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Abstract 

 

The purpose of this curriculum project is to design resources for a “Flipped Classroom” 

for four units of American history covering the Civil War through World War I in the 

eighth grade New York State social studies curriculum.  The literature surrounding the 

important topic of technology integration in classroom illustrates the need for more 

engaging, interactive lessons for students today.  Using the theoretical framework of 

Understanding by Design (UBD) developed by McTighe and Wiggins, technology will be 

implemented in accordance with the New York State social studies curriculum while using 

the flipped classroom technology.   
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Introduction  

 

Over the past ten years, the use of technology in classrooms has become a key topic of 

research and implementation practice in the field of education for all grade levels.  Abe and 

Jordan (2013) state, “Social media and technology have become prevalent in the day-to-day life 

of many college and university students.  In 2007, the Higher Education Research Institute found 

that 94 percent of first year college students spent more time on social networking sites in a 

typical week.  The use of technology during the free time of students makes it even more 

appealing to incorporate this type of medium into teacher developed lessons. Dils (2000) stated 

that, “Technology in the classroom is being heralded as a major component of the current 

educational reform movement by educational theorist and political pundits from outside the 

classroom” (p. 103).  Due to the constant development and integration of technology in 

classrooms, educators are forced to adapt to meet the needs of students.   Educators are 

challenged to develop a curriculum that includes lessons to keep students enthusiastic about 

content and the material.  The basic area of inquiry that is currently trending in schools today is 

the idea of total technology integration and the Flipped Classroom. The two major architects of 

the Flipped Classroom Model, namely Aaron Sams and Jonathan Bergmann from Colorado, have 

developed this method to meet the needs of the growing need for technology integration in the 

classroom.  Sams (2011) has stated, 

Jon and I have not lectured to our students in four years.  We’ve created 

instructional videos that deliver the content that we used to lecture to our student 

for the students to view at home.  When they get to class, they are there to do 
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work.  They pick up labs.  They do interactive activities.  They can complete 

problem sets.  Under a traditional lecture model, kids would write down 

everything you wrote on the board, and they would go home and try to interpret 

that and translate that into the assignment that you gave them to do at home, and 

there’s a disconnect.  They were having trouble connecting what they had been 

taught in class with that they were to supposed to apply at home…They need use 

there to help them understand content, not deliver content.” (Educational 

Horizons, 2011. p 5) 

Some students are completely satisfied educationally with the traditional methods of delivering 

content in class and heading home to complete the homework.  However, those other students 

who need a more one on one interaction, including guided practice and enrichment activities 

thrive in this Flipped Classroom model.   

This relatively new technique of teaching has sparked even more research and implementation 

in content areas, especially in grades 7 through 12, to engage learners and introduce exciting 

enrichment activities to core subjects in the secondary levels.  The idea of the “flipped classroom” was 

started to engage students in the curriculum through technology.  Berk (2009) stresses that the students 

we teach in this generation are very unlike any prior generation that may have been taught.  The 

students of today were “born with a chip” (Berk, 2009. p 3).  This means that students “have grown up 

with Sesame Street, MTV, reality TV, the Internet, PCs/Macs, video games, Facebook, MySpace, 

Twitter, Flickr, Skype, iPods, iPhones, PDAs, and TV/DVD remotes as appendages to their bodies 

(Berk, 2009. pp. 3-4).   

The flipped classroom incorporates technology to which many students greatly respond.  When 

teachers decide to flip their classroom, they record their lectures and put them on their school website 
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for the students to view as many times as needed.  Along with these online lectures, teachers can put 

additional supplemental materials online for their students to view before class time.  After the recorded 

lectures and supplemental materials are viewed on the students’ own time, the teacher has more time to 

implement enrichment activities during normal class time When the students report to their scheduled 

class, they already with background knowledge.   According to Rosen (2013),  

In “flipped classes” students use technology at home to watch online video 

lectures, demonstrations, and explanations of assignments.  Class time is spent 

doing what is traditionally called “homework."  The teacher in a flipped 

classroom is a learning facilitator, able to work one-to-one with students, clarify 

assignments, and offer help as needed.  Classmates can work together on in-class 

assignments, engage in discussions, or collaborate on projects. (p. 1) 

This quote by Rosen eloquently describes the model and purpose of the Flipped Classroom.  The idea 

of assigning the lecture for what is traditionally considered homework and completing the enrichment 

and extension activities during class time adds an element of personal connection and the ability for the 

instructor to clarify any misunderstandings of the content. 

The idea of the flipped classroom with technology, although relatively new based on the ever--

changing integration of technology in a modern-day classroom, has been present in our educational 

system for much longer than one would imagine (Strayer, 2012, p. 1). For years, reading and outside 

prep work was asked of students to prepare for the lecture or class activity prior to that class period.  

Teachers would ask students to read a scholarly article or prepare with a section of a textbook that 

would allow for the deeper understanding of the class material that day.  However, the main difference 

of incorporation of the flipped classroom technology is the “regular and systematic use of interactive 

technologies in the learning process” (Strayer, 2012, p. 1).   
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Social studies teachers face an ongoing challenge an ongoing challenge to make the curriculum 

new and exciting for all students.  Pahl (1994) noted: The shift to a technologically integrated 

classroom, namely the flipped classroom technology, is a positive change that leads to the active 

engagement of students in the middle and high school setting.   

The majority of student perceptions regarding the use of social media in the classroom are positive.  

Likewise, many faculty members seem to be aware of the different types of social media and how it 

may be used in the classroom.  From YouTube to Twitter to Skype, social media offers many benefits 

to both educators and students alike, such as encouraging real-time student engagement in courses to 

enhance the connection between educator and student.  (Abe and Jordan, 2013, p 20) 

Embracing the popularity of social media in the classroom can be a positive step in the methods of in 

integration of technology in the classroom.  The use of social media interfaces such as Tumblr, 

Schoology, and Instagram can greatly impact a student’s consecutiveness to a particular curriculum. 

  Not only is the flipped classroom technology allowing for students to experience various 

methods of differentiated instruction by viewing the lessons, lectures, and supplemental media material 

as many times as needed, students are also learning how to become actively engaged during their class 

periods.  Teachers who are flipping their classrooms are, indeed, changing the teacher-centered model 

of the past to a student-centered model of hands-on learning while in the classroom.  Doolittle and 

Hicks (2003) stated that, “The utilization of technology by students also fosters and supports inquiry 

based learning and constructivism.” (p. 81.)  The goal of educators is to produce free thinking students 

who have the ability to problem solve, think critically, and become independent and productive member 

of society when they leave the classroom.  Flipping the classroom is an innovative method that 

addresses students’ love of technology with the need to attain the content of the curriculum.   The 

traditional methods of teaching, such as lecturing, can be very difficult for some students to grasp.   In a 
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flipped classroom model, students are able to view lectures on their own time. “The most powerful 

thing teachers do to engage students is to design engaging, meaningful, and authentic work and 

technology-enhanced learning experiences”  (Jacobsen, 2010, p. 14).    This creates a sense of control 

and empowerment from the students’ perspective.  “Outside of formal schooling, almost all learning 

occurs in complex social environments.  Teachers who design for peer collaboration and individual 

reflection on learning cultivate stronger learning outcomes” (Jacobsen, 2010. p. 15).     

The research has demonstrated the need for the development of teaching styles and curriculum 

development that includes a variety of methods that can accommodate the learning styles that our 

students possess.  According to the research completed by Lage, Platt, and Treglia (2000), commented, 

A wide range of psychological, sociological, and pedagogical literature has documented 

that student populations are composed of individuals with distinctly different learning 

styles.  Unfortunately, students do not explicitly select classes based on instructor 

teaching style; nor can the instructors be expected to change their personality types to 

accommodate all students. (p. 31.) 

It is the duty of instructors to be a differentiated in their practice as possible.  With the growing 

numbers of students with special needs and differentiated learning styles, teachers must be as flexible as 

possible when formulating new curriculum and materials.  Every child can learn, it is the duty of 

classroom teachers to determine the method at which each student can reach success.      

This curriculum project of implementing a flipped classroom is important to the field of 

secondary education, particularly with the addition of the new Common Core Standards and their 

emphasis on writing.  Using this approach, students will be able to have more one-on-one time with 

teachers who normally would spend class periods lecturing and disseminating background, content 

knowledge.  An interview with science educator Rob Townsend, a teacher who has successfully flipped 
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his classroom, discussed the approach he took where he became more of a guide on the side and coach.  

Townsend states in the article written by Alvarez, “After spending the majority of the class time 

explaining concepts and lessons while students took notes, or even doing a class-wide activity, with the 

students, I was still unable to see if they understood and comprehend the concepts before they left with 

their homework assignments.  When the students are on their own time-table, they can soak up that 

background knowledge at their own pace and review lectures as many times as needed.  With the 

instructional class time added by viewing lectures, supplementary videos and podcasts at home, the 

classroom can then be utilized for enrichment activities, field trips, and valuable guest speakers that will 

solidify the content material the student viewed on their own time at home.   

 Technology is forever changing and the ways of implementing it to positively engage students 

are endless.   The availability of the hardware, such as smart phones, laptops, desktops, and tablets, 

make the access to these online lectures, supplemental materials, videos and podcasts practically 

effortless from a student’s perspective.  However, if the student does come across a problem accessing 

the material due to lack of computer access, the school computer labs and library media centers play a 

key role in allowing that access. As educators implement this technique more and more, positive 

responses from students and their parents can be anticipated can be anticipated.  Through this 

curriculum project, positive responses will be done on the positive impact on test scores, students’ 

perceptions on the content, and success of the teachers’ in-class enrichment activities.  

 The purpose of this curriculum project is to allow for more class time to be utilized in a different 

fashion than the past.  By having the students access the videos and subsequent lectures on their own 

time, this allows for the class time to be utilized in a different way.  Students will be able to do more 

hands-on activities that will solidify the concepts that they have come to class with after watching the 
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flipped videos at home.  By viewing the lectures at home, ample time will be freed up for new and 

exciting activities that will engage students more than ever before. 

This flipped classroom curriculum project will be designed to provide resources four units of 

American History covering the Civil War through the Great Depression Units in the New York State 

eighth grade curriculum.  I am very interested in this topic because engaging middle school-aged 

students can be a challenge.  Students respond to this idea of “Flipping the Classroom” because it is 

new and exciting to them while also allowing them to use technology they so greatly enjoy.  The need 

for this curriculum project is evident due to the various styles of learning that occurs in the modern 

classroom today.  With the relative ease of technological access that many students have today, this step 

towards a flipped classroom allows for the different types of learners in our classrooms to gain the 

confidence and interest that so many teachers hope for.     

  This curriculum project is designed to provide resources for a Flipped Classroom for four units 

of American History covering the Civil War through World War I in the New York State eighth grade 

curriculum.  The material will include a flip video for each lesson, enrichment activities, vocabulary 

assessments and end of unit tests.  The material will be accessible on an interface accessible from any 

computer connected to the Internet called Schoology.  The review of the literature on the topic of 

technology integration, the Flipped Classroom technology and the psychological and emotional 

development of middle schoolers is outlined in the next section.     
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Literature Review 

The previous chapter outlines the need for the integration of technology in the classroom 

by using the Flipped Classroom method.  An eighth grade Social Studies classroom using the 

New York State curriculum would benefit greatly from this model.  The National Council for 

the Social Studies (NCSS) states, “the integrated study of the social sciences and humanities to 

promote civic competence defines the social studies” (1994). Unfortunately, since the 

implementation of the federal legislation of No Child Left Behind and the Common Core 

Standards, more emphasis has been placed on math, science and literacy instruction, leaving 

little interest or instructional time for the social sciences. Educators today are faced with 

constant policy changes and various obstacles that interfere with instructional time.  However, 

with the incorporation of multimedia instruction to address the goal of differentiated instruction 

and student engagement, the traditional, teacher-centered method can be replaced to develop 

instructional strategies to create critical thinkers and independent students.  Several hurdles have 

been placed in the way of the instructors who try to incorporate new methods in their social 

studies classrooms.   

Lack of Instructional Time in Social Studies 

The NCSS (1994) stated purpose of social studies education is to promote citizenship 

and civic responsibility throughout our nation’s schools not on reference list. The intention is to 

have students understand their history, government, and civic duties in order for them to leave 

the classroom capable of making informed decisions that will beneficially impact our world.  

Since the implementation of federal legislation, stemming from No Child Left Behind and the 

Common Core Standards, a considerable emphasis has been placed on math, science, and 
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language arts instruction, drawing the focus away from the importance of and benefits of a 

social studies curriculum.  

The early-to-late primary school grades have been guided toward instruction that places 

greater emphasis on math, science and language arts more so than middle school and later 

grades (Bailey et al., 2006). With this push for such an intense curriculum in those areas, social 

studies education has fallen to the wayside in many elementary programs.  A study conducted 

by Bailey, Shaw, and Hollifield at the University of South Alabama followed a group of pre-

service teachers and charted the instructional time they had devoted to teaching a social studies 

curriculum (2006). Along with monitoring the duration of time devoted to teaching social 

studies instruction, the study also surveyed their methods of instruction and utilization of 

technology in their prepared lessons.  The results proved to illustrate the fears that many social 

studies teachers have had since the push toward a greater emphasis on math and literacy.  The 

teachers who were in two first grade classrooms, “reported a combined daily mean of 28.55 

minutes teaching social studies; the high daily time was 148.86 minutes and the low daily times 

was 9.69 minutes” (Bailey, et al., 2006, p. 19). Along with those results, it was found that 

another pre-service teacher had not even taught social studies for six weeks.  

These shocking results illustrate the fears of many social studies teachers. With the 

importance placed on the standardized testing in math and literacy, social studies instruction 

may be disregarded because of the extra considerations afforded math and literacy.  Another 

concern stated in the University of South Alabama study is the lack of preparedness of students 

after they leave the elementary grades to enter middle school.  The frighteningly low 

instructional time spent in the elementary grades on teaching a social studies curriculum does 

very little to prepare these students for the 40 to 60 minutes of class time they will encounter in 
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middle and high school.   You need to establish a connection between elementary social studies 

instructional time and achievement in middle schools social studies.  

For various reasons, students often have negative feelings towards social studies in the 

middle and high school grades. One reason for the negative views on social studies is the lack of 

interesting and engaging material. Another students’ feelings that the material is of less 

importance than the other core subjects such as math, science, or literacy (Ioannou, Brown 

Hannafin and Boyer, 2009).   

Differentiated instruction – the benefits for all students.   

Differentiated instruction is key to addressing the diverse learning styles that educators 

are faced with in the field. Even though many historians argue that differentiated instruction has 

been around since the time of the rural, one-room schoolhouse where all age levels learned 

together, many teachers are still debating its techniques and benefits (Tomlinson, 1999). With 

the constant changes in technology and the very different learning styles that students possess, 

differentiated instruction and its benefits are abundantly evident.  The diversity of learning 

styles within a given classroom and the need to prepare all students to be successful in a high 

stakes testing environment calls upon the need, even more so, for differentiated instruction for 

all learning styles.   

Many educators feel unprepared to differentiate instruction properly.  According to 

Wormeli (2005), teachers feel that they are unprepared to implement lessons that include 

differentiated instruction due to the lack of resources available to them.  However, when they 

utilize those limited resources completely, they can differentiate instruction efficiently, properly 

and with great success.  A teacher can have as many resources as they need but without the 

understanding of how to differentiate instruction, their students will suffer (Wormeli, 2005). 
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In a study completed in 2011 at the University of Alabama and Valdosta State 

University, 35 teacher-education candidates (TEC) were monitored to determine the 

effectiveness of differentiated instruction on a student’s overall performance.  After weeks of 

close observation, review of lesson plans, and analysis of the data collected, their main research 

question was answered (Hodge, 1997).  It showed that after close implementation of 

differentiated instruction practices based on the results of a pre-assessment that was 

administered, there was a 30% increase between the pre-assessment and post-assessment data. 

Much research has been done on the effectiveness of differentiated instruction and some studies, 

such as the one completed by Hodge (1997), showed that based on state standardized 

assessment data, there was no correlation between the use of differentiated instruction and its 

effects on raising math scores.   

The myths about differentiated instruction are prevalent. Some assume that students will 

not be prepared for standardized tests, while others believe that the differentiation means that 

some students get more work than others, thus resulting in an unbalanced workload (Wormeli, 

2005).  However, with careful examination, these myths can be eradicated. According to 

Wormeli (2005), some administrators believe that if instruction is differentiated, it means that 

students will not perform well on standardized tests.  Wormeli (2005) states that, “students will 

do well on standardized assessments if they know the material well, and differentiated 

instruction’s bottom line is to teach in whatever way students best learn” (p. 30).  When the 

material is successfully delivered to the students by whichever method they learn best, they will 

succeed in problem solving and the completion of standardized test, according to the research.    

Some educators believe that differentiated instruction could lead to an uneven workload 

for students.  If differentiated instruction is done properly, students can have an even workload 
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and the same amount of time to complete their assignments, while doing different or extended 

versions of assignments (Wormeli, 2005). There are various techniques to ensure that 

differentiated instruction is carried out in a classroom setting.  One such example of using the 

resources of differentiated instruction properly is the use of multimedia resources to engage 

students. 

Use of multimedia to engage students.  

 For various reasons, students often have negative feelings towards social studies 

instruction in the middle and high school grades.  They may feel this way for a multitude of 

reasons.  One reason for the negative views on social studies is the lack of interesting and 

engaging material in the various social studies courses. (Ioannou, Brown Hannafin & Boyer, 

2009). In our ever-advancing world of technology, educators have been given the challenge of 

competing with popular technology such as iPods, Xboxes, and Mac Book laptops.  Studies 

have shown that students who are presented with multimedia-rich interactive forms of 

instruction actually become engaged more and improve their grades in social studies.  A study 

completed by Ioannou, et al. investigated whether the use of multimedia-based instruction could 

actually improve upon the lack of interest and attitudes towards social studies.  This study took a 

group of 95 students and implemented a multimedia-based instructional system called the 

GlobalEd Project.  A different group of 95 students was given a text based instructional system, 

based on traditional methods of textbooks, written notes and lectures. The outcomes showed that 

of the 190 students participating in this study, the 95 students who were part of the text based 

group had significantly lower gains than the 95 students who used the multimedia GlobalEd 

Project. As determined by the study, the students who were in the technologically based group 
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were more successful based on their overall improvement in grades and interest in the subject 

matter.   

Similarly, another study designed at the University of Maryland and Santa Clara 

University was implemented with eighth grade students at two different schools.  One 8
th

 grade 

classroom learned how to use multimedia mini documentaries in a six-week history unit.  

Students were then tested on their knowledge of the unit after the study was implemented as 

well as their work on the group projects and their general attitudes toward of the subject 

material taught.  Overall, the students who worked with the multimedia-rich, project-based 

learning showed significant gains in their total content knowledge and exhibited more positive 

attitudes than their counterparts who were instructed with a more traditional approach to the 

content (Hernandez-Ramos & De La Paz, 2009).   

When President Clinton took office for his first term, there were only 50 WebPages on 

the Internet.  By the time President Clinton left office after his second term, there were over a 

billion WebPages added to the Internet  (Maddux, 2004).  The increasing number of Internet 

users and addition of useful and innovative tools on the Internet make it an important tool to 

engage students in classrooms.  

Social Studies Curriculum  

 The goal of social studies education, as stated by the New York State Education 

Department (NYSED) (2009), is to help students understand their roots, see their connections to 

the past, comprehend their context, recognize the commonality of people across time, appreciate 

the delicate balance of rights and responsibilities in an open society, and develop the habits of 

thoughtful analysis and reflective thinking (p. 3). 
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 Overall, when students complete their social studies education in New York State, they 

should leave with the ability to think as active, civic participants in our society and comprehend 

that they should act in a global way in this “increasingly diverse and interdependent with other 

nations of the world” (University of the State of New York Department of Education 2009, p. 

3).   

 Throughout the social studies curriculum in New York State there are dimensions of 

teaching and learning that all teachers should use while planning and implementing their 

curriculum.  When planning and implementing the curriculum, social studies teachers should 

keep in mind the eight goals that encourage meaningful, engaging and beneficial lessons.  New 

York State believes that all social studies teachers should follow the dimensions of intellectual 

skills, multidisciplinary approaches, depth and breadth, unity and diversity, multiculturalism and 

multiple perspectives, patterns to organize data, multiple learning environments and resources, 

and student-centered teaching, learning, and assessment should this be quoted? If not, no need 

for page number (University of the State of New York Department of Education 2009, pp. 3-4).  

Through the implementation of technology into social studies classrooms along with the 

implementation of student-centered, differentiated lessons, these goals of New York State can 

be met.   

 The New York State social studies curriculum for 8
th

 grade begins with a unit pertaining 

to the Civil War and covers the time period up to the issues surrounding modern day United 

States issues.  The four units that are to be covered in this curriculum project include the Civil 

War (unit six), the emergence of the second Industrial Revolution (Unit Seven), the United 

States as an independent nation in an increasingly interdependent world (Unit Eight), and the 

United States between the wars (Unit Nine).        
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 Throughout these four units of the New York State social studies curriculum, the 

standards that must be covered include: history, geography, economics, and civics citizenship 

and government. (University of the State of New York Department of Education 2009).  

Transition sentence needed to next section 

Psychological and cognitive development of 8
th

 graders. 

Middle school years are a time of change, development and growth for students.  Many 

of these changes revolve around the psychological and cognitive developmental milestones and 

stages that these young teenagers are facing.  The perspective that middle school-aged students 

have on their environment can play a large role in determining their academic success.  In 2009, 

a report conducted by the US. Census Bureau reported that over three million students are 

considered dropouts. To add to this startling fact, 1.2 millions high school seniors fail to 

graduate in their senior year of high school (Steinberg & McCray, 2012).  

Educators are faced with the challenge of fostering a positive outlook from students 

starting at the elementary and middle school years.  A study was conducted at the University of 

Florida in 2012 which posed the question to middle schoolers “if you could change one thing at 

your middle school, what would it be?” (Steinberg & McCray, 2012, p. 1).  This qualitative 

study found three basic concepts that this age group is looking for to keep a positive perspective 

on their education. The three themes were “students desire caring teachers, students want active 

classrooms and students’ technology use impacts attitudes towards learning” (Steinberg & 

McCray, 2012, p 5.  

The last two themes found in this study are the two that relate to the focus of this 

proposed curriculum project.  The second theme of active classroom learning was found to be a 

common interest among this middle school aged focus group.  In the study cited, students 
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enjoyed the time spent gaining feedback during small group work projects.  The main theme 

found in this study that relates most to this curriculum project is the students’ desire for teachers 

to use technology while implementing lessons in a middle school. Students’ lives revolve 

around technology in the time spent not in school.  Steinberg and McCray’s (2012) study found 

a relevant “home-to-school connection” which allowed students to see the value of finding the 

purpose of an author on a social networking site, such as Facebook or Twitter.  An 8
th

 grader 

who recognized the home-to-school connection stated, 

We don’t have time [to read for pleasure outside of school]…we read so much during 

the day.  I think Facebook is a good comparison of reading. Because it is fun to think about what 

the author [the person who posts the comment] said.  If someone says something [posts a 

comment on the site] you can find the author’s purpose!” (Steinberg & McCray, 2012, p. 10). 

This inference made towards using leisure time and a school related concept illustrates 

the need for students to be challenged in such a way that they can use what they have learned in 

the classroom in their everyday lives.  The findings of the study go on to point out that students 

are not using traditional methods anymore to read text.  With the advent of Kindles and Nooks, 

teachers need to embrace these unconventional methods in order engage students and raise their 

excitement levels (Steinberg & McCray, 2012). 

Tim, a seventh grader in the Steinberg and McCray study, (2012) said it best when he 

stated, “you know, if we do it, we understand it, but if we just see it [read it] we won’t 

remember it” (Steinberg & McCray, 2012, p. 10).  Students in middle school thrive on active 

learning and “learning by doing”.  An example of this “learning by doing” philosophy, 

technology integration can play a major role in making this happen. You need to be explicit 
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about how technology relates to “learning by doing”.  The flipped classroom technology is a 

great example of this technology in classrooms.  

Flipped Classroom Technology 

 During the past few years in education, teachers have grappled with using technology in 

the most efficient manner in order to reach students.  Aaron Sams and Jonathan Bergmann were 

both science teachers who struggled with this same concept, but used that problem to challenge 

their students at the same time.  They decided to flip their classroom, which allowed them to be 

available for their students without physically being in the room. Bergmann, a pioneer in the 

idea of flipping the classroom states, that the ingredient for success in a flipped classroom is the 

use of video podcasts to provide direct instruction. By creating and posting short video lectures 

on line, the 30 to 40 minute in class lectures are replaced by accessible video lectures for student 

use at any time during the school year (Brunsell & Horejsi, 2011).   

 The main idea behind the flipped classroom technology is to transform the way that 

educators teach, so that they are seen more as the facilitator and mentor rather than the only 

resource of information in the classroom.  This produces independent thinkers and problem 

solvers, thus fostering greater responsibility among students (Brunsell & Horejsi, 2011).  Along 

with the access to multimedia content distributors such as YouTube, Vimeo, and multimedia-

rich social networking sites such as Facebook, students who utilize technology inside and 

outside their classrooms as part of their instruction are developing inquiry based learning and 

constructivism (Doolittle & Hicks, 2003).   

The flipped classroom technology seems to address a multitude of problems in our 

diverse educational settings. Rob Townsend, a science teacher at Clintondale High School in 

Clinton Township, MI, found that students were not handing in assignments and homework, 
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having issues with attendance, and also having large percentages of failures.  During his in 

depth look at why this school was failing, he was able to pinpoint multiple issues that led to the 

downfall of the traditional system.  Students were faced with multiple responsibilities at home, a 

longer than average commute to school, and high poverty rates.  These reasons, in addition to 

students not being connected to the content being taught, resulted in the poor performance 

exhibited at this school.  

Townsend believed that while the students were in class, they were being taught the 

content material for the majority of the class.  They would do a few hands-on activities but he 

was not truly able to see if the concepts were being comprehended.  Townsend believed that the 

answer to his problem was flipping the classroom.  He recorded his lesson on a video, which a 

student could access from a computer or smart phone.  The school also made certain that 

computer labs, libraries, and other forms of technology were open before, during and after 

school to ensure complete accessibility to the video pod casts.  Townsend found that by adding 

these videos online, an additional 30 minutes was added to learning time each class (Alvarez, 

2012).  By using technology in social studies classrooms, the teacher is able to make the most of 

students’ time and engage students interests’, curiosity, and creativity (Holcomb and Beal, 

2010). 

Alvarez (2012) documents the strides made by Townsend goes on to discuss the benefit 

that flipping the classroom has on the whole educational community.  Flipping the classroom 

allows for the students to watch the lectures at home while taking notes to keep for their own 

class materials.  The students in Townsend’s class seemed to be less frustrated and disruptive 

because they felt that they had control of when and how they viewed the lecture material.  The 

students were also more prepared to deal with making up work when a student absence 
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occurred.  Also, when a teacher knows that they will be absent from that class period, a 

substitute teacher can very easily keep the students on track with the material without falling 

behind.   The students are able to view supplemental material to further understand the material, 

resulting in higher quality work and test grades (Alvarez, 2012). 

Holcomb and Beal (2010) compiled a list of supplemental websites, tools, and 

instructional supports for social studies?.  Various tools such as VoiceThread are available to 

enhance learning both inside and outside of the classroom setting. With a tool such as 

VoiceThread the students and teachers are able to comment and discuss on media images that 

are located the site.  The site also allows for multimedia images such as MP3s and video to be 

viewed and stored on the website in an archive for further use.  Students and teachers are also 

able to view and join discussions with other classrooms throughout the world that are also part 

of this interactive site (Holcomb and Beal, 2010). 

This flipped classroom curriculum project will be designed to provide resources four units of 

American History covering the Civil War through the Great Depression Units in the New York State 

eighth grade curriculum.  I am very interested in this topic because engaging middle school-aged 

students can be a challenge.  Students respond to this idea of “Flipping the Classroom” because it is 

new and exciting to them while also allowing them to use technology they so greatly enjoy.  The need 

for this curriculum project is evident due to the various styles of learning that occurs in the modern 

classroom today.  With the relative ease of technological access that many students have today, this step 

towards a flipped classroom allows for the different types of learners in our classrooms to gain the 

confidence and interest that so many teachers hope for.   In the next section, the methods of creating the 

Flipped Classroom will be outlined.     
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Methodology 

This curriculum project is designed to provide resources for a flipped classroom to be 

used in combination with supplemental materials to engage learners and differentiate 

instruction.  The students will be working with an interactive curriculum in their 8
th

 grade social 

studies classroom.  With the flipped classroom technology, students will be given the task of 

viewing lectures and supplemental materials on their own time.  The flipped classroom 

technology allows for students to become engaged in the curriculum, while also having control 

of their learning environment. 

Research Frameworks 

As part of my theoretical framework, I am implementing the curriculum development concept 

of Understanding by Design (UBD) developed Wiggins and McTighe (2012).  The main goal of 

this unit planning framework is to plan in a backwards fashion.  By using UBD, teachers start 

planning by thinking of what the desired outcomes should be for students.  By identifying what 

the intended results are in terms of the desired outcomes, the teacher is able to plan lessons that 

enhance the learning of students, while also touching upon all topics in the state curriculum and 

state standards (Wiggins & McTighe, 2005).   “Understanding by Design is a framework for 

improving student achievement. Emphasizing the teacher's critical role as a designer of student 

learning, works within the standards-driven curriculum to help teachers clarify learning goals, 

devise revealing assessments of student understanding, and craft effective and engaging learning 

activities”  (Authentic Education, 2012).   The UBD method calls for the backwards 

development of a unit.  The development of a unit Essential Question, or EQ, allows for the 

instructor to keep in mind what the intended outcome of learning should be.  From that point, 
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the teacher determines what the students should know based on the curriculum and standards, 

while also developing the assessments first.  After those instructional decisions are made, the 

teacher then plans the activities that will enable students to develop the knowledge and skills 

necessary to be successful on the teacher made assessment.  Teachers have found great success 

with the concept of planning in the UBD method.   

Setting 

This curriculum project will be carried out in a suburban middle school setting within a 

district in western New York.  The school houses grades six through eight.  This first ring 

suburb of Buffalo has ranked 33 in the 2012 Business First Rankings out of 211 total middle 

schools.  The school, as of April 2012, has 1235 students in grades 6, 7, and 8
th.,  

 with  391 

students in 6
th

 grade, 412 in 7
th

 grade and 419 in 8
th

 grade.  There are a total of 13 students who 

are in the ungraded elementary and secondary track at Frontier Middle School.  The average 

class size is 21 students in all core classes.  This curriculum project is designed specifically for 

students enrolled in the eighth grade social studies American History course. 

Participants 

The target group that is intended to benefit from this flipped classroom technology 

curriculum is any group that is in a New York State 8
th

 grade setting.  The educational teams in 

this particular middle school are made up approximately 130 students in five different class 

periods. The students are a heterogeneous mix of students of all ability levels with at least 10% 

being identified as part of the Special Education program.  

In this middle school, there are 174 students (14%) of the population who are eligible for 

free lunch, while 124 (10%) are eligible for reduced lunch.  The student stability is at about 98% 

which makes the school community, as a whole a stable group.  The demographic of the middle 
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school are largely a homogenous mixture in terms of ethnic background and make-up.  The 

school is made up of 94% White students, 1% Multiracial, 1% Asian or Native Hawaiian, 2 % 

Hispanic, 2% African American.     However, even though the ethnographic make-up is largely 

homogeneous, the socioeconomic status tends to vary much more.  Various parts of this large, 

centralized school district have drastic differences in income status, many the 24% free and 

reduced lunch stat, doesn’t seem to support the word choice “many” of which fall below the 

poverty line.   There is an average 95% attendance rate with only 2% student suspensions.   

Although the entire school is mentioned in the demographics, only one team of 130 students 

will be used to carry out this curriculum project.   

Design 

 This curriculum project is made up of four units that follow the New York State 8
th

 grade 

Social Studies Curriculum for the 2013-2014 school year.  The units that are to be covered 

include the time period of the Civil War, the emergence of the second Industrial Revolution, the 

United States as an independent nation in an increasingly interdependent world, and the United 

States between the wars.  According the New York State Curriculum, the Civil War should be 

taught at the start of 8
th

 grade.  However, the decision on when to teach the Civil War unit varies 

from district to district. The middle school’s social studies department previously came to a 

consensus that the Civil War Unit should be taught at the beginning of 8
th

 grade followed 

directly by the Reconstruction of the United States unit.  While designing this curriculum, the 

goal is to have as much technological integration, supplemental materials, and differentiated 

instruction as possible to support the curriculum that accompanies these various four units.   

While creating this curriculum, a main focus will be to incorporate the flipped classroom 

technology in the 8
th

 grade classes to improve upon concept attainment.  Since the passing of the 
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new Common Core Standards, an emphasis has been placed on academic writing, leading 

content specialty teachers to struggle to cover all content material necessary to pass state 

standardized assessments.  Particularly in social studies, historical writing becomes a main focus 

in the middle and high school level.  Students are faced with the need to learn how to correctly 

respond to Document-Based Questions and Thematic Essay Questions in order to successfully 

pass state assessments.  By implementing the flipped classroom technology, teachers will have 

more time to act as writing coaches and model appropriate historical writing techniques.    

With the implementation of the flipped classroom technology, students will be viewing 

the pre-recorded lectures and supplemental video material at home, allowing more time for in 

class instruction and one-on-one time with the instructor.  This method of flipping the classroom 

has been likened to the idea of doing the class work at home and the homework in class.  

 The proposed 8
th

 grade social studies lessons will allow students and teachers to save 

class time by viewing a variety of materials, including lectures, YouTube videos, podcasts, at 

home.  They will be able to enter the classroom with appropriate background knowledge to start 

that day’s class period.  The in class assignments will simply be extension activities to reinforce 

the themes and important points of the lesson previously viewed.    

Limitations 

 

 The limitations for this curriculum project revolve around the location of the delivery of 

the curriculum and the intended age group in which it revolves.  This curriculum can only be 

implemented in an 8
th

 grade New York State social studies classroom due to the very specific 

standards and curriculum of the state.  Also, due to the fact that this curriculum requires students 

to access videos and podcasts online, there may be barriers in the form of lack of technology 

that is available to the students.  In that case, students can use computers in a school computer 



 24 

 
 

lab, iPads, or smart phones to access the videos on their own time in the event that they do not 

have access at home.  The cooperation of the school would determine the success of this 

endeavor but could limit this curriculum project at some point. 

 Next, the results section will discuss the implications and findings that were discovered 

while creating the 8
th

 Grade New York State Social Studies curriculum for four units in 

American History spanning from the Civil War through the rise of Industry. 
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Results 

 

 Flipping the classroom has turned out to be an effective planning tool for the 8
th

 grade 

New York State Social Studies curriculum.  The amount of instruction time that has been made 

available due to lectures and notes being assigned for the time usually set aside for homework 

has increased productivity in the classroom.   

 Students are now able to have more time in class for extension activities, vocabulary 

enrichment, reading assignments, and productive group work.  As the classroom teacher, I feel 

that we are able to have more detailed conversations about art, literature, and interesting stories 

and anecdotes that seem to fall to the wayside when class time is usually spent on lectures and 

note taking.  

 The students expressed cutting back the videos to one or two days a week.  They felt that 

if a flipped video was assigned each night, it was too time consuming.  The next time I flip a 

curriculum, I will increase the video length by five minutes or so in hopes to have fewer videos 

each week.  Not only does this free up preparation time for the classroom teacher, it appears to 

the students that they are doing less homework.    

 I have determined that based on this flipped video curriculum, this is a necessary step to 

take for teachers to compete with the changing technology and learning styles that students 

arrive with each new school year. 
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Discussion 

 

        The Flipped Classroom Model, meaning lectures and content material are pre-recorded 

for the students to view and analyze at home and once coming in to the class time are already 

prepped and read for extension activities, is a suitable method in the modern classroom setting. 

 The curriculum that was created based on the New York State 8th Grade Social Studies 

Curriculum was greatly enhanced by the use of this model.  The types of lessons that were 

incorporated throughout the four units of study were a great way to enhance the learning and 

make the material truly come to life for students. 

Significance 

 For example, during the Civil War unit of the curriculum, the content material such as 

changes to the Fugitive Slave Law and implications to runaway slaves, the students were able to 

use their class time engaging in a simulation of the Underground Railroad.  They were given 

instructions to visit different classrooms, which acted as the “stops” and “safe houses” on the 

Underground Railroad.  The students needed to follow the secret signs, such as quilt markings 

and star patterns that were set up in the hallway to guide them along their “journey.”  The 

students were able to actually participate in the simulation because they had already been 

introduced to the concepts of the Fugitive Slave Law, the Underground Railroad, and the slave 

catchers that were present at this time in history.   

 Another example of how the Flipped Classroom model allowed for the introduction of an 

engaging activity was during the Industry Unit in the New York State 8th Grade Social Studies 

Curriculum.  The students obtained their background, content knowledge through the flipped 

video that was accessed on Schoology.com.  The students were prepped with the content 

knowledge about child labor, sweatshops, the greed of big business and monopolies throughout 



 27 

 
 

the series of videos in that unit.  Due to all the time that was left available, students were able to 

participate in a sweatshop activity where they were able to empathize with the young children, 

men and women that had to work in such deplorable conditions.  Had it not been for the time 

that had been freed by the at home flipped videos, there may have not been enough time to act 

out the sweatshop activity and have a meaningful discussion about the effects of child labor and 

the steps taken to prevent poor working conditions.   

 Overall, I believe that the Flipped Classroom Model is the appropriate method that allows 

for students to obtain content knowledge while also utilizing the technology that is present and 

ever changing in this generation’s life.  After researching the positives and negatives, I feel that 

the research done by others is spot on with the way this curriculum turned out.   Aaron Sams 

and Jonathan Bergmann decided to flip their classroom, which allowed them to be available for 

their students without physically being in the room. These pioneers in the field of flipping the 

classroom create and post short video lectures online which allows for the average of thirty to 

forty minutes of in class time to be freed up (Brunsell & Horejsi, 2011).    

Limitations 

The limitations that I have found during the completion of this curriculum project would 

be the time that is put forth by both the teacher and the students is much greater than the 

traditional model of the classroom.  Each video takes about one hour to complete from start to 

finish.  The steps that need to be taken to complete each video are extensive, with the creation of 

a presentation of either a Prezi or a PowerPoint document.  After that, the creator of the video 

needs to create a script of what is going to be said during each Flipped Video.  Next, each 

Flipped Video needs some sort of activity to hold the student accountable that they viewed the 

video.  An example that I used was the guided notes style which needed to be completed as each 
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student was viewing the video.  Next, the video needs to be recorded using a program such as 

Camtasia Studio.  After the video is recorded using the screen-casting tool, it needs to be edited 

and then uploaded to a site such as YouTube.  After it is uploaded, it needs to be linked to a 

website such as Schoology, where students have direct access to each Flipped Video.  

Even though each video took about an hour, the process became easier to complete once 

the method was repeated a few times.  The students needed to also get used to the idea of 

viewing the videos at home.  They needed to be sure to access the videos the night before to 

ensure that they had enough time to watch the video again, if needed.  Initially, I thought that I 

would include 40 Flipped Videos in my curriculum.  However, as time passed, while also 

looking at the realistic timeline of each unit, I realized that 40 videos in forty days were not 

realistic.  I came to this conclusion based on the fact that sometimes a lesson does not go the 

exact way it is planned.  In that case, there would be extra information on the Flipped Videos 

that the students did not have time to view.  To make certain that this did not happen, I made 

twenty videos and gave them at a less frequent rate.  On average, there was a Flipped Video to 

view every other day.  This would be more manageable, time wise, for both the instructor and 

the student.   
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** ALL MATERIALS (Flipped Videos, Assessments, Packets can be found on  

WWW.SCHOOLOGY.COM. **   

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #1 

Warm up:  What are the major issues surrounding the US during the time before the Civil War? 
  (Copy down the question and answer in your “Warm Up” journal) 
 
Topic:  Introduction to Pre Civil War Unit 
 
Objectives 
Students will be able to: 
 -become familiar with the Flipped Video model that we are embarking on in the next four units.  
  
 -define each vocabulary word for this unit 
 -utilize different vocabulary strategies such as the use of antonyms, synonyms and word 
association to apply the newly defined vocabulary words for this unit. 
  
Materials: 

 Example video and Practice Guided Notes  

 Pages 2 and 3 of Pre Civil War Packet 

 Student dictionaries and textbooks located  

 Pen/Pencil 

 Smartboard 

Procedure: 

1.  Students will become familiar with the Flipped Video process through a quick introduction 

video.  The teacher will show the quick five minute video that will demonstrate how the 

students will watch the video on their own time.   

2. Students will become familiar with the interface Schoology which they will sign on to access 

the videos.  

3. Students will complete their Practice Guided Notes while watching the in class example 

video.  This will model what they will need to complete for homework with a Flipped Video. 

http://www.schoology.com/
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4. After a discussion and a review of the guided notes, we will discuss the importance of our 

new classroom model and what it will allow us to do in our class time that is not being used 

for lectures and note taking. 

5. The next chunk of our class period will be for the introduction of our vocabulary for this Pre 

Civil War Unit.  These words include: 
 Secede    

 Arsenal 

 Popular sovereignty 

 Slave code 

 Sectionalism 

 Compromise 

 Civil war 

 States’ rights 

 Platform 

 Fugitive 

 Racism 

 Abolitionist 

 Suffrage 

 

6. Students will then be able to work with their new vocabulary using pages 2 and 3 of the Pre 

Civil War packet.   

a.  Students will look at the group of words on page 2.  They will circle the two words 

in each group that are synonyms or the two words that are antonyms.  They will 

write if the words are synonyms or antonyms.  They will do a “think/pair/share” 

with their partner to discuss their answers. 

b. Next, students will then complete page 3 of their packet.  They read each sentence, 

evaluate the underlined word and explain their answer.  For example: 

Our school has decided to extend the school day until 4:00pm.  What is your platform on the issue?  

Explain.  

7. The Popsicle stick method (randomly choosing a popsicle stick with a student’s name on it) 

will be used to randomly select students to review the answers. 

  

Evaluation: 

The Popsicle stick method (randomly choosing a Popsicle stick with a student’s name on it) will be used 

to randomly select students to review the answers. 

Homework : 

 Log on to Schoology to access Growing Tensions Over Slavery Flipped Video # 1, complete 

guided notes  

Standards: 
Standard 1: United States History and the History of New York State  
 
*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 
developments, and turning points in the history of the United States and New York. 
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Key Idea 1: The study of New York State and United States history requires an analysis of the 
development of American culture, its diversity and multicultural context, and the ways people are 
unified by many values, practices, and traditions. 
 

 Performance Indicator:  

 1.1 explore the meaning of American culture by identifying the key ideas, beliefs, and 

patterns of behavior, and traditions that help define it and unite all Americans 

 
Key Idea 2: Important ideas, social and cultural values, beliefs, and traditions from New York State and 
United States history illustrate the connections and interactions of people and events across time and 
from a variety of perspectives. 
 

 Performance Indicator:  

 2.1 describe the reasons for periodizing history in different ways 

 2.2 investigate key turning points in New York State and United States history and explain 

why these events or developments are significant 

 
Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 
New York State and United States history involves learning about the important roles and contributions 
of individuals and groups 

 3.2 gather and organize information about the important achievements and contributions of 

individuals and groups living in New York State and the United States 

 
Standard 3: Geography  
use a variety of intellectual skills to demonstrate their understanding of the geography of the 
interdependent world in which we live—local, national, and global—including the distribution of people, 
places, and environments over the Earth’s surface. 
 
 
Key Idea 1: Geography can be divided into six essential elements, which can be used to analyze 
important historic, geographic, economic, and environmental questions and issues. These six elements 
include: the world in spatial terms, places and regions, physical settings (including natural resources), 
human systems, environment and society, and the use of geography. (Adapted from The National 
Geography Standards, 1994: Geography for Life) 
 
 Performance Indicator: 

 1.1 map information about people, places, and environments 

 1.2 understand the characteristics, functions, and applications of maps, globes, aerial and other 

photographs, satellite-produced images, and models (Taken from National Geography 

Standards, 1994) 

Key Idea 2: Geography requires the development and application of the skills of asking and answering 
geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing 
geographic information. (Adapted from: The National Geography Standards, 1994: Geography for Life) 
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 2.3 present geographic information in a variety of formats, including maps, tables, graphs, 

charts, diagrams, and computer-generated models 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to 
domains related to history/social studies. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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* ALL MATERIALS (Flipped Videos, Assessments, Packets can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #2 

Warm up: What does “sectionalism” mean? (Copy in warm up notebook and answer silently) 

Topic:  The Differences Between North and South Matrix and Bulletin Board Activity 

Objectives: Students will be able to 

 -Start to visualize the true differences between the North and the South and the issues that led 

to the Civil War. 

 -become familiar with the geographic, economic, and cultural differences in the North and the 

South  

 -infer and predict the problems that could arise because of these issues 

 

Materials:  

Guided notes from Flip Video #1 

 Page 4 of Pre Civil War packet 

 Textbooks pages 390 and 396 

 Pen/pencil, Smart Board 

Procedure: 

 After the flipped video guided notes are check, a small amount of time will be devoted to 

reviewing the answers from the guided notes that will be added to their packet.  As time goes on, we 

will be doing an “in class blog” to start the class.  However, as the concept of flipped videos is fairly new, 

we will simply be reviewing the homework from the night before.   

 Students will then complete a “think/pair/share” on the differences between the North and 

South including geographically, economically, and culturally.  After reviewing those inferences, students 

will then research the information in their America: History of our Nation books.  They will need page 

390 and 396 to complete the North vs. South Contrast Matrix located on page 4 of their Pre Civil War 

packet. 

http://www.schoology.com/
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 After the partners are done with their charts, we will review the information as a class to ensure 

that all information is correct for their notes.  Students will then complete the close read on “King 

Cotton” from pages 16 and 17 in their Pre-Civil War packet.   

Evaluation: 

After we are done reviewing the “King Cotton” close read, each student will get a characteristic on a 

strip of paper (either North or South).  Each student will then take a walk up to the side bulletin board 

and categorize their strip of paper as either a Northern or Southern characteristic.   

Homework :  

 Log on to Schoology to access Compromises Fail Flipped Video # 2, complete guided notes 

Standards: 
 

Standard 1: United States History and the History of New York State  
 
*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 
developments, and turning points in the history of the United States and New York. 
 
Key Idea 1: The study of New York State and United States history requires an analysis of the 
development of American culture, its diversity and multicultural context, and the ways people are 
unified by many values, practices, and traditions. 
 

 Performance Indicator:  

 1.1 explore the meaning of American culture by identifying the key ideas, beliefs, and 

patterns of behavior, and traditions that help define it and unite all Americans 

 
Key Idea 2: Important ideas, social and cultural values, beliefs, and traditions from New York State and 
United States history illustrate the connections and interactions of people and events across time and 
from a variety of perspectives. 
 

 Performance Indicator:  

 2.1 describe the reasons for periodizing history in different ways 

 2.2 investigate key turning points in New York State and United States history and explain 

why these events or developments are significant 

 
Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 
New York State and United States history involves learning about the important roles and contributions 
of individuals and groups 

 3.2 gather and organize information about the important achievements and contributions of 

individuals and groups living in New York State and the United States 
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Standard 3: Geography  
use a variety of intellectual skills to demonstrate their understanding of the geography of the 
interdependent world in which we live—local, national, and global—including the distribution of people, 
places, and environments over the Earth’s surface. 
 
 
Key Idea 1: Geography can be divided into six essential elements, which can be used to analyze 
important historic, geographic, economic, and environmental questions and issues. These six elements 
include: the world in spatial terms, places and regions, physical settings (including natural resources), 
human systems, environment and society, and the use of geography. (Adapted from The National 
Geography Standards, 1994: Geography for Life) 
 
 Performance Indicator: 

 1.1 map information about people, places, and environments 

 1.2 understand the characteristics, functions, and applications of maps, globes, aerial and other 

photographs, satellite-produced images, and models (Taken from National Geography 

Standards, 1994) 

Key Idea 2: Geography requires the development and application of the skills of asking and answering 
geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing 
geographic information. (Adapted from: The National Geography Standards, 1994: Geography for Life) 

 2.3 present geographic information in a variety of formats, including maps, tables, graphs, 

charts, diagrams, and computer-generated models 

  

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, causally). 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
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Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #3 

Topic:  “Slavery in America” Primary Source Analysis Jackdaw 

Objectives: 

Students will be able to: 

 -Observe photographs in small groups to get a visual representation of slavery in America 

 -examine seven photographs on the topic of slavery and begin to analyze the photographs to 

give our group a look into the time period we are studying 

 -infer about what may happen to US history’s timeline based on the subjects of these 

photographs. 

Materials: 

 Jackdaw “Slavery in America Photography Analysis” 

 Page 7 of Pre Civil War packet 

 Pen, pencil, Smart Board 

 Guided notes from Flip 2 homework last night 

Procedure: 

 Students will complete the warm up and go over as a group.  Students will have a short review 

of the guided notes that were assigned based on the flipped video for homework last night. 

When that is complete, students will count off with numbers 1-7.  They will each form a group around 

the numbered index cards around the room that match the number they chose.  When students are 

given full instructions, they will analyze the picture they are currently in front of.   

When students are done with each station, we will come back together and review the answers as a 

group.  We will look at the deeper meaning in each photograph. 

Evaluation: 

http://www.schoology.com/


 41 

 
 

 As a group, we will use the popsicle stick method to review the vocabulary words that may be 

on the quiz tomorrow.   

Homework : 

 Study for your Vocabulary Quiz tomorrow!  (Review the flipped videos to make sure you 

understand the terms!) 

Standards: 
Standard 1: United States History and the History of New York State  
 
*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 
developments, and turning points in the history of the United States and New York. 
 
Key Idea 1: The study of New York State and United States history requires an analysis of the 
development of American culture, its diversity and multicultural context, and the ways people are 
unified by many values, practices, and traditions. 
 

 Performance Indicator:  

 1.1 explore the meaning of American culture by identifying the key ideas, beliefs, and 

patterns of behavior, and traditions that help define it and unite all Americans 

 
Key Idea 2: Important ideas, social and cultural values, beliefs, and traditions from New York State and 
United States history illustrate the connections and interactions of people and events across time and 
from a variety of perspectives. 
 

 Performance Indicator:  

 2.1 describe the reasons for periodizing history in different ways 

 2.2 investigate key turning points in New York State and United States history and explain 

why these events or developments are significant 

 
Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 
New York State and United States history involves learning about the important roles and contributions 
of individuals and groups 

 3.2 gather and organize information about the important achievements and contributions of 

individuals and groups living in New York State and the United States 

 
Standard 3: Geography  
use a variety of intellectual skills to demonstrate their understanding of the geography of the 
interdependent world in which we live—local, national, and global—including the distribution of people, 
places, and environments over the Earth’s surface. 
 
 
Key Idea 1: Geography can be divided into six essential elements, which can be used to analyze 
important historic, geographic, economic, and environmental questions and issues. These six elements 
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include: the world in spatial terms, places and regions, physical settings (including natural resources), 
human systems, environment and society, and the use of geography. (Adapted from The National 
Geography Standards, 1994: Geography for Life) 
 
 Performance Indicator: 

 1.1 map information about people, places, and environments 

 1.2 understand the characteristics, functions, and applications of maps, globes, aerial and other 

photographs, satellite-produced images, and models (Taken from National Geography 

Standards, 1994) 

Key Idea 2: Geography requires the development and application of the skills of asking and answering 
geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing 
geographic information. (Adapted from: The National Geography Standards, 1994: Geography for Life) 

 2.3 present geographic information in a variety of formats, including maps, tables, graphs, 

charts, diagrams, and computer-generated models 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, causally). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
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CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #4 

Topic:  Vocabulary Quiz, Grimke Sisters, and Begin the Divided Nation Close Read Activity 

Objectives: 

 -examine an abolitionist’s viewpoint through the CRQ on Angelina Grimke 
 -review the four steps from last year about how to answer a CRQ 
-reinforce the word “reformer: and what people like Angelina Grimke did to ring about reformation 
regarding slavery. 
-begin to investigate the turmoil that led to the start of the Civil War through close read Common Core 
activity “Divided Nation” 
 
Materials: 

 Vocabulary Quiz  

 Page 19 of Pre-Civil War Packet 

 History Alive Textbooks 

 Pre-Civil War Packet 8-12 

 

Procedure: 

 Students will have quiet study time for 3 to 5 minutes before their vocabulary quiz while 

attendance is taken. 

 Students will then have 15 minutes to complete the quiz. 

 When students are done, we will review the four steps to answering a document based question 

(cover up the questions, complete the analysis (5 I See’s in margin), unfold the question, and answer in 

complete sentences) 

 When they are ready, they will complete the document on the Grimke Sisters and review as a 

class. 

 Students will then watch the three-minute “Brain Pop” on the causes of the Civil War. 

 Students will then begin to look at the reason the nation was so “divided”.  Students will 

investigate such ideas as the Missouri Compromise, the Free Soil Party, Compromise of 1850, the 

http://www.schoology.com/
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Fugitive Slave Act, Uncle Tom’s Cabin, and the Kansas-Nebraska Act.  When students are finished, they 

will complete the mapping activity on page 12 of our packet.  This lesson will take two days.   

 

Evaluation:  Completion of vocabulary quiz with mastery.   
  Review of all material thus far completed in the Divided Nation Activity.   
Homework : 

Log on to Schoology to access The Crisis Deepens Flipped Video # 3, complete guided notes 

Standards: 
  

Standard 1: United States History and the History of New York State  
 
*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 
developments, and turning points in the history of the United States and New York. 
 
Key Idea 1: The study of New York State and United States history requires an analysis of the 
development of American culture, its diversity and multicultural context, and the ways people are 
unified by many values, practices, and traditions. 
 

 Performance Indicator:  

 1.1 explore the meaning of American culture by identifying the key ideas, beliefs, and 

patterns of behavior, and traditions that help define it and unite all Americans 

 
Key Idea 2: Important ideas, social and cultural values, beliefs, and traditions from New York State and 
United States history illustrate the connections and interactions of people and events across time and 
from a variety of perspectives. 
 

 Performance Indicator:  

 2.1 describe the reasons for periodizing history in different ways 

 2.2 investigate key turning points in New York State and United States history and explain 

why these events or developments are significant 

 
Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 
New York State and United States history involves learning about the important roles and contributions 
of individuals and groups 

 3.2 gather and organize information about the important achievements and contributions of 

individuals and groups living in New York State and the United States 

 
Standard 3: Geography  
use a variety of intellectual skills to demonstrate their understanding of the geography of the 
interdependent world in which we live—local, national, and global—including the distribution of people, 
places, and environments over the Earth’s surface. 
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Key Idea 1: Geography can be divided into six essential elements, which can be used to analyze 
important historic, geographic, economic, and environmental questions and issues. These six elements 
include: the world in spatial terms, places and regions, physical settings (including natural resources), 
human systems, environment and society, and the use of geography. (Adapted from The National 
Geography Standards, 1994: Geography for Life) 
 
 Performance Indicator: 

 1.1 map information about people, places, and environments 

 1.2 understand the characteristics, functions, and applications of maps, globes, aerial and other 

photographs, satellite-produced images, and models (Taken from National Geography 

Standards, 1994) 

Key Idea 2: Geography requires the development and application of the skills of asking and answering 
geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing 
geographic information. (Adapted from: The National Geography Standards, 1994: Geography for Life) 

 2.3 present geographic information in a variety of formats, including maps, tables, graphs, 

charts, diagrams, and computer-generated models 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, causally). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
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Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #5 

Topic: Divided Nation Close Read Activity 

Objectives:  
-examine an abolitionist’s viewpoint through the CRQ on Angelina Grimke 
 -review the four steps from last year about how to answer a CRQ 
-reinforce the word “reformer: and what people like Angelina Grimke did to ring about reformation 
regarding slavery. 
-begin to investigate the turmoil that led to the start of the Civil War through close read Common Core 
activity “Divided Nation” 
 
Materials: 

Page 19 of Pre-Civil War Packet 

 History Alive Textbooks 

 Pre-Civil War Packet 8-12 

 

Procedure: 

Students will then continue to look at the reason the nation was so “divided”.  Students will investigate 

such ideas as the Missouri Compromise, the Free Soil Party, Compromise of 1850, the Fugitive Slave Act, 

Uncle Tom’s Cabin, and the Kansas-Nebraska Act.  When students are finished, they will complete the 

mapping activity on page 12 of our packet.  This lesson will take two days. 

Evaluation: Review of all material thus far completed in the Divided Nation Activity. 

Homework : 

http://www.schoology.com/
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 Log on to Schoology to access The Coming of War Flipped Video # 4, complete guided notes 

Standards: 
 

Standard 1: United States History and the History of New York State  
 
*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 
developments, and turning points in the history of the United States and New York. 
 
Key Idea 1: The study of New York State and United States history requires an analysis of the 
development of American culture, its diversity and multicultural context, and the ways people are 
unified by many values, practices, and traditions. 
 

 Performance Indicator:  

 1.1 explore the meaning of American culture by identifying the key ideas, beliefs, and 

patterns of behavior, and traditions that help define it and unite all Americans 

 
Key Idea 2: Important ideas, social and cultural values, beliefs, and traditions from New York State and 
United States history illustrate the connections and interactions of people and events across time and 
from a variety of perspectives. 
 

 Performance Indicator:  

 2.1 describe the reasons for periodizing history in different ways 

 2.2 investigate key turning points in New York State and United States history and explain 

why these events or developments are significant 

 
Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 
New York State and United States history involves learning about the important roles and contributions 
of individuals and groups 

 3.2 gather and organize information about the important achievements and contributions of 

individuals and groups living in New York State and the United States 

 
Standard 3: Geography  
use a variety of intellectual skills to demonstrate their understanding of the geography of the 
interdependent world in which we live—local, national, and global—including the distribution of people, 
places, and environments over the Earth’s surface. 
 
 
Key Idea 1: Geography can be divided into six essential elements, which can be used to analyze 
important historic, geographic, economic, and environmental questions and issues. These six elements 
include: the world in spatial terms, places and regions, physical settings (including natural resources), 
human systems, environment and society, and the use of geography. (Adapted from The National 
Geography Standards, 1994: Geography for Life) 
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 Performance Indicator: 
 1.1 map information about people, places, and environments 

 1.2 understand the characteristics, functions, and applications of maps, globes, aerial and other 

photographs, satellite-produced images, and models (Taken from National Geography 

Standards, 1994) 

Key Idea 2: Geography requires the development and application of the skills of asking and answering 
geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing 
geographic information. (Adapted from: The National Geography Standards, 1994: Geography for Life) 

 2.3 present geographic information in a variety of formats, including maps, tables, graphs, 

charts, diagrams, and computer-generated models 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, causally). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #6 

Topic: The Underground Railroad Activity:  Will You Make It To Freedom? 

Objectives: 

 -simulate the “ride” on the Underground Railroad by actually moving along to different “stops” 
(classrooms) along the way. 
 -analyze the system of the Underground Railroad and discuss the possible dangers that fugitive 
slaves could have encountered 
 -review the critical vocabulary such as fugitive, abolitionist, slave catcher, safe house etc. 
 
Materials: 

 PowerPoint explaining directions of activity 
 Card (pass) with names of teachers to get signatures 
 Plantation signs, quilt patterns  
Procedure: 

 Students will review the sides of the PowerPoint presentation and get a brief history of the 

Underground Railroad.  The students and their partners will be given a card with a list of stops on the 

underground railroad.  They will choose three stops on the list and get the signature of the person that 

lives there.  They will not talk to anyone.  If there is already someone at the stop, go somewhere else.  

After the students get three signatures, they will return to the slave quarters.  When everyone has 

returned, they will find out what stops were safe and what stops were enemies.  If you have two friends 

in a row, you may to go Canada.  You have made it to freedom.  If you have one enemy or more you 

must remain the slavery quarters on the plantation.  While the students are waiting for everyone to 

return, they will be working on their quilt squares that will make a secret sign for the Underground 

Railroad passengers.  Beware of the slave catchers – you may never know who they are!   

Evaluation: Debriefing on the activity.  Quilt Secret Signs follow up sheet. 

http://www.schoology.com/
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Homework : Log on to Schoology to access  Flip # 5 A Call to Arms, complete guided notes 

Standards: 
 
Standard 1: United States History and the History of New York State  
 
*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 
developments, and turning points in the history of the United States and New York. 
 
Key Idea 1: The study of New York State and United States history requires an analysis of the 
development of American culture, its diversity and multicultural context, and the ways people are 
unified by many values, practices, and traditions. 
 

 Performance Indicator:  

 1.1 explore the meaning of American culture by identifying the key ideas, beliefs, and 

patterns of behavior, and traditions that help define it and unite all Americans 

 
Key Idea 2: Important ideas, social and cultural values, beliefs, and traditions from New York State and 
United States history illustrate the connections and interactions of people and events across time and 
from a variety of perspectives. 
 

 Performance Indicator:  

 2.1 describe the reasons for periodizing history in different ways 

 2.2 investigate key turning points in New York State and United States history and explain 

why these events or developments are significant 

 
Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 
New York State and United States history involves learning about the important roles and contributions 
of individuals and groups 

 3.2 gather and organize information about the important achievements and contributions of 

individuals and groups living in New York State and the United States 

 
Standard 3: Geography  
use a variety of intellectual skills to demonstrate their understanding of the geography of the 
interdependent world in which we live—local, national, and global—including the distribution of people, 
places, and environments over the Earth’s surface. 
 
 
Key Idea 1: Geography can be divided into six essential elements, which can be used to analyze 
important historic, geographic, economic, and environmental questions and issues. These six elements 
include: the world in spatial terms, places and regions, physical settings (including natural resources), 
human systems, environment and society, and the use of geography. (Adapted from The National 
Geography Standards, 1994: Geography for Life) 
 
 Performance Indicator: 
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 1.1 map information about people, places, and environments 

 1.2 understand the characteristics, functions, and applications of maps, globes, aerial and other 

photographs, satellite-produced images, and models (Taken from National Geography 

Standards, 1994) 

Key Idea 2: Geography requires the development and application of the skills of asking and answering 
geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing 
geographic information. (Adapted from: The National Geography Standards, 1994: Geography for Life) 

 2.3 present geographic information in a variety of formats, including maps, tables, graphs, 

charts, diagrams, and computer-generated models 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, causally). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #7 

Topic: Headlines/ Close Read  

Objectives: 

 -review key concepts such as the Fugitive Slave Act, Uncle Tom’s Cabin, and the Dred Scott 
Decision 
 -analyze the final “straw” that led to the Civil War (election of Lincoln) 
 -begin to discuss how the Civil War started (first shots) 
Materials: 

 Pages 14-15 notes 

 Headline, summary statements on page 13 

Procedure: 

 Students will review the notes on pages 14 and 15 on the smartboard.  When students have the 

correct information, we will work in pairs to investigate the turmoil over slavery and how it led to 

violence.  We will investigate just how violence makes compromises more difficult.  The students will 

write a summary statement for the Missouri Compromise, Compromise of 1850, the case of Dred Scott.  

This will allow students to fully attain the concepts but also help review for the upcoming test. 

Evaluation: 

 Popsicle sticks and sharing of the summary statements for these four difficult concepts. 

Homework : Log on to Schoology to access  Early Years of the Civil War Flipped Video # 6, complete 
guided notes 
Standards: 
 

http://www.schoology.com/
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Standard 1: United States History and the History of New York State  
 
*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 
developments, and turning points in the history of the United States and New York. 
 
Key Idea 1: The study of New York State and United States history requires an analysis of the 
development of American culture, its diversity and multicultural context, and the ways people are 
unified by many values, practices, and traditions. 
 

 Performance Indicator:  

 1.1 explore the meaning of American culture by identifying the key ideas, beliefs, and 

patterns of behavior, and traditions that help define it and unite all Americans 

 
Key Idea 2: Important ideas, social and cultural values, beliefs, and traditions from New York State and 
United States history illustrate the connections and interactions of people and events across time and 
from a variety of perspectives. 
 

 Performance Indicator:  

 2.1 describe the reasons for periodizing history in different ways 

 2.2 investigate key turning points in New York State and United States history and explain 

why these events or developments are significant 

 
Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 
New York State and United States history involves learning about the important roles and contributions 
of individuals and groups 

 3.2 gather and organize information about the important achievements and contributions of 

individuals and groups living in New York State and the United States 

 
Standard 3: Geography  
use a variety of intellectual skills to demonstrate their understanding of the geography of the 
interdependent world in which we live—local, national, and global—including the distribution of people, 
places, and environments over the Earth’s surface. 
 
 
Key Idea 1: Geography can be divided into six essential elements, which can be used to analyze 
important historic, geographic, economic, and environmental questions and issues. These six elements 
include: the world in spatial terms, places and regions, physical settings (including natural resources), 
human systems, environment and society, and the use of geography. (Adapted from The National 
Geography Standards, 1994: Geography for Life) 
 
 Performance Indicator: 

 1.1 map information about people, places, and environments 
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 1.2 understand the characteristics, functions, and applications of maps, globes, aerial and other 

photographs, satellite-produced images, and models (Taken from National Geography 

Standards, 1994) 

Key Idea 2: Geography requires the development and application of the skills of asking and answering 
geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing 
geographic information. (Adapted from: The National Geography Standards, 1994: Geography for Life) 

 2.3 present geographic information in a variety of formats, including maps, tables, graphs, 

charts, diagrams, and computer-generated models 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, causally). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #8 

Topic: Test Review Day 

Objectives: 
 -review important concepts that may show up on their test 
 -update their review sheet so they can have it as a study aid for test prep 
 -ask any questions that they may have before going home to study for the test 
 
Materials: 
 Review sheet 
 Smartboard 
 Pen/pencil 
 
Procedure: 

 Students will go over as a group the answers to their review sheet.  They will be able to highlight 

the important facts that will allow the students to prep for their test tomorrow.  When the review sheet 

is complete,  

Homework :  No flip, study for test tomorrow! 

Standards: 
 
Standard 1: United States History and the History of New York State  
 
*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 
developments, and turning points in the history of the United States and New York. 
 
Key Idea 1: The study of New York State and United States history requires an analysis of the 
development of American culture, its diversity and multicultural context, and the ways people are 
unified by many values, practices, and traditions. 

http://www.schoology.com/
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 Performance Indicator:  

 1.1 explore the meaning of American culture by identifying the key ideas, beliefs, and 

patterns of behavior, and traditions that help define it and unite all Americans 

 
Key Idea 2: Important ideas, social and cultural values, beliefs, and traditions from New York State and 
United States history illustrate the connections and interactions of people and events across time and 
from a variety of perspectives. 
 

 Performance Indicator:  

 2.1 describe the reasons for periodizing history in different ways 

 2.2 investigate key turning points in New York State and United States history and explain 

why these events or developments are significant 

 
Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 
New York State and United States history involves learning about the important roles and contributions 
of individuals and groups 

 3.2 gather and organize information about the important achievements and contributions of 

individuals and groups living in New York State and the United States 

 
Standard 3: Geography  
use a variety of intellectual skills to demonstrate their understanding of the geography of the 
interdependent world in which we live—local, national, and global—including the distribution of people, 
places, and environments over the Earth’s surface. 
 
 
Key Idea 1: Geography can be divided into six essential elements, which can be used to analyze 
important historic, geographic, economic, and environmental questions and issues. These six elements 
include: the world in spatial terms, places and regions, physical settings (including natural resources), 
human systems, environment and society, and the use of geography. (Adapted from The National 
Geography Standards, 1994: Geography for Life) 
 
 Performance Indicator: 

 1.1 map information about people, places, and environments 

 1.2 understand the characteristics, functions, and applications of maps, globes, aerial and other 

photographs, satellite-produced images, and models (Taken from National Geography 

Standards, 1994) 

Key Idea 2: Geography requires the development and application of the skills of asking and answering 
geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing 
geographic information. (Adapted from: The National Geography Standards, 1994: Geography for Life) 

 2.3 present geographic information in a variety of formats, including maps, tables, graphs, 

charts, diagrams, and computer-generated models 
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English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, causally). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #9    

Warm up:  Study silently for five minutes while attendance is taken. 
 
Topic:  Test 
 
Purpose: Students will be able to 
--show proficiency for vocabulary words, key concepts, and people in this unit. 
-Demonstrate that they can apply the main concepts 
-attain mastery with 85% or higher 
 
Materials: 
Test on back shelf 
Pen 
IR Book 
 
Procedure: 
Students will have five minutes to review any last minute notes or ask any questions they may have. 
Students will have the entire class period to complete the exam, which consists of fill in the blank with a 
word bank, multiple choices, matching, and a map completion activity. 
 
Evaluation:   
Completion of test. 
 
 
Homework: 
We will begin a new unit on Monday so there is no homework this weekend. 
 
Standards: 
 
Standard 1: United States History and the History of New York State  
 
*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 
developments, and turning points in the history of the United States and New York. 

http://www.schoology.com/
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Key Idea 1: The study of New York State and United States history requires an analysis of the 
development of American culture, its diversity and multicultural context, and the ways people are 
unified by many values, practices, and traditions. 
 

 Performance Indicator:  

 1.1 explore the meaning of American culture by identifying the key ideas, beliefs, and 

patterns of behavior, and traditions that help define it and unite all Americans 

 
Key Idea 2: Important ideas, social and cultural values, beliefs, and traditions from New York State and 
United States history illustrate the connections and interactions of people and events across time and 
from a variety of perspectives. 
 

 Performance Indicator:  

 2.1 describe the reasons for periodizing history in different ways 

 2.2 investigate key turning points in New York State and United States history and explain 

why these events or developments are significant 

 
Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 
New York State and United States history involves learning about the important roles and contributions 
of individuals and groups 

 3.2 gather and organize information about the important achievements and contributions of 

individuals and groups living in New York State and the United States 

 
Standard 3: Geography  
use a variety of intellectual skills to demonstrate their understanding of the geography of the 
interdependent world in which we live—local, national, and global—including the distribution of people, 
places, and environments over the Earth’s surface. 
 
 
Key Idea 1: Geography can be divided into six essential elements, which can be used to analyze 
important historic, geographic, economic, and environmental questions and issues. These six elements 
include: the world in spatial terms, places and regions, physical settings (including natural resources), 
human systems, environment and society, and the use of geography. (Adapted from The National 
Geography Standards, 1994: Geography for Life) 
 
 Performance Indicator: 

 1.1 map information about people, places, and environments 

 1.2 understand the characteristics, functions, and applications of maps, globes, aerial and other 

photographs, satellite-produced images, and models (Taken from National Geography 

Standards, 1994) 
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Key Idea 2: Geography requires the development and application of the skills of asking and answering 
geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing 
geographic information. (Adapted from: The National Geography Standards, 1994: Geography for Life) 

 2.3 present geographic information in a variety of formats, including maps, tables, graphs, 

charts, diagrams, and computer-generated models 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, causally). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #10 

 
Topic:  Early Years of the Civil War Notes Review 
 Review Causes of the American Civil War (dynamite matrix, long term, short term, “spark”) 
 
Objectives:   
 Identify the causes of the American Civil War 
 Determine the difference between long term and short term causes 
 Discuss the “spark” that caused the Civil War (Fort Sumter) 
  
Materials: 
 Early Years of the Civil War pages 12, 13 
 Dynamite Matrix page 14 
  

Procedure: 

 Students will brainstorm what they determine to be the causes of the Civil War.  After a group 

discussion, students and teacher will compile a list of the long term and short term causes of the Civil 

War.  The dynamite matrix will show that Fort Sumter was the “spark” which brought the long term and 

short term effects to a reach a boiling point. 

 Students will complete vocabulary activity on page 12 and 13.  This is a word association using 

their vocabulary words from this unit. 

Evaluation: Review of Word Association and Dynamite matrix. 

 

Homework : No Flip 

Standards: 
 

http://www.schoology.com/
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Standard 1: United States History and the History of New York State  
 
*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 
developments, and turning points in the history of the United States and New York. 
 
Key Idea 1: The study of New York State and United States history requires an analysis of the 
development of American culture, its diversity and multicultural context, and the ways people are 
unified by many values, practices, and traditions. 
 

 Performance Indicator:  

 1.1 explore the meaning of American culture by identifying the key ideas, beliefs, and 

patterns of behavior, and traditions that help define it and unite all Americans 

 
Key Idea 2: Important ideas, social and cultural values, beliefs, and traditions from New York State and 
United States history illustrate the connections and interactions of people and events across time and 
from a variety of perspectives. 
 

 Performance Indicator:  

 2.1 describe the reasons for periodizing history in different ways 

 2.2 investigate key turning points in New York State and United States history and explain 

why these events or developments are significant 

 
Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 
New York State and United States history involves learning about the important roles and contributions 
of individuals and groups 

 3.2 gather and organize information about the important achievements and contributions of 

individuals and groups living in New York State and the United States 

 
Standard 3: Geography  
use a variety of intellectual skills to demonstrate their understanding of the geography of the 
interdependent world in which we live—local, national, and global—including the distribution of people, 
places, and environments over the Earth’s surface. 
 
 
Key Idea 1: Geography can be divided into six essential elements, which can be used to analyze 
important historic, geographic, economic, and environmental questions and issues. These six elements 
include: the world in spatial terms, places and regions, physical settings (including natural resources), 
human systems, environment and society, and the use of geography. (Adapted from The National 
Geography Standards, 1994: Geography for Life) 
 
 Performance Indicator: 

 1.1 map information about people, places, and environments 
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 1.2 understand the characteristics, functions, and applications of maps, globes, aerial and other 

photographs, satellite-produced images, and models (Taken from National Geography 

Standards, 1994) 

Key Idea 2: Geography requires the development and application of the skills of asking and answering 
geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing 
geographic information. (Adapted from: The National Geography Standards, 1994: Geography for Life) 

 2.3 present geographic information in a variety of formats, including maps, tables, graphs, 

charts, diagrams, and computer-generated models 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, causally). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #11    

 

Topic: Geography, Strengths and Weaknesses of North and South, Strategies  

Objectives: 

 Complete guided notes on geography, strengths and weaknesses of North and South, and 

strategies 

 Research the leaders of the North and South and their strengths and weaknesses in the war 

 Determine the importance of African Americans and women in the war  

Materials: 

 Pages 15-27 of Civil War packet 

 Textbook 

 Pen/Pencil  

 

Procedure: 

 Students will complete guided notes on geography, strengths and weaknesses of North and 

South, and strategies with their elbow partner.   The guided notes will give a brief overview of the main 

points while also asserting some independence and finding the answers on their own.  The concepts will 

be reinforced in the Flipped Video.  Students will also research the leaders of the North and South and 

their strengths and weaknesses in the war.  To finish, the students will determine the importance of 

African Americans and women in the war  

http://www.schoology.com/
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Evaluation: Review of notes on Smartboard 

Homework : Review previous Flips from this Unit 

Standards: 
 

 Standard 1: United States History and the History of New York State  
 
*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 
developments, and turning points in the history of the United States and New York. 
 
Key Idea 1: The study of New York State and United States history requires an analysis of the 
development of American culture, its diversity and multicultural context, and the ways people are 
unified by many values, practices, and traditions. 
 

 Performance Indicator:  

 1.1 explore the meaning of American culture by identifying the key ideas, beliefs, and 

patterns of behavior, and traditions that help define it and unite all Americans 

 
Key Idea 2: Important ideas, social and cultural values, beliefs, and traditions from New York State and 
United States history illustrate the connections and interactions of people and events across time and 
from a variety of perspectives. 
 

 Performance Indicator:  

 2.1 describe the reasons for periodizing history in different ways 

 2.2 investigate key turning points in New York State and United States history and explain 

why these events or developments are significant 

 
Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 
New York State and United States history involves learning about the important roles and contributions 
of individuals and groups 

 3.2 gather and organize information about the important achievements and contributions of 

individuals and groups living in New York State and the United States 

 
Standard 3: Geography  
use a variety of intellectual skills to demonstrate their understanding of the geography of the 
interdependent world in which we live—local, national, and global—including the distribution of people, 
places, and environments over the Earth’s surface. 
 
 
Key Idea 1: Geography can be divided into six essential elements, which can be used to analyze 
important historic, geographic, economic, and environmental questions and issues. These six elements 
include: the world in spatial terms, places and regions, physical settings (including natural resources), 
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human systems, environment and society, and the use of geography. (Adapted from The National 
Geography Standards, 1994: Geography for Life) 
 
 Performance Indicator: 

 1.1 map information about people, places, and environments 

 1.2 understand the characteristics, functions, and applications of maps, globes, aerial and other 

photographs, satellite-produced images, and models (Taken from National Geography 

Standards, 1994) 

Key Idea 2: Geography requires the development and application of the skills of asking and answering 
geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing 
geographic information. (Adapted from: The National Geography Standards, 1994: Geography for Life) 

 2.3 present geographic information in a variety of formats, including maps, tables, graphs, 

charts, diagrams, and computer-generated models 

 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, causally). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
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CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #12   

  

 

Topic: Battle Chart Matrix, Comparing the North and South Before the Civil War (wealth, population, 

banks, industry) 

Objectives: 

 -identify major battles of the Civil War (Bull Run, Antietam, Gettysburg, Vicksburg, Sherman’s 

March to the Sea, Richmond) 

 -evaluate the importance of each battle and which side won 

 -describe the geographical area of each battle  

Materials: 

 Textbook (pages 516-547) 

 Colored pencils 

 Page 27 of Civil War packet 

Procedure: 

 Complete Battle Chart with groups of no more than three.  Using textbook and maps in the 

classroom, determine the location, date, general, and importance of battle.  When complete, students 

will use colored pencils and the information on the chart on page 21 and 22 to complete pie charts on 

certain aspects of the North and the South before the Civil War.  Students will be able to create a visual 

of the difference between number of banks, railroad mileage, factories, wealth produced, farm acreage, 

iron and steel production and value of exports. 

http://www.schoology.com/
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Evaluation: 

 Review of chart and pie graphs  

Homework : Log on to Schoology to access  Flip # 7 Emancipation Proclamation, complete guided 

notes 

Standards: 
 

 Standard 1: United States History and the History of New York State  
 
*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 
developments, and turning points in the history of the United States and New York. 
 
Key Idea 1: The study of New York State and United States history requires an analysis of the 
development of American culture, its diversity and multicultural context, and the ways people are 
unified by many values, practices, and traditions. 
 

 Performance Indicator:  

 1.1 explore the meaning of American culture by identifying the key ideas, beliefs, and 

patterns of behavior, and traditions that help define it and unite all Americans 

 
Key Idea 2: Important ideas, social and cultural values, beliefs, and traditions from New York State and 
United States history illustrate the connections and interactions of people and events across time and 
from a variety of perspectives. 
 

 Performance Indicator:  

 2.1 describe the reasons for periodizing history in different ways 

 2.2 investigate key turning points in New York State and United States history and explain 

why these events or developments are significant 

 
Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 
New York State and United States history involves learning about the important roles and contributions 
of individuals and groups 

 3.2 gather and organize information about the important achievements and contributions of 

individuals and groups living in New York State and the United States 

 
Standard 3: Geography  
use a variety of intellectual skills to demonstrate their understanding of the geography of the 
interdependent world in which we live—local, national, and global—including the distribution of people, 
places, and environments over the Earth’s surface. 
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Key Idea 1: Geography can be divided into six essential elements, which can be used to analyze 
important historic, geographic, economic, and environmental questions and issues. These six elements 
include: the world in spatial terms, places and regions, physical settings (including natural resources), 
human systems, environment and society, and the use of geography. (Adapted from The National 
Geography Standards, 1994: Geography for Life) 
 
 Performance Indicator: 

 1.1 map information about people, places, and environments 

 1.2 understand the characteristics, functions, and applications of maps, globes, aerial and other 

photographs, satellite-produced images, and models (Taken from National Geography 

Standards, 1994) 

Key Idea 2: Geography requires the development and application of the skills of asking and answering 
geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing 
geographic information. (Adapted from: The National Geography Standards, 1994: Geography for Life) 

 2.3 present geographic information in a variety of formats, including maps, tables, graphs, 

charts, diagrams, and computer-generated models 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, causally). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
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CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 
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** ALL MATERIALS (Flipped Videos, Assessments, Packets can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #13   

  

 

Topic:  Assassination of Lincoln, Drawing the Battle Lines Map Quiz  

Objectives: 

 -Complete close read on Assassination of Lincoln with follow up questions 

 -investigate the main points regarding the plot to kill Lincoln and the background on John Wilkes 

Booth 

 -complete “Battle Lines Map Quiz” to refresh the Confederate States, Border States, and 

Northern States geographic location. 

Materials: 

 Pages 34-37 of Civil War packet 

 Colored Pencils 

 Textbook or map in classroom for refresher map 

Procedure: 

 As a group, we will complete a close read as per the common core procedures of the reading on 

page 34 of our Civil War packet.  We will use a highlighter and pen to annotate along the way.  When 

complete, students will answer the seven questions on the following page (35) on the reading.  We will 

review as a group.  Students will then complete the “Battle Lines Map Quiz” on page 36 and 37 of their 

packet.  They will hand this in for assessment. 

http://www.schoology.com/
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Evaluation:  Collection of “Battle Lines Map Quiz” for grade. 

 

Homework : Test Review 

Standards: 
 

Standard 1: United States History and the History of New York State  
 
*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 
developments, and turning points in the history of the United States and New York. 
 
Key Idea 1: The study of New York State and United States history requires an analysis of the 
development of American culture, its diversity and multicultural context, and the ways people are 
unified by many values, practices, and traditions. 
 

 Performance Indicator:  

 1.1 explore the meaning of American culture by identifying the key ideas, beliefs, and 

patterns of behavior, and traditions that help define it and unite all Americans 

 
Key Idea 2: Important ideas, social and cultural values, beliefs, and traditions from New York State and 
United States history illustrate the connections and interactions of people and events across time and 
from a variety of perspectives. 
 

 Performance Indicator:  

 2.1 describe the reasons for periodizing history in different ways 

 2.2 investigate key turning points in New York State and United States history and explain 

why these events or developments are significant 

 
Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 
New York State and United States history involves learning about the important roles and contributions 
of individuals and groups 

 3.2 gather and organize information about the important achievements and contributions of 

individuals and groups living in New York State and the United States 

 
Standard 3: Geography  
use a variety of intellectual skills to demonstrate their understanding of the geography of the 
interdependent world in which we live—local, national, and global—including the distribution of people, 
places, and environments over the Earth’s surface. 
 
 
Key Idea 1: Geography can be divided into six essential elements, which can be used to analyze 
important historic, geographic, economic, and environmental questions and issues. These six elements 
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include: the world in spatial terms, places and regions, physical settings (including natural resources), 
human systems, environment and society, and the use of geography. (Adapted from The National 
Geography Standards, 1994: Geography for Life) 
 
 Performance Indicator: 

 1.1 map information about people, places, and environments 

 1.2 understand the characteristics, functions, and applications of maps, globes, aerial and other 

photographs, satellite-produced images, and models (Taken from National Geography 

Standards, 1994) 

Key Idea 2: Geography requires the development and application of the skills of asking and answering 
geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing 
geographic information. (Adapted from: The National Geography Standards, 1994: Geography for Life) 

 2.3 present geographic information in a variety of formats, including maps, tables, graphs, 

charts, diagrams, and computer-generated models 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, causally). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
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CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 
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** ALL MATERIALS (Flipped Videos, Assessments, Packets can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #14   

  

Topic: Test Review Day 

Objectives: 
 -review important concepts that may show up on their test 
 -update their review sheet so they can have it as a study aid for test prep 
 -ask any questions that they may have before going home to study for the test 
 
Materials: 
 Review sheet 
 Smartboard 
 Pen/pencil 
 
Procedure: 

 Students will go over as a group the answers to their review sheet.  They will be able to highlight 

the important facts that will allow the students to prep for their test tomorrow.  When the review sheet 

is complete,  

Homework :  No flip, study for test tomorrow! 

Standards: 
 

Standard 1: United States History and the History of New York State  
 
*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 
developments, and turning points in the history of the United States and New York. 
 

http://www.schoology.com/
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Key Idea 1: The study of New York State and United States history requires an analysis of the 
development of American culture, its diversity and multicultural context, and the ways people are 
unified by many values, practices, and traditions. 
 

 Performance Indicator:  

 1.1 explore the meaning of American culture by identifying the key ideas, beliefs, and 

patterns of behavior, and traditions that help define it and unite all Americans 

 
Key Idea 2: Important ideas, social and cultural values, beliefs, and traditions from New York State and 
United States history illustrate the connections and interactions of people and events across time and 
from a variety of perspectives. 
 

 Performance Indicator:  

 2.1 describe the reasons for periodizing history in different ways 

 2.2 investigate key turning points in New York State and United States history and explain 

why these events or developments are significant 

 
Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 
New York State and United States history involves learning about the important roles and contributions 
of individuals and groups 

 3.2 gather and organize information about the important achievements and contributions of 

individuals and groups living in New York State and the United States 

 
Standard 3: Geography  
use a variety of intellectual skills to demonstrate their understanding of the geography of the 
interdependent world in which we live—local, national, and global—including the distribution of people, 
places, and environments over the Earth’s surface. 
 
 
Key Idea 1: Geography can be divided into six essential elements, which can be used to analyze 
important historic, geographic, economic, and environmental questions and issues. These six elements 
include: the world in spatial terms, places and regions, physical settings (including natural resources), 
human systems, environment and society, and the use of geography. (Adapted from The National 
Geography Standards, 1994: Geography for Life) 
 
 Performance Indicator: 

 1.1 map information about people, places, and environments 

 1.2 understand the characteristics, functions, and applications of maps, globes, aerial and other 

photographs, satellite-produced images, and models (Taken from National Geography 

Standards, 1994) 

Key Idea 2: Geography requires the development and application of the skills of asking and answering 
geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing 
geographic information. (Adapted from: The National Geography Standards, 1994: Geography for Life) 
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 2.3 present geographic information in a variety of formats, including maps, tables, graphs, 

charts, diagrams, and computer-generated models 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, causally). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #15    

Warm up:  Study silently for five minutes while attendance is taken. 
 
Topic:  Test 
 
Purpose: Students will be able to 
--show proficiency for vocabulary words, key concepts, and people in this unit. 
-Demonstrate that they can apply the main concepts 
-attain mastery with 85% or higher 
 
Materials: 
Test on back shelf 
Pen 
IR Book 
 
Procedure: 
Students will have five minutes to review any last minute notes or ask any questions they may have. 
Students will have the entire class period to complete the exam, which consists of fill in the blank with a 
word bank, multiple choices, matching, and a map completion activity. 
 
Evaluation:   
Completion of test. 
 
 

Homework : Log on to Schoology to access  Flip # 8 Rebuilding a Nation, complete guided notes 

 
Standards: 
 
Standard 1: United States History and the History of New York State  
 

http://www.schoology.com/
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*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 
developments, and turning points in the history of the United States and New York. 
 
Key Idea 1: The study of New York State and United States history requires an analysis of the 
development of American culture, its diversity and multicultural context, and the ways people are 
unified by many values, practices, and traditions. 
 

 Performance Indicator:  

 1.1 explore the meaning of American culture by identifying the key ideas, beliefs, and 

patterns of behavior, and traditions that help define it and unite all Americans 

 
Key Idea 2: Important ideas, social and cultural values, beliefs, and traditions from New York State and 
United States history illustrate the connections and interactions of people and events across time and 
from a variety of perspectives. 
 

 Performance Indicator:  

 2.1 describe the reasons for periodizing history in different ways 

 2.2 investigate key turning points in New York State and United States history and explain 

why these events or developments are significant 

 
Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 
New York State and United States history involves learning about the important roles and contributions 
of individuals and groups 

 3.2 gather and organize information about the important achievements and contributions of 

individuals and groups living in New York State and the United States 

 
Standard 3: Geography  
use a variety of intellectual skills to demonstrate their understanding of the geography of the 
interdependent world in which we live—local, national, and global—including the distribution of people, 
places, and environments over the Earth’s surface. 
 
 
Key Idea 1: Geography can be divided into six essential elements, which can be used to analyze 
important historic, geographic, economic, and environmental questions and issues. These six elements 
include: the world in spatial terms, places and regions, physical settings (including natural resources), 
human systems, environment and society, and the use of geography. (Adapted from The National 
Geography Standards, 1994: Geography for Life) 
 
 Performance Indicator: 

 1.1 map information about people, places, and environments 

 1.2 understand the characteristics, functions, and applications of maps, globes, aerial and other 

photographs, satellite-produced images, and models (Taken from National Geography 

Standards, 1994) 
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Key Idea 2: Geography requires the development and application of the skills of asking and answering 
geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing 
geographic information. (Adapted from: The National Geography Standards, 1994: Geography for Life) 

 2.3 present geographic information in a variety of formats, including maps, tables, graphs, 

charts, diagrams, and computer-generated models 

 
Homework : Log on to Schoology to access  Early Years of the Civil War Flipped Video # 6, complete 
guided notes 
 

 English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, causally). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #16    

Warm up:  What does the word “reconstruct” mean? 

Topic: Being Reconstruction Vocabulary and Unit 

 Create Flip File  

Objectives: 

 -recognize the Reconstruction vocabulary  

 -define all words using a variety of sources (textbook, binder glossary, student dictionary) 

 -illustrate words using the definition and simplified definition which they will put into their flip 

file (used as a study aid for the rest of unit) 

Materials: 

 Reconstruction vocabulary list 

 Pen/pencil 

 File folders for flip file 

 Blank paper 

 Colored pencils  

 

Procedure: 

http://www.schoology.com/
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 Students will define all the words.  Students will then show me the work they have done.  When 

the work is checked, the students will then go over each word as a group using the popsicle stick 

method.  When that work is complete, students will e instructed on how to construct the necessary 

parts to complete their flip file.  They will receive class points for this assignment.   

Evaluation:  Response cards (attached to desk) with dry erase crayons to reinforce vocabulary words and 

check for understanding. 

 

Homework :  No Flip 

Standards: 
 

 Standard 1: United States History and the History of New York State  
 
*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 
developments, and turning points in the history of the United States and New York. 
 
Key Idea 1: The study of New York State and United States history requires an analysis of the 
development of American culture, its diversity and multicultural context, and the ways people are 
unified by many values, practices, and traditions. 
 

 Performance Indicator:  

 1.1 explore the meaning of American culture by identifying the key ideas, beliefs, and 

patterns of behavior, and traditions that help define it and unite all Americans 

 
Key Idea 2: Important ideas, social and cultural values, beliefs, and traditions from New York State and 
United States history illustrate the connections and interactions of people and events across time and 
from a variety of perspectives. 
 

 Performance Indicator:  

 2.1 describe the reasons for periodizing history in different ways 

 2.2 investigate key turning points in New York State and United States history and explain 

why these events or developments are significant 

 
Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 
New York State and United States history involves learning about the important roles and contributions 
of individuals and groups 

 3.2 gather and organize information about the important achievements and contributions of 

individuals and groups living in New York State and the United States 

 
Standard 3: Geography  
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use a variety of intellectual skills to demonstrate their understanding of the geography of the 
interdependent world in which we live—local, national, and global—including the distribution of people, 
places, and environments over the Earth’s surface. 
 
 
Key Idea 1: Geography can be divided into six essential elements, which can be used to analyze 
important historic, geographic, economic, and environmental questions and issues. These six elements 
include: the world in spatial terms, places and regions, physical settings (including natural resources), 
human systems, environment and society, and the use of geography. (Adapted from The National 
Geography Standards, 1994: Geography for Life) 
 
 Performance Indicator: 

 1.1 map information about people, places, and environments 

 1.2 understand the characteristics, functions, and applications of maps, globes, aerial and other 

photographs, satellite-produced images, and models (Taken from National Geography 

Standards, 1994) 

Key Idea 2: Geography requires the development and application of the skills of asking and answering 
geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing 
geographic information. (Adapted from: The National Geography Standards, 1994: Geography for Life) 

 2.3 present geographic information in a variety of formats, including maps, tables, graphs, 

charts, diagrams, and computer-generated models 

 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to 
domains related to history/social studies. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #17  

Topic:  Reconstruction Vocabulary Sentences/ Begin Reconstruction Carousel 

Purpose: Students will be able to: 
-apply vocabulary words worked on yesterday with flip file into real life situations that will allow for the 
better understanding of the words 
-infer about life in the United States after the Civil War and the things that people had to face during the 
goal of bringing the nation back together 
-generate a list of problems that they may think the United States faced in terms of the economy, 
society, government, and the military 
 
Materials: 

-posters around the room  
-different colored markers so they can complete the carousel 
-pages 3-5 of Reconstruction packet 
 

Procedure: 

Students will do a think-pair-share with their vocabulary sentences on pages 3 and 4.  We will complete 

this in approximately 15 minutes.  After, we will break down into random groups using the method of 

choosing a marker and matching up with the person who has the same color marker.  The words 

“Economy, Society, Government, and Military” will be on posters around the room.  Students will have 3 

minutes at each poster to infer how the country could have been in those areas after the Civil War 

ended.  We will discuss as a group.  

Evaluation: 

Response cards with new vocab words 

http://www.schoology.com/
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Homework: Log on to Schoology to access  Flip # 9 Reconstruction Ends, complete guided notes 

Standards: 

Standard 1: United States History and the History of New York State  

*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 

developments, and turning points in the history of the United States and New York. 

Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 

New York State and United States history involves learning about the important roles and contributions 

of individuals and groups. 

 

    Performance Indicator 

 3.1 complete well-documented and historically accurate case studies about individuals and 

groups who represent different ethnic, national, and religious groups, including Native American 

Indians, in New York State and the United States at different times and in different locations 

 3.2 gather and organize information about the important achievements and contributions of 

individuals and groups living in New York State and the United States 

 3.3 describe how ordinary people and famous historic figures in the local community, State, and 

the United States have advanced the fundamental democratic values, beliefs, and traditions 

expressed in the Declaration of Independence, the New York State and United States 

Constitutions, the Bill of Rights, and other important historic documents 

 3.4 classify major developments into categories such as social, political, economic, geographic, 

technological, scientific, cultural, or religious 

 

Standard 3: Geography  

use a variety of intellectual skills to demonstrate their understanding of the geography of the 

interdependent world in which we live—local, national, and global—including the distribution of people, 

places, and environments over the Earth’s surface. 

 Key Idea 1: Geography can be divided into six essential elements which can be used to analyze 

important historic, geographic, economic, and environmental questions and issues. These six elements 

include: the world in spatial terms, places and regions, physical settings (including natural resources), 

human systems, environment and society, and the use of geography. (Adapted from The National 

Geography Standards, 1994: Geography for Life) 

Standard 4: Economics 

use a variety of intellectual skills to demonstrate their understanding of how the United States and other 

societies develop economic systems and associated institutions to allocate scarce resources, how major 

decision-making units function in the U.S. and other national economies, and how an economy solves 

the scarcity problem through market and nonmarket mechanisms. 
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 Performance Indicator: 

 1.1 map information about people, places, and environments 

Key Idea 2: Economics requires the development and application of the skills needed to make informed 

and well-reasoned economic decisions in daily and national life. 

 Performance Indicator: 

 2.1 identify and collect economic information from standard reference works, 

newspapers, periodicals, computer databases, textbooks, and other primary and 

secondary sources 

 2.2 organize and classify economic information by distinguishing relevant from 

irrelevant information, placing ideas in chronological order, and selecting appropriate 

labels for data 

 2.3 evaluate economic data by differentiating fact from opinion and identifying frames 

of reference 

 2.4 develop conclusions about economic issues and problems by creating broad 

statements which summarize findings and solutions 

 2.5 present economic information by using media and other appropriate visuals such as 

tables, charts, and graphs to communicate ideas and conclusions 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to 
domains related to history/social studies. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets) can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #18   

Topic: Reconstruction Division of Power (Freedmen and Southern Whites),  

Purpose: Students will be able to: 

- identify the issues that existed between the freedmen and the southern whites at the time after the 
Civil War 
-visualize how one group affected the other so greatly by completion of graphic organizer on page 6 
 

Materials: 

-page 6 of Reconstruction packet 
-textbook 
 
Procedure: 

Students will be made aware today of the injustices that happened in the South after the Civil War.  We 

will be looking at the different reasons that these two groups had dramatic differences and how one 

group increased power by stealing those rights away from the other group.  This will be a think-pair-

share activity where we will be able to teach each other the material that belongs in the chart that is 

found in the textbook.  

Evaluation: 

Review of chart/ discussion  

Standards: 

Standard 1: United States History and the History of New York State  

http://www.schoology.com/
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*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 

developments, and turning points in the history of the United States and New York. 

Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 

New York State and United States history involves learning about the important roles and contributions 

of individuals and groups. 

 

    Performance Indicator 

 3.1 complete well-documented and historically accurate case studies about individuals and 

groups who represent different ethnic, national, and religious groups, including Native American 

Indians, in New York State and the United States at different times and in different locations 

 3.2 gather and organize information about the important achievements and contributions of 

individuals and groups living in New York State and the United States 

 3.3 describe how ordinary people and famous historic figures in the local community, State, and 

the United States have advanced the fundamental democratic values, beliefs, and traditions 

expressed in the Declaration of Independence, the New York State and United States 

Constitutions, the Bill of Rights, and other important historic documents 

 3.4 classify major developments into categories such as social, political, economic, geographic, 

technological, scientific, cultural, or religious 

 

Standard 3: Geography  

 

use a variety of intellectual skills to demonstrate their understanding of the geography of the 

interdependent world in which we live—local, national, and global—including the distribution of people, 

places, and environments over the Earth’s surface. 

 Key Idea 1: Geography can be divided into six essential elements which can be used to analyze 

important historic, geographic, economic, and environmental questions and issues. These six elements 

include: the world in spatial terms, places and regions, physical settings (including natural resources), 

human systems, environment and society, and the use of geography. (Adapted from The National 

Geography Standards, 1994: Geography for Life) 

Standard 4: Economics 

use a variety of intellectual skills to demonstrate their understanding of how the United States and other 

societies develop economic systems and associated institutions to allocate scarce resources, how major 

decision-making units function in the U.S. and other national economies, and how an economy solves 

the scarcity problem through market and nonmarket mechanisms. 

 Performance Indicator: 

 1.1 map information about people, places, and environments 
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Key Idea 2: Economics requires the development and application of the skills needed to make informed 

and well-reasoned economic decisions in daily and national life. 

 Performance Indicator: 

 2.1 identify and collect economic information from standard reference works, 

newspapers, periodicals, computer databases, textbooks, and other primary and 

secondary sources 

 2.2 organize and classify economic information by distinguishing relevant from 

irrelevant information, placing ideas in chronological order, and selecting appropriate 

labels for data 

 2.3 evaluate economic data by differentiating fact from opinion and identifying frames 

of reference 

 2.4 develop conclusions about economic issues and problems by creating broad 

statements which summarize findings and solutions 

 2.5 present economic information by using media and other appropriate visuals such as 

tables, charts, and graphs to communicate ideas and conclusions 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, causally). 

Integration of Knowledge and Ideas: 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
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CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets) can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #19    

 
Topic:  “How Should We Go About Reconstruction?”  Lincoln v. Johnson v. Radical Republicans  
 
Purpose: Students will be able to: 
-identify the different goals of Reconstruction based on your political beliefs 
-compare and contrast the differences between these three sections of people 
-apply important terms from the past such as veto, pardon, and amnesty 
 
Materials: 
-pages 7, 7A and 7B of Reconstruction packet 
-textbook 
  

Procedure: 

Students will complete the warm up and go over as a class.  When we are done, we will begin to discuss 

how each person in power wanted to punish or forgive the South in a different way.  We will look at the 

list of three people, Lincoln, Johnson, and the Radical Republicans, and compare and contrast their 

different ideas from a main list on page 7A and 7B.  We will then put those statements under the correct 

category on the graphic organizer on page 7.  We will then review with the master list and discuss 

important points.   

Evaluation: 

Response cards – I will give a statement and they will have to identify the group that wanted that 

particular item. 

Standards: 

http://www.schoology.com/
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Standard 1: United States History and the History of New York State  

*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 

developments, and turning points in the history of the United States and New York. 

 

Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 

New York State and United States history involves learning about the important roles and contributions 

of individuals and groups. 

 

    Performance Indicator 

 3.1 complete well-documented and historically accurate case studies about individuals and 

groups who represent different ethnic, national, and religious groups, including Native American 

Indians, in New York State and the United States at different times and in different locations 

 3.2 gather and organize information about the important achievements and contributions of 

individuals and groups living in New York State and the United States 

 3.3 describe how ordinary people and famous historic figures in the local community, State, and 

the United States have advanced the fundamental democratic values, beliefs, and traditions 

expressed in the Declaration of Independence, the New York State and United States 

Constitutions, the Bill of Rights, and other important historic documents 

 3.4 classify major developments into categories such as social, political, economic, geographic, 

technological, scientific, cultural, or religious 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, causally). 

Integration of Knowledge and Ideas: 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
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CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets) can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

  

Social Studies 8        E. Clark 

United States History and Geography     Lesson #20   

  

Topic:  Vocabulary Sentences, Civil War Amendments  
 
Purpose: Students will be able to: 
-analyze the purpose of passing the 13, 14, and 15th amendment 
-illustrate the main purpose of each amendments 
 
Materials: 
Page 8 of packet 
Colored pencils 
Reconstruction packet  
 
Procedure: 

Students will learn a brief history about the reasons that the US government passed the 13, 14, and 15 

amendment.  We will then define them in our own words and illustrate an image that allows us to think 

about the action behind the amendments.  We will review as a class. 

Students will be asked to complete their warm-up and discuss it as a group.  When we are done with the 

group contributions, students will be asked to name some things they remember about the Supreme 

Court from our Constitution unit last year.  We will identify that this is the highest court in the United 

States and that they have justices who make decisions about controversial issues that cannot be dealt 

with within state courts.    

After that, we will be making predictions about the reading we have not seen yet on the topic of Plessy 

vs. Ferguson.  Students will read each statement about the conditions of the United States at the time 

and also the way that African Americans were treated in certain instances.  Students will either place a T 

or F next to each statement. When we are done after about two minutes, students will turn to their 

http://www.schoology.com/
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partner and discuss their answers.  They must come to a group consensus about what they will put in 

the group column.  After they have discussed, students will read the reading on page 17 of the packet.  

We will do the 3 minutes pause activity where they read for 1 minute and then disucss with their 

members what they read.  When they are done, we will discuss as a group.  When the reading is done, 

they can then answer the T and F statements in the last column of the graphic organizer. 

Evaluation: 

Response cards – I will give certain statements that will force the students to apply the amendments 

into answers 

Standards: 

Standard 1: United States History and the History of New York State  

 

*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 

developments, and turning points in the history of the United States and New York. 

 

Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 

New York State and United States history involves learning about the important roles and contributions 

of individuals and groups. 

 

    Performance Indicator 

 3.1 complete well-documented and historically accurate case studies about individuals and 

groups who represent different ethnic, national, and religious groups, including Native American 

Indians, in New York State and the United States at different times and in different locations 

 3.2 gather and organize information about the important achievements and contributions of 

individuals and groups living in New York State and the United States 

 3.3 describe how ordinary people and famous historic figures in the local community, State, and 

the United States have advanced the fundamental democratic values, beliefs, and traditions 

expressed in the Declaration of Independence, the New York State and United States 

Constitutions, the Bill of Rights, and other important historic documents 

 3.4 classify major developments into categories such as social, political, economic, geographic, 

technological, scientific, cultural, or religious 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 
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CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to 
domains related to history/social studies. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets) can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #21   

  

Warm up: Define “sharecropping” 

Topic: Sharecropper for a Day – How is sharecropping compared to slavery? 

Objective/Purpose: Students will be able to: 

-analyze and reenact how the sharecropping system took advantage of former slaves and kept them 

locked into an unfair system  

-compare and contrast the facts behind how slavery and sharecropping were alike using a VENN diagram 

-examine the feelings and facts behind the sharecropping system and the role it played in discriminating 

against African Americans through a guided writing piece/reaction paper (Common Core incorporation) 

Materials: 

-PowerPoint on sharecropping system (slides attached) 

-Pennies for “Sharecropping in Action” activity 

-“Clark Sharecropping Contract” (attached) 

-VENN Diagram (Labeled “Slavery and Sharecropping”)/ Evaluation Sheet 

-Sharecropping Writing Task Reflection Paper Follow-up – for homework  

Procedure: 

http://www.schoology.com/


 101 

 
 

 Students will answer the warm up so they can begin thinking about the goals of the lessons 

today.  On the side “goal” board, students will observe the following goals: 

 1.  examine the sharecropping system 

 2.  empathize with sharecroppers 

3.  form opinions on the sharecropping system and express them in a writing      piece 

As the students finish their warm up, I will pick a person to share the definition with me.  They will then 

be informed that they are going to be learning all about sharecropping today.  They will also be 

informed that they are going to be placed into the role of a sharecropper and experience the life they 

lived.  I will then show them the PowerPoint and share with them the “wonderful” things they have to 

look forward to.  I will then ask them to sign the sharecropping contract that is in very difficult language.  

I will encourage them to sign the contract even if they do not understand the ideas behind it.  I will tell 

them it will all make sense to them later and that it is fine even if they do not read the words.  They will 

then hand in the contract and become my employees.  I will then show them the next few undesirable 

slides that will bring to the light inequalities in the life of sharecroppers.  I will allow them to be 

informed of what they really signed up for by going over each step of the sharecropping system.  If they 

are a bit confused, it will all become clear when we complete the activity “Sharecropping in Action” 

which will show them the system that took advantage of freedmen.  This activity will take about ten 

minutes to complete.  We will then have a discussion about how they feel after seeing how their crops 

grown were taken from them and they were stuck in another year of service with the landowner.       

To evaluate their comprehension of this activity, we will then complete a Venn diagram together and 

compare what they just did (sharecropping) to the system of slavery.  When they are done with that, we 

will review it as a class and make adjustments.  As another sort of evaluation, we will use our response 

cards to answer some questions about our lesson today.  They will be: 

 1. T/F – Sharecropping was a positive system in which freedmen received equal treatment as 

landowners. (F)   

           2.  T/F – The sharecropping system took advantage of freedmen who could not read the contracts 

they were signing. (T)           

          3.  T/F – Landowners would allow the sharecroppers to borrow money and not ask them to ever 

pay that money back. (F). 

         4. Use THREE descriptive words to describe the sharecropping system.  (more than just good or 

bad) 

  

Evaluation:  Students will complete the Venn diagram to assess knowledge.  They will compare and 

contrast the main points of how sharecropping and slavery could be viewed as very similar systems.    
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 When students have reviewed the information, we will pick up our response cards and answer 

True and False statements. 

 Formative Assessment – Writing Task to incorporate the Common Core standards 

  

Standards: 

Standard 1: United States History and the History of New York State  

 

*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 

developments, and turning points in the history of the United States and New York. 

 

Key Idea 1: The study of New York State and United States history requires an analysis of the 

development of American culture, its diversity and multicultural context, and the ways people are 

unified by many values, practices, and traditions. 

 

Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 

New York State and United States history involves learning about the important roles and contributions 

of individuals and groups. 

 

    Performance Indicator 

 3.1 complete well-documented and historically accurate case studies about individuals and 

groups who represent different ethnic, national, and religious groups, including Native American 

Indians, in New York State and the United States at different times and in different locations 

Standard 4: Economics 

*use a variety of intellectual skills to demonstrate their understanding of how the United States and 

other societies develop economic systems and associated institutions to allocate scarce resources, how 

major decision-making units function in the U.S. and other national economies, and how an economy 

solves the scarcity problem through market and nonmarket mechanisms. 

Key Idea 1: The study of economics requires an understanding of major economic concepts and systems, 

the principles of economic decision making, and the interdependence of economies and economic 

systems throughout the world. 

Performance Indicator: 

 and nations attempt to satisfy their basic needs and wants by utilizing scarce 

capital, natural, and human resources  
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 Standard 5: Civics, Citizenship, and Government 

*use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing 

governments; the governmental system of the U.S. and other nations; the U.S. Constitution; the basic 

civic values of American constitutional democracy; and the roles, rights, and responsibilities of 

citizenship, including avenues of participation. 

Key Idea 1: The study of civics, citizenship, and government involves learning about political systems; the 

purposes of government and civic life; and the differing assumptions held by people across time and 

place regarding power, authority, governance, and law. (Adapted from The National Standards for Civics 

and Government, 1994) 

Performance Indicators: 

 1.1 analyze how the values of a nation affect the guarantee of human rights and make 

provisions for human needs 

  

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, causally). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
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CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

Homework: Complete the writing task using your Venn diagram – Due THURSDAY!  

  Vocab Quiz tomorrow -- STUDY 
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** ALL MATERIALS (Flipped Videos, Assessments, Packets) can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark  

United States History and Geography     Lesson # 22 

 

Topic: Vocab Quiz/ Amendment Discussion and Review 
 
Purpose: Students will be able to: 
-show a proficiency for the words in this unit] 
 
  
Materials: 
-Vocab quiz (Pre-Civil War Vocab Quiz located at the front of classroom) 
PEN 
-page 19 of Pre-Civil War packet 
-Smartboard 
 

Procedure: 

Students will study quietly for their vocab quiz for 3 to 5 minutes while I take attendance.  Students will 

then have 15-20 minutes to complete the vocab quiz.  While they are waiting for the rest of the class to 

finish, students may read their IR book quietly.  When students are done, we will review the 4 steps that 

we take while answering a document question.  When we are done, students will have 10 to 12 minutes 

to answer the CRQ on the abolition of slavery on page 19. 

Evaluation: 

Review of CRQ steps and answers to questions 1 and 2 

Standards: 

Standard 1: United States History and the History of New York State  

http://www.schoology.com/
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*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 

developments, and turning points in the history of the United States and New York. 

 

Key Idea 1: The study of New York State and United States history requires an analysis of the 

development of American culture, its diversity and multicultural context, and the ways people are 

unified by many values, practices, and traditions. 

 

 Performance Indicator:  

 1.1 explore the meaning of American culture by identifying the key ideas, beliefs, and 

patterns of behavior, and traditions that help define it and unite all Americans 

Key Idea 2: Important ideas, social and cultural values, beliefs, and traditions from New York State and 

United States history illustrate the connections and interactions of people and events across time and 

from a variety of perspectives. 

 

 Performance Indicator:  

 2.1 describe the reasons for periodizing history in different ways 

 2.2 investigate key turning points in New York State and United States history and explain 

why these events or developments are significant 

Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 

New York State and United States history involves learning about the important roles and contributions 

of individuals and groups. 

 

    Performance Indicator 

 3.1 complete well-documented and historically accurate case studies about individuals and 

groups who represent different ethnic, national, and religious groups, including Native American 

Indians, in New York State and the United States at different times and in different locations 

 3.2 gather and organize information about the important achievements and contributions of 

individuals and groups living in New York State and the United States 

 3.3 describe how ordinary people and famous historic figures in the local community, State, and 

the United States have advanced the fundamental democratic values, beliefs, and traditions 

expressed in the Declaration of Independence, the New York State and United States 

Constitutions, the Bill of Rights, and other important historic documents 

 use a variety of intellectual skills to demonstrate their understanding of the geography of the 

interdependent world in which we live—local, national, and global—including the distribution of 

people, places, and environments over the Earth’s surface. 

 Standard 3: Geography  
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 use a variety of intellectual skills to demonstrate their understanding of the geography of the 

interdependent world in which we live—local, national, and global—including the distribution of 

people, places, and environments over the Earth’s surface. 

 

Key Idea 2: Geography requires the development and application of the skills of asking and answering 

geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing 

geographic information. (Adapted from: The National Geography Standards, 1994: Geography for Life) 

 

 Performance Indicator: 

 2.1 formulate geographic questions and define geographic issues and problems 

 Standard 4: Economics 

 

 use a variety of intellectual skills to demonstrate their understanding of how the United States 

and other societies develop economic systems and associated institutions to allocate scarce 

resources, how major decision-making units function in the U.S. and other national economies, 

and how an economy solves the scarcity problem through market and nonmarket mechanisms. 

  

 Key Idea 1: The study of economics requires an understanding of major economic concepts and 

systems, the principles of economic decision making, and the interdependence of economies 

and economic systems throughout the world. 

 

  Performance Indicator: 

 

utilizing scarce capital, natural, and human resources  

 

opportunity costs, resources, productivity, economic growth, and systems  

 

 English Language Arts Standards » History/Social Studies » Grade 6-8 

 Common Core 

 Key Ideas and Details: 

 CCSS.ELA-LITERACY.RH.6-8.2 

Determine the central ideas or information of a primary or secondary source; provide an 

accurate summary of the source distinct from prior knowledge or opinions. 

 CCSS.ELA-LITERACY.RH.6-8.3 

Identify key steps in a text's description of a process related to history/social studies (e.g., 

how a bill becomes law, how interest rates are raised or lowered). 

 Craft and Structure: 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
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 CCSS.ELA-LITERACY.RH.6-8.4 

Determine the meaning of words and phrases as they are used in a text, including 

vocabulary specific to domains related to history/social studies. 

 CCSS.ELA-LITERACY.RH.6-8.5 

Describe how a text presents information (e.g., sequentially, comparatively, causally). 

 Integration of Knowledge and Ideas: 

 CCSS.ELA-LITERACY.RH.6-8.7 

Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with 

other information in print and digital texts. 

 Range of Reading and Level of Text Complexity: 

 CCSS.ELA-LITERACY.RH.6-8.10 

By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 

text complexity band independently and proficiently. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets) can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson # 23 

 

Warm up:  What are three vocabulary words that took away voting rights for freedmen?  (Black codes, 

poll tax, grandfather clause) 

Topic: Black Codes/ Voting Restrictions on African Americans During Reconstruction 

Objectives: 

 -Analyze and conclude the injustices that took place during Reconstruction towards African 

Americans such as the black codes and the voting restrictions. 

 -apply key vocabulary words such as poll tax, literacy tests, and grandfather clause 

 -incorporate how these three words above took away the basic rights of a large ground of 

citizens in our nation 

Materials: 

 -pages 13b and 14 of Reconstruction packet 

 -pen 

 -Smartboard 

Procedure: 

 Students will be able to complete the warm up and discus as a group.  When we are done, we 

will have a discussion about the rights that citizens of this country are entitled to.  When we are done, 

we will review the notes on pages 13b and 14, which will help us, link the voting restrictions that 

http://www.schoology.com/


 110 

 
 

affected African Americans during Reconstruction.  When we are done, we will use response cards to 

test this knowledge. 

Evaluation: 

 Response cards – vocab, amendments, and voting restrictions.   

Homework : Log on to Schoology to access  Flip # 9 Reconstruction Ends, complete guided notes 

 

 Standard 1: United States History and the History of New York State  

*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 

developments, and turning points in the history of the United States and New York. 

 

Key Idea 1: The study of New York State and United States history requires an analysis of the 

development of American culture, its diversity and multicultural context, and the ways people are 

unified by many values, practices, and traditions. 

 

Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 

New York State and United States history involves learning about the important roles and contributions 

of individuals and groups. 

 

    Performance Indicator 

 3.1 complete well-documented and historically accurate case studies about individuals and 

groups who represent different ethnic, national, and religious groups, including Native American 

Indians, in New York State and the United States at different times and in different locations 

Standard 4: Economics 

*use a variety of intellectual skills to demonstrate their understanding of how the United States and 

other societies develop economic systems and associated institutions to allocate scarce resources, how 

major decision-making units function in the U.S. and other national economies, and how an economy 

solves the scarcity problem through market and nonmarket mechanisms. 

Key Idea 1: The study of economics requires an understanding of major economic concepts and systems, 

the principles of economic decision making, and the interdependence of economies and economic 

systems throughout the world. 

Performance Indicator: 

explain how societies and nations attempt to satisfy their basic needs and wants by utilizing scarce 

capital, natural, and human resources  
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 Standard 5: Civics, Citizenship, and Government 

*use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing 

governments; the governmental system of the U.S. and other nations; the U.S. Constitution; the basic 

civic values of American constitutional democracy; and the roles, rights, and responsibilities of 

citizenship, including avenues of participation. 

Key Idea 1: The study of civics, citizenship, and government involves learning about political systems; the 

purposes of government and civic life; and the differing assumptions held by people across time and 

place regarding power, authority, governance, and law. (Adapted from The National Standards for Civics 

and Government, 1994) 

Performance Indicators: 

 1.1 analyze how the values of a nation affect the guarantee of human rights and make 

provisions for human needs 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, causally). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
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CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets) can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson # 24 

Topic: Test Review Day 

Objectives: 
 -review important concepts that may show up on their test 
 -update their review sheet so they can have it as a study aid for test prep 
 -ask any questions that they may have before going home to study for the test 
 
Materials: 
 Review sheet 
 Smartboard 
 Pen/pencil 
 
Procedure: 

 Students will go over as a group the answers to their review sheet.  They will be able to highlight 

the important facts that will allow the students to prep for their test tomorrow.  When the review sheet 

is complete,  

Homework :  No flip, study for test tomorrow! 

Standards: 
Standard 1: United States History and the History of New York State  

 

*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 

developments, and turning points in the history of the United States and New York. 

 

http://www.schoology.com/
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Key Idea 1: The study of New York State and United States history requires an analysis of the 

development of American culture, its diversity and multicultural context, and the ways people are 

unified by many values, practices, and traditions. 

 

Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 

New York State and United States history involves learning about the important roles and contributions 

of individuals and groups. 

 

    Performance Indicator 

 3.1 complete well-documented and historically accurate case studies about individuals and 

groups who represent different ethnic, national, and religious groups, including Native American 

Indians, in New York State and the United States at different times and in different locations 

Standard 4: Economics 

*use a variety of intellectual skills to demonstrate their understanding of how the United States and 

other societies develop economic systems and associated institutions to allocate scarce resources, how 

major decision-making units function in the U.S. and other national economies, and how an economy 

solves the scarcity problem through market and nonmarket mechanisms. 

Key Idea 1: The study of economics requires an understanding of major economic concepts and systems, 

the principles of economic decision making, and the interdependence of economies and economic 

systems throughout the world. 

Performance Indicator: 

capital, natural, and human resources  

 Standard 5: Civics, Citizenship, and Government 

*use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing 

governments; the governmental system of the U.S. and other nations; the U.S. Constitution; the basic 

civic values of American constitutional democracy; and the roles, rights, and responsibilities of 

citizenship, including avenues of participation. 

Key Idea 1: The study of civics, citizenship, and government involves learning about political systems; the 

purposes of government and civic life; and the differing assumptions held by people across time and 

place regarding power, authority, governance, and law. (Adapted from The National Standards for Civics 

and Government, 1994) 

Performance Indicators: 
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 1.1 analyze how the values of a nation affect the guarantee of human rights and make 

provisions for human needs 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, causally). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets) can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson # 25 

Warm up:  Study silently for five minutes while attendance is taken. 
 
Topic:  Test 
 
Purpose: Students will be able to 
--show proficiency for vocabulary words, key concepts, and people in this unit. 
-Demonstrate that they can apply the main concepts 
-attain mastery with 85% or higher 
 
Materials: 
Test on back shelf 
Pen 
IR Book 
 
Procedure: 
Students will have five minutes to review any last minute notes or ask any questions they may have. 
Students will have the entire class period to complete the exam, which consists of fill in the blank with a 
word bank, multiple choices, matching, and a map completion activity. 
 
Evaluation:   
Completion of test. 
 
 
Homework: 
We will begin a new unit on Monday so there is no homework this weekend. 
 
Standards: 
 
Standard 1: United States History and the History of New York State  
 

http://www.schoology.com/
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*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 
developments, and turning points in the history of the United States and New York. 
 
Key Idea 1: The study of New York State and United States history requires an analysis of the 
development of American culture, its diversity and multicultural context, and the ways people are 
unified by many values, practices, and traditions. 
 

 Performance Indicator:  

 1.1 explore the meaning of American culture by identifying the key ideas, beliefs, and 

patterns of behavior, and traditions that help define it and unite all Americans 

 
Key Idea 2: Important ideas, social and cultural values, beliefs, and traditions from New York State and 
United States history illustrate the connections and interactions of people and events across time and 
from a variety of perspectives. 
 

 Performance Indicator:  

 2.1 describe the reasons for periodizing history in different ways 

 2.2 investigate key turning points in New York State and United States history and explain 

why these events or developments are significant 

 
Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 
New York State and United States history involves learning about the important roles and contributions 
of individuals and groups 

 3.2 gather and organize information about the important achievements and contributions of 

individuals and groups living in New York State and the United States 

 
Standard 3: Geography  
use a variety of intellectual skills to demonstrate their understanding of the geography of the 
interdependent world in which we live—local, national, and global—including the distribution of people, 
places, and environments over the Earth’s surface. 
 
 
Key Idea 1: Geography can be divided into six essential elements, which can be used to analyze 
important historic, geographic, economic, and environmental questions and issues. These six elements 
include: the world in spatial terms, places and regions, physical settings (including natural resources), 
human systems, environment and society, and the use of geography. (Adapted from The National 
Geography Standards, 1994: Geography for Life) 
 
 Performance Indicator: 

 1.1 map information about people, places, and environments 

 1.2 understand the characteristics, functions, and applications of maps, globes, aerial and other 

photographs, satellite-produced images, and models (Taken from National Geography 

Standards, 1994) 
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Key Idea 2: Geography requires the development and application of the skills of asking and answering 
geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing 
geographic information. (Adapted from: The National Geography Standards, 1994: Geography for Life) 

 2.3 present geographic information in a variety of formats, including maps, tables, graphs, 

charts, diagrams, and computer-generated models 

 
Homework : Log on to Schoology to access  Flip # 10 Mining and Railroads, complete guided notes  

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, causally). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets) can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson # 26 

 

Warm up:  Brainstorm all the things you remember about the West from last year! 

Topic: Introduction to discovery of gold in the West 

Objectives: 
 -review main concepts about westward expansion from last year 
 -attain new concepts such as the discovery of gold in the west and how it transformed the 
landscape of the United States  
 -analyze the complications that arose due to Westward movement 
 
Materials: 
West packet 
Pages 1-4 
Textbook 
 
Procedure: 
 Students will complete the 5 I See’s for the document that is on the front cover of their packet.  

Students will be asked to identify and explain how the images or items that they have pulled out that 

document could possibly relate to the unit we are about the begin.  When we are done and reviewed 

our findings, we will begin the guided notes on page 4 of our packet.  This will familiarize us with the 

Comstock Load, boomtowns, and the life of miners in mine towns. 

Evaluation: 

 Review of notes and discussion to follow.   

Homework : Log on to Schoology to access  Flip # 11 Native Americans, complete guided notes 

http://www.schoology.com/
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Standards: 
Standard 1: United States History and the History of New York State  

*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 

developments, and turning points in the history of the United States and New York. 

 

Key Idea 1: The study of New York State and United States history requires an analysis of the 

development of American culture, its diversity and multicultural context, and the ways people are 

unified by many values, practices, and traditions. 

 

Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 

New York State and United States history involves learning about the important roles and contributions 

of individuals and groups. 

 

    Performance Indicator 

 3.1 complete well-documented and historically accurate case studies about individuals and 

groups who represent different ethnic, national, and religious groups, including Native American 

Indians, in New York State and the United States at different times and in different locations 

Standard 4: Economics 

*use a variety of intellectual skills to demonstrate their understanding of how the United States and 

other societies develop economic systems and associated institutions to allocate scarce resources, how 

major decision-making units function in the U.S. and other national economies, and how an economy 

solves the scarcity problem through market and nonmarket mechanisms. 

Key Idea 1: The study of economics requires an understanding of major economic concepts and systems, 

the principles of economic decision making, and the interdependence of economies and economic 

systems throughout the world. 

Performance Indicator: 

capital, natural, and human resources  

 Standard 5: Civics, Citizenship, and Government 

*use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing 

governments; the governmental system of the U.S. and other nations; the U.S. Constitution; the basic 

civic values of American constitutional democracy; and the roles, rights, and responsibilities of 

citizenship, including avenues of participation. 
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Key Idea 1: The study of civics, citizenship, and government involves learning about political systems; the 

purposes of government and civic life; and the differing assumptions held by people across time and 

place regarding power, authority, governance, and law. (Adapted from The National Standards for Civics 

and Government, 1994) 

Performance Indicators: 

 1.1 analyze how the values of a nation affect the guarantee of human rights and make 

provisions for human needs 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, causally). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets) can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson # 27 

 

Topic: Native Americans in the West 

Objectives:  

 -identify the people who inhabited the Plains before the discovery of gold 
 -analyze how the US made false promised ad took back treaties such as the Fort Laramie Treaty 
made with the Pains Native Americans. 
 -discover the effect of reform and how that impacted the lives of Native Americans in historical 
perspective with the Dawes Act.  
 
Materials: 
 Page 5 of West packet 
 Textbook 
 
Procedure: 
 Students will review warm up and complete the guided notes on Native Americans in the West.  
We will investigate with our partners the people of the Plains, broken treaties, Native Americans 
resistance to the new white men on their land, and the effects of the reforms such as the Dawes Act. 
Evaluation: 
 Review of guided notes and discussion 
 Response cards 
 
Homework : Log on to Schoology to access  Flip # 12 Cattle Kingdom , complete guided notes 

Standards: 
Standard 1: United States History and the History of New York State  

 

http://www.schoology.com/
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*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 

developments, and turning points in the history of the United States and New York. 

 

Key Idea 1: The study of New York State and United States history requires an analysis of the 

development of American culture, its diversity and multicultural context, and the ways people are 

unified by many values, practices, and traditions. 

 

Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 

New York State and United States history involves learning about the important roles and contributions 

of individuals and groups. 

 

    Performance Indicator 

 3.1 complete well-documented and historically accurate case studies about individuals and 

groups who represent different ethnic, national, and religious groups, including Native American 

Indians, in New York State and the United States at different times and in different locations 

Standard 4: Economics 

*use a variety of intellectual skills to demonstrate their understanding of how the United States and 

other societies develop economic systems and associated institutions to allocate scarce resources, how 

major decision-making units function in the U.S. and other national economies, and how an economy 

solves the scarcity problem through market and nonmarket mechanisms. 

Key Idea 1: The study of economics requires an understanding of major economic concepts and systems, 

the principles of economic decision making, and the interdependence of economies and economic 

systems throughout the world. 

Performance Indicator: 

 explain how societies and nations attempt to satisfy their basic needs and wants by utilizing scarce 

capital, natural, and human resources  

 Standard 5: Civics, Citizenship, and Government 

*use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing 

governments; the governmental system of the U.S. and other nations; the U.S. Constitution; the basic 

civic values of American constitutional democracy; and the roles, rights, and responsibilities of 

citizenship, including avenues of participation. 

Key Idea 1: The study of civics, citizenship, and government involves learning about political systems; the 

purposes of government and civic life; and the differing assumptions held by people across time and 
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place regarding power, authority, governance, and law. (Adapted from The National Standards for Civics 

and Government, 1994) 

Performance Indicators: 

 1.1 analyze how the values of a nation affect the guarantee of human rights and make 

provisions for human needs 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, causally). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets) can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson # 28 

 

Topic: “The West” movie and activity 

Objectives: 

 View the newest History Channel series “America: The Story of Us” 

 Complete “Gold Rush” worksheet to attain main concepts of DVD in West packet. 

Materials: 

 Smartboard 

 Gold Rush worksheet 

Procedure: 

 Students will complete the DVD while completing the Word Splash on the gold rush. 

Evaluation: 

 At the end of the 20 minute video, students will share their word splash out loud. 

Homework : No Flip  

Standards: 
 

 Standard 1: United States History and the History of New York State  

http://www.schoology.com/


 126 

 
 

 

*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 

developments, and turning points in the history of the United States and New York. 

 

Key Idea 1: The study of New York State and United States history requires an analysis of the 

development of American culture, its diversity and multicultural context, and the ways people are 

unified by many values, practices, and traditions. 

 

Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 

New York State and United States history involves learning about the important roles and contributions 

of individuals and groups. 

 

    Performance Indicator 

 3.1 complete well-documented and historically accurate case studies about individuals and 

groups who represent different ethnic, national, and religious groups, including Native American 

Indians, in New York State and the United States at different times and in different locations 

Standard 4: Economics 

*use a variety of intellectual skills to demonstrate their understanding of how the United States and 

other societies develop economic systems and associated institutions to allocate scarce resources, how 

major decision-making units function in the U.S. and other national economies, and how an economy 

solves the scarcity problem through market and nonmarket mechanisms. 

Key Idea 1: The study of economics requires an understanding of major economic concepts and systems, 

the principles of economic decision making, and the interdependence of economies and economic 

systems throughout the world. 

Performance Indicator: 

 

capital, natural, and human resources  

 Standard 5: Civics, Citizenship, and Government 

*use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing 

governments; the governmental system of the U.S. and other nations; the U.S. Constitution; the basic 

civic values of American constitutional democracy; and the roles, rights, and responsibilities of 

citizenship, including avenues of participation. 

Key Idea 1: The study of civics, citizenship, and government involves learning about political systems; the 

purposes of government and civic life; and the differing assumptions held by people across time and 
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place regarding power, authority, governance, and law. (Adapted from The National Standards for Civics 

and Government, 1994) 

Performance Indicators: 

 1.1 analyze how the values of a nation affect the guarantee of human rights and make 

provisions for human needs 

 
 
English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.6 
Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, 
inclusion or avoidance of particular facts). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets) can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson # 29 

 

Topic: Westward Map Activity Day 1 

Objectives: 

 -Evaluate and identify the events that contributed to the growth of the West in the 1800s. 

 -apply key terms and ideas that led to the growth of the West such as railroads, cattle drives, 

mining and the impact these had on Native Americans by placing these on the Westward map. 

 -link the impact of geography on the great move west by competing the map and identifying key 

concepts. 

 

Materials: 

 NYSTROM atlas (one for each student) 

 Textbook 

 Last two pages of West packet 

 Colored pencils (class set) 

Procedure: 

 Students will follow the explicit instructions on the second to last page of the West packet.  

Students will use those hints and directions to label the very detailed map on the last page of the 

packet.  Students will work in pair and use colored pencils and their pens to complete the 6 sections of 

directions.  The sections include the identifying of states and territories West of the Mississippi River, 

railroads such as Omaha, San Francisco, Union and Central Pacific and Promontory Point.  Students will 

also identity the locations that had mining, cattle drives, and homesteaders.  They will also seek the 

important Native American tribes in the Great Plains.   

 

Evaluation:  Completion of map for quiz grade 

http://www.schoology.com/
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Homework :  No Flip 

 

 Standards: 
Standard 1: United States History and the History of New York State  

 

*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 

developments, and turning points in the history of the United States and New York. 

 

Key Idea 1: The study of New York State and United States history requires an analysis of the 

development of American culture, its diversity and multicultural context, and the ways people are 

unified by many values, practices, and traditions. 

 

Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 

New York State and United States history involves learning about the important roles and contributions 

of individuals and groups. 

 

    Performance Indicator 

 3.1 complete well-documented and historically accurate case studies about individuals and 

groups who represent different ethnic, national, and religious groups, including Native American 

Indians, in New York State and the United States at different times and in different locations 

Standard 4: Economics 

*use a variety of intellectual skills to demonstrate their understanding of how the United States and 

other societies develop economic systems and associated institutions to allocate scarce resources, how 

major decision-making units function in the U.S. and other national economies, and how an economy 

solves the scarcity problem through market and nonmarket mechanisms. 

Key Idea 1: The study of economics requires an understanding of major economic concepts and systems, 

the principles of economic decision making, and the interdependence of economies and economic 

systems throughout the world. 

Performance Indicator: 

capital, natural, and human resources  

 Standard 5: Civics, Citizenship, and Government 
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*use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing 

governments; the governmental system of the U.S. and other nations; the U.S. Constitution; the basic 

civic values of American constitutional democracy; and the roles, rights, and responsibilities of 

citizenship, including avenues of participation. 

Key Idea 1: The study of civics, citizenship, and government involves learning about political systems; the 

purposes of government and civic life; and the differing assumptions held by people across time and 

place regarding power, authority, governance, and law. (Adapted from The National Standards for Civics 

and Government, 1994) 

Performance Indicators: 

 1.1 analyze how the values of a nation affect the guarantee of human rights and make 

provisions for human needs 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.6 
Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, 
inclusion or avoidance of particular facts). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets) can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson # 30 

 

Topic:  Westward Map Activity Day 2 

Objectives: 

 -Evaluate and identify the events that contributed to the growth of the West in the 1800s. 

 -apply key terms and ideas that led to the growth of the West such as railroads, cattle drives, 

mining and the impact these had on Native Americans by placing these on the Westward map. 

 -link the impact of geography on the great move west by competing the map and identifying key 

concepts. 

 

Materials: 

 NYSTROM atlas (one for each student) 

 Textbook 

 Last two pages of West packet 

 Colored pencils (class set) 

Procedure: 

 Students will follow the explicit instructions on the second to last page of the West packet.  

Students will use those hints and directions to label the very detailed map on the last page of the 

packet.  Students will work in pair and use colored pencils and their pens to complete the 6 sections of 

directions.  The sections include the identifying of states and territories West of the Mississippi River, 

railroads such as Omaha, San Francisco, Union and Central Pacific and Promontory Point.  Students will 

also identity the locations that had mining, cattle drives, and homesteaders.  They will also seek the 

important Native American tribes in the Great Plains.   

 

Evaluation:  Completion of map for quiz grade 

http://www.schoology.com/
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Homework : No Flip 

 Standards: 
Standard 1: United States History and the History of New York State  

 

*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 

developments, and turning points in the history of the United States and New York. 

 

Key Idea 1: The study of New York State and United States history requires an analysis of the 

development of American culture, its diversity and multicultural context, and the ways people are 

unified by many values, practices, and traditions. 

 

Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 

New York State and United States history involves learning about the important roles and contributions 

of individuals and groups. 

 

    Performance Indicator 

 3.1 complete well-documented and historically accurate case studies about individuals and 

groups who represent different ethnic, national, and religious groups, including Native American 

Indians, in New York State and the United States at different times and in different locations 

Standard 4: Economics 

*use a variety of intellectual skills to demonstrate their understanding of how the United States and 

other societies develop economic systems and associated institutions to allocate scarce resources, how 

major decision-making units function in the U.S. and other national economies, and how an economy 

solves the scarcity problem through market and nonmarket mechanisms. 

Key Idea 1: The study of economics requires an understanding of major economic concepts and systems, 

the principles of economic decision making, and the interdependence of economies and economic 

systems throughout the world. 

Performance Indicator: 

 explain how societies and nations attempt to satisfy their basic needs and wants by utilizing scarce 

capital, natural, and human resources  

 Standard 5: Civics, Citizenship, and Government 
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*use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing 

governments; the governmental system of the U.S. and other nations; the U.S. Constitution; the basic 

civic values of American constitutional democracy; and the roles, rights, and responsibilities of 

citizenship, including avenues of participation. 

Key Idea 1: The study of civics, citizenship, and government involves learning about political systems; the 

purposes of government and civic life; and the differing assumptions held by people across time and 

place regarding power, authority, governance, and law. (Adapted from The National Standards for Civics 

and Government, 1994) 

Performance Indicators: 

 1.1 analyze how the values of a nation affect the guarantee of human rights and make 

provisions for human needs 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.6 
Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, 
inclusion or avoidance of particular facts). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets) can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson # 31 

 

Topic: Document Lab “The West” Day 1 

Objectives: 

 -define and apply the word “Manifest Destiny” 

 -analyze documents and apply concepts relating to Manifest Destiny 

 -discuss and investigate as a group the primary sources documents relating to the Moving West 

and Manifest Destiny 

 

Materials: 

 Manifest Destiny Document Lab 

 Question handout 

 

Procedure: 

 Breaking into different groups than the day before, students will complete a “Walk About” with 

Manifest Destiny documents and questions while answering critical thinking questions. 

 

Evaluation: 

 Review questions from day 1 section, only.   

Homework :  Review all Flips from this unit   

Standards: 
Standard 1: United States History and the History of New York State  

http://www.schoology.com/
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*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 

developments, and turning points in the history of the United States and New York. 

Key Idea 1: The study of New York State and United States history requires an analysis of the 

development of American culture, its diversity and multicultural context, and the ways people are 

unified by many values, practices, and traditions. 

Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 

New York State and United States history involves learning about the important roles and contributions 

of individuals and groups. 

 

    Performance Indicator 

 3.1 complete well-documented and historically accurate case studies about individuals and 

groups who represent different ethnic, national, and religious groups, including Native American 

Indians, in New York State and the United States at different times and in different locations 

Standard 4: Economics 

*use a variety of intellectual skills to demonstrate their understanding of how the United States and 

other societies develop economic systems and associated institutions to allocate scarce resources, how 

major decision-making units function in the U.S. and other national economies, and how an economy 

solves the scarcity problem through market and nonmarket mechanisms. 

Key Idea 1: The study of economics requires an understanding of major economic concepts and systems, 

the principles of economic decision making, and the interdependence of economies and economic 

systems throughout the world. 

Performance Indicator: 

capital, natural, and human resources  

 Standard 5: Civics, Citizenship, and Government 

*use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing 

governments; the governmental system of the U.S. and other nations; the U.S. Constitution; the basic 

civic values of American constitutional democracy; and the roles, rights, and responsibilities of 

citizenship, including avenues of participation. 

Key Idea 1: The study of civics, citizenship, and government involves learning about political systems; the 

purposes of government and civic life; and the differing assumptions held by people across time and 

place regarding power, authority, governance, and law. (Adapted from The National Standards for Civics 

and Government, 1994) 

Performance Indicators: 
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 1.1 analyze how the values of a nation affect the guarantee of human rights and make 

provisions for human needs 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.6 
Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, 
inclusion or avoidance of particular facts). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets) can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson # 32 

 

Topic: Document Lab “The West” Day 2 

Objectives: 

 -define and apply the word “Manifest Destiny” 

 -analyze documents and apply concepts relating to Manifest Destiny 

 -discuss and investigate as a group the primary sources documents relating to the Moving West 

and Manifest Destiny 

 

Materials: 

 Manifest Destiny Document Lab 

 Question handout 

 

Procedure: 

 Breaking into different groups than the day before, students will complete a “Walk About” with 

Manifest Destiny documents and questions while answering critical thinking questions. 

 

Evaluation: 

 Review questions from day 1 section, only.   

Homework :  no Flip  

Standards: 
Standard 1: United States History and the History of New York State  

http://www.schoology.com/
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*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 

developments, and turning points in the history of the United States and New York. 

 

Key Idea 1: The study of New York State and United States history requires an analysis of the 

development of American culture, its diversity and multicultural context, and the ways people are 

unified by many values, practices, and traditions. 

 

Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 

New York State and United States history involves learning about the important roles and contributions 

of individuals and groups. 

 

    Performance Indicator 

 3.1 complete well-documented and historically accurate case studies about individuals and 

groups who represent different ethnic, national, and religious groups, including Native American 

Indians, in New York State and the United States at different times and in different locations 

Standard 4: Economics 

*use a variety of intellectual skills to demonstrate their understanding of how the United States and 

other societies develop economic systems and associated institutions to allocate scarce resources, how 

major decision-making units function in the U.S. and other national economies, and how an economy 

solves the scarcity problem through market and nonmarket mechanisms. 

Key Idea 1: The study of economics requires an understanding of major economic concepts and systems, 

the principles of economic decision making, and the interdependence of economies and economic 

systems throughout the world. 

Performance Indicator: 

capital, natural, and human resources  

 Standard 5: Civics, Citizenship, and Government 

*use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing 

governments; the governmental system of the U.S. and other nations; the U.S. Constitution; the basic 

civic values of American constitutional democracy; and the roles, rights, and responsibilities of 

citizenship, including avenues of participation. 

Key Idea 1: The study of civics, citizenship, and government involves learning about political systems; the 

purposes of government and civic life; and the differing assumptions held by people across time and 
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place regarding power, authority, governance, and law. (Adapted from The National Standards for Civics 

and Government, 1994) 

Performance Indicators: 

 1.1 analyze how the values of a nation affect the guarantee of human rights and make 

provisions for human needs 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.6 
Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, 
inclusion or avoidance of particular facts). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets) can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #33 

 

Warm up: Why did people move west? 

Topic:  Cause and Effect – Miners, Railroad Layers, Homesteaders and Cowboys  

Objectives: 

 -explore the roles that miners, railroad layers, homesteaders and cowboys played in shaping the 

west in the late 1860s. 

 -examine the reasons that people moved west (ex jobs, treasure, hunting, cheap land) 

 -identify how the settlers changed in the west and the effects that they had on the Native 

Americans who lived there 

Materials: 

 Textbook 

 Chapter 24 handout Sections 24.4 to 24.7 

 Smartboard 

Procedure: 

 Students will go over the Westward map from the previous lesson.  When we are done, we will 

begin the History Alive activity where we can investigate the four groups of people who were present in 

the west.  For each group, we will determine: 

 -who made up these groups 

 -reasons for these groups moving 

 -challenges faced by these groups when they arrive west 

http://www.schoology.com/


 141 

 
 

 -how settlers changed the west 

 -effects on Native American life 

Evaluation: 

 Review through popsicle stick method to review answers as a group. 

Homework :  Review all flips  

Standards: 
 

Standard 1: United States History and the History of New York State  

 

*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 

developments, and turning points in the history of the United States and New York. 

 

Key Idea 1: The study of New York State and United States history requires an analysis of the 

development of American culture, its diversity and multicultural context, and the ways people are 

unified by many values, practices, and traditions. 

 

Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 

New York State and United States history involves learning about the important roles and contributions 

of individuals and groups. 

 

    Performance Indicator 

 3.1 complete well-documented and historically accurate case studies about individuals and 

groups who represent different ethnic, national, and religious groups, including Native American 

Indians, in New York State and the United States at different times and in different locations 

Standard 4: Economics 

*use a variety of intellectual skills to demonstrate their understanding of how the United States and 

other societies develop economic systems and associated institutions to allocate scarce resources, how 

major decision-making units function in the U.S. and other national economies, and how an economy 

solves the scarcity problem through market and nonmarket mechanisms. 

Key Idea 1: The study of economics requires an understanding of major economic concepts and systems, 

the principles of economic decision making, and the interdependence of economies and economic 

systems throughout the world. 
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Performance Indicator: 

capital, natural, and human resources  

 Standard 5: Civics, Citizenship, and Government 

*use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing 

governments; the governmental system of the U.S. and other nations; the U.S. Constitution; the basic 

civic values of American constitutional democracy; and the roles, rights, and responsibilities of 

citizenship, including avenues of participation. 

Key Idea 1: The study of civics, citizenship, and government involves learning about political systems; the 

purposes of government and civic life; and the differing assumptions held by people across time and 

place regarding power, authority, governance, and law. (Adapted from The National Standards for Civics 

and Government, 1994) 

Performance Indicators: 

 1.1 analyze how the values of a nation affect the guarantee of human rights and make 

provisions for human needs 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

 

  Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.6 
Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, 
inclusion or avoidance of particular facts). 

Integration of Knowledge and Ideas: 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
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CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets) can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #34 

 

Topic: West Vocabulary Quiz, Begin Industry Vocab Activity  

Objectives: 

 -Define all important vocabulary from industry unit 

 -complete vocabulary story with vocabulary words from the west unit 

 -illustrate the words they defined by drawing a picture or phrase that will help them job their 

memories and promote understanding 

Materials: 

 Industry packet 1-6 

 Smartboard 

Procedure: 

 Students will begin working on their vocabulary boxes, which will require the students to define 

the word, use the vocab word in a sentence, and illustrate the word.  There are a few of the words that 

are already defined for the students such as consolidation, robber baron, vertical integration, 

philanthropist, and dividend.  The rest need to be found in glossary.  When students are done, we will 

review words to ensure the proper definition has been found. 

Evaluation: 

 Students will use response cards to review the new words and begin the process of applying the 

words for future vocab quiz. 

http://www.schoology.com/
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Homework : Log onto Schoology and access Flip Video #14 A New Industrial Revolution  

Standards: 
 

Standard 1: United States History and the History of New York State  

 

*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 

developments, and turning points in the history of the United States and New York. 

 

Key Idea 1: The study of New York State and United States history requires an analysis of the 

development of American culture, its diversity and multicultural context, and the ways people are 

unified by many values, practices, and traditions. 

 

Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 

New York State and United States history involves learning about the important roles and contributions 

of individuals and groups. 

 

    Performance Indicator 

 3.1 complete well-documented and historically accurate case studies about individuals and 

groups who represent different ethnic, national, and religious groups, including Native American 

Indians, in New York State and the United States at different times and in different locations 

Standard 4: Economics 

*use a variety of intellectual skills to demonstrate their understanding of how the United States and 

other societies develop economic systems and associated institutions to allocate scarce resources, how 

major decision-making units function in the U.S. and other national economies, and how an economy 

solves the scarcity problem through market and nonmarket mechanisms. 

Key Idea 1: The study of economics requires an understanding of major economic concepts and systems, 

the principles of economic decision making, and the interdependence of economies and economic 

systems throughout the world. 

Performance Indicator: 

capital, natural, and human resources  

 Standard 5: Civics, Citizenship, and Government 
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*use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing 

governments; the governmental system of the U.S. and other nations; the U.S. Constitution; the basic 

civic values of American constitutional democracy; and the roles, rights, and responsibilities of 

citizenship, including avenues of participation. 

Key Idea 1: The study of civics, citizenship, and government involves learning about political systems; the 

purposes of government and civic life; and the differing assumptions held by people across time and 

place regarding power, authority, governance, and law. (Adapted from The National Standards for Civics 

and Government, 1994) 

Performance Indicators: 

 1.1 analyze how the values of a nation affect the guarantee of human rights and make 

provisions for human needs 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

  Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.6 
Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, 
inclusion or avoidance of particular facts). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets) can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #35 

 

Warm up: What are the inventions that you have used from the time you woke up until you sat down in 

Social Studies class? 

Topic: Inventors During the Industrial Boom  

Objectives: 

 -recognize all the important inventors during the time of the industrial boom. 

 -identify the contributions these inventors had on the United States and the world and their 

lasting effects based on an attached reading. 

 -create an advertisement with partner that focus on the achievement of the inventor that is 

assigned. 

Materials: 

 Handouts in packet, industry reading 

 Smart Board 

 Construction paper 

 Art supplies 

Procedure: 

 Students will each be assigned an inventor in their group.  They must read the attached reading 

and come to a consensus on the major, and lasting contributions that the inventor had on the US and 

the world. 

http://www.schoology.com/
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 Students will come back together and discuss as a whole the entire list of inventors.  While the 

students present their “mini research” to the class, the other students will be filling out their chart.   

 When this is done, the groups of two will come up with an advertisement to promote their 

inventions. 

 The ad must include the name of the inventor, year it as invented, an illustration and three facts 

about the produce. 

Evaluation: 

 Students will present their ad to the class after sufficient time is given. 

Homework : Log onto Schoology and access all old flips to review  

Standards: 
 

Standard 1: United States History and the History of New York State  

 

*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 

developments, and turning points in the history of the United States and New York. 

 

Key Idea 1: The study of New York State and United States history requires an analysis of the 

development of American culture, its diversity and multicultural context, and the ways people are 

unified by many values, practices, and traditions. 

 

Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 

New York State and United States history involves learning about the important roles and contributions 

of individuals and groups. 

 

    Performance Indicator 

 3.1 complete well-documented and historically accurate case studies about individuals and 

groups who represent different ethnic, national, and religious groups, including Native American 

Indians, in New York State and the United States at different times and in different locations 

Standard 4: Economics 

*use a variety of intellectual skills to demonstrate their understanding of how the United States and 

other societies develop economic systems and associated institutions to allocate scarce resources, how 

major decision-making units function in the U.S. and other national economies, and how an economy 

solves the scarcity problem through market and nonmarket mechanisms. 
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Key Idea 1: The study of economics requires an understanding of major economic concepts and systems, 

the principles of economic decision making, and the interdependence of economies and economic 

systems throughout the world. 

Performance Indicator: 

 

capital, natural, and human resources  

 Standard 5: Civics, Citizenship, and Government 

*use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing 

governments; the governmental system of the U.S. and other nations; the U.S. Constitution; the basic 

civic values of American constitutional democracy; and the roles, rights, and responsibilities of 

citizenship, including avenues of participation. 

Key Idea 1: The study of civics, citizenship, and government involves learning about political systems; the 

purposes of government and civic life; and the differing assumptions held by people across time and 

place regarding power, authority, governance, and law. (Adapted from The National Standards for Civics 

and Government, 1994) 

Performance Indicators: 

 1.1 analyze how the values of a nation affect the guarantee of human rights and make 

provisions for human needs 

 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core   

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/


 150 

 
 

CCSS.ELA-LITERACY.RH.6-8.6 
Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, 
inclusion or avoidance of particular facts). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets) can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #36 

Warm up:  “My success comes from two percent inspiration and 98% perspiration” – Thomas Edison.  

What does this quote mean? 

Topic:  Railroads 

Objectives: 

 -examine the reasons that railroads took of during this time period and the impact Vanderbilt 

had on the railroad industry 

 -investigate the impact of railroads and industry and the potential problems they caused. 

Materials: 

 Smartboard, Industry packet 

Procedure: 

 Students will complete and review warm up.  Answers should come from the list of inventors 

and their contribution OR note section of industry packet.  As a class, we will go over the notes from 

pages 7-9 that were accompanying the flip video.  As a class, we will go over the railroads worksheet 

pages 13 and 14 of packet.  These two pages include such important concepts as the consolidation of 

lines and the creation of a railway network.  As a class, we will be discussing, 

 -Why did the South have to adapt the North’s gauge system? 

 -How does this compare to modern day examples?  Such as airplane modifications 

 -We will be exploring such concepts as networks and why they had an impact on the railroad 

industry 

http://www.schoology.com/
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 -Who was Vanderbilt?  Why did he make such an impact on railroads? 

Evaluation:   

 Students will share answers as a group, promoting discussion. 

 Oral “ticket out the door”  (Tell me three things you learned today) 

Homework : Log onto Schoology and access Flip Video #14 Big Business 

Standards: 
 

 

 Standard 1: United States History and the History of New York State  

 

*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 

developments, and turning points in the history of the United States and New York. 

 

Key Idea 1: The study of New York State and United States history requires an analysis of the 

development of American culture, its diversity and multicultural context, and the ways people are 

unified by many values, practices, and traditions. 

 

Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 

New York State and United States history involves learning about the important roles and contributions 

of individuals and groups. 

 

    Performance Indicator 

 3.1 complete well-documented and historically accurate case studies about individuals and 

groups who represent different ethnic, national, and religious groups, including Native American 

Indians, in New York State and the United States at different times and in different locations 

Standard 4: Economics 

*use a variety of intellectual skills to demonstrate their understanding of how the United States and 

other societies develop economic systems and associated institutions to allocate scarce resources, how 

major decision-making units function in the U.S. and other national economies, and how an economy 

solves the scarcity problem through market and nonmarket mechanisms. 
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Key Idea 1: The study of economics requires an understanding of major economic concepts and systems, 

the principles of economic decision making, and the interdependence of economies and economic 

systems throughout the world. 

Performance Indicator: 

1.1 explain how societies and nations attempt to satisfy their basic needs and wants by utilizing scarce 

capital, natural, and human resources  

 Standard 5: Civics, Citizenship, and Government 

*use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing 

governments; the governmental system of the U.S. and other nations; the U.S. Constitution; the basic 

civic values of American constitutional democracy; and the roles, rights, and responsibilities of 

citizenship, including avenues of participation. 

Key Idea 1: The study of civics, citizenship, and government involves learning about political systems; the 

purposes of government and civic life; and the differing assumptions held by people across time and 

place regarding power, authority, governance, and law. (Adapted from The National Standards for Civics 

and Government, 1994) 

Performance Indicators: 

 1.1 analyze how the values of a nation affect the guarantee of human rights and make 

provisions for human needs 

 

 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
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CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.6 
Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, 
inclusion or avoidance of particular facts). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets) can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #37 

 

Warm up:  What does the quote “necessity is the mother of invention” mean to you? 

Topic:  Two Titans of Industry – Rockefeller and Carnegie   

Objectives: 

 -identify the similarities and differences of Carnegie and Rockefeller 

 -identify the major contributions of the two men 

 -examine the Bessemer Process and its lasting effects. 

 

Materials: 

 Two Titans of Industry reading 

 Industry Packet 

 Smart Board 

 

Procedure: 

 Students will complete the warm up and review as a class.  When done, we will complete page 

10 of our packet which was “Growing Cities: Reading a Graph”.  We will complete the accompanying 

questions together that go along with the bar graph. 

 After, We will complete the first page of “Two Titans of Industry” together.  The second and 

third page will be completed with their elbow partner.  When done, students will complete the VENN 

diagram which compare the two men. 

 

http://www.schoology.com/
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Evaluation:  Review of VENN  

 

Homework : Log onto Schoology and access Flip Video # 15 Cities 

 

 Standards: 
Standard 1: United States History and the History of New York State  

 

*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 

developments, and turning points in the history of the United States and New York. 

 

Key Idea 1: The study of New York State and United States history requires an analysis of the 

development of American culture, its diversity and multicultural context, and the ways people are 

unified by many values, practices, and traditions. 

 

Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 

New York State and United States history involves learning about the important roles and contributions 

of individuals and groups. 

 

    Performance Indicator 

 3.1 complete well-documented and historically accurate case studies about individuals and 

groups who represent different ethnic, national, and religious groups, including Native American 

Indians, in New York State and the United States at different times and in different locations 

Standard 4: Economics 

*use a variety of intellectual skills to demonstrate their understanding of how the United States and 

other societies develop economic systems and associated institutions to allocate scarce resources, how 

major decision-making units function in the U.S. and other national economies, and how an economy 

solves the scarcity problem through market and nonmarket mechanisms. 

Key Idea 1: The study of economics requires an understanding of major economic concepts and systems, 

the principles of economic decision making, and the interdependence of economies and economic 

systems throughout the world. 

Performance Indicator: 

rce 

capital, natural, and human resources  
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 Standard 5: Civics, Citizenship, and Government 

*use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing 

governments; the governmental system of the U.S. and other nations; the U.S. Constitution; the basic 

civic values of American constitutional democracy; and the roles, rights, and responsibilities of 

citizenship, including avenues of participation. 

Key Idea 1: The study of civics, citizenship, and government involves learning about political systems; the 

purposes of government and civic life; and the differing assumptions held by people across time and 

place regarding power, authority, governance, and law. (Adapted from The National Standards for Civics 

and Government, 1994) 

Performance Indicators: 

 1.1 analyze how the values of a nation affect the guarantee of human rights and make 

provisions for human needs 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

  Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.6 
Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, 
inclusion or avoidance of particular facts). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
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CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets) can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 

 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #38 

Warm up: Students will complete a CRQ on child labor on page 11 of their Industry packet.  We will go 

over as a class and discuss the political cartoon. 

Topic: Child Labor and the Rise of Labor Unions – SWEATSHOP RECREATION 

Objectives: 

 -Empathize with child laborers through an activity that stimulates a sweatshop. 

 -investigate the importance of labor unions and their place in making working conditions better 

for all involved 

 -compile the problems child laborers faced and design a picket sign to voice grievances. 

Materials: 

 Smartboard 

 Industry packet 

 Material for Child Labor Activity 

Procedure: 

 Students will be separated into 5 rows. 

 They will each be assigned a job in the “sweatshop” 

 Worker 1:  Draw a t-shirt using the given pattern. They will pass it to the worker behind them. 

http://www.schoology.com/
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 Worker 2:  Draw the American flag in the middle of the t-shirt – You do not have to use 50 stars 

but you must have 10.  Pass it to worker 3. 

 Worker 3:  Write “History Rocks” underneath the American flag.  Pass it to worker 4. 

 Worker 4:  Cut out t-shirt with your name (quality control).  Pass to worker 5. 

 Worker 5:  Sign the back of the t-shirt and put it in the box in the front of the room. 

 As the process is happening, students will be listing to factory sounds and looking at the rules on 

the board.   

 Students will then complete a reading on Samuel Gompers and labor unions with the three to 

four critical thinking questions.  This will act as their notes on labor unions to be used when studying for 

the test.    

Evaluation:  Students will complete and share their picket signs. 

 

Homework :  Log onto Schoology and access Flip Video # 16 New Immigrants  

Standards: 
 

Standard 1: United States History and the History of New York State  

 

*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 

developments, and turning points in the history of the United States and New York. 

 

Key Idea 1: The study of New York State and United States history requires an analysis of the 

development of American culture, its diversity and multicultural context, and the ways people are 

unified by many values, practices, and traditions. 

 

Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 

New York State and United States history involves learning about the important roles and contributions 

of individuals and groups. 

 

    Performance Indicator 
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 3.1 complete well-documented and historically accurate case studies about individuals and 

groups who represent different ethnic, national, and religious groups, including Native American 

Indians, in New York State and the United States at different times and in different locations 

Standard 4: Economics 

*use a variety of intellectual skills to demonstrate their understanding of how the United States and 

other societies develop economic systems and associated institutions to allocate scarce resources, how 

major decision-making units function in the U.S. and other national economies, and how an economy 

solves the scarcity problem through market and nonmarket mechanisms. 

Key Idea 1: The study of economics requires an understanding of major economic concepts and systems, 

the principles of economic decision making, and the interdependence of economies and economic 

systems throughout the world. 

Performance Indicator: 

capital, natural, and human resources  

 Standard 5: Civics, Citizenship, and Government 

*use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing 

governments; the governmental system of the U.S. and other nations; the U.S. Constitution; the basic 

civic values of American constitutional democracy; and the roles, rights, and responsibilities of 

citizenship, including avenues of participation. 

Key Idea 1: The study of civics, citizenship, and government involves learning about political systems; the 

purposes of government and civic life; and the differing assumptions held by people across time and 

place regarding power, authority, governance, and law. (Adapted from The National Standards for Civics 

and Government, 1994) 

Performance Indicators: 

 1.1 analyze how the values of a nation affect the guarantee of human rights and make 

provisions for human needs 

 
English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
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CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.6 
Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, 
inclusion or avoidance of particular facts). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets) can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

Social Studies 8        E. Clark 

United States History and Geography     Lesson #39 

 

Warm up:   Students will view an example of a tenement, which can be found on the “Lower East Side 

Tenement Museum’s” website.  Students will be asked to brainstorm the things they see in the 

tenement.  (conditions etc) 

Topic: Tenements and the Triangle Shirtwaist Tragedy 

Objectives: 

 -identify the living conditions that people who lived in tenements faced daily. 

 -investigate the Triangle Shirtwaist Fire Tragedy, the causes and outcomes 

 -view the primary source and think critically to understand factory conditions at this time in 

history.   

Materials: 

 Handout (triangle shirtwaist packet)  

 Smartboard 

 Jackdaw Materials 

Procedure: 

 Students will complete the warm up and review as a class. 

 Students will then be broken down into pre-assigned groups to investigate the primary sources 

associated with the Fire. 

 Throughout the room, there will be five stations in which students will be rotating throughout 

the class period.   

 We will read the historical background knowledge together as a class to set the scene for the 

upcoming documents. 

 Station 1:  Students will view two documents and answer 2 questions for each. 

http://www.schoology.com/
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 Station 2:  Students will read an article from the Los Angeles Herald, which gives a first hand 

account of the Fire.  After reading, students will be asked to draw a picture based on the article. 

 Station 3:  Using Doc 1, which is three pictures, the students will be asked to write the 5 I See’s 

in the space provided. 

 Station 4:  After reading Doc 3, a primary source interview with a survivor of the tragedy, they 

will be asked to answer the four questions in the box. 

 Station 5:  Using all the information gathered, students will be asked to think of 5 words to 

summarize the tragedy and color code the information.   

Evaluation:  Review of information gathered.   

 

Homework : Log onto Schoology and access Flip Video # 17 Education   

Standards: 
 

Standard 1: United States History and the History of New York State  

 

*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 

developments, and turning points in the history of the United States and New York. 

 

Key Idea 1: The study of New York State and United States history requires an analysis of the 

development of American culture, its diversity and multicultural context, and the ways people are 

unified by many values, practices, and traditions. 

 

Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 

New York State and United States history involves learning about the important roles and contributions 

of individuals and groups. 

 

    Performance Indicator 

 3.1 complete well-documented and historically accurate case studies about individuals and 

groups who represent different ethnic, national, and religious groups, including Native American 

Indians, in New York State and the United States at different times and in different locations 

Standard 4: Economics 

*use a variety of intellectual skills to demonstrate their understanding of how the United States and 

other societies develop economic systems and associated institutions to allocate scarce resources, how 

major decision-making units function in the U.S. and other national economies, and how an economy 

solves the scarcity problem through market and nonmarket mechanisms. 
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Key Idea 1: The study of economics requires an understanding of major economic concepts and systems, 

the principles of economic decision making, and the interdependence of economies and economic 

systems throughout the world. 

Performance Indicator: 

capital, natural, and human resources  

 Standard 5: Civics, Citizenship, and Government 

*use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing 

governments; the governmental system of the U.S. and other nations; the U.S. Constitution; the basic 

civic values of American constitutional democracy; and the roles, rights, and responsibilities of 

citizenship, including avenues of participation. 

Key Idea 1: The study of civics, citizenship, and government involves learning about political systems; the 

purposes of government and civic life; and the differing assumptions held by people across time and 

place regarding power, authority, governance, and law. (Adapted from The National Standards for Civics 

and Government, 1994) 

Performance Indicators: 

 1.1 analyze how the values of a nation affect the guarantee of human rights and make 

provisions for human needs 

 

 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
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CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.6 
Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, 
inclusion or avoidance of particular facts). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets) can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 Social Studies 8        E. Clark 

United States History and Geography      Lesson # 40 

 

Topic: Test Review Day 

Objectives: 
 -review important concepts that may show up on their test 
 -update their review sheet so they can have it as a study aid for test prep 
 -ask any questions that they may have before going home to study for the test 
 
Materials: 
 Review sheet 
 Smartboard 
 Pen/pencil 
 
Procedure: 

 Students will go over as a group the answers to their review sheet.  They will be able to highlight 

the important facts that will allow the students to prep for their test tomorrow.  When the review sheet 

is complete,  

Homework :  No flip, study for test tomorrow! 

Standards: 
 

 Standard 1: United States History and the History of New York State  

 

*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 

developments, and turning points in the history of the United States and New York. 

http://www.schoology.com/
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Key Idea 1: The study of New York State and United States history requires an analysis of the 

development of American culture, its diversity and multicultural context, and the ways people are 

unified by many values, practices, and traditions. 

 

Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 

New York State and United States history involves learning about the important roles and contributions 

of individuals and groups. 

 

    Performance Indicator 

 3.1 complete well-documented and historically accurate case studies about individuals and 

groups who represent different ethnic, national, and religious groups, including Native American 

Indians, in New York State and the United States at different times and in different locations 

Standard 4: Economics 

*use a variety of intellectual skills to demonstrate their understanding of how the United States and 

other societies develop economic systems and associated institutions to allocate scarce resources, how 

major decision-making units function in the U.S. and other national economies, and how an economy 

solves the scarcity problem through market and nonmarket mechanisms. 

Key Idea 1: The study of economics requires an understanding of major economic concepts and systems, 

the principles of economic decision making, and the interdependence of economies and economic 

systems throughout the world. 

Performance Indicator: 

capital, natural, and human resources  

 Standard 5: Civics, Citizenship, and Government 

*use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing 

governments; the governmental system of the U.S. and other nations; the U.S. Constitution; the basic 

civic values of American constitutional democracy; and the roles, rights, and responsibilities of 

citizenship, including avenues of participation. 

Key Idea 1: The study of civics, citizenship, and government involves learning about political systems; the 

purposes of government and civic life; and the differing assumptions held by people across time and 

place regarding power, authority, governance, and law. (Adapted from The National Standards for Civics 

and Government, 1994) 

Performance Indicators: 
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 1.1 analyze how the values of a nation affect the guarantee of human rights and make 

provisions for human needs 

 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.6 
Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, 
inclusion or avoidance of particular facts). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

   

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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** ALL MATERIALS (Flipped Videos, Assessments, Packets) can be found on  

WWW.SCHOOLOGY.COM.    

Step:  1.  Log on to Schoology.com 

Step 2: Create an account as if you were a student user. 

Step 3:  Enter access code X4Z5K-9BQTN (copy and paste it to ensure accuracy) 

Step 4:  All materials will be under the “File/Links” section 

 Social Studies 8        E. Clark 

United States History and Geography      Lesson #41 

 

Warm up:  Study silently for five minutes while attendance is taken. 
 
Topic:  Test 
 
Purpose: Students will be able to 
--show proficiency for vocabulary words, key concepts, and people in this unit. 
-Demonstrate that they can apply the main concepts 
-attain mastery with 85% or higher 
 
Materials: 
Test on back shelf 
Pen 
IR Book 
 
Procedure: 
Students will have five minutes to review any last minute notes or ask any questions they may have. 
Students will have the entire class period to complete the exam, which consists of fill in the blank with a 
word bank, multiple choices, matching, and a map completion activity. 
 
Evaluation:   
Completion of test. 
 
 
Homework: 
We will begin a new unit on Monday so there is no homework this weekend. 
 
Standards: 
 
Standard 1: United States History and the History of New York State  
 

http://www.schoology.com/
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*use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, 
developments, and turning points in the history of the United States and New York. 
 
Key Idea 1: The study of New York State and United States history requires an analysis of the 
development of American culture, its diversity and multicultural context, and the ways people are 
unified by many values, practices, and traditions. 
 

 Performance Indicator:  

 1.1 explore the meaning of American culture by identifying the key ideas, beliefs, and 

patterns of behavior, and traditions that help define it and unite all Americans 

 
Key Idea 2: Important ideas, social and cultural values, beliefs, and traditions from New York State and 
United States history illustrate the connections and interactions of people and events across time and 
from a variety of perspectives. 
 

 Performance Indicator:  

 2.1 describe the reasons for periodizing history in different ways 

 2.2 investigate key turning points in New York State and United States history and explain 

why these events or developments are significant 

 
Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in 
New York State and United States history involves learning about the important roles and contributions 
of individuals and groups 

 3.2 gather and organize information about the important achievements and contributions of 

individuals and groups living in New York State and the United States 

 
Standard 3: Geography  
use a variety of intellectual skills to demonstrate their understanding of the geography of the 
interdependent world in which we live—local, national, and global—including the distribution of people, 
places, and environments over the Earth’s surface. 
 
 
Key Idea 1: Geography can be divided into six essential elements, which can be used to analyze 
important historic, geographic, economic, and environmental questions and issues. These six elements 
include: the world in spatial terms, places and regions, physical settings (including natural resources), 
human systems, environment and society, and the use of geography. (Adapted from The National 
Geography Standards, 1994: Geography for Life) 
 
 Performance Indicator: 

 1.1 map information about people, places, and environments 

 1.2 understand the characteristics, functions, and applications of maps, globes, aerial and other 

photographs, satellite-produced images, and models (Taken from National Geography 

Standards, 1994) 
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Key Idea 2: Geography requires the development and application of the skills of asking and answering 
geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing 
geographic information. (Adapted from: The National Geography Standards, 1994: Geography for Life) 

 2.3 present geographic information in a variety of formats, including maps, tables, graphs, 

charts, diagrams, and computer-generated models 

 
Homework :   none  
 

English Language Arts Standards » History/Social Studies » Grade 6-8 

Common Core 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a 
bill becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies. 

CCSS.ELA-LITERACY.RH.6-8.6 
Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, 
inclusion or avoidance of particular facts). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RH.6-8.7 
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 
information in print and digital texts. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently. 

 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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