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NEWCOMER PROGRAM
Abstract
Students with interrupted formal education (SIFE) can be defined as English language learners
(ELLs) who have had at least two years less schooling than their peers, function at least two
years below grade level, and may be preliterate in their native language (NYSED, 2011). These
students have significant gaps in their educational backgrounds, often need additional time to
become accustomed to school routines and expectations, and some may also be designated as
refugees (Short & Boyson, 2012). SIFE have needs that the traditional English as a second
language (ESL) or bilingual programs often provided to ELLs are not designed to address. A
lack of clear guidelines and standards for SIFE programming can result in ineffective program
development and may not address the social or emotional needs of SIFE. Considerations of
second language acquisition (SLA) and classroom management as specific to SIFE, if not
sufficiently integrated into the schools’ programming, may prove to be inappropriate for SIFE.
The purpose of this study, therefore, was to design the beginnings of a newcomer program that
may help to address the needs of SIFE. Topics within this four unit curriculum include: school
orientation; survival skills; school procedures and routines; and community resources. With the
use of the Sheltered Instruction Observation Protocol (SIOP) model and concepts from effective
classroom management and SLA, the development of this program was supported. The
completed project has accomplished the goal of creating a flexible curriculum that can be used
within any district with a population of SIFE students.
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Introduction

Through the use of evidence-based strategies including the SIOP model and effective
classroom management, the needs of SIFE can be addressed in order to improve opportunities
for their educational achievement. At the completion of the literature review, these practices
were recognized as the most effective strategies impacting the subpopulation of ELLs despite the
effects of NCLB and the recent implementation of the CCLS. After the evaluation of other
newcomer programs, areas were identified that were lacking and therefore were addressed in the
development of this newcomer program. With the use of the CCLS as a guide for standards and
expectations, lessons were developed using the SIOP model and activities designed by the
founders.
Problem
The regulations of the Commissioner of Education defines English language learners
(ELLs) as pupils with limited English proficiency, who by reason of foreign birth or ancestry,
speak a language other than English and either understand and speak little or no English, or score
below a state level of proficiency on the Language Assessment Battery-Revised (LAB-R) or the
New York State English as Second Language Achievement Test (NYSESLAT) (New York State
Education Department, 2011). Along with this definition is one for ELLs who are students with
interrupted formal education (SIFE), often having no or little formal education. This group of
students is considered to be a subgroup of the overall ELL population and are therefore subject to
all NYSED regulations and guidelines (NYSED, 2011). The students are defined as ELLs who
come from a home in “which a language other than English is spoken, have had at least two
years less schooling than their peers, function at least two years below expected grade level, and
may be preliterate in their native language” (NYSED, 2011). SIFE come from countries where
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they received no formal schooling or their education was suspended or unavailable, and are
sometimes referred to as newcomers (Short & Boyson, 2012). Therefore, SIFE have significant
gaps in their educational backgrounds, lack knowledge in specific subject areas, and often need
additional time to become accustomed to school routines and expectations. They are also more
likely to have intensive social, emotional, and academic needs stemming from their lack of
experience in a formal school setting and lack of familiarity with school culture, as well as
traumatic experiences and unstable living conditions they experienced in their native countries
and in the United States (Advocates for Children of New York, 2010). These students, with such
complex needs, often fail to get the support they require in schools and need specific attention to
meet the expectations and standards of schools nationwide. A number of school districts around
the U.S. have tried to address the challenges and pressures on these students by developing and
implementing newcomer programs.
However, a lack of clear guidelines and standards for SIFE programming can result in
ineffective program development by those trying to improve the educational experiences of these
students. The resulting programs may not address the social or emotional needs of SIFE, may
not be sufficiently integrated into the school’s general programming, or may in other ways be
inappropriate for students (Advocates for Children of New York, 2010). When children of such
diverse backgrounds such as SIFE are included in the mainstream classroom, many teachers face
a dilemma. Given the importance of language development for academic success, all classroom
teachers with this subgroup of ELLs, must understand the principles and best practices of
supporting their unique needs (Samson & Collins, 2012). According to Short and Boyson (2003)
these students have needs that the traditional English as a second language (ESL) or bilingual
programs often provided to students with limited English proficiency (LEP) are usually not
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designed to address. If these students are placed in schools that cannot provide them with an
appropriate education, including the supports and services they need, they will make little
progress, posing a problem for all SIFE. Researchers have noted that there are few effective
programs in place for SIFE, as research and evidence on such practices for education of these
students is limited (Advocates for Children of New York, 2010; NYSED, 2011; Short & Boyson,
2012).
Purpose
Programs known as newcomer programs are those in which many SIFE students are
initially placed (Short & Boyson, 2012). Short and Boyson (2012) defined a newcomer program
as a specialized academic environment that serves newly arrived, immigrant ELLs for a limited
period of time. These programs focus on developing English skills, initial academic literacy, and
acculturation to U.S. schooling. They have found that the main goals of the program include
helping students acquire beginning English skills, providing some instruction in core content
areas, guiding students’ acculturation to the school system, and developing or strengthening
students’ native language literacy skills. Besides newcomers’ different native languages and
countries of origin, the differences in their literacy skills and educational backgrounds prove to
be the most important factors for a newcomer program’s design (Short & Boyson, 2012). Not
only do these newcomers have to master complex course content, usually with incomplete
background knowledge and little understanding of the way the U.S. schools are structured and
operate, but they have fewer years to master the English language. Because these students
require carefully crafted educational programming that reflects and incorporates their
background knowledge, they should be provided opportunities to gain mastery of coursework to
attain promotional benchmarks (NYSED, 2011). Newcomer programs enroll SIFEs for a limited
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period of time and then transition the students to regular language support programs. These
programs differ from regular language support programs in a number of ways, including entry
and exit criteria, courses and scheduling, and are often dependent on the students’ educational
background. The purpose of this study, therefore, is to begin the designing of a newcomer
program that will address the needs of SIFE by delivering practices that teachers can use to help
these students achieve both language and academic goals. With the use of the Sheltered
Instruction Observation Protocol (SIOP) and concepts from effective classroom management, the
development of this program will easily be supported. This newcomer program will address the
distinct needs of SIFE, presenting not only language and academic content but also an
appropriate classroom management plan that could be used with these students.
Significance
According to Polat (2009), research indicates that many SIFE are struggling in content
areas due to lack of proficiency in academic language skills and have been pushed into the
mainstream classroom creating a demand for developmentally appropriate instruction. Since
many classroom teachers across the U.S. have been consistently unprepared to work with
immigrants and others who speak limited or no English (Chen, Kyle, & McIntyre, 2008), it is
crucial to design a newcomer program that will not only address the needs of SIFE, but also
prepare the students for a mainstream classroom. Districts across the country have an increasing
need to implement effective educational programs that serve language minority students who are
recent arrivals to the U.S. who have no or low native language literacy, no English literacy, and
interrupted educational backgrounds. Regardless of their placement in school, SIFE are required
to take state-mandated examinations given to all students, for which they are often ill-prepared,
often resulting in extended time in low-level or remedial academic programs (Davila, 2012;
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Short, 2002). Therefore, since there are limited programs for SIFE students that have proven to
be effective (Advocates for Children of New York, 2010; NYSED, 2011; Short & Boyson,
2012), and a need for the implementation of effective educational programs for SIFE, this project
will add to the TESOL and SIFE field by providing an example of a newcomer program that will
address the unique needs of students with low literacy and limited formal schooling. The goal of
the program will be to help these students acquire beginning English skills, provide some content
instruction, and guide the students’ acculturation to the U.S. school system.
Literature Review
The following is intended to present a theoretical framework which was used to inform
the development of this newcomer program for SIFE. The three main themes examined in the
literature review were: (a) current policies impacting SIFE, (b) practices that best support SIFE,
and (c) the establishment of an effective newcomer program. An understanding of this literature
will provide the background information necessary to understand the specific needs and
characteristics of SIFE students in order to begin designing a newcomer program.
English Language Learners
There are wide variations in how each state defines students that are ELLs and when they
reach a point of proficiency. Because of this, there is lack of consistency and agreement about
what to call students who are not yet proficient in English (Wright, 2010). ELL is the most
popular term today for children who are sometimes described as limited English proficient
(LEP). Wright (2010) notes the term LEP can suggest a deficit in the students themselves and
nowhere in the label does it indicate that students are actively learning and attaining proficiency
in their new language. The term ELL presents a more positive focus as it portrays students as
actively learning English. Both of these terms, however, refer to students who face the challenge

NEWCOMER PROGRAM

6

of learning academic skills and knowledge while acquiring a second language (Wright, 2010).
Wright (2010) and the What Works Clearinghouse (2007) define an ELL as a non-native speaker
of English who has a limited range of speaking, reading, writing, and listening skills in English,
who therefore, are in the process of attaining proficiency in English. ELLs also include students
identified and determined by their school as having limited English proficiency and a language
other than English spoken in the home (What Works Clearinghouse, 2007).
The U.S. Department of Education describes ELLs as those who did not grow up in a
primarily English-speaking setting (LeClair, Doll, Osborn, & Jones, 2009). The United States
Congress passed the No Child Left Behind Act of 2001, as a reauthorization of the Elementary
and Secondary Education Act (ESEA). NCLB was signed into law in January of 2002, using the
term LEP to refer to students who are acquiring English. According to the federal government,
an LEP/ELL is an individual:
(a) who is 3 to 21 years of age, (b) who is enrolled or preparing to enroll in an elementary
or secondary school, (c) who was not born in the United States or whose native language
is other than English, (d) who comes from an environment where a language other than
English has had a significant impact on the individual’s language level, and (e) whose
difficulties in speaking, reading, writing, or understanding the English language may be
sufficient to deny the individual. (No Child Left Behind Act of 2001, S. 9101, 25, of Title
IX)
A majority of ELLs are immigrants or the children of immigrants to the U.S., with hundreds of
national identities. According to Garcia (2011) and Crawford and Krashen (2007), this group of
students is directly a result of the large wave of immigration over the last fifteen years and is
projected to increase by twenty percent in the next decade, with one in three of the nation’s
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students being ELLs. Davila (2012) also suggests that “first and second-generation immigrant
refugee children are the fastest growing segment of the population in the U.S. and therefore, the
future of the country is ultimately dependent upon the adaptation of immigrants and their
children” (p. 140).
The National Clearinghouse for English Language Acquisition (NCELA) provides annual
reports on ELL student enrollment in each state and the country as a whole. In 2006, the total
ELL student enrollment was 5,074,572 out of a total student population of 49,324,849 (Wright,
2010). Nationally, a little over 10 percent of students that year were ELLs. About 80 percent of
ELLs are Spanish speakers, with the remaining 20 percent of ELLs representing over 400
different language groups (Wright, 2010). The largest numbers of these children attend school in
California, Texas, Florida, New York, Illinois, and Arizona, with enrollments increasing by 65
percent in the last decade (Crawford & Krashen, 2007). Because of this rapid growth in the ELL
student population across the U.S., it is imperative that classroom teachers receive the necessary
training and certification to provide effective language and content instruction.
Students with interrupted formal education. Students who are newly arrived
immigrants and need to learn English are among the most vulnerable subgroups of ELLs,
especially those with gaps in their educational backgrounds (Short & Boyson, 2012). Some of
these students may have never had the opportunity to participate in any type of schooling before
entering school in the U.S., while others may have been enrolled in school in their home
countries but experienced limited education, often due to lack of resources, trained teachers, type
of schooling, or other circumstances (DeCapua & Marshall, 2010). SIFE may come from
countries where poverty, disaster, and civil disturbance affect the development of literacy and
opportunities for education. These students come from families who are diverse in terms of
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ethnicity, race, religion, language background, English proficiency, immigration status, and
social class (Lee, 2012). This subpopulation of ELLs can be particularly challenging for
educators because of their limited exposure to Western-style education and have entered a new
and different culture, whose explicit and implicit social and behavioral rules, cultural priorities,
and value systems are unfamiliar (Guidelines for Educating Limited English Proficient Students
with Interrupted Formal Education, 2011). Because some students enter a U.S. school with
limited or nonexistent schooling, they may lack understanding of basic concepts, content
knowledge, and critical-thinking skills, leaving them at a disadvantage in mainstream classrooms
(DeCapua & Marshall, 2011; DeCapua, Smathers, & Tang, 2007). In order to be fully functional
at school, they must learn how to read, how to complete assignments and follow instructions,
how to use supplies, how to follow a schedule, how to interact with students from different
cultures, and how to participate in school activities, all while adjusting to a new country and new
social norms.
With the population of SIFE growing exponentially each year, educators and legislators
must consider all of these issues while developing programming that will support the
development of these students. SIFE are likely to need additional support and instruction in
basic skills and have varied life experiences from which they have acquired a range of functional
knowledge. According to DeCapua, et al. (2007) to “substantially improve teaching and
learning, educators need to begin to systematically collect, analyze, and synthesize information
to provide an accurate picture of the many challenges involved in educating this growing
population” (p. 46). Schools should be proactive and plan challenging, enriching, culturally
relevant, linguistically sensitive, and age appropriate, native and English language instruction
(Guidelines for Educating Limited English Proficient Students with Interrupted Formal

NEWCOMER PROGRAM

9

Education, 2011). Educators should also have high expectations for these students, assist in
developing meaningful and challenging educational aspirations, and avoid falling into deficit
discourse, which will impede them from seeing students’ strengths (Davila, 2012; NYSED,
2011).
Using this information will be helpful in the development of a strategically designed
newcomer program, with the goal of helping SIFE to overcome their schooling gaps so as to
attain graduation and career goals. It is therefore important to first identify the characteristics of
this subpopulation of ELLs that will best serve the purpose of this project. The New York
Department of Education (2011) defines SIFE as students who:
(1) come from a home where a language other than English is spoken and enter a school
in the U.S. after grade two, (2) are immigrant students who were not born in any state and
have not been attending schools in any one or more states for more than three years and
enter school in the United States after grade two, (3) have had at least two years less
schooling than their peers, (4) function at least two years below expected grade level in
core subjects, and (5) may be pre-literate in their native language, as measured with a
valid and reliable assessment used for the purpose for which the assessment was
originally designed. (p. 2)
Regardless of their age at entry, SIFE should be identified in a timely manner during the school
enrollment process (NYSED, 2011).
The New York City school district is believed to have proposed the first academic test in
the country designed solely for learners who have missed years of schooling (Zehr, 2009). The
test is a tool for identifying SIFE when they enter the school system, providing teachers with
more information about each student and the opportunity to better shape the instructional
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services these students receive. Known as the Academic Language and Literacy Diagnostic
(ALLD), the test was crafted by Klein and Martohardjono, linguists at the City University of the
New York Queens College and Graduate Center. They found that SIFE did not have a higher
incidence of special learning needs compared to other students, and stated that SIFE do not need
remediation, but acceleration (Zehr, 2009). The ALLD uses two tests that can be administered in
pre-K through twelfth grade. It should be given after the home language survey (HLS) and
language assessment battery - revised (LAB-R) have been administered. Because the ALLD is
not a substitution but an additional assessment to determine if a student is SIFE, schools should
continue with the identification process (Guidelines for Educating Limited English Proficient
Students with Interrupted Formal Education, 2011).
Current Policies and Standards Impacting SIFE Schooling
Although SIFE, like any other ELL, may require additional time, appropriate
instructional support, and aligned assessments as they acquire both the English language and
content area knowledge, the National Governor’s Association Center for Best Practices and the
Council of Chief State School Officers believe that all students should be held to the same high
expectations outlined in the state standards. According to Samson and Collins (2012), there is a
change occurring in education across the country in the way that we consider what students
should be learning and how teachers should be evaluated. Recently, nearly all states have
adopted and have begun to roll out the Common Core Learning Standards (CCLS) as the
benchmark for what students nationwide should know and be able to do at each grade level. This
means SIFE students will be held to the same standards as other students, and their success after
the completion of the newcomer program when they transition into mainstream K-12 schools
will be dependent on the experiences in the program.
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Common Core Learning Standards. The New York State P-12 Common Core
Learning Standards (CCLS) are internationally-benchmarked and evidence-based standards
(http://www.corestandards.org/). The NYSED is engaging teachers, administrators, and
education experts across the state and nation in the creation of curriculum resources, instructional
materials, professional development materials, sample of test questions, test specifications, and
other test-related materials that will help with the transition to the New York State P-12 CCLS
(Common Core State Standards Initiative, 2012). Common standards will help ensure that
students are consistently receiving a high quality education, while also providing a greater
opportunity to share experiences and practices across states that will improve teachers’ abilities
to best serve the needs of their students. The Common Core State Standards Initiative is a stateled effort to establish a shared set of clear educational standards designed to inform parents,
teachers, and students of what is expected of them (Common Core State Standards Initiative,
2012).
According to Coleman and Goldenberg (2012) the new standards, although being adapted
in forty-six states, gives little specific acknowledgement of the challenges ELLs (and thus SIFE)
face in school. The introduction to the CCLS states that “identifying the supports needed to help
ELLs or any other population of students is ‘beyond the scope of the Standards’ and only gives
some general guidelines for applying the standards to ELLs” (Coleman & Goldenberg, 2012, p.
46). Under these guidelines schools are encouraged to provide appropriate instructional supports
to make grade-level course work comprehensible. Assessments should be modified to allow
ELLs to demonstrate their content knowledge with additional time for these students to complete
tasks and assessments. Opportunities for meaningful classroom interactions with proficient
English speakers should develop concepts and academic language in the disciplines.
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Researchers agree that there needs to be opportunities for ELLs to build on their strengths, prior
experiences, and background knowledge (Coleman & Goldenberg, 2012; Davila, 2012).
The CCLS address the specific educational needs of the subgroup of ELLs, known as
SIFE, in order to succeed in the mainstream classroom. To help ELLs, and therefore SIFE, meet
high academic standards in language arts it is essential that they have access to teachers and
personnel at the school and district levels who are well prepared and qualified to support ELLs
while taking advantage of the many strengths and skills they bring to the classroom. Students
should have the opportunity to learn in literacy-rich school environments where they are
immersed in a variety of language experiences with the use of instruction that develops
foundational skills in English and enables ELLs to participate fully in grade-level coursework.
Coursework that prepares ELLs for postsecondary education or the workplace should be
comprehensible for students learning content in a second language. Schools should also provide
opportunities for classroom discourse and interaction that are well-designed to enable ELLs to
develop communicative strengths in language arts (Common Core Learning Standards, 2010).
No Child Left Behind. The NCLB Act has several important goals including closing the
achievement gap, improving teacher quality, achieving one hundred percent proficiency for all
students in mathematics and the English language, and providing adequate yearly progress
(AYP) for all students in order to show schools are improving (Shirvani, 2009). According to
Menken (2010) the main goal of the NCLB provisions is focused on education outcomes and
accountability rather than the promotion of language learning through structures and
programming. NCLB holds states, districts, and schools accountable for the academic
performance and English language development of ELLs (Baker, 2011). The requirements
include the following:
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(1) establish academic standards for content areas and English language development, (2)
assess LEP students annually, (3) test all students annually in grades 3 through 8 and high
school on their attainment of reading and mathematics standards, (4) ensure that students
in different subgroups make adequate yearly progress (AYP) towards the goal of ensuring
that all students pass state standards-based tests, (5) ensure that LEP students make AYP
in learning English and English proficiency, and (6) implement a system of increasingly
severe sanctions for schools or districts with subgroups of students who fail to make AYP
two or more years in a row. (Baker, 2011, p. 193)
NCLB focuses on ELLs, implying that the only major difference between such children
and others is in their English language and literacy development. The law requires the inclusion
of ELLs in its assessment mandates, expects these students to take state-mandated examinations,
and make annual progress as measured on standardized tests of both English language
proficiency and academic content (Menken, 2010; Davila, 2012). It is not valid to give ELLs an
academic content test in English, and use the results for high-stakes decision making such as
school evaluation or to determine high school graduation, grade promotion, or program
placement. According to Rossell (2006), the most important, and perhaps the most controversial
part of NCLB is the “requirement in Title I that all students, including the economically
disadvantaged, those from major racial and ethnic groups, those with disabilities, and those with
limited English proficiency, must achieve the state’s proficient level on challenging academic
standards by 2012/14” (p. 29). She also believes that the essential flaw of NCLB is not
recognizing that ELL children as a group will never meet the state standards if the level is too
challenging.
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Federal legislation now mandates an annual assessment of English proficiency for any
student who attends school in the U.S. for three or more consecutive years. It also requires states
to hold schools accountable for making AYP, possibly losing federal funds if they should ever
fail to meet the standards. Because the policy requires high-stakes testing of ELLs in English, a
language that these students have not yet mastered, the students and the schools that are serving
them are likely to be penalized in accordance with the law’s requirements. ELLs are being left
behind in large numbers as they are required to pass linguistically complex tests in a language
they are in the process of acquiring. Accordingly, Garcia (2011) feels that the national policy
has moved towards a “one-size-fits-all” approach (p. 48).
Implications of regulations. Newcomer students enter U.S. schools with different levels
of language proficiency and educational achievement. SIFE are performing double the work of
native English speakers, and often without the benefit of academic literacy and grade-level
schooling in their first language to draw from (Short & Boyson, 2012). These students have the
demanding task of acquiring a second language while simultaneously learning content.
Nevertheless, they will be expected to develop higher-order thinking skills (HOTS) and prepare
for high-stakes tests while mastering basic literacy and math skills in a language other than their
own, and will be held to the same standards as native English speakers. Researchers (Chu, 2009;
Robertson & Lafond, 2008) feel that educators need to appropriately assess proficiency in the
English language among these students prior to enrollment and provide supportive services for
them to succeed academically. Although ELLs are addressed in both of these regulations, the
population of students identified as SIFE, are not mentioned specifically. As the needs of these
students are very specific, their ability to meet the standards and expectations that are now
required by all students is unrealistic unless they are given the support of school programs
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including program design and implementation, access to features and components of successful
programs, and the implementation of the best practices for SIFE.
Meeting the Needs of Students with Interrupted Formal Education
It is essential to create educational opportunities for SIFE that build on student strengths
and respond to student needs. DeCapua and Marshall (2011) found that this was often a
challenge for educators and that they struggled to take the students’ strengths and knowledge into
consideration to build on different approaches to help SIFE succeed in U.S. mainstream
education. The adjustment to a new school, new teachers and becoming oriented to different
academic expectations and programs, can play a role in the development of language proficiency
and educational success of SIFE (Cornille, Bayer, & Smith, 1983). The primary function of
schools is to provide optimal educational services and learning environments to children, often
dictating the extent that schools offer specific services to newcomer students (Cornille, et al.,
1983). Unfortunately, the process of directing newcomers through the school’s structure and
the social integration of the new students into the larger school community are given less
priority. Researchers concluded that newcomers have difficulty associated with relocation, and
many of these problems can be anticipated and addressed by the new school (Cornille, et al.,
1983; Robertson & Lafond, 2008; Davila, 2012).
Challenges and issues faced by SIFE. SIFE may face challenges adapting academically
to American schools. Beyond adapting academically, newcomer students also go through a
period of adjustment, adapting to American culture, as well as to the particular culture of their
school and community. The individual experiences of SIFE and their families’ affect how well
newcomer students adapt to their new schools academically, culturally, and socially. Due to the
absence or interruption of their own schooling, these experiences often “create highly motivated
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learners who, if given the right tools and a welcoming environment, can progress academically
and exceed expectations” (Bridging Refugee Youth and Children’s Services, 2008, p. 6).
Because Carhill et al. (2007) feel that immigration is one of the most stressful transitions a
family can undergo, they point out that the changes in contexts, relationships, and roles can be
disorienting, lead to a sense of loss, and can have a lasting impact on development. A child’s
speed of absorption into the new culture can create opportunities or cause tensions (Carhill,
Gayatan, & Suarez-Orozco, 2007). The child’s mastery of the new language can lead to a
negotiation of the roles of parents and children. Students who are responsible at home may
develop a set of skills that will serve them well at school including organization, work ethic, and
a sense of reliability. On the other hand, excessive responsibility can distract students from
academics. Based on this information it is easy to conclude that a balance between the level of
responsibility for students and the need for academics should be considered when designing a
newcomer program and a classroom management plan.
Second language acquisition. The process of language acquisition for all children,
including ELLs, is influenced greatly by environmental factors including opportunities to learn
and practice at home and at school. Abedi (2008) states “research literature links environmental
factors, such as these rich learning opportunities, with proficiency in English” (p. 19). Language
acquisition is influenced by many factors. Among these are the personal characteristics and
experiences of the learner, the social and cultural environment both inside and outside the
classroom, the structure of the native and target languages, opportunities for interaction, and
access to developmentally appropriate instruction (Lightbown & Spada, 2011). Being aware of
the factors that affect language learning will assist in the development of a newcomer program
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that focuses on the specific needs of SIFE and how to overcome the issues that might prevent
these students from achieving.
Learning other languages in addition to a primary language is “essential to being able to
understand more fully the thoughts, needs and ideas of our human partners across the globe, to
think about issues from a different cognitive perspective and to move fluidly across other
cultures” (Soderman & Oshia, 2008, p. 299). According to Soderman and Oshia (2008), in this
process, children must again master all of the necessary pieces required for primary language
learning. The learning of a primary, or native language, usually takes place very early, during a
specific developmental period in a child’s life with no special training needed beyond exposure.
However, children learning a second language must be given opportunities to use the language
for communicative purposes in order to become more proficient. Soderman and Oshia (2008)
believe that there are factors that make the greatest difference in successful second-language
acquisition.
Soderman and Oshia (2008) believe that aptitude can play a role in language acquisition,
as some people are simply more talented in this process. Socially, some language learners are
more outgoing and more willing to take risks in acquiring second languages. Lightbown and
Spada (2006) found that personality characteristics such as inhibition, anxiety, self-esteem,
dominance, talkativeness, and responsiveness have an important influence on success in
language learning. They note that inhibition discourages risk-taking, which is necessary for
progress in language learning. Also, feelings of worry, nervousness, or stress, all play an
important role in second language learning if it interferes with the learning process (Lightbown
& Spada, 2006). Because a student’s formal education may have been interrupted by migration,
lack of access to education, or other extenuating circumstances, SIFE may be under distress, or
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be overwhelmed by the need to assimilate to a new school environment (Robertson & Lafond,
2008). With support from these two findings, it is easy to conclude that due to the past
experiences of SIFE, the above factors will have an impact on their ability to acquire a second
language.
When addressing psychological factors to language acquisition, Lightbown and Spada
(2006) found a relationship between a learner’s attitudes toward the second language and its
community and success in second language learning. Some people are more motivated because
they want to function like or become like the people who speak the language, while others are
learning with a more immediate outcome or practical goal. Lastly, Soderman and Oshia (2008)
found that while low to moderate stress can be a motivator to respond to demand, high stress has
been documented to deter learning capacity. Lightbown and Spada (2006) refer to Krashen’s
affective filter hypothesis as a “metaphorical barrier that prevents learners from acquiring a
language even when appropriate input is available” (p. 37). According to Schutz (2007),
Krashen claims that learners with high motivation, self-confidence, a good self-image, and a low
level of anxiety are better equipped for success in second language acquisition. Low motivation,
low self-esteem, and “debilitating anxiety can combine to ‘raise’ the affective filter and form a
‘mental block’ that prevents comprehensible input from being used for acquisition” (Schutz,
2007, p. 4). Whatever the context, factors such as these can play an important role in second
language learning if it interferes with the learning process (Lightbown & Spada, 2011).
Classroom management. Teachers must use their understanding of student diversity as
the basis of classroom decisions when creating a positive learning environment, determining
instructional strategies, and providing assistance. With students spending more than 15,000
hours in school during their formative years, it is easy to see why classroom environment is so
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significant in their development (LeClair, et al., 2009). Classroom management refers to all of
the things a teacher does to organize space, time, and materials so student learning can take
place. The classroom environment is an alterable variable that can promote student engagement
and involvement. The most important thing a teacher can provide in the classroom during the
first week of school is consistency. According to Wong and Wong (2009) there are certain
characteristics of a well-managed classroom including:
students who are deeply involved with their work, especially with academic, teacher-led
instruction, students who know what is expected of them and are generally successful,
there is relatively little wasted time, confusion, or disruption, and the climate of the
classroom is work-oriented but relaxed and pleasant. (p. 85)
A well-managed classroom has a task-oriented environment where students know what is
expected of them and how to succeed. It also should be a predictable environment where both
teachers and students know what to do and what is supposed to happen in the classroom. It is the
responsibility of the teacher to manage a classroom and to ensure that a productive working
atmosphere has been created in order to foster student involvement. How students feel about the
classroom can make a big difference in the way that they participate. In order to create a
supportive, caring environment, teachers should celebrate diversity, set high expectations, and
show students that they care about them. Recognizing each student’s contributions to the rich
variety of ideas and actions in the classroom will show them that the teacher appreciates and
values the diversity that is reflected in the classroom. When teachers make clear that they care
about their students, students will feel valued, regardless of their characteristics, and are more
likely to actively participate in the classroom.
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SIFE in the classroom. According to Robertson and Lafond (2008), needs of SIFE may
be similar with those of ELLs, but they are more likely to need additional support and instruction
in basic skills for a number of reasons. A student’s formal education may have been interrupted
by migration, war, lack of access to any type of schooling, socioeconomic or cultural
circumstances. The researchers believe that, as a result, students may be under severe stress, or
be completely overwhelmed by the need to assimilate to a new school environment in a new
language. Students may not be able to read or write in their native language, and may also “lack
an understanding of the basic concepts, content knowledge, and critical thinking skills that their
peers have already mastered” (Robertson & Lafond, 2008, p. 3). These students can feel
isolated in school, embarrassed about being so far behind their peers, self-conscious about their
lack of progress, and overwhelmed by the struggle to adjust to new school settings and activities
(Students with Interrupted Formal Education, 2010). While these reasons present numerous
challenges to school educators and administrators, students with limited or interrupted schooling
can succeed if their school makes a commitment to help them achieve that goal. Robertson and
Lafond (2008) feel that while educating SIFE may seem overwhelming at first, they can obtain a
high school education with the right kind of support, and go on to future academic and
professional success.
Supporting SIFE
Because newcomer English learners are no longer exempt from taking standardized tests
under NCLB, there are enormous pressures to teach them as much English as possible as soon as
possible. Many schools are adopting scripted, one-size-fits-all curricular programs that consume
large amounts of instructional time, leaving less time for best practices, including “ESL and
content area instruction that is tailored to the English proficiency and literacy levels of individual
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students” (Shin, 2010, p. 13). When provided a challenging, culturally, and linguistically
sensitive variety of educational experiences, SIFE can make significant progress. According to
researchers, meeting the needs of this diverse student population is a significant challenge,
because the majority of classroom teachers have no preparation for teaching linguistically and
culturally diverse populations (Shin, 2010; Carhill, et al., 2007). Nevertheless, educators should
have high expectations for these students and assist in developing meaningful and challenging
educational and career aspirations. According to NYSED (2011), “preparing these students for
effective participation in the larger society requires a holistic, standards-based education that
builds upon their experiential knowledge and consistently and sensitively promotes mastery of
academic skills, print literacy, socio-emotional learning, and cultural awareness” (p. 3).
Based on the research, instructional practices, including classroom management and strong
school-orientation, that will best support SIFE have been identified; one of these best practices is
the use of the sheltered instruction observation protocol (SIOP). SIOP is based on the use of
sheltered instruction in the classroom and components that improve student opportunities for
success. Effective classroom management strategies will be discussed and applied to the
newcomer program. Both of these practices will be emphasized in the newcomer program and
will assist in the development of learning objectives and expectations of the students.
Sheltered instruction and SIOP. In the mid 90’s, educators, particularly ESL and
bilingual teachers, began receiving professional development in how to teach immigrant students
whose home language was not English. The techniques and methods that were shared consisted
primarily of a range of ESL instructional strategies, and sheltered instruction: an approach that
extends the time students have for receiving English language support while they learn content
subjects (Vogt & Echevarr a, 2008). The ultimate goal of sheltered instruction is to provide
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access for ELLs to grade-level content standards and concepts while they continue to improve
their English language proficiency (Vogt & Echevarría, 2008).
In 1995, Vogt and Echevarría (2008) began the process of creating an observation
protocol that could be used by administrators, supervisors, coaches, and teachers. All teachers
who have ELLs in their classroom must know how to implement effective sheltered instruction
consistently and systematically (Vogt & Echevarría, 2008). Many ELLs receive much of their
instruction from content area teachers who have not had appropriate preparation or professional
development to address their second language development needs or to make content instruction
comprehensible. These teachers need to know the types of instruction that is most effective for
their students and be able to incorporate specialized strategies and techniques that accommodate
the second language acquisition process (Echevarría, Short & Powers, 2008). The SIOP model
consists of eight components and thirty features that address the needs of ELLs. The eight
components include preparation, building background, comprehensible input, strategies,
interaction, practice and application, lesson delivery, and review and assessment (Vogt &
Echevarría, 2008).
Teachers should plan and prepare lessons carefully, paying close attention to language
and content objectives, appropriate content concepts, the use of supplemental materials,
adaptation of content and the use of meaningful activities (Vogt & Echevarría, 2008). When
Short joined Vogt and Echevarria (2012) in their studies they agreed that for maximum learning
to occur, planning must produce lessons that target specific learning goals, enable students to
make connections, give students practice using and applying new information, and assess student
learning. Content objectives are created from district and state standards and are specific to the
lesson content begin taught. Language objectives are intended to guide lesson design and
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implementation so the ELLs develop English proficiency concurrently with subject matter
understandings. This component offers teachers multiple opportunities to meet the needs of
students with different abilities or language proficiency levels in their classrooms. Vogt and
Echevarria (2008) state that “‘dumbing down’ the content concepts taught to ELLs, a practice
all-too-common for many years, can no longer be accepted” and all students should have access
to appropriate grade-level concepts (p. 6).
ELLs, particularly recent immigrants, are frequently disadvantaged because their
schooling experiences may be considerably different from U.S. educational contexts. These
students may lack the academic language and vocabulary necessary for understanding content
information, preventing them from making the necessary connections between past and present
learning. Echevarria, Short, and Powers (2012) state “effective SIOP teachers present
information in a way that students can understand, bearing in mind their language development
needs, and any gaps in their educational experiences” (p. 65). Although all ELLs come to
school with varied experiences, not all of their background knowledge matches what they need
to know to be successful in U.S. school. Therefore, in these lessons, new information is linked to
students’ backgrounds and experiences, and instructional scaffolding provides students with
access to appropriate content concepts (Echevarria et al., 2012; Vogt & Echevarria, 2008)
Students learning rigorous content material to meet high academic standards in a
language they do not speak or comprehend completely require specialized teaching techniques to
make the message understandable. Teachers should use a variety of techniques to make
instruction understandable, including speech appropriate to students’ English proficiency, clear
academic tasks, modeling, and the use of visuals, hands-on activities, demonstrations, gestures,
and body language (Vogt & Echevarría, 2008). According to Vogt and Echevarría (2008)
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students will only acquire and develop English skills when they are able to understand the
material presented to them. Explanations are to be made clear regarding what students are to do
and how to do it. When process and procedures are written, orally presented, and modeled,
ELLs will be more likely to meet their content and language objectives (Vogt & Echevarria,
2008).
Teachers must provide students with instruction in and practice with a variety of learning
strategies, scaffolding their teaching with techniques that promote higher-order thinking through
a variety of question types and levels. This component focuses on the cognitive, metacognitive
and language strategies that learners use to make sense of new information and concepts.
Cognitive strategies help students organize the information they are expected to learn through the
process of self-regulated learning and are directly related to individual learning tasks (Echevarria
et al., 2012). The process of purposefully monitoring our thinking is referred to as metacognition
and the use of these strategies implies awareness, reflection, and interaction. Lastly, effective
language learners consciously use a variety of strategies to increase their progress in speaking
and comprehending new language. Explicit teaching and modeling of these techniques will help
students become more strategic in their thinking and learning.
Echevarria et al. (2012) found that in most classrooms, teachers “dominate the linguistic
aspects of the lesson, leaving students severely limited in terms of opportunities to use language
in a variety of ways” (p. 145). Lessons should highlight frequent opportunities for students to
use academic language in meaningful oral and written interactions with teachers and peers. Vogt
and Echevarría (2008) emphasize the importance of creating opportunities for interaction and
discussion, grouping students to support content and language objectives, providing sufficient
wait-time for student response, and appropriately clarifying concepts when necessary. The
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researchers note the many benefits of having students actively engaged in interaction including a
deeper understanding of text, oral language development, brain stimulation, increased
motivation, more processing time, and increased attention.
Communicative, content-based, and task-based instructional environments involve
learners whose goal is to learning the language itself (Lightbown & Spada, 2006). According to
Vogt and Echevarria (2008) it is essential that students acquiring English have multiple, daily
opportunities to practice and apply what they are learning. In doing so, students are more likely
to retain new information and teachers can assess students’ learning while they are practicing and
applying their new understandings. Teachers should provide hands-on materials or
manipulative, and include activities for students to apply their content and language knowledge
through all language skills (Vogt & Echevarría, 2008). Echevarria et al. (2012) stress that these
activities should build upon foundational language knowledge, support students’ progress in
meeting the content and language objectives, and advance student proficiency in using English.
Teachers should also consider the structure of the task and degree of difficulty for the resulting
product, the grouping configurations, the type of feedback that will be provided so it is geared to
proficiency level, and the expectations for student achievement.
Lesson delivery addresses how well the content and language objectives are support
during the lesson, to what extent students are engaged in the lesson, and how appropriate the
pace of the lesson is to students’ ability levels. The level of the student participation, how
clearly information is communicated, and the students’ level of understanding can often be
traced back to the preparation that took place before the students entered the classroom.
Echevarria et al. (2012) believes that engagement, motivation, and identity are important factors
in successful learning and agree that lessons should involve tasks that challenge students and
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allow them to gain confidence. When presenting a SIOP lesson, the objectives should also be
observable, measurable, and assessed allowing for students to demonstrate on-task behavior and
hands-on activities to reinforce learning.
Lastly, the researchers (Vogt & Echevarría, 2008) explain that teachers should be
providing a comprehensive review of key vocabulary and concepts, regularly giving specific,
academic feedback to students, and conducting assessment of student comprehension and
learning throughout the lesson. Review and assessment should link to instruction that targets a
lesson’s content and language objectives. Both formative and summative assessment of
students’ progress provides information about whether it is appropriate to move on or necessary
to reteach and review. Informal assessment is usually performed by teachers that gather data
about their students’ academic and language performance in the classroom, including informal,
authentic, and multidimensional assessments. Formal assessment can be categorized under
formative or summative, often including norm referenced, and criterion referenced assessments.
Echevarria et al. (2012) firmly believes that teachers should explicitly teach, model, and provide
practice to prepare for standardized tests.
Classroom management. Teachers of ESL may find a wide variety of academic ability
and language proficiency in the classroom and consequently may need to vary their newcomer
program, instruction, and assessment. As the instructional needs of SIFE are diverse,
differentiated practices and materials should be utilized. Understanding students will influence
decisions on organizing the physical environment, managing student behavior, creating a
supportive learning environment, facilitating instruction, and promoting safety and wellness
(Burden & Byrd, 2007). According to Burden and Byrd (2007) in order to be an effective
classroom manager in a diverse classroom, teachers need to make a commitment to: “getting to
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know all of their students, creating an inclusive classroom by making instructional and
management modifications based on an understanding of the students, and create a classroom
environment that promotes positive behavior and enhances student learning” (p. 88). In
addition, they must express ways to address language differences including: learning the
student’s previous educational experiences and cultural background, sharing that information
with others, and using alternative means of presenting appropriate instructional materials
(Burden & Byrd, 2007; Davila, 2012). In order to achieve academic equity and narrow
achievement gaps, educational interventions often need to be made within classrooms, so that all
learners can be successful (Waxman, Rivera, & Powers, 2012). Wong and Wong (2009) have
identified the single most important factor that governs student learning. Based on a previous
study performed by three unnamed researchers, twenty-eight factors that influence student
learning were ranked, allowing Wong and Wong (2009) to declare classroom management as the
most important factor.
Program models. According to Short and Boyson (2003), although there is great
variation in the design of newcomer programs, all share the following features:
a cohort of newcomer students, a program or set of courses distinct from the regular
language support program, a plan for ESL development, instructional strategies for
literacy development and the integration of language and content, courses to orient
students to U.S. schools and the community, experienced teachers, appropriate materials,
paraprofessional support, and family connections. (p. 1)
Districts must make many decisions before implementing an effective model that serves the
needs of their newcomer population. Short and Boyson (2003) recommend three steps for
developing a newcomer program: exploration, planning, and implementation. Each of these
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areas should be addressed when establishing a newcomer program and planners should be aware
that design features can shift as planning and implementation unfold. Below are the findings
from three different studies that helped support the development of a framework to be used when
designing this newcomer program.
International Center for Accelerated English Language Learners. For years,
Minneapolis Public Schools has welcomed students from all over the world, but an influx of
students from Somalia, prompted the district to re-examine how it meets the educational and
personal needs of these ELLs (Shultz & Vana, 2008). The answer was to design a program for
immigrant students apart from the regular high school. Housed in the district’s community
education building, the International Center for Accelerated English Language Learners was
developed to address the needs of students who were new to the country and had limited English
language skills. As with any high school, the goal was to prepare students to graduate and
instructors at this school taught English language development alongside English, social studies,
math, and science content. Because there are no accommodations for ELLs on the Minnesota
Comprehensive Assessment, many students could not meet the low-level English standards.
Students were only exempt if they had been in the U.S. or any English speaking school for less
than three years (Shultz & Vana, 2008). The district’s central office is supportive of the
program, providing “a budget allocation for staff as well as transportation, child care, free and
reduced-price lunch, a part time nurse, a psychologist, a social worker, and special education
services” (Shultz & Vana, 2008, p. 18). The school noted that they have learned many lessons
throughout the development of this newcomer program, emphasizing that they must constantly
promote language development.
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National survey. A study was performed by Cornille et al. (1983) that would provide
answers to three main issues including the types of problems students may have when they enroll
in a new school, the services provided to help them with the transition, and special programs that
may be offered to assist these students to make the transfer more successfully. Schools were
selected using a random sample of 1-in-13 of the approximately 13,000 public, middle and junior
high schools in the U.S. but was limited to only schools that had students enrolled between
grades five and eight. The responding schools provided their assessment of the special needs of
newcomers, problems associated with relocation, and procedures and programs offered to
newcomers. According to the findings, the most commonly reported needs of newcomers
involved peer, school routine, family, and community. Getting acquainted with people their own
age, making new friends, and meeting other young people seemed to be a challenge for
newcomers. The adjustment to a new school, new teachers, and new academic expectations and
programs also ranked high on the list of newcomer needs. Changes within the family including
divorce, death, and new siblings, were identified as a special need that students have. Lastly, the
need to develop a sense of belonging in the new community was also recognized as a special
need. According to Cornille et al. (1983) some young people have “greater difficulty than most
in making adjustments to a new setting, often due to unique problems” (p. 235).
Alternative education for immigrant students. Between 1999 and 2000, Short (2002)
collected data on 115 programs for middle and high school student. According to her research,
seventy-five percent of the programs reflected changing demographics and the needs of the
newcomer students. To choose a model, districts have to take into account the location of
newcomer students’ home, availability of staff and resources, transportation options, and
educational goals of the program. Seventy-seven of the programs adopted the program-within-a-
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school model where students can interact with mainstream students. Depending on the resources
available and the students being served, a newcomer program may involve course periods, half
days, or full day instruction. Short (2002) reports that fifty-six offer full-day instruction, which
provides time to offer several content area courses along with English language instruction.
Although most programs operate for one to three semesters, the length of time a student spends
in the newcomer program is determined on an individual basis. Many of the programs, fortythree percent, enroll students for one year, matching the “practice of newcomer programs to offer
specialized instruction for only a limited time” (Short, 2002, p. 182). More than half the
programs teach content through the native language of the students and eighty-nine percent teach
content through sheltered instruction. Among these programs, math courses are most common,
followed by language arts, social studies, and science. Seventy-seven percent offer school/study
skills or test preparation, and twenty-eight percent offer other courses such as computer skills,
speech, are, music, physical education, and citizenship (Short, 2002).
Establishing an Effective Newcomer Program
According to Short and Boyson (2003), SIFE students have needs that the traditional ESL
and bilingual programs are usually not designed to address. Newcomer programs have been
established to bridge the gap between newcomers’ needs and regular language support programs.
They recognize that newly arrived ELLs with little to no proficiency in English will have a very
difficult time learning in a classroom where English is the language of instruction (Wright,
2010). The objective of these programs should be to develop students’ English language skills,
help them acculturate to the U.S. schools, and make them aware of educational expectations and
opportunities (Short & Boyson, 2003). For newcomer programs to be effective there must be a
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real commitment on the part of the district to provide the school with the best teachers, adequate
resources, small class sizes, and a clear newcomer program.
Newcomer programs select the type of language instructional model they will offer based
on students’ needs, the resources they can provide, and the type of program students will move
into upon exiting the newcomer program. These programs report that native language literacy
development is beneficial for students, particularly for those who are identified as SIFE (Short &
Boyson, 2012). The length of the daily program can vary according to available resources and
the students being served. Most programs set a maximum time that students may remain in the
program, but students may exit earlier if they demonstrate the knowledge necessary for them to
succeed in regular ESL. The grade levels served in each program vary according to the program
design and students’ needs. Students can be assigned to content classes by grade level or by their
language proficiency levels. According to Short and Boyson (2012), class size can often be
considered a very important feature in newcomer programs. This is especially true for the
programs that serve preliterate students or those with low literacy levels in their native language.
Using the definition first used by Short and Boyson (2012) for a newcomer program, this project
has begun the design of a program that meets the needs of SIFE.
Program site model. The location of the newcomer program is one of the first issues
that must be resolved when a program is in the early stages of development. Short and Boyson
(2012) found that the location is dependent on the number of students, the availability of space,
transportation, and other resources within the district. Within communities there are three basic
site location options: a program within a school, a separate site from the home school, and a
whole school in itself. The most common site location is the newcomer program within a larger
school setting (Short & Boyson, 2012). In this situation newcomer students have the opportunity
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to interact with mainstream students for part of the day. The separate-site model is less common,
but is held in a separate facility to serve a larger number of schools within a district. Lastly, in
the whole school model students enter the program and remain at the site until promotion or
graduation.
Language instructional model. Newcomer programs select the type of language
instructional model they will offer based on students’ needs, the resources they can provide, and
the type of program students will transition to upon exiting the newcomer program. These
models could include ESL programs or bilingual programs, both of which report that native
language literacy development is beneficial for students, particularly those who have had
interrupted formal education (Short & Boyson, 2012). Most ESL programs aim to develop
English language skills for curriculum and communication purposes. Baker (2011) points out
that mainstream education may occur with or without the addition of pull-out classes to teach the
majority language. Typically, such instruction will be sheltered by simplifying the language
used, increasing non-verbal communication, repetitions and summaries, and frequently checking
for understanding (Short & Boyson, 2012). Such ESL pull-out programs are provided as a way
of keeping language minority children in mainstream schooling (Baker, 2011).
Length of program enrollment. Programs that allow more than one option of
enrollment generally determine this length on an individual student basis by considering when a
student enters the program and their educational background. Short and Boyson (2012) found
that most programs set a maximum time that students remain in the program, but students may
exit earlier if they demonstrate the progress necessary for them to succeed in regular ESL or
bilingual classes. Newcomer programs monitor the performance of their enrolled students as
well as those who have exited using grades, report cards, standardized test scores, attendance,
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teacher observations and assessments. The transition process for students should be seamless
and reduce student anxiety, but most importantly ensure that academic and social-emotional
support is continued.
Program entry and exit criteria. According to Short and Boyson (2012) it is important to
identify newcomer students early in the school enrollment process and to facilitate registration
into newcomer programs. During registration, students and parents complete a HLS, and if
indicated that another language other than English is spoken in the home, the student’s English
language ability is addressed. If it is determined that students have had no education or
interrupted formal schooling, an evaluation of their academic skills in the native language is
conducted. Not surprisingly, a student’s immigrant status as a recent arrival to the U.S. is the
most common criterion for entrance into a newcomer program. Programs also use referrals and
recommendations by principals, teachers, or guidance counselors from the home school, and
parents to determine placement into newcomer programs. The operational definition of
readiness varies from site to site. However, many programs indicate that they allow student
readiness to determine when students should transition out of the newcomer program. For
students with interrupted schooling, literacy, and basic math tests are used to determine the grade
level at which students are functioning at the time of exit (Short, 2002).
Rationale for Newcomer Programs
Newcomers face a serious challenge in the educational system. At the same time that they
are entering U.S. schools with weak academic literacy skills, schools are emphasizing rigorous,
standards-based curricula and high-stakes assessments for all students. Programs in urban
settings serve a very diverse group of learners, with some schools enrolling students from more
than 30 different language groups, limiting the amount of native language support that can be
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provided as the students negotiate their new school, country, and educational system (Short,
2002). Because traditional ESL and bilingual education programs are not designed to serve the
specific needs of these newcomers, models have been developed to bridge the gap between
newcomers’ needs and regular language support programs across the United States.
Districts have developed newcomer programs to address the unique needs of students
with little or no English proficiency, low literacy, and limited formal schooling. The main goals
of newcomer programs are to help students acquire beginning English skills, provide some
instruction in core academic content areas, and guide the students’ acculturation to the U.S.
school system. Overall, the aim of most programs is to accelerate the students’ learning so they
can make the transition to other school programs and be prepared for the literacy and content
demands of bilingual, ESL, or mainstream courses.
The goals of newcomer programs appear similar to that of other language support
programs. However, according to Short (2002) there are distinguishing characteristics that
reflect the newcomer program philosophy. First, not all students learning English as an
additional language are eligible for a newcomer program; it is designed for those with the lowest
skills, those who enter school after the academic year has begun, or those who are older learners.
Second, most newcomer programs limit enrollment to one to three semesters of instruction and
courses are usually distinct from the regular ESL or bilingual education programs (Short, 2002).
For example, native language literacy development, orientation to school and the community,
and foundational content courses are included. Third, newcomer programs help the students
learn a range of school skills, depending on their backgrounds and needs. Lastly, these programs
involve the families in the range of services they offer. More than just encouraging parents to
attend school meetings, newcomer programs reach out to help families access social, health, and
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employment services, often through school-community partnerships established for these
purposes (Short, 2002).
Newcomer programs are designed to provide intensive, specialized instruction for a
limited period of time and often develop courses distinct from those of the regular language
support programs. Although they may designate themselves as ESL, bilingual, or native
language literacy programs, many combine program types and adopt instructional designs
depending on students’ native languages and the availability of bilingual teachers,
paraprofessionals, and instructional materials. Successful newcomer programs have strong
leadership and a common vision whereby all staff are advocates for the students and work
together to implement the best program possible. Instruction for English language development
that accelerates the students’ learning, support for native language development, flexible
scheduling, comprehensible input, and regular monitoring and assessing students are all
components of a newcomer program (Echevarria et al., 2012; Short & Boyson, 2012; Short,
2002; Vogt & Echevarria, 2008).
Teachers should ensure that the newcomer program is inclusive, relevant, and free of
bias. Using the district-approved newcomer program as a starting point, teachers can “select
appropriate instructional content to demonstrate that their students are valued as people and that
they offer a challenging, culturally relevant newcomer program” (Burden & Byrd, 2007, p.
100). Materials should also reflect the diversity of learners and be free of bias in order to
provide the voices and perspectives of diverse people. Newcomer program can be differentiated
in three ways: (1) content, (2) process, and (3) products. The content consists of the newcomer
program materials and approaches used for students to learn. Content includes the knowledge,
skills, and attitudes related to the subject and the materials through which learning is
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accomplished. The process includes the instructional activities or approaches used to help
students learn the newcomer program. Process is how the student comes to make sense of and
understand the key facts, concepts, generalizations, and skills of the subject. The assessment
vehicles through which the students demonstrate what they have learned are known as the
products. Products can be differentiated and might include physical products that students
prepare, as well as student performances. A good product causes students to “rethink what they
have learned, apply what they can do, extend their understanding and skill, and become involved
in both critical and creative thinking” (Burden & Byrd, 2007, p. 106).
Conclusion
According to research, SIFE need more than just English language support to succeed in
the mainstream classroom (Cornille at al., 1983; DeCapua & Marshall, 2010; Davila, 2012;
Robertson & Lafond, 2008). Because these students are learning a second language while
simultaneously learning academic content, they have unique needs (Short & Boyson, 2012). In
order to address these needs it was necessary to first discuss the policies that impact SIFE
students, identify practices that best support SIFE students, and to indicate the characteristics of
an effective newcomer program.
Method
The goals of newcomer programs appear similar to goals of other language support
programs; however, there are characteristics that reflect newcomer programs (Short, 2002).
They are designed to provide intensive, specialized instruction for a limited period of time, often
developing courses distinct from those of the regular language support program. As there are
several characteristics that distinguish the various newcomer programs, design features must be
decided on in order to build a model. After these decisions are made, planners need to design
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aspects of the newcomer program based on the research of effective programs for SIFE. Using
the findings from the literature review and program evaluation, steps were followed in order to
create an effective newcomer program that addresses the needs of SIFE participating in U.S.
mainstream classrooms.
Procedure
With gaps in formal education, SIFE are suffering from social, emotional, and academic
needs, often failing to get the support they require in schools. The lack of clear guidelines and
standards to scaffold SIFE program development may result in programs that do not address the
complex needs of these students. Without appropriate support and services, SIFE students are
likely to make little progress, posing a problem for educators. Also, because classroom teachers
have been consistently unprepared to work with immigrants and others who speak limited or no
English, it is crucial to design a newcomer program that will not only address the needs of SIFE,
but also prepare the students for a mainstream classroom.
The first step in this process was to explore the similarities and differences between
ELLs, and the subpopulation of SIFE, and give definitions that best supported the purpose of this
project. Using these findings, it was easy to identify the specific needs of SIFE along with the
practices that are most supportive for this group of students. It was then important to look at the
policies impacting ELLs, therefore impacting the success of SIFE students in mainstream
classrooms. The two policies that were reviewed were the NCLB Act of 2001 and the more
recent CCLS. The NCLB Act requires that all children, including ELLs, and thus SIFE, reach
high standards by demonstrating proficiency in English language arts and mathematics. Schools
and districts must help these students make continuous progress toward this goal, as measured by
performance on state tests, or risk serious consequences (Abedi & Dietel, 2004). Through these
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mandates, NCLB establishes high expectations for all students and seeks to reduce the
achievement gap between advantaged and disadvantaged students. In order to reach this goal,
some states have adopted the CCLS, which states that identifying supports needed to help ELLs
is “beyond the scope of the standards” (Coleman & Goldenberg, 2012, p. 46). However, the
creators of the CCLS have put forward recommendations that support the education of ELLs
including teaching these students the mainstream academic content as well as helping to develop
proficiency in English. It was important to be mindful of the fundamental challenge that ELLs
face, which is learning academic content while becoming increasingly proficient in English.
Based on this challenge the goal of this newcomer program was to make content as accessible as
possible for those students and promote English language development as students learn
academic content. The use of the CCLS allowed for the creation of appropriate content and
language objectives for the newcomer program, addressing the implications from these policies.
Both NCLB and the CCLS only briefly address the needs of ELLs, and never specifically
address the needs of SIFE. Nevertheless, because SIFE are a subpopulation of ELLs, they will
be held to the same standards presented in both of these policies. Because SIFE needs are rarely
addressed explicitly in educational policies, it was thus important to address these students and
their needs throughout the development of this project. This newcomer program establishes an
inclusive curriculum that will allow SIFE to meet the demands of NCLB and the CCLS.
The second major step was to indicate the specific needs of SIFE and how they should be
managed, as well as the challenges and issues faced by this subpopulation of ELLs. Because
SIFE have most likely experienced social or emotional stress, it was important to steer clear of
topics that would bring about any feelings of anxiety. Therefore, the beginnings of this
newcomer program have avoided these issues and instead have focused on topics that are most
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valuable for students first arriving to the U.S. The topics that were found to have the most value
included orientation to a new school, basic survival English skills, school routines and
procedures, and community resources. In order to be fully functional at school students must
become oriented to their new school environment as they are often unaware of the Western-style
of education presented in American mainstream classrooms. As SIFE may be nervous and
intimidated by a new and different environment, it was important to include activities so as not to
inhibit their progress and success. With little exposure to the structure of U.S. classrooms,
students may be unfamiliar with routines and procedures and may need additional support, all of
which is provided in the newcomer program that I have established. With a vast variety of
community resources available, this newcomer program includes interactive lessons,
encouraging students to be proactive members of their communities.
While the lessons just described are useful inside and outside of the classroom, there are
two specific factors that can impede the academic achievement of SIFE: SLA and effective
classroom management. Both of these subcategories were addressed in the development of the
newcomer program. Researchers believe that there are many factors that affect SLA that should
be taken into consideration when developing a newcomer program (Lightbown & Spada, 2006;
Schutz, 2007; Soderman & Oshia, 2008). In the development of this program, these factors were
taken into account and played a role in not only the topics of discussion but also the presentation
of information. Wong and Wong (2009) believed that how well one manages the classroom is
the primary determinant of how well the students will learn (p. 81). They believe that effective
classroom management practices must begin on the first day of school and the most important
thing a teacher can provide in the classroom is consistency. Based on this belief, this newcomer
program emphasized the importance of consistent classroom management strategies along with
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an appropriate presentation of rules and procedures. Through the study of these topics, specific
needs were identified including the need for additional support in basic language instruction,
smooth assimilation to a new school environment, and the need for effective classroom
management.
Lastly, in order to best support SIFE, it was crucial to then identify the practices that best
suit the needs of these learners. Using research to support the findings, the SIOP model and
effective classroom management were recognized as two factors that can contribute to the
success of SIFE students not only in a newcomer program, but also in mainstream classrooms.
The SIOP model was designed to make grade-level academic content accessible for ELLs, and
therefore SIFE, by incorporating specialized strategies and techniques that accommodate the
SLA process (Echevarria et al., 2008). Using this model, lessons were modified to make content
understandable for this group of students while at the same time promoting their English
language development. According to Wong and Wong (2009) classroom management skill
includes the things a teacher must do including foster student involvement and cooperation in the
classroom and establish a productive working environment. Lessons in the newcomer program
present a structure that provides for an environment conducive to learning and fosters student
involvement in creating a productive working atmosphere. Also, the presentation of information
allows for a task-oriented and predictable environment, both of which have been identified as
effective when working with SIFE.
Needs Analysis to Design an Effective Newcomer Program
Based on the literature review, a table (see Table 1) has been created which evaluates
existing programs so as to help make the foundation of this newcomer program stronger. Areas
were identified that were found to be most common and more prevalent characteristics of a
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newcomer program. These areas include content instruction, English language development, and
relationships and behavior. All of these areas were found to be most effective and were
emphasized in the development of the newcomer program. However, there seemed to be a lack
of consistency or emphasis on some important factors, including orientation to school and
community as well as sheltered instruction. According to the literature, both of these areas
should be addressed in a newcomer program, and were important factors in the creation of this
newcomer program.
Table 1
Characteristics of an Effective Newcomer Program
Orientation to
Sheltered
Program
School/
Instruction
Content
Model
Community
(SIOP)
Instruction
International
Center for
Accelerated
English
⃝
⃝
X
Language
Learners
(Shultz &
Vana, 2008)
National
Survey
(Cornille,
X
X
X
Bayer, &
Smith, 1983)
Alternative
Education for
⃝
Immigrant
X
Students
(Short, 2003)
Note. Key: ⃝ = present, X = not present

⃝

English
Language
Development

Relationships
and Behavior

⃝

⃝

X

⃝

⃝

X
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Intended Audience and Design
Based on the findings of the literature review and the program evaluation, the beginnings
of newcomer program has been developed that will best serve the needs of SIFE. Using a
modified SIOP lesson plan format, all of the specific needs of SIFE were addressed through the
use of instructional goals, language and content objectives, and appropriate strategies. The
program was designed for students entering U.S. schools at the elementary level, often being
classified as beginners or intermediates in English language proficiency (ELP). If need be, these
lessons could be easily adapted to fit the needs of older or more advanced learners and could be
modified to suit the needs of students of all different academic and language proficiency levels.
Using the CCLS as a guide, standards and expectations are provided and used in the
development of each lesson. Lessons are interdisciplinary as most of the information and
material to be covered is all-encompassing. The lessons have outlined procedures to be
performed by the teacher in explicit steps in order to allow for easy replication. These steps
provide meaningful activities that are aligned with not only review and assessment strategies, but
also with the SIFE needs that have been identified.
The newcomer program was designed to be placed within a larger school setting where
students have opportunities to interact with mainstream students during activities such as
physical education, art, and music. In order to accelerate students’ learning for the transition to
other school programs, SIFE will participate in full-day instruction, only leaving the classroom
for these activities and lunch. If a student is determined to have no schooling or interrupted
formal education, they will be recommended for this newcomer program and only exit when
his/her progress shows he/she is ready to transition into the mainstream classroom. The program
operates for three months but allows for students to exit if they demonstrate the progress
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necessary for them to succeed with support from ESL instruction. Three months in time allows
for the objectives to be achieved without hindering the integration of SIFE into the school
culture. The goal within these three months is to help SIFE acculturate to the U.S., learn content
concepts and improve their English language skills in order to become fully functional learners.
Scope and Sequence
Areas that should be included in such programs have been identified throughout the
literature review, therefore, a focus was chosen for this newcomer program. The topics being
covered include orientation, basic survival English skills, school routines and procedures, and
community resources (see Table 2). Each of these areas will be comprised of ten to fifteen
lesson plans, including topics and activities that have been found to be most beneficial for SIFE.
Such activities include navigating a new school and learning environment, practice of basic
English skills within the four language domains, an introduction to different routines and
procedures, behavior management, and familiarity with new settings.
Schools often ignore the steps to properly familiarize students with mainstream schools.
Therefore, lessons have been created to help students adjust to a new school and orient to a new
learning environment. Students in the newcomer program have the opportunity to navigate their
new school, learning about all of the different resources available. For example, by making
personal dictionaries, SIFE learn the appropriate behaviors for the classroom, library, cafeteria,
gymnasium, bus, and bathroom, which will allow them to familiarize themselves with the school
environment and learn how to take advantage of these resources. After becoming acquainted
with these resources, students will be better prepared to enter the classroom and become actively
engaged in their new learning environment.

NEWCOMER PROGRAM

44

Part of being an active participant in the classroom is developing English language skills
and the necessary tools for effective learning. In order to assist in the process of acculturation,
students will have been familiarized with basic forms of communication and ways of survival.
The lessons developed in this newcomer program expand on this idea, offering opportunities for
students to learn how to successfully interact with peers, school personnel, and community
members.
An important facet of communication in schools is being familiar with classroom routines
and procedures. Students have therefore been prepared to enter mainstream classrooms by
reviewing such routines and procedures that are common in these classrooms. For example, after
completing an interactive map of the school, students will learn how to safely navigate the school
facilities and classroom, for normal functioning and in case of emergencies. Once students’
well-being is ensured, expectations will be introduced and discussed, encouraging students to
take on positive learning roles.
Together the previous lessons on orientation, basic English skills, and classroom routines
and procedures, establish a foundation for students to then get involved in their community and
become active citizens. In the next scope of lessons, students will have the opportunity to
explicitly interact with their community in order to get a better understanding of the available
resources. By allowing students to explore their community through a community fair, they will
be able to develop a sense of belonging. From this activity and others, students will acquire a
sense of pride for their new community and their connectedness to it.
Overall, the sequence of the newcomer program is meant to teach students about their
new environment as well as make connections between their past and their present. It also helps
to establish a foundation for students to successfully transition into mainstream education,
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including standards and expectations. The areas of orientation, basic English skills, classroom
routines and procedures, and community resources were found to be most useful in the
development of an effective newcomer program and have made this program more desirable.

NEWCOMER PROGRAM
Table 2
Scope and Sequence
Subject
Orientation

Basic Survival English

Classroom Routines and
Procedures

Community Resources

Topics Covered
Bus
Office/Guidance
Classroom/Locker
Bathrooms
Gymnasium/Cafeteria
Nurse/Library
Greetings
Introductions
Personal Information
Questions
Manners
Morals
Locations in the School
Safety
Needs
Rules
Consequences
Procedures
Behavior
Expectations
City, State, and Country
People and Occupations
Careers
Places in the
Community
How to Help
Signs/Navigation
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Activities
Personal dictionaries

Surprise book
Are you sleeping?
Find someone who
Pretest with a partner
Canned questions
T-Chart
Move it
Response w/ whiteboard
Role playing
Jigsaw
Take a stand
Realia and photos
T-Chart
Behavior Plans
Flip books
Inside-outside circle
4-Corners vocabulary
Chunk and chew
Piece o’ pizza
Realia and photos
Scavenger hunt

Assessments
Bus safety
Sign in, please
Labels
Locker
Practice behavior
Share bear
Ticket out the
door
Self-assessment 1-3
Share bear
Sign in, please
Find the fib
Ticket out the door
Magic buttons
Sign in, please
Share bear
Self-assessment 1-3
Response boards
Practice drills
What do you do?
Self-assessment 1-3
Find the fib
Share bear
KWL chart
Sign in, please
Response cards
Find someone who

Suggested Activities
Labeling
Matching
Peer practice
Demonstrations
Bus/school schedule
Daily routine
Interviews
Role plays
Dictations
Practice pronunciation
Mini composition
School interview
Peer/teacher tour
Labeling
Simon says
Flash cards
Scavenger hunt
School map
Map of neighborhood
Map of community
Illustrations
Flash cards
Field trip
Guest speakers
Hide-n-seek
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Validity Considerations
Validity refers to the “appropriateness, meaningfulness, correctness, and usefulness of the
inferences a researcher makes” (Fraenkel, Wallen, & Hyun, 2012, p. 147). Validation is the
process of collecting and analyzing evidence to support such inferences. Researchers should
want the information they obtain to serve their purposes. Therefore, validity depends on the
amount and type of evidence there is to support the interpretations researchers wish to make
concerning data they have collected (Fraenkel et al., 2012). Referential adequacy brings about
understanding and clearly informs others. Because the literature is lacking on newcomer
programs specifically addressing the needs of SIFE, I believe that this project will bring about
new, information that will help all classroom teachers meet the needs of these students.
Applicability implies that results can be applied to another setting or participants. Depending on
the needs this project could be applied to another setting or participants. Therefore, if a school
was looking to implement a newcomer program that addresses the needs of SIFE and the
practices that best suit these needs, this project could serve as an example. Dialogic validity
refers to the sharing and disseminating of the findings, and this project was shared via digital
presentation with graduate students and researchers at the University of the Sunshine Coast in
Australia. I would like to present my study at a graduate fair or presentation seminar.
Results
In order to get a better insight as to why the following topics were chosen, it was
important to first provide a justification. Each justification provides support and reasoning
behind the selection of topics for this project. The topics include orientation, basic survival
English, school routines and procedures, and community resources and include lessons that will
help students become accustomed to a new environment. Before each set of lessons, the
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Justification is presented in order to give background information and support for the lessons to
follow.
Orientation
An educational environment that is supportive of SIFEs will have staff members who are
well-educated on the needs and backgrounds of their students, and highly attuned to the
emotional strain these students may experience as they adjust to a new country, language, and
customs. Students may be facing complex identity issues, culture shock, and a sense of loss of
having left their home behind, particularly if they didn't want to move to a new country. During
orientation students will have the opportunity to meet with faculty and staff members, talk with
current students, learn about the various resources offered by the school, and obtain
specific information to prepare for their recent arrival. Students will be asked to navigate their
new school, creating personal dictionaries that include the location and the services it provides.
By becoming familiar with their new surroundings, students will have the chance to establish a
rapport with the faculty and staff that they will routinely come in contact with.
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Orientation/ Bus Load
Level: Beginner/Intermediate
Common Core Learning Standards:
RL.2.1 Ask and answer such questions as who, what, where, when, why, and how to demonstrate
understanding of key details in a text
RL.2.5 Describe the overall structure of the story, including describing how the beginning introduces the
story and the ending concludes the action
RL.2.7 Use information gained from the illustrations and words in a print or digital text to demonstrate
understanding of its characters, setting, or plot
RL.2.11 Make connections between self, text, and the world around them
Key Vocabulary: bus, load, unload, bus safety,
Visuals/Resources: personal dictionary, school bus
exit
HOTS: How do I behave appropriate while
traveling to and from school on a bus? What
actions will be taken if I do not behave
appropriately? What do I do if something goes
wrong?
Connections to Prior Knowledge/Building Background:
TW ask students to think about any ways they may have traveled in the past and what behaviors were
acceptable in those situations
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT select and define
1.1 TW help students select and
1.1 Students will chose words
words for ongoing vocabulary
define words related to their new that are appropriate for their
learning
school environment throughout
proficiency/academic level
the next couple of weeks
2. SWBAT make connections
2.1 TW work with students to
between previous experiences (if
help make connections while
2.1 Personal reflection
any) and vocabulary found in
getting oriented to the new
new lesson
school
3. SWBAT decipher the
3.1 SW practice entering and
difference between appropriate
exiting the bus, procedures for
3.1 Active participation
and inappropriate school bus
an emergency, and behavior
behavior
Language Objectives:
1. SWBAT describe vocabulary
1.1 SW relate new vocabulary to 1.1 Active recall of old
connections using the following
past experiences and review
information
prompts:
“I remember this word from when
we read about ____”
“I remember what this word
means form when we read about
____”
“I remember putting this word in
my dictionary when we read
about ____”
Wrap Up: Enter and exit bus appropriately
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Orientation/ Office and Guidance
Level: Beginner/Intermediate
Common Core Learning Standards:
RL.2.1 Ask and answer such questions as who, what, where, when, why, and how to demonstrate
understanding of key details in a text
RL.2.5 Describe the overall structure of the story, including describing how the beginning introduces the
story and the ending concludes the action
RL.2.7 Use information gained from the illustrations and words in a print or digital text to demonstrate
understanding of its characters, setting, or plot
RL.2.11 Make connections between self, text, and the world around them
Key Vocabulary: office, guidance, counselor,
Visuals/Resources: personal dictionary
help, discuss, principal, secretary, etc.
HOTS: Where do I go if I need help with ____?
What are the roles of people that work in these
offices? How can they help me during my time
here at school?
Connections to Prior Knowledge/Building Background:
SW interact with school personnel in the office and guidance office in order to communicate the services
provided in these places
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT select and define
1.1 TW help students select and
1.1 Students will chose words
words for ongoing vocabulary
define words related to their new that are appropriate for their
learning
school environment throughout
proficiency/academic level
the next couple of weeks
2. SWBAT make connections
2.1 TW work with students to
2.1 Personal reflection
between previously learned
help make connections while
vocabulary and vocabulary found getting oriented to the new
in new lesson
school
3. SWBAT understand the
3.1 SW interact with faculty and 3.1 Active participation and
resources available in the
staff to make connections
response
locations discussed
between location and resources
Language Objectives:
1. SWBAT describe vocabulary
1.1 SW relate new vocabulary to 1.1 Active recall of old
connections using the following
past experiences and review
information
prompts:
“I remember this word from when
we read about ____”
“I remember what this word
means form when we read about
____”
“I remember putting this word in
my dictionary when we read
about ____”
Wrap Up: Sign in, please  respond to T or F questions
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Orientation/ Classroom
Level: Beginner/Intermediate
Common Core Learning Standards:
RL.2.1 Ask and answer such questions as who, what, where, when, why, and how to demonstrate
understanding of key details in a text
RL.2.5 Describe the overall structure of the story, including describing how the beginning introduces the
story and the ending concludes the action
RL.2.7 Use information gained from the illustrations and words in a print or digital text to demonstrate
understanding of its characters, setting, or plot
RL.2.11 Make connections between self, text, and the world around them
Key Vocabulary: classroom labels, hallway,
Visuals/Resources: personal dictionary, classroom
bathroom, desks, windows, walls, etc.
labels
HOTS: What are the names of the objects (places)
in my classroom? How do I use the objects in my
classroom the most effectively?
Connections to Prior Knowledge/Building Background:
SW help label the classroom using their fellow peers as references
Content Objectives:
Meaningful Activities:
1. SWBAT select and define
1.1 TW help students select and
words for ongoing vocabulary
define words related to their new
learning
school environment throughout
the next couple of weeks
2. SWBAT make connections
2.1 TW work with students to
between previously learned
help make connections while
vocabulary and vocabulary found getting oriented to the new
in new lesson
school
3. SWBAT work with classmates 3.1 SW work cooperatively with
to label classroom objects and
peers to complete task at hand
places
1.1 SW relate new vocabulary to
Language Objectives:
1. SWBAT describe vocabulary
past experiences and review
connections using the following
prompts:
“I remember this word from when
we read about ____”
“I remember what this word
means form when we read about
____”
“I remember putting this word in
my dictionary when we read
about ____”
Wrap Up: Help label the classroom

Review/Assessment:
1.1 Students will chose words
that are appropriate for their
proficiency/academic level
2.1 Personal reflection

3.1 Active participation

1.1 Active recall of old
information
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Orientation/ Locker
Level: Beginner/Intermediate
Common Core Learning Standards:
RL.2.1 Ask and answer such questions as who, what, where, when, why, and how to demonstrate
understanding of key details in a text
RL.2.5 Describe the overall structure of the story, including describing how the beginning introduces the
story and the ending concludes the action
RL.2.7 Use information gained from the illustrations and words in a print or digital text to demonstrate
understanding of its characters, setting, or plot
RL.2.11 Make connections between self, text, and the world around them
Key Vocabulary: locker, combination, code,
Visuals/Resources: personal dictionary, locker
organization, clutter, personalize
combination
HOTS: How do I lock and unlock my locker? How
do I keep my locker organized? How can I
personalize my locker inside and out?
Connections to Prior Knowledge/Building Background:
SW practice locking and unlocking locker
TW ensure students know how to keep their locker organized
Content Objectives:
Meaningful Activities:
1. SWBAT select and define
1.1 TW help students select and
words for ongoing vocabulary
define words related to their new
learning
school environment throughout
the next couple of weeks
2. SWBAT make connections
2.1 TW work with students to
between previously learned
help make connections while
vocabulary and vocabulary found getting oriented to the new
in new lesson
school
3. SWBAT lock and unlock
3.1 SW use peers and teacher for
locker with use of a combination
assistance if necessary
Language Objectives:
1. SWBAT describe vocabulary
1.1 SW relate new vocabulary to
connections using the following
past experiences and review
prompts:
“I remember this word from when
we read about ____”
“I remember what this word
means form when we read about
____”
“I remember putting this word in
my dictionary when we read
about ____”
Wrap Up: Record locker combination

Review/Assessment:
1.1 Students will chose words
that are appropriate for their
proficiency/academic level
2.1 Personal reflection

3.1 Active participation and
response
1.1 Active recall of old
information
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Orientation/ Bathrooms
Level: Beginner/Intermediate
Common Core Learning Standards:
RL.2.1 Ask and answer such questions as who, what, where, when, why, and how to demonstrate
understanding of key details in a text
RL.2.5 Describe the overall structure of the story, including describing how the beginning introduces the
story and the ending concludes the action
RL.2.7 Use information gained from the illustrations and words in a print or digital text to demonstrate
understanding of its characters, setting, or plot
RL.2.11 Make connections between self, text, and the world around them
Key Vocabulary: bathroom, restroom, ladies, men, Visuals/Resources: personal dictionary
boys, girls, toilet, toilet paper, wash hands, soap,
flush
HOTS: When is it appropriate to use the
bathroom? How do I ask to use the bathroom?
What should I do after I am done using the
bathroom?
Connections to Prior Knowledge/Building Background:
SW practice asking to use the bathroom and know when it is most appropriate to do so
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT select and define
1.1 TW help students select and
1.1 Students will chose words
words for ongoing vocabulary
define words related to their new that are appropriate for their
learning
school environment throughout
proficiency/academic level
the next couple of weeks
2. SWBAT make connections
2.1 TW work with students to
2.1 Personal reflection
between previously learned
help make connections while
vocabulary and vocabulary found getting oriented to the new
in new lesson
school
3.1 Active listening and
3. SWBAT follow procedures for 3.1 SW the appropriate
participation
using the bathroom
procedures to follow when using
the bathroom
1.1 Active recall of old
Language Objectives:
1. SWBAT describe vocabulary
1.1 SW relate new vocabulary to information
connections using the following
past experiences and review
prompts:
“I remember this word from when
we read about ____”
“I remember what this word
means form when we read about
____”
“I remember putting this word in
my dictionary when we read
about ____”
Wrap Up: Explain the most appropriate time to use the bathroom
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Orientation/ Gym and Cafeteria
Level: Beginner/Intermediate
Common Core Learning Standards:
RL.2.1 Ask and answer such questions as who, what, where, when, why, and how to demonstrate
understanding of key details in a text
RL.2.5 Describe the overall structure of the story, including describing how the beginning introduces the
story and the ending concludes the action
RL.2.7 Use information gained from the illustrations and words in a print or digital text to demonstrate
understanding of its characters, setting, or plot
RL.2.11 Make connections between self, text, and the world around them
Key Vocabulary: gymnasium (gym), cafeteria,
Visuals/Resources: personal dictionary
lunch, rules, procedures, etc.
HOTS: How do I behave appropriately when
participating in gym class? How do I behave
appropriately when eating lunch? How do I go
about getting my lunch?
Connections to Prior Knowledge/Building Background:
SW be asked to practice getting in line for lunch and proceeding through the lunch line
SW be asked the rules when participating in gym class
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT select and define
1.1 TW help students select and
1.1 Students will chose words
words for ongoing vocabulary
define words related to their new that are appropriate for their
learning
school environment throughout
proficiency/academic level
the next couple of weeks
2. SWBAT make connections
2.1 TW work with students to
2.1 Personal reflection
between previously learned
help make connections while
vocabulary and vocabulary found getting oriented to the new
in new lesson
school
3.1 Active participation
3. SWBAT act appropriately in
3.1 SW practice procedures in
both gym class and lunch and
order to participate in class and
follow necessary procedures
at lunch
Language Objectives:
1. SWBAT describe vocabulary
1.1 SW relate new vocabulary to 1.1 Active recall of old
connections using the following
past experiences and review
information
prompts:
“I remember this word from when
we read about ____”
“I remember what this word
means form when we read about
____”
“I remember putting this word in
my dictionary when we read
about ____”
Wrap Up: Practice proceeding through the lunch line

NEWCOMER PROGRAM

55

Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Orientation/ Nurse
Level: Beginner/Intermediate
Common Core Learning Standards:
RL.2.1 Ask and answer such questions as who, what, where, when, why, and how to demonstrate
understanding of key details in a text
RL.2.5 Describe the overall structure of the story, including describing how the beginning introduces the
story and the ending concludes the action
RL.2.7 Use information gained from the illustrations and words in a print or digital text to demonstrate
understanding of its characters, setting, or plot
RL.2.11 Make connections between self, text, and the world around them
Key Vocabulary: nurse, health, safety, injury,
Visuals/Resources: personal dictionary
band-aid, ice pack, medicine, headache, stomach
ache, etc.
HOTS: How can the nurse help me if I do not feel
well? For what reasons should I go to the nurse?

Connections to Prior Knowledge/Building Background:
SW be asked to think of different reasons they should go to the nurse for
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT select and define
1.1 TW help students select and
1.1 Students will chose words
words for ongoing vocabulary
define words related to their new that are appropriate for their
learning
school environment throughout
proficiency/academic level
the next couple of weeks
2. SWBAT make connections
2.1 TW work with students to
2.1 Personal reflection
between previously learned
help make connections while
vocabulary and vocabulary found getting oriented to the new
in new lesson
school
3.1 Active listening and
3. SWBAT communicate with the 3.1 SW practice communicating participation
nurse any issues/problems they
any issues/problems they may
may have
have through verbal or visual
cues
1.1 Active recall of old
Language Objectives:
1. SWBAT describe vocabulary
1.1 SW relate new vocabulary to information
connections using the following
past experiences and review
prompts:
“I remember this word from when
we read about ____”
“I remember what this word
means form when we read about
____”
“I remember putting this word in
my dictionary when we read
about ____”
Wrap Up: Interact with nurse to learn more about the services they provide
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Orientation/ Library
Level: Beginner/Intermediate
Common Core Learning Standards:
RL.2.1 Ask and answer such questions as who, what, where, when, why, and how to demonstrate
understanding of key details in a text
RL.2.5 Describe the overall structure of the story, including describing how the beginning introduces the
story and the ending concludes the action
RL.2.7 Use information gained from the illustrations and words in a print or digital text to demonstrate
understanding of its characters, setting, or plot
RL.2.11 Make connections between self, text, and the world around them
Key Vocabulary: library, books, nonfictional,
Visuals/Resources: personal dictionary, library
fictional, texts, poetry, authors, check-out, return,
card
quiet, respectful
HOTS: What are the appropriate behaviors for the
library? How do I check-out a book? What is the
difference between nonfiction and fiction? Which
books are most appropriate for my reading
level/interests?
Connections to Prior Knowledge/Building Background:
SW be given the opportunity to select age and reading level appropriate books to check-out
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT select and define
1.1 TW help students select and
1.1 Students will chose words
words for ongoing vocabulary
define words related to their new that are appropriate for their
learning
school environment throughout
proficiency/academic level
the next couple of weeks
2. SWBAT make connections
2.1 TW work with students to
2.1 Personal reflection
between previously learned
help make connections while
vocabulary and vocabulary found getting oriented to the new
in new lesson
school
3.1 Active response and
3. SWBAT select appropriate
3.1 SW practice selecting books participation
books for their age and reading
that call on their interests while
level with assistance from
keeping in mind their reading
librarian
level
1.1 Active recall of old
Language Objectives:
1. SWBAT describe vocabulary
1.1 SW relate new vocabulary to information
connections using the following
past experiences and review
prompts:
“I remember this word from when
we read about ____”
“I remember what this word
means form when we read about
____”
“I remember putting this word in
my dictionary when we read
about ____”
Wrap Up: Practice checking out and returning books
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Orientation/ Review
Level: Beginner/Intermediate
Common Core Learning Standards:
RL.2.1 Ask and answer such questions as who, what, where, when, why, and how to demonstrate
understanding of key details in a text
RL.2.5 Describe the overall structure of the story, including describing how the beginning introduces the
story and the ending concludes the action
RL.2.7 Use information gained from the illustrations and words in a print or digital text to demonstrate
understanding of its characters, setting, or plot
RL.2.11 Make connections between self, text, and the world around them
Key Vocabulary: review from past weeks
Visuals/Resources: personal dictionary, find
someone who activity
HOTS: What are the responsibilities and services
provided by different locations within the school?
How can they help me accomplish ____?
Connections to Prior Knowledge/Building Background:
SW navigate school to fill in their find someone who activity chart
Content Objectives:
Meaningful Activities:
1. SWBAT select and define
1.1 TW help students select and
words for ongoing vocabulary
define words related to their new
learning
school environment throughout
the next couple of weeks
2. SWBAT make connections
2.1 TW work with students to
between previously learned
help make connections while
vocabulary and vocabulary found getting oriented to the new
in new lesson
school
3. SWBAT identify the services
3.1 SW navigate the school in
provided by different faculty and
order to find faculty and staff
staff by filling in the activity sheet that fit the descriptions on the
activity sheet
Language Objectives:
1. SWBAT describe vocabulary
1.1 SW relate new vocabulary to
connections using the following
past experiences and review
prompts:
“I remember this word from when
we read about ____”
“I remember what this word
means form when we read about
____”
“I remember putting this word in
my dictionary when we read
about ____”
Wrap Up: Complete find someone who activity

Review/Assessment:
1.1 Students will chose words
that are appropriate for their
proficiency/academic level
2.1 Personal reflection

3.1 Active listening and
participation

1.1 Active recall of old
information
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Orientation/ Review
Level: Beginner/Intermediate
Common Core Learning Standards:
RL.2.1 Ask and answer such questions as who, what, where, when, why, and how to demonstrate
understanding of key details in a text
RL.2.5 Describe the overall structure of the story, including describing how the beginning introduces the
story and the ending concludes the action
RL.2.7 Use information gained from the illustrations and words in a print or digital text to demonstrate
understanding of its characters, setting, or plot
RL.2.11 Make connections between self, text, and the world around them
Key Vocabulary: review from past weeks
Visuals/Resources: personal dictionary
HOTS: What are the responsibilities and services
provided by different locations within the school?
How can they help me accomplish ____?
Connections to Prior Knowledge/Building Background:
SW work together to review the different parts of the school and how they play a role in their success
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT select and define
1.1 TW help students select and
1.1 Students will chose words
words for ongoing vocabulary
define words related to their new that are appropriate for their
learning
school environment throughout
proficiency/academic level
the next couple of weeks
2. SWBAT make connections
2.1 TW work with students to
2.1 Personal reflection
between previously learned
help make connections while
vocabulary and vocabulary found getting oriented to the new
in new lesson
school
3.1 Active listening and
3. SWBAT identify different
3.1 SW work together as a class
participation
places in the school and discuss
to review the different places in
how they play a role in their
the school
success
1.1 Active recall of old
Language Objectives:
1. SWBAT describe vocabulary
1.1 SW relate new vocabulary to information
connections using the following
past experiences and review
prompts:
“I remember this word from when
we read about ____”
“I remember what this word
means form when we read about
____”
“I remember putting this word in
my dictionary when we read
about ____”
Wrap Up: Share bear  What have you learned?
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Basic Survival English
On the first days of school, SIFE will most likely be nervous and intimidated by a new
and different school environment. Due to lack of formal educational experiences, these students
will need to become familiarized with how to approach others, provide personal information, ask
appropriate questions, maintain good manners, and develop quality morals. Throughout the
lessons students will be asked to practice greeting someone new and introducing themselves with
confidence. It was also important for students to memorize important personal information that
may be needed during an emergency such as address and phone number. Of course, it was also
valuable for students to get to know their peers in order to develop healthy relationships.
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Survival/Greetings
Level: Beginner/Intermediate
Common Core Learning Standards:
RL.2.1 Ask and answer such questions as who, what, where, when, why, and how to demonstrate
understanding of key details in a text
RL.2.5 Describe the overall structure of the story, including describing how the beginning introduces the
story and the ending concludes the action
RL.2.7 Use information gained from the illustrations and words in a print or digital text to demonstrate
understanding of its characters, setting, or plot
RL.2.11 Make connections between self, text, and the world around them
Key Vocabulary: hello, hi, good morning, good
Visuals/Resources: sentence frames, Margaret y
afternoon, good evening, how are you?
Margarita
HOTS: How should you greet someone you are
just meeting? What are the different ways to
approach a new person? What greetings are most
appropriate when ___?
Connections to Prior Knowledge/Building Background:
TW read the story Margaret y Margarita
As teacher reads the story students will be asked to make connections between their background
knowledge and the topic of the book
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT make connections
1.1 TW introduce surprise book
between their background
to activate students’ background
knowledge and the topic of the
knowledge, while sparking their
surprise book
interest through element of
surprise
1.2 TW tell the students they
will slowly unwrap the book,
modeling tearing one piece of
paper off
1.3 SW take small pieces of
1.3 Assessment of listening skills
paper off one at a time to slowly after modeling
reveal the picture
1.4 TW encourage students to
make predictions about the
book’s topic or theme
2.1 SW listen while the teacher
2.1 Active listening and
reads the surprise book,
interaction during reading of
engaging students throughout the surprise book
reading
2. SWBAT make connections
2.2 SW respond to simple
2.2 Active response/ elaboration
between their background
questions, requiring the use of
to questions
knowledge and the text/pictures in their background knowledge
the surprise book
Language Objectives:
1. SWBAT speak in the future
1.1 TW will model using the
1.1 Active listening during
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tense to predict what their next
sentence frames to make a
lesson or unit of study will be
prediction about the book’s topic
using the following sentence
or theme
frames:
1.2 SW use the sentence frames
“I think we will learn about ____” to come together to make
“I think we are going to study
predictions about the book’s
_____”
topic or theme
“I think this book will be about
_____”
2. SWBAT use key vocabulary to
create appropriate ways to greet
people
Wrap Up: Prepare to greet your teacher and classmates

61
modeling

1.2 Active response/ elaboration
using sentence frames
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Survival/Greetings and
Level: Beginner/Intermediate
Introductions
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics with peers
and adults in small and larger groups
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
SL.2.6 Produce complete sentences when appropriate to task and situation in order to provide requested
detail or clarification
Key Vocabulary: hello, hi, good morning, good
Visuals/Resources: sentence frames, self
afternoon, good evening, how are you?, what is
assessment
your name?, my name is ____,
HOTS: How should you greet someone you are
just meeting? What are the different ways to
approach a new person? What greetings are most
appropriate when ___? How do you introduce
yourself?
Connections to Prior Knowledge/Building Background:
TW ask students to review greetings from previous lessons by working with a partner
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT demonstrate
1.1 TW physically respond, by
understanding of a concept by
moving their body to the lesson,
using an appropriate hand signal
modeling the motions for
students (make motions for
greetings and/or introductions)
1.2 SW use hands, facial
1.2 Active participation in
expressions, or whole body
movement activity
movement to illustrate the key
points in the lesson, repeating
the actions to make meaning of
the new concepts
Language Objectives:
1. SWBAT listen to the teacher
1.1 TW orally introduce a new
and students giving responses,
concept or idea and ask for a
and repeat what they have heard
volunteer to repeat was just said:
“Hello! My name is ____. What
is your name?” (adjust for
different greetings and/or
introductions)
1.2 TW ask for a second
1.2 Active response to call and
volunteer to repeat the same
response activity
information and continue so that
each student who feels
comfortable can choose to repeat
the information aloud
Wrap Up: Self assessment (1-3) rate yourself on meeting the objective(s)
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Survival/Introductions
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics with peers
and adults in small and larger groups
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
SL.2.6 Produce complete sentences when appropriate to task and situation in order to provide requested
detail or clarification
Key Vocabulary: what is your name?, my name is Visuals/Resources: song outline, sentence frames,
____, how old are you?, where do you live?, when self assessment
is your birthday?, what is your address?, who is
your teacher?, etc.
HOTS: How do you introduce yourself? How do I
form appropriate personal questions?
Connections to Prior Knowledge/Building Background:
TW ask students to review greetings from previous lessons by working with a partner
TW have students think of personal information that they would like to know about someone new (age,
birthday, name, address, etc)
Content Objectives:
Meaningful Activities:
Review/Assessment:
1.SWBAT create songs based on
1.1 TW introduce song outline
the key concepts related to
for Are You Sleeping?, modeling
introductions and formation of
the formation of personal
personal questions
questions
“What is your name?
What is your name?
Will you say?
Will you say?”
1.2 TW guide students in
summarizing key content
information into phrases that fit
the melody
1.3 SW use a variety of
1.3 Active participation in
resources to assist them in
groups and asking for assistance
creating the songs
when appropriate
Language Objectives:
1. SWBAT generate vocabulary
1.1 SW substitute in new ideas
1.1 Use of new ideas and
related to a topic and create
and concepts into the song
concepts, including vocabulary,
phrases that can be sung in a
outline or introduce songs from
to create phrases that can be sung
familiar melody
home to use as outline
in a familiar melody
Wrap Up: Self assessment (1-3) rate yourself on meeting the objective(s)
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Survival/Personal Information
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL. 2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
Key Vocabulary: what is your name?, my name is Visuals/Resources: bingo board, sentence frames
____, how old are you?, I am ___ years old, where
do you live?, I live ___, when is your birthday?, I
was born on ____. what is your address?, my
address is ____, who is your teacher?, my teacher
is ____etc.
HOTS: How do you introduce yourself? How do I
form appropriate personal questions? How do I
respond to personal questions?
Connections to Prior Knowledge/Building Background:
SW use prior knowledge in order to form and respond personal questions
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT ask and answer
1.1 TW review the formation of
questions about each other
personal questions and introduce
the activity known as Find
Someone Who (In this case, find
someone who lives in ____, find
someone who grew up in Puerto
Rico, etc.  Adjust to fit
classroom demographics
1.2 TW hand out worksheet to
individual students but continue
activity as whole class
instruction
2. SWBAT decide if other
2.1 SW work as a class and in
2.1 Correct formation of and
students’ answers are correct or
small groups to mark as many
responses to personal questions
incorrect
responses as possible on the
board
Language Objectives:
1. SWBAT repeat questions to
1.1 TW model the formation of
other students
personal questions
1.2 SW repeat posed questions
1.2 Practice with the formation
in order to understand how to
and response to personal
form and respond to personal
questions
questions
2. SWBAT listen to another
2.1 SW come up to board and
student’s answer to a question and make response if deemed
mark that response if it is deemed correct, also marking their own
correct
individual papers
3. SWBAT orally tell a correct
3.1 SW practice responses to
3.1 Use of sentence frames in
answer to a question posed by
personal questions by using the
order to respond to personal
another student
following sentence frames
questions
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(among others):
“I am ___ years old”
“I live ___”
“I was born on ____”
“My address is ____”
“My teacher is ____”
Wrap Up: Share bear, question and response for personal questions
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Survival/Personal Information and
Level: Beginner/Intermediate
Review
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL. 2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
SL.2.6 Produce complete sentences when appropriate to task or situation in order to provide requested
detail or clarification
Key Vocabulary: hi, hello, my name is ____,
Visuals/Resources: personal information sheets
what is your name?, my address is ____, my
birthday is ____, etc.
HOTS: How do I greet someone? How do I
introduce myself? How do I form and respond to
personal questions?
Connections to Prior Knowledge/Building Background:
SW use prior knowledge and skills in order to review for an informal “interview” with the teacher
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT preview the content of 1.1 SW have the opportunity to
1.1 SW have the opportunity to
the week by taking a pretest with
preview at the beginning of the
share any background knowledge
a partner
lesson or unit the material that
they have with a partner
will be assess at its conclusion
1.1 TW circulate around the
room to assess the background
knowledge that is already in
place, and become aware of any
areas where knowledge is
lacking
2. SWBAT share knowledge
2.1 SW repeat questions aloud
while making predictions and
discuss the possible answers, and
asking questions about pretest
alter for personal responses
items of which they are unsure
2.1 SW ask partner and
questions they may have
regarding what will be reviewed
Language Objectives:
1. SWBAT use questioning and
1.1 SW work together to clarify
1.1 TW circulate around the
clarifying terms to initiate
any information that may be
room to answer any questions
discussion with a partner
unknown using the sentence
that could not first be answered
“Do you know about that”
frames
by a partner
“I’m not sure about the answer,
but I do know ____”
“I think the answer might be
____, because I learned ____”
2. SWBAT verbally communicate 2.1 SW be given sentence frames 2.1 TW circulate around the
greeting, introduction, and
to help communicate greeting,
room pulling students aside to
personal information to teacher
introduction, and personal
complete a weekly review
information
2.2 TW record student responses
on a personal information sheet
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Wrap Up: Review greeting, introduction, and personal information
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Survival/Questions
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL. 2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
SL.2.6 Produce complete sentences when appropriate to task or situation in order to provide requested
detail or clarification
Key Vocabulary: who, what, when, where, why,
Visuals/Resources: can (container), questions at a
how
variety of cognitive levels, sentence frames
HOTS: How do I use the information provided in a
question to form an appropriate response?
Connections to Prior Knowledge/Building Background:
SW review how to form and respond to simple personal questions
Content Objectives:
Meaningful Activities:
1. SWBAT respond to questions
1.1 TW place a variety of
at various cognitive levels
question strips in a can.
1.2 TW draw out questions one
by one
1.3 SW work together to answer
questions
Language Objectives:
1. SWBAT display their
knowledge of a topic by using
complete sentences when
answering a question
2. SWBAT answer questions on
increasingly sophisticated levels
of cognition

1.1 SW use complete sentences,
with help from sentence frames,
when answering a question

2.1 TW review questions with
different levels of cognition with
all students, forming an answer
as a class when necessary
Wrap Up: Practice formation of questions

Review/Assessment:
1.1-1.3 All students gain
exposure to questions of varied
cognitive levels , even though
they are only responsible for
answering the questions that are
appropriate for their level of
English proficiency
1.1 TW assess students ability to
form responses to given
questions, with the use of
sentence frames
2.1 TW help students form a
response to questions that may at
be an advanced level of
proficiency
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Survival/Questions and Manners
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL. 2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
SL.2.6 Produce complete sentences when appropriate to task or situation in order to provide requested
detail or clarification
Key Vocabulary: who, what, when, where, why,
Visuals/Resources: T-Chart graphic organizer,
how, appropriate, inappropriate
question strips, sentence frames
HOTS: How do I classify questions as appropriate
or inappropriate?
Connections to Prior Knowledge/Building Background:
TW discuss with students actions/questions that may be appropriate or inappropriate in different
situations, calling on previous experiences and cultural differences
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT classify questions on a 1.1 SW use a graphic organizer
T-Chart as appropriate or
to help classify questions into
inappropriate
two columns, appropriate and
inappropriate, after being
modeled by the teacher
2. SWBAT explain their rationale 2.1 SW explain their rationale
2.1 TW help develop student
for classifying questions in a
for why they think each question rationales if assistance is needed
particular category
belongs in a category, after being to clarify reasoning
modeled by the teacher
Language Objectives:
1. SWBAT use classifying
1.1 SW, before answering as
1.1 TW circulate around the
language when determining which groups, will use the sentence
room and listen to conversations
questions belong to each category frames to guide a discussion
between students, volunteering
and justify the reasons for their
more information if necessary to
classification, using sentence
keep the discussion going
frames such as:
“I think ____ belongs to this
group because ____”
“I am not sure which group this
question belongs in because
____”
Wrap Up: Sign in, please  respond to T or F questions
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Survival/Manners
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL. 2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
SL.2.6 Produce complete sentences when appropriate to task or situation in order to provide requested
detail or clarification
Key Vocabulary: please, thank you, pardon me,
Visuals/Resources: “Do Unto Otters”, “Are You
excuse me, similar, both, different, but
Quite Polite?”, adapted Venn diagram
HOTS: How should I behave in different
situations?
Connections to Prior Knowledge/Building Background:
TW ask students to recall situations where someone may have not acted appropriately
What happened? Why did it happen? What would have been a better solution/response?
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT compare and contrast 1.1 SW record information about 1.1 Active participation and
the work of two authors
what is the same about the two
response
books where the squares
intersect, after recording
differences in the separate
squares
Language Objectives:
1. SWBAT use key vocabulary to 1.1 TW ask students to defend
1.1 TW encourage students to
articulate differences and
their opinions using the sentence use examples from the book
similarities between the authors
frames and examples from the
(similar, both, different, but)
book
“They are similar because they
both ____”
“They are different because ____”
“____ writes about____, but ____
writes about ____”
Wrap Up: Find the fib  three sentences given, one is false
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Survival/Manners and Morals
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL. 2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
SL.2.6 Produce complete sentences when appropriate to task or situation in order to provide requested
detail or clarification
Key Vocabulary: please, thank you, pardon me,
Visuals/Resources: Do Unto Otters, Are You
excuse me, similar, both, different, but
Quite Polite?, adapted Venn diagram
HOTS: How should I behave in different
situations?
Connections to Prior Knowledge/Building Background:
TW ask students to recall situations where someone may have not acted appropriately
What happened? Why did it happen? What would have been a better solution/response?
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT compare and contrast 1.1 SW record information about 1.1 Active participation and
the work of two authors
what is the same about the two
response
books where the squares
intersect, after recording
differences in the separate
squares
Language Objectives:
1. SWBAT use key vocabulary to 1.1 TW ask students to defend
1.1 TW encourage students to
articulate differences and
their opinions using the sentence use examples from the book
similarities between the authors
frames and examples from the
(similar, both, different, but)
book
“They are similar because they
both ____”
“They are different because ____”
“____ writes about____, but ____
writes about ____”
2. SWBAT discuss the concepts
2.1 TW guide students in a
2.1 Active participation and
presented in each book,
whole class discussion,
response
comparing and contrasting the
comparing and contrasting the
main ideas
main concepts/ideas
2.2 SW give examples of how to 2.2 Use Numbered Heads
behave appropriately in different Together to encourage everyone
situations
to listen and participate in the
discussion
Wrap Up: Find the fib  three sentences given, one is false

NEWCOMER PROGRAM

72

Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Survival/Manners and Review
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL. 2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
SL.2.6 Produce complete sentences when appropriate to task or situation in order to provide requested
detail or clarification
L.2.1 Demonstrate command of the conventions of standard English grammar and usage when writing or
speaking
L.2.3 Use knowledge of language and its conventions when writing, speaking, reading, and listening
Key Vocabulary: who, what, when, where, why,
Visuals/Resources: outside interaction worksheet,
how, please, thank you, pardon me, excuse me
camera
HOTS: How do I approach individuals in order to
ask appropriate questions? How do I gather
information from individuals from outside the
classroom?
Connections to Prior Knowledge/Building Background:
SW use prior knowledge to gather information from individuals outside the classroom, also taking photos
for an upcoming project
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT use prior knowledge
1.1 SW use the outside
1.1 TW informally assess student
to gather information from
interaction worksheet as a guide progress during the activity,
individuals outside the classroom for asking questions
assisting whenever necessary
1.2 SW work in small groups
while navigating the school to
ask questions from individuals in
the office, gym, cafeteria, etc.
2. SWBAT take photos of
2.1 SW take photos of places
different places while navigating
throughout the school if listed on
the school
the given worksheet
Language Objectives:
1. SWBAT form questions using
1.1 SW use sentence frames to
1.1 Active participation and
information from previous
form questions
response
lessons, with assistance from
1.2 TW guide students in the
sentence frames such as:
formation of questions
“What is your name?”
“Where were you born?”
“How old are you?”
Wrap Up: Outside interaction worksheet
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Survival/ Seasons and Weather
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL. 2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
SL.2.6 Produce complete sentences when appropriate to task or situation in order to provide requested
detail or clarification
Key Vocabulary: season, spring, summer, fall,
Visuals/Resources: words/pictures for all four
winter
seasons
HOTS: What are the four seasons? What are some
characteristics of each season? What is the
best/worst part about each season?
Connections to Prior Knowledge/Building Background:
TW ask students to recall any changes in weather and what they might be called
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT classify information
1.1 TW label each corner with a 1.2-1.4 Active listening and
about the four different seasons
word/picture of the topic
response
included (seasons)
1.2 SW move to a particular
corner based on interest of by
assigning each student a
word/picture related to one of
the corners
1.3 SW pair with partners and
explain why they chose that
corner
1.4 SW share their reasons with
the class
Language Objectives:
1. SWBAT explain the connection 1.1 SW use the following
1.1 Active participation (verbal
between a picture/word on an
sentence frames to explain why
or pictorial)
index card and the particular
they chose that corner: What did
season that it describes, using the they like about that season?
following prompts:
What are some weather patterns?
“This is a word related to the
Do they like snow? Do they like
____ season because it ____.”
to go to the beach?
“This is a picture related to the
____ season because it ____.”
Wrap Up: Draw a picture of your favorite season and dictate why it is your favorite (TW help)
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Survival/ Weather
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL. 2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
SL.2.6 Produce complete sentences when appropriate to task or situation in order to provide requested
detail or clarification
L.2.1 Demonstrate command of the conventions of standard English grammar and usage when writing or
speaking
L.2.3 Use knowledge of language and its conventions when writing, speaking, reading, and listening
Key Vocabulary: seasons, spring, summer, fall,
Visuals/Resources: flash cards of appropriate
winter, clothing, pants, shirts, jacket, shorts, etc.
clothing, human doll cut out
HOTS: What should I wear today? What types of
clothing are appropriate for different seasons?
Connections to Prior Knowledge/Building Background:
TW ask students to think about what items of clothing their wear throughout the year. What may be
different in the U.S.?
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT identify the
1.1 TW review the different
1.1 Active listening
appropriate clothing for each
seasons/weather
season
1.2 SW work together to identify 1.2 SW dress cut out doll
what items of clothing are most
appropriate for different seasons
appropriate for each season
and use new vocabulary
Language Objectives:
1. SWBAT use the following
1.1 TW assist students in
1.1 Active listening and research
sentence frames in order to decide researching what items of
(computer, books, school papers,
what clothing is appropriate for
clothing are appropriate for
etc.)
different seasons:
different seasons
“In the __(season)__ I like to
1.2 SW work with a partner and
1.3 Active participation and
wear __(item of clothing__
use the sentence frames to
understanding (communicate if
because ____.”
communicate what they have
not understanding)
“You should not wear __(item of
learned
clothing)__ in the __(season)__
because ____.”
Wrap Up: Dress your doll for the appropriate season
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School Routines and Procedures
Schools should be a safe, caring, and cooperative environment where students come to
school to learn. Students will have the opportunity to review locations in the school as well as
safety procedures. They will be able to communicate any needs resulting from an emergency
inside or outside the classroom. Rules and procedures help ensure a safe and healthy learning
environment. Everyone respects the right of others, including the right of students to learn and
the right of teachers to teach. Students will become familiar with the rules and procedures in the
classroom in order to create the best learning environment. By considering the consequences of
poor behavior students will also be able to determine right from wrong. After deciphering
between appropriate and inappropriate behaviors, students will understand what is expected of
them both academically and socially.
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: School/Locations in the School
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.6 Produce complete sentences when appropriate to task and situation in order to provide requested
detail or clarification
Key Vocabulary: guidance office,
Visuals/Resources: photographs, poster board
bathroom/lavatory, office, nurse, gymnasium.gym,
cafeteria, library, art, music, etc.
HOTS: How do I navigate my new school? How
do I get to the ____? How do I ask to leave the
room?
Connections to Prior Knowledge/Building Background:
TW ask students to compare previous schooling experiences (if any) to their new school
What is different? What is the same? What is new? What is familiar?
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT use vocabulary related 1.1 SW develop a clear
1.1 SW use new vocabulary in
to school navigation
understanding of an unknown
complete sentences
place in school
1.1 SW navigate school and then
create an interactive map using
photos and personal illustrations
2. SWBAT identify realia,
2.1 SW use complete sentences
2.1 Active participation in
photographs, and/or illustrations
including the new vocabulary
activity
using appropriate labels and
word(s), referring to the physical
vocabulary
object or word wall
Language Objectives:
1. SWBAT use the sentence
1.1 SW use complete sentences
1.1 Active participation in
frames:
including the new vocabulary
activity
“When I go to ____ I can ____”
word(s) **Beginners will be
“If I need ____ I should go to
provided with an illustration or
____”
picture, and a sentence frame
until they are familiar with the
procedure and more comfortable
speaking
Wrap Up: Ticket out the door  Where would you go if you ____?
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: School/Locations in the School and Level: Beginner/Intermediate
Safety
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.6 Produce complete sentences when appropriate to task and situation in order to provide requested
detail or clarification
Key Vocabulary: guidance office,
Visuals/Resources: photographs, poster board
bathroom/lavatory, office, nurse, gymnasium.gym,
cafeteria, library, art, music, safety, procedural, fire
drill, lock down
HOTS: How do I navigate my new school? How
do I get to the ____? How do I ask to leave the
room? What is the appropriate way to behave
during an emergency? What is the best way to get
to safety during an emergency?
Connections to Prior Knowledge/Building Background:
SW be asked to design fire drill routes at home and asked to share in class
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT demonstrate
1.1 SW use interactive map to
1.1 Active participation in
knowledge of school navigation
physically show routes to
activity and appropriate use of
different places in the building
new information
communicating their purpose
and available resources
Language Objectives:
1. SWBAT use the sentence
1.1 SW use complete sentences
1.1 Active participation in
frames:
including the new vocabulary
activity
“When I go to ____ I can ____”
word(s) **Beginners will be
“If I need ____ I should go to
provided with an illustration or
____”
picture, and a sentence frame
until they are familiar with the
procedure and more comfortable
speaking
2. SWBAT communicate
2.1 SW use directions (N,S,E,W) 2.1 Appropriate use of
directions to navigate the school
in order to communicate
directional navigation
during emergencies
appropriate routes during
emergencies (using interactive
school map)
Wrap Up: Magic buttons  respond to questions about safety
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: School/Safety and Needs
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.6 Produce complete sentences when appropriate to task and situation in order to provide requested
detail or clarification
L.2.1 Demonstrate command of the conventions of standard English grammar and usage when writing or
speaking
Key Vocabulary: safety, procedural, fire drill,
Visuals/Resources: interactive map of school
lock down, I need ____/I want____, requests,
please, may I?
HOTS: What is the appropriate way to behave
during an emergency? What is the best way to get
to safety during an emergency? How do I follow
oral and written directions? How do I communicate
my needs?
Connections to Prior Knowledge/Building Background:
SW be asked to review routes to safety during emergencies using interactive map of school
What is the quickest way to safety?
What is the safest way to safety under the circumstances?
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT to demonstrate
1.1 SW physically respond by
1.1 Active participation in
understanding of safety
moving their bodies, using
activity
procedures by using an
hands, facial expressions, or
appropriate hand signal/body
whole body movement to
movement
illustrate the key points in the
lesson
2. SWBAT behave appropriately
2.1 SW practice appropriate
2.1 Appropriate behavior/
during emergencies using only
behavior during all drills,
prevention
hand signals to communicate
helping one another stat focused
on the task
3. SWBAT effectively use phone 3.1 SW memorize phone
3.1 Posted in room and
numbers to communicate
numbers in order to
accessible to students
emergencies (police, fire
communicate any immediate
3.1 SW understand the severe
company, ambulance, etc.)
needs
consequences for using these
numbers without permission
Language Objectives:
1. SWBAT use the language of
1.1 SW create signals to
2.1 Appropriate use of
navigation to identify the symbol
communicate effectively during
communication skills
used to show the appropriate
emergencies
procedures during emergencies
2. SWBAT communicate personal 2.1 SW use the sentence frames
needs during an emergency using to communicate any immediate
the following sentence frames:
needs during emergencies
“I need ____”
“ I want ____”
Wrap Up: Practice drills and create procedural steps for different drills
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: School/Rules
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.6 Produce complete sentences when appropriate to task and situation in order to provide requested
detail or clarification
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
L.2.1 Demonstrate command of the conventions of standard English grammar and usage when writing or
speaking
Key Vocabulary: do, do not, responsibility,
Visuals/Resources: mini white boards
honesty, safety, appropriate behavior
HOTS: How do I act appropriately in the
classroom? What are some rules that should be in
place to keep the classroom safe? What are my
responsibilities in the classroom?
Connections to Prior Knowledge/Building Background:
TW ask students what classroom rules should be enforced to create a safe and productive environment
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT demonstrate
1.1 SW be mixed
1.1 Active response and
knowledge about rules
heterogeneously and will be
participation
asked questions about
appropriate and inappropriate
classroom rules
2. SWBAT work with classmates 2.1 SW work with classmates to 2.1 Active response and
to devise the most appropriate
record the most appropriate
participation
classroom rules
classroom rule(s) on the given
white board
3. SWABT evaluate others’
3.1 SW discuss the set of
3.1 Active response and
responses for appropriateness and classroom rules created by
participation
necessity
students and decide which are
most appropriate for their
classroom setting
1.1 Discussion of classroom
Language Objectives:
1. SWBAT orally defend their
1.1 SW defend their reasoning
rules
teams choice for the most
for selecting the classroom rule
appropriate classroom rules using of their choice using the
the following sentence frames:
sentence frames
“We agree that ____is the most
appropriate rule because ____”
“We came to a consensus that
____ is the most appropriate rule
because ____”
Wrap Up: Sign in, please  respond to T or F questions
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: School/Rules and Consequences
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
SL.2.6 Produce complete sentences when appropriate to task and situation in order to provide requested
detail or clarification
Key Vocabulary: do, do not, responsibility,
Visuals/Resources: Officer Buckle video
honesty, safety, appropriate behavior, consequence,
cause and effect
HOTS: How do I act appropriately in the
classroom? What are some rules that should be in
place to keep the classroom safe? What are my
responsibilities in the classroom? What are the
consequences for breaking a rule?
Connections to Prior Knowledge/Building Background:
SW be asked to create appropriate consequences for the newly created classroom rules
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT to agree or disagree
1.1 SW create consequences for
1.1 Active response and
with positions about classroom
newly created classroom rules
participation
rules and provide a rationale for
1.2 SW then agree or disagree by 1.1 Allows teacher to quickly
their decision
standing if they agree and
assess students’ comprehension
remaining seated if they disagree of appropriate consequences
Language Objectives:
1. SWBAT respectfully agree or
1.1 SW use the sentence frames
disagree with other class
to respectfully agree or disagree
members’ perspectives about
with others’ perspectives
classroom rules using the
following sentence frames:
“I respectfully disagree with ____
because ____”
“I agree with ____ because ____”
2. SWBAT lead a discussion on
2.1 SW use previously learned
2.1 Appropriate use of
appropriate classroom rules and
information to maintain a
vocabulary and comprehension
consequences
productive discussion of
of information
classroom rules and
consequences **Guided by
teacher if necessary
Wrap Up:
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: School/Procedures
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.2 Recount or describe key ideas or details from a text read aloud or information presented orally or
through other media
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
Key Vocabulary: first, then, next, finally, last
Visuals/Resources: What If Everybody Did That?
HOTS: What are the procedures to complete
different activities in the classroom? What is the
first thing I do when I arrive to school? What is the
last thing I do before I go home?
Connections to Prior Knowledge/Building Background:
SW discuss book What If Everybody Did That? after a read aloud
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT act out a sequence of
1.1 SW act out an order of
1.1 Active participation in
procedures
procedures for the classroom
activity
(turning in homework, lunch
count, bathroom, etc.)
1.2 TW be involved, making
1.2 Informal assessment of
sure students understand what is student participation
expected
2. SWBAT participate in a role
2.1 SW work with classmates to 2.1 TW help students create
play scenario about classroom
create a scenario depicting the
appropriate and effective
procedures
correct steps for procedures in
scenarios that will communicate
the classroom
the procedures in the classroom
2.2 SW also create a scenario
depicting what not to do in the
classroom
Language Objectives:
1. SWBAT plan a performance
2.1 TW be directly involved in
using sequence words such as
the scenario to be created,
first, then, next, and finally
modeling, prompting, and
2. SWBAT create a scenario
extending the conversation in
about classroom procedures by
order to provide English
engaging in conversation with the language practice
teacher and other students
2.2 Students of mixed abilities
2.2 Active participation in
and language proficiencies
activity
participate together promoting
2.2 Language development
language development while
also developing confidence in
the new language
Wrap Up: What should you do when you get to school?
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: School/Procedures
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.2 Recount or describe key ideas or details from a text read aloud or information presented orally or
through other media
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
Key Vocabulary: first, next, then, finally, last
Visuals/Resources: posters
HOTS: What are the procedures to complete
different activities in the classroom? What is the
first thing I do when I arrive to school? What is the
last thing I do before I go home?
Connections to Prior Knowledge/Building Background:
SW review classroom procedures from previous lesson
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT create a poster that
1.1 SW use visual
1.1 Active participation
will be used to teach/review with
representations to depict a
the other teams about their
procedure in the classroom
procedure
Language Objectives:
1. SWBAT describe the procedure 1.1 SW use verbal and visual
1.1 Active listening and
to the other reams
cues to describe the procedure
participation
Wrap Up: Share bear  Present jigsaw
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: School/Behavior
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.2 Recount or describe key ideas or details from a text read aloud or information presented orally or
through other media
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
Key Vocabulary: behavior, appropriate,
Visuals/Resources: T-Chart graphic organizer,
inappropriate, right, wrong, actions, etc.
behavior plans
HOTS: How do I behave appropriately inside and
outside the classroom? If I behave inappropriately,
what are the consequences? Can I be “caught being
good”?
Connections to Prior Knowledge/Building Background:
TW ask students to discuss situations where they may have acted inappropriately
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT brainstorm what they
1.1 SW use a graphic organizer
know about appropriate and
to help classify behaviors into
inappropriate behavior
two columns, appropriate and
inappropriate, after being
modeled by the teacher
2. SWBAT classify their ideas
2.1 SW classify these ideas into
about these topics into a T-Chart
two columns
graphic organizer
3. SWBAT explain their rationale 3.1 SW explain their rationale
3.1 TW help develop student
for classifying information about
for why they think each question rationales if assistance is needed
these topics in a particular
belongs in a category, after being to clarify reasoning
category
modeled by the teacher
4. SWBAT help design a personal 4.1 SW share personal thoughts
4.1 Active response and
behavior management plan with
on how to better their behavior
participation in activity
the teacher
in the classroom
Language Objectives:
1. SWBAT use classifying
1.1 SW, before answering as
1.1 TW circulate around the
language when determining which groups, use the sentence frames
room and listen to conversations
examples belong to each category, to guide a discussion
between students, volunteering
and justify the reasons for their
more information if necessary to
classifications, using the
keep the discussion going
following sentence frames:
“I think ____ belongs to this
group because ____”
“I am not sure which group this
____ belongs in because ____”
Wrap Up: Self assessment rubric
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: School/Behavior and Consequences Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.2 Recount or describe key ideas or details from a text read aloud or information presented orally or
through other media
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
SL.2.6 Produce complete sentences when appropriate to task and situation in order to provide requested
detail or clarification
Key Vocabulary: behavior, appropriate,
Visuals/Resources: T-Chart graphic organizer
inappropriate, right, wrong, actions, etc.
HOTS: How do I behave appropriately inside and
outside the classroom? If I behave inappropriately,
what are the consequences? Can I be “caught being
good”?
Connections to Prior Knowledge/Building Background:
SW be asked to review previous lessons and discuss appropriate and inappropriate classroom behaviors
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT brainstorm what they
1.1 SW use a graphic organizer
know about appropriate and
to help classify behaviors into
inappropriate behavior
two columns, appropriate and
inappropriate, after being
modeled by the teacher
2. SWBAT classify their ideas
2.1 SW classify these ideas into
about these topics into a T-Chart
two columns
graphic organizer
3. SWBAT explain their rationale 3.1 SW explain their rationale
3.1 TW help develop student
for classifying information about
for why they think each question rationales if assistance is needed
these topics in a particular
belongs in a category, after being to clarify reasoning
category
modeled by the teacher
Language Objectives:
1. SWBAT use classifying
1.1 SW, before answering as
1.1 TW circulate around the
language when determining which groups, use the sentence frames
room and listen to conversations
examples belong to each category, to guide a discussion
between students, volunteering
and justify the reasons for their
more information if necessary to
classifications, using the
keep the discussion going
following sentence frames:
“I think ____ belongs to this
group because ____”
“I am not sure which group this
____ belongs in because ____”
2. SWBAT discuss the possible
2.1 SW compare the differences 2.1 Active participation in
consequences of inappropriate
between appropriate and
activity
behavior in the classroom
inappropriate classroom
behaviors and discuss
consequences of inappropriate
behavior
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Wrap Up: Ticket out the door  Tell me on consequence for inappropriate behavior
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: School/Expectations
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
SL.2.6 Produce complete sentences when appropriate to task and situation in order to provide requested
detail or clarification
Key Vocabulary: content objective, language
Visuals/Resources: display of content and
objective, expectations, behavior, procedure, etc.
language objectives
HOTS: What is expected of me in the classroom?
What are the content and language objectives for
each lesson/day? How can I best meet the
expectations of the classroom?
Connections to Prior Knowledge/Building Background:
SW brainstorm ideas of what may be expected of them in the mainstream classroom including content
and language objectives, behavior, procedure, etc.
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT locate content and
1.1 TW introduce content and
language objectives for each
language objectives for each
lesson/day
lesson prior to the start of the
day
2. SWBAT understand what is
2.1 SW communicate what is
2.1 Active response and
expected of them each day
expected of them at the start of
participation
each day
Language Objectives:
1. SWBAT describe different
1.1 SW participate in active
1.1 Language development and
classroom expectations
conversations discussing what is active participation
expected of them in the
classroom
Wrap Up: Response boards  Do you understand what is expected of you?
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: School/ Months
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
Key Vocabulary: months, season, January,
Visuals/Resources: calendar
February, March, etc.
HOTS: What are the months of the year? What
seasons do the months fall in?
Connections to Prior Knowledge/Building Background:
SW be asked if they have a similar way of measuring a year
Content Objectives:
Meaningful Activities:
1. SWBAT understand the
1. 1TW guide students into
celebrations and holidays
learning about U.S. celebrations
celebrated in the U.S.
and holidays, not to discount
their cultural experiences as not
valued (step of acculturation)
1.2 SW work with partners to
learn more about
celebrations/holidays in the U.S.
(research, books, hand outs, etc.)
Language Objectives:
1. SWBAT communicate any
1.1 SW explain any experiences
experiences with the discussed
they have had in the past with
holidays/celebrations (Have they
help from teacher/peers
visited the U.S. before? Do they
celebrate it in their home
country?)
Day 2
Content Objectives:
Meaningful Activities:
1. SWBAT understand/ appreciate 1.1 TW guide a discussion of the
the experiences of other students
past experiences of students
1.2 SW add to the discussion if
they feel they are able to
Language Objectives:
1. SWBAT communicate
1.1 TW encourage students to
happenings they are familiar with discuss any celebrations they
throughout the months of the year may have experienced in the past
(holidays, birthdays, ceremonies,
etc.)
Wrap Up: Response boards  questions about months of the year

Review/Assessment:

1.2 Active participation

1.1 Active listening and response

Review/Assessment:

1.2 Active listening and
participation (optional)
1.1 Active listening and
participation (optional)
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: School/ Days of the Week
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
SL.2.6 Produce complete sentences when appropriate to task and situation in order to provide requested
detail or clarification
Key Vocabulary: days of the week, Monday,
Visuals/Resources: weekly calendar, materials to
Tuesday, etc.
make own weekly calendar (markers, scissors,
glue, etc.)
HOTS: What happens during the week at school?
What happens during the week outside of school?
What happens during the week at home?
Connections to Prior Knowledge/Building Background:
SW be asked to work together with teacher/peers to create a weekly calendar full of activities and
reminders
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT follow directions (oral 1. 1 SW actively listen for
1.1 Active listening
and written) in order to create
directions in order to begin their
weekly schedule to post in locker weekly calendar
and take home to guardians
1.2 TW repeat directions as
1.2 Communicate any questions
needed and circle classroom to
or concerns
answer any questions
Language Objectives:
1. SWBAT use classroom
1.1 SW use the sentence frame
1.1 Active participation
schedule to communicate what
to state what activities happen
happens during the week at
during the week at school
school, using the following
sentence frame:
“On __(day of the week)__ we
have to ____”
2. SWBAT share with their peers 2.1 TW guide discussion by
2.1 Active listening and
activities that occur outside of
giving the following question
participation (appropriate
school or at home
prompts:
proficiency/academic level)
What do you do after school?
Where do you go on the
weekends?
Do you participate/play in any
extra activities?
Wrap Up: Make copy of weekly calendar for locker and to take home
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: School/ Parts of the Day (am/pm)
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
SL.2.6 Produce complete sentences when appropriate to task and situation in order to provide requested
detail or clarification
Key Vocabulary: am, pm, morning, afternoon,
Visuals/Resources: bingo chart, smart board
evening
HOTS: How do I know that it is morning,
afternoon, or evening? At what time of day
(morning, afternoon, evening) do I perform certain
tasks (brush my teeth, eat lunch, soccer practice)?
Connections to Prior Knowledge/Building Background:
TW ask students how they tell the difference between times if day
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT brainstorm what they
1.1 TW help students brainstorm 1.1 Active listening and
know about times of day
what they know about times of
participation
day (weather, activities, etc) and
scatter them across the screen.
2. SWBAT classify their ideas
2.1 SW have the opportunity to
2.1 Active participation
about times of day on a triple Twork with a partner to identify
Chart
which category each item
belongs to (morning, afternoon,
evening)
2.1 TW circulate room
answering any questions
3. SWBAT explain their rationale 3.1 SW go to board and drag
3.1 Appropriate attempt for
for classifying information about
items into the correct category,
proficiency/academic level
times of day in a particular
explaining their rationale in the
category
process (with assistance from
peers/teacher if necessary)
Language Objectives:
1. SWBAT use classifying
1.1 SW create complete thoughts 1.1 Active attempt and
language when determining which with the use of the sentence
participation
examples belong to each category frames with help from
and justify the reasons for their
peers/teacher
classification, using sentence
frames such as:
“I think ____ belongs to this
group because ____.”
“I am not sure which group this
____ belongs in because ____.”
Wrap Up: Ticket out the door  What is something you learned today?
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: School/ Telling Time
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
Key Vocabulary: o’clock, am, pm, morning,
Visuals/Resources: clock, materials to make own
afternoon, evening
clock (push pins, paper, hands of the clock,
numbers, etc)
HOTS: How do I tell time? What is the long hand
for? What is the short hand for?
Connections to Prior Knowledge/Building Background:
SW be asked to think about what a clock measures and any experiences they may have had in the past
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT construct a home1.1 TW have a pre-made
made clock in order to use as a
example with directions and
manipulative
supplies on hand
1.2 TW walk students through
the steps of creating the clock
and help whenever necessary
1.3 Active listening and
1.3 SW follow directions and ask participation
for help if needed
Language Objectives:
1. SWBAT begin telling time on
1.1 TW help students manipulate
the hour
their clocks and introduce telling
time on the hour
1.2 SW work with partners to
1.2 Active attempt and
manipulate their clocks, practice participation
telling time on the hour (later
lessons will address minutes,
quarter after, quarter to, etc.)
Wrap Up: Sign in, please  respond to T or F questions about time
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Community Resources
Community resources can be a very powerful tool in meeting the needs of SIFE. These
students will benefit greatly from contacts with community resources such as health care
organizations, after-school tutoring, job programs, and ethnically and linguistically based
community groups. Isolation from peers and discouragement can be two negative and powerful
influences on a SIFE student's education. The more SIFE feel connected and supported, the more
likely they will be to rebound from health, economic, or cultural challenges. A newcomer
program should be well-connected with such community resources and offer community
organization services on-site to the students. The following lessons encourage students to
become familiar with the surrounding communities as well as the responsibilities of each
member of a community. Students are asked to study people and their occupations, keeping in
mind the importance of such roles. By interacting with people from the community, students
will have the opportunity to become more knowledgeable of the happenings in their
neighborhood. Because SIFE have had different past experiences, it is important for these
students to learn more about their community and how they can make it a better place.
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Community/City, State, and
Level: Beginner/Intermediate
Country
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
SL.2.6 Produce complete sentences when appropriate to task and situation in order to provide requested
detail or clarification
Key Vocabulary: city, county, state, country
Visuals/Resources: flip book materials
HOTS: Where am I? What is my location? How
would I describe to someone where I am?
Connections to Prior Knowledge/Building Background:
SW be asked to think about where they live and how they would describe that area
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT identify and describe
1.1 TW use cards to introduce
five areas of classification within
new vocabulary at beginning of
a taxonomy
lesson
1.2 SW build on background
knowledge and increase
comprehension of the lesson
1.3 SW use cards to make
1.3 SW spend time negotiating
vocabulary cards, including
meanings of key words before a
sections for the word, picture,
lesson and become familiar with
definition, and also the word
the concepts that will be
used a sentence
discussed
2. Students will be able to identify 2.1 SW use available resources
2.1 Active response and
order of taxonomy: city, county,
to identify the appropriate order
participation
state, country, continent
of the given taxonomy from
smallest to largest and largest to
smallest
Language Objectives:
1. SWBAT use comparative
1.1 SW use comparative words
1.1 Appropriate use of
words to describe the order and
when identifying the appropriate comparative words
size in a taxonomy: largest, larger, order of the given taxonomy
large, small, smaller, and smallest from smallest to largest and
largest to smallest (complete
sentences if possible)
2. SWBAT use ordinal numbers
2.1 SW order flip book pages
(first through fifth) to decide on
using ordinal numbers
which page of the flip book each
classification should be placed
3. SWBAT listen to the teacher
3.1 TW ask for a volunteer to
3.1 Active response and
and students giving responses,
repeat aloud what was just said
participation
and repeat what they have heard
and ask for a second volunteer to
repeat aloud what was just said
**Students who are at beginning
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levels of proficiency will be
more comfortable repeating
information after they have
heard it spoken by their
classmates
Wrap Up: Self-assessment  Rate yourself for meeting the objective
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Community/City, State, and
Level: Beginner/Intermediate
Country
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
SL.2.6 Produce complete sentences when appropriate to task and situation in order to provide requested
detail or clarification
Key Vocabulary: city, county, state, country
Visuals/Resources:
HOTS: Where am I? What is my location? How
would I describe to someone where I am?
Connections to Prior Knowledge/Building Background:
SW be asked to think about where they live and how they would describe that area
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT remember their local
1.1 SW memorize their local
1.1 Will come with practice
addresses
addresses
Language Objectives:
1. SWBAT develop oral
1.1 SW work in pairs to practice 1.1 Active response and
language through the practice of
orally expressing their local
participation
local addresses both verbally and
addresses
in writing (with assistance)
Wrap Up: Practice local addresses
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Community/People and
Level: Beginner/Intermediate
Occupations
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
SL.2.6 Produce complete sentences when appropriate to task and situation in order to provide requested
detail or clarification
Key Vocabulary: people, community,
Visuals/Resources: KWL chart, photos of
neighborhood, occupation (job, career)
community places and occupations
HOTS: What are the responsibilities of people in
my community? Who do I turn to when ____?
Connections to Prior Knowledge/Building Background:
TW ask students to take a look at realia, photographs, and/or illustrations and identify anything that is
familiar
SW participate in small discussion about what they might already know about the topic
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT use vocabulary related
to a content concept
2. SWBAT identify realia,
2.1 TW give students some quiet 2.1 Active participation and
photographs, and/or illustrations
thinking time (approximately 2-3 brainstorming
using the appropriate labels and
minutes) before brainstorming
vocabulary
each section of the KWL chart
3. SWBAT brainstorm what they
3.1 SW record all information
already know about people and
that is brainstormed, even if
3.1-6.1TW assess students’
occupations in the community
inaccurate
knowledge about the topic,
4. SWBAT identify what they
4.1 SW complete the second
uncover misconceptions, and
would like to learn about the topic section of the KWL during the
allow students input about what
introduction to the unit
they would like to learn about
5. SWBAT list what they have
5.1 Misconceptions can be
the topic
learned about the topic
clarified during discussions after
reading, learning about, and
discussing the topic
6. SWBAT confirm or disprove
6.1 SW confirm or disprove
6.1 Active participation and
information on the chart, while
information on the chart after
response
adding newly learned information reading, learning about, and
discussing the topic
Language Objectives:
1. SWBAT use the sentence
1. SW use the sentence frame to 1.1 Active participation and
frame:
identify the responsibilities of
response
“When I need to ____ I can go to people/locations and what they
the ____”
can do to help
2. SWBAT use the following
2.1 SW use sentence frames and 2.1 Appropriate use of sentence
sentence frames to state whether
completed KWL chart to discuss frames and corresponding
information is something they
what they already know, what
information
already know, something they
they want(ed) to learn, and what
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want to learn about, or something they learned about the topic
they learned through the course of
instruction:
“I know that ____”
“I want to know ____”
“I learned that ____”
Wrap Up: Find the fib  Three sentences are given, one is false
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Community/People and
Level: Beginner/Intermediate
Occupations
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
SL.2.6 Produce complete sentences when appropriate to task and situation in order to provide requested
detail or clarification
Key Vocabulary: people, community,
Visuals/Resources: vocabulary squares
neighborhood, occupation (job, career)
HOTS: What are the responsibilities of people in
my community? Who do I turn to when ____?
Connections to Prior Knowledge/Building Background:
SW review the responsibilities of people/locations in their community and how they can help
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT use an illustration, a
1. 1 SW contextualize words by
1.1-1.2 Active participation and
definition, and a contextualized
creating a chart with an
response
sentence to determine (a matching illustration (representing the
vocabulary word)
word), a sentence (that includes
the word), a definition (of the
word), and the actual vocabulary
word
1.2 SW first draw an illustration,
then write a definition, followed
by a sentence and the vocabulary
word
1. Illustration 3. Sentence
2. Definition
4. Word
2. SWBAT identify the
2.1 TW leave identification
2.1 SW understand the
people/locations of safety when in responsibilities of important
cards/numbers for emergencies
an emergency (firefighter, police, people in the community
only
ambulance, etc.)
Language Objectives:
1. SWBAT read a contextualized 1.1 SW read/repeat a sentence
1.1 Read/repeat sentence
sentence that includes (a
that includes a vocabulary word
vocabulary word)
in order to better understand the
meaning
2. SWBAT read the definition for 2.1 SW read/repeat the definition 2.1 Read/repeat definition
(a vocabulary word)
of the vocabulary word to better
understand the meaning
Wrap Up: Share bear  What did you learn?
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Community/Career Day
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.2 Recount or describe key ideas or details from a text read aloud or information presented orally or
through other media
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
SL.2.6 Produce complete sentences when appropriate to task and situation in order to provide requested
detail or clarification
Key Vocabulary: people, community,
Visuals/Resources: KWL chart
neighborhood, occupation (job, career)
HOTS: Who are the people in the community?
How do they help others? What are their
responsibilities?
Connections to Prior Knowledge/Building Background:
SW be participating in a career fair where they will have the opportunity to interact and learn about
different people in the community
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT use vocabulary related
to a content concept
2. SWBAT identify realia,
2.1 TW give students some quiet 2.1 Active participation and
photographs, and/or illustrations
thinking time (approximately 2-3 brainstorming
using the appropriate labels and
minutes) before brainstorming
vocabulary
each section of the KWL chart
3. SWBAT list what they have
3.1 Misconceptions can be
learned about the topic
clarified during discussions after 3.1-4.1TW assess students’
reading, learning about, and
knowledge about the topic,
discussing the topic
uncover misconceptions, and
4. SWBAT confirm or disprove
4.1 SW confirm or disprove
allow students input about what
information on the chart, while
information on the chart after
they would like to learn about
adding newly learned information reading, learning about, and
the topic
discussing the topic
Language Objectives:
1. SWBAT use the sentence
1. SW use the sentence frame to 1.1 Active participation and
frame:
identify the responsibilities of
response
“When I need to ____ I can go to people/locations and what they
the ____”
can do to help
2. SWBAT use the following
2.1 SW use sentence frames and 2.1 Appropriate use of sentence
sentence frames to state whether
completed KWL chart to discuss frames and corresponding
information is something they
what they already know, what
information
already know, something they
they want(ed) to learn, and what
want to learn about, or something they learned about the topic
they learned through the course of
instruction:
“I know that ____”
“I want to know ____”
“I learned that ____”
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Wrap Up: Complete KWL Chart
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Community/Places in the
Level: Beginner/Intermediate
Community
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.2 Recount or describe key ideas or details from a text read aloud or information presented orally or
through other media
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
SL.2.6 Produce complete sentences when appropriate to task and situation in order to provide requested
detail or clarification
Key Vocabulary: post office, library, grocery
Visuals/Resources: photos of places in the
store, fire hall, restaurant, police station, pharmacy, community, Places in My Community video
etc
HOTS: Where do I go when I need ____?, What is
the best place to go if I need to ____?
Connections to Prior Knowledge/Building Background:
SW be asked to discuss different places in the community they may be familiar with either from previous
experiences or through readings
TW introduce lesson by watching the video Places in My Community
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT use vocabulary related 1.1 SW use vocabulary to
1.1 Active participation and
to a content concept
identify different locations in the response
community
2. SWBAT identify realia,
2.1 SW use materials and
2.1 Active participation and
photographs, and/or illustrations
resources to relate places with
response
using the appropriate labels and
their corresponding services
vocabulary
Language Objectives:
1. SWBAT use the sentence
1.1 SW communicate their needs 1.1 Appropriate sentence
frame:
using the sentence frame
formation to communicate needs
“When I need to____, I can go to 1.2 SW then negotiate the most
1.2 Accurate prediction of
the ____”
appropriate place in the
provided services
community to service those
needs
Wrap Up: Sign in, please  respond to T or F questions
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Community/Places in the
Level: Beginner/Intermediate
Community (Field Trip)
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
SL.2.6 Produce complete sentences when appropriate to task and situation in order to provide requested
detail or clarification
Key Vocabulary: post office, library, grocery
Visuals/Resources: Find Someone Who bingo
store, fire hall, restaurant, police station, pharmacy, chart
etc
HOTS: Where do I go when I need ____?, What is
the best place to go if I need to ____?
Connections to Prior Knowledge/Building Background:
SW be asked to bring clipboard and pencil when on the field trip in order to fill out the worksheet
Content Objectives:
Meaningful Activities:
Review/Assessment:
2. SWBAT identify the
2.1 SW fill in the Find Someone 2.1 Active participation and use
responsibilities of
Who worksheet throughout the
of listening skills
people/locations
time spent on the field trip
Language Objectives:
1. SWBAT use the sentence
frame:
1.1 SW communicate their needs
“When I need to____, I can go to using the sentence frame
1.1 Appropriate sentence
the ____”
1.2 SW then negotiate the most
formation to communicate needs
appropriate place in the
1.2 Accurate prediction of
community to service those
provided services
needs
Wrap Up: Find Someone Who scavenger hunt
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Community/How to Help
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.2 Recount or describe key ideas or details from a text read aloud or information presented orally or
through other media
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
SL.2.6 Produce complete sentences when appropriate to task and situation in order to provide requested
detail or clarification
Key Vocabulary: community, reduce, reuse,
Visuals/Resources: The Great Kapok Tree
recycle
HOTS: How can we help our community? What
can we do to make our community a better place?
Connections to Prior Knowledge/Building Background:
SW be asked to listen to the story and be ready to think and respond to questions
TW lead discussion about how to make the community a better place
SW be asked to think about what they can do on an individual level to help make the community a better
place
**Chunk and Chew activity does
**Ensures that students are not
**Teachers deliver lesson in
not lend itself to specific content
inundated with input from the
small “chunks” giving students
or language objectives; it is
teacher without being given
time to “chew” the information
information for the teacher to use appropriate time to process
either individually, with partners,
during a lesson
information
or in small groups
**For every 10 minutes of
**Students become aware of the
teacher input, students should be strategy and will anticipate the
given 2 minutes to process the
processing time and let the
information
teacher know when they have
**Time frames vary and should
reached their limit on input
be adjusted according to
language proficiency and grade
level of the students
Wrap Up: Response cards  respond to questions
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Community/Signs and Navigation
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.2 Recount or describe key ideas or details from a text read aloud or information presented orally or
through other media
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
SL.2.6 Produce complete sentences when appropriate to task and situation in order to provide requested
detail or clarification
Key Vocabulary: sign, communicate, purpose,
Visuals/Resources: piece o’ pizza sliver,
stop, yield, exit, fire extinguisher, etc.
scavenger hunt worksheet
HOTS: What are signs for? What do they
communicate?
Connections to Prior Knowledge/Building Background:
SW be asked to participate in a scavenger hunt around the school and on school grounds
TW help students locate different signs and take pictures to use during activity
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT describe eight
1.1 SW work in small
1.1 Active participation and use
different common street signs
pairs/groups to discuss the
of listening skills
different meanings behind street
signs
2. SWBAT summarize
2.1 SW listen and repeat sign
2.1 Active response and
information about the sign and
information when appropriate
participation
what it is communicating
Language Objectives:
1. SWBAT describe the street
1.1 SW decorate slice with
1.1 Active response and
sign looks like
information bits and illustrations participation
2. SWBAT use the appropriate
2.1 SW describe what the sign is 2.1 Active use of listening skills
tense to describe what the sign is
communicating using simple
communicating
sentences
Wrap Up: Share bear  What does your sign mean? What does it communicate?
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Community/ Navigation and
Level: Beginner/Intermediate
Directions
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.2 Recount or describe key ideas or details from a text read aloud or information presented orally or
through other media
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
SL.2.6 Produce complete sentences when appropriate to task and situation in order to provide requested
detail or clarification
Key Vocabulary: sign, communicate, purpose,
Visuals/Resources: interactive map
stop, yield, exit, fire extinguisher, north, south,
east, west, left, right, straight, backward, etc.
HOTS: What are signs for? What do they
communicate? How do I get from place to place
Connections to Prior Knowledge/Building Background:
SW be asked to create an interactive map of their community using photos from previous lessons
SW include streets, signs, buildings, parking, etc.
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT create an interactive
1.1 SW use materials and
1.1 Use of creativity and
map that can be used to navigate
resources to create an interactive participation
through the mock community
map
Language Objectives:
1. SWBAT use compass
1.1 SW work with partners to
1.1 Active response and
directions to navigate through the generate a list of directions to get participation
mock community (north, south,
from place to place (post office
east, west)
to school)
Wrap Up: Numbered heads together  directions and navigation
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Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Community/ Guest Speakers
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
Visuals/Resources: community presentation
Key Vocabulary:
HOTS: What resources does my community offer? materials (powerpoints, posters, handouts, etc.)
What types of things can I get involved with in my
community?
Connections to Prior Knowledge/Building Background:
SW be asked to think of some things that they would want to do in their community (sports, park and
recreation, summer programs, etc.)
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT interact with
1.1 TW help students speak with 1.1 Active consideration
representatives from the
community members about what
community with assistance from
they have to offer
teacher and peers
1.1 TW help students to find
1.1 Active consideration and
Language Objectives:
1. SWBAT communicate their
activities they may be interested commitment (if activity is
interests using the following
in participating in
chosen)
sentence frame:
1.2 SW communicate their
“I would like to participate in
interests and have the
____ because ____”
opportunity to sign up for extra
activities
2. SW bring new information
2.1 SW communicate any extra
home in order to get parental
costs and time commitment in
approval for any extra activities
order to make a supported
decision
Day 2
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT interact with
1.1 TW help students speak with 1.1 Active consideration
representatives from the
community members about what
community with assistance from
they have to offer
teacher and peers
2. SW bring back parental
2.1 TW help students
approval to the appropriate
communicate parental approval
community member in order to
and help students sign-up
get information sheets/sign-up
2.2 TW explain the time
commitment to students before
allowing them to sign up
Language Objectives:
1. SWBAT communicate their
1.1 TW help students to find
1.1 Active consideration and
interests using the following
activities they may be interested commitment (if activity is
sentence frames:
in participating in
chosen)
“I would like to participate in
1.2 SW communicate their
____ because ____”
interests and have the
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opportunity to sign up for extra
activities

Wrap Up: Sign up for community activities

NEWCOMER PROGRAM

107

Key: SW=Students will; TW=Teacher will; SWBAT=Students will be able to; HOTS=Higher Order Thinking Skills

SIOP Lesson: Community/ Community Fair
Level: Beginner/Intermediate
Common Core Learning Standards:
SL.2.1 Participate in collaborative conversations with diverse partners about appropriate topics and texts
with peers and adults in small and larger groups
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue
Key Vocabulary: community, involve, activities,
Visuals/Resources: presentations from
stores, businesses, etc.
community groups (posters, samples, etc.)
HOTS: How can I become a member of my
community? What can my community offer me?
How can I make my community a better place?
How do I get more involved?
Connections to Prior Knowledge/Building Background:
SW be asked to navigate the community fair with partners/buddies in order to learn more
Content Objectives:
Meaningful Activities:
Review/Assessment:
1. SWBAT interact with
1.1 TW help students navigate
1.1 Active consideration and
community members and learn
the community fair, directing
participation
more about what they have to
students to areas they may be
offer
interested in
Language Objectives:
1. SWBAT communicate with
1.1 SW use the sentence frame
1.1 Active listening and attempt
community members what they
to communicate what they like
at communication (based on
like about their business using the about a shop/business/store
proficiency level)
sentence frame:
1.2 TW guide students
“I like you shop/business/store
discussion when necessary
because it ____”
Wrap Up: Actively participate in the community fair to learn more about your new environment
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Discussion

The purpose of this project was to create the beginnings of a newcomer program that
addressed the unique needs of the SIFE population across the country. The main goals of this
program included helping students acquire English language skills, providing some instruction in
core content areas, guiding students’ acculturation process, and developing or strengthening
students’ native language literacy skills. Following a literature review that determined the most
effective strategies and practices that should be used with SIFE, lessons were developed using
the resulting information. The final curriculum project matched the problem at hand by
addressing the areas that were left unattended by other ineffective programs. With the use of the
SIOP model and concepts from effective classroom management, the development of this
program was supported.
Reflection on Curriculum Development
The curriculum was designed in a way to reflect the research that was explored and
analyzed. By reviewing research and studies that had previously discussed material on the
problem presented, commonalities were brought to light. Through the use of government-issued
statements and policies, the subpopulation of ELLs, known as SIFE were found and defined. To
sum up, the New York State Department of Education (2011) defined SIFE as students who are
immigrant students, have had less schooling than their peers, functioned below grade level, and
may be pre-literate in their native language. Although, the NYSED gave a very clear definition
of this group of students, policies that impacted and still do impact SIFE schooling, gave little
explicit acknowledgement of the challenges faced by ELLs, and therefore faced by SIFE. This
lack of distinguishing characteristics led to the assumption that with the country moving towards
the universal use of the CCLS and having to meet the requirements of NCLB, all schools, and
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students for that matter, will be held to the same high-stakes standards. Despite the unique
differences of SIFE, the curriculum was designed through the use of the CCLS as these standards
have been implemented in states across the country. As the needs of these students were very
specific, their ability to meet the standards and expectations that are now required by all students
was unrealistic. This idea was troubling as without being given the necessary support, this
subpopulation of ELLs will not succeed academically.
With the necessity to adapt academically to schools and American culture, it was difficult
to design a curriculum that would not only address the needs of SIFE but also support the
process of second language acquisition (SLA). As shown by the research, language learning was
affected by many factors, including social and cultural environment, opportunities for
interaction, and access to developmentally appropriate instruction (Abedi, 2008; Lightbrown &
Spada, 2011; Soderman & Oshia, 2008)). Because of these overwhelming factors affecting SLA,
it was challenging to take all of these issues into consideration while still maintaining a wellbalanced curriculum that offered access to grade-level content and concepts as well as English
language support. Although many schools have adopted a one-size-fits-all approach, this
curriculum was designed to provide a challenging, culturally, and linguistically rich variety of
educational experiences for SIFE. While the topics chosen were most appropriate for the
beginnings of a newcomer program, other topic areas were suggested for future implementation
of this curriculum including: family, food, money, time, home, and feelings. As some of these
topics can be demanding both academically and linguistically, it is important for educators to be
sensitive to the emotional states of SIFE, taking into consideration past experiences of these
students. Because the populations of newcomers are very diverse, with a wide variety of
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academic ability and language proficiency in the classroom, there was a need for the potential to
vary the newcomer program, instruction, and assessment.
Limitations
In the creation of this newcomer program, there were some limitations to this specific
curriculum project. Because this project was primarily focused on research it was easy to
overlook some of the challenges that may come with integration of such a program. Districts
must make many decisions before implementing an effective model that serves the needs of their
specific newcomer population (Short & Boyson, 2003). One of the challenges that would be
faced by districts is that of available funding for newcomer programs. Depending on the
program site model, language instruction model, and length of program enrollment, cost of
integrating a newcomer program into schools can be overwhelming. In addition to funding
concerns, it was recommended that teachers be trained to work with such a diverse set of
students and be prepared to adjust the lessons to the students’ individual needs. Both of these
issues presented limitations to this project and should be addressed in future studies.
Funding for newcomer programs. An area that was not taken into consideration during
the development of this program was the availability of funding for newcomer programs.
Schools across the country are faced with the challenge of incorporating programs into their
districts that meet the needs of international students arriving in the U.S. with little or no formal
schooling (Decapua & Marshall, 2011; Decapua, Smathers, & Tang, 2007). As with any other
offered resources, newcomer programs require a financial investment which can include the
purchase of any materials necessary to assist during lessons as well as the hiring of new staff, or
training of current staff.
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Teacher training and preparation. Because SIFE have such specific needs, any staff
working with these students would need to be trained in the strategies and practices that have
been proven to be most effective. All teachers should be exposed to professional development
opportunities to learn about the subpopulation of ELLs that will be occupying their school. To
ensure that teachers are prepared, it would be important to include topics such as current policies
impacting these students, SIFE in the classroom, social and academic needs, English language
support, and the practices that best support SIFE. Teachers should be aware of the different
experiences shared by SIFE and how to best manage these differences in the classroom (Shudak,
2010).
Implications
In order for this project to have the greatest impact on students across the country, more
research should be conducted in order to better understand the specific needs of SIFE in different
settings. Because SIFE may come from countries where poverty, disaster, and civil unrest affect
the development of literacy and opportunities for education, they are likely to need additional
support and instruction in basic skills for a number of reasons (Decapua & Marshall, 2010). In
order to support these students, educators should take into consideration the students’ strengths
and knowledge to build on different approaches to help SIFE succeed in U.S. mainstream
education (DeCapua & Marshall, 2011). Although practices such as the SIOP model and
effective classroom management have been identified as most effective for these students, other
practices such as culturally relevant pedagogy (CRP) and funds of knowledge should be
integrated into the designed curriculum in order to better connect with SIFE.
Some practices that were reviewed in the original draft of this project include CRP and
funds of knowledge. CRP had emerged as an effective way of centering cultures, languages, and
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experiences that diverse students bring to the classrooms so as to increase their engagement and
academic achievement (Ladson-Billings, 1995). Students bring knowledge into the classroom
and it is crucial for schools to operate in ways that allow children’s language, values and norms
to be expressed and explored. In a culturally responsive classroom, effective teaching and
learning occur in a culturally supported, learner-centered context, whereby the strengths students
bring to school are identified, nurtured and utilized to promote student success (Taylor, 2010). A
focus on community strengths, or funds of knowledge, can provide valuable clues for teachers to
further develop their own classroom expectations and learning interactions with students and
shows that students are valued individuals. Educators should learn from student interactions at
cultural events that fully engage students’ motivation and curiosity. Helping students to bridge
the participation structures in their homes and communities with the structures found in most
classrooms is fundamental to academic success (Ginsberg & Craig, 2010). Although these
practices were also identified as effective approaches in a SIFE classroom, this project focused
on the use of the well-known SIOP model.
The SIOP model consists of eight components and thirty features that address the needs
of ELLs, and therefore SIFE. The ultimate goal of this project was to provide access for ELLs to
grade-level content standards and concepts while they continue to improve their English
language proficiency. Many of these students receive much of their instruction from content
area teachers who may not have had appropriate preparation or professional development to
address their second language development needs or to make content instruction comprehensible
(Vogt & Echevarria, 2008). Therefore, a teacher training and preparation program should be
established. Classroom teachers across the country may be unprepared to work with those who
speak limited or no English and face an overwhelming challenge in working with these students
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and families. The individual experiences of SIFE and their families’ affect how well newcomer
students adapt to their new school academically, culturally, and socially (Bridging Refugee
Youth and Children’s Services, 2008). Although teachers have no control over the past
experiences of these students, it would be important to become aware of the challenges faced by
SIFE and how to best handle unique situations.
The increasing diversity of the student population served by the public education systems
has led to an achievement gap because our education system does not meet the needs of these
diverse students (Taylor, 2010). This has forced more and more educators to question their own
beliefs and prejudices. Cultural awareness, sensitivity, and competency will help with both preservice and in-service teachers to understand the problems faced by multicultural students in the
educational system. The action needed to address this problem is to prepare all teachers in a way
that bridges the gap between them and diverse students. It is necessary to alter the perceptions of
all pre-service and in-service teachers about working with children from culturally diverse
backgrounds, children of color, and children in poverty (Chen, Kyle, & McIntyre, 2008). An
educational environment that is supportive of SIFE will have staff members who are welleducated on the needs and backgrounds of their students, and highly attuned to the emotional
strain these students may experience as they adjust to a new country, language, and customs. A
balance should be made between the values typically reinforced in schools and the values
promoted in the homes of students of diverse backgrounds (Au, 2009). Teachers who design
learning activities to create a balance between these two values would be taking a significant step
forward in making culturally responsive instruction a reality in the classroom.
Although SIFE have varied life experiences from which they have acquired a range of
functional knowledge, they are likely to need additional support and instruction in basic skills.
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These students who have had little or no formal schooling will struggle to succeed in the
classroom if the appropriate support is not given (Short & Boyson, 2003). As the instructional
needs of SIFE are diverse, differentiated practices and materials should be utilized.
Understanding students will influence decisions made by individual schools. They should be
proactive in planning challenging, enriching, and linguistically and culturally sensitive native
and English language instruction (Shin, 2010). Students arriving in the U.S. with little or no
formal schooling should be accepting of the new programs being put into place. Although this is
not a new matter, the dimensions of this subpopulation are always changing and presenting new
challenges that need to be addressed by schools across the country. Nevertheless, educators
should have high expectations for these students and assist in developing meaningful educational
and career goals.
Dissemination and Future Plans
Because dialogic validity refers to the sharing and disseminating of the findings, this
project was shared via digital presentation with graduate students and researchers at the
University of the Sunshine Coast in Australia. These students, who are participating in an
equivalent program, were able to reflect on the presentation of the designed curriculum, resulting
in a constructive reflection. Through the use of technology, this project was also shared with
current professors and peers, highlighting the findings and developed curriculum.
Districts across the country have had an increasing need to implement effective
educational programs that serve international students arriving to the U.S. who have interrupted
educational backgrounds. The completed project has accomplished the goal of creating a
curriculum that can be used with such students based on their unique set of needs. It can be
easily adapted to fit a variety of programs in schools that are serving SIFE. These schools have
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the ability to make any accommodations necessary to fit the individual needs of their students in
such programs, using the designed curriculum as a spring board. It is anticipated that this project
will be introduced to local school districts who may have, in the past, struggled to meet the needs
of their SIFE population. It is also hoped that these schools will be empowered by this
curriculum and see how teaching and learning can be tailored to students’ specific life
experiences and needs.
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Appendices
Appendix A
Personal Information Worksheet

Name ______________________________

Date______________

Personal Information Sheet
First Name __________________________

Last Name __________________________

Date of Birth ________/________/_______

Place of Birth ________________________

Grade ______________ Age____________

Sex □ F □ M

Address ______________________________________________________________________
_______________________________________________________________________
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Appendix B
KWL Chart

Name ______________________________

Date______________
KWL

What We Know

What We Want to Learn

What We Have Learned
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Appendix C
Piece of Pizza Template

Name ______________________________
Piece of Pizza

Date______________
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Appendix D
T-Chart Graphic Organizer Template

Name ______________________________
T-Chart Graphic Organizer

Date______________
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Appendix E
Four Corners Vocabulary

Name ______________________________

Date______________

Four Corners Vocabulary
1. Illustration

3. Sentence

2. Definition

4. Vocabulary Word
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Appendix F
Magic Buttons

Name ______________________________

Date______________

Magic Buttons

I’m Thinking!

I Got It!

Agree

Disagree
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Appendix G
Response Cards

Name ______________________________

Date______________

Response Cars

Disagree
0

0

A

1

B

2

C

3

D

4
Agree
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Appendix H
Self Assessment

Name ______________________________

Date______________

Self Assessment Rubric
CATEGORY

3 Points

2 Point

1 Points

Prepared

On time for class, has
book, folder, pencil,
planner, has taken
restroom/drink break.

On time for class, Has
Is late for class, not
most supplies needed for prepared for class, leaves
class
classroom continually

Behavior

Remains in seat unless
asked, keeps hands and
feet to self, treats others
with respect, uses
appropriate language and
voice level

Occasionally out of seat,
keeps hands and feet to
self, treats others with
respect, uses appropriate
language and voice level

Always out of seat, does
not keep hands and feet to
self, is not respectful to
others, uses improper
language and voice level

Discussion

Participates in discussion
without shouting, listens
to others speak, pays
attention to
teacher/presenter

Sometimes participates in
discussion or shouts
during discussion,
sometimes listens and
pays attention

Does not participate in
discussion, does not listen
to others or pay attention
to teacher/presenter

Comments:
_____________________________________________________________________________________
_____________________________________________________________________________________
Explanation
_____________________________________________________________________________________
_____________________________________________________________________________________
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Appendix I
Find Someone Who

Name ______________________________

Free Space

Date______________
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Appendix J
Behavior Plan

Name ______________________________

Date______________

Behavior Plan
I disrespected myself, others, or the school today.
I have broken the following rule:
______________________________________________________________________________
______________________________________________________________________________
I will do the following to correct my actions:
______________________________________________________________________________
______________________________________________________________________________
I need help from my teacher and others to correct my behavior.
They may help me by:
______________________________________________________________________________
______________________________________________________________________________

Student Name ______________________________________________
Date ______________________________________________________
Teacher ___________________________________________________
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Appendix K
Frame-Up

Name ______________________________
Frame-Up

Date______________
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Appendix L
Adapted Venn Diagram

Name ______________________________
Adapted Venn Diagram

Date______________

