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ABSTRACT  
 

 There are an increasing number of Spanish-speakers in Jamestown, New York.  The 

Spanish-speaking adults have limited access to high quality English as a Second Language 

instruction which is the problem this curriculum addresses.  Research has shown that in order for 

adult education to be successful, it is necessary to take the appropriate factors into consideration.  

This involves acknowledging scheduling conflicts and understanding familial priorities and 

obligations that may prevent enrolling in such a program.  Part of creating a successful adult 

education program involves appealing to the individual interests of learners, as well as 

maintaining motivation to keep the adults attending.  Of all the unique topics that intrigue adult 

learners, this curriculum focuses on three of the most important: work, community, and home. 

This purpose of this curriculum is to provide instructors with a course that targets the specific 

needs of adults in detail.  It stimulates language acquisition by teaching English through 

authentic experiences. One of the intended results of this curriculum is to increase the number of 

Spanish-speakers in the local workforce as well as promote cultural interaction and acceptance 

within the Jamestown community.  
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Introduction 

 The number of foreign-born residents of the United States has grown tremendously in 

size over the past few decades (United States Census Bureau, 2010).   The increase in foreign 

citizens has also given way to a dramatic increase of foreign-language speakers.  These members 

of society are driven by the same motivating factors as native English speakers.  They want to 

have a career, provide for their families, be involved in their children’s education, and be active 

and social within their communities.  However, without a foundation of English language 

knowledge, these goals and the numerous others cannot be realized.  In order to assist in the 

prosperity of these individuals, and in turn, all of society, programs must be implemented that 

address the linguistic and cultural needs of adult language learners.  

In the United States, the non-native English speaking population of children is provided 

extensive English as a second language (ESL) services by the public school system.  Providing 

appropriate services to English language learners is a legal obligation that every public school 

district in New York must uphold according to Commissioner Regulation (CR) Part 154 and No 

Child Left Behind (NCLB).  According to Part 154, all students are administered a home 

language questionnaire to determine if the students’ primary language at home is a language 

other than English (LOTE) (p. 20).  If a student does speak a LOTE, then an individual interview 

with the student in the home language as well as English is conducted to assess the students’ 

language abilities.  After this step, the child will complete the New York State Identification Test 

for English Language Learners (NYSITELL) to articulate the English language proficiency of 

the individual.  The results of the NYSITELL are used to place the child into an appropriate ELL 

program to best fit his or her needs and the English language development of each child is 
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carefully monitored over time.  These services are for public students only, but adults learning 

English are not entitled to any such resources which make language learning more difficult.  

Finding a program in one’s own community can be challenging for adult language learners.   

Significance 

 The researcher felt as though the severe limited English language learning resources for 

adults needed to be addressed.  She designed this course in order to support the adult learners in 

her own town in an attempt to reduce the challenges they face.  In the researcher’s hometown, 

there are an increasing number of foreign language speakers every year.  The most prominent 

language spoken within her community is Spanish.  As a Spanish language learner, the writer of 

this project felt very connected to this population.  She was determined to develop a curriculum 

that would allow for the Spanish speaking community to be successful in their professional, 

social, and academic lives.  

Problem 

 The problem that this curriculum project addresses is that Spanish-speaking adults do not 

have access to high quality English language instruction in Jamestown, New York.  

Purpose 

 The purpose of this curriculum project is to create a community-based English course 

designed specifically for Spanish-speaking adults.   
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Literature Review 

Who are Adult English Language Learners (ELLs) 

 For the purposes of this thesis, adult English Language Learners (ELLs) are defined as 

individuals that are learning to speak English in addition to speaking a different native language.  

Typically, ELLs are learning English because they are living in an English-dominant 

environment in which knowing English is essential to interacting within the community.  The 

need for adult English language learner (ELL) programs has increased significantly in the United 

States.  According to the United States 2010 census, over the past three decades, the number of 

foreign-born residents has quadrupled (United States Census Bureau, 2010).  Between the 1970 

and 2010 census, the number of foreign-born residents grew from 9.6 to 40 million.  Of the 40 

million individuals, over one third was naturalized in a Spanish-speaking region.  Of the 

Spanish-speaking population, 3% report speaking English very well and have the lowest 

percentage of population with a high school degree or higher when compared to all other 

foreign-born groups (United States Census Bureau, 2010).  The lack of formal education causes 

adults to encounter a unique set of challenges in living in the United States different than the 

challenges of their children. 

There are large discrepancies between the types of education provided via an adult ESL 

curriculum.  Although adult learners may excel on written examinations and can communicate 

effectively in society, they are still in desperate need of guidance as to how to be successful in 

the next phases of life.  These next steps can include how apply for financial aid, apply for a 

loan, what makes a successful job interview, as well as how to use ever-changing technology 

(Shore & colleagues, 2015).  According to the Shore and colleagues research, the population of 

the workforce of the United States continues to increase in number of language learners every 
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year (2015).  It is critical for the success of these individuals, the companies in which they work 

for, as well as the economy of the country, that these learners be ready for such a responsibility.  

In order to promote the success of language learners, adults ELLs have access to a variety of 

programs to increase their language skills.  

Cost of Adult Education 

 Unlike federally funded English language services for school-age children, there is little 

to no funding support for adult English language services.  In order for adult education to 

continue, it is important to stay informed about the benefits/cost of such programs.  Adult basic 

education in general is designed to teach basic skills needed to live within one’s community.  

One of the most important skills needed is communication so that the adults are able to travel 

about the community and buy food, obtain a job, pay bills, and many others (Wilson, 1992).  

Adult education can be seen in a variety of ways.  It may be provided by schools, churches, 

community centers, as well as prisons.  Wilson’s research involved case studies in order to 

follow individual’s throughout their academic journeys and record their thoughts and 

experiences.  At the time Wilson’s study was conducted, there had not been an abundance of 

other research about adult education.  Her research studied the cost of such programs in order to 

compare and contrast the benefits.  The financial factors of adult education programs were 

determined to be staff, administration, examination fees, travel, advertising, training, and fees for 

use of the facility (Wilson, 1992).  This study also explained that the type of program also 

affected the cost as well.  Programs that were more hands-on involving cooking or community 

field trips were higher cost.  Also, classes that had a higher quality staff with more abundant and 

appropriate training additionally resulted in a higher course cost.  Not all programs are set up and 

run in the same way.  As stated in Wilson’s research, different organizations have different 



AN ADULT ESL CURRICULUM   5 
 

funding allocated to adult education and may or may not require the students to pay for their 

instruction (1992).  The courses with little to no cost to students undeniably have higher 

enrollment.  Despite the price of any program, undoubtedly the cost outweighs the financial 

burden in comparison to the positive outcome of learning English in order to become part of a 

community.  

Benefits of Adult Education 

 The benefits of adult education are abundant and may be taken for granted by anyone 

who has not had to acclimate to a new language, culture, or environment.  In all six of Wilson’s 

case studies, significant benefits were demonstrated.  Each case study results in the adults’ 

improvement in communication, social skills, as well as work-related skills (1992).  

Furthermore, all of the case studies showed an increase in employment and recognition by others 

of having necessary qualifications.  As a result, the learners proved to be more likely to continue 

their education based on the positive response from others regarding the skills and knowledge 

obtained through their academics.  In addition to the improvements with interpersonal 

competence, adult participants also demonstrated a drastic increase in self-confidence, attitude, 

and intrapersonal appreciation (Wilson, 1992).   

Academic competence was also developed.  The reading, writing, and comprehension 

skills of the learners benefited significantly as well.  This resulted in the students continuing their 

education even further through collegiate degrees or completing a high school equivalency 

diploma.  With the higher level education and life-skill confidence acquired through their 

education program, adult participants were able to increase the quality of living for themselves 

and their families (Leith, 2012).  They developed skills such as budgeting, had a higher income 

to work with from employment, cooked healthier meals, and spent more time with their families 
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at home.  Similar research focusing specifically on mothers continuing their education concluded 

that the parent’s higher level of education resulted in a better relationship at home.  This study 

also demonstrated the positive relationship between confidence and home life (Sabates, 

Duckworth, Feinstein, 2011).  Mothers were more likely to read to their children, help them with 

homework, and become involved in their schooling as they personally better their own 

education.  

Types of Adult Language Programs 

There are a variety of ESL program types that are all unique in learner goals and 

curriculum.  According to a text by the Center for Applied Linguistics there are five separate 

adult ESL programs: general ESL, family literacy, English civics, vocational ESL, and 

workplace ESL (2010).  Each model provides a unique educational opportunity to the learners.  

Due to the increase in non-native English speakers in the United States, each type of program is 

increasing in availability. The most unique program model is family literacy.  It is not very 

common because it involves on the entire family as opposed to a course specified to either adults 

or children.  

 Family literacy.  The family literacy program initially began to promote reading and 

writing skills for native English-speaking families.  It wasn’t until years later that it was adapted 

into a system directed toward the needs of English language learners and their families.  There is 

a very distinct difference between ESL instruction and literacy instruction (Fleming, Pierre René, 

Bangou, Sarwar, 2015).  The difference is that general ESL instruction focuses on 

communicative skills.  Literacy instruction is centered on reading and writing skills. The most 

notorious leader in the field of family literacy is the National Center for Family Literacy (NCFL) 

which was established in 1989 (Red, 2003). The family literacy model is a more interactive-style 
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program.  The main difference between this program and any other ESL program is the focus on 

parent and children interaction time (PACT).  It highlights the adults as facilitators and 

incorporates training for the parents in order to be a more active participant in their children’s 

education (Red, 2003).  It also promotes the idea that the parents should be the primary educator 

for their children.  It teaches and encourages adult learners to gain the confidence necessary to 

take on a leadership role in the household for their children. The NCFL recognizes two distinct 

types of programs: comprehensive family literacy; also known as the Kenan Trust Model, and 

family-centered programs.  The philosophy of the Kenan Trust Model is “…uniting the parents 

and children in a positive educational experience” (Darling & Hayes, 1989, p. 43).  The latter can 

be further divided into categories: family-centered childhood education, family-centered adult 

education, and family-centered parent education, depending on what the primary focus is for that 

particular curriculum.  Family literacy in general does not provide adult basic education but 

rather provides familial training to the adult.  Due to the lack of academic instruction, the typical 

participants in of family literacy are families in which the adult has an education in their home 

country and are more in need of learning how to adapt to a new society and culture.  If the 

parents are interested in learning the language more relevant to succeeding in a career, there are a 

variety of other options.  

 English civics. The first education ever for non-native English speakers was in the form 

of civics.  Before it was even established as a formal program, teaching about the history of the 

United States and its system of government was essential for immigrants.  As early as the 1900’s, 

teaching about these topics was done in a manner similar to civics ESL classes (Terrill, 2000).  

These classes were provided so immigrants were able to prepare for the United States citizenship 

test.  Presently, there are a wide variety of civics education models.  Some specialize in the 
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holidays, culture, and other traditions specific to the United States.  Despite the differences 

among programs, all programs support reading, writing, and adapting to a new society.  Similar 

to the focus of the initial versions of civics classes for immigrants in the 1900s, a subset of 

current English civics is citizenship education. As stated in Terrill’s article, citizenship education 

is designed to teach the learners enough information to pass the citizenship exam.  The ultimate 

goal of this form of instruction is becoming a legal United States citizen.  

Another subset is civic participation.  Civic participation refers to learning about the 

various aspects within society (Terrill, 2000).  These aspects include the political and social 

characteristics that are involved in adapting to a new culture.  English civics ESL model focuses 

on adults being more actively involved in their community.  An even more specific 

implementation of this is civic participation education.  This type of education model encourages 

the adults to not only be informed about the community, but to be knowledgeable enough and 

have the confidence to take a stand for causes they believe in.  Examples of this type of 

involvement include fighting for change or betterment, or joining the Parent Teacher Association 

in their children’s school (Terrill, 2000).  Terrill’s article further provided examples of English 

civics activities for beginning, intermediate, and advanced proficiency levels to demonstrate how 

the topic of civics is applicable to a variety of learners.  She stated that the best learning for 

beginning students occurs when the activities are hands-on (2000).  Students can play matching 

games to relate local organizations with their purpose or location.  Intermediate level learners 

benefit from hands-on activities as well but ones that provide opportunities for independence.  

An applicable activity for this could involve students working either in groups or alone and 

researching a branch of government and presenting its function to the rest of the class. Advanced 

learners are pushed even further and should be working on more academic language skills.  
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These students would significantly benefit from attending board meetings, volunteering, or 

writing letters to politicians to advocate for a topic that they believe in.  All of these exercises 

focus on a civic issue while still developing reading, writing, speaking, and listening skills.  

Civics, as well as the workplace model both provide education that is applicable in real-world 

situations.   

Workplace model.  Within the workplace ESL program model there are a variety of 

possibilities.  The most common type of this ESL model is one in which a business partners with 

an educational institution that provides the language instruction.  The classes are offered at the 

location of the business and the corporation will pay for the instructors as well as the employees 

(Burt, 1997).  It is also possible for the program to be funded by public money, grants, or unions 

(Wrigley, 2008).  The company either pays the worker additional time to take these courses, or 

the classes may be offered during the workday while the individual is on company time.  

Although every business’ program is unique, the most common topics discussed are team 

building, quality awareness, problem solving, and communication.  Companies may also choose 

to have native English speakers involved with some of the activities in order to promote 

collaboration amongst all workers (Burt, 1997).  Workplace ESL has become more popular as 

the population of adult ELLs increases.  Adults are also eager to enroll in a workplace model 

because it fast-tracks their job training and can lead to quicker promotions and pay raises 

(Wrigley, 2008).  Over the past two decades, unions have been established for ESL workers and 

the Consortium for Worker Education (CWE) was founded.  

 According to Burt, the CWE was established in 1985 in New York City (Burt, 1997). 

Unions participate in the consortium and collaboratively work to better the lives of employees. 

As explained in the article, the goals of the CWE for the employees and their workplace ESL 
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classes are to make the learners employable.  Additionally, this model of ESL acknowledges the 

long-term challenges that may occur with employment.  Workplace ESL informs the learners of 

situations such as layoffs, and provides them with the skills that allow them to have other career 

opportunities.  Not only are the adults taught work-related skills, they are also taught the 

necessary literacy and social skills needed to participate in a workers union (Burt, 1997).  If the 

adult learner has a definitive career choice in mind, they can participate in a more individualized 

vocational program as opposed to the workplace program.  

 Vocational model.  Vocational ESL (VESL) is an education model designed to help 

adult learners obtain skills for a specific career (Chisman & Crandall, 2007).  VESL is the only 

ESL program that does not teach English language as a whole.  There is not instruction on life 

skills nor academics.  The only focus of this model is teaching the skills necessary to be 

successful in a vocational position including: construction, mechanics, information technology, 

healthcare, and landscaping (Chisman & Crandall, 2007).  Vocational programs continue to grow 

in popularity and interest amongst adult language learners. Chisman and Crandall’s research 

stated that the VESL model is of growing importance within today’s society.  This form of ESL 

instruction is most useful for the high number of adults who have little education or English 

language skills.  Many adults feel as though the window for their academic growth has closed 

and do not pursue higher education because of it.  VESL targets specific work skills that the 

adults are able to see the value and purpose in which causes them to see seek out this type of 

instruction. Even the lowest proficiency level students can obtain a career through a VESL 

program that otherwise would not have been possible without it.  As stated in Chisman and 

Crandall’s literature, there is no data available that monitors the increase in vocational programs 

through colleges, and it is most likely the fastest growing program for the advancement of 
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education is among English language learners.  Their research also emphasized that the most 

distinctive growth for adult ELLs has been in the Certified Nursing Assistants vocational 

program.  The researchers attribute this to a labor shortage as well as it being a position in which 

the entry-level skills required are minimal, making it more manageable for even non-native 

English speakers to achieve.  The vocational model provides a clear pathway to many 

occupations.  

 There are a variety of types of vocational language programs available today.  One 

pathway involves the adult to be trained for a short period of time only on vocabulary and 

reading skills for the tasks for the job (i.e. filling out forms) (Chisman & Crandall, 2007).  

Another variation offers analysis training on the specific tasks required for the position.  The 

example provided in the study is that of a sales clerk.  The VESL program would teach all of the 

skills required for this field from greeting customers to working a cash register.  This is what 

makes VESL unique in that it is incredibly specific and individualized to different career 

opportunities.  If a student is interested in more than just the English necessary for one particular 

career, they may wish to participate in other classes as well in order to broaden the scope of their 

learning.  Interest is one of the many factors that drive adult learners in their language acquisition 

journey.  Much of the recent research states that the most important determiner in successful 

language acquisition is motivation (Radovan & Makovec, 2015).  There are many factors that 

influence an individual’s motivation.  

Motivation to Learn English 

In order to be prosperous in learning anything new, one must have the motivation to 

learn.  Adults have a unique set of motivating factors pushing them to learn English (Ahmed, 

2015) (Poupore, 2014) (Grover, Miller Swearingen, Wood, 2014) (Weger, 2013).  Weger defined 
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motivation as the forces that drives individuals forward (2013).  She conducted a quantitative 

research study to investigate the motivation that the 131 participants had for learning English.  

Amhed and Poupore conducted very similar research to Weger, also using surveys to analyze 

motivation for adults regarding second language acquisition as well as learning preferences 

regarding their education.  Weger specifically stated in her study that motivation among all 

language learners is not equivalent.  She explains that it is integral to the quality of the learning 

program to take the international, cultural, and personal differences amongst the participants 

(2013, p.88).  Grover and his colleagues directed a complementary inquiry.  Their study further 

explored these ideals as well as included analysis of the specific types of exposure that adult 

learners had to the target language in addition to the motivating factors for learning.  All of these 

studies concluded that the needs of adult learners are very definitive.  They explain that it is 

imperative to provide the instruction that is given is inclusive and sensitive to those needs.  

Adult ELLs are expected to communicate with employees, participate in their children’s 

education, and stay informed about political issues in English without ever having resources 

provided to assist in language acquisition (Grover & Colleagues, 2014).  Adult ELLs are 

expected to communicate with employees, participate in their children’s education, and stay 

informed about political issues in English many times without having resources to assist in 

English language acquisition (Grover & Colleagues, 2014).  Adult ELLs also need to be able to 

communicate with medical personnel regarding their health and other personal topics such as 

discussing financial and banking needs.  Weger’s research additionally investigated how 

motivation was affected and/or determined by people’s own perception of how well they are 

using the language.  Grover and colleagues (2014), Ahmed (2015), Weger (2013), as well as 

countless others, stress how communication is a primary component of motivation.  Weger 
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expressed how an individual’s self-confidence is directly proportionate to motivation and 

nonetheless success (2013).  A learner’s self-assurance within the classroom should inspire them 

to maintain the confidence when using the language outside of the classroom. Furthermore, 

many adult ELLs live in and are part of a predominantly English-speaking community which can 

intimidate the adults and prevent them from using the language.  If self-certainty is addressed 

enough within the classroom environment, it is more likely to translate into everyday life. 

Unique to adult learner motivation, a similar study conducted by Lin and Sandmann (2012) 

stated that support provided by the classroom instructor as well as student peers had a significant 

impact on the motivation to learn English.  These needs can be related to both internal 

aspirations as well as external. 

There are many different types of motivation.  In general, motivation can be broken into 

types: extrinsic and intrinsic (Ahmed, 2015).  Extrinsic factors include factors that occur outside 

of the classroom setting (Grover, 2014).  Intrinsic motivation is found inside of the classroom 

setting which include getting good grades and pleasing the teacher.  Because motivation is 

directly related to emotion, (Ramsay & Holyoke, 2013), in order to motivate the students to 

learn, is it important to identify the specific needs of the individual so the learning program is 

applicable to each adult.   

Assessing the Needs of Adult Learners 

 Assessments do not always analyze language skills thoroughly enough to appropriately 

identify the learner’s needs (Shore, Lentini, Molloy, Steinberg, Holtzman, 2015).  This means 

that the assessments are only testing a broad overview of an individual’s abilities.  They are 

assessing proficiency as a whole and not highlighting specific strengths and weaknesses.  Not 

having a true breakdown of the adult’ reading, writing, and speaking knowledge can make it very 
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difficult to adapt a program’s instruction to best fit the needs of the individual.  It is also essential 

to have an understanding of the performance levels of these contexts.  For example, a learner that 

is able to communicate in English with a neighbor effectively may still have an enormous deficit 

in the language and vocabulary necessary to be successful in a collegiate setting.  As specifically 

stated in Shore and colleague’s 2015 study, adult learners often feel as though the classes they 

are participating in do not meet their individual needs or have goals that the adults do not feel are 

attainable regarding their personal situations. The added pressure and lack of connection to the 

content of instruction in addition to the other stressors of daily life in a new country, this may 

cause the adults to quit their journey in language acquisition.  In order to prevent these learners 

from dropping out of their language studies, it is crucial that the content of the instruction be 

tailored to fit the needs of the student and that the assessments are valid and assess skill levels 

thoroughly.  This is one of the many difficulties to be addressed in an ESL environment with an 

adult population.  

There are other challenges faced by adult language programs regarding appropriate 

assessments.  Due to the desire for success in careers and society, the set of adult learners desires 

to grow in a variety of areas that they use in their everyday lives.  Adults participate in ESL so 

that they can better the skills they feel are essential in their home and work lives.  These skills 

include but are not limited to time management, conflict resolution, and self-efficacy (Shore & 

colleagues, 2015).  Although these are ideals that the people may have a foundation of in their 

native language, it is necessary to still teach them in the target language.  If they are to ever face 

hardship, they will be able to discuss it with a counselor, instructor, or friend using relevant 

terminology and expressive vocabulary.  Communicative language used to relay feelings and to 

seek resolutions to problems in the target language is important in a program. In addition, 
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support services provided to the adult upon completion of the program are also a necessity.  The 

adult students should be entitled to these resources in order to be able to share their personal 

goals that they desire to fulfill during and after being in an ESL program.  

Adult English language learners have personal goals they desire to achieve and many 

believe that knowing a second language is an integral skill needed to be successful in society 

(Ahmed, 2015).  Ahmed’s study found that nearly 70% of learners viewed knowing English as a 

way to be successful in the professional world specifically.  A 2009 study by de Oliveira Pires 

also supported the notion that English has an association with professionalism globally.  Older 

language learners are more likely to learn English as a second language as opposed to any other 

because it is viewed as the international language of communication.  This research found that 

88% of the study participants believed that knowing English specifically would lead to higher 

academic achievement.  In order to be successful in these areas, of course adults must have the 

determination and dedication to learn the target language.  There are many ways to promote the 

desire to prosper.  It is important to incorporate different methods that are appealing to different 

learners (Mellard, Krieshok, Fall, Woods, 2013).  Creating a learning environment that is 

positive and encouraging is one of the most important methods to develop.  The learning 

environment itself can set the tone for the students’ motivation and engagement within the 

classroom.  

The Classroom Environment 

Successful language acquisition does not come without practice.  It also does not happen 

without an interest in the content that the adults are learning.  Adult ELLs have incredibly busy 

schedules.  Adult language learners have jobs, and often more than one, children to take care of, 

and households to maintain (Grover & colleagues, 2014).  If they are willing to sacrifice time 
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away from these many responsibilities to join an ESL program through the community, it is 

critical that they be engaged in what they are being taught.  The rationale for establishing a 

meaningful classroom environment can be seen in numerous recent studies including Grover and 

colleagues (2014), Ahmed (2015), and Poupore in 2014.  Establishing an environment in which 

learners feel safe, connected, and inspired will motivate them to continue their education.  In 

addition to the importance of content in adult language acquisition, the culture of the classroom 

environment and curriculum are also integral.  According to a 2014 study by Ozfidan, 

Machtmes, and Demir and a 2013 study by Johnson and Owen, the cultural relativity of the 

content is just as essential as the content itself.  This means that if the adults do not feel as 

though the information being presented to them is applicable to them and their own background, 

they will not be as motivated to learn it.  An additional study had the same conclusions about the 

importance of the learning atmosphere.  Radovan and Makovec determined that individuals’ 

values and views were imperative to consider when establishing and maintaining a classroom 

environment (2015).  

Importance of feedback.  Ozfidan and colleagues’ research concluded that interaction 

with peers directly related to more language learning.  As adults communicate, they are 

producing better language.  Also, when communicating with one another, the use of language in 

specific contexts provides socially appropriate language learning.  Increased communication is 

directly connected to an increase in learning within the target language.  This study also 

demonstrated the link between teacher feedback and learning.  Many participants (Ozfidan and 

colleagues, 2014) attested to being more motivated to learn and learned more prosperously when 

the instructor provided feedback on errors and successes.  It is natural for any student to want to 

please others as well as to receive direction from more experienced individuals on how to grow 
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as a learner.  The constructive responses allowed for the adults to be made aware of the errors 

and prevented them from continuing to communicate with erroneous language.  In addition to the 

other findings, this article provided important insight into the atmosphere established by the 

instructor.  

Communication with instructor.  Both Ozfidan (et. al. 2014) and Johnson (Owen, 

2013) explained that a culturally inviting classroom is an essential factor in adult education.  

Giving feedback, as previously described, builds a connection between student and teacher.  A 

caring classroom facilitator encourages self-efficacy amongst learners (Ozfidan & colleagues, 

2014). The authors defined self-efficacy as having “courage to speak up in class” (p. 189).  

Johnson and Owen also found that the attitude of the learner was directly affected by the 

instructor.  They state that there are four factors that affect attitude: validation through caring, 

valuing the cultural experience of the student, creating a safe learning environment, and 

integrating native language skills. Both studies point out that positive moods of learners lead to 

better learning.  In order to maintain the positive perspective of the student, they should be 

provided with opportunities for private speech (Ozfidan & colleagues 2014).  Private speech 

entails the student using repetition and monologues to practice their speaking skills in private 

before performing in front of the instructor or peers.  This is most beneficial for beginning 

language learners, but it aids in building confidence and self-efficacy for all learners (Ozfidan & 

colleagues 2014).  The classroom environment established by the educator and the student 

motivation are proven to be key components of adult language learning.  Another essential factor 

are the roles of teacher and student.  

Within the classroom setting, attitude is influenced by the amount and type support that is 

provided by the instructor.  In addition to the support provided by the instructor, the degree to 
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which the student is actively involved in their own instruction directly affects the students’ 

attitudes.  Finn conducted a study that researched the correlation between the adults’ 

involvement and their level of language acquisition.  Finn’s 2015 qualitative research was 

explored over a 10 month period.  The adult ESL classroom observed was located in the Lower 

East Side of Manhattan in New York City.  The specific classroom studied was a literacy class at 

the Urban Settlement Organization (USO).  In terms of data collected, Finn distributed 

questionnaires to the adult students within the second week of the official start of the academic 

school year.  These questionnaires were used to gather information about the students’ previous 

educational experiences.  The data collection method was semi-structured and included 

opportunities for students to provide open-ended responses in addition to selected response 

options.  Follow up questions were then administered to the students based on their explanations 

to the original inquiries.  At the end of the academic year, the same questionnaires were 

dispersed and results of the second were compared with the initial results.  Over the 10 month 

study, Finn compiled samples of student work, conducted one on one interviews, as well as 

collected emails showing communication between the teacher and the students to analyze as 

well.  This author’s as well as Hart (1998) agrees that adult’s emotion and previous life 

experiences directly influence the frequency and in what capacity they participate in classroom 

discussions and activities.  Adult learners are more successful when they have a “feeling of 

freedom of choice and desire” (Radovan & Makovec, 2015, p. 103).  Research by Chyung also 

agrees that adults are more motivated when they feel as though they have a definitive role in 

their own education (2007).  Involvement is an integral factor in second language acquisition. 

 Students as active participants in their own learning.  Many researchers agree that 

participation fosters learning (2015) (Johnson & Owen, 2013) (Ozfidan & colleagues, 2014) 
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(Shore & colleagues, 2015).  In addition, recent research by Radovan and Makovec focused on 

adult ELLs’ perceptions of the learning environment (2015).  Their study consisted of 4,390 

participants, which led to very reliable results.  The participants were given a questionnaire about 

their attitudes, preferences, and perceptions toward the classroom learning environment.  In 

addition, the individuals then participated in interviews to further expand upon their responses.  

The results of the research found that the learning environment itself had a greater impact on 

confidence and satisfaction than did attitudes.  The most significant result was that satisfaction 

was strongest when the students believed that the activities were organized and that they had 

ample support from the instructor.  Additionally, students felt most satisfied when they felt like 

active participants in their own learning.  

  Finn’s research focused on a particular type of student engagement.  Her qualitative 

study highlights how a community-based environment affects learning.  The literature further 

explains the numerous benefits of such an atmosphere.  This type of setting furthers students’ 

language skills while concurrently meeting new people and sharing their own experiences.  In 

such a context in which adults have years of wisdom in a variety of circumstances, they can all 

learn from both the instructor as well as the other students.  In a community-based class, the 

students take on the role of an instructor. Some may be deemed ‘experts’ and others ‘novices.’  

Within the USO’s adult literacy class, as is the case with many other adult ESL programs, 

students enter and exit the class throughout the duration of the program.  The community-based 

model functions exceptionally well with this notion in that the higher level students can lead 

instruction with the lower level students.  Also, the newcomers can become an expert over time.  

This prevents any students’ progress from becoming stagnate and promotes a feeling of 

leadership within every individual.  The classroom environment maintains a level of fluidity 
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regardless of the composition of the class.  Even new or low-level students should take on an 

active role in guiding their instruction.  Every learner has valuable knowledge and prior 

experiences that could benefit another learner through discussions and communication.  The 

classroom environment is often the only opportunity that the individuals have to use the target 

language of English (Finn, 2015).  It is critical that communication within the classroom be 

authentic and apply to relevant contexts for all students.  

Further into Finn’s findings, she illustrates how often times non-native speakers of 

English live in a neighborhood with speakers of their native language (L1) (2015).  Due to the 

comfort and familiarity of the L1, the adults will rely on that language outside of the classroom.  

This results in the classroom being the solitary circumstance to engage in active discussion in 

English.  In order to promote the most significant learning, the ESL classroom represented in 

Finn’s study uses and encourages other programs to cover the following five areas of content: 

reading, writing, discussion, leadership, publication.  A community of practice is an exceptional 

atmosphere to learn in if the adults have the motivation and personalities needed in order to be 

successful in that manner.  A community of practice is a designed to have the students guide the 

instruction within the classroom alongside the teacher.  This type of educational model is 

successful to use with adults because the adults are able to incorporate their own cultural 

experiences and background to share with their peers.  

Addressing cultural differences.  Although Finn stressed the importance of 

communication and a community feel in the classroom, there are also studies that have been 

conducted that point out the challenges of such a setting (2015).  Carter and Henrichsen 

explained the concept of reticence among learners.  Reticence is defined as the inclination to be 

silent or uncommunicative in speech according to the Merriam-Webster dictionary.  Carter and 
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Henrichsen also described the characteristics of reticent learners as being those who do not 

voluntarily share responses in whole group activities and may appear to be less engages than 

others within the class (2015).  Reluctance to volunteer within classroom activities and exercises 

can present challenges in an ESL classroom.  It is important to differentiate between competence 

and reticence.  A significant portion of assessments in language classrooms are conducted via 

communicative activities.  It is also necessary to determine the causes of timid behavior.  It could 

be a result of personality traits or cultural characteristics.  

Different cultures teach their people to have different types of relationships with authority 

figures.  For example, in many Native American cultures, such as the Apache tribe, it is 

considered disrespectful to look someone of authority in the eye while they are speaking.  This 

may appear to someone from a non-Native American background that the individual is not 

listening.  Receptive skills often times go unnoticed, but productive skills are easily seen (Carter 

& Henrichsen, 2015).  The differences in culture as well as personality preferences are two of the 

many reasons for incorporating more than one type of language skill in every lesson.  There will 

always be certain students that are more outspoken and willing to participate than others.  It is 

also exceptionally common for individuals to have anxiety specifically related to foreign 

language.  Incorporating a variety of assessment and instructional tools will allow for the 

instructor to accurately gauge student competence and understanding.   

Regardless of the variety of reticence influences, Finn defined three factors that establish 

an environment more likely to reduce the ambivalence (2015).  These three factors include: 

teacher behavior and practices; intergroup climate; and situational factors.  As seen in initial 

adult education research, the classroom environment was imperative to address regarding adult 

learner’s comfort level and willingness to participate (Wilson, 1992) (Ozfidan & colleagues, 
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2014) (Johnson & Owen, 2013).  There are a variety of factors that determine a learner’s success 

but the culture of the classroom is paramount to learner success as well as the context of the 

classroom.  

Adult ESL Standards 

 The framework chosen for this curriculum project was the Standards for ESL/EFL 

Teachers of Adults as presented by the Teachers to Speakers of Other Languages International 

Association (Standards for ESL/EFL Teachers of Adults, 2008.).  There are eight standards that 

are necessary to address in all programs designed for adult English language instruction: 

planning, instructing, assessing, identify and context, language proficiency, learning, content, 

commitment and professionalism identified by the TESOL International Association.  These 

standards are listed in this particular order because the first standard is necessary for all of the 

others to be successful.  The following table is adapted from the text Standards for ESL/EFL 

Teachers of Adults (2008, p. 3, 23, 43, 65, 85, 101, 119, 139).  

 

Table 1 

Standards for ESL/EFL Teacher of Adults 

Standard Implementation 

Standard 1: Planning Teachers plan instruction to promote learning and meet learner goals, 
and modify plans to assess learner engagement and achievement. 
 

Standard 2: Instructing Teachers create supportive environments that engage all learners in 
purposeful learning and promote respectful classroom interactions. 
 

Standard 3: Assessing Teachers recognize the importance of and are able to father and 
interpret information about learning and performance to promote the 
continuous intellectual and linguistic development of each learner.  
Teachers use knowledge and student performance to make decisions 
about planning and instruction ‘on the spot’ and for the future.  
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Teachers involve learners in determining what will be assessed and 
provide constructive feedback to learners, based on assessments of 
their learning. 
 

Standard 4: Identity 
and Context 

Teachers understand the importance of who learners are and how 
their communities, backgrounds, and goals shape learning and 
expectations of learning. Teachers recognize how context contributes 
to identity formation and therefore influences learning. Teachers use 
this knowledge of identity and settings in planning, instructing, and 
assessing. 
 

Standard 5: Language 
Proficiency  

Teachers demonstrate proficiency in social, business/workplace, and 
academic English. Proficiency in speaking, listening, reading, and 
writing means that a teacher is functionally equivalent to a native 
speaker with some higher education. 
 

Standard 6: Learning Teachers draw on their knowledge of language and adult language 
learning to understand the process by which learners acquire a new 
language in and out of classroom settings. They use this knowledge 
to support adult language learning. 
 

Standard 7: Content  Teachers understand that language learning is most likely to occur 
when learners are trying to use the language for genuine 
communicative purposes. Teachers understand that the content of the 
language course is the language that learners need in order to discuss, 
listen to, read, and write about a subject or content area. Teachers 
design their lessons to help learners acquire the language they need to 
successfully communicate in the subject or content areas abut which 
they want or need to learn. 
 

Standard 8: 
Commitment and 
Professionalism 

Teachers continue to develop their understanding of the relationships 
between second language teaching and learning through the 
community of English language teaching professionals, the broader 
teaching community, and the community at large. This knowledge, in 
turn, informs and changes both the teacher and the communities. 

 

Standard one: Planning.  Perhaps the most critical standard is the first standard of 

planning.  It is known that there are numerous factors that educators must take into consideration 

in order for the most lucrative learning to occur.  These factors include taking students’ 

background, culture, prior knowledge, interests, and many others into special consideration.  It is 

very common for the population of an adult ESL class to be comprised of different ages, 
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language proficiencies, and personal histories and experiences.  It is also very prominent among 

adult learning classes to have students enter and exit the class sporadically throughout the 

course’s duration.  As previously mentioned in Grover and his colleagues’ 2014 study, adults 

have an overwhelming amount of responsibilities.  These responsibilities including taking care of 

the family, working to maintain an income, provide childcare, and many others naturally take 

precedence over the adults’ desire to further their education.  The instructors must be aware of 

this and establish both short-term and long-term goals for all of their students (Standards for 

ESL/EFL teachers of adults, 2008).  This allows for all students to have accomplishments 

regardless of the amount of time in the classroom.  When a student meats a learning goal, the 

instructor must then quickly analyze what is the next appropriate step for that individual in order 

to continue growth.  If a learning goal appears to be presenting a significant amount of 

difficulties for the student, it is also the role of the educator to adjust the goal in order to establish 

a pathway more applicable to the needs of the individual.  A study by Jabbarifar and 

Elhambakhsh, both of Iran, found that a curriculum based around students’ individual interests 

was directly related to their success in the classroom (2012).  

 The objectives set and all of the class lessons and activities for all students should 

encourage the use of English outside of the classroom environment as well.  (Standards for 

ESL/EFL teachers of adults, 2008).  It is not only important to be successful with English during 

the program, but it also essential that the curriculum promote the success of its students in their 

everyday lives.  In order to be sure that this occurs, the TESOL international organization has 

established specific performance indicators to monitor and evaluate as explained in the text 

Standards for ESL/EFL Teachers of Adults (2008).  After careful consideration has been placed 

into the planning, the instruction can be implemented.  
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 Standard two: Instructing.  The type of classroom management that the teacher 

establishes is directly related to how successful the students are (Ozfidan & colleagues, 2014).  

The teacher must create a classroom in which students are all treated fairly and with respect. The 

teacher should also establish clear expectations for how students should behave within the 

setting.  The positive learning atmosphere will help to promote communication amongst leaners.  

Language learning is a collaborative process and a setting in which interaction is a key element 

will foster the success of all students regardless of English proficiency level or cultural 

background.  The instructor must also be a quick responder to student questions and situations 

that may occur.  This person should be a model for language and behavior and offer feedback to 

students promptly.  Content must be delivered in a manner appropriate and unique to the 

individual in order to make knowledge accessible.  The activities and methods used in instruction 

should help each student become more independent and encourage the likelihood of using 

English outside of the classroom context.  In order to measure the effectiveness of the 

instruction, assessments should be administered (Standards for ESL/EFL teachers of adults, 

2008). 

 Standard three: Assessing.  The first step the teacher must take is to assess the needs of 

each individual.  This will guide the classroom facilitator in creating learning goals for the 

students.  In order to obtain a more valid evaluation, a variety of assessment should be used.  

This includes both formal and informal assessments that are all appropriate to culture and allow 

for the individual to best represent their knowledge.  Due to the unique maturity level of the 

students in an adult ESL classroom, the instructor should seek feedback from the learners on how 

to better evaluate them.  Adults by nature, are accustomed to being seen as a respected authority.  

It is especially important that the adult students feel as though they are being treated as an adult 
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and with respect. Together, the student and the teacher are able to devise a plan about which 

goals have been met and new objectives to be addressed.  The learner should consistently feel as 

though they are involved in their own education.  The instructor should continue to collect work 

samples throughout the program as to allow for the student as well as instructor to have artifacts 

demonstrating learner growth and areas consistently needing improvement.  Through the 

collection of data, the instructor is able to analyze the students as individuals and use the results 

to adjust the instruction to best fit the learners’ individual needs.  (Standards for ESL/EFL 

teachers of adults, 2008) 

 Standard four: Identity and context. Adult ESL has special considerations due to the 

age and experience of the students.  The classroom environment should be indicative of this and 

be respectful and established as an adult learning atmosphere.  It is typical of the classroom 

population to be comprised of individuals of varying cultures.  The classroom environment 

should encourage all learners to be accepting of the differences among them.  The diversity of 

the students should be used as a tool to facilitate communication and the sharing of personal 

experiences.  It is the role of the instructor to model this type of appreciation for cultural 

diversity. In addition, the instructor should also model conflict resolution because it is a skill 

necessary whenever working with others.  It is also a perfect example of the diversity of society 

and how it is equally important to know how to communicate with different people in a variety 

of contexts.   

 Standard five: Language proficiency.  There are many aspects of language to be 

developed over the course of a language program.  The instructor should consistently exhibit 

competent oral, written, and professional English skills.  Furthermore, it is integral to serve as a 

model for language used in both social and academic settings.  Students should also be exposed 
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to a wide variety of genres of language used in text.  Attributes such as voice register changes, 

intonation, and stress should also be explicitly taught.  Speaking is only one aspect of a language.  

A unique study conducted by Evans and Imai determined that foreigners described the United 

States version to be unique to other English versions in that body language was used more 

prevalently (2011).  Cultural idiosyncrasies such as body language, gestures, and personal space 

are additional factors that comprise proficiency.   

 Standard six: Learning.  In order for successful learning to occur, the teacher must take 

into consideration three different elements: classroom environment, learner activity, and learner 

variables.  The classroom environment is essential in all standards.  In this particular one, an 

atmosphere conducive to learning incorporates a variety of contexts to use language in.  The 

activities selected and implemented should allow for learner choice.  This replicates the idea that 

adult learners need to be and more capable of being actively involved in their own learning 

process.  These exercises also need to facilitate opportunities for communication and 

collaboration.  These interactions should promote learner-learner discussions as well as learner-

instructor.  This standard is unique in that is also stresses the importance of the L1 in fostering 

language acquisition.  The strategies should also support the development of student self-

monitoring.  Throughout all of the activities, the instructor still adheres to cultural and individual 

differences between styles and preferences of learning and still make it relevant to applicable 

situations.  ((Standards for ESL/EFL teachers of adults, 2008).) 

 Standard seven: Content.  There are three performance indicators that comprise the 

seventh standard for teachers.  The most important aspect of language acquisition is knowing 

how to communicate effectively and appropriately in terms of content.  The instructor should 

model proficient oral and written language.  Through the modeling, the instructor will 



AN ADULT ESL CURRICULUM   28 
 

demonstrate the sociocultural rules relevant to the content.  It is also important that the students 

learn strategies that they can use to communicate before mastery of the content is established. 

The tasks required in the content area must be applicable to real-world situations that the learners 

can connect with and see the importance of knowing.  If need be, the instructor will seek the help 

of other people or resources to further stimulate growth and language learning (Standards for 

ESL/EFL teachers of adults, 2008).  

 Standard eight: Commitment and professionalism.  There are three categories that the 

final standard is divided into: gaining and using knowledge, skill development, and advocating.  

This standard is designed to prevent teachers from becoming static and complacent.  The first 

area of the final standard explains that instructors will continue to explore other teaching 

techniques and factors affecting learning through both discussion with colleagues and research.  

Teachers are also encouraged to continue their education of the field through classes, forums, 

conferences, or other professional settings that may be available.  Finally, the classroom 

instructors serve as an advocate for both English language teachers and students and act as a 

resource for others who seek information and advice.  It is necessary to form relationships with 

the communities in which the students reside which will allow them to build social and political 

stability for this population.  
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Methodology 

Step One: Author’s Background 

 The researcher was born and raised in Jamestown, New York.  She attended and 

graduated from the Jamestown Public School system in 2009.  Because of such positive 

experiences that she had throughout her schooling, she was inspired to become an educator to 

pass on knowledge as well as the deep appreciation for opportunities provided for Jamestown 

residents. Following her graduation from high school, she attended Jamestown Community 

College via scholarship. Even without the scholarship, the researcher expresses to all other local 

high school students that she would have attended that college regardless.  In various interviews, 

she explains how it is more economical, as well as provides yet another opportunity to 

experience what else Jamestown has to offer.  The author truly has a love for her community that 

cannot be broken.  

 Another major passion of the researcher is language and culture.  She traveled abroad to 

various cultures and through her experiences realized that she desired to work in the field of 

language education to motivate others to learn about and experience other cultures.  Currently 

she works as a middle and high school foreign language instructor for Frewsburg Central 

Schools in a neighboring village.  Due to her dedication for the field of language, the researcher 

wanted to maintain her current position while she pursued her interest in teaching English to 

speakers of other languages (TESOL).  Despite her enthusiasm for working with children, she 

knew that she could use her skills in a way that was lacking in her city.  She had always known 

that she wanted to be a driving force in the betterment of her hometown.  The author determined 

that she would work with local organizations after school hours and supplement the city of 
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Jamestown’s current curricula and implement the strategies, theories, and knowledge learned 

through her academics. 

Step Two: Choosing a Topic 

  Initially the author had intended to conduct research.  Her first idea was to investigate 

the attitudes that Americans have regarding non-native English speakers.  She felt as though 

there was a significant amount of stereotyping as well as prejudice specifically within her own 

diverse community.  She had hoped that attempting to gain an understanding of where the 

discriminatory perceptions came from could help her to combat the underlying racism and create 

a more unified society.  Although that still remains the researcher’s ultimate goal, she felt as 

though a more important passion needed to take precedence.  The author felt as though the non-

English speaking members of her community were the ones who truly needed and deserved her 

attention.  She believed that if she were teach English to the Spanish speakers within Jamestown, 

New York they may become more actively involved in the community, obtain jobs, and feel 

more comfortable within the city, this would ultimately help bring her beloved community 

together.  

Step Three: Conducting a Needs Assessment 

 The researcher was interested in working in the adult English as a second language (ESL) 

field specifically in Jamestown, New York.  In order to establish how to improve the ESL 

instruction in her community and to help generate her curriculum topic, she conducted a needs 

assessment to determine what types of programs were already implemented.  She searched via 

the internet, conversed with colleagues, and called various community organizations to ask about 

local availability to adult ESL programs.  Through her investigation she discovered that there 
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was only one program despite the high number of Spanish speakers in the local population. She 

also found that the city library offered tutoring sessions for ESL.  Neither the program nor 

tutoring classes had an established curriculum in place.  

Step Four: Identify the Audience 

 Throughout the author’s years of education through the Jamestown Public School system, 

she was well-informed about the ESL instruction provided to its students.  The author 

determined that there was a significant need to offer similar support for adults that did not attend 

that school district.  The majority of the non-native English speaking population is made up of 

Spanish speakers.  With the researcher’s own history of studying the Spanish language, she 

determined that focusing her curriculum on working with Spanish-speaking adults would be 

most applicable to her hometown.  It would allow her to use her skills and implement the 

instructional strategies from her academic background while benefiting a vast number of adult 

language learners.  According to the latest census, nearly 9% of the city of Jamestown’s 

population identifies as being of Hispanic or Latino decent (Census.gov, 2014).  Furthermore, 

this census also indicated that over 9% of the population speaks a LOTE in the household.  

Step Five: Determine BOCES Course Requirements 

 It was necessary to reach out to a reputable agency that would be able to support the 

development of this project.  The author contacted her local Boards of Cooperative Educational 

Services (BOCES) to inquire about curriculum/instruction criteria for adult ESL courses and 

other related requirements.  In this kind of situation, the BOCES organization within the 

investigator’s community permits individuals to suggest courses or to submit course proposals.  

With the intent to teach adult ESL courses for BOCES, it was necessary to create this curriculum 
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project based upon the organization’s parameters.  Upon communicating with BOCES 

instructors as well as the direction of the Adult Education Department, it was discovered that 

BOCES does not have specifications for course development for adult education.  This gave the 

researcher the liberty to design the course around the specific needs of the language learners in 

Jamestown, New York.   

Step Six: Conduct Literature Review 

 The author began her research with the use of the SUNY Fredonia library’s online 

database.  The Educational Resourced Informational Center (ERIC) database was the primary 

source for obtaining information.  The researcher began by searching terms such as language, 

perceptions, attitudes, monolingual as well as others in a variety of combinations to find 

empirical articles about her topic.  She made certain that a core number of articles and resources 

came from reputable sources and were peer-reviewed.  After weeks of finding minimal articles 

and information relevant to her topic, the author then decided to change her topic.  She initially 

planned to conduct research on perceptions and attitudes toward other languages and changed to 

creating a curriculum project aimed at addressing the needs of adult language learners within her 

hometown.  

 The researcher conducted her investigation similarly to how it was conducted with her 

previous topic.  She now was using ERIC and occasionally Google Scholar and searching terms 

such as adult ESL, adult education, and adult language learning.  After successful finding 

significant research on her new focus, the author began to synthesize the literature and organize 

it based on apparent themes.  She began the literature review by explaining important terms, 

benefits of adult education and provided a rationale as to why adult education is important, she 
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then defined and clarified the various types of programs available for adults and language 

learning.  The author concluded her literature review by reviewing research results on this topic.  

Step Seven: Review Adult ESL Curriculum  

             The author reviewed a similar adult ESL curriculum and its resources in order to 

generate ideas for her curriculum project.  The adult curriculum written by the Minnesota 

Literacy Council provided an abundance of lesson topics relevant to the topics the author desired 

to include in her own curriculum.  The reviewed curriculum was easily adaptable to meet the 

designated standards.  

Step Eight: Use the Adult ESL/EFL Framework to Plan and Design a Course.  

 The framework chosen for this curriculum project was the Standards for ESL/EFL 

Teachers of Adults as established by the International Association for Teachers of English to 

Speakers of Other Languages (Standards for ESL/EFL Teachers of Adults, 2008).  This 

framework was selected because of its international recognition and years’ worth of proven 

success.  There are eight standards established in the 2008 text for teachers to adhere to.   

 Standard one: Planning.  The first standard explained the importance of the planning 

process.  It is through this step that the instructor is able set goals for all students and to research 

the activities necessary to meet those goals.  Making an outline of the goals and objectives was 

an important part of planning.  The goals and objectives are called a scope and sequence and it 

will be presented to the thesis advisor, Dr. Mahoney, for approval.  The scope and sequence 

included topics, language objectives, content objectives, and cultural relevance across the course. 

It is during this step that the educator determines what methods and pedagogy she will use to 

maintain student engagement and facilitate learning.  Lesson plans for the course were 
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articulated preliminarily based on the overall goals and objectives and by language, content, and 

activities.  The course was then divided into three different units.  

 The home unit focuses on the language used to run a household from paying bills to 

cooking.  It also develops social skills used in the home such as conflict resolution and how to 

assist children with homework or other school-related tasks.  

 The work unit trains the adults on how to fill out job applications, how to dress, as well as 

how to conduct a professional interview.  This topic also helps students discover their own 

talents and decide what future path they should take.  

 The unit on community familiarizes the learners with the different organizations within 

their town and where they need to go to handle various needs.  Students will go directly into the 

community and practice numerous everyday tasks such as grocery shopping, mailing a package, 

or opening a banking account.  

 Standard two: Instructing.  After the lessons are planned, the teacher will implement 

the lessons to promote learning.  Throughout instruction, the educator should establish and 

maintain a classroom environment conducive to student growth such as adopting the 

communities of practice approach.  The instructor must be aware of all cultures in the room and 

use speech and activities that are supportive of cultural differences.  

 The author will spend time assessing the resources that will be available to use for this 

course.  She will analyze the classroom space, existing technology, as well as the budget for 

purchasing supplies as necessary.  It is important to take these factors into consideration in the 

development of the course so that the classroom selected has a location that is easily accessible 

for adults without a vehicle for transportation.  Through becoming familiar with technology, the 
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author will be able to predict the types of classroom projects and lessons to be designed around 

the available technological resources.  The budget will need to be established in order to 

determine what supplemental materials can be purchased to incorporate into the instruction as 

well as room to purchase additional materials as necessary. 

 Standard three: Assessing.  In order to determine whether or not the students are 

obtaining knowledge, they must be assessed appropriately.  The instructor will first asses the 

interests, job-related needs, and culture.  This step is where the instructor analyzes the goals of 

the course that were set for each student and collects data to show areas of strengths and 

weaknesses.  After evaluating the results, the instructor should alter any learning goals that have 

been met or establish additional ones to encourage new learning.  In addition to evaluating the 

course, the instructor will also evaluate each content and language objective of each lesson. The 

Sheltered Instruction Observational Protocol (SIOP) lesson plan format will be used for this 

course.  SIOP is a model that is used to provide sheltered instruction and assessment to address 

the needs of English language learners.  A variety of SIOP strategies will be used within the 

adult ESL course.   

 One strategy that will be used is Think-Pair-Share.  This protocol involves the learners 

taking a few moments to think of a response to a posed question or idea independently.  Then, 

they will get together with another individual and each discuss their own ideas.  The Think-Pair-

Share strategy is highly beneficial to use with adults because it provides each student the 

opportunity to be able to share their opinion on a topic.  Communication between different 

people is also a way for the adults to share their cultural background and customs through this 

strategy.  Another strategy that will be used from SIOP is Jigsaw.  This method involves the 

students being broken into groups and each group member is given a different number.  Then, 
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the students from each group with the same number will get together to explore a section of the 

content at hand.  After the new groups have discussed the main points from their section, 

students return to their original groups to present what they have learned.  The Jigsaw strategy 

incorporates many beneficial strategies to use with adult learners.  Each adult is able to act as the 

instructor and lead a discussion on their assigned topic.  Having students take on a leadership 

role is a way to make them feel empowered and respected within the classroom.  Additionally, 

the Jigsaw strategy provides multiple opportunities to work with different classmates to work on 

communication skills.   

 Standard four: Identify and context.  Just as within the instructional standard, standard 

four requires that the instructor model cultural appreciation and acceptance within the classroom.  

This is done to promote communication and the sharing of personal experiences among students. 

The personal experiences will be used to help design culturally relevant lessons.  For example, 

students will be asked to role play various situations that they will inevitably encounter in their 

everyday lives.  They will be free to ask about any topic that they wish relevant to the day’s 

lesson.  Learners are also encouraged to ask questions privately that pertain to their own situation 

for the teacher to address individually. 

 Standard five: Language proficiency.  This standard highlights the many uses of a 

language.  Standard five requires that a curriculum incorporate social and academic language and 

provide students opportunities to use the language in casual as well as professional settings.  The 

adults will need to learn both academic and social language in order to be most successful in 

society.  Social language is what is used between peers in a casual setting.  This can range from 

friends talking over coffee, or even strangers making small-talk in the grocery store about the 

weather.  Academic language is used in more proper settings.  This could be explaining 
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symptoms to a doctor, or how to communicate in a job interview which will be particularly 

beneficial for the adults in this course to learn.   

 Standard six: Learning.  In order for language to occur, the instructor should create 

opportunities to use language in a variety of contexts.  This standard the importance of students 

establishing an active role in their own learning goals and process.  In order for true learning to 

prosper, the classroom environment must encourage collaboration and open communication.  

One way to ensure open communication within the classroom is to incorporate the communities 

of practice approach.  If the adults feel as though they are equals to their instructor, they will feel 

more comfortable communicating with her and taking the initiate to ask questions or participate 

in their own learning.  Another way to create an open classroom environment is to maintain a 

positive atmosphere.  Adults have other important responsibilities in their lives and have made 

the time to attend ESL classes.  It is important that the instructor acknowledge that and 

continually praise the effort and strengths that the adult learners have from real-world situations 

and experiences that they can incorporate into the classroom.   

 Standard seven: Content.   Meeting this standard requires that activities be 

representative of real-word situations in which the learner would use specific language.  The 

course will be divided into three main themes: home, work, and community.  The three primary 

topics will be broken into subtopics that the adults can specifically relate to.  For example, the 

home unit will be broken into health, telephone communication, and working with their 

children’s school.  The work topic will be broken into discussing interview procedures, safety 

terminology, and worker’s benefits.  The community unit will focus on banking, buying 

groceries and goods, and familiarity with the post office and local police station.  The course will 

include field trips to the various locations learned about in the course as well as performing the 
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actions that they have practiced within the classroom.  The topics can and will be adapted to best 

fit the needs of the individual students within the course.  In order to establish and maintain a 

successful, it is necessary for the instructor to seek out additional learning opportunities to 

continue to improve the course.  

 Standard eight: Commitment and professionalism.  The final standard is in place to 

prevent any instructor from becoming complacent.  This standard encourages the teacher to 

continue their own education and to seek professional development opportunities to expand or 

pass along their knowledge of the field.  It also states that educators should act as advocates on 

behalf of their students.  These qualities are exhibited by this author by researching the 

appropriate standards, themes, conducting a needs assessment, and writing this thesis.  

Step Nine: Choose ESL Program Type 

 The type of ESL program chosen for this curriculum project was general ESL which is 

defined as a program that focuses on the four aspects of language as a whole: reading, writing, 

speaking, listening.  This curriculum primarily was written with the focus on speaking and 

listening skills.  This type of ESL also helps to prepare the students for higher education or a 

career.  The author felt as though the general ESL education model can encompass aspects from 

all of the other ESL programs.  If the author had focused on a workplace or vocational course, it 

would have significantly limited the amount of participants because of the specificity of content 

that workplace and vocational ESL require.  Therefore, a focus on general ESL is intended to 

draw a wider audience and meet the needs of more residents. 
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Step Ten: Identify Limitations 

 In order for the curriculum to be successful, it was important for the limitations to be 

examined prior to beginning its development.  One of the most prominent challenges with adult 

education is the availability of the students.  Adult language learners have jobs, children to take 

care of, and households to maintain (Grover & colleagues, 2014).  This group of learners has 

distinct responsibilities and commitments that often take precedence over their education.  

Additionally, many Spanish-speaking families are migrants and relocate during non-working 

seasons.  Between household obligations, work, and address changes, it can be difficult for any 

adult education program to maintain a consistent attendees.  Another limitation of this 

curriculum project is that it will be developed prior to meeting students.  The author will meet 

with her thesis advisor to discuss ways to identify and describe intended participants. 

Step Eleven: Identify Scope and Sequence 

 The scope and sequence for this curriculum project were based on the following 

ESL/EFL standards for adults: 

Table 2 

Standards for ESL/EFL Teacher of Adults 

Standard Implementation 

Standard 1: Planning Teachers plan instruction to promote learning and meet learner goals, 
and modify plans to assess learner engagement and achievement. 
 

Standard 2: Instructing Teachers create supportive environments that engage all learners in 
purposeful learning and promote respectful classroom interactions. 
 

Standard 3: Assessing Teachers recognize the importance of and are able to father and 
interpret information about learning and performance to promote the 
continuous intellectual and linguistic development of each learner.  
Teachers use knowledge and student performance to make decisions 
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about planning and instruction ‘on the spot’ and for the future.  
Teachers involve learners in determining what will be assessed and 
provide constructive feedback to learners, based on assessments of 
their learning. 
 

Standard 4: Identity 
and Context 

Teachers understand the importance of who learners are and how 
their communities, backgrounds, and goals shape learning and 
expectations of learning. Teachers recognize how context contributes 
to identity formation and therefore influences learning. Teachers use 
this knowledge of identity and settings in planning, instructing, and 
assessing. 
 

Standard 5: Language 
Proficiency  

Teachers demonstrate proficiency in social, business/workplace, and 
academic English. Proficiency in speaking, listening, reading, and 
writing means that a teacher is functionally equivalent to a native 
speaker with some higher education. 
 

Standard 6: Learning Teachers draw on their knowledge of language and adult language 
learning to understand the process by which learners acquire a new 
language in and out of classroom settings. They use this knowledge 
to support adult language learning. 
 

Standard 7: Content  Teachers understand that language learning is most likely to occur 
when learners are trying to use the language for genuine 
communicative purposes. Teachers understand that the content of the 
language course is the language that learners need in order to discuss, 
listen to, read, and write about a subject or content area. Teachers 
design their lessons to help learners acquire the language they need to 
successfully communicate in the subject or content areas abut which 
they want or need to learn. 
 

Standard 8: 
Commitment and 
Professionalism 

Teachers continue to develop their understanding of the relationships 
between second language teaching and learning through the 
community of English language teaching professionals, the broader 
teaching community, and the community at large. This knowledge, in 
turn, informs and changes both the teacher and the communities. 

 

 Additionally, the curriculum was designed as three separate units that were then divided 

into topic-specific categories.  The three units are based on home, community, and work.  The 

categories are listed below respectively: 
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Table 3 

Family Members 

Week Topic Target Vocabulary Activities 

1 Family members son, daughter, husband, 
wife 

Student interviews: 
What is your 
______’s name 

2 Family members sister, brother, 
grandmother, 
grandfather 

Student interviews: 
What is your 
______’s name 

3 Descriptions short, tall, young, old, 
blonde, brunette, red-
headed 

Student interviews: 
What does your 
_______ look like 

4 Descriptions friendly, mean, 
handsome, pretty,  

Create a family tree 

 

 
Table 4 

In the House 

Week Topic Target Vocabulary Activities 

1 Rooms bedroom, bathroom, 
kitchen, living room 

Label the rooms in the home  

2 Items in 
room   

bed, TV, telephone, couch, 
lamp, chair, table, stove, 
refrigerator 

Match pictures of items to 
rooms in the house 

3 Function of 
room 

sleep, relax, cook, eat, 
shower,  

Student interviews: In what 
room do you _________ 

4 Problems & 
who to call 

mice, broken, stain, not 
working, cockroaches, 
exterminator, repairman 

Role play: student act out phone 
call and explain what is wrong 
and what service is needed 
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Table 6 

Buildings & Addresses 

Week Topic Target Vocabulary Activities 

1 Addresses First name, last name, 
street name, city, state 

Student interviews: 
What is your 
address? 

2 Addresses phone number, 
apartment number, zip 
code, county  

Student interviews: 

Where do you live? 

 

Fill out an envelope 

3 Places bank, hospital, 
laundromat, library 

Picture 
identification 

4 Places & functions wash, deposit, visit, 
check out 

What do you do at 
the ___________ 

5 Places & functions pharmacy, grocery 
store, park, mechanic  

Match picture to 
function 

 

Table 5 

Health 

Week Topic Target Vocabulary Activities 

1 Body parts head, shoulder, 
knees, toes, arm, leg 

Simon says 

2  eyes, ears, mouth, 
nose, back, throat 

“Head shoulders knees & toes” 
song 

3 Symptoms ache, pain, hurt, sore, 
swollen 

My ______ hurts 

4 Symptoms headache, cold, 
cough, fever, 
stuffy/runny 

Role play: doctor’s office  
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Table 6 

Buildings & Addresses 

Week Topic Target Vocabulary Activities 

6  Problems & 
Solutions 

open, close, hours, 
where, what, when 

Quiz Quiz Trade 

 

Table 7 

Transportation 

Week Topic Target 
Vocabulary 

Activities 

1 Modes of 
transportatio
n 

car, bus, walk, run, 
taxi 

Picture matching 

2 Modes of 
transportatio
n 

train, plane, fly, 
take, street, avenue 

What is the best way to get to 
______ from _______ 

3 Directions right, left, turn, 
straight, corner 

Explain how to get to _____ using 
map 

4 Directions  between, next to, 
near, far, away, 
across 

Scavenger hunt  

 

Table 8 

Signs  

Week Topic Target Vocabulary Activities 

1 Street 
signs 

traffic light, stop sign, 
arrow 

What do you do at a ________ 

2 Traffic 
signs 

yield, pedestrian, 
yellow, red, green 

Role play: Drive through traffic 
and act appropriately at each 
sign 
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Table 9 

Job Descriptions  

Week Topic Target Vocabulary Activities 

1 Job titles and duties doctor, teacher, cook Student interviews: 
Do you have a job? 

2 Job titles and duties custodian, cashier, 
nurse, delivery person 

Where does a _______ 
work? 

3 Job titles and duties landscaper, mechanic, 
office worker, farmer, 
student 

Presentation: I want to 
________ because I 
_________ 

4 Applications experience, reference, 
skills 

Practice filling out 
application 

5 Interviews  interview, handshake, 
eye contact,  

Role play: practice 
interview 

 

Table 10 

During the Workday 

Week Topic Target 
Vocabulary 

Activities 

1 Work hours employee, boss, 
days of the week, 
time in, time out  

Practice time card 

2 Change in 
schedule  

come in early, stay 
late, overtime, 
salary, review 

Practice dialogue between 
supervisor and employee 
discussing overtime  

3 Time off / 
Reading a 
paycheck 

sick/personal/ 
vacation time, 
taxes 

Highlight various areas on example 
paycheck 

Fill out time off request 
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Table 11 

Bills & Budgeting   

Week Topic Target Vocabulary Activities 

1 Identify 
bills 

dollar, 1, 5, 10, 20 Identify various forms using 
pictures 

2 Identifying 
coins 

cents, nickel, dime, 
quarter, penny 

How much do you have? 

3 Forms of 
payment 

check, credit card, cash How to write a check & use a 
credit card 

4 Calculatin
g totals & 
change 

adding, subtracting  Role play: cashier and customer- 
calculate total for groceries and 
give correct change 

 

Step Twelve: Write Syllabi  

 The author’s thesis advisor recommended that she use a syllabus format similar to that of 

the EDU 690 course at SUNY Fredonia.  This example allowed for the author to gain an 

understanding of the various sections and information that should be included in a syllabus for 

more of an adult audience.  Due to the varying level of English language proficiency, the author 

determined that a similar, but simplified version of a syllabus would be more suitable for the 

target audience.  The syllabi included the following categories: instructor information, course 

description, learning outcomes, topic schedule, as well as grading and course policies.  

Additionally, the sections were broken down into subcategories to further explain the content 

within.  The first syllabus created was for the “In the home” unit.  This unit was divided into 

three categories: rooms/problems in the home, family members, and health.  Each of these 

sections was included to help parents better communicate in English with their family members 



AN ADULT ESL CURRICULUM   46 
 

about tasks and situations that they face in the home on a daily basis.  Upon completing the 

syllabus with the author’s ideas for the three month In the Home unit, Dr. Mahoney reviewed it 

and provided various suggestions for improvement which allowed for the two additional units to 

be established.  

 The “Work” unit included the following categories: job descriptions, during the workday, 

and bills and budgeting.  This unit was included because the author felt that one of the primary 

reasons that adults join ESL classes is so that they are able to obtain employment.  The “work” 

unit assists in not only seeking job opportunities, but also how to communicate with employers 

and coworkers, as well as informs them about additional details that go along with working such 

as salaries and work schedules.  

 The “Community” unit was divided into the following: buildings, transportation, and 

signs.  This unit was included so that the participants can feel more comfortable within their own 

town.  It will help them to understand where the various businesses are and what services they 

offer.   

 After consulting with Dr. Mahoney about the first syllabus, the author made the 

suggested changes including lengthening the course description, referencing the SIOP model, 

eliminating the use of a letter grade assessment system, and specifying that learners are not 

required to supply any materials or have any prerequisite English language knowledge.  The 

author continued to research adult ESL curricula that was available online and came felt that one 

established by the Minnesota Literacy Council met the needs of the Spanish-speaking adults in 

Jamestown, New York who are the target audience of this curriculum.  This website advertised 

that it was free to use and the publishers encouraged others to use and adapt the curriculum to 

best fit their own needs.  Upon reviewing the topics covered by Minnesota Literacy Council’s 
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adult ESL program, the author determined that the three sections of her In the Home unit should 

change to cover family members and their descriptions, rooms in the house and potential 

problems, as well as health conditions and symptoms.  The author firmly believed that these 

ideas cover more pertinent information that the adult would need both in the home as well as out 

of it.  She knew that providing language skills that could give the adult more use to solve real-

world problems would likely increase the interest and enrollment in the class.  After feeling 

confident in the content and structure of the syllabus, the author began to write the syllabus for 

the next units: work, and community.  The Minnesota Literacy Council’s beginning adult ESL 

program lent itself to all three units of study that the author desired to cover which allowed her to 

begin writing the curriculum after completing each syllabus.  

Step Thirteen: Observe an Adult ESL Class  

 The author felt that it was important to attend an adult ESL class offered through BOCES 

to assess whether her topics of choice were incorporated into the existing programs currently 

offered in her community.  While investigating what time and where the courses took place, the 

director of the BOCES courses informed the author that all adult ESL courses were from 8:00 in 

the morning until 4:00 in the early evening.  Due to her own full time teaching position, the 

author was not able to attend these courses but felt that the idea she had for offering her own 

curriculum on weekend evenings was an appropriate one.  The author was not aiming to replace 

the existing adult ESL programs, but rather to supplement the existing curriculum with high 

quality instruction.  Having this curriculum offered on weekend evenings would allow for an 

increase in adult ESL participation in Jamestown because the learners would have more time 

slots to choose from to best fit the needs of their own schedules.   
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Step Fourteen: Write Curriculum 

 The curriculum was written using a modified TESOL lesson plan format.  Each lesson 

was inspired by one used and published by the Minnesota Literacy Council’s website.  The 

limitations were addressed by dividing the calendar year into three sections.  Each of the three 

sections addressed a different theme: home, work, community.  The author presented the scope 

and sequence to her advisor for approval and the syllabi and one lesson plan for approval before 

developing the entire course.   

  The different units allow for the students to pick and choose the courses to attend that 

best fit their needs as well as schedules.  It also addresses the issue of having students enter and 

exit the program at various points in the year.  The course will run from September until May to 

closely mimic the schedule of a public school system.  The classes will break to potentially 

reduce the cost of childcare in the summer months.  Each unit will last three months and each 

subtopic’s module will last approximately one month.  Students will receive a certificate after 

completing a module as to give them a tangible keepsake that they can display to show others the 

hard work that they put into their academics.  They would also be able to show employers that 

they are working on improving their English language and would be good candidates for a 

position.   

Step Fifteen: Develop/Assess Resources 

 The resources were developed based on the three broad curriculum topics: home, work, 

and community.  All presentations, manipulatives and learning materials will be created based 

upon the curriculum.  Materials will be purchased with the requisition funding provided by 

BOCES.  BOCES currently uses the Future: English for Results curriculum and its supporting 
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materials, but has told the author that they are very excited about the opportunity to have a high 

quality curriculum available for their adult learners.  

Step Sixteen: Submit to BOCES for Approval  

 The author will submit the ideas to BOCES for review and feedback upon approval from 

SUNY Fredonia in December 2016.  Creating and distributing the syllabus will gain interest, and 

the next step will be to submit the curriculum project to Erie 2 BOCES for approval from the 

Adult Education Department.  This will be done to ensure that the project meets BOCES 

standards and is eligible to be offered as a reputable program.  

 Upon completion of the thesis, it is proposed that the author implementing the course by 

teaching an adult ESL course in Jamestown, NY.  The final step of this curriculum project will 

be to teach the course to Spanish-speaking adults in Jamestown, New York with the financial and 

professional support of Erie 2 BOCES. 

Step Seventeen: Disseminate Syllabus 

 After the curriculum has been written and approved by Erie 2 BOCES, the syllabus will 

be made available.  It will be accessible to potential students online and at local organizations to 

inform the adult in Jamestown, New York of the course topics.  Through viewing the syllabus, 

the learners will be able to determine if they wish to join the class and prepare themselves and 

their families for the possible scheduling conflicts that may interfere with their education.   
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Results 

 The following section contains the syllabi for the three units within the curriculum.  

Following each syllabus are the lesson plans that correspond to the individual units.  

Additionally, the lesson plans are followed by the supplementary material and worksheets that 

coincide with the topics of the lessons.  
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Adult Language Learning 
Unit: In the Home  

 Instructor Information 

Instructor: Mackenzie Caldwell 

Office: Jamestown Prendergast Library  

            509 Cherry Street, Jamestown, NY 14701 

Office Hours: By appointment  

Office Telephone: (716) 484-7135 

E-mail: m13caldwell@gmail.com 

 Course Description 

Location: Jamestown Prendergast Library  

Time: Sundays 3:00 PM – 4:30 PM, Thursdays 7:30 PM – 9:00 PM  

Office Telephone: (716) 484-7135 

E-mail: m13caldwell@gmail.com 

 Learners will be able to communicate in English about their home lives. 

The three topics covered within the “In the Home” unit are 
communicating in English to describe one’s family members, describe 

one’s health, and to communicate about rooms as well as problems that 
occur in the home. Learners will acquire this knowledge through 
replication and performance of household duties. The instructor will 

design lessons using a variety of authentic speaking and listening 
exercises. This course is designed using sheltered English instruction (the 

SIOP model) with an emphasis on interaction between students. The 
interactive activities include but are not limited to: role playing, 
conducting interviews, and group work. Upon successful completion of 

each section within the unit, the participants will receive a certificate 
acknowledging their accomplishment.  

Prerequisite 

 No prior English experience is required, nor is it necessary to bring any 
materials to class 

Online Resources  

For questions about individual words or small phrases, students may access 

the following link for a translation. https://translate.google.com/ 

For additional English language practice that increases in difficulty based on 
completion of assessments, students may visit this link or download it on 

internet-connected devices. https://www.duolingo.com/ 

https://translate.google.com/
https://www.duolingo.com/
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Intended Learning Outcomes  

 

 Learners will be able to use English to talk about their family members 

 Learners will be able to use English to communicate about rooms as well 
as problems that occur in the home  

  Learners will be able to use English to describe health conditions and 
symptoms 

 

Learning Standards 

 

 Curriculum standards are designed to meet those established by the 

Teachers of English to Speakers of Other Languages (TESOL) global association.  

These standards are used for teachers of English as a second language (ESL) and 

teachers of English as a foreign language (EFL) for adults and consist of the 

following: 

 Standard 1: Planning 

 Standard 2: Instructing 
 Standard 4: Assessing 
 Standard 5: Language Proficiency 

 Standard 6: Learning 
 Standard 7: Content 

 Standard 8: Commitment and Professionalism  
 

Topic Outline/Schedule   

 Month 1: Family members 

o In this section, learners will be able to communicate in English and 
identify family members and describe them 

 Month 2: In the house 

o In this section, learners will be able to communicate in English 

about rooms in the home and problems that may occur  

 Month 3: Health 

o In this section, learners will be able to use English to discuss body 

parts and symptoms of illnesses 
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Family Members 

Week Topic Target Vocabulary Activities 

1 Family 

members 

son, daughter, husband, wife, 

sister, brother, grandmother, 

grandfather 

Student interviews: 

What is your 

______’s name 

2 Paperwork relationship, age, birthday, 

emergency contact 

Fill out forms for 

family members 

3 Descriptions short, tall, young, old, blonde, 

brunette, red-headed 

Student interviews: 

What does your 

_______ look like 

4 Descriptions friendly, mean, handsome, pretty, 

ugly, thin, age 

Create a family tree 

 

 

 

 

 

 

 

In the House 

Week Topic Target Vocabulary Activities 

1 Rooms bedroom, bathroom, 

kitchen, living room 

Label the rooms in the home  

2 Items in 

room   

bed, TV, telephone, 

couch, lamp, chair, 

table, stove, 

refrigerator, toilet  

Match pictures of items to 

rooms in the house 

3 Function of 

room 

sleep, sit, cook, eat, 

shower 

Student interviews: In what 

room do you _________ 

4 Problems & 

who to call 

mice, broken, stain, not 

working, cockroaches, 

exterminator, repairman 

Role play: students act out 

phone call and explain what is 

wrong and what service is 

needed 
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Health 

Week Topic Target Vocabulary Activities 

1 Body parts head, shoulder, 

knees, toes, arm, leg 

Simon says 

2 Body parts  eyes, ears, mouth, 

nose, back, throat 

“Head shoulders knees & toes” 

song 

3 Symptoms ache, pain, hurt, 

sore, swollen 

My ______ hurts 

4 Symptoms headache, cold, 

cough, fever, 

stuffy/runny 

Role play: doctor’s office  
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Grading Policy 

Learners will be graded based on completion, effort, and accuracy for all 

assignments.  Students will be awarded a PASS or FAIL grade for each 
category within each unit. Each unit will contain 3 sections and upon 
successful completion of all categories, the student will receive a certificate to 

show successful completion of the course. 

Course Policies 

 Attend Class 

Learners are expected to attend all class sessions. If unable to make a class, 

the learner should contact the instructor before the session. Attendance is the 
primary factor in determining a PASS or FAIL score for each unit. Each unit 
section will have 8 classes. Learners must attend at least 6 sessions to be 

eligible for a passing score. Classes can be made up by scheduling an 
appointment with the instructor.  

 Participation 

If you find that you have any trouble keeping up with assignments or other 

aspects of the course, make sure you let your instructor know as early as 
possible. It is understood that each learner has his/her own responsibilities 

outside of class, but participation in classroom discussions and activities is a 
vital part of success.  

 Use the Language Outside of Class 

Although it can be intimidating, it is important that each learner practice 

using English in real-world settings. The more often English is spoken, the 

more successful one becomes.   

 References 

Teachers of English to Speakers of Other Languages, Inc. (2008). Standards for ESL/EFL 

teachers of adults. Mattoon, IL: United Graphics, Inc. 

 

The topics and lessons in this course were inspired by the Minnesota Literacy 

Council. 

https://mnliteracy.org/tools/curriculum-lesson-plans/beginning-esl-transitions-skills 

https://mnliteracy.org/tools/curriculum-lesson-plans/beginning-esl-transitions-skills
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In the Home: Family Members – Week 1  
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT identify immediate family members’ relationship 

 
2. SWBAT  use possessive adjectives 
 
Language Objective(s): (LO#) 
 
1. SWBAT orally explain relationships to family members  

 
2. SWBAT ask and answer questions using the possessive adjectives my and your 
 
3.   SWBAT orally identify masculine versus feminine family terms 
 
Key Vocabulary &/ Academic 
Language  
 
son, daughter, husband, wife, 
sister, brother, grandmother, 
grandfather, my, your 

 Extra Resources/Supplementary Materials:    
 
Graphic organizer, vocabulary manipulatives 
 

Higher Order Thinking 
Questions:  
 
-What does family mean to you? 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learner’s home and family 
life. This lesson provides an opportunity for the teacher to 
learn about the students’ family members. It is a way for 
the teacher to connect with the learners on a personal level. 
Additionally it practices the questions that the learner will 
be asked by teachers, doctors, and other professionals 
regarding their family members.  

Instructional 
Procedures: 

Modifying 
for 
Different 
Language 
Levels: 
 
 
 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology / 
Realia: 
 

Assessment:  
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Content Objective 1 & Language Objective 1: 

Students will tell a partner 
the name of their family 
members using  

Use of 
sentence 
frame 
“_____ is 
my ______” 

Sentence building  Show photos 
of family 
members 

Informal 
observations of 
student 
performance 
during 
activities  

Content Objective 2 & Language Objective 2: 

Students will ask 
questions to their 
partner about family 
members using the 
possessive your and 
respond using my 

Provide 
sentence 
frames for 
lower levels 
 

Make connection 
to L1: 
 
my = mi 
your = tu 

  

Language Objective 3:  

Students will receive a 
Venn Diagram graphic 
organizer labeled man, 
and woman. The 
students will have the 
vocabulary terms cut out 
and will place them in 
the appropriate side of 
the diagram 

Higher level 
students can 
identify 
gender 
neutral titles 
(child, 
parent, 
sibling, etc.) 

Use bilingual 
labels hombre and 
mujer 
 
Add to 
multilingual word 
wall 

 Observe 
placement of 
terms in Venn 
diagram 

Wrap – Up:     
 
Students will draw a sketch of their spouse and label it with the appropriate term (husband / 
wife) 
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In the Home: Family Members – Week 2  
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT fill out paperwork for family members 

 
2. SWBAT  use the possessive adjectives his, her, their, our 
 
Language Objective(s): (LO#) 
 
1. SWBAT respond to written questions about family members  

 
2. SWBAT use possessive adjectives when speaking and writing about family members 
 
3.   SWBAT orally ask and answer questions about family members 
 
Key Vocabulary &/ Academic 
Language  
 
relationship, age, birthday, 
emergency contact 

 Extra Resources/Supplementary Materials:    
 
students to bring in forms 

Higher Order Thinking 
Questions:  
 
-How do you know if you are 
filling the paperwork out 
correctly? 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learner’s home life 
responsibilities. The parents will undoubtedly be required 
to fill out emergency contact information, as well as other 
paperwork regarding the personal information for the 
members of their household. This lesson will provide them 
with an authentic experience when dealing with official 
paperwork.  
 

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology / 
Realia: 
 

Assessment:  
 
 

Content Objective 1 & Language Objective 1: 

Learners will bring in 
actual paperwork to 
be filled out about 
family members, or 

Read questions 
aloud to lower 
level students 

Provide bilingual 
dictionary to look 
up words as needed 

Hand out 
examples of 
school forms  

Informal 
observations of 
student 
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will be provided with 
an example 
worksheet. The 
teacher will assist the 
students in 
completing the forms.  
 
Students will receive 
a worksheet that has 
emergency contact 
information filled out. 
The learners will 
respond to written 
questions that refer to 
the documentation 

performance 
during 
activities  

Content Objective 2 & Language Objective 2: 

Display an image of 
a person that is 
holding an item. 
Write the sentence 
Marco’s pencil. 
Explain to students 
that instead of 
saying a name, you 
can replace a single 
male with his. 
Repeat this process 
with a single 
female, many 
people, and many 
people including 
one’s self.  

Ask higher 
level students 
to explain how 
the possessive 
in their L1 is 
different than 
in English  

Make multilingual 
connections:  
 
his/her/their – su 
our – nuestro  

Project 
images of 
people with 
items  

 

Language Objective 3:  

In pairs or groups, 
students will role 
play as if they were 
being interviewed 
by a doctor, teacher, 
or other 
professional that 
would ask them 
questions about 
their family 
members  

Encourage 
higher level 
students to 
respond in 
complete 
sentences 
 
Work with 
partner with 
same 
proficiency 
level to 

Bilingual word wall 
 
 
 

 Informal 
observations of 
student 
performance 
during 
activities 
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diminish 
affective filter 

Wrap – Up:     
 
Have students tell all of the instances in which they would be asked questions or asked to fill 
out paperwork for family members 
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In the Home – Family Members Week 3 
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT describe family members 

 
2. SWBAT identify others by descriptions 
 
Language Objective(s): (LO#) 
 
1. SWBAT identify photos others by listening to physical descriptions 

 
2. SWBAT orally describe people by describing traits from images 
 
3.   SWBAT draw pictures of people based on listening to descriptions 
 
Key Vocabulary &/ Academic 
Language  
 
short, tall, young, old, blonde, 
brunette, red-headed 

 Extra Resources/Supplementary Materials:    
 
Guess Who, crayons, markers, listening worksheets 

Higher Order Thinking 
Questions:  
 
-When would you need to 
describe what your family 
members look like? 
-What types of descriptions can 
change over time? 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learner’s family. It is 
incredibly important that parents are able to describe their 
children’s physicality. Although tragic to plan for, it would 
be necessary to describe a child’s physical appearance to 
police if the child were missing. Additionally, adults use 
physical characteristics if told to seek out a certain 
individual for important situations such as, “Give your 
application to the short, brown-haired woman at the desk.”  

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology 
/ Realia: 
 

Assessment:  
 
 

Content Objective 1, 2 & Language Objective 2: 
Students will play 
the game Guess 
Who? This involves 

Higher level 
students use 

Bilingual 
dictionaries 

 Assess if 
students are 
able to narrow 
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students drawing a 
card with an image 
of a person, and 
having to ask their 
partner questions 
about their chosen 
card. The students 
have a game board 
with many photos of 
different people and 
knock down the 
photos that to not 
pertain to the target 
image. Students take 
turns asking 
questions until only 
one image remains. 

more detailed 
cards 

down the 
images to 
match their 
partner’s   

Content Objective 1 & Language Objective 3: 

Students will 
receive a worksheet 
with five images of 
five different 
people. The teacher 
will read off a name 
and description of 
each person, and the 
students are to label 
the images with the 
appropriate name 
based on the 
description they 
hear.  

Play recording 
multiple times 
for lower level 
students  

 Recorded 
audio 

Assess 
accuracy of 
matching 
names to the 
appropriate 
description 

Content Objective 2 & Language Objective 1:  

Working in pairs, 
one student will 
orally describe a 
loved one to their 
partner. The partner 
who is listening, 
must draw a picture 
based on their 
partner’s 
description. The 
goal is for the 
drawing to look as 

 Multilingual 
collaboration 
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similar to the loved 
one as possible. 

Wrap – Up:     
 
Describe your family in only three words (English or Spanish) 
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In the Home – Family Members – Week 4 
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT compare and contrast the relationship of family members 

 
2. SWBAT describe family members  
 
Language Objective(s): (LO#) 
 
1. SWBAT describe family members’ relationships orally and through writing  

 
2. SWBAT orally describe family members’ physical characteristics  
 
3.   SWBAT ask questions about others after listening 
 
Key Vocabulary &/ Academic 
Language  
 
friendly, mean, handsome, pretty, 
ugly, thin, age 

 Extra Resources/Supplementary Materials:    
 
family tree template, crayons, markers 
 

Higher Order Thinking 
Questions:  
 
-How does your heritage shape 
you? 
-How are you passing along your 
family traditions and customs to 
your children? 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learner’s family. The learners 
need to be able to describe family members for doctors, 
teachers, as well as through casual conversation with 
friends.  

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology 
/ Realia: 
 

Assessment:  
 
 

Content Objective 1 & Language Objective 1: 

Students will design a 
family tree and 
prepare a presentation 
about it to the class 

Provide one-
on-one 
assistance to 
lower level 
students  

Access to bilingual 
dictionaries  

 Informal 
observations of 
student 
performance 
during 
activities  
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Content Objective 2 & Language Objective 2: 

Students will 
present their family 
tree to the rest of the 
class 

Encourage 
higher level 
students to 
make eye 
contact with 
audience and 
use a variety of 
descriptions  

 Display 
family tree 
in 
PowerPoint 

Formal 
assessment 
using 5 point 
rubric  

Language Objective 3:  

Students will ask a 
follow-up question 
to their classmates 
about their 
presentation  

 Sentence building   

Wrap – Up:     
 
Students will fill out a self-evaluation for their presentation  
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In the Home – Health Weeks 1 & 2 
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT identify body parts 
 
Language Objective(s): (LO#) 
 
1. SWBAT identify the parts of a body through writing  

 
2. SWBAT identify the parts of the body through listening 
 
3.   SWBAT identify parts of the body through speaking  
 
Key Vocabulary &/ Academic 
Language  
 
head, shoulder, knees, toes, arm, 
leg 
 
eyes, ears, mouth, nose, back, 
throat 

 Extra Resources/Supplementary Materials:    
 
images of body parts, body part craft, body part song, 
skeleton worksheet 
 

Higher Order Thinking 
Questions:  
 
-What can you do if you are 
talking to a doctor and you 
forget how to say the name of a 
body part in English? 
-What are good ways to 
remember body parts in English? 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the leaner’s home life. Through 
this lesson the adults will be able to identify body parts and 
can use that information to communicate with medical 
professionals to discuss the health of themselves and their 
family members.  
 
 
 

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology / 
Realia: 
 

Assessment:  
 
 

Content Objective 1: 

Students will be 
introduced to the parts 
of the body through 
images  

Include non-
verbal 
activities such 

Culturally relevant 
learning 
environment  

Point to own 
body parts 
 

Informal 
observations of 
student 
performance 
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as hand-
raising 

during 
activities  

Language Objective 1: 
The students will 
receive a skeleton 
worksheet and will 
cut out and 
assemble the 
skeleton. Then, the 
students will label 
the body parts 
appropriately  

Non-verbal 
activity  

Bilingual 
dictionaries 

  

Language Objective 2: 

The students will 
play Simon Says 
with the teacher 
acting as Simon. 
The students will 
play until there is a 
winner.  
 
 
Students will also 
listen to and 
perform the head, 
shoulders, knees 
and toes song 

Lower level 
students may 
use skeleton as 
a reference  

 Audio 
recording of 
song  

Informal 
observations of 
student 
performance 
during game  

Language Objective 3:  

In pairs or small 
groups, students 
will take turns 
pointing to a body 
part and having 
their partner 
respond with the 
appropriate English 
term  

Lower level 
students 
practice for 
accuracy, 
higher level 
students 
practice 
fluency 

Multilingual 
collaborative work 

Use of own 
body parts 

 

Wrap – Up:     
 
Students will receive a sticky note and will write a body part in English and place it on the 
skeleton on the board in the appropriate location  
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Home – Health Week 3 
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
2. SWBAT identify symptoms of illness 

 
3. SWBAT make a medical appointment  
 
Language Objective(s): (LO#) 
 
3. SWBAT identify symptoms of illness orally  

 
4. SWBAT orally contact the doctor’s office 
 
5. SWBAT identify symptoms of illness through matching 
 
 
Key Vocabulary &/ Academic 
Language  
 
ache, pain, hurt, sore, swollen, 
days of the week, medicine 

 Extra Resources/Supplementary Materials:    
 
images of symptoms, appointment cards 

Higher Order Thinking 
Questions:  
 
-How do you know when to go 
to the emergency room versus 
your regular doctor? 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is directly relevant to the learner’s personal 
well-being. It is important that the adults are able to 
express the conditions of their or their children’s health in 
order to accurately diagnose them. If they are not able to 
express the symptoms, they may not get the help they 
need. This lesson will also help them communicate with 
the receptionist so that they are able to make an 
appointment for themselves or family members.  

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 
 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology / 
Realia: 
 

Assessment:  
 
 
 

Content Objective 1: 

Introduce students to 
symptoms of illnesses 
using images  

 Add to bilingual 
word wall 

Projector 
Screen 
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Content Objective 2: 

Introduce students 
to an appointment 
card and the types 
of information they 
will need to identify 
in order to make an 
appointment  
 

Responses in 
L1 
 

Bilingual word wall   

Language Objective 1: 

In pairs, one student 
will show an image 
and the other 
student will identify 
the symptoms that 
person is experience 
in the photo 
 

Lower level 
students 
practice three 
images 

Student praise of 
one another in L1 

 Informal 
observations of 
students’ 
responses 

Language Objective 2: 

Students will work 
in pairs and act as if 
their partner was the 
one registering them 
for an appointment. 
They will provide 
the “receptionist” 
with their personal 
information and 
request for an 
appointment date  
 

 Multilingual 
collaborative work 
 

 Informal 
observations of 
student 
performance  

Language Objective 3:  

Students will 
receive a worksheet 
and are to match the 
image with the 
appropriate 
symptoms 
 

Lower level 
students 
respond to one 
of two 
questions 

Bilingual 
dictionaries 

  

Wrap – Up:     
 
What are the most typical symptoms people experience? 
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Home – Health Week 4 
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT identify symptoms of illnesses 

 
2. SWBAT communicate at a doctor’s appointment 
 
Language Objective(s): (LO#) 
 
1. SWBAT ask and answer questions about an illness 

 
2. SWBAT communicate to make a doctor’s appointment  
 
 
Key Vocabulary &/ Academic 
Language  
 
headache, cold, cough, fever, 
stuffy/runny 

 Extra Resources/Supplementary Materials:    
 
Interview chart worksheet 

Higher Order Thinking 
Questions:  
 
-What can you use besides oral 
language to demonstrate 
symptoms  

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learner’s personal and 
family health. The learners will get authentic experience 
communicating about health-related issues. Often times, 
language learners can be intimidated to communicate 
with professionals because of the language barrier. This 
lesson intends to give students’ the confidence they need 
to meet the health concerns of themselves and their 
family members.  

Instructional 
Procedures: 

Modifying 
for Different 
Language 
Levels: 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology 
/ Realia: 
 

Assessment:  
 
 

Content Objective 1: 

Introduce students to the 
symptoms that are 
vocabulary terms 
through images on a 
PowerPoint 
 

 Add to bilingual 
word wall  

Projector 
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Content Objective 2: 

Students will each 
receive an interview 
worksheet with 
questions that a 
receptionist may ask 
before making an 
appointment or upon 
arriving for one. The 
students will interview 
one another and fill in 
the chart with their 
peers’ responses 

Responses in 
L1 
 

Pose questions in 
L1 

 Informal 
observations 
of students’ 
responses  

Language Objectives 1 & 2: 
In pairs or groups of 
three students will role 
play a doctor’s office. 
One student will be 
the patient and 
describe their 
symptoms. The 
other(s) will be the 
doctor/receptionist 
who will ask 
questions to the 
patient 

Lower level 
students may 
use guided 
notes 

Multilingual 
collaborative work 

 Formal 
assessment – 
five point 
speaking scale   

Wrap – Up:     
 
Exit ticket: Write one question or concern you still have about going to the doctor’s office? 
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In the Home – In the House Weeks 1 & 2 
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT identify rooms in a house 

 
2. SWBAT compare and contrast items in a room 
 
Language Objective(s): (LO#) 
 
1. SWBAT identify rooms in a house by listening 

 
2. SWBAT match items to a room through reading  
 
3.   SWBAT describe items in a room  
 
Key Vocabulary &/ Academic 
Language  
 
bedroom, bathroom, kitchen, 
living room 
 
bed, TV, telephone, couch, lamp, 
chair, table, stove, refrigerator, 
toilet 

 Extra Resources/Supplementary Materials:    
 
house handout, Venn diagram, manipulatives 

Higher Order Thinking 
Questions:  
 
-Why is it important to 
communicate about rooms in a 
house? 
 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learner’s home. The learners 
will be able to communicate with family members about 
where various items are located within the house. 
Additionally, the adults will be able to communicate to 
repairmen or servicemen about where to go to fix broken 
items.  

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology 
/ Realia: 
 

Assessment:  
 
 

Content Objective 1 & Language Objective 1: 

Students will receive a 
handout with a picture 
of rooms in a house 

Repeat 
descriptions for 

Bilingual word wall 
 
P:icture word wall  

 Informal 
observations of 
student 
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and items within the 
rooms. The students 
will listen to a 
description of the 
room and mark it on 
their paper.  

lower level 
students  

performance 
during 
activities  

Content Objective 2 & Language Objective 2: 

Students will receive 
a Venn diagram 
graphic organizer 
and manipulatives; 
some with words 
and some with 
images. The 
students will choose 
two rooms to 
compare and 
contrast using the 
graphic organizer  

Lower level 
students use 
only images  

Include additional 
terms in L1 

 Informal 
observations of 
responses with 
graphic 
organizer  

Language Objective 3:  

In pairs or small 
groups, students will 
take turns describing 
the items in the 
rooms of their 
household.  

Higher level 
students are 
encouraged to 
use additional 
adjectives and 
use complete 
sentences 

Bilingual dictionary 
 
Picture dictionaries  

  

Wrap – Up:    Students will each draw a vocabulary item on a sticky note and place it in the 
appropriate room in the house displayed on the board 
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In the Home – In the House Week 3 
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT conjugate verbs  

 
2. SWBAT  describe actions within rooms in a home 
 
Language Objective(s): (LO#) 
 
1. SWBAT identify rooms in a house through listening  

 
2. SWBAT ask and answer questions about their own home 
 
3.   SWBAT answer questions about advertisements through reading 
 
Key Vocabulary &/ Academic 
Language  
 
sleep, sit, cook, eat, shower 

 Extra Resources/Supplementary Materials:    
 
reading questions, images, matching handout  

Higher Order Thinking 
Questions:  
 
-Why is it important to know 
how to describe the actions that 
happen in the rooms of a house? 
-When would you have to 
describe a situation about your 
household to a non-Spanish 
speaker? 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learner’s home life. After this 
lesson, the adults will be able to communicate with one 
another in English about what they are doing. 
Additionally, the students will be able to read 
advertisements about housing for sale which is directly 
relevant to the learners who will ever buy or sell a home.  

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology 
/ Realia: 
 

Assessment:  
 
 

Content Objective 1: 

Write the list of 
subject pronouns in 
a two sided chart as 
follows: 
 
I                       We 

Use images of 
people for 
lower level 
students 

Students may 
complete the 
sentence in L1 
 
ex: He cooks la 
cena 

Projector 
Screen 

Informal 
observations of 
student 
performance 
during 
activities  
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You                   You 
all 
He/she               
They 
 
 
Go through the 
conjugations for the 
verbs that are 
vocabulary terms 
and note which is the 
only unique form 
that adds an s. 
Announce a verb to 
the class and call on 
students to conjugate 
for the various forms  
Content Objective 2: 

Students will receive 
a worksheet with 
actions and rooms. 
Students will draw a 
line connecting the 
room with the 
appropriate activity 
and then discus in 
partners or small 
groups 

More 
questions for 
higher level 
students 
 

Multilingual 
discussions in pairs 
or groups 

 Informal 
observations of 
students’ 
responses  

Language Objective 1: 
Students will hear a 
sentence telling what 
someone is doing. 
The students will 
point to the 
appropriate picture.  

Lower level 
students can 
work in 
partners 

Multilingual 
collaboration 

  

Language Objective 2: 

In partners, students 
will ask one another 
questions about 
actions in their 
homes. (ie. Do you 
_____ in the 
______?)  
 

Higher level 
students can 
create 
nonsense 
questions (ie. 
Do you 
shower in the 
living room?) 

Sentence building   Informal 
observations of 
students’ 
responses 
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Language Objective 3:  

Students will receive 
a handout with an 
advertisement for a 
house or an 
apartment with 
comprehension 
questions  

Lower level 
students 
choose 1 of 2 
questions to 
respond to  

Use of bilingual 
dictionary  

  

Wrap – Up:     
 
What did you notice about the advertisements and how they were written? 
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In the Home – In the House Week 4 
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT identify problems that happen within the home 

 
2. SWBAT  identify what service is needed for various problems 
 
Language Objective(s): (LO#) 
 
1. SWBAT identify problems that happen in a home through writing  

 
2. SWBAT ask and answer questions about problems in a home 
 
3.   SWBAT match services with problems in a home through reading 
 
Key Vocabulary &/ Academic 
Language  
 
mice, broken, stain, not working, 
cockroaches, exterminator, 
repairman, plumber  
 

 Extra Resources/Supplementary Materials:    
 
images of problems and services, problems/solutions 
worksheet,  

Higher Order Thinking 
Questions:  
 
-What are non-verbal ways to 
explain to a serviceman what the 
problem is? 
-What are the differences 
between living in an apartment 
and owning a home when it 
comes to repairs? 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learner’s home 
responsibilities. The learners will inevitably face problems 
with items in the home and will need to have them 
repaired. This lesson with provide them with the 
confidence to contact the appropriate services. The role 
playing is authentic because it gives the learners 
experience having to describe their concerns. Also, this 
lesson addresses the differences between living in an 
apartment and a home. In many cases, non-native English 
speakers get take advantage of by landlords because of the 
language barrier.  
 

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology / 
Realia: 
 

Assessment:  
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Content Objective 1: 

Students will be 
introduced to 
problems that happen 
within a home 
through images. 
 

 Cognate charts Projector 
images 

 

Content Objective 2: 

Students will be 
introduced to 
solutions and 
appropriate 
servicemen or 
agencies that would 
fix that problem via 
images  
 

 Ask students to 
translate names of 
services to make 
connection 

Project 
images 

Informal 
observations of 
students’ 
responses  

Language Objective 1: 
Students will be 
divided into groups 
and are to create a 
skit that represents a 
family having 
trouble at home and 
needing a repair  
 

Mix 
proficiency 
levels to 
provide 
support for 
lower students 

Access to bilingual 
dictionaries  

 Informal 
observations of 
student 
performance  

Language Objective 2: 

The students will 
perform their skits 
for the rest of the 
class 

Students may 
choose their 
role in the skit 
to best fit 
ability level  
 

Culturally relevant 
learning 
environment  

 Formal 
assessment 
using 5 point 
scale  

Language Objective 3:  

Students will 
receive a worksheet 
that has one column 
with images of 
potential household 
problems, and a 
column of written 

Higher level 
students can 
ask additional 
questions to a 
partner 
 

Multilingual 
collaboration 
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services to fix them. 
The students will 
match the problems 
with the appropriate 
solutions 
 

Lower level 
students may 
work with a 
partner 

Wrap – Up:     
 
On a scale of 1-5, how much more comfortable do you feel about having to deal with 
household problems? 
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1.    _____________________________ 

 

 

 

 

2.    _____________________________ 

 

 

 

 

3.      _____________________________ 

 

 

 

 

4.        

_____________________________ 
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 How may I help you? 

o _______________________________ 

 Patient’s last name? 

o ______________________________ 

 First name? 

o _______________________________ 

 Birthday? 

o _______________________________ 

 Can you come at 2:00 on Tuesday? 

o _____________________________ 

 We will see you then 

o _______________________________ 
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APARTMENTS FOR RENT 

 

A. 2 bed, 1 bath, $950, large yard 

B. 2 bed, 1 ½ bath, $900, near schools and 

shops 

C. 1 bed, 1 bath, $575, water and garbage 

included 

D. 3 bed, 2 bath, $1200, close to transportation 

 

D> 

1. Which apartments have 2 

bedrooms? 

 

A. Apartments B and C 

B. Apartments C and D 

C. Apartments A and B 

D. Apartments A and C 

2. Which apartments have 

only 1 bathroom? 

 

A. Apartments B and C 

B. Apartments C and D 

C. Apartments A and B 

D. Apartments A and C 
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Adult English Language Learning 
Unit: In the Community 

 Instructor Information 

Instructor: Mackenzie Caldwell 
Office: Jamestown Prendergast Library  
Office Hours: By appointment  

Office Telephone: (716) 484-7135 
E-mail: m13caldwell@gmail.com 

 Course Description 

Location: Jamestown Prendergast Library 

 509 Cherry Street, Jamestown, NY 14701 
Time: Sundays 3:00 PM – 4:30 PM, Thursdays 7:30 PM – 9:00 PM  

Office Telephone: (716) 484-7135 
E-mail: m13caldwell@gmail.com 

 

Learners will be able to communicate in English about navigating within their 
community. The three topics covered within the “In the Community” unit are 

communicating in English to identify community buildings, describe methods 
of transportation, and identify and interpret road and street signs.  The 

learners will acquire this knowledge through visiting and using the services 
offered by local organizations. The instructor will design lessons using a 
variety of authentic speaking and listening exercises. This course is designed 

using sheltered English instruction (the SIOP model) with an emphasis on 
interaction between students. The interactive activities include but are not 

limited to: role playing, conducting interviews, and group work. Upon 
successful completion of the unit, the participants will receive a certificate 
acknowledging their accomplishment.  

Prerequisites 

 No prior English experience is required, nor is it necessary to bring any 

materials to class 

 

Online Resources  

For questions about individual words or small phrases, students may access 
the following link for a translation. https://translate.google.com/ 

For additional English language practice that increases in difficulty based on 
completion of assessments, students may visit this link or download it on 
internet-connected devices. https://www.duolingo.com/ 

https://translate.google.com/
https://www.duolingo.com/
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Intended Learning Outcomes  

 Learners will be able to use English to identify community buildings 

 Learners will be able to use English to describe methods of transportation  

 Learners will be able to use English to identify and interpret road and 
street signs 

 

Learning Standards 

 

 Curriculum standards are designed to meet those established by the 
Teachers of English to Speakers of Other Languages (TESOL) global association.  
These standards are used for teachers of English as a second language (ESL) and 

teachers of English as a foreign language (EFL) for adults and consist of the 
following: 

 Standard 1: Planning 
 Standard 2: Instructing 
 Standard 4: Assessing 

 Standard 5: Language Proficiency 
 Standard 6: Learning 

 Standard 7: Content 
 Standard 8: Commitment and Professionalism 
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In The Community  
Proposed Syllabus 

Topic Outline/Schedule  

 Month 1: Buildings 

o In this section, learners will be able to communicate in English to 

describe address locations and identify local businesses and their 
roles in the community  

 Month 2: Transportation 

o In this section, learners will be able to use English to discuss means 
of transportation and use appropriate directional terms  

 Month 3: Signs  

o In this section, learners will be able to use English to identify the 

meaning of colors and symbols of various street signs  

 

Buildings & Addresses 

Week Topic Target Vocabulary Activities 

1 Addresses First name, last name, 
street name, city, 
state 

Student interviews: 
What is your 
address? 

2 Addresses phone number, 
apartment number, zip 

code, county  

Student interviews: 
Where do you live? 

 
Fill out an envelope 

3 Places bank, hospital, 
laundromat, library 

Picture identification 

4 Places & functions wash, deposit, visit, 
check out 

What do you do at 
the ___________ 

5 Places & functions pharmacy, grocery 
store, park, mechanic  

Match picture to 
function 

6 Problems & 
Solutions 

open, close, hours, 
where, what, when 

Quiz Quiz Trade 
 

If _______, go to 
_______ 
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Transportation 

Week Topic Target 

Vocabulary 

Activities 

1 Modes of 

transportatio
n 

car, bus, walk, 

run, taxi 

Picture matching 

2 Modes of 
transportatio

n 

train, plane, fly, 
take, street, 

avenue 

What is the best way to get to ______ 
from _______ 

3 Directions right, left, turn, 

straight, corner 

Explain how to get to _____ using 

map 

4 Directions  between, next to, 

near, far, away, 
across 

Scavenger hunt  

 
 

Signs  

Week Topic Target Vocabulary Activities 

1 Street signs stop sign, arrow, yellow, 
red, green, floor, traffic 
light 

What do you do at a 
________ 

2 Traffic signs yield, floor, crosswalk, 
entrance, exit, restroom 

Role play: Drive through 
traffic and act appropriately at 

each sign 
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Grading Policy 

Learners will be graded based on completion, effort, and accuracy for all 
assignments.  Students will be awarded a PASS or FAIL grade for each 

category within each unit. Each unit will contain 3 sections and upon 
successful completion of all categories, the student will receive a certificate to 

show successful completion of the course. 

Course Policies 

 Attend Class 

Learners are expected to attend all class sessions. If unable to make a class, 
the learner should contact the instructor before the session. Attendance is the 

primary factor in determining a PASS or FAIL score for each unit. Each unit 
category will have 8 classes. Learners must attend at least 9/12 sessions in 

section 1, 6/8 sessions in section 2, or 3/4 sessions in section 3 to be eligible 
for a passing score. Classes can be made up by scheduling an appointment 
with the instructor.  

 Participation 

If you find that you have any trouble keeping up with assignments or other 
aspects of the course, make sure you let your instructor know as early as 
possible. It is understood that each learner has his/her own responsibilities 

outside of class, but participation in classroom discussions and activities is a 
vital part of success.  

 Use the Language Outside of Class 

Although it can be intimidating, it is important that each learner practice 

using English in real-world settings. The more often English is spoken, the 
more successful one becomes.   

 References 

Teachers of English to Speakers of Other Languages, Inc. (2008). Standards for 
ESL/EFL teachers of adults. Mattoon, IL: United Graphics, Inc 
 

The topics and lessons in this course were inspired by the Minnesota Literacy 

Council. 

https://mnliteracy.org/tools/curriculum-lesson-plans/beginning-esl-transitions-skills 

  

https://mnliteracy.org/tools/curriculum-lesson-plans/beginning-esl-transitions-skills
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Community: Buildings & Addresses Week 1 
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT explain parts of a complete address  
 
2. SWBAT  explain the difference between a city and a state 
 
Language Objective(s): (LO#) 
 
1. SWBAT orally ask and answer questions about their personal address 
 
2. SWBAT listen and use English to identify parts of an address by pointing 
 
3.   SWBAT write parts of an address  
 
Key Vocabulary &/ Academic 
Language  
 
First name, last name, street name, 
city, state 

 Extra Resources/Supplementary Materials:    
 
maps, envelopes with addresses, posters with mailing 
addresses 

Higher Order Thinking 
Questions:  
 
-What are the elements of a 
complete address? 
-What does an address represent? 
-When would you need to share 
your own address? 
-What happens if someone 
doesn’t have a permanent 
address? 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learner’s home and 
community. Teacher can also research how addresses are 
used in other countries or in previous addresses of learners. 
It will provide direct comparison to address format used in 
Mexico and Puerto Rico. The teacher will also use 
Jamestown street signs to make the learning culturally 
relevant. 

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology / 
Realia: 
 

Assessment:  
 
 

Content Objective 1: 

Students will work in 
partners or small 
groups and take turns 
asking and answering 
questions to identify 
the parts of an 

Responses in 
L1 

Work with a partner 
with the same L1 
 
Pose questions in 
L1 

Projector 
Screen 

Informal 
observations of 
student 
performance 
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address: first name, 
last name, street 
name, city, state 

during 
activities  

Content Objective 2: 

Students will look 
at maps of 
Jamestown and of 
New York and then 
explain what the 
difference between 
the two is.   

Responses in 
L1 
 
Ask higher 
level students 
further 
questions such 
as “What other 
states/cities 
have you lived 
in” 

Culturally relevant 
learning 
environment  
 
 
Bilingual word wall 

Pass out 
maps 

Informal 
observations of 
students’ 
responses to 
the questions 
“What state do 
you live in” 
and “What city 
do you live in”  

Language Objective 1: 
Students will work in 
partners or small 
groups and take turns 
asking and answering 
questions about their 
own addresses 

More 
advanced 
students will 
be encouraged 
to use the 
possessive 
adjective “my” 

Multilingual 
collaboration 

 Informal 
observations of 
student 
performance 
during 
activities 

Language Objective 2: 

While working in 
pairs or small 
groups, the students 
will be using and 
listening to English 
to pose and respond 
to questions about 
the parts of an 
address 

Provide 
directions in 
L1 as needed  

Picture word wall  Observe 
students 
pointing to the 
appropriate part 
of an address 

Language Objective 3:  

Students will be 
given an envelope 
to write out their 
full name and 
address with the 
city and state.  

 Anchor chart 
showing difference 
between city and 
state 

Envelopes Review 
envelopes after 
students have 
filled them out 

Wrap – Up:    Students will point to the part of an address on their worksheets as it is said 
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Community: Buildings & Addresses Week 2 
 

 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT explain parts of a complete address  
 
2. SWBAT  compare and contrast a city and a county 
 
Language Objective(s): (LO#) 
 
1. SWBAT orally ask and answer questions about their personal address 
 
2. SWBAT listen and use English to identify parts of an address by pointing 
 
3.   SWBAT write parts of an address  
 
Key Vocabulary &/ Academic 
Language  
 
phone number, apartment 
number, zip code, county 

 Extra Resources/Supplementary Materials:    
 
maps, envelopes with addresses, posters with mailing 
addresses 

Higher Order Thinking 
Questions:  
 
-What are the elements of a 
complete address? 
 -What do you think would 
happen if you wrote your address 
incorrectly? 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learner’s home and 
community. Teacher can also research how addresses are 
used in other countries or in previous addresses of learners. 
It will provide direct comparison to address format used in 
Mexico and Puerto Rico. The teacher will also use 
Jamestown street signs to make the learning culturally 
relevant. 

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology / 
Realia: 
 

Assessment:  
 
 

Content Objective 1: 

Students will work in 
partners or small 
groups and take turns 
asking and answering 
questions to identify 

Responses in 
L1 
 

Work with a partner 
with the same L1 
 

Projector 
Screen 

Informal 
observations of 
student 
performance 
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the parts of an 
address: phone 
number, zip code, 
county. 
 
Students will also 
raise their hand to 
acknowledge if they 
live in an apartment 
or a house and will 
then explain the 
difference 

Include non-
verbal 
activities such 
as hand-raising 

Pose questions in 
L1 

during 
activities  

Content Objective 2: 

Students will look 
at maps of 
Jamestown and of 
Chautauqua County 
and then explain 
what the difference 
between the two is.   

Responses in 
L1 
 
Ask higher 
level students 
to order the 
following 
terms by size: 
city, state, 
county, 
country 

Pose questions in 
L1 
 
 
Bilingual word wall 

Pass out 
maps 

Informal 
observations of 
students’ 
responses to 
the questions 
“What county 
do you live in” 
and “What city 
do you live in”  

Language Objective 1: 
Students will work in 
partners or small 
groups and take turns 
asking and answering 
questions about their 
own addresses using 
today’s vocabulary 
words as well as the 
previous lesson’s 

More 
advanced 
students will 
be encouraged 
to use the 
possessive 
adjective “my” 

Multilingual  
collaboration  

 Informal 
observations of 
student 
performance 
during 
activities 

Language Objective 2: 

While working in 
pairs or small 
groups, the students 
will be using and 
listening to English 
to pose and respond 
to questions about 
the various parts of 
an address. Students 
will point to the 
appropriate answer 

Provide 
directions in 
L1 as needed  

Anchor chart 
showing difference 
between city, state, 
county, country 

 Observe 
students 
pointing to the 
appropriate part 
of an address 
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to the question on a 
worksheet  

Language Objective 3:  

Students will add to 
the envelope they 
started in the 
previous lesson and 
ass their zip code, 
and apartment 
number if necessary  

 Anchor chart 
showing difference 
between city and 
state 

Envelope Review 
envelopes after 
students have 
filled them out 

Wrap – Up:    Students will be dismissed by saying their address. Lower level students will 
not be required to speak in a complete sentence 
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Community: Buildings & Addresses Weeks 3 & 4 
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT explain the purpose of a bank, hospital, laundromat, and library 
 
2. SWBAT  identify the bank, hospital, laundromat, and library in Jamestown  

 
Language Objective(s): (LO#) 
 
1. SWBAT talk about various community centers by using pictures 

 
2. SWBAT point to the appropriate images when listening  

 
3. SWBAT orally state the function of each business within the community 
 
Key Vocabulary &/ Academic 
Language  
 
bank, hospital, library, 
laundromat 
deposit, visit, check out, wash 

 Extra Resources/Supplementary Materials:    
 
maps, posters from local businesses, business cards 

Higher Order Thinking 
Questions:  
 
-What are the most important 
places in town and why? 
-What is the difference between 
a doctor’s office and the 
hospital? 
 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learner’s home and 
community. The teacher can research pictures of the same 
institutions in the students’ homeland. It will provide direct 
connection to the businesses in Mexico and Puerto Rico. 
The teacher will also incorporate trips where students walk 
to Jamestown businesses to make the learning culturally 
relevant. 

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology / 
Realia: 
 

Assessment:  
 
 

Content Objective 1: 

Introduce students to 
business through 
images 
 

Skit in L1 
 
 
Encourage use 
of props  

Picture word wall 
 
Community study 
 
 

Images of 
local 
businesses 

Assess students 
using fluency 
scale  
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Students will role 
play to act out the 
various community 
places to demonstrate 
their knowledge of 
the purpose of the 
institution. 

 

Content Objective 2: 

Students and the 
teacher will walk to 
the bank and a 
laundromat, and 
take a virtual 
fieldtrip of the 
hospital. Students 
will have a map of 
the town and mark 
on the map where 
the locations are 
 
Because classes are 
held in the local 
library, students 
will take a tour of 
the library 

Tour given by 
bilingual staff 
member 
 
 
 

Culturally relevant 
learning 
environment: show 
Spanish section 

Visit local 
places 

 Observe 
students’ 
marking the 
maps 

Language Objective 1: 
While working in 
partners, students 
will use pictures as 
flash cards to 
identify the local 
businesses 

Responses in 
L1 

Work with partner 
with same L1 

 Informal 
observations of 
student 
performance  

Language Objective 2: 

While working in 
partners, students 
will take turns 
asking questions 
about the local 
businesses and have 
the other point to 
the appropriate 
image 
 
 
 

Responses in 
L1 
 
 

Multilingual 
collaboration 

Project 
images on 
screen 

Observe 
students 
correctly using 
target 
vocabulary 
terms: wash, 
deposit, visit, 
check out 
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Language Objective 3:  

Using choral 
responses, after 
visiting each 
business center 
within the 
community, 
students will be 
asked to recite the 
function of that 
local resource  

Responses in 
L1 

Community study  Listen to 
students’ choral 
response to hear 
discrepancies   

Wrap – Up:     
 
On the map, write a question about a location on a sticky note and post it  
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Community: Buildings & Addresses Week 5 
 

Grade 
Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT explain the function of a pharmacy, grocery store, park, and mechanic 
 
2. SWBAT  compare and contrast a pharmacy and a grocery store 
 
Language Objective(s): (LO#) 
 
1. SWBAT orally ask and answer questions about local businesses 
 
2. SWBAT listen to identify local businesses by pointing to images 
 
3.   SWBAT match pictures of items to the appropriate place that would sell them 
 
Key Vocabulary &/ Academic 
Language  
 
Pharmacy, grocery store, park, 
mechanic, school 

 Extra Resources/Supplementary Materials:    
 
maps, business cards, videos of commercials, 
manipulatives 

Higher Order Thinking 
Questions:  
 
-What is the difference between a 
pharmacy and a grocery store? 
-What store is the better value? 
-How do you know if you’re 
paying too much for a service or 
product? 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learner’s home and 
community. The teacher can also research businesses in 
the students’ home towns and display posters or business 
cards from them. It will provide direct connection to 
services and procedures in Mexico and Puerto Rico. The 
teacher will also use Jamestown street signs to make the 
learning culturally relevant. 
 

Instructional 
Procedures: 

Modifying for 
Different 
Language Levels: 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology / 
Realia: 
 

Assessment:  
 
 

Content Objective 1: 

Students will 
watch commercials 
advertising the 

Include subtitles in 
L1 

Provide students 
with links to 
versions in 
Spanish: culturally 

Local 
advertisements 
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various businesses 
of focus  
 

relevant learning 
enviornment 

Content Objective 2: 

Students will use 
a Venn Diagram 
to compare a 
pharmacy and a 
grocery store. 
They will place 
pictures of 
various foods and 
goods and place 
them in the 
appropriate 
category of the 
graphic organizer 

Sentebce frames 
 

Explain directions 
in L1 
 
 
 

Project Venn 
diagram on 
screen  

Informal 
observations 
of students’ 
responses  

Language Objective 1: 
Students will 
work in partners 
or small groups 
to role play to 
demonstrate 
going to one of 
the various 
businesses 

Higher level 
students will 
perform in English 
 
Lower level 
students will 
perform in L1  

Pair students 
together by level 

 Assess 
students using 
speaking 
scale 1-5 

Language Objective 2: 

In pairs or 
groups, students 
will pose 
questions to one 
another and will 
point to the 
image that 
answers the 
question 

questions/answers 
in L1 

Pair students 
together by mixed 
language level  

Display 
images on 
projector  

Informal 
observations 
of students’ 
performance 

Language Objective 3:  

Students will 
receive baggies 
of manipulatives. 
The bag will 
contain images of 
goods or 
products that can 

Higher level 
students will use 
additional images 
and decide where 
they could buy 
that product  

Multilingual 
manipulatives 

 Informal 
observations 
of students’ 
performance 
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be purchased at 
various 
businesses. 
Students will 
match the 
product to the 
store. Include 
additional images 
that apply to 
other places.  
Wrap – Up:    Students will be asked to write 2 questions/concerns that they have about the 
various places from this lesson.  
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Community: Buildings & Addresses Week 6 
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT explain the purpose of various community businesses  

 
2. SWBAT  ask questions to identify locations 
 
Language Objective(s): (LO#) 
 
1. SWBAT orally ask and answer questions about when a store opens 
 
2.   SWBAT ask and answer questions about problems and solutions orally and through 
matching activities 
 
Key Vocabulary &/ Academic 
Language  
 
open, close, hours, where, what, 
when 
 

 Extra Resources/Supplementary Materials:    
 
maps, store hours signs, flash cards 

Higher Order Thinking 
Questions:  
 
-How do you figure out where to 
go to solve a problem? 
-How do you know if you’re 
paying a good price? 
-What do you do if your usual 
mechanic goes out of business? 
-How can you find out what time 
a store opens and closes? 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learner’s home and 
community. Teacher can also open signs for businesses in 
the learners’ home town. It will provide direct comparison 
to the format used in Mexico and Puerto Rico. The teacher 
will also use Jamestown signs to make the learning 
culturally relevant. 

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology 
/ Realia: 
 

Assessment:  
 
 

Content Objective 1: 

Students will listen 
and follow along to a 
passage about Maria 
and her job. The 
students will write 
down the words they 

 
Include non-
verbal activities 
such as hand-
raising for 

Multilingual 
collaboration 
 
Bilingual 
dictionaries 

Projector 
Screen 

Informal 
observations of 
student 
performance 
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don’t know and then 
use a bilingual 
dictionary to look up 
and draw a picture of 
the meaning. Then 
they will answer 
questions about the 
passage 
 

agree/disagree 
questions 

during 
activities  

Content Objective 2: 

In pairs or small 
groups, students 
will use pictures of 
local businesses to 
ask questions about 
the types of 
services offered in 
each 
 

Responses in L1 
 

Pose questions in 
L1 
 
 
Bilingual posters 

Images of 
local 
businesses 

Informal 
observations of 
students’ 
responses  

Language Objective 1: 
Students will look 
at store hours signs 
and then be asked 
to use the sentence 
frame “The store 
opens at ______ 
and closes at 
_______” 
 
Students can then 
discuss the 
difference between 
weekday hours and 
weekend hours 
 

 Multilingual realia  Projection of 
sign on 
screen 

Informal 
observations of 
student 
performance  

Language Objective 2: 

Students will 
review the purpose 
of going to a store 
or the problem that 
can be fixed by 
that business using 
a PowerPoint as a 
class 
 

 Bilingual flash 
cards 
 
Picture word wall 

 Students will 
play Quiz Quiz 
Trade to 
practice 
matching 
problems to 
solutions. They 
will be 
assessed on 
their ability to 
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Students will make 
flash cards with 
pictures and a brief 
phrase that names 
the primary 
purpose of that 
business.  
 

correctly pair 
up 

Wrap – Up:     
 
Students will be given an exit ticket where they are to draw a line pairing up the problem with 
the business that would solve it 
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Community: Transportation Week 1  
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT compare and contrast methods of transportation 

 
2. SWBAT  conjugate the verbs walk, ride, take, 

 
Language Objective(s): (LO#) 
 
1. SWBAT orally ask and answer questions about transportation 
 
2. SWBAT identify modes of transportation with images when listening 

 
3.   SWBAT identify problems that occur with using different modes of transportation through 
writing 
 
Key Vocabulary &/ Academic 
Language  
 
walk, run, ride, take, bike, drive 
 

 Extra Resources/Supplementary Materials:    
 
maps,  note cards, posters, pictures of modes of 
transportation, matching worksheet, graphic organizer 

Higher Order Thinking 
Questions:  
 
-Which is the fastest method of 
transportation? 
-Which is cheaper: using a taxi 
or owning a car? 
 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learner’s participation within 
the community. The teacher can also research what 
methods of transportation are used in the learner’s home 
countries which will provide direct connection between 
their everyday lives in their home country and their new 
communities. The teacher will also provide students will 
the contact information of each method to make the 
learning culturally relevant. 

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology / 
Realia: 
 

Assessment:  
 
 

Content Objective 1: 

Students will use 
graphic organizers 
to compare and 
contrast the pros of 

Directions for 
organizer in 
L1 
 

Work with a partner 
with the same L1 
 

Projector 
Screen 

Informal 
observations of 
student 
performance 
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cons of each method 
of transportation 

Include non-
verbal 
activities such 
as hand-
raising 

Multilingual 
learning 
environment 

during 
activities  

Content Objective 2: 

In partners or small 
groups, student will 
draw cards that 
contain either an 
image of a verb or a 
subject and will 
conjugate the verb 
for the subject  
 

Responses in 
L1 
 

Anchor charts 
showing verbs 

Project 
pictures of 
subjects on 
screen  

Informal 
observations of 
students’ 
responses  

Language Objective 1: 
In pairs or small 
groups, students 
will use a map to 
ask which is the 
best mode of 
transportation they 
should use to get 
from one place to 
another 
 

Map in L1 
 
Pose questions 
in L1 

Bilingual word wall  
 

 Informal 
observations of 
student 
performance  

Language Objective 2: 

The teacher will say 
a vocabulary term 
that is a mode of 
transportation and 
the students will 
hold up the 
matching image  
 

Can be 
completed 
non-verbally  

Picture word wall  Observations of 
students when 
holding up 
images 

Language Objective 3:  

Students will 
complete a 
matching activity to 
connect factors to 
take into 
consideration when 
traveling  
 

Can be 
completed 
non-verbally 

Bilingual word wall 
with images 

 Observation of 
student 
matching 
activity  
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Wrap – Up:     
 
As an exit ticket, students will all be required to say a sentence demonstrating conjugating of 
verbs such as I ride the bus. More advanced students will add a location: I ride the bus to the 
pharmacy. 
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Community: Transportation – Week 2 
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT identify modes of transportation 

 
2. SWBAT evaluate the most efficient methods of transportation 

 
Language Objective(s):  
 
1. SWBAT identify modes of transportation through images 
 
2. SWBAT use frequency words orally and through writing  
 
3.   SWBAT use cognates to increase comprehension when reading  
 
Key Vocabulary &/ Academic 
Language  
 
train, plane, fly, take, street, 
avenue 
 
usually, sometimes, always 
 

 Extra Resources/Supplementary Materials:    
 
Reading comprehension passage, pictures of vocabulary, 
maps 

Higher Order Thinking 
Questions:  
 
-Is one method of transportation 
always the fastest? 
-What is the least expensive way 
to travel? 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learner’s involvement within 
the community. The teacher can survey the students to 
find out which method of transportation they have 
experience with. This way, if none of the learners own a 
car, the teacher can then focus the lesson on more relevant 
transportation methods as well as develop a lesson on 
purchasing a vehicle. This will make the lesson directly 
relevant to the learners’ own lives and needs. 

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 
 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology 
/ Realia: 
 

Assessment:  
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Content Objective 1: 

Students will be 
introduced to new 
vocabulary via a 
PowerPoint 
presentation with 
images of the 
following terms: 
train, plane, fly, 
street. Students 
will hear how the 
word is 
pronounced and 
will repeat it 

 Add words to 
bilingual word wall 

Projector 
with images 

Assess 
students upon 
oral recitation 
of vocabulary 
term   

Content Objective 2: 

Students will 
receive maps of 
the United States, 
and of New York 
state. In pairs or 
groups, students 
will pick to places 
and ask one 
another the most 
effective means of 
transportation to 
get from one to 
another  

Responses in L1 
 

Pose questions in 
L1 
 
 
Bilingual word wall 
with images 

Maps Informal 
observations of 
students’ 
responses  

Language Objective 1: 
After reviewing 
the vocabulary as a 
class, students will 
work in pairs and 
use the images as 
flash cards to 
identify the 
different  modes of 
transportation  

More advanced 
students can ask 
a question to 
illicit a response.  
 
Lower level 
students practice 
identifying the 
name of the 
image  

Bilingual word wall 
with images  

 Informal 
observations of 
student 
performance  

Language Objective 2: 

Introduce the 
frequency words, 
usually, 
sometimes, always, 

Pose question in 
L1 

Cognate charts Project 
weekly 
calendar 

Informal 
observation of 
student 
performance  
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by showing the 7 
days of the week. 
To show usually, 
mark 4/5 of the 
days, to show 
sometimes, mark 
3, and to show 
always, mark all 7. 
 
In pairs, students 
will tell each other 
how often they use 
the different 
methods of 
transportation that 
they have learned 
thus far 

Language Objective 3:  

The teacher will 
display a writing 
piece and ask 
students if they 
understand it. 
Explain to students 
that there are ways 
for them to 
comprehend 
reading and 
speaking in 
English by using 
cognates. Then 
explain what a 
cognate is. Have 
students take turns 
identifying 
cognates within 
the reading and 
then see if they 
can guess as to 
what the reading is 
about 
 
Pass out short 
reading passage to 
students and have 
them highlight 

Provide guided 
notes in L1 
 
 
 
 
 
 
 
 
 
 
Higher level 
students can 
answer written 
comprehension 
questions 
 
Lower level 
students may be 
read the 
questions 

Use of cognates 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Questions available 
in L1 

 Assess 
students’ 
identification 
of cognates s 
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cognates within 
the reading.  

Wrap – Up:    As an exit ticket, write the word disobedient on the board and have students 
write on a sticky note the meaning of it based on it being a cognate.  
 
*For higher level students, ask them to explain what the prefix dis- means as it is also a 
cognate and to provide another example of a word with that prefix in English or Spanish  
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Community: Transportation Week 3  
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT understand the meaning of directional terms 

 
2. SWBAT give and receive directions from one place to another 
 
Language Objective(s): (LO#) 
 
1. SWBAT demonstrate the meaning of individual directional terms by moving around the 

room  
 

2. SWBAT orally give directions to another person  
 
3.   SWBAT follow a sequence of directional terms when listening 
 
Key Vocabulary &/ Academic 
Language  
 
right, left, turn, straight, corner, 
block  

 Extra Resources/Supplementary Materials:    
 
pictures, map of Jamestown, blind folds  

Higher Order Thinking 
Questions:  
 
-What are the most important 
directional terms to know and 
why? 
-What other types of words can 
you use when giving directions to 
make it more specific? 
 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learners’ involvement within 
the community. The learners will undoubtedly need to ask 
someone for directions while traveling or finding a certain 
location in town. Having the knowledge and confidence in 
asking and following directions, it will increase the 
likelihood of the students feeling comfortable asking a 
non-Spanish speaker for assistance.  

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology 
/ Realia: 
 

Assessment:  
 
 

Content Objective 1: 

Students will be 
introduced to 
vocabulary using 
images via a 

Responses in 
L1 
 
Call on higher 
level students 

Add words to 
bilingual word wall  

Projector 
Screen 

Observe 
students 
pronouncing 
the vocabulary 
terms  
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PowerPoint 
presentation. 
 
The teacher will 
pronounce each term 
individually and 
have students 
respond as a group 
as well as some 
individually. 

to pronounce 
individually  

Language Objective 1 & Content Objective 2: 
The teacher will say 
a direction in 
English and the 
students will move 
in that direction 
around the room to 
demonstrate 
comprehension 

 Bilingual word wall  Informal 
observations of 
student 
performance  

Language Objective 2 & Content Objective 2: 

Students will tell 
their partner 
directions to get to a 
designated location 
in the classroom 

Shorter 
distance for 
lower levels 
 
Longer 
distance for 
higher levels 

Multilingual 
learning 
environment   

 Observe 
students as 
they give 
directions to 
get to the target 
location 

Language Objective 3 & Content Objective 2:  

The students will be 
blindfolded and will 
listen and follow the 
directions that their 
partner is giving 
them to get to a 
designated location 
in the classroom 

Shorter 
distance for 
lower levels 
 
Longer 
distance for 
higher levels 

Use L1 when 
needed 

 Observe 
students as 
they follow 
directions to 
get to the target 
location 

Wrap – Up:     
 As an exit ticket, display map of Jamestown on the board. Have students state which direction 
they live in reference to a spot on the map 
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Community: Transportation Week 4  
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT order note cards numerically  

 
2. SWBAT follow directions to find hidden items 

 
3. SWBAT work in a group to reach a destination 
 
Language Objective(s): (LO#) 
 
1. SWBAT read written directions 

 
2. SWBAT orally discuss directional terms  

 
3.   SWBAT listen to others give directions 
 
Key Vocabulary &/ Academic 
Language  
 
between, next to, near, far, away, 
across 
 

 Extra Resources/Supplementary Materials:    
 
note cards, Easter eggs 
 

Higher Order Thinking 
Questions:  
 
-What should you do if you get 
lost? 
-What are important things to 
notice around town to help you 
with directions? 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learner’s need to be able to 
follow directions. Whether the students are following 
commands from a GPS navigation system, or from an 
individual, following directions is an essential skill that 
can be used when traveling within the community, as well 
as explaining locations of items within the home. 

Instructional 
Procedures: 

Modifying 
for Different 
Language 
Levels: 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology 
/ Realia: 
 

Assessment:  
 
 

Content Objective 1: 

Students will be placed 
into groups or pairs 
and will receive a 
stack of note cards 

Write number 
out in word 
form for 

Multilingual 
collaboration 
 
 

 Assess the 
accuracy of 
ordering the 
cards  
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each with one 
directional command. 
They must order the 
note cards according to 
the digit written before 
reading the directions 

higher level 
students 

Content Objective 2 & Language Objective 1: 

In the groups or pairs, 
the students will 
follow the written 
directions to find an 
Easter egg hidden 
within the library 

Shorter 
distances for 
lower level 
students 
 

Multilingual word 
wall 
 

 Assess 
students’ 
success finding 
the Easter eggs 

Content Objective 3 & Language Objective 3: 

Students will need to 
work collaboratively, 
and listen to one 
another as they 
decipher the clues 

Use L1 on 
note cards 
besides 
vocabulary 
terms  

Multilingual 
collaboration 

  

Language Objective 2: 

Learners will need to 
express their 
thoughts effectively 
to their group 
members 

Group same-
level students 
together 

Multilingual 
learning 
environment 

  

Wrap – Up:     
 
Exit ticket: Students will orally respond to the question “Why is it important to be able to 
understand directions?” 
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Community: Signs – Week 1 
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT understand the symbols and colors of street signs 

 
2. SWBAT identify various street signs 
 
Language Objective(s): (LO#) 
 
1. SWBAT orally explain the meaning of various street signs 

 
2. SWBAT answer written questions about a street sign 
 
 
Key Vocabulary &/ Academic 
Language  
 
traffic light, stop sign, arrow 

 Extra Resources/Supplementary Materials:    
 
pictures of signs  

Higher Order Thinking 
Questions:  
 
-Why do signs have certain 
colors on them? 
-Why don’t all signs have words? 
 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learner’s community. The 
teacher can research street signs used in the learner’s 
home towns which will provide direct comparison to signs 
used in Mexico and Puerto Rico. The teacher will also use 
Jamestown street signs to make the learning culturally 
relevant. 
 

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology 
/ Realia: 
 

Assessment:  
 
 

Content Objective 1: 

Display slides with 
signs that use the 
same color. Ask 
students why certain 
signs are yellow, and 
why others are red. 
 
 

Responses in 
L1 
 
 

Work with a partner 
with the same L1 
 
Pose questions in 
L1 

Images of 
actual local 
street signs  
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Content Objective 2: 

In pairs or groups, 
students will play a 
matching game 
where they are to 
match a picture of a 
street sign with the 
written response of 
the appropriate 
action taken with 
that sign 

Explanation 
cards in 
Spanish for 
lower level 
students 

 Maps Informal 
observations of 
students during 
activity  

Language Objective 1: 
In pairs or groups, 
students will hold up 
a sign and their 
partner must explain 
what the meaning of 
the sign 

Higher level 
students work 
together to 
promote use of 
English 

  Informal 
observations of 
student 
performance  

Language Objective 2: 

Students will each 
receive a worksheet 
that has a picture of 
a sign and two 
written 
comprehension 
questions  

Higher level 
students can 
pose a third 
question to one 
another  

Mark academic or 
new words with an 
asterisk and provide 
definition in L1 

  

Wrap – Up:     
 
Exit ticket: Students will draw a picture of a sign that they have seen and would like an 
explanation to.  
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Community: Signs – Week 2 
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT identify street signs 

 
2. SWBAT take the appropriate action at various street signs  
 
Language Objective(s): (LO#) 
 
1. SWBAT read various street signs and respond to them 

 
2. SWBAT orally explain the meaning of street signs 

 
3. SWBAT label the classroom environment with appropriate signs  
 
Key Vocabulary &/ Academic 
Language  
 
yield, floor, crosswalk, entrance, 
exit, restroom 

 Extra Resources/Supplementary Materials:    
 
car prop, street sign pictures, paper, markers, crayons, 
obstacle course 
 

Higher Order Thinking 
Questions:  
 
-Is it more difficult to pay 
attention to signs with others in 
the car or alone? 
-What would you do if you 
missed a sign while driving? 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learner’s community. The 
learners will be acting out the behaviors that they would 
take if they were driving and approached the road signs. 
This is an authentic representation of situations that they 
would face when traveling around town.  
 

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology 
/ Realia: 
 

Assessment:  
 
 

Content Objective 1 & Language Objective 3: 

Introduce students 
to vocabulary terms 
through images 
 
Learners will create 
a poster of a sign 
that should be 

 Bilingual Poster Projector  Assess 
accuracy and 
effort of poster 
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displayed in the 
Jamestown library 
and post it 
accordingly. (i.e. 
men’s restroom, 
children’s books 2nd 
floor, etc.) 
 
Content Objective 1: 

Students will play 
BINGO using 
images of various 
street signs 

Lower level 
students may 
refer to a 
bilingual 
dictionary if 
needed  

  Assess students 
accuracy in 
BINGO  

Content Objective 2 & Language Objective 1: 

Students will use the 
car prop and “drive” 
through the obstacle 
course and respond 
appropriately to the 
street signs along the 
way 

Lower level 
students may 
work as a team 

Work with a partner 
with the same L1 
 

 Informal 
observations of 
student 
performance 
during activity   

Language Objective 2: 

When posting their 
sign in the 
classroom, students 
will explain what 
the sign indicates 

 Bilingual Poster    

Wrap – Up:     
 
Students will browse the other students’ signs and rate them on whether or not they are able to 
interpret the sign  
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laundromat 
 
 

wash clothes 

 

 

mechanic 
 
 

fix a car 
 

 

pharmacy 
 

 
get medicine 

 
 

 

grocery store 
 
 

buy food 
 
 

 



AN ADULT ESL CURRICULUM   137 
 

 

library 
 
 
 

check out books/movies 

 

hospital 
 
 
 

see a doctor 
 

 

bank 
 
 

deposit/ get money 
 

 

park 
 

 
play / exercise  
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school 
 
 
 

learn 

 

restaurant 
 

eat food 
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toll (impuesto) 

         walk 

distance (distancia) 

 

gas (gasolina) 

         run 

time of day (hora del día) 

 

weather (tiempo) 

         bike 

safety (seguridad) 

 

number of people 

(cantidad de personas)   run 
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2. Why does Rosa feel proud? 

¿Por qué está orgullosa?  

 

A. She is not late 

B. She asked a man for help 

C. She likes school 

D. She parks her car.  

Circle the cognates. 

 

Today is Rosa’s first day of English classes at the school. She does 

not want to be late₁. She gets into her car and looks at a map. The 

school is on Second Street. Rosa drives for 15 minutes but she is lost₂. 

She stops the car and asks a man for directions.  

 When she gets to school, she parks in the parking lot. She gets to 

school on time. Rosa feels proud₃. 

 

 

 

late₁ = tarde      lost₂ = perdida     proud₃ = orgullosa 

 

 

 

 
1. What is Rosa’s problem? 

¿Cuál es el problema de Rosa? 

 

A. She doesn’t know where the 

school is 

B. She gets lost 

C. She doesn’t have a map 

D. She cannot park.  
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Positivo    Negativo 
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Adult Language Learning 
Unit: Work 

 Instructor Information 

Instructor: Mackenzie Caldwell 
Office: Jamestown Prendergast Library  

509 Cherry Street, Jamestown, NY 14701 
Office Hours: By appointment  
Office Telephone: (716) 484-7135 

E-mail: m13caldwell@gmail.com 

 Course Description 

Location: Jamestown Prendergast Library  
Time: Sundays 3:00 PM – 4:30 PM, Thursdays 7:30 PM – 9:00 PM  

Office Telephone: (716) 484-7135 
E-mail: m13caldwell@gmail.com 

 
Learners will be able to communicate in English about the workplace. The 
three topics covered within this unit are communicating in English to identify 

jobs and their descriptions, interpret the details of a work schedule, and 
identify and use various forms of currency. The learners will acquire this 

knowledge through replication and performance of work-related conversations 
and activity. Language acquisition will come from a variety of authentic 
speaking and listening exercises. This course is designed using sheltered 

English instruction (the SIOP model) with an emphasis on interaction between 
students. The interactive activities include but are not limited to: role playing, 

conducting interviews, and group work. Upon successful completion each 
section within the unit, the participants will receive a certificate 
acknowledging their accomplishment.  

Prerequisite 

 No prior English experience is required, nor is it necessary to bring any 

materials to class 

Online Resources  

For questions about individual words or small phrases, students may access 

the following link for a translation. https://translate.google.com/ 

For additional English language practice that increases in difficulty based on 

completion of assessments, students may visit this link or download it on 
internet-connected devices. https://www.duolingo.com/ 

https://translate.google.com/
https://www.duolingo.com/
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Intended Learning Outcomes  

 Learners will be able to use English to identify different positions and their 
descriptions  

 Learners will be able to use English to communicate about the 
requirements of their workday  

 Learners will be able to use English to pay for items when shopping or 
paying bills. 

 

Learning Standards 

 
 Curriculum standards are designed to meet those established by the 

Teachers of English to Speakers of Other Languages (TESOL) global association.  
These standards are used for teachers of English as a second language (ESL) and 

teachers of English as a foreign language (EFL) for adults and consist of the 
following: 

 Standard 1: Planning 

 Standard 2: Instructing 
 Standard 4: Assessing 

 Standard 5: Language Proficiency 
 Standard 6: Learning 
 Standard 7: Content 

 Standard 8: Commitment and Professionalism  
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Work  
Proposed Syllabus 

Topic Outline/Schedule  

 Month 1: Job Descriptions 

o In this section, learners will be able to use English to identify 

various jobs and the tasks that each perform 

 Month 2: During the Workday 

o In this section, learners will be able to use English to communicate 
about their workday responsibilities and schedule 

 Month 3: Bills & Budgeting  

o In this section, learners will be able to use English to identify 
various forms of currency and communicate about paying bills  

 

Job Descriptions  

Week Topic Target Vocabulary Activities 

1 Job titles and 

duties 

doctor, teacher, cook, student Student interviews: 

Do you have a job? 

2 Job titles and 

duties 

custodian, cashier, nurse, 

delivery person 

Where does a 

_______ work? 

3 Job titles and 

duties 

landscaper, mechanic, office 

worker, farmer, lawyer 

Presentation: I want 

to ________ because 
I _________ 

4 Applications experience, reference, skills Practice filling out 
application 

5 Interviews  interview, handshake, eye 
contact,  

Role play: practice 
interview 
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During the Workday 

Week Topic Target Vocabulary Activities 

1 Work hours employee, boss, days 

of the week, time in, 
time out  

Practice time card 

2 Time off / 
Reading a 

paycheck 

sick/personal/ vacation 
time, taxes 

Highlight various areas on example 
paycheck 

Fill out time off request 

3 Change in 
schedule  

come in early, stay 
late, overtime, salary, 

review 

Practice dialogue between 
supervisor and employee discussing 

overtime  

 

 
 

 

Bills & Budgeting   

Week Topic Target Vocabulary Activities 

1 Identify bills Dollar bills, 1, 5, 10, 20 Identify various forms using 
pictures 

2 Identifying 
coins 

cents, nickel, dime, 
quarter, penny 

How much do you have? 

3 Forms of 
payment 

check, credit card, cash How to write a check & use a 
credit card 

4 Completing 
a transaction 

Sale, percent off, price Role play: cashier and customer- 
calculate total for groceries and 
give correct change 
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Grading Policy 

Learners will be graded based on completion, effort, and accuracy for all 
assignments.  Students will be awarded a PASS or FAIL grade for each 

category within each unit. Each unit will contain 3 sections and upon 
successful completion of all categories, the student will receive a certificate to 

show successful completion of the course. 

Course Policies 

 Attend Class 

Learners are expected to attend all class sessions. If unable to make a class, 
the learner should contact the instructor before the session. Attendance is the 

primary factor in determining a PASS or FAIL score for each unit. Each unit 
will have 2 classes per week. Learners must attend at least 7/10 sessions for 

section 1, 4/6 sessions for section 2, or 6/8 sessions in section 3 to be eligible 
for a passing score. Classes can be made up by scheduling an appointment 
with the instructor.  

 Participation 

If you find that you have any trouble keeping up with assignments or other 
aspects of the course, make sure you let your instructor know as early as 
possible. It is understood that each learner has his/her own responsibilities 

outside of class, but participation in classroom discussions and activities is a 
vital part of success.  

 Use the Language Outside of Class 

Although it can be intimidating, it is important that each learner practice 

using English in real-world settings. The more often English is spoken, the 
more successful one becomes.   

 

 References 

Teachers of English to Speakers of Other Languages, Inc. (2008). Standards for ESL/EFL 

teachers of adults. Mattoon, IL: United Graphics, Inc. 

 

The topics and lessons in this course were inspired by the Minnesota Literacy 
Council. 

https://mnliteracy.org/tools/curriculum-lesson-plans/beginning-esl-transitions-skills 

 

https://mnliteracy.org/tools/curriculum-lesson-plans/beginning-esl-transitions-skills
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Work – Job Descriptions Week 1 
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT understand descriptions of jobs 

 
2. SWBAT create a pie chart 
 
Language Objective(s): (LO#) 
 
1. SWBAT ask and answer questions about jobs 

 
2. SWBAT draw a pie chart to calculate results and orally discuss their findings 
 
3.   SWBAT compare and contrast job descriptions through writing  
 
Key Vocabulary &/ Academic 
Language  
 
doctor, teacher, cook, student, 
mechanic 

 Extra Resources/Supplementary Materials:    
 
flash cards, pie chart examples, images of jobs 

Higher Order Thinking 
Questions:  
 
-What else do you get from a job 
besides money? 
-What are ways you can move up 
in your job? 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learner’s community and 
aspirations. Most adults want to work in order to support 
their families. Through this lesson they will learn what 
types of positions are available and can gain a better 
understanding of what they may be interested in pursuing.  

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology 
/ Realia: 
 

Assessment:  
 
 

Content Objective 1: 

Introduce students 
to images depicting 
a certain career and 
say the title in 
English. Have 
students repeat it a 
few times.  
 

 Add images to 
bilingual word wall 
 

Projector 
Screen 
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Next, show the 
image again and 
state the basic 
overview of the job 
description (ie. 
teacher – works 
with children. 
doctor – helps sick 
people…) 

 
Content Objective 2: 

Introduce pie 
charts to students. 
Explain that the 
bigger the “slice 
of pie,” the more 
people are 
represented. 
 
Show pie chart 
examples and ask 
students questions 
about examples.  
 

Examples of pie 
charts in L1 
 

Introduce pie chart 
in L1 

Projector  

Language Objective 1: 
Students will 
interview one 
another and ask if 
they have a job or 
if they are looking 
for a job and keep 
a tally 
 

 Multilingual 
collaboration 

 Informal 
observations 
of students’ 
responses  

Language Objective 2: 

After students 
have interviewed 
one another, as a 
class, the teacher 
will guide the 
students in 
creating a pie 
chart to tabulate 
their results.  
 
The students will 
be asked follow 

Higher level – 
“What did you 
find?” 
 
Lower level – 
“Which slice is 
biggest/smallest” 

Culturally relevant 
classroom 

 Informal 
observations 
of student 
performance 
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up questions 
about the pie chart 
to discuss their 
findings 
Language Objective 3:  

Students will 
create foldable 
flash cards using 
images and brief 
descriptions of the 
job duties 

   Informal 
observations 
of student 
performance 
during 
classroom 
activities 

Wrap – Up:     
 
What type of work would you prefer to do? 
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Work – Job Descriptions Week 2 
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT understand job descriptions 

 
2. SWBAT compare and contrast work preferences 
 
Language Objective(s): (LO#) 
 
1. SWBAT respond to written questions about jobs through reading 

 
2. SWBAT ask and answer questions about jobs orally 
 
3.   SWBAT identify jobs by descriptions through listening  
 
Key Vocabulary &/ Academic 
Language  
 
 cashier, nurse, delivery person, 
full time, part time, indoor, 
outdoor, day, night 

 Extra Resources/Supplementary Materials:    
 
work preferences worksheet, images of jobs, work 
preferences images 
 

Higher Order Thinking 
Questions:  
 
-What is the best work schedule 
and why? 
-Why is it important to enjoy your 
job? 
 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learner’s work life. It will 
help them to determine the type of work that may fit their 
scheduling needs as well as provides descriptions of jobs 
that will fit that need. It is relevant to their culture 
because the funds of knowledge they come to their new 
communities with can be used to show employers existing 
skills and abilities.  

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology 
/ Realia: 
 

Assessment:  
 
 

Content Objective 1: 

Introduce students 
to images depicting 
a certain career and 
say the title in 
English. Have 

Questions or 
comments in L1 

Add images to 
bilingual word wall 
 

Images of 
local 
businessmen 
and women 
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students repeat it a 
few times.  
 
Next, show the 
image again and 
state the basic 
overview of the job 
description  

 
Content Objective 2: 

Introduce students 
to preferences of 
work that they may 
have (full time, part 
time, indoor, 
outdoor, day, night) 
through images 
 

Questions or 
comments in L1 
 

Add to bilingual 
word wall 

Projector  

Language Objective 1: 
Students will 
receive a worksheet 
with a brief reading 
passage with a job 
descriptions and 
two comprehension 
questions to 
respond to  
 

Lower level 
students respond 
to one of the 
two questions  

  Informal 
observations of 
student 
performance  

Language Objective 2: 

Students will 
interview one 
another to ask 
preferences about 
work (full time v. 
part time, indoor v. 
outdoor, day v. 
night) and will keep 
a tally  
 

Pair students 
together by 
corresponding 
level  

Multilingual 
collaboration 

 Informal 
observations of 
student 
interviews 

Language Objective 3:  

On a white board or 
throughout the 
classroom, have 
various job titles 

Harder/more 
complex 
descriptions for 

Include L1 
translation of 
vocabulary terms 

 Assess by 
observing 
students’ 
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written and spread 
out. The teacher 
will give a 
description of a job 
and the learners will 
use a fly swatter to 
swat the matching 
position 

higher level 
students 
 
 

responses with 
fly swatters 

Wrap – Up:     
 
Make a pie chart to compare the results of one of the work preferences 
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Job Descriptions – Week 3 
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT choose a job that best fits their wants and needs 

 
2. SWBAT  explain a description of a job in detail 
 
Language Objective(s): (LO#) 
 
1. SWBAT use appropriate search terms to conduct research  

 
2. SWBAT orally give a presentation 
 
3.   SWBAT explain their job interests through writing  
 
Key Vocabulary &/ Academic 
Language  
 
custodian, landscaper, mechanic, 
office worker, farmer, lawyer 

 Extra Resources/Supplementary Materials:    
 
images of vocabulary terms 

Higher Order Thinking 
Questions:  
 
 
-What do you do if you get a job 
and hate it? 
 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learner’s personal interests 
and career choice. This will help the learners to analyze 
what type of job choice will intrigue them but also fit the 
needs of their family. It is culturally relevant because the 
adults can discuss the skills and knowledge they have from 
their home lives as well as previous employment to help 
them decide.  
 

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology / 
Realia: 
 

Assessment:  
 
 

Content Objective 1: 

Introduce students to 
images depicting a 
certain career and say 
the title in English. 

  Projector  
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Have students repeat 
it a few times.  
 
Next, show the image 
again and state the 
basic overview of the 
job description  
 
Students will then use 
the information they 
have learned about 
various jobs and 
select one they feel 
best fits their own 
interests as well as the 
needs of the family 
Content Objective 2 & Language Objective 2: 

Students will 
present to the class 
on which job they 
are most interested 
in and why 

Lower level 
students may 
use L1 

Use of L1  Formal 
assessment 
using five point 
scale  

Language Objective 1: 
Students will use 
computers to 
research the details 
of the job they feel 
they are more 
interested in to find 
out specifications 
(pay, hours, 
insurance, etc.) 

 Conduct research in 
L1 

Computer 
research 

Informal 
observations of 
student 
performance  

Language Objective 3:  

Students will take 
notes to keep track 
of the information 
that supports their 
choice of career 

Provide 
sentence 
frames for 
lower level  

Provide English and 
L1 sentence frames 

 Informal 
observations of 
students’ 
responses 

Wrap – Up:     
 
Students will fill out a self-evaluation rubric  
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Work – Job Descriptions Week 4 
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT understand a job application 

 
2. SWBAT go to local business and inquire about a job 
 
Language Objective(s): (LO#) 
 
1. SWBAT use English to ask for a job application 

 
2. SWBAT fill out a job application through reading and writing 
  
 
Key Vocabulary &/ Academic 
Language  
 
experience, reference, skills 

 Extra Resources/Supplementary Materials:    
 
job application  

Higher Order Thinking 
Questions:  
 
-What are the most important 
questions on the application? 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learner’s work needs. This is 
an authentic lesson in which the adults go to actual 
businesses they are interested and are provided scaffolding 
in filling out job applications so they are best able to 
represent themselves on the paperwork. 
 

Instructional 
Procedures: 

Modifying 
for Different 
Language 
Levels: 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology 
/ Realia: 
 

Assessment:  
 
 

Content Objective 1: 

Students will be 
introduced to the 
typical job 
application questions  

 Show examples in 
Spanish  

Pass out real 
applications 
 

 

Content Objective 2 & Language Objective 1: 

The teacher will 
walk with the 
students to local 
surrounding 

Call ahead to 
see if 
bilingual 

Communicate in L1 
with bilingual 
worker 

Visit local 
businesses 

Informal 
observations of 
students’ 
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business and the 
students will ask 
for job applications  

worker can be 
present  

communication 
with business  

Language Objective 2: 

After collecting 
various 
applications, the 
students will work 
with the teacher 
and each other to 
fill out the 
applications  

Provide one 
on one 
assistance 
with L1 

Communicate in L1 
with students 

Collect 
applications 
from local 
businesses 

 

Wrap – Up:     
 
Is it better to hand deliver the application or mail it and why? 
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Work - Job Descriptions Week 5 
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT identify important characteristics of a job interview 

 
2. SWBAT  complete a job interview 
 
Language Objective(s): (LO#) 
 
1. SWBAT identify appropriate and inappropriate actions in a job interview through listening 

 
2. SWBAT orally respond to interview questions  

 
3. SWBAT ask follow up questions to a potential employer  
 
Key Vocabulary &/ Academic 
Language  
 
interview, handshake, eye 
contact 

 Extra Resources/Supplementary Materials:    
 
interview question list 

Higher Order Thinking 
Questions:  
 
-What do employers look for in 
their employees? 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learner’s career. This will 
provide them with practice in an authentic job interview 
setting. The learners will become familiar with the types of 
questions in English that they will be asked and can 
prepare appropriate responses.  
 

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 
 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology / 
Realia: 
 

Assessment:  
 
 

Content Objective 1: 

Students will watch a 
video clip of a bad job 
interview. They will 
discuss what the 
interviewee did wrong 

Responses in 
L1 
 
Include non-
verbal 
activities such 

Work with a partner 
with the same L1 
 
Pose questions in 
L1 

Video of job 
interview 

Informal 
observations of 
student 
performance 
during 
activities  
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and how to correct 
those behaviors  

as hand-
raising 

Content Objective 2 & Language Objective 2: 

Students will role 
play and conduct a 
job interview. One 
student will be the 
employer and the 
other will be the 
applicant.  
 

Lower level 
student may 
use guided 
notes 
 

Bilingual word wall  Formal 
assessment 
using five point 
scale  

Language Objective 1: 
The teacher will 
make a statement 
about a behavior 
and the students will 
signal thumbs up if 
it is appropriate for 
a job interview or 
thumbs down if it is 
not.  

  Video record 
interviews 
for students 
to look back 
at 

Informal 
observations of 
student 
performance  

Language Objective 3:  

In addition to 
responding to the 
questions the 
employer asks, the 
students will be 
required to ask the 
employer a question 
regarding the 
potential position 

Question list 
for lower level 
students 

Discuss how the 
question could be 
improved in L1 

  

Wrap – Up:     
 
Students will watch their performance and state one area they can improve upon 
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Work – During the Workday Week 1 
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT tell time on a clock 

 
2. SWBAT  complete a time card  
 
Language Objective(s): (LO#) 
 
1. SWBAT ask and answer questions about time 

 
2. SWBAT understand the questions on a time card through reading 
 
3.   SWBAT fill in the parts of a time card through writing 
 
Key Vocabulary &/ Academic 
Language  
 
employee, supervisor, time in, 
time out, total, hours 

 Extra Resources/Supplementary Materials:    
 
time cards, white boards, markers, erasers,  

Higher Order Thinking 
Questions:  
 
-What is the purpose of a time 
card? 
-How can you keep track of your 
own hours at home? 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is directly relevant to the adults’ jobs. It is 
important that the learners are familiar with maintaining a 
time card for employment so that they are compensated 
appropriately. The teacher can look up to see if time cards 
are used in the learner’s home countries and provide 
examples to make the lesson culturally relevant as well.  
 

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology / 
Realia: 
 

Assessment:  
 
 

Content Objective 1: 

Introduce students to 
the numbers 1-19 and 
have students practice 
counting.  
 

Play in groups 
divided by 
level  

Multilingual 
classroom 
environment 
 
Cognate charts 

 

Projector 
 

Informal 
observations of 
student 
performance 
during 
activities  
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Then introduce 
students to the decade 
numbers 20-60. 
Explain that time is 
measured in 60’s. 
Have students 
practice counting 
using decades. 
 
Play the game 
Caramba. Pick a unit 
to count by (10’s, 
5’s..) have students 
count one by one and 
when it gets to the 
number that they are 
counting by, that 
person says Caramba, 
and the next person 
says the number after 
that. If someone 
makes an error, they 
sit down. Last person 
standing wins.  
 
 

Content Objective 2: 

Introduce students 
to a blank example 
of a time card. 
Working with the 
teacher as a whole 
group, students will 
fill in each section 
as the teacher does 
 
 

Responses in 
L1 
 

 
Bilingual word wall 

Real time 
cards  

 

Language Objective 1: 
Working in partners 
or small groups, one 
student will write a 
time on a white 
board and ask their 
partner, “What time 
is it?” and the 
partner will recite 
the time orally 

 Multilingual 
collaboration 

 Informal 
observations of 
student 
performance  
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Language Objectives 2 & 3: 

Students will be 
given a blank time 
card of their own to 
fill out with the 
details of their ideal 
work schedule 
 

Provide lower 
level students 
with a time 
card with 
fewer fields of 
information  

 Real time 
cards 

Informal 
observations of 
student 
performance 

Wrap – Up:     
 
What could you do if you feel as if you were not paid the correct amount of hours? 
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During the Workday – Week 2 
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT understand the type of leave they may take 

 
2. SWBAT understand a paycheck 
 
Language Objective(s):  
 
1. SWBAT compare and contrast types of days off 

 
2. SWBAT orally explain the difference between gross pay and net pay 
 
3.   SWBAT identify the parts of a paycheck through listening  
 
Key Vocabulary &/ Academic 
Language  
 
sick/personal/ vacation time, 
taxes, net pay, gross pay 

 Extra Resources/Supplementary Materials:    
 
Venn diagram, vocabulary PowerPoint  

Higher Order Thinking 
Questions:  
 
 
-How soon into starting in a 
position should you take a day 
off? 
 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the students’ work and pay. It is 
necessary that students understand how much money they 
will take home so they are able to plan for bills and other 
expenses. The adults also should be familiar with the types 
of days that they may take off if necessary for either their 
own health or that of their children. Often times, 
employers take advantage of non-native English speakers 
and will deny them time off. If the adults know this is time 
they are entitled to legally, they will be more confident and 
willing to request time off when necessary.  

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology / 
Realia: 
 

Assessment:  
 
 

Content Objective 1: 

Introduce students to 
the vocabulary terms 

  Projector 
 

Informal 
observations of 
student  
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through a PowerPoint 
with images  

performance 
during 
activities  

Content Objective 2: 

Introduce students 
to the details of a 
paycheck through a 
PowerPoint. Discuss 
the difference 
between gross and 
net pay and why 
they don’t take 
home every dollar 
they earn 

 Vocabulary term 
explanations in L1 

Pass out 
authentic 
paychecks to 
view 

 

Language Objective 1: 
As a class with the 
guidance of the 
instructor, students 
will use a Venn 
Diagram to compare 
and contrast the 
different types of 
days off and what 
you can use them 
for.   

Guided 
activity 

Ask questions for 
clarification in L1 

  

Language Objective 2: 

Students will be 
given examples of 
paychecks and will 
circle the net pay 
and underline the 
gross pay 

Lower level 
students may 
work in 
partners 

Ask questions for 
clarification in L1 

Pass out 
authentic 
paychecks to 
view 

Informal 
observations of 
student 
performance 

Language Objective 3:  

The teacher will 
state one item from 
a paycheck and the 
students will point 
to it on their 
paycheck examples 
 

Lower level 
students may 
work in 
partners 

Multilingual 
classroom 
environment  

Pass out 
authentic 
paychecks to 
view 

Informal 
observations of 
student 
performance 

Wrap – Up:     
 
Where does the money taken out for taxes go? 
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Work – During the Workday Week 3 
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT understand vocabulary terms regarding work schedule 

 
2. SWBAT  communicate with their supervisors 
 
Language Objective(s): (LO#) 
 
1. SWBAT identify vocabulary terms through listening 

 
2. SWBAT identify vocabulary terms through reading  
 
3.   SWBAT orally communicate with their supervisors 
 
Key Vocabulary &/ Academic 
Language  
 
come in early, stay late, 
overtime, salary, review 

 Extra Resources/Supplementary Materials:    
 
Vocabulary term PowerPoint, listening activity, reading 
worksheet 

Higher Order Thinking 
Questions:  
 
-How can you prove to your 
employer that you are a good 
employee even without speaking 
the same language? 
 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learner’s workday. It is 
important for the adults to be able to communicate with 
their employers effectively, especially when it is regarding 
overtime pay that can be incredibly beneficial for the 
adults and their families financially. The teacher could talk 
with the students and see what typed of positions they have 
held previously and see if any of them have ever been in 
management positions in their home countries. Those 
students could offer advice to the other students about 
what qualities managers look for in good employees to 
make the lesson culturally relevant.  
 

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 
 
 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology / 
Realia: 
 

Assessment:  
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Content Objective 1: 

Introduce students to 
vocabulary terms via 
PowerPoint 

 Explain vocabulary 
terms in L1 

Projector 
 

 

Content Objective 2: 

Students will watch 
a video clip of an 
employee and his 
supervisor 
discussing overtime 

 Include Spanish 
subtitles  

View 
authentic 
dialogue 

 

Language Objective 1: 
The teacher will 
read a sentence and 
the students will 
decide if the 
employee’s 
situation from the 
sentence is overtime 
or not 

Higher level 
students 
determine if 
they came in 
early or late 

  Informal 
observations of 
student 
performance  

Language Objective 2: 

Students will 
receive a worksheet 
with a short reading 
passage about a 
conversation 
between an 
employee and his 
manager. The 
students will 
respond to the true 
or false questions 
that follow 

Lower level 
students 
respond to five 
of seven 
questions  

Provide questions in 
L1  

 Informal 
observations of 
students’ 
responses 

Language Objective 3:  

In pairs, students 
will role play a 
conversation 
between a boss and 
an employee 
discussing over time 

Provide 
sentence 
frames for 
students 

  Formal 
assessment 
using five point 
speaking scale 

Wrap – Up:     
What are qualities that management looks for in good employees? 
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Work – Bills & Budgeting Week 1 
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT identify various forms of currency 

 
2. SWBAT calculate totals of currency 
 
Language Objective(s): (LO#) 
 
1. SWBAT identify different forms of money through listening  

 
2. SWBAT add dollars bills together and state the total orally and through writing  
 
3.   SWBAT subtract dollars bills and state the total orally and through writing 
 
Key Vocabulary &/ Academic 
Language  
 
Dollar bills, 1, 5, 10, 20 

 Extra Resources/Supplementary Materials:    
 
Currency PowerPoint, manipulatives, mini worksheet 

Higher Order Thinking 
Questions:  
 
-When do you use adding and 
subtracting in everyday life? 
-What are the similarities and 
differences between currency in 
your home country and in the 
U.S.? 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is culturally relevant because adding and 
subtracting money is a skill that is important regardless of 
home language or culture. The knowledge gained from this 
lesson will be used any time the learners make a purchase 
using cash in a store. It is important that they know how to 
add and subtract to make sure they receive appropriate 
change from the cashier. 

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 
 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology / 
Realia: 
 

Assessment:  
 
 

Content Objective 1: 

Introduce students to 
the different types of 
paper currency 
through images in a 
PowerPoint 

 Explain currency 
types in L1 

Projector 
 

 

Content Objective 2: 
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Introduce students to 
addition and 
subtraction  
 

 Explain 
mathematical terms 
in L1 

Projector   

Language Objective 1: 
Students will receive 
dollar bill 
manipulatives. The 
teacher will call out 
a type of dollar bill, 
and the students will 
hold up the 
matching bill 
 

High level and 
low level 
students 
paired 
together 

 Actual dollar 
bills 

Informal 
observations of 
student 
performance  

Language Objective 2: 

In pairs, students 
will take turns using 
the manipulatives to 
make addition 
problems for their 
partner to solve 
 

Lower level 
students use 
only 5’s and 
10’s  

Communicate in L1 
as needed 

 Informal 
observations of 
student 
performance 

Language Objective 3:  

In pairs, students 
will take turns using 
the manipulatives to 
make addition 
problems for their 
partner to solve 
 

Higher level 
students use 
all bills 

Communicate in L1 
as needed 

  

Wrap – Up:     
Addition and subtraction mini worksheet 

 
 
 
 

 
 
 

Work – Bills & Budgeting Week 2 
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Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT identify various forms of currency 

 
2. SWBAT calculate totals of currency 
 
Language Objective(s): (LO#) 
 
1. SWBAT identify different forms of money through listening  

 
2. SWBAT add coins together and state the total orally and through writing  
 
3.   SWBAT subtract coins and state the total orally and through writing 
 
Key Vocabulary &/ Academic 
Language  
 
cents, nickel, dime, quarter, 
penny 

 Extra Resources/Supplementary Materials:    
 
Coins PowerPoint, manipulatives, mini worksheet 

Higher Order Thinking 
Questions:  
 
-What is the difference between 
the coins used in your home 
country and the coins in the 
United States? 
 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is culturally relevant because adding and 
subtracting money is a skill that is important regardless of 
home language or culture. The knowledge gained from 
this lesson will be used any time the learners make a 
purchase using cash in a store. It is important that they 
know how to add and subtract to make sure they receive 
appropriate change from the cashier. 
 

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology 
/ Realia: 
 

Assessment:  
 
 

Content Objective 1: 

Introduce students to 
the different types of 
coins through images 
in a PowerPoint 
 

 Explain coin types 
in L1 

Projector 
 

 

Content Objective 2: 
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Introduce students 
to addition and 
subtraction using 
decimals 

 Explain 
mathematical terms 
in L1 

Projector  

Language Objective 1: 
Students will 
receive coin 
manipulatives. The 
teacher will call out 
a type of change, 
and the students 
will hold up the 
matching coin 

Informal 
observations of 
student 
performance 

 Actual 
currency 

Informal 
observations of 
student 
performance  

Language Objective 2: 

In pairs, students 
will take turns using 
the manipulatives to 
make addition 
problems for their 
partner to solve 

Lower level 
students use 
only nickels, 
dimes, and 
pennies  

Communicate in L1 
as needed 

 Informal 
observations of 
student 
performance 

Language Objective 3:  

In pairs, students 
will take turns using 
the manipulatives to 
make addition 
problems for their 
partner to solve  

Higher level 
students use all 
types of change 

Communicate in L1 
as needed 

 Informal 
observations of 
student 
performance 

Wrap – Up:     
 
Addition and subtraction mini worksheet 
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Work – Bills & Budgeting Week 3 
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT compare and contrast different forms of payment 

 
2. SWBAT identify the different parts of a check 

  
Language Objective(s): (LO#) 
 
1. SWBAT identify the different forms of payment through listening 

 
2. SWBAT compare and contrast the different forms of payment orally 
 
3.   SWBAT fill out a check through writing  
 
Key Vocabulary &/ Academic 
Language  
 
check, credit card, cash, interest 

 Extra Resources/Supplementary Materials:    
 
Forms of payment PowerPoint, manipulatives, Venn 
diagram, blank check, exit ticket 

Higher Order Thinking 
Questions:  
 
-How do credit cards work? 
-When would you use a check 
versus a credit card? 
-What is the best form of 
payment to use and why? 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learners when paying bills or 
purchasing items in a store. This lesson will teach students 
about the difference between forms of payment so they are 
aware of how credit cards work and are not surprised by 
interest fees. Students will be asked about the different 
forms of payment that they used in their home countries to 
make the lesson culturally relevant.  
 

Instructional 
Procedures: 

Modifying for 
Different 
Language 
Levels: 
 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology 
/ Realia: 
 

Assessment:  
 
 

Content Objective 1: 

Introduce students to 
the different types of 
payment through 
images in a 
PowerPoint 

 Introduction in L1 Authentic 
examples of 
credit card, 
check, and 
cash  
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Content Objective 2: 

Explain the 
different parts of a 
check to students 
via image on 
PowerPoint 
 

 Explanation in L1 Authentic 
checks  

 

Language Objective 1: 
Students will 
manipulatives of 
the different forms 
of payment. The 
teacher will call 
out a type, and the 
students will hold 
up the matching 
photo 
 

Non-verbal 
activity  

 Authentic 
examples of 
credit card, 
check, and 
cash 

Informal 
observations of 
student 
performance  

Language Objective 2: 

The teacher will 
draw a three-way 
Venn Diagram on 
the board and label 
the three sections 
cash, credit card, 
check. The teacher 
will ask students to 
discuss the 
differences and 
similarities orally 
and the teacher will 
fill out the graphic 
organizer 
respectively  
 

Higher level 
students may fill 
their graphic 
organizer out 
independently 

Discussion in L1 if 
necessary  

Authentic 
examples of 
credit card, 
check, and 
cash 

Informal 
observations of 
student 
responses 

Language Objective 3:  

Students may 
either use their 
own check books if 
they have them, or 
will receive a blank 

Have higher 
level student 
check responses 
of lower level 
students  

 Show own 
check book 

Informal 
observations of 
student 
performance 
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worksheet 
example. Students 
will fill out the 
check 
appropriately 
  
Wrap – Up:     
 
Exit ticket: based on the images and prices that you see on the board, which form of payment 
would be best? 
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Work – Bills & Budgeting Week 4 
 

Grade Level: 
 
Adult 

Language Level:  
 
Emerging 

Student Backgrounds:   
L1: Spanish   
Dialects: Puerto Rico, Mexico  

Content Objective(s):   
 
1. SWBAT complete a transaction in a store 

 
2. SWBAT understand advertisements  

 
Language Objective(s): (LO#) 
 
1. SWBAT calculate totals and change orally 

 
2. SWBAT respond to questions about prices through reading 
 
3.   SWBAT orally communicate with sales associates 
 
Key Vocabulary &/ Academic 
Language  
 
Sale, percent off, price, total 
 

 Extra Resources/Supplementary Materials:    
 
PowerPoint, advertisement, worksheet 

Higher Order Thinking 
Questions:  
 
-What are some examples of 
when certain items are cheaper 
than other times? 
-How do you know if you are 
paying a good price for an item 
at a certain store? 

Cultural Connections:  How can lesson be linked to 
examples from home language & culture? 
 
This lesson is relevant to the learner’s need to go into the 
community to buy goods. It is important that the adults are 
able to calculate totals and be aware of sales so that they 
may take that into consideration when budgeting. Students 
will engage in an authentic exercise and practice this 
scenario. This lesson will provide students the confidence 
they need to tell an individual the appropriate change they 
need as well as feeling comfortable engaging with non-
Spanish speaking individuals within the community.  
 

Instructional 
Procedures: 

Modifying 
for Different 
Language 
Levels: 
 
 
 
 

Use of L1 / 
Translanguaging: 
 

Use of 
Technology / 
Realia: 
 

Assessment:  
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Content Objective 1: 

Students will watch a 
video clip of a person 
shopping in a grocery 
store and checking 
out at the cash 
register 
 

 Spanish subtitles Projector 
 

  

Content Objective 2: 

Students will be 
introduced to sale 
advertisements and 
will learn to 
calculate totals 
using percentages 
off of the price 
 

 Introduction in L1 Posters of 
authentic local 
advertisements  

 

Language Objective 1: 
Students will see 
images advertising a 
sale and will 
calculate the total 
using percentages 
off of the price 
 

May work in 
pairs 

Communicate in L1 
as needed 

Posters of 
authentic local 
advertisements  

Informal 
observations of 
student 
performance  

Language Objective 2: 

Students will 
receive a worksheet 
with an 
advertisement and 
will respond to the 
reading 
comprehension 
questions that 
follow 
 

 Bilingual 
dictionaries  

 Informal 
observations of 
student 
performance 

Language Objective 3:  

Students will work 
in pairs or small 
groups and role play 
a shopper and a 
cashier. They will 
demonstrate the 
dialogue that would 

Student roles 
assigned 
based on 
proficiency 
level  

Bilingual 
dictionaries 

 Formal 
assessment 
using five 
point speaking 
scale 
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happen between 
them as well as 
totaling and paying 
for the goods  
 
Wrap – Up:     
 
What would you do if the cashier gave you the wrong change? 
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Do you want __________ or ____________? 

Full-
time 
work 

Part-
time 
work 

Outdoor 
work 

Indoor 
work 

Daytime 
work 

Nighttime 
work 
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Name (Last, First, Middle) Birthday 

Address Telephone 

City                                               State Zip 

 

For which job are you applying? 

Have you ever been fired from a job?         Yes                 No 
 
If yes, please explain: 
___________________________________________________________________________________
___________________________________________________________________________________ 
 

 

 

References 

Name Phone number 

  

  

  

 

 

 

________________________________________________  __________________ 

                                       signature       date 

  

Previous work experience: 
___________________________________________________________________________________
___________________________________________________________________________________ 
___________________________________________________________________________________
___________________________________________________________________________________ 
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10 Most Popular Interview Questions                        10 Preguntas de Entrevista Más Populares 
 

English Español 

Tell me about yourself  
Cuéntame sobre ti 

Why should we hire you? ¿Por qué deberíamos contratarte? 
 

What is your greatest strength? ¿Cuál es tu mejor fortaleza? 
 

What is your greatest weakness? ¿Cuál es tu peor debilidad? 

Why do you want to work for us? ¿Por qué quiere trabajar para 
nosotros? 
 

Why did you leave your last job? ¿Por qué dejaste tu último trabajo? 

What is your greatest 
accomplishment? 

¿Cuál es tu mejor realización? 

Describe a difficult work experience 
and what you did to overcome it. 

Describa una experiencia de trabajo 
difícil y lo que hizo para superarlo. 
 

Where do you see yourself in 5 years? ¿Dónde te ves en 5 años? 
 

Do you have any questions for me? ¿Tienes alguna pregunta para mí? 
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Self-Evaluation 

 

 Yes No 

I made eye contact   

I spoke loud enough to hear   

I spoke clearly   

I tried my best   
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NEED AUTO MECHANIC – perform basic tasks 

such as oil changes and tire rotations. Part time, 

MWF, 8-1.  

Call Gonzalez Motors (716) 555-5555 if interested 

1. What are the hours of 

this job? 

A. 8 hours a day 

B. 5 hours a week 

C. 8:00 – 1:00 

D. Full time 

2. How can you apply for 

this job? 

A. Part time 

B. Auto mechanic 

C. Call Gonzalez Motors 

D. 8:00 – 1:00 
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1  2  3  4  5  6  7 

 8  9  10  11  12  13 

 14  15  16  17  18  19 

 

 

20  30  40  50   60 

70  80  90  100 
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Francisco works in a restaurant. He washes and chops up fruit and vegetables. 

Francisco thinks this part of his job is easy, but sometimes he forgets all of his 

other responsibilities. His manager helps him remember. 

 
MANAGER: Did you clock in today, Francisco? 
FRANCISCO: Yes, I clock in.  
MANAGER: Did you wash your hands before you started working with food? 
FRANCISCO: Repeat, please? 
MANAGER: Did you wash your hands? 
FRANCISCO: I put gloves. 
ABDI: Yes, I washed my hands.  
FRANCISCO: Did you wipe off the counter when you finished chopping carrots?  
FRANCISCO: Wipe off the counter?  

MANAGER:  (demonstrates wiping counter with a rag) 
FRANCISCO: Oh, sí. Yes, I wipe off counter. 
 
The manager is very happy that Francisco was using English to respond to the 
questions and was patient with him when he didn’t understand. The manager 
watches Francisco work and says he works very hard. The manager thinks 
Francisco will get a raise soon.  

 
Circle True or False.  
1. Francisco is a cook.     True  False 

2. Francisco is a bad worker.                     True  False 

3. Francisco wiped off the counter.    True  False 

4. The manager asked Francisco some questions.  True  False 

5. Francisco washed his gloves.    True  False 

6. Francisco works in a hospital.    True  False  

7. Francisco clocked in before work.    True  False 
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                               +       = ____ 

 

       

     +                                 =  ____ 

 

 

 

 

       +    +       + 
 

     

+      = ______ 
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      =         ___________ 

 

 

 

 

 

 

        = __________ 

 

 

 
 

      

        = __________ 
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MARCO’S ELECTRONICS 

 

Today Only! 

50% off television sets! 

Casa Carolina 
 

45% off sale! 
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Luz de Lolita 

Clearance Sale 

 

August 20-23 

All lamps 50% off! 

1. What is on sale? 

 

A. August 20-25 

B. lamps 

C. fifty percent off 

D. Luz de Lolita 

2. What is the last day of 

the sale? 

 

A. August 20 

B. August 21 

C. August 22 

D. August 23 
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  $17         $143

 

 

 

 

 

 

           $298        $65  
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Discussion 

Purpose 

              The purpose of this curriculum project was to create a community-based English course 

designed specifically for Spanish-speaking adults.  The completed curriculum addresses the 

problem that Spanish-speaking adults do not have access to high quality English as a Second 

Language instruction in Jamestown, New York.  

Significance 

               This curriculum intends to promote the involvement of Spanish-speakers within 

Jamestown, New York because that is the hometown of the author.  She has studied Spanish for 

over 12 years and has become quite passionate about the Spanish language and its people 

throughout her studies.  Although a native English speaker, the author understands the difficulty 

and the time it takes to become proficient in another language.  She feels very connected to any 

language learner because she has traveled to other countries and tried and struggled using the 

native language despite many years of experience with it.  The author hopes that through the 

implementation of this curriculum, the adult language learners in her hometown will feel more 

connected to the town and become as passionate about it as she is.  

                 This includes making the Spanish-speakers more comfortable communicating with 

other residents of Jamestown, New York as well as increasing the number of non-native English 

speakers in the city’s workforce.  Promoting the success and well-being of the adults targeted 

with this curriculum will in turn increase the success of the entire city both economically as well 

as socially.   
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Limitations 

              One of the limitations faced by this curriculum will be the regular attendance of the 

students.  Adult learners may find it difficult to commit to enrolling in or committing to 

consistent participation in education classes because of the numerous other responsibilities 

required of them.  In addition to maintaining employment to financially support the family, 

adults are responsibility for the care of the children and maintenance of the household (Grover & 

colleagues, 2014).  Often times, the adults are forced to prioritize and will rank their own 

education far below the needs of their families.  Without continuous presence within the 

program, the learners will not acquire the knowledge from the lessons or get to experience and 

participate in the authentic activities presented in the curriculum.  These activities allow the 

adults to practice scenarios that they will inevitably face both within the household and within 

the community.  The syllabus for each unit directly states that attendance is the most important 

factor that determines whether or not the adult will receive a certificate of completion that they 

can take to employers.  To combat this issue, the author plans to work very closely with the adult 

learners to discuss availability.  The author is prepared to make her own schedule very flexible to 

accommodate the needs of thee adult learners.  A regular class schedule will be established, but 

she would offer additional days to make up missed classes or even provide supplementary 

classes for struggling students.  

              Although the writer of the curriculum intends to make scheduling adjustments to fit the 

needs of the learners, the adults may not sign up for the course because they do not know ahead 

of time just what the program entails or how flexible the instructor plans to be.  With the 

hesitation of whether or not the curriculum is beneficial, the adults may feel as though sacrificing 

time away from their home responsibilities is too great of a risk.  It is immeasurably important 
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that the program be advertised in a way that promotes how useful graduation from the program is 

and how it can lead to numerous opportunities thereafter.  

              A second limitation this curriculum may face is the acceptance and understanding of the 

certificates awarded for successfully completing each unit by local employers.  These certificates 

are designed for the learners to have for pride, as well as proof to potential employers of English 

language acquisition.  It is intended that the certificates will increase the likelihood of 

employment and respect in the workplace.  If the program does not establish a well-known and 

high quality reputation, the certificates will not be viewed with any merit by the employers of the 

city.  

Reflection 

           The author feels as though her curriculum project matches the problem.  Her initial 

question was to determine whether Spanish-speaking adults had access to high quality ESL 

instruction in Jamestown, New York.  When she determined that the answer was no, she needed 

to then research what type of instruction is most beneficial and interesting to adult learners.  

Adult learners in particular have a particular set of interests and needs (Ahmed, 2015) (Poupore, 

2014) (Grover, Miller Swearingen, Wood, 2014) (Weger, 2013).  Many of these studies the 

author researched came to the same conclusion as a study by Jabbarifar and Elhambakhsh.  This 

study found that a curriculum based around students’ individual interests was directly related to 

their success in the classroom (2012).  The interests of adult language learners that are trying to 

assimilate into a new culture, such as the target audience of this curriculum project are unique to 

those of other language learners.  The adults addressed by this curriculum project are motivated 

by topics that focus on their everyday lives.  These topics include work, caring for the family, 

maintaining a household, and knowing how to use the resources within the community.  The 
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author knew that if her curriculum was to be successful, she would have to design it with these 

topics in mind.   

Plans for Dissemination  

            Upon approval from SUNY Fredonia in December 2016, this curriculum project will be 

submitted to Erie 2 BOCES’ Adult Education Department.  There it will be assessed and 

evaluated.  If approved, the program will be advertised via Jamestown’s local newspaper, The 

Post Journal, the James Prendergast Library’s website, as well as through posters at Hispanic 

churches and other local organizations.  Once a roster is established, the curriculum will be 

implemented in March 2017.  

           The author of this curriculum project currently works as a Spanish instructor for 

Frewsburg Central Schools, a neighboring village of Jamestown.  She feels very passionate about 

her position at this district because of the very few cultural differences amongst the residents.  

The author feels as though it is her responsibility to inform and broaden the minds of the students 

who are not familiar with other languages and cultures.  Despite this commitment, the author 

plans to personally implement this curriculum project in the evenings or on weekends.  She 

understands that the scheduling needs of the adult learners is equally as important to consider.  

She selected the James Prendergast Library as the location of the classes due to its central 

location in the town and close proximity to the primarily Hispanic-populated neighborhoods.  

Furthermore, the local library offers free library cards so the adults can check out books for 

themselves or for their children.  In addition to holding the adult ESL classes, the library has 

many computers for the adults to access and hosts classes that teach computer skills, both free of 

charge to the public.  
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Conclusion 

           One of the goals that the author hopes to attain through this curriculum project is 

promoting tolerance of other cultures within her home town.  There is a large population of 

Spanish-speakers in Jamestown, and the author felt as though the adults were not being provided 

ample opportunities to acquire English.  More specifically, they are not provided language 

classes that targeted the specific needs of adults: employment, healthcare, household 

responsibilities.   

The author feels as though the native English-speaking residents of Jamestown do not 

understand how difficult and time consuming it is to learn another language and are not 

recognizing that the appropriate resources are not provided to the adults as they are to children in 

schools.  Through this adult ESL curriculum, the author hopes that the Spanish-speakers will feel 

more comfortable interacting with the other citizens in English and will establish a more unified 

community as a whole.   
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