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INCLUSIVE EDUCATION AT A PUBLIC 4 YEAR INSTITUTION IN NEW YORK STATE: 
PERSPECTIVES OF STUDENTS, FACULTY, AND ADMINISTRATION  

ABSTRACT 

The goal of this research was to conduct an overview assessment of the inclusive education 
program at Rush University through the perspectives of students, faculty, and administrators. 
This research was developed and conducted in order to add to the existing knowledge on 
inclusive education at the post-secondary level. The study used quantitative surveys to poll 
students with disabilities (SWD) and faculty that have been involved in the program. The 
findings found a several commonalities between responses related to effectiveness and an 
understanding of inclusive education. The inconsistencies arise in the students understanding of 
their personal accommodations and the faculty opinions of effectiveness, training, and support 
from their institution. These results highlight a need for further research into the inconsistencies 
and a larger scope of the effectiveness of the program. 

 

 

 

 



Table of Contents 
 

Chapter 1  
...  

 
Chapter 2 .8 
 Post-Secondary Education and Students with Special Needs. 8 
  
  10 
  Faculty Views on Inclusion 10 
  Family Perspectives on Inclusion 2 
 Relationships Between Disabilities and Post-Secondary Education . 2 
 Existing Approaches to Inclusive Post-Secondary Education . 3 
 
Chapter 3 6 
 7 
 Setting and Participants 7 
 8 
  
  
Chapter 4 - 22 
 Survey Data 22 
  
 
Chapter 5 - 29 
  
  
 Implementation and Future  
 

34 
40 

A. IRB Human Subjects Approval  
B.  
C.  
D.  
E.  
F.  
G. 



PERSPECTIVES OF INCLUSIVE EDUCATION AT A FOUR-YEAR INSTITUTION  1 
 

Inclusive Education at a Public 4 year Institution in New York State: Perspectives of Students, 
Faculty, and Administration  

Chapter 1  Introduction 

 The concept of transitioning from a high school to a secondary education institution is a 

daunting task. Many students fear losing their support group at home or the increase in stress that 

comes from studying more difficult material. These are the concerns we hear when thinking 

still receive the support they need to be successful? Research into the transitioning of students 

into inclusive education at a college level can be very stressful for families and particularly for 

parents (Hanley-Maxwell, Whitney-Thomas, & Pogoloff, 1995). This highlights a rising issue in 

post-secondary education; that is, whether students with disabilities (SWD) are provided with 

enough support to be successful at the next step. In the following chapter, I will provide an 

overview of the current situation and issues related to SWD entering post-secondary education. 

In order to do this I will touch on some of the relevant research related to this issue, as well as 

briefly discuss the goal of my research. 

The Challenges for SWD in Post-Secondary Institutions 

  Post-secondary institutions are challenged with creating and improving their inclusive 

education plans in the wake of the number of SWD entering the post-secondary educational 

sphere increasing over the years (Leyser & Greenberger, 2008). This fact, coupled with the lack 

inconsistencies. Most legislation regarding inclusive education is focused on targeting k-12 
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students. The Individuals With Disabilities Act (IDEA) that dictates the majority of Individual 

Education Plans (IEPs) specifically only covers students until age 21 or until their graduations 

(Individuals with Disabilities Education Act, 2015). The American Disabilities Act (ADA) does 

ensure access to accommodations in post-secondary education and outlaws any form of 

opportunity, not requiring services being rendered (Americans With Disabilities Act, 1990). 

Studies have shown a lack of consistency in the creation of plans to assess and provide a student 

with the proper accommodations they require to be successful in an inclusive classroom (Miller, 

2018). The institutions currently addressing these plans struggle to provide the accommodations 

that are not partially or fully segregated (Uditsky & Hughson, 2012). According to the authors, 

thrilled to simply be allowed on campus. This leads to a further risk of their accepting being 

segregated at college. Institutions fail to provide true inclusion when developing their plans, thus 

299). Negative attitudes towards students with sensory 

or psychiatric disabilities is just one of the many lapses noted from true inclusion (Hindes & 

Mather, 2007). The inability to provide true inclusion for all students at the post-secondary level 

is a clear and present danger to their success later in life.  

 When reviewing the literature revolving around inclusive education at the post-secondary 

level, the perspectives of those directly affected by the policies in place highlight a need for 

ividuals with 

 267). A large majority of SWD have reported a lack of information 

regarding the specific elements on their IEPs and the accommodations that were provided 

hen student knowledge of 
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disability, disability law, and accommodations are examined, research has found that students 

know more about the services that their special education program provides than about what is 

on their IEP, or knowledge about their spec 114). The lack of information that 

students received regarding their own IEPs is the root cause of the lack of success of inclusive 

education. Research suggests that students with less significant disabilities such as sensory or 

motor disabilities are more accepted due to their lack of heavy accommodations (Hindes & 

assisting individuals with sensory, language and motor disabilities, but were less accepting 

towards assisting individuals with language disabilities and were willing to put more effort into 

115). This suggests that the more 

accommodations students are given, the less likelihood they will be accepted by their peers. This 

student view could stem from a lack of more frequent and standard implementation of 

accommodations. 

 Most research on the views of faculty in post-secondary education paints a positive view 

of their perspectives on inclusion and working with SWD (Leyser, 2008). The main concerns in 

terms of the perspectives of faculty members fall into two categories: maintaining an equitable 

classroom and a lack of experience or training. Some professors held reservations to SWD being 

pushed into post-secondary classrooms due to the issue of reducing the difficulty of material for 

them (Hindes & Mather, 2007). A few faculty members also opposed the lowering of grade 

requirements due to concerns of the quality of education (Leyser & Greenberger, 2008). A 

minority of faculty members reported concerns that students may view accommodations as 

instructor, I think special course accommodations for students with disabilities are unfair to other 
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68). The issue of ensuring fair 

practice for all students was a key reservation in terms of the use of accommodations in the post-

secondary classroom. 

 Most faculty members noted a lack of formal training in the strategies to assist in the 

inclusion process (Leyser & Greenberger, 2008). This lack of formal training may also affect the 

willingness, or confidence, of an instructor to provide accommodations. Some faculty members 

expressed reservations about providing the appropriate accommodations for students in the 

classroom, one faculty member said 

As quoted in Fisher, 2008, p 166). Research echoes an 

interesting trend in terms of faculty members (Becker & Palladino, 2016). Faculty members, 

when questioned about training, report low levels of training, Becker & Palladino (2016) found 

y participants reported ever having training or professional development 

69). This research has noted that the 

experience faculty members do have with accommodations coalesces as small changes, not more 

extensive accommodations that may benefit students further than simple extra time or alternative 

testing locations (Becker & Palladino). 

 Research shows that, in terms of overall acceptance of inclusive education and 

accommodations, faculty of post-secondary institutions maintain a very strong positive 

viewpoint. Faculty members expressed an overall positive view of inclusive education and a 

strong willingness, despite a lack of formal training, to work with SWD and to provide 

accommodations as needed (Leyse

(87.1%) indicated that they were willing to respond to these requests, and 76.4% reported that 

242). Most 
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faculty members believed that the inclusive setting provided overall benefits for students and 

staff (Fisher, 2008). Faculty perspectives identified a theme of general willingness to work with 

SWD but a lack of experience, formal training, and equitable accommodations. 

 There is little research conducted on the perspectives of family members of SWD 

attending a post-secondary institution. The little research that is accessible reflects an interesting 

view of family involvement (Griffin, McMillan, & Hodapp, 2010). The research shows that most 

families, specifically parents, supported the mindset of inclusive post-secondary education being 

beneficial for their children with disabilities (Griffin, McMillan, & Hodapp). This study also 

sheds some light on many misgivings parents and family members had based on the inclusive 

options provided in post-secondary education. A majority of parents expressed a general lack of 

information on post-secondary options for their children (Griffin, et al., 2010). Their research 

found that, 

the next most-

(Griffin, et al., p. 342). This perspective provides us with an understanding that there is a 

breakdown of communication between post-secondary institutions and transitioning SWD. 

 General research relating to the effects of disabilities on post-secondary education has 

revealed a negative relationship between the two (Bouck & Joshu, 2017). SWD are more likely 

not to attend a post-secondary institution, or to attend a two-year institution instead of a four-year 

institution (Bouck & Joshu, 2017). It is unsurprising that research has found that the prevalence 

of a learning disability l -secondary institution 

(Bouck & Joshu, 2017).  However, learning disabilities that affect mathematics are more likely 

than reading disabilities to inhibit a longer educational track that would lead to post-secondary 

education (Hakkarainen, Holopainen, & Savolainen, 2017). 
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 In terms of existing inclusive programs implemented in post-secondary education, there 

is some literature that addresses specific institutions (Aylward & Bruce, 2012; Opini, 2008; 

Uditsky & Hughson, 2012). Specifically, in Canada, there are many expanding implementations 

of post-

of Programs and Services for Students with Special Needs, Aylward, Farmer, and MacDonald 

(2007) identified the need for increased post-secondary options in Nova Scotia for these 

students As cited in Bruce, p. 7). These programs center around inclusion and guiding students 

towards relevant employment, but there is no extensive research conducted on many of the 

individual programs readily available. Of the existing government structuring on inclusive 

education, the Ontarians with Disabilities Act (ODA) is one set of government regulations placed 

on the field. Research suggests that this act is beneficial, but limited in its approach toward 

women (Opini). This research reflects a powerful sense of growing awareness due to the creation 

of the act, but an inability to address the concerns of shared decision making and including the 

perspectives of the students it directly affects (Opini). Opini explains that when planning the 

 

Research has also drawn conclusions that the use of inclusion at a post-secondary level is both 

possible and quite beneficial for all the students who partake in the program (Uditsky & 

Hughson).  

Personal Interest 

 As an educator, I pride myself on providing my students with everything they need to be 

successful. Currently I have worked with high school students who are unable to attend school 

due to medical or disciplinary reasons for the last two years. As a home instructor, I strive to 

provide my students with everything they need to be successful. Classrooms today are evolving 
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for the future they wish to pursue, it must address the concerns of SWD at the college level. I 

often wonder if this goal is being met and continued as they leave secondary education and enter 

college. To begin to answer this question, I have conducted the research outlined below. 

Purpose of Study 

 The goal of this research is to effectively evaluate the inclusive education program of an 

institution in order to understand its successes and shortcomings, and to identify whether this 

program can be successful at other institutions. This work seeks to delve into the perspectives of 

the people most affected by the programs implemented. This work should build on other research 

that highlights general trends and illuminates whether a specific program is working for an 

institution. To frame this research, I will use a mixed method approach to gather the perspectives 

of students, faculty, and administrators. This research will use quantitative surveys to poll 

research will be supplemented with two qualitative interviews of administrators of that 

institution. After experiencing the transition from a general education standpoint and working 

with students who are going to be entering that transition as a special education student, I feel it 

is imperative to further explore these inconsistencies in education and to work to improve them. 
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Chapter 2  Review of the Literature 

Inclusive education at the post-secondary level is an emerging phenomenon across the 

world as the field of special education develops (as cited in Bruce, 2011, p. 2). The issue of 

providing an effective post-secondary inclusive education program that provides equitable 

services to Students with Disabilities (SWD) is a rapidly growing problem (Davidson, 2018). 

Unlike elementary and secondary education, there is no uniform approach to inclusive education 

at any post-secondary level. This lack of uniformity leads to an inability for institutions to 

properly address all of the needs of the students, faculty, and staff. Without addressing these 

needs, some students may struggle in their post-secondary educational career. In the following 

chapter, I will review the relevant literature related to current implementations of inclusive 

education at the post-secondary level and their overall approach.  

Post-Secondary Education and Students with Special Needs 

Research into post-secondary education paints a clear picture of it leading to future 

success for the participating students (Fleming & Fairweather, 2012; Test, Aspel, & Everson, 

2006). However, the creation and improvement of Post-Secondary Education (PSE) plans for 

SWD is somewhat new (Kelley & Westling, 2013). It is well documented that students with 

disabilities that enter post-secondary education face many obstacles (Houck, Asselin, Troutman, 

& Arrington, 1992; Duff, 2013). Grieve, Webne-Behrman, Couilou, and Sieben-Schneider 

percent of the total postsecondary population, graduation statistics indicate the college students 

with disabilities are underrepresented in students 

Cameto, Garza, & Levine (2005) found that specifically students with intellectual disabilities are 

the least likely of all SWD to be involved education after high school. The literature 
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documenting the changes to 

period of growth (Grigal & Hart, 2010; Grigal, Hart, & Weir, 2012; Raue & Lewis, 2011). This 

growth is attributed to the changes in legislation during this time period (Kelly & Westling, 

all post- & Mather, 2007).  

 Currently, there are two main laws that govern over SWD in the United States. The 

coverage is limited to students from birth until the age 21 and guarantees access to special 

education services (US Department of Education, 2019). The ADA prohibits the discrimination 

of SWDs in all public areas. While these laws provide great service to the students they help, 

they are limited in their influence on PSE institutions. From the introduction of IDEA, originally 

titled Education for All Handicapped Children Act in 1976, to present, the number of students 

recorded as receiving services has almost doubled (U.S. Department of Education, 2018). To 

understand the implications of these laws, as well as, the effectiveness of programs implemented 

by PSE institutions, the research conducted on those directly effected can be reviewed. 

Perspectives 

 To better understand the effectiveness of a post-

inclusive education the process should be viewed from the ground up. The views and opinions of 

the students, faculty, and families are just as significant a measure as any standardized test or 

students with documented disabilities and/or their professional opinions about accommodations 
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(p. 67). Their views provide a unique and critical lens that can identify strengths and weaknesses 

that are often overlooked in straightforward data.   

 

 The existing literature that has researched the opinions or views of students working in an 

inclusive education environment has shown a distinct lack of effective application (Cawthon & 

Cole, 2010; Hindes & Mather, 2007; Kumar, 2016). Measures conducted on the prominence of 

accommodations provided to students has also mirrored this lack of effectiveness. Cawthon & 

Cole 

recall having an IEP at all. This is despite data that indicates that they did receive 

121). This research points to 

a theme of students not understanding the inclusive education programs they are experiencing. 

Faculty Views on Inclusion 

 Most research on the views of faculty in post-secondary education paints a positive view 

of their perspectives on inclusion and working with SWD (Nelson, Dodd, & Smith, 1990; Hindes 

& Mather, 2007; Leyser & Greenberger, 2008; Becker & Palladino, 2016). The main concerns in 

terms of the perspectives of faculty members fall into two categories, maintaining an equitable 

classroom and a lack of experience/training.  

Some professors held reservations to the idea of SWD being pushed into post-secondary 

classrooms due to the issue of reducing the difficulty of material for them (Hindes & Mather, 

(2008) study reported a few faculty members opposed the lowing 

of grade requirements due to concerns of the quality of education. Some research has drawn 

conclusions that faculty express unwillingness to explore some accommodations due to the time 
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and effort required to administer them (Utschig, Moon, Todd, & Bozzrog, 2011). In Becker & 

-third of the 

sample but made up the majority of the 12 participants who disagreed that faculty should make 

academic adjustments (9 of the 12) and who were concerned that other students perceive 

(p. 69). The issue of ensuring fair practice for all 

students was a key reservation in terms of the use of accommodations in the post-secondary 

classroom. 

Research into faculty perspectives highlights a trend of little formal training in the ways 

to assist in the inclusion process (Becker & Palladino, 2016; Leyser & Greenberger, 2008). 

69). Some faculty members consider a lack of their own understanding of specific disabilities to 

be a chief reason that inclusive post-secondary education may not work (Becker, Martin, 

reservations about providing the appropriate accommodation for students in the classroom. Some 

research has identified that the experience faculty members do have with accommodations 

coalesces as small changes, not more extensive accommodations that may benefit students 

further than simple extra time or alternative testing locations (Becker & Palladino). 

 Research shows that, in terms of overall acceptance of inclusive education and 

accommodations, faculty of post-secondary institutions maintain a very strong positive 

viewpoint (Becker & Palladino, 2016; Fisher, 2008; Leyser & Greenberger, 2008). Leyser & 

willingness to provide requested accommodations by students. Many responded that they spent 
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46).  Most faculty members believed that the 

inclusive setting provided overall benefits for students and staff (Fisher, 2008). Faculty 

perspectives identified a theme of general willingness to work with students with learning 

disabilities, but a lack of experience, formal training, and equitable accommodations.  

Family Perspectives on Inclusion 

 There is little research conducted on the perspectives of family members of SWD 

attending a post-secondary institution. The little research that is accessible reflects an interesting 

view of family involvement (Griffin, McMillan, & Hodapp, 2010). The research shows that most 

et al., p. 342). This study also shed some light on many misgivings 

parents and family members had based on the inclusive options provided in post-secondary 

education. A majority of parents expressed a general lack of information on post-secondary 

options for their children (Griffin, et al.). This perspective provides us with an understanding that 

there is a breakdown of communication between post-secondary institutions and transitioning 

SWD. 

Relationships Between Disabilities and Post-Secondary Education 

 General research relating to the effects of disabilities on post-secondary education has 

revealed a negative relationship between the two (Bouck & Joshu, 2017; Wagner, Newman, 

Cameto, Garza, & Levine 2005). Bouck & Joshu, found that SWD are less likely to attend a 

post-second -year programs 

9). It is unsurprising 

that research has found that the prevalence of a learning disability lo
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of attending a post-secondary institution. However, learning disabilities that affect mathematics 

are more likely than reading disabilities to inhibit a longer educational track that would lead to 

post-secondary education (Hakkarainen, Holopainen, & Savolainen, 2017).  

Existing Approaches to Inclusive Post-Secondary Education 

 In terms of existing inclusive programs implemented in post-secondary education, there 

is some literature that addresses specific institutions (Aylward and Bruce, 2012; Opini, 2008, 

Uditsky & Hughson, 2012).  Specifically, in Canada, there are many expanding implementations 

of post-secondary education for SWD (Aylward and Bruce).  These programs center around 

inclusion and guiding students towards relevant employment, but there is no extensive research 

conducted on many of the individual programs readily available. Of the existing government 

structuring on inclusive education, the Ontarians with Disabilities Act (ODA) is one set of 

government regulations placed on the field. Research suggests that this act is beneficial, but 

limited in its approach to women 

plan, there is no indicator of the fact that women and men experience disability differently and 

h 

reflects a powerful sense of growing awareness due to the creation of the act, but an inability to 

address the concerns of shared decision making and including the perspectives of the students it 

directly affects (Opini). Research has also drawn conclusions that the use of inclusion at a post-

secondary level is both possible and quite beneficial for all the students who partake in the 

program (Uditsky & Hughson).  
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Conclusions  

 While some research has been conducted on the perspectives of students, faculty, and 

families on inclusive education at a post-secondary level, the information on these perspectives is 

limited and scattered (Becker & Palladino, 2016; Cawthon & Cole, 2010; Griffin, McMillan, & 

Hodapp, 2010). This knowledge is imperative in developing strategies to address the inclusion of 

SWD. The key deficiency with the current knowledge is the inability for policy makers to 

measure and address the lack of inclusion in their institutions. To truly find the gaps left by 

unclear or even non-existent plans to facilitate inclusion, studies must be done at a local level.  

Existing literature fails to understand the perspectives of the many unheard voices attempting to 

succeed in an incomplete or flawed inclusive system. The purpose of this study is to address and 

analyze the perspectives of students, faculty, and families on the inclusive process when entering 

post-secondary education. 

 The results of this study will be valuable addition to the knowledge of faculty of colleges 

and universities, as well as for policy makers seeking to create guidelines that will address the 

inclusion of all students at the post-secondary level. The results will assist in the creation of 

policies by providing examples of current practices and their effectiveness along with the largest 

obstacles that SWD must overcome when entering post-secondary education. This information 

will also help to highlight the gaps in existing policies that facilitate inclusion. In chapter 3, I will 

outline the methodology used to implement this research study.  

Research Questions 

 What are the perspectives of students, faculty, and families regarding inclusive 

education? 
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 How does an institution address the rising need for inclusive education at the post-

secondary level? 

 To what degree is the inclusive education process successful at an institution? 
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Chapter 3 - Methodology 

Introduction 

 My proposed research study will be conducted on an inclusive education program at a 

small liberal arts state university in Western New York that will be referred to as Rush 

University (RU). The goal of this study will be to address the perspectives of administration, 

faculty, and students on the program. Inclusive education is a rising problem in the modern 

education field, with more students than ever entering inclusive education programs at the post-

secondary level (Leyser & Greenberger, 2008). Institutions are faced with the growing concern 

of effectively accommodating this growing body of students. Administrators are challenged with 

addressing the concerns of parents, faculty, and students in regard to providing an equitable 

approach to post-secondary education. In the absence 

r 

ADA services in the postsecondary setting, and specific directions for day-to-day instruction, 

faculty may default to limited ways of fulfilling their responsibilities (p. 67). This concern is 

one of the many that administrators must address to provide for its students. To further delve into 

this rising issue, it is important to consider that administrators make decisions about programs 

that must be implemented by others. These decisions could lead to a differing in opinions 

between the issues that administrations see, and the issues that those who experience it every day 

see. This study is designed to assess the inclusive education program at Rush University based 

on the perspectives of its students, faculty, and administrators. In the following chapter I will 

outline the methodology used to conduct this study. 
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Research Framework 

 To explore this topic, a mixed method approach is to be implemented to address both 

aspects of the study. One study has found that mixed method research adds validity and assisted 

in the creation of new knowledge (Hurmerinta-Peltomaki and Nummela, 2006). The mixed 

method approach used will be a sequential quantitatively driven design. Johnson and Christensen 

approaches provide different sorts of knowledge and they have different strengths and different 

While qualitative research fits the mold of addressing the perspectives and 

thoughts of people, quantitative information could provide some context for these perspectives 

(Johnson & Christensen, 2017). The goal of these methods will be to compare the perspectives of 

policy makers, implementers, and students. To gather the necessary information, a survey 

utilizing a ranking system will be used to gather the necessary quantitative data, while interviews 

will be conducted to gather a more personalized perspective of the process. The survey will be 

given to both professors and students in hopes to gather the two perspectives on  

inclusive education program. The interviews will then target individuals who are directly 

involved in the process.  

Setting and Participants 

 The research study will be conducted at Rush University in hopes to fully understand this 

institution s approach to inclusive education. The surveys will be targeted towards students who 

 supports such as the learning center and 

tutoring services. The surveys will also be sent via listserv to all faculty members in the hope of 

gathering as much data from their perspective as well. The criteria for the participation in the 

survey element of the study will be as follows: 
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 Subjects are either members of the university faculty or of its student body 

 The subjects have a general understanding of the concepts of inclusive education  

 Subjects will include both female and male participants 

The two administrators interviewed will be referred to as Jessica and Ben. Both subjects 

have worked as the head of the inclusive education program at Rush University. Jessica is the 

current head and has served for the last 3 years, while Ben was the prior head with over 10 years 

of experience. Jessica and Ben are both in the age range of 35-50 and identify as female and 

male respectively. They both ethnically identify as Caucasian/ white and agreed to a one on one 

recorded interview.  

Quantitative Data Collection 

 In order to fully understand  approach to inclusive education, this study 

will employ a sequential data collection design (Creswell & Plano Clark, 2011). The initial data 

gathering will employ the use of two similar quantitative surveys reaching both faculty and 

students in order to assess the overall climate of the school in regards to inclusive education. 

Quantitative surveys are used to gather factual data while providing participants full anonymity 

(Creswell & Plano Clark, 2011). The first survey will be given to students who have experienced 

the inclusive education process at the university. It will assess, using a Likert scale, the following 

concerns, 

 To what degree did the student understand their options for accommodations when 

entering college 

 To what degree was the student given access to accommodations 

 To what degree did the student feel the accommodations were effective 
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 To what degree did the student feel they were supported by the staff of the university 

The second survey will be administered to participating faculty of the institution. This survey 

will follow the same rating scale, but will address the following criteria 

 To what degree did the professor understand the accommodation options provided by the 

institution 

 To what degree was the professor given training on employing these accommodations  

 To what degree does the professor feel these accommodations were effective? 

 To what degree does the professor feel they were supported by the institution 

 To what degree does the professor feel the students are supported by the staff of the 

university 

These surveys will be distributed via a listserv email meant to reach as many applicable 

participants as possible. Each participant will fill out an informed consent form that outlines the 

process of data collection and how this data will be used. The information gathered will remain 

anonymous, as outlined in the informed consent form, and will be stored on my secure personal 

computer.  

Qualitative Data Collection  

The second round of data collection will use the qualitative approach of an interview with 

a select group of participants (Johnson & Christensen, 2017). These participants will have 

demonstrated a direct involvement with the inclusive education processes at the university. The 

interview protocol will encourage the participants to share their personal experiences within the 

inclusive education program. The primary researcher will transcribe each interview. All data 

collection will take place from February to May of 2019 

Human Subjects Review Committee. 
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Quantitative Data Analysis 

 I intend to process the initial quantitative data with the goal of creating descriptive 

statistics. The data will be tabled and graphed with the hopes of identifying any commonalities or 

abnormalities (Johnson & Christensen, 2017). This data will then be organized using frequency 

distribution in order to identify where the majority of the participants fall based on their 

experiences (Johnson & Christensen, 2017). This data will then be compared with the 

information gathered during the interview portion of data collection. 

Qualitative Data Analysis  

The interview data will then be analyzed with the intent of understanding the 

participants  personal views regarding the inclusive education process at the university. The 

transcripts will be segmented and coded using open coding to effectively boil down the 

information into measurable data (Strauss & Corbin, 1990). The primary researcher will search 

for repeated programs and/or accommodations that are mentioned during the interviews, as well 

as the participants  overall views of that program/support. This information will be recoded 

separately in order to compare with the quantitative findings. 

 Once each set of data has been analyzed by itself, the researcher will then compare the 

coded data with the results of the surveys. The researcher will seek to draw connections and links 

between the data sets in order to gather a better understanding of inclusive education in the 

institution. 

Alternative Approaches 

 Prior to deciding on the mixed method approach listed above, the researcher considered 

the possibility of limiting the study to either a qualitative or quantitative approach. Both 

approaches held merit; however, they lacked a sense of full understanding. Initially, the 
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researcher planned to simply use a survey in order to view the overall impressions of the student 

body in regard to inclusive education. This path would have created interesting views on whether 

Rush University was meeting the perceived needs of its students but seemed to lack the personal 

touch in which inclusive education is rooted. Alternatively, the qualitative approach of 

interviewing those on the front line of inclusive education may have yielded interesting insights 

into a select  experience through the process. However, the researcher feared that the data 

would yield very little applicable information in order to improve the practice due to its inability 

to be generalized. Faced with these facts, the researcher decided to create a mixed method 

approach that could not only discern useful data that could be generalized and inform policy 

decisions but also include the personal elements around which inclusive education is based. 

Conclusion 

 By employing the data collection and analysis outlined above the researcher hopes to 

uncover the effectiveness of the inclusive education program at Rush University. This inquiry is 

designed to provide relevant data that the institution may use to further improve its practices. 

This research also strives to provide policymakers with effective practices that may be 

implemented in other institutions. In the next chapter, I will present the findings of the 

quantitative surveys and qualitative interviews.  
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Chapter 4  Results 

Introduction 

 In the previous chapter, I outlined the method of data collection for this study. The goal 

of this research was to effectively evaluate the inclusive education program of an institution. 

This was designed to address the lack of research in the perspective of students views on 

inclusive education at the post-secondary level. The following chapter will outline the data 

collected from each research method and will provide graphic representations of that data. 

Quantitative research 

 The quantitative data gathered in this section will be divided into two parts: data from 

student surveys and data from faculty survey.  

Student Survey 

 The results of the student survey are reported on Table 1 below. Questions 1 and 2 were 

used to provide each student with the informed consent form and a general screening question to 

ensure reliability of the data. After two weeks of data collection, the survey received 19 

responses. A majority of students (78.94%) polled reported they had a moderately high to high 

understanding of inclusive education at the college level. 15.79% recorded moderate 

understanding and 5.26% recorded moderately low understanding (Question 3). 94.73% of 

students also reported a moderately high to high level of accommodations being provided for 

success was moderately high or high, with 10.53% reporting moderate success (Question 6). 
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 Data collected in terms of overall support by the institution found that a majority of 

52.63% felt highly supported, 15.79% reported moderately high supported, 26.32% felt 

moderately supported, and 5.26% felt moderately lowly supported (Question 7). When asked 

about the degree of overall understanding of their personal accommodations, the results were 

mixed. 94.74% of the participants split evenly (31.58%) between high, moderately high, and 

mderate answers. This question also found 10.53% reported very low understanding of their 

accommodations and 5.26% recorded moderately low understanding (Question 4). 

 These results are displayed below in Table 1:  

 

This table presents the student responses, shown in the key, to each question of the survey. The 

totals of each response are listed above each bar for clarity. 
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Faculty Survey  

 The results of faculty survey will be displayed in Table 2 below. Question 1 served as a 

delivery of the informed consent form required for participation. Question 2 asked faculty if they 

had experienced the inclusive education program at this institution. 63.64% of faculty reported 

yes  while 36.36% reported not having experience with the program. Question 3 asked faculty 

to rate their overall understanding of inclusive education at the college level. The majority of 

faculty (72.72%) responded with high to moderately high levels of understanding. 18.18% 

recorded a moderate understanding and 9.09% recorded a moderately low understanding. 

54.55% reported high understanding, 9.09% moderately high, 18.18% moderate, 9.09% 

moderately low, and 9.09% reported no experience. Question 5 asked faculty to rate the degree 

to which they receive training in how to administer these accommodations. 27.27% recorded 

very little training, 9.09% reported moderately low, 18.18% reported moderate, 9.09% reported 

moderately high, 27.27% reported high, and 9.09% reported no experience. Question 6 polled the 

faculties views on the effectiveness of these accommodations and 36.36% reported no 

experience in their effectiveness. Of the remaining participants, 45.45% reported high or 

moderately high effectiveness and 18.18% recorded moderate overall effectiveness. Finally, 

question 7 assessed the supported provided by the institution from the perspective of the faculty. 

27.27% of the participants felt the question was not applicable to them. Of the remaining, 

45.45% reported high or moderately high support, 18.18% felt moderate support, and 9.09% felt 

very little support overall.  



PERSPECTIVES OF INCLUSIVE EDUCATION AT A FOUR-YEAR INSTITUTION  25 
 

 

Qualitative Data  

 The qualitative data gathered in this section was collected from interviews with 

administrators at the institution.  

 Administrator Interviews 

 Two administrators, Jessica and Ben, from the Inclusive Education program were 

interviewed as part of the data collection segment of this study. Each had served as the 

coordinator of disability services at the institution. Ben had served for 12 years before 

transferring into tutoring services; Jessica is currently holding the position after three years. 

When asked to describe the role in question, both administrators explained that the position 

oversees all parts of the accommodations process at Rush University. 

administer exams, I also set up accommodations for the students who request them and speak 

with faculty on their behalf if need be and also alert faculty to the accommodations that each 

 The position serves as an intermediary to SWD, faculty, and any supports 
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Table 2: Faculty Survey Responses

Low Moderatly Low Moderate Moderatly High High N/A
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requested. The administrators expressed a shared view on inclusive education at the post-

secondary level. They both felt that it was quite necessary, but difficult to address properly. 

When pressed on the challenges, they explained that the entire program is overseen and 

implemented by just the coordinator. disabilities service is really a one person 

office  me  This coordinator is expected 

to meet individually with each student requesting services and ensure that their needs are met. To 

expand on this one such administrator explained: 

Ben).  

 Administrators also noted on the difficulty of students with disabilities (SWD) not self-

disclosing a need for accommodations. Ben remarked that, -disclose. Usually 

parents will do that for their students before they start school in the fall.  He continued: 

student would need to provide documentation to the Office of Disability Support Services 

(ODSS), follow that colleges procedures that are outlined in the catalog, and then meet with 

 

(Ben).  

 When asked about common accommodations provided at the college level, the 

administrators focused on testing accommodations. These accommodations included extended 

time, alternative site testing, typed exams, and note taking software. The re-evaluation of all 

accommodations is mandated in this program; as one noted: 

semester by semester basis.  (Jessica). She also explained that, 

 (Jessica). These accommodations 

are communicated during these individual meetings, but, as Ben stated, 
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orientation to parents and things like that to talk about what are the common type of 

accommodation that we provide.  

 Administrators were asked to explain the ways that students can go about settling 

difficulties or concerns with their accommodations. Ben explained If they have 

questions about anything they usually just would contact the coordinator and then go from 

there.  However, if the issue was with the availability of accommodations or an issue related to 

the coordinator, they can go to the diversity officer  the 

chief diversity officer could be contacted to re-evaluate the conflict.  

 In regards to training, both administrators noted a distinct lack in the official training of 

faculty on accommodations that they would be providing. Jessica expanded that, 

.  Ben also 

as far as doing huge outreach to people and stuff like that 

 If implementation issues arise they ask faculty to meet 

with them to assist in how to properly use an accommodation. Most training provided by the 

institution is targeted towards students on the ways in which to use an accommodation.  

 Once asked to rate the degree of success of the program, both administrators expressed 

positive views with some reservations. They re-visited the issues of limited staffing, lack of self-

disclosing students, and limited resources; however, overall, they felt the program is successful. 

Ben I think based on the resources that we have I think that we have done a really good 

job of trying to meet the needs of students They also noted that little change has been made to 

highlighted their ability to tailor accommodations to individuals, facilitate effective relationships 
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between faculty and students, and provide strong testing accommodations as strengths of the 

program. They noted a large weakness as only having one staff member coordinate every aspect 

of the process.  

 When pressed to address the expansion of the program, each administrator expressed a 

desire to provide greater training to faculty and more services relating to test taking for students. 

The large barrier to this expansion was once again the issue of too many responsibilities and too 

few staff to address them all. 

Conclusions 

 The data collected from the research design has highlighted a few major themes. First 

students expressed a general understanding of inclusive education, but not related to their 

accommodations. Professors expressed mixed results relating to training and support from the 

institutions. The administrators portrayed a view of a limited, but effective, program that 

personalizes its accommodation program. The following chapter will discuss the significance of 

the data collected and explore its limitations/implications.  
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Chapter 5 - Discussion 

Introduction 

 In the previous chapter, I outlined the data collected from the surveys and interviews 

conducted for this study of the perceptions of students and faculty regarding inclusive education 

services in higher education. This data showed some emerging themes, as well as, contradictory 

responses. In the following chapter I will discuss these themes, relate them to the current 

literature, and discuss the implementations and limitations of the study. 

Significance 

 The findings of this study show a mixed result of perspectives from students and faculty. 

As mentioned in Chapter Four, a majority of students and faculty polled expressed a moderately 

high to high understanding of inclusive education. However, when asked about their personal 

accommodations, student results varied dramatically. This could reflect a disconnect in the 

of Cawthon & Cole (2010) that many students are not aware of their prior Individualized 

Education Plans (IEPs). Administrators explained a very interactive process that involves heavy 

student involvement in the assignment of their accommodations. These results conflict and could 

point towards a failure to involve students with disabilities (SWD) in their accommodations 

process. Faculty responses to the understanding of the accommodations at this institution show a 

majority reporting a high level of understanding. This might be due to the experience working 

with accommodations for years, where students just entering post-secondary education are just 

now engaging with the program.  
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 Regarding training of faculty, both administrators reported a distinct lack of any formal 

training process for faculty aside from a handbook detailing the accommodations offered. 

Faculty polled about training produced a mixed result. Faculty members recorded results from 

very little to high degrees of training provided. One administrator mentioned that, should a 

faculty member find difficulty with the administration of an accommodation, they may seek out 

help from the coordinator. The mixed result may reflect that process. This approach appears to 

have been designed to address training, while not committing resources that may not be 

available. This conclusion is reinforced by the mixed results found when faculty were asked to 

rate the support that they felt from the institution. The administrators of this program expressed a 

desire to increase the training of both students and faculty on the accommodation 

implementation process, but do not have the proper resources and personnel to do so. This 

difficulty administering, and general lack of training, is reflected in the literature (Becker & 

Palladino, 2016; Leyser & Greenberger, 2008).  

 Despite the lack of training and full understanding of the accommodations being 

provided, a majority of students polled reported favorable opinions on the success of the 

those who felt it was not applicable to them, found these accommodations to be effective. This 

data points to the view that the impact of training and full understanding may not be as large a 

concern as initially inferred. Administrators commented on the success of the program by 

pushing the concept that the program is successful despite the lack of resources. This data runs 

contrary to other studies that have found the application of accommodations to be ineffective 

(Cawthon & Cole, 2010; Hindes & Mather, 2007; Kumar, 2016). This could imply that the 
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approaches of Rush University are more effective at addressing the challenges facing 

accommodations and Inclusive Education. 

 Preliminary findings of this research do not point directly to a measure of the 

on. However, these 

findings do highlight the success this program has made whilst facing resource restrictions. A 

fact that points to the ability to rise above an obstacle that many institutions may face. 

Limitations 

 This study produced a series of interesting and illuminating information on the inclusive 

education program at Rush University. However, there are several limitations to these findings 

based on the process of data collection. The data collected from the faculty participants may be 

biased based on the understanding that only education professors at the university that were 

administered the survey. Education professors, as experts in their field, may have a much better 

understanding of accommodations and their application, than do professors from other 

disciplines that may have not had much experience aside from their current position.  

 This study also was administered in a brief two-week interval with a relatively small 

sample size. Of the estimated 200 students that are currently engaging in the program, only 19 

responses were collected. This sample size reflects roughly 10% of the total population and 

therefore may not correlate with the majority of student perspectives. This small sample size was 

used based on the necessity of convenience sampling and a limited amount of time to complete 

the study. Of the administrators interviewed, both held the same position and therefore had very 

similar perspectives of the program. This may lead to a one-sided perspective that could differ 

from other administrators that interact with the program as a whole.  
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Implementation and recommendation of further research 

 This study provided a brief overview of the inclusive education program at Rush 

University. The data collected could be used to address some of the inconsistencies found within 

the program. It also can be used as a stepping stone towards a more in-depth study of the 

program. Further research should be conducted in order 

perspective and the improvements that could be made to the program. A larger sample size and 

more robust series of questions should be used to delve deeper into what works and what does 

not work in this institutions program. The findings of this study highlight a possible process for 

other institutions to conduct audits on their own inclusive education programs. These findings 

also highlight discrepancies that, should this research be replicated, may appear in other 

programs. The preliminary data points to a disconnect between program administrators, 

professors, and SWD. This disconnect should be researched further and with a larger scope to 

better understand its significance. Further research conducted could explore how severe a 

disconnect between these parties are, and how it effects the success of SWD at the college level. 

Researchers may benefit from exploring the frequency and effectiveness of the accommodations 

provided. This research could be conducted on a large quantitative scale, or a more concentrated 

qualitative approach. This research could be coalesced to form a uniform approach to assessing 

an institutions effectiveness when working with SWD and become a portion of the accreditation 

process for institutions.   

Conclusions 

 The goal of this research was to conduct an overview assessment of the inclusive 

education program at Rush University through the perspectives of students, faculty, and 

administrators. This research was developed and conducted in order to add to the existing 
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knowledge on inclusive education at the post-secondary level. The study used quantitative 

surveys to poll students with disabilities (SWD) and faculty that have been involved in the 

program. The findings found a several commonalities between responses related to effectiveness 

and an und

training, and support from their institution. These results highlight a need for further research 

into the inconsistencies and a larger scope of the effectiveness of the program. This study has 

served as a guide to a general assessment of an inclusive education program and should be 

implemented at other institutions to provide crucial evidence of the success and shortcomings of 

programs that work with SWD. This research is crucial to better understand how SWD are 

navigating the perilous journey of post-secondary education.  
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Appendix A 

HSR Proposal  

Proposal Abstract for Research Involving Human Subjects 

Project Name   

 Inclusive Education at a Public 4 Year Institution In New York State: Perspectives of 

 Students, Faculty, and Administration 

 Requested Information 

A. Purpose, Research Variables, and Population: 

1. Principal Investigator  Daniel Halewski 

 Home Instructor and Substitute Teacher  Eden Jr./Sr. High School 

 B.A. Social Studies Adolescent Education (2016) (University at Fredonia) 

 B. A. History (2016) (University at Fredonia) 

 (See attached cv) 

2. Purpose of the study  

 The investigator in this study proposes to research the students, faculty, and administrations 

views on inclusive education at SUNY Fredonia. The investigator plans to distribute separate 

online questionnaires to the faculty and students of this institution that will assess their 

The investigator also plans on conducting closed form interviews with administrators and faculty. 

This study is centered on the research question: What are the perspectives of students, faculty, and 

administration on inclusive education? 

3. Characteristics of the Study Participants -  

a. Age Range - Respondents will range in age from 18 to 65.  

b. Sex - The study will include both male and female respondents.  

c. Number - the study will include from 25-60 participants.  
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d. Inclusion Criteria  All students and faculty who have experienced the inclusive education 

program will be included in the study and sent a questionnaire. Administrators who oversee the 

program will be contacted and requested to be interviewed.   

e. Exclusion Criteria  No students or faculty who have experienced inclusive education will be 

excluded from the questioner.  

f. Vulnerable Subjects  This study targets students with disabilities in hopes to   

 assess a program that benefits them. 

B. Methods and Procedures: 

1. Methods of Subject Selection   

 The investigator of this study will focus on information gathered from interview with 

program. The investigator will also investigate the findings of purposely sampled faculty and 

students who have experienced these programs. The criteria for the study are as follows: 

 1. Subjects must be a member of the student body, faculty, or administration of the 

 institution  

 2. subjects include male and female participants 

 3. subjects must have a general understanding of Inclusive Education  

2. Study Site   

 SUNY Fredonia is a 4-year institution that services 4,433 undergraduates and 224 

graduate students. Of this student body, 1180 are first year college students a 322 are transfers 

(As of Fall 2018). At the undergraduate level, 57% of the population is female. At the graduate 

level, 81% of the population is female. The majority of students (63%) are from the western New 

York and Genesee Valley areas. The largest ethnic group is white (74%), followed by Hispanic 

(10%), Black (9%), Multiple Races (4%), Asian (2%), and American Indian (1%). The 

institution is staffed by 924 faculty. Of this staff 443 are instructional staff and 86% of the full-

time faculty have a Ph.D./terminal degree.  

Methods and Procedures Applied to Human Subjects  
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 The questionnaire was designed to sample the overall perspectives of the participants 

while not requiring them to delve too deeply into their personal experiences. This information 

will then be applied to the interview questio

study (see informed consent form below). The questionnaires will be given a two-week deadline 

to be completed online. All questionnaires will be distributed via list/serv email and will be given 

a deadline to complete by. The interviews will be conducted on the campus grounds at the 

convenience of the participants. The interview questions will be provided to the participants in 

advance, so they may ensure they have the required information.  

To what degree does the professor feel the students are supported by the staff of SUNY 

C. Risks/Benefits: 

1. Potential Risks   

  This study will ask participants to discuss their experiences about an institution they are 

currently enrolled in. These experiences could result in a negative view of the institution and lead 

to repercussions for the student.  

2. Protection against Risk   

 Only the finding that are relevant to the study will be released in the final research study. 

Following the investigation, participants, specifically students, will be allowed to read the 

research gathered and see how their administration and faculty view the program they are 

involved in. 

3. Potential Benefits   

 This investigation will add to the growing research on inclusive education at the post-

secondary level. It will also provide the institution with a means of assessing its own approach to 

inclusive education. This study will provide context for where an institution excess and where it 

may require an overhaul on its approach. 

4. Compensation for Participation   

 No Compensation will be given to participants. Participation is solely voluntary. 
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5. Alternatives to Participation -  

 Due to the voluntary nature of the study, there are no alternative forms of participation 

offered or required that may influence any part of the study. 

6. Information Withheld   

 There is no information within the proposed study that will be withheld from the study 

participants.  

7. Debriefing -   

 Participants of the interview process will be given preliminary findings of the 

questionnaire so that they may confirm, dispute, or comment on these findings. 

D. Confidentiality: 

 The researcher is committed to the ethical requirements common to the field of social 

research, including the protection of study participants' confidentiality. Teachers will never be 

referred to by name, but instead by career program. Upon completion, participants will have the 

opportunity to read the final research paper if they choose to do so.  

E. Copy of Consent Form:  

 

 The attached informed consent form will be provided to participants at the time the 

questionnaires and interviews are distributed and conducted. Participation is entire voluntary. 

Participants may withdraw from the study at any point. (See attached informed consent form.) 

_____________________________________________________________________  

Principal Investigator's Signature 

I approve this protocol for submission to the Research Foundation:  

______________________________  ___________________________ 

    

Appendices:  
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Protocol Title:  

 Inclusive Education at a Public 4 Year Institution In New York State: Perspectives of 

 Students, Faculty, and Administration 

Please read this consent document carefully before you decide to participate in this study. 

Purpose of the research study:  

 The investigator in this study proposes to research the students, faculty, and administrations 

 views on inclusive education at SUNY Fredonia. The investigator plans to distribute 

 separate online questionnaires to the faculty and students of this institution that will assess 

 

 program. The investigator also plans on conducting closed form interviews with 

 administrators and faculty. This study is centered on the research question: What are the 

 perspectives of students, faculty, and administration on inclusive education? 

What you will be asked to do in the study:  

To respond to a survey that is composed of rating scaled questions and opened ended 

interview questions.  

Time Required:  

Time required to complete the survey is individual to each participant. Surveys will be 

collected two weeks after distribution.  

Compensation:  

There is no compensation for participating in the study.  

Confidentiality:  

Your identity will be kept confidential to the extent provided by the law.  

Voluntary participation:  
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Your participation in this study is completely voluntary. There is no disadvantage for not    

participating.  

Right to withdraw from the study:  

You have the right to withdraw from the study at any time without consequence. You do 

not have to answer any questions you do not want to answer.  

Potential Benefits and Risks: 

1. Potential Risks   

  This study will ask participants to discuss their experiences about an institution they are 

currently enrolled in. These experiences could result in a negative view of the institution and lead 

to repercussions for the student.  

2. Protection against Risk   

 Only the finding that are relevant to the study will be released in the final research study. 

Following the investigation, participants, specifically students, will be allowed to read the 

research gathered and see how their administration and faculty view the program they are 

involved in. 

3. Potential Benefits   

 This investigation will add to the growing research on inclusive education at the post-

secondary level. It will also provide the institution with a means of assessing its own approach to 

inclusive education. This study will provide context for where an institution excess and where it 

may require an overhaul on its approach. 

Whom to contact if you have questions about the study:  

Daniel Halewski 

Email: DHalewski@Fredonia.edu 

Whom to contact about your rights as a research participant in the study:  

 Dr. Judith Horowitz 
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 Associate Provost for Graduate Studies, Sponsored Research and Faculty Development 

 Maytum Hall 805 

 Judith.horowitz@fredonia.edu 

 (716) 673-4708 

  

 

in this study and have received a copy of this description.  

________________________________   ____________________ 

     Date 

 

________________________________   ____________________ 

Principal investigator's signature    Date 
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Dear Prospective Participant, 

 

My name is Daniel Halewski. I am a Masters student at SUNY Fredonia. I am conducting an 

anonymous survey about inclusive education at SUNY Fredonia. To participant, you must be 18 

years or older, and have a experienced the inclusive education program at SUNY Fredonia. The 

survey is voluntary. The survey will take approximately 5 minutes. Please answer the questions 

to your comfort level. The results will be reported for the group of respondents as a whole.  

Thank you for your consideration. This survey must be completed within two weeks of its 

administering for its data to be recorded. Results of this study will be sent to you via email upon 

completion of the study. 

 

 

Sincerely, 

 

Daniel Halewski 

DHalewski@Fredonia.edu 
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Questionnaire (Student): Rating Scale (1-5, 1 = very low, 5 = very high) 

 

1. Rate your overall understanding of inclusive education at the college level. 

2. To what degree do you understand the options for accommodations when entering 

college? 

3. To what degree do you feel that accommodations (extended time for testing, alternative 

site testing, etc.) were made available to you? 

4. To what degree do you feel that the accommodations (extended time for testing, 

alternative site testing, etc.) provided by the university were effective (Not applicable 

option) 

5. To what degree did you feel you were supported by the staff of SUNY Fredonia through 

this process? 
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Questionnaire (Faculty): Rating Scale (1-5) 

 

 Rate your overall understanding of inclusive education at the college level. 

 To what degree do you understand the accommodation options provided by the institution 

(Ex. Extended time or alternative site for testing, etc.) 

 To what degree were you given training on employing these accommodations?  

 To what degree do you feel these accommodations are effective? (Ex. Extended time or 

alternative site for testing, etc.) 

 To what degree do you feel you are supported by the institution through the inclusive 

education process? 
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Interview Protocol 

1. Briefly explain your role in the inclusive education process at this institution. 

2. What is your opinion on inclusive education at the college level? Do you feel it has a 

place? Does it need to be expanded, reduced, or maintained and why? 

3. Explain the process of how a student enters the inclusive education programs at SUNY 

Fredonia. 

4. How does the school communicate the options of accommodations that the student can 

benefit from? 

5. What position in the university oversees the assignment of accommodations made 

available to students? 

6. 

how often? 

7. questions or concerns about their accommodations, what is the process 

for resolving their concerns? 

8. 

accommodations, what is the process for resolving their concerns? 

9. What are the most common accommodations provided to students by SUNY Fredonia? 

10. Doe the institution provides any training on the accommodations offered by the college 

and/or how to implement them? 

11. How has the inclusive education program here at SUNY Fredonia changed in the last 10 

years? Why were these changes made, if any? 
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12. To what degree do you feel the inclusive education process is successful at this 

institution? 

13. In your opinion, what is the strongest or most successful part of the inclusive education 

program at this institution?  

14. In your opinion, what is the weakest or least successful part of the inclusive education 

program at this institution?  
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Daniel Halewski 
dhalewski@fredonia.edu 

(585)-738-5239 
2136 Shirley Road 

North Collins, NY 14111 
 

EDUCATION 

STATE UNIVERSITY OF NEW YORK AT FREDONIA 

Bachelor of Arts, Social Studies Adolescence Education, May 2016 

  

  

  
-  

  
 

 
Long Term Substitute Teacher, Eden Jr./Sr. High 

 7th Grade Social Studies, Psychology, 12th Grade Economics 

 7th Grade Social Studies, 9th Grade Freshman Academy, 12th Grade 
Government   

 10th Grade Living Environment, Honors, and Lab 

 7th Grade Spanish   
Home Instructor (Grades 6-12) 

 Worked with and taught students on medical leave 

 Served as a liaison between the student and their teachers 
Student Teaching, 12th Grade, Forestville High School, Forestville, Spring 2016 

 Taught two Government classes and one Economics class 
Student Teaching, 10th Grade, Jamestown High School, Jamestown, Spring 2016 

 Taught two regents Global History classes 

 One Academically Talented Global History class 
Junior Field Experience, 8th Grade, Jefferson Middle School, Jamestown, Fall 2014 

 Taught lessons on U.S. History  
Sophomore Field Experience, 6th Grade, Dunkirk Middle School, Spring 2014 

 Tutored on DBQ essay writing and grammar 
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 Taught lesson on ancient civilizations 
Freshman Field Experience, 3rd Grade, Dunkirk Elementary School #3, Spring 2013 

 Taught lessons on literacy and sentence structure 
Teacher Assistant, Intro to Scuba Diving  

 Taught basic scuba skills and supervised divers in the water 
Group and Private Swim Lessons, 2012-2016  

 Ages (2-16) 

 Riverton Community Pool, Jewish Community Center 
Boy Scout Camp Counselor, 2009-2011 

 Merit badge counselor (ages 11-17) 

 Served as intermediary between troops and staff 
NCLB Poster Presentation 

 Presented a poster on the NCLB act 

 Student Research and Creativity Exposition 
Diary of Anne Frank Volunteer  

 Acted as a guide and history consultant for middle school students visiting the 
college 

 Assisted in the reenactment of a cattle car transport 
 

LEADERSHIP BACKGROUND 
Pool Manager (Town of Brant, NY) 

 Supervised Lifeguards and Recreation 

 Created weekly schedules, managed payroll, and planned drills/training 
National Eagle Scout Award 

 Organized the restoration of the front sign of the American Legion 
Supervising Head lifeguard (Riverton Community Pool) 

 Ran Orientations and trained new lifeguards 

 Oversaw the day to day functions of the pool complex 

 Served as an unofficial public relations representative 
Co-Lighting Designer and Stage Manager (Eden Highschool) 

 Designed lighting schemes 

 Supervised student stage crew 
Executive Board, Extreme Sports of Fredonia 

 President, Vice President, and Secretary 

 Responsible for planning and running all general body meeting 

 Leading Executive Board meetings 
Technical Director of Terror in the Trees 

 Designing the set, organizing build days, and overseeing set up and tear down 
Student Head of Set Construction (Xanadu, 2012) 
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 Responsible for organizing and overseeing the construction of the set 
 
ATHLETICS/Volunteering  
 Set Construction: Eden Jr./Sr. High School Musical 

Volleyball: JV/Varsity Volleyball (High school) and Club Volleyball (Fredonia) 
The American Legion: Worked as a server for the monthly pancake breakfast fundraiser 

(10+ years) 
Scouting for Food: Distributed and collected cans of food and bags of clothing for the 

local Food Bank 
 

Other Employment 
 Lifeguarding Experience, Camp Pioneer, JCC of Greater Rochester, RIT, Rush Henrietta 
High School 

Odd Jobs Set Up Crew, State University of New York at Fredonia, 2013  Present 
Student Lighting Technician, Rush Henrietta Senior High, Henrietta, NY, 2012 
Ceremonial Bugler, The American Legion, Henrietta NY, 2009  Present 
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