy Lewin 

CCSS Addressed 

(Just the abbreviations) 

CCSS.ELA- 

Approaches to learning:           

-Ask simple questions 

-Listens and participates in story time 

 

Strategies and Skills Taught (Include short 

description of lesson) 

 

-singing The Farmer in the Dell 

Assessment Tools 

(Formal and informal) 

 

 

Lesson 3: 

 

Literacy Topics Covered My Big Farm Book 

By: Roger Priddy 

CCSS Addressed 

(Just the abbreviations) 

CCSS.ELA- 

Approaches to learning:           

-Ask simple questions 

-Listens and participates in story time 

-identifies pictures of familiar objects 

correctly 

-collects objects that have common 

characteristics  

-sorts objects by one characteristics   

Strategies and Skills Taught (Include short 

description of lesson) 

-singing The Farmer in the Dell 

-matching like animals  

Assessment Tools 

(Formal and informal) 

Teacher made check list  
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Lesson 4: 

 

Literacy Topics Covered Sheep in a Jeep 

By: Nancy Shaw 

CCSS Addressed 

(Just the abbreviations) 

CCSS.ELA- 

Approaches to learning:           

-Ask simple questions 

-Listens and participates in story time 

 

Strategies and Skills Taught (Include short 

description of lesson) 

-singing The Farmer in the Dell 

Assessment Tools 

(Formal and informal) 

Teacher discussion  

 

Lesson 5: 

 

Literacy Topics Covered Little Blue Truck 

By: Alice Schertle  

CCSS Addressed 

(Just the abbreviations) 

CCSS.ELA- 

Approaches to learning:           

-Ask simple questions 

-Listens and participates in story time 

Language, communication & Literacy: 
uses new vocabulary in everyday experiences 

Strategies and Skills Taught (Include short 

description of lesson) 

-recalling details from the story 

-who helped blue in the story? 

-who was being mean to blue? 

-singing The Farmer in the Dell 

Assessment Tools 

(Formal and informal) 

Interviews with notes  

 

Assessment 

In the curriculum project, I will assess each child with anecdotal notes and observation 

during play to see if the students can identify and imitate the farm animal names and sounds. 

During play I will observe the children playing in the classroom and take notes on any behaviors, 

language skills, social skills and motor skills that I consider necessary for each individual child’s 

development. I will write down quotes that the children used while playing or while drawing. I 

will record new developments that the children are engaging in: socio-dramatic play, complex 
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sentences, expanded vocabulary. I will collect work samples of the children’s drawings of a farm 

and I will note if there is a concrete example of their learning at this stage of development. I will 

use the work sample to compare to their previous work samples (beginning, middle, and end of 

unit) I will take notice if the child used more details while drawing their farm, animals or if the 

child understands a new concept or skill (the child added food next to the animal). This 

collection of work samples should show the learning, growth, and achievement that each 

individual child had during the learning segment. 

Goals 

My primary goal for this curriculum, is to expose the children to an enriching curriculum 

that is meaningful and developmentally appropriate for a toddler classroom. My goals for the 

students are to expand on the language they already have, and to give each student rich 

experiences that they might not experience in his or her home.  

In conclusion, while extending on the curriculum already in place, I have built on top of 

the foundation of the already existing curricula and use developmentally appropriate practices to 

meet the needs of the individual needs of the children in my classroom. The final chapter of my 

thesis will discuss my findings in creating the inquiry-based project and will state limitations I 

might come across in the future.   

Discussion 

In Chapter One I explained what a developmentally appropriate curriculum entails and 

how important it is for a teacher to have a curriculum that is appropriate for the age of one’s 

students. This means having a curriculum that is child-centered, that will embrace the children’s 

individual differences and finally that will encourage active learning through play. When an 

early childhood program offers a developmentally appropriate curriculum in its center, it targets 
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these areas. A high-quality center meets the needs of each individual child. The children are 

encouraged to play throughout the day, using many materials and exploring through all their 

senses. In my curriculum project, I built on the existing curriculum already in place. I observed 

the content and activities the students in the classroom were most interested in and built the 

curriculum around their interest.  In this case the students were actively involved in play with the 

farm animals and pretending to feed the animals play food. The following chapter I will explore 

the significance of my inquiry-based project.  

Implications of this inquiry project  

This inquiry project will be used by the toddler teachers at the Early Head Start Program, 

which is in the Jamestown School District. I will start by distributing this project to the toddlers 

in the Head Start Program. By creating this inquiry-based project I have successfully created a 

curriculum where toddlers can explore their learning environment and learn through play about 

farms. The students will inquire about farms and will explore picture books to find the questions 

they are asking about animals and farms.  

 It was my intent to build on the curriculum that was already in place.  Since I was 

creating an inquiry project I didn’t have any starting lessons from the existing curriculum. I 

decided to use the existing curriculum standards as my baseline and to build from there. I knew 

that I wanted my inquiry project to focus on the topic of farms and to use toys and picture books 

as the focus of the instruction. I then needed to brainstorm ideas for the learning objectives for 

my curriculum unit. I ended up focusing on one topic for each week. For example: Week One, 

introduced farm animals, the sounds of animals and the terms for baby animals. Week 2, focused 

on the structures of a farm, the people who take care of a farm and the physical features of a 

farm. Week 3, explored the different types of farms. Week 4 the Reviewed the inquiry project. 
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For each day during the inquiry project there is a different children’s picture book that goes with 

the topic of the day. This will help the students have a better understanding of the topic. There is 

also a nursery rhyme or a finger play that goes along with the topic.  

Limitations 

When considering the limitations of the inquiry project in a toddler classroom one also 

must consider the length of the program. Most toddler rooms are in a childcare setting, which 

means that there is a large amount of time to implement the curriculum. This is not always a 

good thing. When a child spends more than 7 hours in a setting they become bored, irritated and 

behaviors will start to come forward when you are trying to introduce a new topic or lesson.  

Because of this the teacher needs to take the students into consideration. Children enjoy being 

actively involved in their learning process, some children with special needs will require the 

teacher to adjust their lessons and to provide the necessary materials needed to help children with 

successfully participate in play.  

The inquiry project planned in Chapter 4 has never been implemented. Therefore, 

limitations could arise when the teacher implements the curriculum. Support from administration 

and staff needs to be considered when implementing the inquiry project. Having the materials 

available for the students is an important factor in making this inquiry project successful.  

Future Investigation  

If I were to do anything different next time, I would expand the inquiry project to go 

longer, or to go until the children were no longer interested in the topic. I would also include 

more lesson plans for each topic. Another thing I would do differently would be to add a Music 

and Movement section to each of main topics. Therefore, this section would include songs that 

require large motor movement that would require the children to dance or perform actions that 
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reinforce song lyrics or imitate how the ways that an animal moves. For example, I could add 

dance movements to “Old McDonald Had a Farm” Another thing I would do differently would 

be to include take-home activities for the students learning to be extended at home. These 

activities would be voluntary. I would also create take home book bags that would have all the 

materials available in the bag for the parents to explore with their children. Some of the materials 

could include felt plays, picture books, homemade matching games, etc.  

I will continue to distribute this project to other toddler programs in the surrounding 

school districts. I will start with a program training to introduce the toddler classrooms to the 

inquiry project. I will provide them with an overview of the curriculum and sample lesson plans 

that they will be able to use in their classroom. 

Conclusions 

Overall this Master’s Inquiry Project evolved from the question what is a 

developmentally appropriate curriculum and how could children benefit from a lesson they are 

actively engaged in during the learning process, which is why a high-quality curriculum is so 

important in an early childhood programs. When teachers use, inquiry-based projects they are 

empowering the students, giving the students choices in their own learning. This makes the 

instruction meaningful and allows the students to take ownership in their own learning. 

Therefore, inquiry based learning fosters curiosity and a love for learning with each individual 

student. The learning will be engaging and the students will be motivated to investigate through 

the learning segment. Teachers should use the research and make their lessons meaningful for 

each student in their classroom by using an inquiry based learning project.  
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Appendix 

I. Anecdotal Records 

 

Student Name:                                                      . 

   

Date:                              . 

 

 

 

 

 

 

 

 

 

 

Activity Being Observed:  
 

 

Comments: 
 
 
 
 
 
 
 

Goals: 
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II. Baby and Adult checklist  

 

 

NAME:__________________________________________  

   

   

   

   

   

Did the student know 
the animal? 

 
Adult: 
 
Baby:   

 

 

Did the student know 
the animal? 

 
Adult: 
 
Baby:   

 

 

Did the student know 
the animal? 

 
Adult: 
 
Baby:   

 

 

Did the student know 
the animal? 

 
Adult: 
 
Baby:   

 

 

Did the student know 
the animal? 

 
Adult: 
 
Baby:   
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III. Animal Sound Checklist 

 

 

NAME:__________________________________  

 

 

  

  

  

  

Did the student know the 
animal sound? 

 
 
 
   

Did the student know 
the animal sound? 

 
 
 
   

Did the student know 
the animal sound? 

 
 
 
   

Did the student know 
the animal sound? 

 
 
 
   

Did the student know 
the animal sound? 
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IV. Print and Laminate for Animal Matching game 
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V. Driving my Tractor checklist: 

 

 

 

  

  

  

  

  

 

Did the student know 
the order of the 

animals? 
  

Did the student know 
the order of the 

animals? 
 
  

Did the student know 
the order of the 

animals? 
  

Did the student know 
the order of the 

animals? 
 
   

Did the student know 
the order of the 

animals? 
 


