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CULTURALLY RELEVANT CURRICULUM
Abstract
When Chinese ELLs (English Language Learners) are included in the mainstream
classroom, students face the challenge of having to learn English and academic content
simultaneously. Many teachers have limited ideas on how to support these students, especially
for teachers who lack of knowledge of Chinese culture. Culturally Relevant Pedagogy (CRP) is
one of the most effective approaches to help teachers teach students with diverse cultural
backgrounds. Ladson-Billings (1995) defined CRP by looking at linkages between culture and
school. CRP focuses on three critical elements: academic success, cultural competence and
critical consciousness. This curriculum project is five units and fifty lessons emphasizing
elements of CRP for teachers to support Chinese ELLs in the United States. With the use of the
Sheltered Instruction Observation Protocol (SIOP), the SIOP lesson plan format, and concepts
from effective classroom management, the curriculum project was created. This curriculum can
be used in ESL or Bilingual classrooms having Chinese ELLs and is aligned with the NYS
Common Core Learning Standards (CCLS).

i

CULTURALLY RELEVANT CURRICULUM
Table of Contents
Abstract .......................................................................................................................................i
Chapter 1: Introduction ............................................................................................................... 1
Chapter 2: Literature Review....................................................................................................... 5
English Language Learners (ELLs)............................................................................................. 5
Current Policies and Standards................................................................................................... 11
Sheltered Instruction .................................................................................................................. 13
Culturally Relevant Pedagogy.................................................................................................... 17
Experience of Chinese ELLs in the U.S. Schools………………………………………………25
Chapter 3: Methodology ............................................................................................................ 30
Chapter 4: Results ...................................................................................................................... 50
Unit One ……….. ...................................................................................................................... 50
Unit Two .................................................................................................................................... 115
Unit Three………………………………………………………………………………………174
Unit Four………………………………………………………………………………………..232
Unit Five…………………………………………………………………………………..……291
Chapter 5: Discussion………………......................................................................................... 344
Limitations……………………………...................................................................................... 346
Dissemination and Future Plans ................................................................................................ 347
References................................................................................................................................... 349

ii
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Introduction
Determining the best way to support English language learners (ELLs) has attracted a
great deal of attention in the present society. The number of language-minority students in K-12
schools was over 14 million (August & Shanahan, 2006). The New York Report Card for 20122013 showed that the percentage of academic performance for English language learners (ELLs)
is lower than that of native speakers of English. Chinese ELLs is a growing sub-group of ELLs
in the United States. US census reports indicated that the Asian population was expected to
increase from 11.9 million in 2004 to 34.4 million in 2050 (US Census Bureau, 2004). The
Chinese American population made up around one-fourth of all Asian Americans in the United
States. Most Chinese Americans are bilingual (Lindholm-Leary, 2011); however, Chinese ELLs
still face greater difficulties with speaking, reading and writing in English than native Englishspeaking students. Not only do Chinese ELLs encounter problems in English learning, but their
teachers struggle to help them learn English as well as academic content. For example, how do
teachers engage ELLs in English learning? How do teachers interact with students who have
Chinese background? According to the National Center for Education Statistics (2002), only
12.5% of teachers who had ELLs in their classrooms had participated in over eight hours of
training or professional development on how to work with ELLs. Culturally Relevant Pedagogy
(CRP) is one of the most effective pedagogies which can assist teachers understand how to help
ELLs to learn English and achieve academic success.
According to Battolome (1994), Culturally Relevant Pedagogy is defined as a
“humanizing pedagogy that respects and uses the real history, and perspectives of students as an
integral part of educational practice” (p. 137). CRP provides the guidance for teachers of ELLs
in understanding how to connect cultural background with life experiences of students to
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classroom. For teachers of Chinese ELLs, Chinese culture is utilized as a tool to establish
connections between Chinese ELL students’ experiences and English learning. The author of this
curriculum project used CRP principles to design a CR curriculum.
Problem
Chinese ELLs are a sub-group of ELLs in the United States that face a lot of challenges
in their new lives in the United States. These challenges are similar for Chinese speaking ELLs
born in the United States. For instance, the health-related qualities of life of Chinese people who
live in the United States remain poorly understood because of language difficulties and
sociocultural barriers (Ren, III, Zhou and Gandek, 1998). Indeed, some language issues can be
linked with several problems associated with this group, such as low educational achievement,
handicap or health-related problems. Language is regarded as one of the basic and most
important challenges for Chinese ELLs. They may have some gaps in their Chinese language
backgrounds, lack skills in English learning and need additional time to become accustomed to
American lives. On the other hand, Chinese ELLs have the potential to become bilingual US
citizens and add much value to US culture. According to García, Kleifgen & Falchi (2008), ELLs
are in fact emergent bilinguals, that is, through school and through acquiring English, these
children become bilingual, able to continue to function in their home language as well as in
English, their new language and that of school. However, as García, Kleifgen & Falchi (2008)
pointed out, “When officials and educators ignore the bilingualism that these students can and
often must develop through schooling in the United States, they perpetuate inequities in the
education of these children”.
When Chinese ELLs are included in the mainstream classroom, not only might students
face the dilemma of having to learn English and academic content simultaneously, but also many
2
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teachers have limited ideas on how to support these students, especially for teachers who lack of
knowledge of Chinese culture. They may not know how to relate Chinese culture to English
teaching. If Chinese ELLs cannot receive an appropriate education that includes these supports
and services they need, they may struggle with academic achievement.
Purpose
The purpose of this project is to create a five-unit curriculum based on the theory of
Culturally Relevant Pedagogy (CRP) as articulated by Ladson-Billings (1995) for Chinese ELLs
who acquire English in the United States. CRP is one of the most effective pedagogies to help
teachers know how to aid their students using students’ culture. Ladson-Billings (1995) defined
CRP is looking at linkages between culture and school; and it focuses on three critical elements:
academic success, cultural competence and critical consciousness. Culturally Relevant texts can
also be added as a component of this project. Ladson-Billings (1995) stated that Culturally
Relevant Pedagogy requires teachers to consider academic needs of the students rather than only
making them just know the information (P. 160). Some teachers can effectively utilize students’
first language, which is the symbol of a culture, to help ELLs to acquire English. An example of
this is when a female teacher encourages her students to use their first language to express their
ideas, and then translate them to English, so that these students can use both languages (LadsonBillings, 1992b; 1992c). Ladson-Billings (1995) suggested that teachers also might provide
useful materials to help students develop various perspectives on different social phenomena (P.
162). Several research studies showed that using Culturally Relevant texts could aid ELLs to
engage in classes. For example, Herrero (2006) researched a study on how teachers could use
cultural literature instruction so that leads to raise the skills levels of language-minority students
(P. 222). Similarly, Goodman (1982) reported that “the more familiar the language of the text,
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the closer the readers’ predictions will match the author’s expression and the easier that text will
be for the reader to comprehend” (P. 302). The readers’ comprehension is decided by culturally
relevant texts.
Goal
The goal of this Master’s Project is to provide teachers access to a series of CR
curriculum units and strategies that can be used in both English as a Second Language (ESL)
classroom and Bilingual Education (BE) classroom to enrich the learning environment.
Significance
This project is one of the few curriculum projects to create five units and fifty lessons
emphasizing CRP for teachers to use Chinese culture to support Chinese ELLs. It is significant
because the curriculum supports a link between the cultural backgrounds of Chinese ELLs and
instruction. This project is significant because it addresses the needs of Chinese ELLs using
Chinese culture as an instructional tool. The researcher is a Chinese bilingual person and she
related her own experience as a cultural expert in designing this curriculum project. As a Chinese
bilingual person, the researcher understands Chinese culture and background information of
Chinese ELLs well. In this project, the researcher investigated the connection of Chinese culture
and English language learning. Additionally, the curriculum project may create a comfortable
environment for Chinese ELLs to acquire beginning English skills among other English
Language Arts skills. Ideally, the curriculum will be used by teachers working with Chinese
ELLs in ESL classroom and bilingual classroom, and perhaps general education teachers.
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Literature Review
There are a number of research studies that focus on Culturally Relevant Pedagogy
(CRP) for students who come from different cultural backgrounds. The following is intended to
present a theoretical framework which is used to form the development of CRP for ELLs. Three
main themes are discussed and examined in relation to the literature review: (a). ELLs in the
United States and Chinese ELLs in the United States; (b). Relevant standards, policies and
theories about ELLs; and (c). The CRP, sheltered instruction and classroom management. An
understanding of the literature will provide the background information to understand how to
implement CRP using Chinese culture and sheltered instruction within a sociocultural classroom,
where ELL students cooperate together to acquire English language skills as well as academic
content. It is also a useful guidance for teachers who lack the knowledge or experiences to teach
Chinese ELLs and help them succeed in school using culture.
ELLs in the United States
English Language Learners (ELLs) are students whose native language is not English and
who are in the process of attaining proficiency in English (Wright, 2010). ELLs are also defined
as limited English proficient (LEP) students by the federal No Child Left Behind Act of 2001
(NCLB) (Wright, 2010). The data showed that between 14 million and 16 million immigrants
came to the United States during 1990s and 11 million out of the 58 million children enrolled in
Pre-kindergarten (Pre-K) through 12th grade in the United States (Wright, 2010). Polat (2009)
showed that over 200% ascend in the population of ELLs in 16 U.S states in last ten years. The
total ELLs enrollment was 5,074, 572 out of a total student population of 49,324,849 in 2006
(Wright, 2010). The number of ELLs in the United States is still growing and is projected to
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continue to increase over the next ten years (National Center for Educational Statistics, NCES,
2012a).
According to Wright (2012) and The National Clearinghouse for English Language
Acquisition (NCELA), most ELLs lived in six states in the 2005-2006 school year: California,
Texas, Florida, New York, Illinois and Arizona. The largest group of ELLs attended schools in
these six states and the enrollments increased by 65 percent in the last decade (Crawford &
Krashen, 2007). The home languages of ELLs in the United States were various. About 80% of
ELLs were Spanish speakers while around 20% of ELLs were present more than 400 different
language groups, such as Vietnamese, Korean, Mandarin, Arabic and Russian (Wright, 2010).
NAES showed that 11 million elementary and secondary students spoke a language other than
English at home in 2007. Not only the number of ELLs is growing, but also the number of
teachers of ELLs is increasing. Crawford and Krashen (2007) pointed out that the number of
teachers with ELLs in their classrooms increased from 15 percent to 43 percent between 1992
and 2002. Since the rapid growth in the ELL student population in the United States, it is
important for teachers to receive training to acquire relevant knowledge about ELLs and provide
effective instruction.
Chinese ELLs. Chinese ELLs is one of the largest groups of ELLs in the United States.
According to National Center for Education Statistics (2007), and estimated 1.3 million Asian
students spoke a language other than English at home in 2007 and Chinese occupied 71% of the
population. Chinese is one of the five most spoken native languages (L1) by United States ELLs
(Spanish, Vietnamese, Hmong, Arabic and Chinese) (National Clearinghouse for English
Language Acquisition, NCELA, 2011, Rivera, 2010). Chinese Americans population occupied
about one-fourth of all Asian Americans in the United States and most Chinese Americans were
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bilingual (Lindholm-Leary, 2011). According to Lindholm-Leary (2011), almost one-third of the
Chinese in the United States were US born, and half of them living in either California or New
York, and the remaining also in the 13 other states. The number of Asian and Pacific Islanders in
the U.S. was 10.1 million in 1999, 2.4% of them were Chinese speakers and 80% spoke Chinese
at home (Palmer, Chen, Chang & Leclere, 2006). Chinese ELLs face a number of challenges in
the United States. Language learning relates to a lot of knowledge and factors around the
language, such as identity, culture, and academic achievement. English language learning is the
basic and important step to become accustomed to the life in the United States. According to
Lindholm-Leary (2011), only a third of immigrant Chinese population in the United States was
fluent in speaking English. Knowing Chinese ELLs and teaching English to them effectively
were difficult and significant for teachers.
Lau v. Nichols. Lau v. Nichols is a famous lawsuit for Chinese ELLs, and it is also a
landmark in the United States’ bilingual education (Baker, 2011). The case is concerned with
whether or not ELLs received equal educational opportunities. It was a court case that was
brought on Chinese students against the San Francisco School District in 1970 (Baker, 2011).
According to Wiley (2013), there were 2,856 Chinese-speaking students in San Francisco
Unified School District (SFUSD) needed special instruction in English, and 1,790 Chinesespeaking students did not receive special instruction at all. Baker (2011) points out that the office
of Civil Rights issued a set of guidelines for school districts called the Lau remedies. The Lau
remedies brought helpful ways for students who were not proficient in English, such as ESL
classes and bilingual education programs (Baker, 2011). Bilingual education is one effective way
to enable a student to develop two languages and use them to attain higher levels of competency
(Baker, 2011). Dual language bilingual (or Two-Way) education means that approximately equal
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numbers of students who are English native speakers and students who are learning a second
language are in the same classroom and both languages are used for instruction (Baker, 2011).
Current Policies and Standards
No Child Left Behind. President George W. Bush signed No Child Left Behind (NCLB)
into law on January 8th 2002, and it was reauthorized in Summer, 2008 (Baker, 2011). NCLB
required that all students must reach proficiency by the end of the 2013-2014 school year
(Woolfolk, 2014). NCLB focused on ELLs and their level of English proficiency. ELLs were
also defined as limited English proficient (LEP) students by the federal No Child Left Behind
Act of 2001 (NCLB) (Wright, 2010). According to Baker (2011), states, districts and schools
must account for the academic performance and English language development of ELLs. The
requirements include:
(1) establish academic standards for content areas and English language development, (2)
assess LEP students annually, (3) test all students annually in grades 3 through 8 and high
school on their attainment of reading and mathematics standards, (4) ensure that students
in different subgroups make adequate yearly progress (AYP) towards the goal of ensuring
that all students pass state standards-based tests, (5) ensure that LEP students make AYP
in learning English and English proficiency, and (6) implement a system of increasingly
severe sanctions for schools or districts with subgroups of students who fail to make AYP
two or more years in a row. (Baker, 2011, p.193).
NCLB established high expectations for all students and searched to reduce the
achievement gap between English-speaking students and LEP students. Regardless of how states
defined “proficiency” of NCLB, it required that all students must reach proficiency by the end of
the 2013-2014 academic year. Schools assessed their students based on standardized
8
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achievement test scores, and determined whether the students make Adequate Yearly Progress
(AYP) toward becoming proficient in the subjects tested (Woolfolk, 2014). It means that if
students are not meeting AYP, including major ethnic groups and limited English proficient
students, the school can be classified as failing. NCLB also required that all teachers of core
academic subjects be highly qualified by the end of the 2005-2006 school years. Therefore, not
only can students be included in NCLB, but also performance of schools can be assessed and
related to the year of enrollment.
Common Core Learning Standards. The New York State P-12 Common Core
Learning Standards (CCLS) were proved by the Board of Regents in January, 2011, and were
internationally-benchmarked (http://www.engageny.org/resource/new-york-state-p-12-commoncore-learning-standards). They provide expectations for what students should learn and help
teachers achieve their goals. Common Core State Standards (CCSS) in English Language Arts
and Literacy in History/Social studies, Science and Technical Subjects, and in Mathematics by
46 of the 51 U.S. states by late 2012 outlined what U.S. students across different states are
expected to know and be able to (García & Flores, 2014). However, CCSS did not provide
specific acknowledgement of complex language practices for ELLs. The data presented that
ELLs who were from different language backgrounds, national origin, socioeconomic status and
histories needed support in English learning. Some of them had strong academic preparation;
others struggled with low academic abilities. How to use the CCSS to improve the education of
ELLs attracted some scholars’ and researchers’ attention. Here is an example; the Stanford
Understanding Language term is looking at developing resources and principles to make sure the
emergent bilingual students meet the standards (García & Flores, 2014). Supporting ELLs is the
responsibility of administrators, teachers and leadership teams. The CCSS offers specific
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educational support to address needs of ELLs. New York State is also working on its own
bilingual common core initiative. For instance, learning objectives utilize the new and home
language arts progressions to foster learning (http://www.engageny.org/resource/innovativesystemic-approaches-to-educating-ells-and-bilingual-learners).
Second Language Acquisition
Second Language Acquisition (SLA) refers to the study of individuals and groups who
are learning a language subsequent to learning their first one as young children, and to the
process of learning that language (Saville-Troike, 2012). Learning a language means that
learning all aspects around it. Language acquisition is influenced by many factors, such as social
and cultural environment and individual differences. It is helpful for educators to be aware of
these factors so they can aid ELLs to develop English language skills as well as academic
achievement.
Behaviorist perspective. According to Lightbown & Spada (2006), classroom activities
emphasized mimicry and memorization, and students learned dialogues and sentence patterns by
heart. Imitation plays an important role in language acquisition. Behaviorists emphasized that
children would imitate and practice the sounds and patterns around them until they formed
“habits” of correct language use (Lightbown & Spada, 2006, p. 10). Students need to be provided
opportunities to imitate and practice so that they can understand the language correctly and
effectively. Students’ errors can be fixed immediately. For example, teachers should provide
models and show students how to pronounce new words correctly, and then give enough time for
them to repeat and practice. If students make errors, the teacher will help students to fix these
errors immediately. Moreover, teachers may also combine behaviorist theory with other theories
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and activities when teachers teach ELLs. For instance, teachers can relate behaviorist theory to
sociocultural theory to teach students cultural knowledge.
Sociocultural theory. Sociocultural Theory (S-C) plays an important role in second
language acquisition. It stems from the work of Vygotsky who is a Russian psychologist.
Sociocultural theory emphasizes factors outside the learner (Saville-Troike, 2012). It means that
learners acquire a new language through interaction in the target language with other people.
There are different types of “interaction”, such as interpersonal interaction and intrapersonal
interaction.
According to Saville-Troike (2012), interpersonal interaction means that interaction
occurs between learners and experts, such as teachers, or other more knowledgeable learners and
native speaking peers. Leaners acquire language and reach higher-level mental process through
mediation within learners’ zone of proximal development (ZPD). ZPD is defined that learners or
novices can be successful in mastering knowledge or solving problems that beyond learners’
capabilities if given appropriate help and support (Woolfolk, 2014). Expert assistance may be
face-to-face communication and modification, or may be other materials. Scaffolding is one
effective way for teachers to structure learning environment. Scaffolding is a metaphor, it refers
to support for learning and problem solving; the support would be clues, reminders,
encouragement, breaking the problem down into steps, providing an example or anything else
that allows the student to grow in independence as a learner (Woolfolk, 2014). Interpersonal
interaction is also appropriate for peer collaboration in constructing language (Saville-Troike,
2012).
Intrapersonal interaction is the other type of S-C theory. According to Saville-Troike
(2012), intrapersonal interaction focuses on communication that occurs within an individual’s
11
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own mind and it is viewed by Vygotsky as a sociocultural phenomenon. Private speech is
another type that was of particular interest to Vygotsky (Saville-Troike, 2012). It looks at
learners’ self-talk that is guiding and monitoring their thinking and problem solving (Woolfolk,
2014). This type of activity is a vocalized way that is directed to oneself and not others.
SCT provides theoretical basis for classroom management, it promotes students to
cooperate with each other through communication to develop both language acquisition and
social skills. By interacting with teachers and exchanging thoughts with peers, learners can
improve English language proficiency, social skills and academic achievement. It is beneficial
for teachers or experts to engage students in classes through meaningful activities and useful
meditations.
Individual Differences. Social situation and learner characteristics influence successful
SLA. Giving learners an enriching and comfortable social situation does not mean that learners
will be successful with SLA, because there are other factors that influence SLA. Individual
differences also play crucial roles in SLA, such as learning styles, age, ethnic group affiliation,
intelligence, personality and motivation. Strategies and skills that help learners acquire English
should be fit with individual differences, to promote learners engagement and increase
instructional efficiency. For example, personality has an important influence on success in
English learning. Some ELL may feel anxious, stressful, or shy so they are afraid of speaking
English. However, a certain amount of tension or anxiety may have a positive effect and even
facilitate learning for some learners (Lightbown & Spada, 2006). Similarly, motivation is another
factor to explain why some learners are more successful than other learners (Saville-Troike,
2012). Some learners are more motivated by wanting to function like native English speakers;
positive motivation may lead learners to keep learning with willingness. Teachers also have more
12
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influence on motivation, and they can make a positive contribution to students’ motivation to
learn if classrooms are places that students enjoy coming to (Lightbown & Spada, 2006). Other
individual differences are also significant for ELLs to acquire English. Therefore, knowing
learner characteristics helps teachers to choose appropriate strategies and skills to support
learners acquire a second language.
Sheltered Instruction
Dealing with the relationship between sociocultural situations, individual differences, and
successful English learning, is a challenge for teachers. In order to make sure students who are
from different social backgrounds and characteristics to fulfill English learning and academic
achievement, instructional practices should be considered. Sheltered instruction is an approach to
teaching that improves English language skills while teaching academic content to ELLs by
putting the words and concepts of the content into context to make the content more
understandable (Woolfolk, 2014). Sheltered instruction observation protocol (SIOP) is an
observational system to check that each element of sheltered instruction is present for a teacher
(Woolfolk, 2014). In the mid 90’s, as the number of ELLs increased, ESL educators and teachers
began receiving professional development on how to teach ELLs. The techniques and methods
that were shared consisted primarily of a range of ESL instructional strategies, and sheltered
instruction as an effective instructional approach (Vogt & Echevarría, 2008). The ultimate goal
of sheltered instruction was to provide access for ELLs to grade-level content standards and
concepts as well as English proficiency (Vogt & Echevarría, 2008).
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SIOP. There are eight components that make up the SIOP model: preparation, building
background, comprehensible input, strategies, interaction, practice and application, lesson
delivery, and review and assessment (Vogt & Echevarría, 2008). Teachers start each lesson
based on preparation and appropriate language and content objectives. Content objectives are
designed based on state content standards, and language objectives are created for guiding lesson
implementation so that ELLs develop English proficiency (Vogt & Echevarría, 2008). Both
content objectives and language objectives provide opportunities for teachers to meet the needs
of ELLs and promote them to develop English proficiency, as well as academic content learning.
Understanding the relationship between students’ backgrounds and classroom teaching is
a challenge for teachers. Students who come from different social backgrounds may lack
academic language for academic content information. SIOP teachers activate students’ prior
knowledge and build backgrounds for learners who have gaps in their understandings, and
background knowledge (Vogt & Echevarría, 2008). Teachers try their best to link new
information to students’ experiences, and provide instructional supports for students to access to
academic content concepts.
Moreover, it is imperative for teachers to implement techniques to improve
comprehensibility and make sure knowledge understandable (Vogt & Echevarría, 2008). In order
to make sure comprehensible input, some useful techniques should be included, such as
modeling, visuals, hands-on activities, gestures and body languages.
The other components of the SIOP model are strategies, and strategies focus on the
cognitive and metacognitive development so that leaners make sense of new information and
concepts (Vogt & Echevarría, 2008). Teachers should provide the scaffolding support for
students to reach higher-order thinking through different kinds of questions. Instructional
14
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scaffolding includes graphic organizers, group practice, adapted texts, partially completed
outlines and texts with key concepts, and vocabulary marked with a highlighter (Vogt &
Echevarría, 2008).
Interaction is the component that creates opportunities and sufficient wait-time for
students to access content and language through communicating with teachers and peers (Vogt &
Echevarría, 2008). By discussing with teachers and group members, students are more likely to
practice and apply new knowledge. It also pushes students to reach the proficiency level by
effective feedbacks through interaction with other people.
Practice and application address how students apply what they are learning. Not only do
students need additional time to develop English reading, writing, listening and speaking skills,
students also need additional time to recall new information of academic content concepts (Vogt
& Echevarría, 2008). Teachers should provide a deep-understanding of texts, hands-on materials
or manipulatives, and meaningful activities for students to apply content and language
understandings (Vogt & Echevarría, 2008).
How do teachers check whether the lesson they taught match the one that they planned?
Lesson delivery is the component to address the problem. Lesson delivery should associate with
content and language objectives closely. Students’ participations and students’ level of
understanding should be considered during lesson delivery.
At last, review and assessment are used to provide teachers with additional insight to how
ELLs demonstrate their knowledge and application of language and content, it also provides
opportunities for teachers to give specific feedback for students (Vogt & Echevarría, 2008).
Review and assessment should link to other seven components of the SIOP model. For instance,

15

CULTURALLY RELEVANT CURRICULUM
review and assessment help to check whether the instruction matches language and content
objectives or not. This component should include comprehensive review of key vocabulary and
content concepts; regular feedback on students’ output; and assessment of student
comprehension and learning of all lesson objectives (Vogt & Echevarría, 2008).
Classroom management. Classroom management is regarded as an important factor in
governing students learning. Classroom management means that an effective teacher organizes
students, space, time and materials so students’ learning can take place. An effective teacher
understands how to organize and structure their classrooms as well as how to foster student’s
involvement and cooperation in all classroom activities rather than discipline everything (Wong
and Wong, 2009). The effective teachers know how to prepare the classroom for effective work,
how to introduce themselves to students and their families, how to greet students with positive
expectations, and how to work discipline plan (Wong and Wong, 2009).
Preparation is a fundamental and important step for successful classroom management
and instructional procedure. Not only should teachers prepare classroom climate, materials and
they are ready before the students arrive, but also teachers should teach readiness by modeling
readiness.
Some students feel frightened and nervous when they face the first day of school. They
will meet new people and adapt to the new environment. Communicating with parents and
students before school starts and greeting students with positive attitude are useful ways to
alleviate students’ fears (Wong and Wong, 2009). There are some effective ways to
communicate with families before school starts. On the first day of school, teachers should stand
at the classroom door with big smile and a ready handshake. Do not forget to post some crucial
information next to the classroom door, such as the teacher’s name, room number, grade level,
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and subject. Do not forget to show expectations to students. The best way to model these
expectations is to smile, exude caring, and communicate positive expectations (Wong and Wong,
2009).
Assignment should be posted daily and consistently. Posting assignments in the same
place to assure students can find the assignment easily and consistently (Wong and Wong, 2009).
Consistency in posting can help students to cultivate good habits in learning and completing
tasks. An organized grade book helps teachers assess the learning of every student (Wong and
Wong, 2009). Attendance, scores and running total are three basic records in the grade record
book. For the same grade book, the teacher should often modify and keep a running progress of
student work.
Procedures are regarded as the important parts in school life so that students can function
in an acceptable and organized classroom rather than discipline. There are three steps to teaching
procedures: teach, rehearse and reinforce (Wong and Wong, 2009). At first, the teacher should
model and explain the activity to ensure students understand how to manipulate the activity; and
then the teacher should give more opportunities for students to practice the procedure, step by
step to assure students perform the activity correctly. At last, reinforce the procedure, which
includes reminding the class of the procedure, and have the class practice the procedure.
Culturally Relevant Pedagogy
Culturally Relevant Pedagogy refers to an effective pedagogy to be used with the
population of students who have different cultural backgrounds. Ladson-Billings (1995) defined
CRP as looking at linkages between culture and school. According to Battolome (1994),
Culturally Relevant Pedagogy is defined as a humanizing pedagogy that respects and uses the
reality history, and perspectives of students as an integral part of educational practice. Some
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research studies showed there were different components included in Culturally Relevant
Pedagogy. However, only four key components (academic success, cultural competence, critical
consciousness, and culturally relevant texts) are emphasized in this project.
Background. Culturally relevant pedagogy is based on the research of Ladson-Billings
for seventeen years. In the original study, Ladson-Billings (2009) highlighted that the original
study is to demonstrate that there were eight teachers who were capable of teaching African
American students to high levels of proficiency. It was an ethnographic study using these
components, which were teacher selection, teacher interviews, classroom observations and
videotaping, and collective interpretation and analysis (Ladson-Billings, 2009).Not only did the
study of Ladson-Billings provide some central conceptions of these teachers, such as strong
sense of profession, and the consideration of children, but it also talked about these teachers’
views of specific conceptions of the social relations. The different view was that teachers wanted
their students to be able to produce knowledge, and their demands for success were evident in
how they taught (Ladson-Billings, 2009). In addition, Ladson-Billings (2009) pointed out that all
eight teachers had a strong focus on student learning, developing cultural competence, and
cultivating a sociopolitical awareness in their students.
Academic success. Academic success means that students must experience academic
success rather than only "feel good" (Ladson-Billings, 1995, p. 160). Not only do ELLs need
support with English proficiency, but also they need to understand academic skills such as
literacy, numeracy, technological, social, and political skills. It means that teachers of ELLs
should know how to use strategies to produce academic excellence for their students. LadsonBillings (1995) stated that “Culturally Relevant Pedagogy requires that teachers should consider
academic needs of students rather than focusing only on academic content” (p. 160).
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Ladson-Billings (2001) demonstrated that focusing on academic achievement means
certain things for teachers and students: the teacher has clear goals for student learning and
achievement; the majority of the class time is devoted to teaching and learning; the teacher
assesses student learning; the teacher can articulate individual student progress; and the teacher
is knowledgeable and skillful.
In addition, according to Ladson-Billings (2009), students whose educational, economic,
social, political and cultural futures are most tenuous are helped to become intellectual leaders in
the classroom. An effective teacher understands how to use students' cultural backgrounds as a
tool to help students to be academic competent. Ladson-Billings (1995) described that a teacher
grasped the culture of African American boys, determined that African American boys possessed
social power, and then encouraged these boys to take on academic leadership with their power
rather than allowing them to use their power to bother other students (p. 160).
Moreover, Ladson-Billings (2009) pointed out that culturally relevant teaching methods
suggest teachers provide instructional scaffolding, and extending students’ thinking and abilities.
It is useful for students to connect the knowledge that they already know with new knowledge
that they need to know. Students are more likely to become involved in activities and skills that
they had already mastered. Based on this point, teachers would provide effective instruction for
students to develop in-depth knowledge of both students and the subject matter. As teachers, they
should presume that all students are capable of being educated; they should clearly delineate
what achievement means in the context of his or her classroom; they also should know the
content, the learner, and how to teach content to the learner; teachers support critical
consciousness toward the curriculum, and encourage academic achievement as a complex
conception not amenable to a single, static measurement (Ladson-Billings, 2001).
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Cultural competence. According to Ladson-Billings (1995), Culturally Relevant
Pedagogy looks at how these students maintain some cultural integrity (p. 16). Advocates of this
approach feel that students should develop or maintain their cultural competence (LadsonBillings, 1995, p. 16). Ladson-Billings (2001) pointed out that culture is a complex concept, and
few teachers have an opportunity to learn about it; rarely do prospective teachers examine
education through the discipline of anthropology. However, it is important for teachers to
understand their students’ culture, the real benefit in understanding culture is to understand its
impact on students’ lives. According to Ladson-Billings (2009), cultural competence is an
important source of connection between the teachers and their students’ language learning. For
example, language can be a symbol for culture. Some effective teachers utilize students' first
language to help ELLs study English. A female teacher encouraged her ELLs to use their first
language express their ideas, and then translate it to English, so that the students can use both
languages (Ladson-Billings, 1992b; 1992c).
Moreover, it is not an easy task for teachers to help students become culturally
competent. Teachers have to be aware of their own culture and its role in their lives; and they
have to know enough about students’ cultural and individual life circumstances well. Based on
their culturally knowledge and experiences, teachers would explain and model worth learning in
academic and cultural areas. Ladson-Billings (2001) indicated specific components about
cultural competence: the teacher understands culture and its role in education, the teacher takes
responsibility for learning about students’ culture and community; the teacher uses student
culture as a basis for learning; and the teacher promotes a flexible use of students’ local and
global culture.
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In addition, according to Ladson-Billings (2009), teachers would provide educational
self-determination; and respect students’ home culture. Teachers would understand the wealth
and strength of students’ culture; teachers also need to remember that they are teaching children
who are heirs to a great tradition of art, music, dance, science, invention, oratory, and so on
(Ladson-Billings, 2009). Teachers who have culturally relevant practices have high self-esteem
and a high regard for others. Based on the study of Ladson-Billings (2009), teachers who had
high culturally relevant practices saw themselves as artists and teaching is an art; these teachers
also believed all students can succeed, and they helped students make connections between their
communities, national and global identities.
Culturally Relevant Texts. Alanza and Mostey (1980) pointed out that both curriculum
and instruction need to be based on the knowledge of the specific minority culture and students’
attitudes about the school and themselves, as well as knowledge of the social goals and
aspirations of the particular community involved. The inclusion of diverse curricula allows
teachers and students to examine and dissect racial attitudes and behaviors while addressing
diverse student needs (Darlene and Garrison-Wade, 2011). Several research studies showed that
using culturally relevant texts can help ELLs engage in classes. For example, Herrero (2006)
undertook a study on how teachers could use cultural literature to enhance literacy instruction to
raise skill levels of language-minority students. Similarly, Goodman (1982) reported that the
more familiar the language of the text, the closer the readers' predictions will match the author's
expression and the easier that text will be for the reader to comprehend. The reader's
comprehension is decided by culturally relevant text. Other researches showed that individual
traits and learning style that have implications for curriculum adaptation or modification in
relationship to culturally diverse children are the concepts of perceptual style and cognitive or
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conceptual tempo (Alanza and Mostey, 1980). ELLs may feel more comfortable and be easier to
engage in the culturally relevant texts. For example, it was the culturally relevant experience that
connected the African American child to their cultural self and had the ability to improve their
motivation and academic success (Darlene and Garrison-Wade, 2011).
According to Alanza and Mostey (1980), relative to academic performance problems and
curriculum needs of exceptional culturally diverse children, notions of cognitive and perceptual
style allow the professional to focus on the process instead of the products of leaning. According
to Ladson-Billings (2009), culturally relevant curriculum serves to help students to examine what
they believe and why they believe it. Teachers would understand why they choose culturally
relevant texts; how these texts relate to students; and how to apply these texts to classrooms and
engage students in language acquisition as well as academic content learning. Many students
love texts and materials, because they are already familiar with the backgrounds of these texts
and materials; and they may ask interesting and provocative questions about them. As a result,
students will learn more information from these texts.
Critical consciousness. Developing students’ sociopolitical consciousness is another
critical component for Culturally Relevant Pedagogy, which means that students should develop
their critical consciousness by accessing skills and strategies from a different social structure.
According to McLaren (1989), "conscientization" is defined as a process that encourage ELLs to
participate in the world and others critically (p. 195). Ladson-Billings (1995) suggested that
these teachers could also provide useful materials to help students develop various perspectives
on different social phenomena (p. 162).
Moreover, according to Ladson-Billings (2009), teachers practicing culturally relevant
methods understand that social relations can interfere with the students’ ability to succeed.
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Culturally relevant social relations emphasize that the relationship between teachers and students
is humanely equitable, extends to interactions beyond the classroom and into the community; and
the teacher encourages students to learn collaboratively, students are expected to teach each other
and be responsible for each other (Ladson-Billings, 2009). Ladson-Billings (2009) also
emphasized that teachers with culturally relevant practices encourage a community of learners
and cooperative learning. In other words, not only do students know how to study independently,
but also they should care their classmates and classmates’ achievements. Students would
understand how to cooperate with classmates who are from different cultural backgrounds. In
order to reach this purpose, teachers would provide meaningful activities and strategies to engage
students in group cooperative learning.
Sociopolitical consciousness is an important part of culturally relevant pedagogy, but
teaching with a sociopolitical consciousness is not an easy task. Teachers should know how to
incorporate the required curriculum and associated academic responsibilities with issues of social
justice (Ladson-Billings, 2001). Ladson-Billings (2001) provided four indicators of teaching that
promote sociopolitical consciousness: the teacher knows the larger sociopolitical context of the
school-community-nation-world; the teacher has an investment in the public good; the teacher
plans and implements academic experiences that connect students to the larger social context;
and the teacher believes that students’ success has consequences for his or her own quality of
life.
Funds of knowledge
According to Monzo and Rueda (2003), it is important for all children who are in a
multicultural society to be exposed to multiple perspectives, perhaps especially for children of
marginalized ethnic and racial groups. Such exposure supports inclusive learning environments
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where all children's diverse funds of knowledge can be drawn upon. The concept of ‘funds of
knowledge’ was originally used by Moll. According to Moll (1992), funds of knowledge is
looking at developing innovations in teaching that draw upon the knowledge and skills found in
local households, and it is significant in working with students whose households lack of high
quality of experiences for the children. Riojas-Cortez (2001) pointed out that the cultural
elements help young children to create their ethnic identity, even if they cannot identify
themselves as members of a particular ethnic group; these cultural elements may include family,
food, holidays, music, values, beliefs, and gender roles. Kiyama (2011) showed that the funds of
knowledge represented in these families extended beyond examples of reciprocity, children
experimenting with learning the skills demonstrated by their families, and lessons learned from
daily activities. “Funds of knowledge” are used as a resource to perform different tasks in society
as well as in the classroom (Riojas-Cortez, 2001). In addition, Funds of knowledge, or the
knowledge, skills, and resources present in homes, have been utilized to incorporate students’
and families’ experiences into the classroom (Kiyama, 2011).
Monzo and Rueda (2003) present the idea that "funds of knowledge" (Moll et al. 1992)
impact teachers' beliefs about education, content, instructional strategies, and interactions with
students. According to Riojas-Cortez (2001), teachers often tend to look at culture at the surface
level without realizing that other cultural elements such as values, beliefs, and language, among
others, help define culture holistically. Kiyama (2011) demonstrated that researchers recommend
maintaining a level of cultural integrity, which includes viewing education not simply as a
process of passing information to parents without regard to their cultural realities but rather as an
interactive process of identity and community development that respects the culture and
knowledge of the family. Monzo and Rueda (2003) showed that teaching is a sociocultural and
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historically situated practice shaped by key agents, including teachers, as they negotiate the
meanings of their practice in a given social context, including the values and beliefs embedded in
the practice. There question for most ELLs teachers is how to identify most of the children’s
funds of knowledge such as emotions, behavior, beliefs, thoughts, feelings, customs or traditions,
and language. According to Riojas-Cortez (2001), it allows the teacher to become an observer of
children thus discovering what these youngsters know their way of life. It is used as a tool for
teachers to know their students, their families, and their social world by a more sophisticated
understanding. According to Riojas-Cortez (2001), a way to move beyond the surface level of
culture includes learning how to identify and categorize the children’s funds of knowledge.
Through understanding funds of knowledge of students, teachers can integrate different
knowledge of students’ personal backgrounds into classroom lessons. It focuses on strategic
knowledge and related activities essential in households’ functioning, development, and wellbeing (Moll, 1992). Moreover, teachers need to dedicate time in the classroom’s daily schedule
for children to engage in sociocultural activities (Riojas-Cortez, 2001). It is beneficial for the
establishment of culturally relevant pedagogy to connect students, school and home, and using
Funds of Knowledge can make this happen.
Experience of Chinese ELLs in the U.S. Schools
Chinese ELLs is one group of the largest group of ELLs in the United States. According
to National Center for Education Statistics (2007), and estimated 1.3 million Asian students
spoke a language other than English at home in 2007 and Chinese occupied 71% of the
population. Chinese was one of the five most spoken native languages (L1) by United States
ELLs (Spanish, Vietnamese, Hmong, Arabic and Chinese) (National Clearinghouse for English
Language Acquisition, NCELA, 2011, Rivera, 2010).
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Chinese ELLs face a number of challenges in the United States. Language learning
relates to a lot of knowledge and factors around the language, such as identity, culture, and
academic achievement. English language learning is the basic and important step to become
accustomed to the life in the United States. According to Lindholm-leary (2011), only a third of
immigrant Chinese population in the United States was fluent in speaking English. Wan (1999)
also pointed out that the four areas of concern identified were financial difficulty, cultural
differences, academic concerns, and language ability.
Linguistic Challenges of Chinese ELLs. According to Palmer et al. (2007), Chinese
ELLs in the U.S. face linguistic, cultural, and academic challenges. According to Uchikoshi and
Marinova-Todd (2012), the English dominant group performed significantly higher on English
vocabulary and English decoding than the Cantonese dominant group. This is a good example to
show linguistic difficulty that Chinese ELLs face. Uchikoshi and Marinova-Todd (2012) also
pointed out that vocabulary and early literacy skills, expressed in phonological awareness and
letter/character recognition, is an important one given the consensus that these early skills are
important precursors for children’s later literacy development. There are some differences
between Chinese language and English language, such as morphology, phonology, and
vocabulary. There are also different dialects beside Mandarin Chinese. These dialects are
different from Mandarin Chinese which is the official language of China. All of these factors that
are from the first language of Chinese ELLs may lead to linguistic challenges for Chinese ELLs
to learn English language. For example, according to Palmer et al. (2007), Chinese students often
use their understanding of how Chinese is formed to construct English words, phrases, and
sentences. It may influence Chinese ELLs to understand English materials or produce English
writing assignments.
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Cultural Challenges of Chinese ELLs. Li and Wang (2004) showed that the identified
cultural differences reflect different conceptions and attitudes toward learning and achievement
in American and Chinese culture. According to Tu (2001), Traditional Chinese education
dictates classroom behavior is that the teacher instructs and the students listen, and the teacher’s
authority is absolute in the traditional classroom. This cultural difference influences Chinese
ELLs to participate in classroom discussions in US classrooms. Chinese students are considered
to be a silent group in US classrooms. Moreover, cultural concepts of literacy acquisition are
another factor that influences Chinese ELLs to learn English language in the United States. For
instance, reading of text for the purpose of memorization, correct spelling, and teacher (rather
than parent) modeling of reading (Palmer et al., 2007). In addition, ideology and social contexts
are other factors of cultural differences that lead to challenges of English reading and writing.
Chinese ELL students tend to apply discourse strategies typical of Chinese academic discourse
and Chinese cultural and sociopolitical ideologies in their English compositions (Cai, 1993). Li
and Wang (2004) pointed out that young children have internalized the values and beliefs
pertinent to learning in their respective cultures, and they further apply such knowledge to
interpret learning- related situations and reflect upon social comparison, competition, adult
reactions, peer relations, and many other social factors embedded in such situations. These early
formed mental frames of social cognition may have a powerful impact on children’s learning
behavior as well as their emotional/behavioral reactions.
Parenting is also an important role in students’ learning. There are several key differences
between traditional Chinese parenting from those of the mainstream culture. Cheah, Leung and
Zhou (2013) talked about that most mothers noted Chinese parents’ tendency to use social
comparisons with other children to correct their children’s misbehaviors, as compared to U.S.
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parents’ tendency to use encouragement and praise. Xu and Barnes (2011) provided an example
to talk about a difference between Chinese students and American students: Praise in the
American culture is a very popular means of encouragement from parents and teachers to the
extent that some worry American students may be praised too much. In contrast, Chinese
students are taught the values of humility and self-deprecation (Salili, 1995). They are told not to
feel proud when successful, but to focus on their shortcomings, improve their deficiencies, and
try to perfect themselves.
Academic challenges of Chinese ELLs. There are some differences between Chinese
classrooms and American classrooms. Some differences may lead to students’ difficulties in
academic achievement, because Chinese ELLs have never seen some materials or resources in
American classrooms. For example, according to Chui et al. (2012), there are few effective
methods to assess a child's visual-motor integration skills in China, it may influence Chinese
children at risk for later learning difficulties, thus allowing for appropriate intervention at an
earlier age.
In addition, classroom climate also plays an essential role in students’ academic
achievement, significant differences between American and Chinese students exist in their
perceptions of school climate which can be attributed to cultural differences in respects of
authority, academic and social values, self-regulation and peer-regulation of behaviors, and
teachers’ classroom management (Yang et al., 2013). Moreover, teachers are the center in
Chinese classrooms, and students lack enough opportunities to talk about their opinions. In
addition, U.S. children showed a heightened awareness of the mind/task attributes of the learner,
that is, ability, task attempting, and strategy use, but Chinese children perceived more the
learner’s dispositional qualities of diligence, persistence, and concentration (Li, 2004) . All of
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these differences of classroom climate may lead to challenges for Chinese ELLs when they adapt
to American classrooms.
Purpose of this Project
The purpose of this project is using CRP to develop a curriculum to help Chinese ELLs
with beginning and intermediate English language proficiency at elementary. This curriculum
project is based on the research of Ladson-Billings (1995). Ladson-Billings used six years to
undertake the research of “culturally relevant”, and attempted to insert culture into education
(Ladson-Billings, 1995). The goal of this curriculum project is similar to goals of other ELLs
support programs. However, the current project aids Chinese culture as a tool to support English
language learning. According to Battolome (1994), Culturally Relevant Pedagogy is defined as a
humanizing pedagogy that respects and uses the real history, and perspectives of students as an
integral part of educational practice. Some research studies showed that there are different
components included in Culturally Relevant Pedagogy. However, only four key components
(academic success, cultural competence, critical consciousness and culturally relevant texts) will
be emphasized in this project.
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Methodology
Most Chinese ELLs are more or less familiar with Chinese culture, it is helpful for them
to acquire English language and understand academic content by comparing and contrasting
Chinese culture and American culture (See Figure 1). Students in the project have the
opportunity to develop English language skills, academic content and social strategies so that
help them to adapt to the life in the United States. For example, football is one of the popular
sports among American students, but Chinese students do not play football in China. Therefore,
Chinese ELLs may lack awareness of football. Using this topic to create a lesson of sport and
contrasting the different aspects between Chinese popular sport activities and American popular
sport activities, Chinese ELLs are more likely to build some basic awareness of American
culture. Moreover, Chinese ELLs will be better understand academic content and develop
English language.
Some Chinese ELLs face challenges in the United States when interacting with peers,
school personnel and community members successfully. This project also provides opportunities
for students to acquire social skills through a number of meaningful and interesting activities. It
offers guidance for teachers of Chinese ELLs to understand Chinese ELLs’ backgrounds and
support them to familiar with communication and ways of survival. It is helpful for students to
have a sense of belonging through group work activities with peers in this curriculum project. By
considering learners’ cultural backgrounds and individual differences, teachers can choose
different interaction activities to teach students how to successfully interact with peers, school
personnel, and community members.
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Figure 1
Chart of Tradition
My family tradition
-Festival
-Food
-Art
-Sport

The tradition of the U.S.
-Festival
-Food
-Art
-Sport

Both:
-

What I learned about the topic Tradition?

This curriculum project establishes a foundation for both Chinese ELLs and teachers of
these students. Through incorporating Basic English skills, appropriate instructions, and effective
classroom managements, Chinese ELLs will get a better understanding of English language
skills and academic content.
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Step One-Conduct Literature Review on Research
The first step in this process was to explore who are ELLs, what are bilingual education,
and other definition that best supported the purpose of this project. By seeking information
through reliable references online and relevant books, it was easy to identify the specific needs of
Chinese ELLs. English Language Learners (ELLs) are students whose native language is not
English and who are in the process of attaining proficiency in English (Wright, 2010). ELLs are
also defined as limited English proficient (LEP) students by the federal No Child Left Behind
Act of 2001 (NCLB) (Wright, 2010). Bilingual education is one effective way to enable a student
to develop two languages and using them to attain higher levels of competency (Baker, 2011).
Dual language bilingual (or Two-Way) education means that approximately equal numbers of
students who are English native speakers and students who are learning a second language are in
the same classroom and both languages are used for instruction (Baker, 2011). For Chinese ELLs
in the United States, there is an important lawsuit - Lau v. Nichols which is also the landmark of
bilingual education in the United States. The lawsuit attracts scholars’ attention in bilingual
areas, and it showed that Chinese bilingual students do need support for English learning.
Through these terminologies and relevant Chinese ELLs studies, it is easy to target the needs of
Chinese ELLs. It was crucial to understand the fundamental challenge that Chinese ELLs face.
Knowing Chinese ELLs background allowed educators to help Chinese ELLs achieve academic
success as well as English proficiency.
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Step Two-Conduct Literature Review on Policies/Standards related to topic
No Child Left Behind. This curriculum project hopes to prepare Chinese ELLs meet the
demands of No Child Left Behind (NCLB) and the Common Core Learning Standards (CCLS).
NCLB requires all students must reach proficiency by the end of the 2013-2014 school year
(Woolfolk, 2014). NCLB establishes high expectations for all students and seeks to reduce the
achievement gap between native English-speaking students and LEP students. Regardless of how
states define “proficiency” of NCLB, it requires that all students must reach proficiency by the
end of the 2013-2014 academic year.
CCLS. To reach the goal of NCLB, some states mandate that schools align their
curriculum with CCLS. It provides guidance for teachers to know expectations for students. The
NYS Board of Regents adopted the NYS P-12 CCLS In January 2011, which include the
Common Core State Standards and a small amount of additional standards uniquely added by
New York State, and the New York State P-12 CCLS were implemented in New York State
schools at the beginning of the 2012-2013 school year. The Common Core State Standards were
created through a collaborative effort on behalf of the National Governor’s Association Center
for Best Practices and the Council of Chief State School Officers. The standards were developed
by key stakeholders in the field, including teachers, school administrators, and content experts
(https://www.engageny.org/resource/new-york-state-p-12-common-core-learning-standards).
The use of CCLS allowed for the creation of appropriate academic content and language
objectives for the Chinese ELLs learn English in the United States. New York State P-12
Common Core Learning Standards for English Language Arts & Literacy is used in the
curriculum project (See Figure 2).
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Figure 2
New York State Common Core Learning Standards

Step Three-Use Classroom Management Ideas and SIOP Theory to plan units/lessons
The third step was to focus on combining important and basic SLA theory and classroom
instruction. Learning a language means that learning all the aspects of the language. Researchers
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showed that there are many factors that influence SLA that should be taken into consideration
when developing English language learning (Lightbown & Spada, 2006). In the development of
this program, these factors were taken into account for the topics of discussion and the
presentation. Based on SLA theory, effective classroom instruction and management also should
be considered. Sheltered instruction is an approach to teaching that improves English language
skills while teaching academic content to ELLs by putting the words and concepts of the content
into context to make the content more understandable (Woolfolk, 2014). SIOP is an
observational system to check that each element of sheltered instruction is present for a teacher
(Woolfolk, 2014). The SIOP activities were inserted in every lesson of this curriculum.
Moreover, classroom management is a key aspect should be combined with sheltered instruction.
Classroom management means an effective teacher organize students, space, time and materials
so students learning can take place. Lessons and activities of this curriculum are based on the
important factors of classroom management, such as classroom materials, space and time. An
effective teacher understand how to organize and structure their classroom and how to foster
students’ involvement and cooperation in all classroom activities rather than discipline
everything (Wong and Wong, 2009). The effective teachers know how to prepare the classroom
for effective work, how to introduce themselves to students and their families, how to greet
students with positive expectations, and how to work discipline plan (Wong and Wong, 2009).
Lessons in the curriculum project based on SIOP model and present a structure that provides for
a comfortable environment conducive to English language learning and fosters students’
engagement in meaningful classroom.
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Step Four-Use CRP Theory to plan units/lessons
In order to best support Chinese ELLs, it is crucial to identify the best strategies and
practices that best suit the needs of Chinese ELLs. The researcher is also a Chinese bilingual
person, and she will relate her personal experience to curriculum design, and it is more likely to
reach specific needs of Chinese ELLs using Chinese culture as a tool. Using research to support
the findings, Culturally Relevant Pedagogy (CRP) is the core guidance for creating this project.
Culturally Relevant Pedagogy refers to the population of students who have different cultural
backgrounds. Chinese culture is inserted in this curriculum project. Some research studies show
that there are different components included in Culturally Relevant Pedagogy. However, only
four key components will be emphasized in the project. Firstly, not only do ELLs need help with
English proficiency, but also they need understand academic skills such as literacy, numeracy,
technological, social, and political skills. Secondly, Culturally Relevant Pedagogy looks at how
the students maintain some cultural integrity such as first language is used to acquire second
language. In this project, Chinese language is used as a translator to support Chinese ELLs learns
English vocabulary. Additionally, developing students’ sociopolitical consciousness is another
critical component for Culturally Relevant Pedagogy, which looks at students who should
develop their critical consciousness by accessing skills and strategies from a different social
structure. For example, in this curriculum project, students will develop skills of cooperation and
cultivate social roles through lessons based on SIOP model. The fourth component of CRP in
this curriculum project is CRP texts. Goodman (1982) reported that "the more familiar the
language of the text, the closer the readers' predictions will match the author's expression and the
easier that text will be for the reader to comprehend". Chinese cultural texts will be borrowed
and used in the lessons of this curriculum project (e.g., see Table 1 and Figure 3).
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Table 1
Possible texts and sources
Possible Chinese texts/sources
Possible American texts/sources
- Map of China
- Map of the United States
- Videos of Chinese instruments
- Videos of American instruments
- Text of My grandma Wang Ju- poem of Prospective Immigrants,
shou
Please Note
- Movie of Mulan
- Text of My mother Jovita
- Text of China’s Lille Ambassador
Martinez
(only pp. 29-31)
- Text of I have a dream
- Videos of Confucius
- Text of George Washington
- Videos of Mid-autumn festival
- Video of American football
- Chinese zodiac
- Video of pumpkin carving
- Video of Chinese paper-cutting
- Text of Boston Tea Party
tutorial
- Text of Ben Franklin’s Experiment
- Videos of Children Beijing Opera
- Text of Greetings from America
- Chinese Text of The Secret Water
- Text of Earthquake (Inside pp.
- Video of Sights and Attractions
178-188)
Of Beijing
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Figure 3

(McCloskey, M, L., & Stack, L. (1996). Voices in literature. Boston, Massachusetts: A Division
of Wadsworth, Inc.)
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Step Five-select appropriate lesson plan format
Sheltered instruction observation protocol (SIOP) is an observational system to check
that each element of sheltered instruction is present for a teacher (Woolfolk, 2014). In the mid
90’s, as the number of ELLs increased, ESL educators and teachers began receiving professional
development on how to teach ELLs. The techniques and methods that were shared consisted
primarily of a range of ESL instructional strategies, and sheltered instruction as an effective
instructional approach (Vogt & Echevarría, 2008). The ultimate goal of sheltered instruction is to
provide access for ELLs to grade-level content standards and concepts as well as English
proficiency (Vogt & Echevarría, 2008). There are eight components that make up the SIOP
model: preparation, building background, comprehensible input, strategies, interaction, practice
and application, lesson delivery, and review and assessment (Vogt & Echevarría, 2008).
Teachers start each lesson based on preparation and appropriate language and content objectives.
Content objectives are designed based on state content standards, and language objectives are
created for guiding lesson implementation so that ELLs develop English proficiency (Vogt &
Echevarría, 2008). Both content objective and language objective provide opportunities for
teachers to meet the needs of ELLs and promote them to develop English proficiency, as well as
academic content learning (See Figure 4).
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Figure 4
SIOP model format
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Step Six-Selection of Unit Themes
This curriculum project includes five units, and fifty lessons. There are reasons why these
unit themes (See Table 2) are designed in the project.
Unit 1. The topics included in unit One are myself/family and new life. These lessons
will help Chinese ELLs when they come to the United States. The lessons focus on survival in
the new environment, how to introduce themselves to the new society, and how to meet new
friends in the United States. Unit 1 is designed to help Chinese ELLs understand how to
introduce themselves from their family backgrounds, and characteristics of student themselves,
such as their favorite instruments, food, sports, and dreams. Moreover, it also provides the
guidelines for Chinese ELLs to know how to greet people, and how to make friends with new
people.
Unit 2. The topics included in Unit Two are my people and biography. This unit looks at
teaching students to relate famous Chinese people and American people to students’ real life. For
example, after reading biographies of Mulan and Confucius, students have opportunities to write
about their favorite heroes and teachers. It is a useful unit to help students to practice English
reading and writing.
Unit 3. Unit Three is the core of the curriculum project, which is highlighting Culturally
Relevant Pedagogy. Both Chinese cultural knowledge (such as mid-autumn festival, Chinese
zodiac, Chinese paper-cutting art, and Peking opera) and American cultural knowledge
(American football, Halloween, and Thanksgiving) are emphasized in this unit; it supports
development of bilingual and bicultural knowledge for Chinese ELLs and other students. The
last lesson is also a useful material to help students conduct self-assessment. The whole unit
looks at scaffolding students to improve cognitive development, such as problem-solving,
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memorizing, compare/contrast and organization. The language objectives are designed to
develop students’ speaking, listening, reading and writing.
Unit 4. The content objectives of unit Four are to help students understand the academic
content of science by connecting science materials and students’ daily life. Chinese cultural texts
(e.g., Poem of Secret Water) and other resources of the United States (e.g., Ben Franklin’s
experiment) are also included in this unit. The purpose of this unit is to cultivate students’
cognitive development through a number of SIOP strategies, skills and activities. It is easy and
interesting for students to develop critical thinking, analyzing and organizing skills by practicing
mind map, graphic organizer, compare/contrast and other students’ practice and work papers.
The language objectives of unit 4 is to look at grammar learning (e.g., helping verbs) and
academic vocabulary words. It also focuses on English language speaking, listening, reading and
reading skills. Students’ social skills are emphasized in this unit. Students will know how to
cooperate with each other to do group-works through meaningful activities (e.g., group
presentation and group posters).
Unit 5. The content objectives of unit 5 are to develop students’ academic content of
social studies. It provides opportunities for students to learn Chinese history (e.g., Tang Dynasty)
and history of the United States (e.g., Immigrants came to America), Chinese geography
knowledge (e.g., capital city) and the geography of the United States (e.g., Niagara Falls and
Yellowstone National park) are also introduced in this unit. This unit spends more lessons on the
part of the United States, and differences between Chinese and American social studies, so that
paving the way for students’ future studies in English immersion schools and general schools of
the United States. The last lesson tries to summarizes the whole unit by introducing immigrants
in American history, it is a useful lesson for students to do self-assessment and relate to their

42

CULTURALLY RELEVANT CURRICULUM
backgrounds. Writing a letter to a distance relative in China to introduce the new lives in the
United States is used as an extra credit to praise students. Different kinds of SIOP skills,
strategies, activities and practices are used as tools for students to improve cognitive
development, such as critical thinking, hypothetical thinking, problem-solving and organization.
The language objectives of unit Five are that continue developing vocabulary learning and
grammar (e.g., what, where, when, why and how).
Table 2
Possible topics and lessons

Unit 1

Theme

Content

Language

Lessons

Myself/family
and new life

-Identify and use
vocabulary words
related to
introduction,
greeting, family, and
other aspects of
myself.

-Basic
vocabulary
words for
survival.

1.
2.
3.
4.

-Describe main ideas
and opinions using
maps, videos and
pictures.

-Use key words
and sentences
about the topic
orally.

Introduction
Greeting
My family
I am in the United
States
5. Pride
6. My favorite
instrument
7. My dream
8. My favorite sport
9. My favorite fruit
10. Friendship

-Participate in
activities and group
works.
Unit 2

My people and
biography

-Reading articles
about Chinese
biography and
American biography.

- Write down key
vocabulary
words and
sentences.

-Identify and describe
main characters after
reading.
-Brainstorm and draw
favorite characters

-Describe main
characters orally.

43

-Answer
questions who,

1.
2.
3.
4.

My grandma
Oath of friendship
Mulan
China’s Little
ambassador
5. Confucius
6. My favorite
teacher
7. “Prospective
immigrants, please
note”
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after watching videos
and reading poetry.
-Relate characters of
the biographies to
describing the people
around students
themselves.

Unit 3

Culture and
Tradition

-Participate in
activities and group
works.
-Describe and explain
the characteristics
about different kinds
of Chinese and
American cultural
activities.
-Compare and
contrast differences
between Chinese
culture and American
culture using videos,
hands on activities
and visual aids.
-Participate in
activities and group
works.

Unit 4

Science

-Identify and
brainstorm the details
about the texts and
materials that relate
to science.
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when, where, and 8. My mother
why.
9. I have a dream
10. George
Washington

- Write down key 1. Mid-autumn
vocabulary
festival
words and
2. Chinese zodiac
sentences.
3. Chinese papercutting art
-Read and use
4. Peking Opera
key words to
5. Chinese tradition
describe
6. American football
American
7. Thanksgiving
cultural activities 8. Halloween
and Chinese
9. Boston tea party
cultural
10. My family
activities.
tradition and the
tradition of the
-Listen to videos
United States
and share
opinions with
group members
orally.
-Identify and use
sentence frames,
such as
“I know that…”
“I want to know
that…”
“I learned
that…”
-Write down the
main ideas and
answers on notes
and charts.

1. The secret water
2. Here comes the
Sun
3. Lifecycle of
Butterfly
4. Volcano
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-Repeat, name and
list steps about a
scientific activity.
-Describe main ideas
and steps using
graphics, pictures,
and videos.
-Participate in
activities and group
works.

Unit 5

Social studies

-Read articles and
watch videos about
American and
Chinese social
studies.

-Draw pictures
based on texts
and materials,
and then describe
main topics and
steps orally
based on
drawings.
-Ask and answer
questions of the
scientific topic
orally with group
members.
-Identify and use
key vocabulary
words to identify
main ides.

-Articulate
differences and
similarities
between the map
of China and the
map of the
-Identify and describe United States.
main ideas and details
after reading
-Write down key
American and
information
Chinese historical
using note-taking
events and
charts.
geographic places.
-orally describe
the main ideas
and details, and
share ideas with
group members.
-Compare and
contrast the map of
China and the map of
the United States.

Step Seven-write lesson plans
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5. Ben Franklin’s
experiment
6. Moving
7. Planet earth/inside
out
8. Time
9. The four great
inventions of
ancient China
10. Switch on, switch
off

1. Travel to Beijing
2. Tang dynasty
3. Map of the United
States
4. Niagara Falls
5. Yellowstone
National Park
6. Bryce Canyon
7. Big Sur
8. Greeting from
America
9. Earthquake
10. Coming to
America
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After reviewing some reliable literature and research studies, the author understood the
information about relevant standards, SLA theories, SIOP model, and culturally relevant
pedagogy. Based on these basic and important foundations, the author designed every lesson
after deciding unit themes. Each lesson based on New York State Common Core Learning
Standards (K-5th grades), and used SIOP lesson plan formats. Every lesson includes ten parts: the
topic of the lesson, level, common core learning standards, key vocabulary, resources,
connections to prior knowledge, content objectives, meaningful activities, assessments, language
objectives, and wrap-up. Content objectives and language objectives provide purposes and
guidelines for students to develop academic content learning and English language skills. The
part of meaningful activities offers various useful strategies, practices, and activities to engage
students in classrooms. The part of wrap-up helps teachers and students to review and summarize
the main idea of every lesson.
Step Eight-Articulate Intended Audience
Based on the findings of the literature review, this project was designed for the beginning
level Chinese ELLs. Using modified SIOP lesson plan format (See Table 2), all of the specific
needs of Chinese ELLs were reached by language and content objectives, instructional goals and
appropriate strategies. The curriculum project was designed for Chinese Americans, students
entering U.S. ESL classroom and bilingual schools at elementary schools. It is appropriate for
beginners or intermediates in English language proficiency (ELP). If need be, these lessons could
be easily modified for more advanced level of Chinese ELLs. CCLS was used as standards and
expectations for the development of each lesson.

Step Nine-Write all lesson plans
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The author began the curriculum project in 2013, and she used two months to write all
lesson plans in 2014. The curriculum projects includes five units, each units includes ten lessons.
After deciding the topic of each lesson, the author found some relevant resources, and designed
appropriate activities for each lesson. Moreover, additional resources and material samples are
attached by each lesson. It was a useful way to illustrate activates and resources that are used in
the lesson. All lessons are considered carefully based on the needs and challenges of Chinese
ELLs, relevant policies, basic theories, and useful instruction.
Step Ten-Review of Lesson Plans by university instructors
After finishing all of these lessons, the author sent the framework and all of lessons to
three university instructors to look at the curriculum project. University instructors read the
curriculum project, and understood the main topic and lessons in the curriculum project.
University instructors agreed with the opinion that the curriculum project is useful; and provided
useful suggestions for the curriculum project.
Step Eleven-Make changes based on feedback
Based on feedbacks from university instructors, the author reviewed the whole
curriculum project, and modified it. For example, there would be more information and details
needed in parts of literature reviews, such as the part of SLA theories, Chinese ELLs, and
culturally relevant pedagogy.
Step Twelve-Reflection
The curriculum project was designed for Chinese beginning level and intermediate level
ELLs at K-5th grade levels. CRP content and texts that could be included for the project were
difficult to find. By reviewing research and studies that had previously discussed materials,
relevant policies and effective theories and skills, problems on the project were solved. In order
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to help students to adapt to American culture and schools, the process of second language
acquisition (SLA) was also considered. After reviewing studies, language learning is influenced
by many factors, such as social and cultural environment and individual differences (SavilleTroike, 2012). In addition, it was based on Ladson-Billings’ CRP, which points out that cultural
knowledge is used as tools and integral parts for students to do educational practice (LadsonBillings, 1995). The program is suggested to operate for three months for bilingual schools, but
allow for students to exist is they demonstrate the progress necessary for them to succeed with
support from ESL instruction in mainstream schools. The goal of the three-month curriculum
project is to support Chinese ELLs acquire English language as well as learn academic content
using Chinese culture and American culture as tools.
Step Thirteen-Consider Limitations of Curriculum Project
There were some limitations to the specific curriculum project. Because this project was
designed for ESL and bilingual classrooms, one of these challenges that would be faced available
funding. Teachers who do not have Chinese background may have a difficult time delivering this
curriculum, however is it written to work with teachers without a Chinese background.
Step Fourteen-Validity considerations
The researcher is a Chinese native speaker and she studied English as a foreign language
over ten years. She has the similar experience in learning English as a second language, and she
experienced the same feeling and challenge as well as Chinese ELLs. Moreover, she also studies
a number of knowledge and relevant books of teaching English as a second language for her
Master’s degree. Relating the researcher’s personal experience of Chinese bilingual person to
learning relevant knowledge of teaching English to speakers of other language, she tried her best
to create an authentic curriculum project for Chinese ELLs to learn English in the United States.
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For instance, she tried to select appropriate Chinese cultural texts from a lot of Chinese cultural
books and references so that help learners engage in classroom. Therefore, the author considered
validity when choosing appropriate culturally relevant texts and meaningful activities based on
SLA theories, standards and sheltered instruction.

Results
49

CULTURALLY RELEVANT CURRICULUM
Overview of Unit One
The topic included in unit 1 are myself/family and new life. These lessons will help
Chinese ELLs when they come to the United States. The lessons focus on survival in the new
environment, how to introduce themselves to the new society, and how to meet new friends in
the United States. Unit 1 is designed to help Chinese ELLs understand how to introduce
themselves from their family backgrounds, and characteristics of student themselves, such as
their favorite instruments, food, sports, and dreams. Moreover, it also provides the guidelines for
Chinese ELLs to know how to greet people, and how to make friends with new people.
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Introduction

Level: Beginner/Intermediate

Common Core Learning Standards:
W. K. 5 With guidance and support from adults, respond to questions and suggestions from peers and add details to strengthen
writing as needed.
W. K. 8 With guidance and support from adults, recall information from experiences or gather information from provided sources
to answer a question.
SL. K. 1b Continue a conversation through multiple exchanges.
SL. K. 4 Describe familiar people, places, things, and events and, with prompting and support, provide additional detail.
SL. K. 5 Add drawings or other visual displays to descriptions as desired to provide additional detail.
Key Vocabulary: name, my, your, her, his, nice,
you
HOTS: How do I introduce my name to other
people?
How do I introduce my friends to other people?

Visuals/Resources:
- Picture cards
- Take a stand sentence frames on PowerPoint
- Video of self-introduction (http://www.youtube.com/watch?v=KCZAtgacc7I)

Connections to Prior Knowledge/Building Background:
TW ask students to think about how they introduce themselves to other people in China. Students are free to use Chinese Mandarin
to answer questions.
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Content Objectives:
1. SWBAT use
vocabulary related to
the topic of selfintroduction.

2. SWBAT watch the
video and follow the
video to practice by
themselves.

Meaningful Activities:

Review/Assessment:

1.1 TW explain and show the
model how to introduce
your name to other people
using key vocabulary.

1.1 TW ask students to select correct vocabulary words and
introduce their names correctly.

2.1 TW provide wait-time for
students to watch the video of
self-introduction and practice
by themselves.

2.1 TW observe students and record basic information of
students’ participation.

3. SWBAT participate in a
role play scenario about 3.1 TW divide students into
groups, two students for
the topic of
each group, and practice
introduction.
how to introduce
themselves to each other
through role-playing.

3.1 TW record information of active participation in groups.

Language Objectives:
1. SWBAT write down
the sentence frame:
“My name is________.”

1.1 SW write down the
sentence frame and their
names to the picture cards
correctly.

“What’s your name?”
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1.1 TW model how to write down vocabulary words and
sentence of introduction using picture cards, and ask the
students practice correctly.
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“Her name is________.”
“His name
is___________.”
2. SWBAT use and
introduce themselves
orally to other people
using key vocabulary
and sentence frame
correctly.

2.1 SW use correct vocabulary
words and sentence frame to
introduce themselves orally.

Wrap-up:
-

Do you know how to introduce yourself to other people?
Practice the sentence frame with a partner:
Hello, my name is _____, nice to meet ____.

53

2.1 TW ask students to introduce themselves to the teacher and
peers.
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(https://www.google.com/search?hl=en&site=imghp&tbm=isch&source=hp&biw=1920&bih=985&q=My+name+is&oq=My+name+is&gs_l=img.
3..0l4.3097.7337.0.8375.12.5.1.6.6.0.154.616.0j5.5.0....0...1ac.1.38.img..0.12.667.hfJGADOpugc#hl=en&q=My+name+is&tbm=isch&imgdii=_)
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Greeting

Level: Beginner/Intermediate

Common Core Learning Standards:
W. K. 5 With guidance and support from adults, respond to questions and suggestions from peers and add details to strengthen
writing as needed.
W. K. 8 With guidance and support from adults, recall information from experiences or gather information from provided sources
to answer a question.
SL. K. 1b Continue a conversation through multiple exchanges.
SL. K. 4 Describe familiar people, places, things, and events and, with prompting and support, provide additional detail.
SL. K. 5 Add drawings or other visual displays to descriptions as desired to provide additional detail.
SL. K. 6 Speak audibly and express thoughts, feelings, and ideas clearly.
Key Vocabulary: happy, sad, excited, tired,
fine, good, angry, sleepy, hungry
HOTS: How do greet other people in daily life?
How do you express your feeling?

Visuals/Resources:
- white papers, crayon, and other writing utensil
- Take a stand sentence frames on PowerPoint
- Video of How are you today?
(https://www.youtube.com/watch?v=teMU8dHLqSI)

Connections to Prior Knowledge/Building Background:
-

TW ask students to think about how they introduce themselves to other people in daily life.
TW ask students to think about how they greet people in China.
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Content Objectives:
1. SWBAT identify and
use appropriate
sentences and
vocabulary words of
greeting using a song.

2. SWBAT identify and
express their feelings
using correct
vocabulary words.

3. SWBAT edit and revise
their drawing and face
expression with the
help of a partner

Meaningful Activities:

Review/Assessment:

1.1 TW show the song How
are you today to engage
students into the topic, and
model students how to
greet people

1.1 TW ask students to listen to the song, and sing it by
themselves.

2.1 TW model and ask students
use face expression to draw
their feeling and express their
feelings orally

2.1 TW ask students to draw their feelings and express them
orally, and assess students’ master of words of feelings.

3.1 TW ask students to practice
the topic through group
work using activity InsideOutside Circle. Students
are divided into two
groups, half the class forms
the inside circle, and the
other half forms the outside
circle. The students in the
outside circle use sentence
“How are you?” to greet,
and the students in the
inner circle answer the
questions using their

3.1 TW record information of active participation in groups.
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drawing and feeling
vocabulary words.
3.2 SW write down the
sentence frame on their
notebooks.
Language Objectives:
1. SWBAT write down
the sentence frame:
“How are you?”
“I am______, thank you,
and you?”

1.1 SW draw their feelings
and write down the
vocabulary words
correctly.
1.2 SW practice orally
greeting and feelingexpression through
group activity InsiderOutside Circle.

2. SWBAT select and use
correct vocabulary
words to express their
feelings, such as: good,
happy, sad, angry and
excited.

1.2 TW ask students to draw their feelings and write down the
words. Students will be assessed through drawing and
correct spelling.

2.1 TW repeat the key words and sentences of the topic, assess
students’ speaking through group work, and help students
to fix the incorrect pronunciation and other speaking
problems.

Wrap-up:
-

1.1 TW model how to write down vocabulary words and
sentence of greeting, and ask the students practice
correctly.

Do you know how greet other people in daily life?
Practice the sentence frame with a partner orally:
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Hello, how are you?
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Teacher’s drawing modeling
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(https://www.google.com/search?site=imghp&tbm=isch&source=hp&biw=1920&bih=985&q=insider%2Foutsider+circle&oq
=insider%2Foutsider+circle&gs_l=img.3...2958.9118.0.9253.23.8.0.15.15.0.112.775.5j3.8.0....0...1ac.1.38.img..6.17.828.gw7OKC
y-EOM#q=inside-outside+circle&tbm=isch&imgdii=_)
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: My family

Level: Beginner/Intermediate

Common Core Learning Standards:
SL. K. 4 Describe familiar people, places, things, and events and, with prompting and support, provide additional detail.
SL. K. 5 Add drawings or other visual displays to descriptions as desired to provide additional detail.
SL. K. 6 Speak audibly and express thoughts, feelings, and ideas clearly.
W. K. 5 With guidance and support from adults, respond to questions and suggestions from peers and add details to strengthen
writing as needed.
Key Vocabulary: grandfather, grandmother,
father, mother, sister, brother, sibling
HOTS: How many people in your family? Who
are them?
Could you introduce your family to us?

Visuals/Resources:
-Picture of Generations
- Poster of family tree
- Take key vocabulary words and sentence frames on PowerPoint
- writing utensil

Connections to Prior Knowledge/Building Background:
-

Do you have a small family?
Do your family members (mom, dad, sister or brother) live in the United States now or in China?
Do you want to bring a photo of your family to share with the teacher and other classmates?
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Content Objectives:

Meaningful Activities:

Review/Assessment:

1. SWBAT listen and
name family members
using photos and key
vocabulary words.

1.1 TW explain and speak the
vocabulary words of family
using the picture of
Generation

1.1 TW repeat the vocabulary words of family again, and ask
students to follow the teacher and practice for many times

2. SWBAT point and
describe family
members using photos
and key vocabulary
words.

2.1 SW draw a family tree after
2.1 TW ask the students draw their family tree and introduce
the teacher showing the
their families.
model of family tree, and
use their drawings to
introduce their families
2.2 SW describe and introduce
their families to their peers
as group work

2.2 TW record information of active participation in groups.

Language Objectives:
1. SWBAT write down
the sentence frame:

1.1 TW model how to write down vocabulary words and
sentence, and ask the students practice correctly (including
spelling and grammar).

1.1 SW write down the
sentence frame correctly

“This is my family.”
“He is my ______”
“She is my________.”
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2. SWBAT verbally
describe and introduce
their families.

2.1 SW use correct vocabulary
words and sentence frame to
introduce their families orally
through group work

2.1 TW ask students to introduce their families to the teacher
and peers, and help students correct speaking.

Wrap-up:
-

Can you introduce your family to other people?
TW model the process and help the students verbally form sentences through the use of pictures of Generation and Family
tree.
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(Schifini , A ., Short, D, J., Tinajero, J, V. Garcia, E., Garcia, E, E., Hamayan, E., & Kratky, L. (2004). Avenues. Carmel, California:
Hampton-Brown.)
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Family tree
(https://www.google.com/search?site=&tbm=isch&source=hp&biw=1920&bih=985&q=family+tree&oq=family+tree&gs_l=img.3..0l10.2104.416
4.0.4359.11.7.0.4.4.0.90.585.7.7.0....0...1ac.1.38.img..0.11.633.2XK1NEML624#q=family+tree+for+kid&tbm=isch&imgdii=_)
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: I am in the United States

Level: Beginner/Intermediate

Common Core Learning Standards:
SL. K. 4 Describe familiar people, places, things, and events and, with prompting and support, provide additional detail.
SL. K. 5 Add drawings or other visual displays to descriptions as desired to provide additional detail.
SL. K. 6 Speak audibly and express thoughts, feelings, and ideas clearly.
W. K. 5 With guidance and support from adults, respond to questions and suggestions from peers and add details to strengthen
writing as needed.
RL. K. 11. With prompting and support, make connections between self, text, and the world around them (text, media, social
interaction).
Key Vocabulary: map, language, food, sport,
art, festival,
HOTS: How can you introduce your country?
What the differences between your country and
the United States?

Visuals/Resources:
-Maps of the United States and China
- Graphs
- index cards
- writing utensil

Connections to Prior Knowledge/Building Background:
-

Where are your from?
What is your favorite food, festival or music in China
What is your favorite food, festival or music in the United States?
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Content Objectives:

Meaningful Activities:

Review/Assessment:

1. SWBAT name and
define five
characteristics (map,
language, food, festival,
art and sport) of two
countries (China and
the United States), but
only label one example
for each characteristic.

1.1TW explain and show the
1.1 TW ask the students questions about the topic after
five characteristics (map,
showing and explaining the topic to students.
language, food, festival, art and
sport) of China using graph,
map, and pictures.

2. SWBAT describe the
five characteristics of
the United States using
graphic and written
form.

2.1 SW design the graphic of
the United States based on
the teacher’s model (the
graphic of China).

1.2 SW be asked questions
about the topic based on the
graph, maps, and pictures.

2.2 TW provide maps and
pictures for students to
design their own graphic of
the United States.

2.3 SW discuss and work with
their partners to design the
graphic of United States.
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2.1 TW ask the students pick up the maps and pictures
correctly and design the graphic of the United States.

2.2 TW record information of active participation in groups.

2.3 TW model how to write down vocabulary words and
sentence on the graphic of China, and asked the students to
write down the words and sentences on the graphic of the
United States
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Language Objectives:
1. SWBAT use key
1.1 SW describe and write
vocabulary words (map,
down the key vocabulary
language, food, art,
words on the graphic of the
pizza, jazz, Christmas
United States.
and football) to
describe the United
States.

2. SWBAT verbally
describe and introduce
the graphic of United
States.

1.1 TW ask students to introduce the United States using their
graphics orally and help them to modify speaking.

2.1 TW ask the students to
share their graphic with
peers orally, and describe
the United States using
their graphics.

Wrap-up:
-

Can you introduce both China and the United States now?
TW model the process and help students verbally describe and introduce the United States using graphics.
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(Created by Aijuan Cun)

Map of China
(https://www.google.com/search?site=&tbm=isch&source=hp&biw=1920&bih=985&q=map+of+China&oq=map+of+China&gs_l=img.3..0l10.124
1.3343.0.3574.12.9.0.3.3.0.169.1134.2j7.9.0....0...1ac.1.38.img..3.9.764.iVmNod1ove4#q=map+of+China&tbm=isch&imgdii=_)
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Map of the United States
(https://www.google.com/search?site=&tbm=isch&source=hp&biw=1920&bih=985&q=map+of+China&oq=map+of+China&gs_l=img.3..0l10.124
1.3343.0.3574.12.9.0.3.3.0.169.1134.2j7.9.0....0...1ac.1.38.img..3.9.764.iVmNod1ove4#q=map+of+the+United+States&tbm=isch&imgdii=_)
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Chinese dumplings
(https://www.google.com/search?site=&tbm=isch&source=hp&biw=1920&bih=985&q=map+of+China&oq=map+of+China&gs_l=img.3..0l10.124
1.3343.0.3574.12.9.0.3.3.0.169.1134.2j7.9.0....0...1ac.1.38.img..3.9.764.iVmNod1ove4#q=Chinese+dumplings&tbm=isch&imgdii=_)
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Pizza
(https://www.google.com/search?site=&tbm=isch&source=hp&biw=1920&bih=985&q=map+of+China&oq=map+of+China&gs_l=img.3..0l10.124
1.3343.0.3574.12.9.0.3.3.0.169.1134.2j7.9.0....0...1ac.1.38.img..3.9.764.iVmNod1ove4#q=Pizza&tbm=isch&imgdii=_)
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Peaking opera
(https://www.google.com/search?site=&tbm=isch&source=hp&biw=1920&bih=985&q=map+of+China&oq=map+of+China&gs_l=img.3..0l10.124
1.3343.0.3574.12.9.0.3.3.0.169.1134.2j7.9.0....0...1ac.1.38.img..3.9.764.iVmNod1ove4#q=Peaking+opera&tbm=isch&imgdii=_)

Jazz
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(https://www.google.com/search?site=&tbm=isch&source=hp&biw=1920&bih=985&q=map+of+China&oq=map+of+China&gs_l=img.3..0l10.124
1.3343.0.3574.12.9.0.3.3.0.169.1134.2j7.9.0....0...1ac.1.38.img..3.9.764.iVmNod1ove4#q=Jazz&tbm=isch&imgdii=_)

Ping pong

(http://www.google.com/imgres?imgurl=&imgrefurl=http%3A%2F%2Fimgarcade.com%2F1%2Fping-pong-clipart%2F&h=0&w=0&tbnid=juX3N9i7h1dmM&zoom=1&tbnh=217&tbnw=232&docid=LTm2pwpK2lNKhM&tbm=isch&ei=Wow0U8CBJ8a00AGLi4CwBg&v
ed=0CBcQsCUoBw)
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Football
(http://www.google.com/imgres?imgurl=&imgrefurl=http%3A%2F%2Fwww.aiowallpaper.com%2F1716%2Famerican-footballwallpaperhd%2F&h=0&w=0&tbnid=wiv8Di4h_XfscM&zoom=1&tbnh=183&tbnw=275&docid=RHPswv0sXlEKzM&tbm=isch&ei=u4w0U5
WiOMjP0gGOx4HIDg&ved=0CAUQsCUoAQ)
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Pride

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. K. 5 Recognize common types of texts (e.g., storybooks, poems).
RL. K. 11. With prompting and support, make connections between self, text, and the world around them (text, media, social
interaction).
SL. K. 5 Add drawings or other visual displays to descriptions as desired to provide additional detail.
SL. K. 6 Speak audibly and express thoughts, feelings, and ideas clearly.
W. K. 5 With guidance and support from adults, respond to questions and suggestions from peers and add details to strengthen
writing as need.
Key Vocabulary: family, pride, language,
culture, people, who
HOTS: Can you make prediction about the topic
only based on a picture?
What did you learn about the topic of Pride?

Visuals/Resources:
- Picture
Pretest sheet
- writing utensil
- Sheet of poem

Connections to Prior Knowledge/Building Background:
-

TW show the picture of pride to students, and ask them to make a prediction.
SW work with their partners to make a prediction based on the picture of the text
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Content Objectives:
1. SWBAT preview the
picture of the text by
taking a pretest with a
partner.

Meaningful Activities:

Review/Assessment:

1.1 TW only show the picture
of the text, and ask students
to make prediction with
their partners.

1.1 TW ask the students work with their partners and make
prediction about the topic of the text

1.2 SW ask and share questions 1.2 TW record students’ participation in group work.
with their partners while
making predictions about
the picture and pretest item.

2. SWBAT listen and
repeat the poem of
Pride.

2.1 TW ask the students to repeat and read the poem of Pride.

2.1 TW show and explain the
pome of Pride after
students make prediction.
2.2 TW read and ask students
to follow her to repeat the
poem, and practice it with
their partners.

3.1 SWBAT list and label
what they learned about
the topic of Pride.

3.1 TW model how to list and
write down what they learned
on post-test, and share it with
their partners.
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3.1 TW ask students to list what they learned about the topic
on post-test, and assess students by comparing their pre-test
and post -test
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Language Objectives:
1. SWBAT question and
clarify terms to initiate
discussion with a partner:

1.1 SW orally point and take
with their partners to make
prediction about the topic.

1.1 TW ask students to make prediction with their partners.

“Do you know anything
about the picture?”
“I’m not sure about the
answer, but I know it
shows_____.”
“I think the topic might
be_____,
because_______.”

2. SWBAT write down
their answers about the
topic on pre-test and
post-test.

2.1 TW ask students to make
prediction with their
partners, and write down
their answers on pre-test
and post-test.

2.1 TW ask students to write down the answers on pre-test and
post-test, and assess students by comparing pre-test and posttest.

Wrap-up:
-

SW make prediction about the topic and share with their partners
SW read the poem of Pride and write down what they learned on post-test
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Pre-test

Lesson 5

Name:
Date
1. Based on the picture of the text, can you predict what we will learn about the topic?

2. Please share your ideas with your peers using these sentences:

-

“Do you know anything about the picture?”

-

“I’m not sure about the answer, but I know it shows_____.”

-

“I think the topic might be_____, because_______.”
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Post-test
Name:
1. What did you learn from the picture?

Lesson 5
Date:

2. What did you learn from the poem of Pride?
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: My favorite instrument

Level: Beginner/Intermediate

Common Core Learning Standards:
SL. K. 4 Describe familiar people, places, things, and events and, with prompting and support, provide additional detail.
SL. K. 5 Add drawings or other visual displays to descriptions as desired to provide additional detail.
SL. K. 6 Speak audibly and express thoughts, feelings, and ideas clearly.
W. K. 5 With guidance and support from adults, respond to questions and suggestions from peers and add details to strengthen
writing as needed.
RL. K. 11. With prompting and support, make connections between self, text, and the world around them (text, media, social
interaction).
Key Vocabulary: drum, violin, viola, cello
piano, accordion, flute, lute, tuba, saxophone
HOTS: What is your favorite instrument?
What kinds of instrument do you know now?

Visuals/Resources:
- KWL Chart
- writing utensil
- Videos of instruments
(Drum: https://www.youtube.com/watch?v=GanMDOfzRrM
Piano: https://www.youtube.com/watch?v=e3oNVmSaMsE
Violin: https://www.youtube.com/watch?v=OvtmiQ_fxtU
Viola: https://www.youtube.com/watch?v=ZvIPpUDQrb4
Cello: https://www.youtube.com/watch?v=sH9j4mHGGkQ
Chinese flute: https://www.youtube.com/watch?v=V8NGWV3XRgg
Chinese lute: https://www.youtube.com/watch?v=9BXquqmnHsY)
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Connections to Prior Knowledge/Building Background:
-

TW show the video of Chinese flute and Chinese lute
SW answer the question: do you like instruments?
SW use KWL chart and write down the answers of question: What kind of instrument do you know?

Content Objectives:

Meaningful Activities:

Review/Assessment:

1. SWBAT name and say
what they already know
about the topic of
instrument.

1.1 TW explain and model how 1.1 TW ask the students questions about the topic of
to use KWL chart to record
instrument, and write down answers on the KWL chart.
what they already know
about the topic of
instruments.
1.2 SW be asked questions
about the topic and write
down the answers on the
first box of KWL chart.

2. SWBAT listen to the
videos of instruments, and
say their feelings.

2.1 TW ask the students to review the vocabulary words of
feeling, and write down the words on the second box of
KWL chart.

2.1 SW listen to five video
clips of instruments.
2.2 TW explain and model how
to use the second box of
KWL chart to write down
their feeling when they
listened to the video clips.
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3. SWBAT list what they
have learned about
instrument.

3.1 TW model how to list and
write down the key vocabulary
words of instrument on the
third box of KWL chart.

3.1 TW ask students to repeat the vocabulary words of
instrument, and write down the words on KWL chart.

3.2 SW list what they have
learned about instrument using
KWL chart.

Language Objectives:
1. SWBAT use the sentence
frames to state whether
information is something
they already know,
something they want to
learn about, or something
they learned through the
course of instruction:
“I know that______.”
“I feel _____when I listen
to the music.”
“I learned that_______.”

2 SWBAT write down the
key vocabulary of

1.1 SW orally define and say
what they already know
about the topic, what their
feelings are when they
listen to the video clips,
and what they learned.

1.1 TW help students review the sentence frames, and asked
them to practice orally.

2.1 TW ask students to write down the key vocabulary words,
2.1 TW model how to spell and and record the notes of students’ KWL chart (including
write down the key words
spelling and grammar).
using KWL chart.
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instrument using KWL
chart

2.2 SW repeat the key words of
instrument and write down
them using KWL chat.

Wrap-up:
-

SW watch the video clips of instruments.
TW model the process and ask the students to take notes using KWL chart.
SW answer the question: what is your favorite instrument?

85

CULTURALLY RELEVANT CURRICULUM
My favorite Instrument
What I Know
e.g. Chinese flute

What is my feeling when I hear the
video clips
e.g. happy

KWL Chart
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What new instrument I learned
e.g. piano, violin…
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: My dream

Level: Beginner/Intermediate

Common Core Learning Standards:
R. 1. 9a With prompting and support, students will make cultural connections to text and self.
SL. 1. 1d Seek to understand and communicate with individuals from different cultural backgrounds.
SL. 1. 5 Add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts, and feelings.
SL. 1. 2 Ask and answer questions about key details in a text read aloud or information presented orally or through other media.
W. 1. 5 With guidance and support from adults, focus on a topic, respond to questions and suggestions from peers, and add details
to strengthen writing as needed.
W. 1. 6 With guidance and support from adults, use a variety of digital tools to produce and publish writing, including in
collaboration with peers.
Key Vocabulary: occupation, job, teacher,
doctor, lawyer, actor, businessman, dancer,
farmer, painter, basketball player, cook
HOTS: What is your dream?
Do you want to be a teacher, doctor, lawyer,
dancer?

Visuals/Resources:
- 4 corner vocabulary Chart
- writing utensil
- Cornell chart

Connections to Prior Knowledge/Building Background:
-

Who is your favorite teacher? Can you introduce your favorite teacher?
Do you want to be a teacher in the future?
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-

What is your dream, to be a teacher, a doctor, a lawyer or a dancer?

Content Objectives:

Meaningful Activities:

Review/Assessment:

1. SWBAT use an
1.1 TW explain and model how 1.1 TW ask the students to read and name the vocabulary
illustration, a definition,
to use 4 corner vocabulary
words using 4 corner vocabulary charts.
fist language and
chart to determine and
pronunciation to label
memorize a vocabulary
and determine a
word.
vocabulary word of job
and occupation.
1.2 SW name and practice the
1.2 TW ask students to practice the words with their partners,
vocabulary words with
and record students’ participation in the group work.
their partners as group
work.

2. SWBAT list and
explain the key
vocabulary words of
job and get the
summary

2.1 TW model how to use
Cornell chart to take notes
about the topic of job and
occupation, and give each
student a piece of Cornell
chart.
2.2 SW list the key vocabulary
words of job and
occupation on their own
Cornell chart, and choose
definition, first language or
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2.1 TW ask the students to review the vocabulary words of
feeling, and write down the words on the second box of
KWL chart.
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picture to explain the
words.
2.3 TW ask student to write
down their dreams in the
summary box of Cornell
Chart.
Language Objectives:
1. SWBAT read the first
language, definition of
4 vocabulary chart for
the key words.

2. SWBAT write down
the key vocabulary
words on Cornell chart,
and choose definition,
picture or first language
to explain each word on
the Cornell chart.

1.1 SW follow the teacher to
read the pronunciation and
definition for the key
words, and practice the
words with their partners
orally.

1.1 TW ask students to repeat the words using 4 corner
vocabulary chart.

2.1TW model how to spell and
write down the key words
using Cornell chart

2.1 TW ask students to write down the key vocabulary words,
and assess the notes of students’ Cornell chart (including
spelling and grammar).

2.2 SW list and write down the
words on Cornell chart
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1.2 TW ask students to practice the key words with their
partners, and help each other to pronounce and memorize
the key words.
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3. SWBAT use the
sentence frame to
demonstrate their
dreams orally:

3.1 TW ask students to write
down the sentence on the
summary box of Cornell chart,
and demonstrate it to their
partners orally.

3.1 TW ask students to introduce their dreams using the
sentence frame.

“I want to be a _______.”
Wrap-up:
-

TW model the process and ask the students to repeat and memorize key words of job and occupation using 4 Corner
Vocabulary chart.
TW model the process and ask the students to take notes using Cornell chart.
SW say their dreams using the sentence frame: “I want to be a _______.”
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4-Corner vocabulary chart
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My dream
Key Vocabulary Words
e.g. teacher

Explain (only choose one category from 4-corner vocabulary
chart)
e.g. a person whose occupation is teaching others.

Summary:
“I want to be a ______.”
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: My favorite sport

Level: Beginner/Intermediate

Common Core Learning Standards:
R. 1. 9 a With prompting and support, students will make cultural connections to text and self.
SL. 1. 1d Seek to understand and communicate with individuals from different cultural backgrounds.
SL. 1. 5 Add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts, and feelings.
SL. 1. 2 Ask and answer questions about key details in a text read aloud or information presented orally or through other media.
W. 1. 5 With guidance and support from adults, focus on a topic, respond to questions and suggestions from peers, and add details
to strengthen writing as needed.
W. 1. 6 With guidance and support from adults, use a variety of digital tools to produce and publish writing, including in
collaboration with peers.
Key Vocabulary: archery, badminton, football,
golf, tennis, boxing, cycling, judo, basketball,
polo
HOTS: What is your favorite sport?
What is the most popular sport in Chinese
elementary schools?

Visuals/Resources:
- Index cards
- writing utensil
- pictures of sport

What is the most popular sport in elementary
schools of the United States?

Connections to Prior Knowledge/Building Background:
-

What is your favorite sport?
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-

What is the most popular sport do you think in Chinese elementary schools?

Content Objectives:
1. SWBAT point and
repeat vocabulary
words of the topic
Sport.

4. 2. SWBAT categorize and
match words and pictures
about the topic Sport.

Meaningful Activities:

Review/Assessment:

1.1 TW show and model how
to pronounce new
vocabulary words of the
topic using index cards and
pictures.

1.1 TW model and explain the new vocabulary words.

1.2 SW follow the teacher and
read the vocabulary words
one by one.

1.2 TW ask students to pronounce the new vocabulary words
and help students to modify their pronunciation.

2.1 TW model how to use
activity Find your match to
categorize and memorize
the new vocabulary words.
2.2 SW mix with each other,
for the word football,
student #1 has the spelling
of the word, student # 2 has
the picture of the word.
While searching for their
matches, student #2 listens
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2.1 TW ask the students to review the vocabulary words of
sports through activity Find your match.

2.2 TW observe and record students’ participation in the group
activity
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to student #1 speak the
word, and find each other.
Language Objectives:
1. SWBAT orally read the
words on their cards to
other students.

1.1 SW follow the teacher to
read the words, and
practice it orally through
the group activity Find
your match.

2. SWBAT write down the
key vocabulary words on
their own notebooks.

2.1 TW ask students to write
down the words on their
own notebook while
repeating the words.

1.1 TW ask students to repeat the words using index cards.

2.1 TW ask students to write down the key vocabulary words
on their own notebooks.

Wrap-up:
-

What is your favorite sport?
What kinds of sport did you lean through this lesson?
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Find your match
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: My favorite fruit

Level: Beginner/Intermediate

Common Core Learning Standards:
R. 1. 9a With prompting and support, students will make cultural connections to text and self.
SL. 1. 1d Seek to understand and communicate with individuals from different cultural backgrounds.
SL. 1. 5 Add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts, and feelings.
SL. 1. 2 Ask and answer questions about key details in a text read aloud or information presented orally or through other media.
W. 1. 5 With guidance and support from adults, focus on a topic, respond to questions and suggestions from peers, and add details
to strengthen writing as needed.
W. 1. 6 With guidance and support from adults, use a variety of digital tools to produce and publish writing, including in
collaboration with peers.
Key Vocabulary: apple, banana, cherry, grape,

Visuals/Resources:

lemon, (water) melon, pear, peach, pineapple,
strawberry

- actual fruit

HOTS: What is your favorite fruit?

- writing utensil
- students’ practice sheet

Connections to Prior Knowledge/Building Background:
-

Who is your favorite food?
SW talk about their favorite fruit with their partners.
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Content Objectives:
1. SWBAT use point and
say the vocabulary words
of fruit.

Meaningful Activities:

Review/Assessment:

1.1 TW show the actual fruit to
students, and ask students to
read the words of fruit.

1.1 TW show the actual fruit and ask students to match the
words of fruit to the actual fruit.

1.2 SW point the actual fruit and
match the correct words to the
actual fruit.

2. SWBAT name and define
the vocabulary words of
fruit.

2.1 TW ask students to do the
practice sheet that defining
the words using the picture
2.2 SW practice with their
partners to complete the
practice sheet through activity
Think, Pair, Share.
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2.1 TW ask the students to complete the practice sheet
with their partners through group work Think, Pair, Share.
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Language Objectives:
1. SWBAT read the
1.2 SW follow the teacher to read
vocabulary words of fruit.
the vocabulary words using
the actual fruit.

1.2 TW ask students to repeat the words using actual fruit.

2.

2.1 TW model how to spell and
write down the key words on
students’ practice sheet.

2.1 TW ask students to write down the key vocabulary
words on practice sheet, and assess the students’ practice
sheet (especially spelling).

3.1 TW ask students to work with
partners through Think, Pair,
Share, and complete the practice
sheet together.

3.1 TW ask students to work with each other orally, and
record students’ participation.

SWBAT write down the
key vocabulary words on
students’ practice sheet.

3. SWBAT use the sentence
frame to demonstrate
their dreams orally:
“This is ______.”
“My favorite fruit is______.”
Wrap-up:
-

TW model the process and ask the students to repeat and memorize key words of fruit using actual fruit
TW ask students to complete practice sheet with their partners
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Name:

Topic:

Date:

1. Can you write down the correct words under each fruit?

_____________________

_________________________

_____________________________

________________________________
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____________________________
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_________________________

________________________________

2. What is your favorite fruit?

My favorite fruit is _______________________.

Students’ Practice Sheet
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Friendship

(DAY 1)

Level: Beginner/Intermediate

Common Core Learning Standards:
R. 1. 9a With prompting and support, students will make cultural connections to text and self.
SL. 1. 1d Seek to understand and communicate with individuals from different cultural backgrounds.
SL. 1. 5 Add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts, and feelings.
SL. 1. 2 Ask and answer questions about key details in a text read aloud or information presented orally or through other media.
W. 1. 5 With guidance and support from adults, focus on a topic, respond to questions and suggestions from peers, and add details
to strengthen writing as needed.
W. 1. 6 With guidance and support from adults, use a variety of digital tools to produce and publish writing, including in
collaboration with peers.
Key Vocabulary: partnership, inspire, respect,
make a difference, encourage, compromise
HOTS: Who is your best friend?
Can you introduce your best friend?

Visuals/Resources:
- Text of a chant Partnership
- writing utensil
- Plot Chart
-Word wall

Connections to Prior Knowledge/Building Background:
-

Who is your best friend in China?
Did you make friends with new people in the United States?
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Content Objectives:
1. SWBAT review and
categorize all the
vocabulary words of
family, instrument,
occupation, sport and
fruit in the unit.

2. SWBAT list and define
words of the unit.

Meaningful Activities:

Review/Assessment:

1.1 TW explain and model how 1.1 TW ask the students to review the words of family,
to create Word Wall.
instrument, occupation, sport and fruit in the unit using
Word Wall.
1.2 TW help students review
the words of family,
instrument, occupation,
sport and fruit in the unit,
and create a Word Wall in
the classroom, under each
big letter, the teacher show
how to categorize words
under different beginning
letters.

2.1 TW divide students into
five groups, each group
choose a topic of family,
instrument, occupation,
sport and fruit.

1.2 TW ask students to categorize words to under different
beginning letters.

2.1 TW ask the students to review the vocabulary words of
family, instrument, occupation, sport and fruit as group work.

2.2 SW list the key vocabulary
words of each topic, and
match them to the correct
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2.2 TW ask each group to list words of each topic, and record
students’ participation in group work.
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category of word wall
through group work.
2.3 TW ask each group to write 2.3 SW category and write down their words of their group
topics on the word wall.
down their words on the
word wall.
Language Objectives:
1. SWBAT read the words 1.1 SW follow the teacher to
of family, instrument,
read the words of family,
occupation, sport and
instrument, occupation,
fruit.
sport and fruit, and read
them with their group
members.

1.1 TW help students to review the words of family,
instrument, occupation, sport and fruit.

2. SWBAT write down
the key vocabulary
words of family,
instrument, occupation,
sport and fruit on the
word wall.

2.1 TW model how to spell and 2.1 TW ask students to write down the key vocabulary words,
write down the key words
and assess students’ group work through word wall.
on the word wall.

3.1 SWBAT use the
sentence frame to
demonstrate their dreams
orally:

3.1 TW ask students to write
down the sentence on the
summary box of Cornell chart,

2.2 SW list and write down the
words on word wall as
group work.
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3.1 TW ask students to introduce their dreams using the
sentence frame.
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“The beginning letter of the and demonstrate it to their
word is_______”.
partners orally.
Wrap-up:
-

TW model the process and ask the students to review vocabulary words of family, instrument, occupation, sport and fruit
using word wall
TW model the process and ask the students to categorize words of family, instrument, occupation, sport and fruit as group
work
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Example of word wall
(https://www.google.com/search?q=Word+wall&biw=1920&bih=985&tbm=isch&imgil=OkAhdQZxhLaWM%253A%253Bhttps%253A%252F%252Fencryptedtbn1.gstatic.com%252Fimages%253Fq%253Dtbn%253AANd9GcT467qzv8339uR3AakUHiTCSZ7HwqyliYgzpdDJ9WMhx1K3DNEdFA%253B1600
%253B1200%253BMu4ZsaXVtd86VM%253Bhttp%25253A%25252F%25252Fflamingofabulous.blogspot.com%25252F2012%25252F07%25252F
confessions.html&source=iu&usg=__1pvnSabKFBBw4KaGsjyGR_6Uuvc%3D&sa=X&ei=nCM3U83EMOe20AGjeA&ved=0CCoQ9QEwAQ#imgdii
=_)
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Friendship

(DAY 2)

Level: Beginner/Intermediate

Common Core Learning Standards:
R. 1. 9a With prompting and support, students will make cultural connections to text and self.
SL. 1. 1d Seek to understand and communicate with individuals from different cultural backgrounds.
SL. 1. 5 Add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts, and feelings.
SL. 1. 2 Ask and answer questions about key details in a text read aloud or information presented orally or through other media.
W. 1. 5 With guidance and support from adults, focus on a topic, respond to questions and suggestions from peers, and add details
to strengthen writing as needed.
W. 1. 6 With guidance and support from adults, use a variety of digital tools to produce and publish writing, including in
collaboration with peers.
Key Vocabulary: partnership, inspire, respect,
make a difference, encourage, compromise
HOTS: Who is your best friend?
Can you introduce your best friend?

Visuals/Resources:
- Text of a chant Partnership
- writing utensil
- Plot Chart
-Word wall

Connections to Prior Knowledge/Building Background:
-

TW Review words of family, instrument, occupation, sport and fruit using word wall
TW ask students to make prediction about the topic based on a picture and text
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Content Objectives:

Meaningful Activities:

Review/Assessment:

1. SWBAT read a text and 1.1 TW show the text and
use the text and picture
picture to students but
to make prediction
cover the title of the text,
about what they will
and ask students to make
learn while reading the
prediction about the title of
text.
the text.
1.2 TW ask students to work
with their same group as
well as Day 1, and make
prediction as group work.

2. SWBAT read and retell the
chant of the text.

1.1 TW ask the students to make prediction about the topic.

1.2 TW ask students to make prediction with group members,
and record students’ participation.

2.1 TW ask the students to review the vocabulary words of
family, instrument, occupation, sport and fruit as group work.

2.1 TW show the topic after
prediction.

2.2 TW ask students to read the chant together, and help
students to correct pronunciation.

2.2 SW follow the teacher to
read the chant of the text
Partnership.

2.3 TW ask students to work
with their group members
and read the chant.
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to correct pronunciation.
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Language Objectives:
1. SWBAT read the chant
of Partnership.

2. SWBAT write down the
vocabulary words.

3. SWBAT use the
sentence frame to
demonstrate their dreams
orally:

1.1 SW follow the teacher to
1.1 TW help students to review the words of family,
read, and practice with their
instrument, occupation, sport and fruit.
group members the chant
of Partnership.

2.1 TW ask students to write
down the vocabulary words
on their notebook.

3.1 TW ask students make
prediction with their group
members using the sentence
frame orally.

2.1 TW ask students to write down the key vocabulary words
on their notebooks.

3.1 TW ask students to make prediction about the topic using
the sentence frame.

“The topic is _________”.
Wrap-up:
-

TW ask students to make a prediction about the topic based on the text and picture.
TW model and ask students to read the chant of Partnership.
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Text of Partnership
(Schifini, A., Short, D, J., Tinajero, J, V., Garcia, E., Garcia, E, E., Hamayan, E., & Kratky, L. (2004). Avenues. Carmel, California: Hampton-Brown.)
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Friendship

(DAY 3)

Level: Beginner/Intermediate

Common Core Learning Standards:
R. 1. 9a With prompting and support, students will make cultural connections to text and self.
SL. 1. 1d Seek to understand and communicate with individuals from different cultural backgrounds.
SL. 1. 5 Add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts, and feelings.
SL. 1. 2 Ask and answer questions about key details in a text read aloud or information presented orally or through other media.
W. 1. 3 Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and clear
event sequences.
W. 1. 5 With guidance and support from adults, focus on a topic, respond to questions and suggestions from peers, and add details
to strengthen writing as needed.
W. 1. 6 With guidance and support from adults, use a variety of digital tools to produce and publish writing, including in
collaboration with peers.
Key Vocabulary: partnership, inspire, respect,
make a difference, encourage, compromise
HOTS: Who is your best friend or partner?
Can you introduce your best friend or partner
from five aspects (family, instrument,
occupation, sport and fruit)?

Visuals/Resources:
- Text of a chant Partnership
- writing utensil
- Plot Chart
-Word wall

Connections to Prior Knowledge/Building Background:
-

What did you learn from yesterday about the chant of Partnership?
Who is your best friend or partner?
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-

Can you introduce your best friend or best partner from five aspects (family, instrument, occupation, sport and fruit)?

Content Objectives:
1. SWBAT review and
categorize all the
vocabulary words of
family, instrument,
occupation, sport and
fruit in the unit.

Meaningful Activities:

Review/Assessment:

1.1 TW explain and model how 1.1 TW ask the students to review the words of family,
to create Word Wall.
instrument, occupation, sport and fruit in the unit using
Word Wall.
1.2 TW help students review
the words of family,
instrument, occupation,
sport and fruit using word
wall.

2. SWBAT describe a best
2.1 TW model how to describe
friend using a Plot
a best friend using a Plot
Chart.
Chart.
2.2 SW describe a best friend
using a Plot Chart.
2.3 TW share their Plot Chart
with their group members.

112

2.1 TW model and ask students to create a Plot Chart.

2.2 TW ask students to design their own Plot Chart.

2.3 SW share their own Plot Chart with their group members.
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Language Objectives:
1. SWBAT read the words 1.1 SW follow the teacher to
of family, instrument,
read the words of family,
occupation, sport and
instrument, occupation,
fruit.
sport and fruit, and read
them with their group
members.
2. SWBAT select and
write down each word
from the key
vocabulary words of
family, instrument,
occupation, sport and
fruit on the Plot Chart.

3. SWBAT orally
summarize the plot of a
short introduction of a
best friend.

1.1 TW help students to review the words of family,
instrument, occupation, sport and fruit.

2.1TW model how to spell and
write down the key words on
the Plot Chart.

2.1 TW ask students to write down the key vocabulary words,
and assess their Plot Chart.

2.2 SW write down the words
on their own.

3.1 TW ask students to orally
introduce a best friend using
the Plot Chart.

3.1 TW ask students to introduce a best friend using a Plot
Chart.

Wrap-up:
-

TW model the process and ask the students to review vocabulary words of family, instrument, occupation, sport and fruit
using word wall
TW model the process and ask students to create Plot Chart
SW describe a best friend using Plot Chart

113

CULTURALLY RELEVANT CURRICULUM

Plot Chart
(Vogt, M., & Echevarria, J. (2008). 99 Ideas and Activities for teaching English language learners the SIOP model. Boston, MA: Allyn & Bacon.)
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Overview of Unit Two
The topics included in Unit 2 are my people and biography. This unit looks at teaching
students to relate famous Chinese people and American people to students’ real life. For
example, after reading biographies of Mulan and Confucius, students have opportunities to write
about their favorite heroes and teachers. It is a useful unit to help students to practice English
reading and writing.
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: My grandma

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 2. 3 Describe how characters in a story respond to major events and challenges.
RL. 2. 5 Describe the overall structure of a story, including describing how the beginning introduces the story and the ending
concludes the action.
RL. 2. 7 Use information gained from the illustrations and words in a print or digital text to demonstrate understanding of its
characters, setting, or plot.
RL. 2. 11 Make connections between self, text, and the world around them (text, media, social interaction).
W. 2. 8 Recall information from experiences or gather information from provided sources to answer a question.
SL. 2. 2 Recount or describe key ideas or details from a text read aloud or information presented orally or through other media.
SL. 2. 4 Tell a story or recount an experience with appropriate facts and relevant, descriptive details, speaking audibly in coherent
sentences.
Key Vocabulary: fabric, layer, paste, paint,
color, sturdy, spot, cut, flat, wooden
HOTS: What are the steps of making shoes
based on the text?
Can you tell a story about your grandma?

Visuals/Resources:
- Graphic of explanation
- writing utensil
- Text of My grandma Wang Ju-shou
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Connections to Prior Knowledge/Building Background:
-

Can you introduce your grandma?
Can you tell a story about your grandma?

Content Objectives:
1. SWBAT listen to the
teacher read the text of
Grandma Wang Jushou.

2. SWBAT identify and
describe the steps of
making shoes.

Meaningful Activities:

Review/Assessment:

1.1 TW read the text of My
grandma Wang Ju-shou.

1.1 TW read the text of My grandma Wang Ju-shou, and ask
the students to listen carefully.

1.2 TW model how to use
graphic of explanation to
take notes.

2.1 TW ask students to read the
2.1 TW ask the students to work with their partners and record
2nd paragraph of the text
with their partners through students’ participation in a group work.
activity Think, Pair, Share.
2.2 SW use graphic of
explanation to define the
steps of making shoes
while they are reading with
their partners.
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2.2 TW observe students to take notes using graphic of
explanation, and help students to think about the steps.
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3. SWBAT list and
3.1 TW ask each group to show
describe their group
3.1 TW ask students to show their graphic of explanation, and
their graphic of explanation.
answers about the topic.
assess students’ group work.
3.2 TW ask each group to
describe the steps of making
shoes as group answer.

3.2 TW help students to fix the answers and give praise.

Language Objectives:
1. SWBAT use the order
words to describe the
steps of making shoes
when they discuss with
their partners orally:
first, second, third,
then, after, last, finally,
next.

1.1 SW orally describe the
steps of making shoes
using the order words
orally when discuss with
their partners.

1.1 TW help students review the order words orally, and ask
students to use these words to discuss with each other.

2.1 SWBAT write down
the words that are used as
describing the steps of
making shoes.

2.1 TW model how to spell and 2.1 TW ask students to write down the key vocabulary words
on the graphic of explanation, and help them to check the
write down the key words
spelling of the words.
using graphic of
explanation.
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2.2 SW write down the words
while they are reading with
their partners.
Wrap-up:
-

SW listen to the teacher read the text of My grandma Wang Ju-shou.
TW model the process and ask students to take notes using graphic of explanation.
SW read the 2nd paragraph of the text with their partners and take notes.
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Graphic of Explanation
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Oath of friendship

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 2. 4 Describe how words and phrases (e.g., regular beats, alliteration, rhymes, repeated lines) supply rhythm and meaning in a
story, poem, or song.
W. 2. 2. Write informative/explanatory texts in which they introduce a topic, use facts and definitions to develop points, and
provide a concluding statement or section.
W. 2. 8 Recall information from experiences or gather information from provided sources to answer a question.
SL. 2. 2 Recount or describe key ideas or details from a text read aloud or information presented orally or through other media.
SL. 2. 3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional information, or
deepen understanding of a topic or issue.
Key Vocabulary: friendship, when, hill, flat,
river, rain, heaven, earth, mingle, break
HOTS: Who is your best friend?
Can you create poetry for your best friend?

Visuals/Resources:
- Text of Oath of Friendship
- writing utensil
- students’ practice sheet, crayon

Connections to Prior Knowledge/Building Background:
-

TW sow the word of friendship in Chinese and English: 友情 & friendship
TW ask students to explain the words; students are free to use Chinese to explain
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Content Objectives:
1. SWBAT listen to the
teacher read the text of
Oath of Friendship.

Meaningful Activities:

Review/Assessment:

1.1 TW read the text of Oath of
Friendship.

1.1 TW read the text of Oath of Friendship, and model how to
create friendship poetry.

1.2 TW model how to create
friendship poetry using this
pattern:
“When____I will____”
“I will be your friend
until____”.

2. SWBAT read and the
text of Oath of
Friendship

2.1 TW ask students to read the 2.1 TW ask the students to read the text of Oath of Friendship,
teacher will record students’ participation.
text of Oath of Friendship
with their partners
2.2 SW read the text of Oath of
Friendship with their
partners.

3. SWBAT brainstorm
and create friendship
poetry for a best friend.

3.1 TW ask students to think
about a poetry for a best friend
using this pattern:
“When____I will____”.
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3.1 TW ask students to think about and write down a poetry on
students’ practice sheet.
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“I will be your friend
until____”.

3.2 TW help students to think about friendship poetry, and
share it with their peers.

3.2 SW create friendship
poetry, and share it with
their peers.

Language Objectives:
1. SWBAT write down
1.1 SW write down friendship
friendship poetry using
poetry on students’ practice
the pattern “When____I
sheet.
will____”.

1.1 TW help students to think about friendship poetry, and
help them to modify it.

“I will be your friend
until____”.
2. SWBAT orally share
their own friendship
poetry with their
partners.

2.1TW ask students to share
their won poetry to their
partners.

2.1 TW ask students to share their poetry with their peers, and
help them to modify the poetry orally.

2.2 SW share their own poetry
with their partners orally.
Wrap-up:
-

SW listen to the teacher to read the text of Oath of Friendship
TW model the process and ask students to create friendship poetry
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-

SW share their own friendship poetry with their peers
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Name:

Date:
Friendship Poetry
_____________________
______________________
_______________________
When __________I will________
When ___________I will________________
I will be your friend until_______________

Students’ practice sheet
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Mulan

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 3. 3 Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their actions contribute to the
sequence of events.
W. 3. 8 Recall information from experiences or gather information from print and digital sources; take brief notes on sources and
sort evidence into provided categories.
W. 3. 11 Create and present a poem, narrative, play, art work, or personal response to a particular author or theme studied in class.
SL. 3. 1e Seek to understand and communicate with individuals from different cultural backgrounds.
SL. 3. 4 Report on a topic or text, tell a story, or recount an experience with appropriate facts and relevant, descriptive details,
speaking clearly at an understandable pace.
Key Vocabulary: girl, daughter, famous,
general, father, army, boy, expectation

Visuals/Resources:

HOTS: Who is your favorite character in the
movie Mulan

- Students’ drawing sheet, crayon

Can you describe your favorite character in the
movie Mulan

-Picture of Mulan

- writing utensil
- Movie of Mulan (DVD, Chinese subtitle)

Connections to Prior Knowledge/Building Background: (DAY 1 & DAY 2)
-

Did you watch movie or hear the story of Mulan
SW watch the movie of Mulan (DVD, Chinese subtitle)
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Content Objectives:
DAY 3
1. SWBAT define and
describe their favorite
characters in the movie
of Mulan.

2. SWBAT brainstorm
and draw their favorite
characters in the movie
of Mulan.

Meaningful Activities:

Review/Assessment:

DAY 3

DAY 3

1.1 TW ask students to define
their favorite characters of
the movie Mulan.

1.1 TW ask students to define their favorite characters in the
movie of Mulan.

1.2 SW define their favorite
characters with their
partners.

1.2 TW record students’ participation in partner work.

2.1 TW ask students to think
about and draw their
favorite characters in the
movie of Mulan.

2.1 TW ask the students to draw their favorite characters in the
movie of Mulan by themselves.

2.2 SW draw their favorite
characters in the movie of
Mulan.
DAY 4
3. SWBAT describe and give
opinions their favorite
characters in the movie of
Mulan.

2.2 TW observe students and help students to think about how
to draw the character if the students need help.

DAY 4

DAY 4

3.1 TW ask students to give a
3.1 TW ask students to give small presentation using their own
presentation about their
favorite characters in the movie drawing.
of Mulan.
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3.2 SW describe their favorite
characters in the movie of
Mulan using their own drawing
through small presentation.

3.2 TW give students feedback when the student make
presentation using their drawing.

1. SWBAT draw their
favorite characters in
the movie Mulan.

1.1 SW draw their favorite
characters in the movie
Mulan after watching the
movie Mulan.

1.1 TW ask students to draw their favorite character after
watching the movie Mulan.

2.

2.1 TW ask students to make
small presentation.

Language Objectives:

SWBAT orally
describe their favorite
characters in the movie
Mulan.

2.1 TW ask students to orally present their favorite character in
the movie of Mulan, and orally give students feedback and
advice when students make presentation.

2.2 SW orally present their
favorite characters in the
movie of Mulan using their
own drawing.

Wrap-up:
-

SW watch the movie Mulan
SW draw their favorite characters after watching the movie Mulan
SW make presentation using their drawing
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Picture of Mulan
(https://www.google.com/search?q=Mulan&source=lnms&tbm=isch&sa=X&ei=7Fg4U45PMeV0QGN1YDwCA&ved=0CAYQ_AUoAQ&biw=1920&bih=985#imgdii=_)

129

CULTURALLY RELEVANT CURRICULUM
Name:

Date:

Please draw your favorite character after watching the movie Mulan

Students’ drawing sheet
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: China’s Lille Ambassador

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 3. 1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the
answers.
RL. 3. 2 Recount stories, including fables, folktales, and myths from diverse cultures; determine the central message, lesson, or
moral and explain how it is conveyed through key details in the text.
RL. 3. 9 Compare and contrast the themes, settings, and plots of stories written by the same author about the same or similar
characters (e.g., in books from a series).
W. 3. 1a Introduce the topic or text they are writing about, state an opinion, and create an organizational structure that lists reasons.
W. 3. 1b Provide reasons that support the opinion.
W. 3. 2d Provide a concluding statement or section.
W. 3. 3a Establish a situation and introduce a narrator and/or characters; organize an event sequence that unfolds naturally.
SL. 3. 1e Seek to understand and communicate with individuals from different cultural backgrounds.
SL. 3. 2 Determine the main ideas and supporting details of a text read aloud or information presented in diverse media and
formats, including visually, quantitatively, and orally.
SL. 3. 3 Ask and answer questions about information from a speaker, offering appropriate elaboration and detail.
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Key Vocabulary: little, ambassador, public
school, foreigner, eyebrow, records,
schoolmistress, attention, proof
HOTS: Who are the important characters?
What details does the author use to help you
understand what each person is like?

Visuals/Resources:
- Text of China’s Lille Ambassador (only pp. 29-31)
- writing utensil
- students’ practice sheet,
- QAR Poster

Connections to Prior Knowledge/Building Background:
-

Who helped you in your first day in the elementary school in the United States”

Content Objectives:
DAY 1
1. SWBAT listen to the
teacher read the text of
China’s Lille
Ambassador.

DAY 2
2. SWBAT brainstorm
and summarize the
answers using QAR
Poster.

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

1.1 TW read the text of
China’s Lille Ambassador.

1.1 TW read the text of China’s Lille Ambassador, and ask
students to read it with their partners.

1.2 SW read the text of
China’s Lille Ambassador
with their partners.
DAY 2

DAY 2
2.1 TW ask students to read the
text of China’s Lille
Ambassador by themselves,
and model how to use OAR
poster to analyze the text.
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Ambassador independently.
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2.2 SW read the text of China’s 2.2 TW ask students to read the text using QAR poster.
Lille Ambassador by
themselves, and use QAR
poster to analyze the text.

DAY 3
3. SWBAT give opinions
about the text of
China’s Lille
Ambassador.

DAY 3

DAY 3
3.1 TW ask students to discuss
with their group members
through activity Think,
Pair, Share.

3.1 TW ask students to discuss with their group members
using QAR poster.

3.2 SW discuss the text with
their group members using
QAR poster.

3.2 TW record students’ participation in group work, and help
students to review the answers.
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Language Objectives:
1. SWBAT write down
their answers on
students’ practice sheet
using the sentence
frame:

1.1 SW write down answers
about the question on
students’ practice sheet.

1.1 TW help students to review the answers, and students will
be asked to modify their answers on students’ practice
sheet.

2.1 TW ask students to share
their answers orally with
their partners.

2.1 TW ask students to share their answers orally with their
partners, and help them to modify their answers orally.

“The answer to the
question can be found
easily in one sentence.”
“The answer involves what
I have experienced.”
“The answer is only about
my thought.”

2.

SWBAT orally share
their opinion through
activity Think, Pair
Share.

2.2 SW share their answers
using QAR poster and
students’ practice sheet.
Wrap-up:
-

SW listen to the teacher to read the text of China’s Lille Ambassador
TW read the text of China’s Lille Ambassador independently using QAR Poster
134

CULTURALLY RELEVANT CURRICULUM
-

SW share their opinions with their peers
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China’s Lille Ambassador
Name:

Date:

Questions:

1. Who are the important characters?

2. What details does the author use to help you understand what each person is like?

Please using these sentences to answer your questions:
“The answer to the question can be found easily in one sentence.”
“The answer involves what I have experienced.”
“The answer is only about my thought.”

Students’ practice sheet
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QAR Poster (Vogt, M., & Echevarria, J. (2008). 99 Ideas and Activities for teaching English language learners the SIOP model. Boston, MA: Allyn &
Bacon. )
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Confucius

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 4. 2 Determine a theme of a story, drama, or poem from details in the text; summarize the text.
W. 2. 2. Write informative/explanatory texts in which they introduce a topic, use facts and definitions to develop points, and
provide a concluding statement or section.
W. 2. 3 Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a
character’s thoughts, words, or actions).
W. 4. 1a Introduce a topic or text clearly, state an opinion, and create an organizational structure in which related ideas are grouped
to support the writer’s purpose.
W. 4. 2b Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the
topic.
SL. 4. 1e Seek to understand and communicate with individuals from different perspectives and cultural backgrounds.
SL. 4. 3 Identify the reasons and evidence a speaker provides to support particular points.
SL. 4. 4 Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts and
relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace.
Key Vocabulary: who, when, where, why, what, Visuals/Resources:
HOTS: Who is Confucius

- Split Page Note

When was Confucius born?

- writing utensil

Where was Confucius?

- Videos of Confucius

What did Confucius do for philosophy?

(https://www.youtube.com/watch?v=lDHRHBxONlo

Why did you think Confucius is famous?

https://www.youtube.com/watch?v=Ximqppmkfc4)
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Connections to Prior Knowledge/Building Background: (DAY 1)
-

Do you know who is Confucius (Kongzi)?
SW watch the animation of the life of Confucius.

Content Objectives:
DAY 2
1. SWBAT identify four
aspects of the
knowledge for
Confucius based on the
animation of the life of
Confucius.

Meaningful Activities:

Review/Assessment:

DAY 2

DAY 2

1.1 TW model and explain how 1.1 TW model and ask students to recall and identify four
to use Split Page Note to
aspects of the knowledge for Confucius based on the
recall and identify four
animation of the life of Confucius using Split Page Note.
aspects of the knowledge
for Confucius based on the
animation of the life of
Confucius.

1.2 SW work with their
partners and identify four
aspects of the knowledge for
Confucius based on the
animation of the life of
Confucius.

1.2 TW assess students’ work through Split Page Note.
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DAY 3
2. SWBAT give opinions
through group work
using Split Page Note.

DAY 3

DAY 3
2.1 TW ask students to discuss
with their partners using
Split Page Note.
2.2 SW discuss and share ideas
with their partners using
Split Page Note.

3. SWBAT brainstorm
and summarize the
knowledge they learned
about the topic of
Confucius.

2.1 TW ask the students to discuss with their partners using
Split Page Note.

2.2 TW participate in students’ group work, and help them to
modify their Split Page Note.

3.1 TW help students review the topic using the video of
3.1 TW show the video of
Confucius and Confucianism to Confucius and Confucianism
help students review the
knowledge
3.2 SW review and help each
other to modify the answer on
Split Page Note after watching
the video of Confucius and
Confucianism.
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Language Objectives:
1. SWBAT watch two
1.1 SW watch two videos and
videos and identify
write down answers on
information based on
Split Page Note.
key words in questions:
who, what, when, where
why.
2. SWBAT orally share
their answers with their
partners using Split
Page Note.

2.1 TW ask students to share
their answers to their
partners.

1.1 TW review how to use Split Page Note to write down
information.

2.1 TW ask students to share their answers using Split Page
Note and help each other to modify the answers orally.

2.2 SW share their answers
with their partners orally.

Wrap-up:
-

SW watch two video about Confucius
TW model the process and ask students to answer questions using Split Page Note
SW share their answers with their peers
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Question

Answer

1.Who is Confucius?

2.When was Confucius born?

3.Where was Confucius?

4.What did Confucius do for
philosophy?

5.

Why did you think Confucius is
famous?

Split Page Note
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: My favorite teacher

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 4. 2 Determine a theme of a story, drama, or poem from details in the text; summarize the text.
W. 2. 2. Write informative/explanatory texts in which they introduce a topic, use facts and definitions to develop points, and
provide a concluding statement or section.
W. 2. 3 Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a
character’s thoughts, words, or actions).
W. 4. 1a Introduce a topic or text clearly, state an opinion, and create an organizational structure in which related ideas are grouped
to support the writer’s purpose.
W. 4. 2b Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the
topic.
SL. 4. 1e Seek to understand and communicate with individuals from different perspectives and cultural backgrounds.
SL. 4. 3 Identify the reasons and evidence a speaker provides to support particular points.
SL. 4. 4 Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts and
relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace.
Key Vocabulary: who, when, where, why, what, Visuals/Resources:
HOTS: Who is your favorite teacher

- Split Page Note

When did your favorite teacher teach you?

- writing utensil

Where did you meet your favorite teacher?

- Videos of Confucius and Confucianism

What did your favorite teacher teach you?

(https://www.youtube.com/watch?v=Ximqppmkfc4)
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Why did you think he/she is your favorite
teacher?

Connections to Prior Knowledge/Building Background: (DAY 1)
-

TW show and help students review lesson 5 through the video of Confucius and Confucianism
Confucius is the great teacher in China, could you describe your favorite teacher?

Content Objectives:
DAY 2
1. SWBAT brainstorm and
identify four aspects of
their favorite teacher.

Meaningful Activities:

Review/Assessment:

DAY 2

DAY 2

1.1 TW review and explain
how to use Split Page Note
to recall and identify a
favorite teacher.

1.1 TW review and ask students to identify a favorite teacher
using Split Page Note.

1.2 SW summary
independently the
information about their
favorite teacher using Split
Page Note.

1.2 TW assess students’ independent work through Split Page
Note.
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DAY 3
2. SWBAT describe their
favorite teachers
through group work
using Split Page Note.

DAY 3

DAY 3

2.1 TW ask the students to discuss with their partners using
Split Page Note.

2.1 TW ask students to
describe their favorite
teachers using Split Page
Note.
2.2 SW describe their favorite
teachers with their partners
using Split Page Note.

3. SWBAT summary and
review their writing
after sharing with
partners.

3.1 TW ask students to review
and summary their writing
after group work.
3.2 SW review and summary
their writing after group
work.
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2.2 TW participate in students’ group work, and help them to
modify their Split Page Note.

3.1 TW help students review their writing.

3.2 TW review and help students to modify their writing.
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Language Objectives:
SWBAT write down and
identify information based on
key words in questions: who,
what, when, where why.

1.1 SW write down answers on
Split Page Note.

2.1 TW review how to use Split Page Note to write down
information.

2.1 SWBAT orally describe a
favorite teacher and share it
with partners using Split Page
Note.

2.1 TW ask students to share
their writing and describe a
favorite teacher to their
partners.

2.1 TW ask students to describe a favorite teacher using Split
Page Note and help each other to modify the writing orally.

2.2 SW share their writing and
describe a favorite teacher
to their partners orally.
Wrap-up:
-

SW watch the video of Confucius and Confucianism, and relate the great teacher (Confucius) of China to students’ favorite
teacher
TW model the process and ask students to describe a favorite teacher using Split Page Note
SW share their writing and describe a favorite teacher with their peers
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6.Who is your favorite teacher?

7.When did your favorite teacher
teach you?
8.Where did you meet your
favorite teacher?
9.What did your favorite teacher
teach you?
10.

Why did you think he/she is
your favorite teacher?

Students’ Split Page Note
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: “Prospective Immigrants, Please Note”

Level: Beginner/Intermediate

Common Core Learning Standards:
W. 3. 1a Introduce the topic or text they are writing about, state an opinion, and create an organizational structure that lists reasons.
W. 3. 1b Provide reasons that support the opinion.
W. 3. 2b Develop the topic with facts, definitions, and details.
W. 3. 2d Provide a concluding statement or section.
RL. 3. 1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the
answers.
RL. 3. 4 Determine the meaning of words and phrases as they are used in a text, distinguishing literal from non-literal language.
SL. 3. 2 Determine the main ideas and supporting details of a text read aloud or information presented in diverse media and
formats, including visually, quantitatively, and orally.
SL. 3. 3 Ask and answer questions about information from a speaker, offering appropriate elaboration and detail.
Key Vocabulary: door, risk, doubly, worthily,
attitudes, bravely, bind, evade
HOTS: What is the definition of immigrant?
Who is the immigrant in the poem?
What do you think will happen if the person goes
through the door?

Visuals/Resources:
- Poem of Prospective Immigrants, Please Note
- writing utensil
-PowerPoint
- Sheet of Round Table

Connections to Prior Knowledge/Building Background:
-

What is the definition of immigrant?
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-

Who are immigrant people?

Content Objectives:

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

DAY 1

1.1 TW read the poem of
Prospective Immigrants,
Please Note.

1.1 TW read the poem of Prospective Immigrants, Please
Note, and ask students to read it with their partners.

1.2 SW read the poem of
Prospective Immigrants,
Please Note with their
partners.

1.2 TW record students’ participation is group work.

1.3 TW explain the poem using
PowerPoint.

1.3 TW ask students to watch the PowerPoint and listen to the
teacher carefully.

1. SWBAT listen to the
teacher read the poem
of Prospective
Immigrants, Please
Note.

DAY 2
2. SWBAT brainstorm
and summarize the key
information of
Prospective
Immigrants, Please
Note

DAY 2

DAY 2

2.1 TW ask the students to brainstorm and summarize the key
2.1 TW ask students to
brainstorm and summarize information through activity Round Table.
the key information without
the text through activity
Round Table.
2.2 SW sit around a table
without text, the teacher
will poses a question on a
149
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information or not through the sheet of Round Table.
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sheet, and pass the sheet to
students.
2.3 Students are given two
minutes to respond the
question one by one, each
time the sheet is passed to a
student, he or she must read
what is already on the list
and then add additional
ideas.

DAY 3
3. SWBAT generate
answers to questions
about the topic of
Immigrant.

DAY 3

DAY 3

3.1 TW review students’ sheet
of Round Table.

3.1 TW review the sheet of Round Table.

3.2 SW review and generate
the answers to questions
about the topic of
Immigrant again.

3.2 TW help students to modify the answers to questions, and
ask students to review the sheet of Round Table again.

150

CULTURALLY RELEVANT CURRICULUM
Language Objectives:
1. SWBAT write down
their ideas about the
topic of Immigrant on
the sheet of Round
Table.

2. SWBAT read the poem
and the content of
PowerPoint.

1.1 SW write down answers
about the question on the
sheet of Round Table.

1.1 SW write down answers about the topic on the sheet of
Round Table.

1.2 TW assess students’ writing skills through the sheet of
Round Table.

2.1 TW ask students to read the 2.1 TW ask students to read the poem and listen to the teacher
poem.
carefully.
2.2 SW read the poem and the
content of PowerPoint.

Wrap-up:
-

SW listen to the teacher read the poem of Prospective Immigrants, Please Note
TW read the poem of Prospective Immigrants, Please Note and the content of PowerPoint
SW answer questions and review the topic through activity Round Table
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Question: What do you think will happen if the person goes
through the door?

The sheet of Round Table
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: My mother

Level: Beginner/Intermediate

Common Core Learning Standards:
W. 3. 1a Introduce the topic or text they are writing about, state an opinion, and create an organizational structure that lists reasons.
W. 3. 1b Provide reasons that support the opinion.
W. 3. 2b Develop the topic with facts, definitions, and details.
W. 3. 2d Provide a concluding statement or section.
W. 3. 5 With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and
editing.
RL. 3. 1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the
answers.
RL. 3. 4 Determine the meaning of words and phrases as they are used in a text, distinguishing literal from non-literal language.
SL. 3. 2 Determine the main ideas and supporting details of a text read aloud or information presented in diverse media and
formats, including visually, quantitatively, and orally.
SL. 3. 3 Ask and answer questions about information from a speaker, offering appropriate elaboration and detail.
Key Vocabulary: perfume, costume, designer,
presence, cologne, care, business, room
HOTS: What does the article tell you about the
artist’ mother?
How can you introduce your mother?

Visuals/Resources:
- Text of My mother Jovita Martinez
- writing utensil
-Short story flow chart
- Student journals

153

CULTURALLY RELEVANT CURRICULUM
Connections to Prior Knowledge/Building Background:
-

Can you introduce your mother?
Can you tell a little story about your mother?

Content Objectives:
DAY 1
1. SWBAT brainstorm,
summarize and give
opinions about the text
of My mother Jovita
Martinez.

DAY 2
2. SWBAT give opinions
about the text of My
mother Jovita Martinez
using Short story flow
chart.

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

1.1 TW ask students to read
with their partners through
Buddy work.

1.1 TW model how to use Short story flow chart to summary
the key information of the text.

1.2 TW give each group of
students’ Short story flow
chart.

1.2 TW ask students to read the text with their partners and use
Short story flow chart to summary the key information of the
text.

1.3 SW read the text of My
mother Jovita Martinez
with their partners using
Short story flow chart.

1.3 TW observe students to do the activity Buddy work, and
help students to think aloud the ideas about the text.

DAY 2

DAY 2

2.1 TW ask students to review
their Short story flow chart.

2.1 TW ask the students to review Short story flow chart.

2.2 SW review Short story flow
chart as group work, and

2.2 TW ask students to make a group presentation.
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prepare to give a group
presentation.
2.3 Students make a group
presentation.

DAY 3
3. SWBAT connect their
knowledge of the text to
their mothers.

DAY 3

DAY 3

3.1 TW model and explain how 3.1 TW model how to use Students Journals to describe their
mothers.
to use Students Journals to
describe their mothers.
3.2 SW write their own
Students Journals to
describe their mothers.

3.2 TW ask students to write their own Students Journals to
describe their mothers; and assess students through
Students Journals.

2.1 SW write down their
Students Journals.

1.1 SW assess students writing skills through Students
Journals.

2.1 TW ask students to write
down key information on
Short story flow chart.

2.1 TW assess students’ writing skills through Short story flow
chart.

Language Objectives:
1. SWBAT write down their
Students Journals based on
the question: How can you
introduce your mother?
2. SWBAT write in two
sentences the beginning,
middle, and end of a short

155

CULTURALLY RELEVANT CURRICULUM
they have read, and make a
group presentation orally.

2.2 SW make a group
presentation orally.

2.2 TW ask students to make a group presentation orally and
give feedback orally.

Wrap-up:
-

SW read the text of My mother Jovita Martinez using Short story flow chart
SW describe their mothers through Students Journals
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Short story flow chart
157

CULTURALLY RELEVANT CURRICULUM

Text of My mother Jovita Martinez

(Schifini, A ., Short, D, J., Tinajero, J, V., García, E., García, E, E., Hamayan, E., & Kratky, L. (2004). Avenues. Carmel, California:
Hampton-Brown.)
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: I have a dream

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 4. 1 Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from
the text.
RL. 4. 3 Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a
character’s thoughts, words, or actions).
W. 4. 1 Write opinion pieces on topics or texts, supporting a point of view with reasons and information.
W. 4. 2 Write informative/explanatory texts to examine a topic and convey ideas and information clearly.
SL. 4. 1d Review the key ideas expressed and explain their own ideas and understanding in light of the discussion.
SL. 4. 2 Paraphrase portions of a text read aloud or information presented in diverse media and formats, including visually,
quantitatively, and orally.
Key Vocabulary: perfume, costume, designer,
presence, cologne, care, business, room
HOTS: How do you describe the author Martin
Luther King?
What was Dr. King’s dream in 1963 for his
children? Do you think it has come true?

Visuals/Resources:
- Text of I have a dream
- writing utensil
-Graphic of Description
- Poster for Gallery Walk

Connections to Prior Knowledge/Building Background:
-

What is your dream?
Have you heard of the man we call Martin Luther King?
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Content Objectives:
DAY 1
1. SWBAT describe and
retell the information
about the author Martin
Luther King.

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

1.1 TW read and explain the
information of Martin
Luther King.

1.1 TW read and explain the information of Martin Luther
King, and ask students to listen carefully.

1.2 TW model and explain how 1.2 TW model and explain how to use graphic of Description
to use graphic of
to describe the author Martin Luther King.
Description to describe the
author Martin Luther King.
1.3 SW ask students to work
with their partners and read
the information of Martin
Luther King using the
graphic of Description and
the text of I have a dream.

DAY 2
2. SWBAT read and
depict the text of I have
a dream.

DAY 2

1.3 TW help group to think aloud the information of Martin
Luther King using the graphic of Description.

DAY 2
2.1 TW read and explain the text of I have a dream; SW listen
to the teacher carefully.

2.1 TW read and explain the
text of I have a dream.
2.2 SW ask students to read the
text of I have a dream with
their partners.
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2.2 SW read the text of I have a dream with their partners.
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2.3 TW record students’ participation.
2.3 SW read the text of I have
a dream with their partners.

DAY 3
3. SWBAT work together
to respond in writing
the answers to
questions about the text
of I have a dream.

DAY 3
DAY 3
3.1 TW model and explain how 3.1 TW model how to do activity Galley Walk.
to do activity Galley Walk.

3.2 TW divide students into
four groups, five people for
each group; TW give each
group of a poster, and they
answer questions on their
original poster; and then they
rotate to the next poster,
reading other groups’
contributions and adding
additional information; Groups
then return to their original
poster.

3.2 TW ask students to write their group answers through
activity Gallery Walk, and asses students’ participation.

3.3 TW review all answers and help students to summary the
key ideas.

3.3 TW review the students’
posters and summary the
answers.
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Language Objectives:
1. SWBAT orally
summarize information
about the author Dr.
King and text of I have
a dream.

1.1 SW orally summarize
information about the author
Dr. King.

1.1 SW assess students and help them with speaking through
group work.

1.2 Orally summarize
information about the
author Dr. King and text of
I have a dream.

1.2 TW help each other to speak through discussing the author
Dr. King and text of I have a dream.

2. SWBAT answer
questions and write down
them on the Graphic of
Description and poster of
Gallery Walk.

2.1 TW ask student to write
down the information about 2.1 TW ask student to write down the information about the
author on Graphic of Description.
the author on Graphic of
Description.

2.2 TW ask students to answer
questions and write down them
on the poster of Gallery Walk.

2.2 TW assess students’ writing through posters of Gallery
Walk.

2.3 SW answer questions and
write down them on the
poster of Gallery Walk.

2.3 SW write down answers on the posters as group work.

Wrap-up:
-

SW read the information about the author Dr. King and describe him using Graphic of Description
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-

SW read the text of I have a dream and answer questions through activity Gallery Walk
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Graphic of Description
(Vogt, M., & Echevarria, J. (2008). 99 Ideas and Activities for teaching English language learners the SIOP model. Boston, MA: Allyn & Bacon.)
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: George Washington

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 4. 1 Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from
the text.
RL. 4. 3 Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a
character’s thoughts, words, or actions).
RL. 4. 4 Determine the meaning of words and phrases as they are used in a text, including those that allude to significant
characters found in mythology (e.g., Herculean).
W. 4. 1 Write opinion pieces on topics or texts, supporting a point of view with reasons and information.
W. 4. 2 Write informative/explanatory texts to examine a topic and convey ideas and information clearly.
W. 4. 8 Recall relevant information from experiences or gather relevant information from print and digital sources; take notes and
categorize information, and provide a list of sources.
SL. 4. 1d Review the key ideas expressed and explain their own ideas and understanding in light of the discussion.
SL. 4. 2 Paraphrase portions of a text read aloud or information presented in diverse media and formats, including visually,
quantitatively, and orally.
Key Vocabulary: athletic, minister, guidance,
frontier, swam, struck, defend, major, uniform
HOTS: Why do you think most of the soldiers
stayed with George Washington at Valley Forge
What is the most important thing you learned
about George Washington? What is the most
interesting thing? Why?

Visuals/Resources:
- Text of George Washington
(Schifini , A ., Short, D, J., Tinajero, J, V. Garcia, E., Garcia, E, E., Hamayan,
E., & Kratky, L. (2004). Avenues. Carmel, California: Hampton-Brown.)
- writing utensil
-Graphic of Cause and Effect
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- T-chart graphic organizer
-PowerPoint

Connections to Prior Knowledge/Building Background:
-

Do you know who George Washington is?
Have you heard stories about George Washington?

Content Objectives:
DAY 1

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

1. SWBAT define the new 1.1 TW ask students to work
vocabulary words of the
with partners and read the
text George
text of George Washington.
Washington.
1.2 SW read the text with their
partners, and write down
the unfamiliar words on the
T-chart graphic organizer.
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1.1 TW review how to using T-chart graphic organizer to
write down the new words, and ask students to read the
text with their partners.
1.2 TW record students’ participation when students work with
their partners.
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DAY 2
2. SWBAT explain the
new vocabulary words
of the text of George
Washington.

DAY 3

3. SWBAT brainstorm
and explain the
question Why do you
think most of the
soldiers stayed with
George Washington at
Valley Forge?

DAY 2

DAY 2
2.1 TW ask students to ask the
unfamiliar vocabulary
words when they do the
reading with their partners.

2.1 SW ask teacher the unfamiliar words of the text.

2.2 TW explain the new words
of the text using
PowerPoint and ask
students to write down
them on T-chart graphic
organizer.

2.2 TW explain the new words using PowerPoint.

2.3 SW explain the new words
of the text using T-chart
graphic organizer.

2.3 TW ask students to write down the new words using Tchart graphic organizer, and assess students’ T-chart graphic
organizer.

DAY 3

DAY 3

3.1 TW ask students to read the
3.1 SW review and read the text of George Washington.
text with their partners again.
3.2 TW model how to use the
graphic of cause and effect
to answer the question.
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3.3 SW read the text with their
partners and write down the
answers using the graphic
of cause and effect

DAY 4
4. SWBAT connect their
knowledge of the text
of George Washington
to their student
journals.

DAY 4

3.3 TW record students’ participation; and assess them through
their graphic of cause and effect

DAY 4

4.1 TW review the text of
George Washington using
the graphic of cause and
effect.

4.1 TW review the text of George Washington using the
graphic of cause and effect.

4.2 TW ask students questions
about their thinking of the
text, and explain how to
write students journals.

4.2 TW help students to review how to write student journals.

4.3 SW answer the question
“What is the most
important thing you learned
about George Washington?
What is the most
interesting thing? Why?”
and write student journals.
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Language Objectives:
1. SWBAT orally
summarize information
about the text of
George Washington
and share ideas with
their partners.

2. SWBAT write down
the new words, the
answers of the question
and student journals.

1.1 SW orally discuss the new
words with their partners.

1.2 SW orally summarize
information about the text
of George Washington and
share ideas with their
partners.

2.1 TW ask student to write
down the new words using
T-chart graphic organizer.

1.1 SW assess students and help students to pronounce the new
words.

1.2 TW ask students to discuss with their partners.

2.1 TW ask student to write down the new words using Tchart graphic organizer.

2.2 TW ask students to answer
questions and write down
them on the graphic of
cause and effect.

2.2 TW assess students’ writing through the graphic of cause
and effect.

2.3 SW connect their own
experience and thinking to
write down student
journals.

2.3 TW assess student journals.
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Wrap-up:
-

SW read the text of George Washington and write the new words using T-chart graphic organizer
SW answer questions and write down them on the graphic of cause and effect
SW connect their own experience and thinking to write down student journals
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New Words

Definition

T-Chart Graphic Organizer
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Name:

Topic:

Date:

What is the most important thing you learned about George Washington? What is the most
interesting thing? Why?

Student journals
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Graphic of cause and effect
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Overview of Unit Three
Unit Three is the core of the curriculum project, which is highlighting Culturally
Relevant Pedagogy. Both Chinese cultural knowledge (such as mid-autumn festival, Chinese
zodiac, Chinese paper-cutting art, and Peking opera) and American cultural knowledge
(American football, Halloween, and Thanksgiving) are emphasized in this unit; it supports the
development of bilingual and bicultural knowledge for Chinese ELLs and other students. The
last lesson is also useful material to help students conduct self-assessment. The whole unit looks
at scaffolding students to improve cognitive development, such as problem-solving, memorizing,
compare/contrast and organization. The language objectives are designed to develop students’
speaking, listening, reading and writing.
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Mid-autumn festival

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 2. 5 Describe the overall structure of a story, including describing how the beginning introduces the story and the ending
concludes the action.
RL. 2. 7 Use information gained from the illustrations and words in a print or digital text to demonstrate understanding of its
characters, setting, or plot.
RL. 2. 11 Make connections between self, text, and the world around them (text, media, social interaction).
W. 2. 1 Write opinion pieces in which they introduce the topic or book they are writing about, state an opinion, supply reasons that
support the opinion, use linking words (e.g., because, and, also) to connect opinion and reasons, and provide a concluding
statement or section.
W. 2. 2 Write informative/explanatory texts in which they introduce a topic, use facts and definitions to develop points, and
provide a concluding statement or section.
SL. 2. 1d Seek to understand and communicate with individuals from different cultural backgrounds.
SL. 2. 3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional information, or
deepen understanding of a topic or issue.
Key Vocabulary: moon, festival, moon cake,
reunion, barbecue, give presents
HOTS: What is Mid-autumn festival?
How does your family celebrate Mid-autumn
festival?

Visuals/Resources:
- Videos of Mid-autumn festival
(https://www.youtube.com/watch?v=ndknxk4v4QY
https://www.youtube.com/watch?v=BXTDFgm42OU)
- writing utensil
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What is the story of Chang'e?

- Graphic of Description

Connections to Prior Knowledge/Building Background:
-

Have you ever heard the story of Chang’e?
How does your family celebrate Mid-autumn festival?

Content Objectives:

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

DAY 1

1.1 TW ask students to watch
the video Mid-autumn
festival.

1.1 TW ask students to watch the video Mid-autumn festival.

1.2 TW review the Graphic of
Description and ask
students to write down
characteristics of Midautumn festival.

1.2 TW review the Graphic of Description and ask students to
write down characteristics of Mid-autumn festival.

1.3 SW share their ideas and
work with their group
members using Graphic of
Description through
activity Think, Pair, Share.

1.3 TW observe students to share ideas with their group
members, and help students to think aloud the ideas about
the topic.

1. SWBAT describe and
explain the
characteristics of the
topic Mid-autumn
festival.
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DAY 2
2. SWBAT watch and
listen to the story of
Chang’e through video
Mid-Autumn (Moon
Cake) Festival - a
Chinese story.

DAY 2

DAY 2

2.1 TW ask students to watch
the video Mid-Autumn
(Moon Cake) Festival - a
Chinese story.

2.1 TW ask the students to watch and listen to the story
through the video.

2.2 TW ask students to share
the story with their group
members.

2.2 TW ask students to retell the story to their group members.

2.3 SW retell the story to their
group members.

DAY 3
3. SWBAT retell the story
Mid-Autumn (Moon
Cake) Festival - a
Chinese story to the
whole class.

DAY 3
3.1 TW review the story MidAutumn (Moon Cake)
Festival - a Chinese story,
and ask students to practice
the activity story telling.
3.2 TW ask one member of
each group to retell the
story the story Mid-Autumn
177

DAY 3
3.1 TW review the story Mid-Autumn (Moon Cake) Festival a Chinese story.

3.2 TW ask students to retell the story the story Mid-Autumn
(Moon Cake) Festival - a Chinese storyin the whole class,
and give praise to students.
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(Moon Cake) Festival - a
Chinese story in the whole
class.

Language Objectives:
1. SWBAT write down
1.1 SW write down the key
the key vocabulary
vocabulary words of the
words of the topic using
topic using Graphic of
Graphic of Description.
Description.
2. SWBAT share their
ideas about the video of
the topic and retell the
story Chang’e orally.

1.1 SW assess students writing skills through Graphic of
Description.

2.1 TW ask students to share
their ideas about the video
of the topic orally.

2.1 TW ask students to share their ideas about the video of the
topic orally.

2.2 SW retell the story
Chang’e orally.

2.2 TW ask students to retell the story Chang’e orally, and
help students to choose and speak the correct words for
story-telling orally.

Wrap-up:
-

SW watch the videos of the topic Mid-Autumn (Moon Cake) Festival
SW share their ideas with their group members and take notes using Graphic of Description
SW retell the story of Chang’e
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Graphic of Description
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Chinese zodiac

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 2. 6 Acknowledge differences in the points of view of characters, including by speaking in a different voice for each character
when reading dialogue aloud.
RL. 2. 7 Use information gained from the illustrations and words in a print or digital text to demonstrate understanding of its
characters, setting, or plot.
RL. 2.11 Make connections between self, text, and the world around them (text, media, social interaction).
W. 2.2 Write informative/explanatory texts in which they introduce a topic, use facts and definitions to develop points, and provide
a concluding statement or section.
SL. 2. 1d Seek to understand and communicate with individuals from different cultural backgrounds.
SL. 2. 3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional information, or
deepen understanding of a topic or issue.
Key Vocabulary: rat, ox, tiger, rabbit, dragon,
snake, horse, goat, monkey, rooster, dog, pig
HOTS: What is the Chinese zodiac animal of
your birth year?
What is Chinese zodiac?

Visuals/Resources:
- Vocabulary Cards
- writing utensil
- PowerPoint

What is the order of 12 zodiac birth animals?
Connections to Prior Knowledge/Building Background:
-

What is Chinese zodiac?
What is the Chinese zodiac animal of your birth year?
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Content Objectives:
DAY 1
1. SWBAT name and
identify the vocabulary
words of Chinese
zodiac.

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

1.1 TW show and explain the
vocabulary words of
Chinese zodiac sing
vocabulary cards.

1.1 TW show and explain the vocabulary words of Chinese
zodiac sing vocabulary cards.

1.2 TW ask students to use
vocabulary cards to name
and learn vocabulary words
of Chinese zodiac.

1.2 TW review the vocabulary words of Chinese zodiac, and
ask students to practice with their partners.

1.3 SW remember and practice
1.3 TW record students’ participation.
the vocabulary words with
their partners using Chinese
zodiac.

DAY 2
2. SWBAT name and list
the order of 12 zodiac
birth animals.

DAY 2

DAY 2

2.1 TW model and explain how 2.1 TW model and explain how to use activity Every Student
Gets a Chance to learn the order of 12 zodiac birth animals.
to use activity Every
Student Gets a Chance to
learn the order of 12 zodiac
birth animals.
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2.2 TW divide students into
two groups, and twelve
students for each group;
and give a vocabulary card
to each student in an order.

2.2 TW divide students into two groups, and twelve students
for each group; and give a vocabulary card to each student
in an order.

2.3 SW call their won number
and animal one by one
using the vocabulary chart:
1 Rat; 2 Ox; 3 Tiger…

2.3 TW ask students to name and call their number and animal
using vocabulary cards in a correct order; If the student
name it incorrectly, the teacher will help the student to
modify.

1. SWBAT use the
vocabulary cards to
orally describe the
order of 12 zodiac birth
animals.

1.1 SW use the vocabulary
cards to orally describe the
order of 12 zodiac birth
animals through activity
Every Student Gets a
Chance.

1.1 SW assess students through Every Student Gets a Chance
and help students to modify orally.

2. SWBAT listen to the
teacher, and use the
vocabulary cards to read
the words.

2.1 SW listen to the teacher,
and use the vocabulary
cards to read the words.

Language Objectives:

2.1 TW ask students to use the vocabulary cards to read the
words.

2.2 SW read the vocabulary
words using the vocabulary
words.
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2.2 TW help students to review the words.
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Wrap-up:
-

SW name and identify the vocabulary words of the Chinese zodiac
SW name and list the order of 12 zodiac birth animals through activity Every Student Gets a Chance
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Vocabulary Cards of Chinese zodiac
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Chinese paper-cutting art

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 3. 1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the
answers.
RL. 3. 5 Refer to parts of stories, dramas, and poems when writing or speaking about a text, using terms such as chapter, scene,
and stanza; describe how each successive part builds on earlier sections.
RL. 3. 11 Recognize and make connections in narratives, poetry, and drama to other texts, ideas, cultural perspectives, personal
events, and situations. a. Self-select text based upon personal preferences.
W. 3. 1a Introduce the topic or text they are writing about, state an opinion, and create an organizational structure that lists reasons.
W. 3. 2a Introduce a topic and group related information together; include illustrations when useful to aiding comprehension.
W. 3. 4 With guidance and support from adults, produce writing in which the development and organization are appropriate to task
and
SL. 3. 1e Seek to understand and communicate with individuals from different cultural backgrounds.
SL. 3. 2 Determine the main ideas and supporting details of a text read aloud or information presented in diverse media and
formats, including visually, quantitatively, and orally.
Key Vocabulary: cut, paper, door, window, art,
pattern, scissors, ruler, pencil
HOTS: What is Chinese paper-cutting art?
How can you make Chinese paper-cutting?

Visuals/Resources:
- Video of Chinese paper-cutting tutorial
(http://www.youtube.com/watch?v=UkTV6enoXUY)
- writing utensil
- Graphic of Explanation
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-scissors, and read papers

Connections to Prior Knowledge/Building Background:
-

TW show the Chinese paper-cutting to students
Have you ever made Chinese paper-cutting?

Content Objectives:
DAY 1
1. SWBAT watch and
listen to the video
Chinese paper-cutting
tutorial.

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

1.1 TW show the video
Chinese paper-cutting
tutorial to students.

1.1 TW ask students to watch the video Chinese paper-cutting
tutorial carefully.

1.2 TW model and explain how 1.2 TW model and explain how to make Chinese paper-cutting
to make Chinese papercutting using scissors and
read papers.
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DAY 2
2. SWBAT brainstorm
and make Chinese
paper-cutting with their
partners.

DAY 2

DAY 2

2.1 TW ask students to review
and brainstorm how to
make Chinese papercutting.

2.1 TW ask the students to review and brainstorm how to make
Chinese paper-cutting.

2.2 TW ask students to make
Chinese paper-cutting with
their partners.

2.2 TW ask students to make Chinese paper-cutting with their
partners; and record students’ participation.

2.3 SW show and share their
own Chinese paper-cutting
to each other.

Language Objectives:
1. SWBAT write down
1.1 SW write down the key
the key vocabulary
vocabulary words of the
words of the topic using
topic using Graphic of
Graphic of explanation.
explanation.

2. SWBAT watch and
listen to the video, and
discuss the topic of

1.1 SW assess students writing and words spelling through
Graphic of explanation.

2.1 TW ask students to watch
and listen to the video, and
discuss the topic of
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Chinese. paper-cutting with
their partners orally.

Chinese. paper-cutting with
their partners orally.
2.2 SW watch and listen to the
video, and discuss the topic
of Chinese paper-cutting
with their partners orally.

2.2 TW help students to review the video, and help them to
recall the information about the topic orally.

Wrap-up:
-

SW watch the videos of the topic Chinese paper-cutting tutorial
SW share their ideas with their partners and take notes using Graphic of Explanation
SW make their own Chinese paper-cutting and share them with their partners
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Chinese Paper-cutting art
(https://www.google.com/search?hl=en&site=imghp&tbm=isch&source=hp&biw=1920&bih=985&oq=Chinese+papercutting+&gs_l=img.3...1409.6191.0.6516.22.10.0.12.12.0.122.856.9j1.10.0....0...1ac.1.38.img..5.17.905.9AZCyzZbb6Q&q=Chinese%20papercutting#imgdii=_)
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Peking Opera

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 4. 2 Determine a theme of a story, drama, or poem from details in the text; summarize the text.
RL. 4. 3 Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a
character’s thoughts, words, or actions).
RL. 4. 11 Recognize, interpret and make connections in narratives, poetry, and drama, to other texts, ideas, cultural perspectives,
personal events and situations.
W. 4. 1a Introduce a topic or text clearly, state an opinion, and create an organizational structure in which related ideas are grouped
to support the writer’s purpose.
W. 4. 2a Introduce a topic clearly and group related information in paragraphs and sections; include formatting (e.g., headings),
illustrations, and multimedia when useful to aiding comprehension.
W. 4. 3d Use concrete words and phrases and sensory details to convey experiences and events precisely.
SL. 4. 1e Seek to understand and communicate with individuals from different perspectives and cultural backgrounds.
SL. 4.4 Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts and
relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace.
Key Vocabulary: moon, festival, moon cake,
reunion, barbecue, give presents
HOTS: What do you already know about Peking
Opera?
What do you want to know about the Peking
Opera?

Visuals/Resources:
- Videos of Children Beijing Opera
(https://www.youtube.com/watch?v=1oSKDPVkUds)
- Article of Introduction to Beijing Opera
(http://www.cicpa-us.org/introduction-to-beijing-opera.html#)
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What did you learn about the Peking Opera?

- PowerPoint

Can you draw a Peaking opera face painting?

- KWL chart
- Crayon, papers

Connections to Prior Knowledge/Building Background: (DAY 1)
-

TW show the video Children Beijing Opera to students
TW ask students to write down what they already know about Peking Opera using KWL chart
SW talk about Peking Opera with their partners

Content Objectives:
DAY 2
1. SWBAT brainstorm
and identify what they
want to know about the
topic Peking Opera.

Meaningful Activities:

Review/Assessment:

DAY 2

DAY 2

1.1 TW explain the content
knowledge of the topic
Peking Opera to students
using PowerPoint.

1.1 TW explain the content knowledge of the topic Peking
Opera to students using PowerPoint.

1.2 TW ask students to use
KWL chart brainstorm and
identify what they want to
know about the topic
Peking Opera.

1.2 TW review KWL chart and ask students to brainstorm and
identify what they want to know about the topic Peking Opera
using KWL chart.

1.3 TW observe students to share ideas with their group
members, and help students to think aloud the ideas about the
topic Peking Opera.
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1.3 SW share their ideas and
work with their group
members using KWL chart.

DAY 2
1. SWBAT brainstorm
and list what they have
learned about the topic
Peking Opera.

DAY 2

DAY 2

1.1 TW review the topic
Peking Opera, and ask
students to write down that
they have learned about the
topic.

1.1 TW ask the students to review the topic using KWL chart.

1.2 TW model and explain how
to draw Peking Opera Face 1.2 TW ask students to draw Peking Opera Face Painting with
their partners.
Painting.
1.3 SW draw Peking Opera
Face Painting using crayon
and papers with their
partners.
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Language Objectives:
1. SWBAT take notes
using KWL chart and
using the sentence
frames:
“I know that______.”
“I want to know _______.”
“I learned that_________.

1.1 SW write down what they
already know, what they
want to know and what
they learned using KWL
chart.

1.1 SW assess students writing through KWL chart.

2. SWBAT draw Peking
Opera Face Painting.

3.1 SWBAT draw Peking
Opera Face Painting.

2.1 TW ask students to draw Peking Opera Face Painting.

3. SWBAT share their ideas
about the topic with their
partners orally.

3.1 TW ask students to share
their ideas about the topic
with their partners’ orally
using KWL chart.

3.1 TW ask students to share their ideas about the topic with
their partners orally, and help each other to understand of the
topic orally.

3.2 SW share their ideas about
the topic with their partners
orally.
Wrap-up:
-

SW watch the video of the topic Peking Opera
SW share their ideas with their group members and take notes using KWL chart
SW draw Peking Opera Face Painting
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Picture of Peking Opera Face Painting
(https://www.google.com/search?hl=en&site=imghp&tbm=isch&source=hp&biw=1920&bih=985&oq=Peking+Opera+Face+Painting++&gs_l=im
g.3..0i24.1775.47123.0.47885.9.7.0.2.2.0.104.619.5j2.7.0....0...1ac.1.38.img..1.8.548.5NZiIkAsRaY&q=Peking%20Opera%20Face%20Painting#hl=
en&q=Peking+Opera+Face+Painting+&tbm=isch&imgdii=_)
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Peking Opera
What We Know

What We want to Learn

KWL Chart
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What We Have Learned

CULTURALLY RELEVANT CURRICULUM

Name:
Topic:
Please draw Peking Opera Face Painting using crayon

Students’ drawing sheet
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Chinese tradition

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 4. 3 Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a
character’s thoughts, words, or actions).
RL. 4. 7 Make connections between the text of a story or drama and a visual or oral presentation of the text, identifying where each
version reflects specific descriptions and directions in the text.
RL. 4. 11 Recognize, interpret and make connections in narratives, poetry, and drama, to other texts, ideas,cultural perspectives,
personal events and situations.
W. 4. 1d Provide a concluding statement or section related to the opinion presented.
W. 4. 2b Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the
topic.
W. 4. 3b Use a variety of transitional words and phrases to manage the sequence of events.
W. 4. 4 Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and
audience.
W. 4. 5 With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and
editing.
W. 4. 8 Recall relevant information from experiences or gather relevant information from print and digital sources; take notes and
categorize information, and provide a list of sources.
W. 4. 11 Create and present a poem, narrative, play, art work, or literary review in response to a particular author or theme studied
in class.
SL. 4. 1e Seek to understand and communicate with individuals from different perspectives and cultural backgrounds.
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SL. 4. 4 Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts and
relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace.
SL. 4. 5 Add audio recordings and visual displays to presentations when appropriate to enhance the development of main ideas or
themes.

Key Vocabulary: festival, art, tradition,
presentation
HOTS: What is the content knowledge of
lessons 1-4 in Unit 3?
How can you introduce Chinese tradition?

Visuals/Resources:
- PowerPoint
- writing utensil
-Sheet of Round Table

Connections to Prior Knowledge/Building Background:
-

What is the content knowledge of lessons 1-4 in Unit 3?

Content Objectives:
DAY 1
1. SWBAT brainstorm
and identify the content
of lesson 1- lesson 4.

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

1.1 TW review the activity
1.1 TW review the activity Round Table, and ask students to
Round Table, and ask
sit around a tale.
students to sit around a tale.
1.2 TW write down a question
on a sheet, and ask students
to pass the sheet, and add
additional notes after
reading last students’ notes
on the sheet.
198

1.2 TW ask students to review the content of lesson 1- lesson 4
through activity Round Table.
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1.3 SW generate answers to the
question on the sheet, and
response to the comments
of peers on a group sheet.

DAYS 2 , 3 & 4

DAYS 2 , 3 & 4

1.3 TW observe students to pass the sheet and record students’
participation.

DAYS 2 , 3 & 4

2. SWBAT brainstorm
2.1 TW review the content
and summarize the key
knowledge of lesson 1information of lesson 1lesson 4 using the sheet of
lesson 4 in Unit 3.
Round Table.
2.2 TW explain the
requirement and details to
students how to use
PowerPoint to make group
presentation, the topic is
Chinese. Tradition.
2.3 TW divide students in
groups, five people for each
group, and ask students to
discuss and make group
presentation using
PowerPoint.
2.4 SW brainstorm and discuss
with their group members
199
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using the sheet of Round Table.

2.2 TW ask students to make group presentation with their
group members.
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to make presentation using
PowerPoint.

DAY 5
3. SWBAT present and
give opinions the topic
Chinese Tradition.

DAY 5

DAY 5

3.1 TW ask students to make
group presentation.

3.1 TW ask students to make group presentation.

3.2 SW make group
presentation and present the 3.2 TW assess students’ group presentation using rubric.
topic of Chinese Tradition.

Language Objectives:
1. SWBAT write down
the key information on
PowerPoint.

1.1 SW write down the key
information on PowerPoint
when they make their
group presentation.

1.1 SW assess students writing through students’ PowerPoint.

2. SWBAT present their
group presentation orally.

2.1 TW ask students to present
their group presentation
orally.

2.1 TW assess students’ group presentation speaking using
rubric.

2.2 SW present their group
presentation orally.

2.2 TW help students to modify speaking.
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Wrap-up:
-

TW ask students to review the content of lesson 1- lesson 4
SW review the content of lesson 1 – lesson 4 through activity Round Table
SW make group presentation of the topic Chinese Tradition after review the content lesson1 – lesson 4
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4h grade oral presentation rubric
Accuracy
(10)

60
- Organize and present
information clearly, concisely
and logically, audience can
follow and understand the
information easily.
- Identify Chinese tradition
correctly: festival (1), native
food (2), and art (2).

Vocabulary
(10)

- Provide reliable data and
relevant evidence to support the
content and information: festival
(1), native food (2), and art (2).
- Select 10 words from
vocabulary list (15 words) and
adapt them to the topic and
content correctly.
- Pronounce the 10 words
correctly and clearly.

Grammar
(10)

- Spelling of the 10 words on
PowerPoint is correct.
- Use and present clauses,
phrases and sentences 100%
correctly and clearly.
- Use verb tense 100% correctly.

40
- Organize and present information,
but it is not clear, concise or logical,
audience feel hard to follow and
understand the information.

20
- Do not organize and present
information clearly, concisely or
logically, audience cannot follow and
understand the information.

- Identify Chinese tradition
correctly: festival (1), native food
(1), and art (1).

- Do not identify Chinese tradition
correctly: population, native food and
cultural activities.

- Provide reliable data and relevant
evidence to support the content and
information: festival (1), native food
(1), and art (1).

- Do not provide reliable data and
relevant evidence to support the
content and information: population,
native food and cultural activities.

- Select 6-8 words from vocabulary
- Select less than 6 words from
list (15 words) and adapt them to the vocabulary list (15 words) and adapt
topic and content correctly.
them to the topic and content correctly.
- Pronounce the 6-8 words correctly
and clearly.

- Pronounce the less than 6 words
correctly and clearly.

- Spelling of the 6-8 words on
PowerPoint is correct.

- Spelling of the less than 6 words on
PowerPoint is correct.

- Use and present clauses, phrases
and sentences 60% correctly and
clearly.

-Use and present clauses, phrases and
sentences 60% correctly and clearly.

- Use verb tense 60% correctly.

- Use verb tense less than 60%
correctly.

- Use punctuation 60% correctly.

- Use punctuation 60% correctly.
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Fluency
(10)

Body
Language
(10)

- Use punctuation 100%
correctly.
- Speak clearly, not too quickly
or slowly.

- Speak clearly most of the time.

- Do not speak clearly, either quickly
or slowly.

- Speak loudly and guarantee all
audience can hear.

- Speak loudly and audience can
hear most of the time, but may speak
in a monotone.

- Do not speak loudly, audience cannot
hear clearly.

- Demonstrate formal English
fluently.
- Keep eye contact with audience
most of the time.

- Demonstrate formal English
fluently most of the time.
- Keep eye contact with audience a
few of the time.

- Do not demonstrate formal English
fluently.
- Do not keep eye contact with
audience.

- Use face expression, gesture
and movement, have enough
confidence.

- Use a few of face expression,
gesture and movement, but
sometimes lack of confidence.

- Do not use face expression, gesture or
movement.

- All group members participate, but
presentation effort is not equal
among group members.

- Not all group members participate in
the presentation.

Participation - All group members put forth
(10)
equal effort to present ideas.
- All group members can
understand and demonstrate the
information as a whole, not just
their part.

- Only one or two person present.
- All group members only
understand their own parts.

Total Points: ____________________ (Full Points: 60)
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: American football

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 3. 1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the
answers.
RL. 3. 9 Compare and contrast the themes, settings, and plots of stories written by the same author about the same or similar
characters
RL. 3. 11 Recognize and make connections in narratives, poetry, and drama to other texts, ideas, cultural perspectives, personal
events, and situations. a. Self-select text based upon personal preferences.
W. 3. 2a Introduce a topic and group related information together; include illustrations when useful to aiding comprehension.
W. 3. 4 With guidance and support from adults, produce writing in which the development and organization are appropriate to task
and
SL. 3. 1e Seek to understand and communicate with individuals from different cultural backgrounds.
SL. 3. 2 Determine the main ideas and supporting details of a text read aloud or information presented in diverse media and
formats, including visually, quantitatively, and orally.
Key Vocabulary: cut, paper, door, window, art,
pattern, scissors, ruler, pencil
HOTS: What is American football?
Can you compare and contrast Chinese ball
sports and American ball sports?

Visuals/Resources:
- Video of American football
(http://www.youtube.com/watch?v=0UIdI8khMkw)
- writing utensil
- Graphic of Compare and Contrast
- PowerPoint
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-Sheet of QA

Connections to Prior Knowledge/Building Background:
-

Do you know American football?
Have you ever attended an American football competition?

Content Objectives:
DAY 1
1. SWBAT watch and
analyze the video of
American football.

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

1.1 TW ask students to watch
the video of American
football.

1.1 TW ask students to watch the video of American football.

1.2 TW ask students to write
down their answers on the
sheet of QA, and ask
students to ask their
questions to their partners,
and help each other to
answer questions.

1.2 TW ask students to write down their answers on the sheet
of QA; and record students’ participation in group-work.
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DAY 2
2. SWBAT compare and
contrast American ball
sport and Chinese ball
sport.

DAY 2

DAY 2
2.1 TW review and explain the
knowledge of American
football using PowerPoint.
2.2 TW ask students to list at
least three kinds of
Chinese ball games and
three kinds of American
ball games, and list the
same ball games using
Graphic of Compare and
Contrast.
2.3 SW discuss with their
partners, and list Chinese
ball games and American
ball games using Graphic
of Compare and Contrast.
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2.1 TW ask the students to review and brainstorm how to make
Chinese paper-cutting.

2.2 TW ask students to list at least three kinds of Chinese ball
games and three kinds of American ball games, and list the
same ball games using Graphic of Compare and Contrast.

2.3 TW help students to think aloud and help them to modify
their Graphic of Compare and Contrast.
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Language Objectives:
1. SWBAT write down
the key vocabulary
words of American ball
games and Chinese ball
games.

1.1 SW write down the key
vocabulary words of
American ball games and
Chinese ball games using
Graphic of Compare and
Contrast.

2. SWBAT discuss and
give opinions about the
topic of American football
with their partners orally.

2.1 TW ask students to discuss
and give opinions about the
topic of American football
with their partners orally.
2.2 SW discuss and give
opinions about the topic of
American football with
their partners orally.

1.1 SW assess students writing and words spelling through
Graphic of Compare and Contrast.

2.1 TW ask students to share their ideas about the video of the
topic orally.

2.2 TW help students to review the topic, and help them to
recall the information about the topic orally.

Wrap-up:
-

SW watch the videos of the topic American football.
SW ask and help their partners to find the answers using sheet of QA.
SW share their ideas with their partners and take notes using Graphic of Compare and Contrast.
SW list, compare and contrast the difference between American ball games and Chinese ball games.
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My Question

Answers from my partner

Sheet of QA

208

CULTURALLY RELEVANT CURRICULUM

Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Thanksgiving

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 4. 2 Determine a theme of a story, drama, or poem from details in the text; summarize the text.
RL. 4. 11 Recognize, interpret and make connections in narratives, poetry, and drama, to other texts, ideas, cultural perspectives,
personal events and situations.
W. 4. 1a Introduce a topic or text clearly, state an opinion, and create an organizational structure in which related ideas are grouped
to support the writer’s purpose.
W. 4. 2a Introduce a topic clearly and group related information in paragraphs and sections; include formatting (e.g., headings),
illustrations, and multimedia when useful to aiding comprehension.
W. 4. 3d Use concrete words and phrases and sensory details to convey experiences and events precisely.
SL. 4. 1e Seek to understand and communicate with individuals from different perspectives and cultural backgrounds.
SL. 4.4 Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts and
relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace.
Key Vocabulary: Christmas, warm, snow,
holiday, way, gift

HOTS: How does your family celebrate
Thanksgiving?
What do you do during Thanksgiving?
What do you want to draw if you are asked to
design a poster of Thanksgiving?

Visuals/Resources:
- Song of Thanksgiving
(http://www.youtube.com/watch?v=TrAWXIKKZ2Y)
- Posters
- PowerPoint
- Crayon
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Connections to Prior Knowledge/Building Background:
-

How does your family celebrate Thanksgiving?

Content Objectives:
DAY 1
1. SWBAT listen and sing
the song of
Thanksgiving.

DAY 2
2. SWBAT brainstorm
and describe the poster
of Thanksgiving.

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

1.1 TW ask student to listen
and sing the song of
Thanksgiving.

1.1 TW ask student to listen and sing the song of
Thanksgiving.

1.2 SW listen and sing the
song of Thanksgiving with
their peers.

1.2 TW ask students to sing the song of Thanksgiving with
their peers.

DAY 2

DAY 2

2.1 TW model and explain how 2.1 TW model and explain how to design the poster of
Thanksgiving.
to design the poster of
Thanksgiving.

2.2 TW ask students to design the poster of Thanksgiving with
2.2 TW divide students into
their partners.
groups, two people for each
group.
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2.3 SW design the poster of
Thanksgiving with their
partners.
DAY 3
3.

SWBAT summary and
describe the topic of
Thanksgiving.

DAY 3

DAY 3
3.1 SW describe their Thanksgiving using their posters.

3.1 TW ask students to
describe their posters of
Thanksgiving.

3.2 SW describe their group
posters to the whole class
orally using their posters of
Thanksgiving.

3.3 TW review the topic of
Thanksgiving.

3.2 TW assess students’ posters of Thanksgiving.

3.3 TW review the topic of Merry Christmas.

Language Objectives:
1. SWBAT sing the song
of Thanksgiving, and
describe their posters
orally.

1.1 TW ask students to sing the
song of Merry Christmas,
and describe their posters
orally.
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1.1 TW ask students to sing the song of Merry Christmas, and
describe their posters orally.
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2. SWBAT draw the
poster of Thanksgiving.

2.1 TW ask students to design
their posters of
Thanksgiving.

2.1 TW ask students to ask students to design their posters of
Thanksgiving.

Wrap-up:
-

SW sing the song of Thanksgiving
SW share their ideas with their group members and design the poster of Thanksgiving
SW describe their Thanksgiving by describing their posters of Thanksgiving
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Please relate your Thanksgiving to design the poster of Thanksgiving

Poster of Thanksgiving
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Halloween

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 4. 2 Determine a theme of a story, drama, or poem from details in the text; summarize the text.
RL. 4. 11 Recognize, interpret and make connections in narratives, poetry, and drama, to other texts, ideas, cultural perspectives,
personal events and situations.
W. 4. 1a Introduce a topic or text clearly, state an opinion, and create an organizational structure in which related ideas are grouped
to support the writer’s purpose.
W. 4. 2a Introduce a topic clearly and group related information in paragraphs and sections; include formatting (e.g., headings),
illustrations, and multimedia when useful to aiding comprehension.
W. 4. 3d Use concrete words and phrases and sensory details to convey experiences and events precisely.
SL. 4. 1e Seek to understand and communicate with individuals from different perspectives and cultural backgrounds.
SL. 4.4 Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts and
relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace.
Key Vocabulary: pumpkin, haunted house,
dress-up, fall, angel, candy, cat, bone, costume
HOTS: What do people do for Halloween?
What do you do during Halloween?
How can you design pumpkin carving?

Visuals/Resources:
- Video of pumpkin carving
(http://www.youtube.com/watch?v=EINF16JSII0)
- Craft materials
- PowerPoint

214

CULTURALLY RELEVANT CURRICULUM
-Chart of B & D
- Pumpkin
Connections to Prior Knowledge/Building Background:
-

What does your family do for Halloween?

Content Objectives:
DAY 1
1. SWBAT identify and
describe what they
know before learning
and what they learned
during learning the
topic of Halloween.

DAY 2
2. SWBAT brainstorm
and identify how to
make pumpkin carving.

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

1.1 TW explain the information 1.1 TW ask student to listen to the teacher carefully.
about the topic of
Halloween using
PowerPoint.
1.2 SW listen to the teacher
and take notes using the
Chart of B & D.

1.2 TW ask students to take notes using the Chart of B & D.

DAY 2

DAY 2

2.2 TW show the video of
pumpkin carving to
students, and explain how
to make pumpkin carving.

2.1 TW ask students to watch the video of pumpkin carving.

2.3 TW divide students into
groups, four people for
each group.

2.2 TW ask students to discuss how to make pumpkin carving
with their partners.
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2.3 SW discuss how to make
pumpkin carving with
their group members.

DAY 3
3. SWBAT describe and
make pumpkin carving
through group-work.

DAY 3

DAY 3

3.1 TW review how to make
pumpkin carving.

3.2 TW review how to make pumpkin carving.

3.2 TW ask students to make
pumpkin carving with their
group members.

3.3 TW observe students’ group-work, and help groups to
think aloud how to make pumpkin carving.

3.4 TW review the topic of pumpkin carving and give praise
3.3 SW make review how to
for students.
make pumpkin carving
using craft material through
group-work.

Language Objectives:
1. SWBAT watch and
listen to the video of
pumpkin carving.
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2. SWBAT write down
what they know before
learning and what they
learned during learning.
3. SWBAT discuss with
their group members
orally when they make
pumpkin carving.

1.1 TW ask students to watch
and listen to the video of
pumpkin carving.
2.1 TW ask students to take
notes using the Chart of B
& D.

1.1 TW ask students to watch and listen to the video of
pumpkin carving.

3.1 TW ask students to share
ideas orally and make
pumpkin carving through
group-work.

3.1 TW participate students’ group-work, and give advice to
them orally.

2.1 TW ask students to take notes using the Chart of B & D,
help them to modify their writing.

Wrap-up:
-

TW explain the information about Halloween using PowerPoint, and ask students to take notes using Chart of B & D
SW watch the video of pumpkin carving and make pumpkin carving with their group members
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Halloween
Before Learning

During Learning

Chart of B & D
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Boston Tea Party

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 5. 4 Determine the meaning of words and phrases as they are used in a text, including figurative language such as metaphors
and similes.
RL. 5. 5 Explain how a series of chapters, scenes, or stanzas fits together to provide the overall structure of a particular story,
drama, or poem.
W. 5. 1a Introduce a topic or text clearly, state an opinion, and create an organizational structure in which ideas are logically
grouped to support the writer’s purpose.
W. 5. 1c Link opinion and reasons using words, phrases, and clauses (e.g., consequently, specifically).
W. 5. 4 Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and
audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.) a. Produce text (print or nonprint)
that explores a variety of cultures and perspectives.
SL. 5. 1d Review the key ideas expressed and draw conclusions in light of information and knowledge gained from the
discussions.
SL. 5. 4 Report on a topic or text or present an opinion, sequencing ideas logically and using appropriate facts and relevant,
descriptive details to support main ideas or themes; speak clearly at an understandable pace.
Key Vocabulary: fantasy, amazing, fast food,
traitor, soldier, tax, representative, cup,
determine, politics, colonies
HOTS: This story uses fantasy to tell history
about a real event. Do you like learning about
history this way?

Visuals/Resources:
- Text of Boston Tea Party (Schifini , A ., Short, D, J., Tinajero, J, V. Garcia,
E., Garcia, E, E., Hamayan, E., & Kratky, L. (2004). Avenues. Carmel,
California: Hampton-Brown.)
- writing utensil

How did colonists by English goods?
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- Graphic of Problem/Solution
- Personal dictionary

Connections to Prior Knowledge/Building Background:
-

Do you like learning about history by reading a fantasy story?

Content Objectives:
DAY 1
1. SWBAT select and
define new words.

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

1.1 TW model and explain how 1.1 TW model and explain how to use personal dictionary to
to use personal dictionary
define and memorize new words.
to define and memorize
new words.
1.2 TW ask students to read the 1.2 SW read the text with their partners, and find the new
text of Boston Tea Party
words.
with their partners, and find
the new words.
1.3 SW make their personal
dictionary and define new
words using personal
dictionary.
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1.3 TW observe students’ participation.
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DAY 2
2. SWBAT brainstorm
and find the solution to
the problem that is
asked in the text.

DAY 2

DAY 2

2.1 TW explain and model how
to use Graphic of
Problem/Solution to take
notes.

2.1 TW model how to use Graphic of Problem/Solution to
take notes.

2.2 TW ask students to read the
2.2 TW ask students to read the text with their partners again,
text with their partners
and find the solution.
again, and find solutions
using Graphic of
Problem/Solution.
2.3 SW share their solutions
with their partners.

DAY 3
3. SWBAT summary the
solution of the problem
based on the text.

2.3 TW help students to think aloud the solutions if the
students need.

DAY 3
3.1 TW review the solution of
the problem based on the
text.
3.2 SW summary the solution
and modify Graphic of
Problem/Solution.
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DAY 3
3.1 TW the solution of the problem based on the text.

3.2 TW ask students to summary the solution and modify
Graphic of Problem/Solution, and assess students through
Graphic of Problem/Solution.
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Language Objectives:
1. SWBAT write down
the key vocabulary
words of the text and
take notes.

2. SWBAT share their
ideas about the text with
their partners orally.

1.1 SW write down the key
vocabulary words of the
text on personal dictionary
and take notes using
Graphic of
Problem/Solution.

1.1 TW assess students’ writing and help them to modify their
writing.

2.2 TW ask students to share
their ideas about the text
with their partners orally.

2.1 TW ask students to share their ideas about the text of the
topic with their partners orally, and help students to review
the key information orally.

Wrap-up:
-

SW read the text of Boston Tea Party with their partners and make their personal dictionary
SW share their ideas with their group members and take notes using Graphic of Problem/Solution
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Key vocabulary word:

pronunciation

Illustrations

Alphabetical order

Morphological structure

Definition

Personal Dictionary
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Graphic of Problem/Solution (Vogt, M., & Echevarria, J. (2008). 99 Ideas and Activities for teaching English language learners the
SIOP model. Boston, MA: Allyn & Bacon.)
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: My family tradition & the tradition of the United States

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 5. 2 Determine a theme of a story, drama, or poem from details in the text, including how characters in a story or drama
respond to challenges or how the speaker in a poem reflects upon a topic; summarize the text.
RL. 5.3 Compare and contrast two or more characters, settings, or events in a story or drama, drawing on specific details in the text
(e.g., how characters interact).
RL. 5. 6a Recognize and describe how an author’s background and culture affect his or her perspective.
W. 5. 1b Provide logically ordered reasons that are supported by facts and details.
W. 5. 2d Use precise language and domain-specific vocabulary to inform about or explain the topic.
W. 5. 4a. Produce text (print or nonprint) that explores a variety of cultures and perspectives.
W. 5. 5 With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing,
rewriting, or trying a new approach.
W. 5. 8 Recall relevant information from experiences or gather relevant information from print and digital sources; summarize or
paraphrase information in notes and finished work, and provide a list of sources.
SL. 5. 1e Seek to understand and communicate with individuals from different perspectives and cultural backgrounds.
SL. 5. 1f Use their experience and their knowledge of language and logic, as well as culture, to think analytically, address
problems creatively, and advocate persuasively.
SL. 5.2 Summarize a written text read aloud or information presented in diverse media and formats, including visually,
quantitatively, and orally.
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Key Vocabulary: festival, moon cake,
Christmas, ball game, food, art
HOTS: What are the difference between your
family tradition and the tradition of the U.S.?
How can you list and describe your family
tradition and the tradition of the U.S.?

Visuals/Resources:
- PowerPoint
- writing utensil
- Chart of Self-Assessment
- Chart of Tradition

Connections to Prior Knowledge/Building Background: (DAY 1 & DAY 2)
-

TW review the key information and words in Unit 3 using PowerPoint

Content Objectives:
DAY 3
1. SWBAT identify what
they learned and what
they need to improve.

Meaningful Activities:

Review/Assessment:

DAY 3

DAY 3

1.1 TW model and explain to
1.1 Model and explain to students how to use chart of Selfstudents how to use chart of
Assessment to assess themselves.
Self-Assessment to assess
themselves.
1.2 TW ask students complete
1.2 TW ask students complete the chart of Self-Assessment
the chart of Self-Assessment
independently, and asses students through their chart of
independently.
Self-Assessment.
1.3 SW share their chart of
Self-Assessment and help
each other to review the
unit through activity Think,
Pair, Share.
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1.3 TW ask students to help each other to review the unit.

CULTURALLY RELEVANT CURRICULUM

DAY 4
2. SWBAT list, compare
and contrast students’
family tradition and the
tradition of the U.S..

DAY 4

DAY 4

2.1 TW model and explain how 2.1 TW model and explain how to use the chart of Tradition to
compare and contrast students’ family tradition and the
to use the chart of Tradition
tradition of the U.S..
to compare and contrast
students’ family tradition
and the tradition of the
U.S..

2.2 TW ask students to list four
aspects (festival, ball game,
food, & art) of their family
tradition as well as the
tradition of the U.S. using
the chart of Tradition.

2.2 TW ask students to list four aspects (festival, ball game,
food, & art) of their family tradition as well as the tradition
of the U.S. using the chart of Tradition.

2.3 TW asses students’ understanding through their charts of
2.3 SW compare and contrast
Tradition.
students’ family tradition
and the tradition of the U.S.
using the chart of
Tradition.
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DAY 5

DAY 5

DAY 5

3. SWBAT summary what
3.1 TW review the key information of the unit using
3.1 TW review the key
they learned from the
PowerPoint.
information of the unit
unit using charts of
using PowerPoint.
Self-Assessment and
Tradition.
3.2 TW ask students to
3.2 TW ask students to summary and share with their partners
summary and share with
what they learned using charts of Self-Assessment and
their partners what they
Tradition.
learned using charts of SelfAssessment and Tradition.

Language Objectives:
1. SWBAT write down
the key vocabulary
words and information
on charts of SelfAssessment and
Tradition.

2. SWBAT share their
ideas about the unit with
their partners orally.

1.1 SW write down the key
vocabulary words on charts
of Self-Assessment and
Tradition.

2.1 TW ask students to share
their ideas about the unit
with their partners orally
using charts of SelfAssessment and Tradition.
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1.1 SW assess students writing through charts of SelfAssessment and Tradition.

2.1 TW ask students to share their ideas about unit 3 orally,
and give students suggestions orally.
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Wrap-up:
-

TW review the key words and information of Unit 3 using PowerPoint
SW assess themselves using the chart of Self-Assessment
SW compare and contrast four aspects (festival, ball game, food, & art) of their family tradition and the tradition of the
U.S. using the chart of Tradition
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Review of Unit 3
What I learned

What I need to improve

-

-

Chart of Self-Assessment
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My family tradition
-Festival
-Food
-Art
-Sport

The tradition of the U.S.
-Festival
-Food
-Art
-Sport

Both:
What I learned about the topic Tradition?

Chart of Tradition
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Overview of Unit Four
The content objectives of unit Four are to help students understand the academic content
of science by connecting science materials and students’ daily life. Chinese cultural texts (e.g.,
Poem of Secret Water) and other resources of the United States (e.g., Ben Franklin’s experiment)
are also included in this unit. The purpose of this unit is to cultivate students’ cognitive
development through a number of SIOP strategies, skills and activities. It is easy and interesting
for students to develop critical thinking, analyzing and organizing skills by practicing mind map,
graphic organizer, compare/contrast and other students’ practice and work papers. The language
objectives of unit 4 is to look at grammar learning (e.g., helping verbs) and academic vocabulary
words. It also focuses on English language speaking, listening, reading and reading skills.
Students’ social skills are emphasized in this unit. Students will know how to cooperate with
each other to do group-works through meaningful activities (e.g., group presentation and group
posters).
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: The Secret Water

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 1. 1 Ask and answer questions about key details in a text.
RL. 1. 9a With prompting and support, students will make cultural connections to text and self.
RL. 1. 11. Make connections between self, text, and the world around them (text, media, social interaction).
W. 1. 1 Write opinion pieces in which they introduce the topic or name the book they are writing about, state an opinion, supply a
reason for the opinion, and provide some sense of closure.
W. 1. 5 With guidance and support from adults, focus on a topic, respond to questions and suggestions from peers, and add details
to strengthen writing as needed.
SL. 1. 1d Seek to understand and communicate with individuals from different cultural backgrounds.
SL. 1. 3 Ask and answer questions about what a speaker says in order to gather additional information or clarify something that is
not understood.
Key Vocabulary: buckets, water, sun, thirsty,
hungry, cold, hot
HOTS: Why is water important for us?
What is the problem about the villagers based on
the text? How did they solve the problem?

Visuals/Resources:
- Chinese Text of The Secret Water
- writing utensil
- Students’ practice sheet
-Graphic of Problem/Solution
- 3I Chart
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Connections to Prior Knowledge/Building Background:
-

Why is water important for us?

Content Objectives:

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

DAY 1

1. SWBAT identify and
1.1 TW ask students to read the 1.2 TW read for students the chant, and ask students to read by
explain the details of
chant We Need Water!
themselves.
the chant by combining
personal experience and
the text.
1.2 TW model how to relate
1.2 TW model how to relate personal experience to the text
personal experience to the
using 3I Chart.
text using 3I Chart.
1.3 SW relate personal
experience to the text using
3I Chart.

DAY 2
2. SWBAT name the
problem and list the
solution to a question of
the text.

DAY 2

1.3 TW ask students to complete 3I Chart independently.

DAY 2

2.1 TW model how to name a
problem after reading the
text, and find solutions
using Graphic of
Problem/Solution.
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2.1 TW model how to name a problem after reading the text,
and find solutions using Graphic of Problem/Solution.
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2.2 TW ask students to read the 2.2 TW ask students to read together, and help students to
text with their partners and
think aloud the text.
name a problem, and list,
solutions using Graphic of
Problem/Solution.
2.3 SW read the text with their
partners and name a
problem, and list solutions
using Graphic of
Problem/Solution.

DAY 3
3. SWBAT repeat and the
text.

2.3 TW record students’ participation, and help them to
modify their Graphic of Problem/Solution.

DAY 3

DAY 3
3.1 TW review the text, and
explain the text to the
students again.

3.1 TW review the text of The Secret Water.

3.2 TW ask students to review 3.2 TW ask students to review the text with their partners.
their Graphic of
Problem/Solution with their
partners.
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Language Objectives:
1. SWBAT write down
the answers to students’
3I Chart and Graphic
of Problem/Solution.

1.1 SW write down write down
the details on their write
down the details on their
Graphic of
Problem/Solution.

1.1 SW assess students writing and help them to modify using
Graphic of Problem/Solution.

2. SWBAT read the chant
and text with their partners.

2.1 TW ask students to read the 2.1 TW ask students to share their ideas about the video of the
chant and text with their
topic orally.
partners.
2.2 SW share their opinions
2.2 TW ask students to present their Graphic of
orally with their partners
when they make Graphic of Problem/Solution orally, and give suggestions to them orally.
Problem/Solution.

Wrap-up:
-

SW read the chant and complete 3I Chart independently
SW read the Chinese text of The Secret Water with their group members and make their Graphic of Problem/Solution
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Chinese Chant We Need Water! (Moore, D, W., Short, D, J, Tatum, A, W., & Tinajero, J, V. (2009). Inside language, literacy, and
content. Carmel, California: Hampton-Brown.)
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I am

I need…

I want

(adj.)

(noun.)

(noun.)

thirsty

water

lemonade

3I Chart
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Here Comes the Sun

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 1. 1 Ask and answer questions about key details in a text.
RL. 1. 7 Use illustrations and details in a story to describe its characters, setting, or events.
RL. 1. 9a With prompting and support, students will make cultural connections to text and self.
RL. 1. 11. Make connections between self, text, and the world around them (text, media, social interaction).
W. 1. 1 Write opinion pieces in which they introduce the topic or name the book they are writing about, state an opinion, supply a
reason for the opinion, and provide some sense of closure.
SL. 1. 1d Seek to understand and communicate with individuals from different cultural backgrounds.
SL. 1. 4 Describe people, places, things, and events with relevant details, expressing ideas and feelings clearly.
Key Vocabulary: sun, come, smile, return, face,
darling, lonely, melting
HOTS: What do you think the sun stands for in
the song?
Listen to what people in that group tell you about
their picture, what new ideas did you hear about?

Visuals/Resources:
- Text of Here Comes the Sun (Voices in Literature)
- writing utensil
- Students’ drawing paper and crayon

Connections to Prior Knowledge/Building Background:
-

Can you describe the sun?
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Content Objectives:
DAY 1
1. SWBAT listen and
repeat the song Here
Comes the Sun.

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

1.1 TW read the song Here
1.1 TW read the song Here Comes the Sun for students.
Comes the Sun for students,
and explain the song.
1.2 SW read the song with their 1.2 SW read the song with their partners.
partners.

DAY 2
2. SWBAT draw their
pictures of the Sun
based on the song, and
describe their pictures.

DAY 2

DAY 2

2.1 TW model and explain how 2.1 TW model and explain how to draw the sun by themselves
and describe it.
to draw the sun by
themselves and describe it.

2.2 SW draw the sun by
themselves independently.
2.3 SW describe their pictures
of the Sun to their partners.
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2.2 TW ask students to describe their pictures of the Sun to
their partners.
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Language Objectives:
1. SWBAT read the song
Here Comes the Sun
with their partners.

1.1 SW read the song Here
Comes the Sun with their
partners.

1.1 TW ask students to read the song, and help them to
pronounce the words of the song correctly.

2. SWBAT describe their
drawings using the
sentence:

2.1 TW ask students to
describe their drawings to
their partners.

2.1 TW help students to describe orally.

“I draw the sun because
________”.

Wrap-up:
-

SW read the song Here Comes the Sun with their partners
SW draw the sun and describe it to their partners
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Name: ________________________

Please draw the sun independently

Students’ drawing paper
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Lifecycle of Butterfly

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 2. 5 Describe the overall structure of a story, including describing how the beginning introduces the story and the ending
concludes the action.
RL. 2. 6 Acknowledge differences in the points of view of characters, including by speaking in a different voice for each character
when reading dialogue aloud.
RL. 2. 7 Use information gained from the illustrations and words in a print or digital text to demonstrate understanding of its
characters, setting, or plot.
W. 2. 1 Write opinion pieces in which they introduce the topic or book they are writing about, state an opinion, supply reasons that
support the opinion, use linking words (e.g., because, and, also) to connect opinion and reasons, and provide a concluding
statement or section.
W. 2. 2 Write informative/explanatory texts in which they introduce a topic, use facts and definitions to develop points, and
provide a concluding statement or section.
SL. 2. 2 Recount or describe key ideas or details from a text read aloud or information presented orally or through other media.
SL. 2. 3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional information, or
deepen understanding of a topic or issue.
Key Vocabulary: butterfly, egg, caterpillar,
chrysalis, lifecycle
HOTS: What is the lifecycle of butterfly?
What are the steps of the lifecycle of butterfly?

Visuals/Resources:
- Graphic Organizer of the lifecycle of butterfly
- writing utensil
- T-Chart Graphic Organizer
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Connections to Prior Knowledge/Building Background:
-

Do you like butterfly?
Where did you see butterfly?

Content Objectives:
DAY 1

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

1. SWBAT name and list
1.1 TW explain the steps of the
the steps of the lifecycle
lifecycle of butterfly using
of butterfly.
Graphic Organizer.

1.1 TW explain the lifecycle of butterfly.

1.2 TW ask students to name
and list the steps of the
lifecycle of butterfly.

1.2 TW ask students to name and list the steps of the lifecycle
of butterfly.

1.3 SW discuss with their
partners to name and list
the steps of the lifecycle of
butterfly through activity
Think, Pair, Share.

1.3 TW review the topic, and ask students to practice with
their partners.
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DAY 2
2. SWBAT label and
repeat the steps of the
lifecycle of butterfly.

DAY 2

DAY 2

2.1 TW model and explain how to use T-Chart Graphic
2.1 TW model and explain how Organizer.
to use T-Chart Graphic
Organizer.

2.2 TW ask students to design
their own T-Chart Graphic
Organizer with their
partners.

2.2 TW ask students to design their own T-Chart Graphic
Organizer with their partners.

2.3 SW discuss and label and
repeat the steps of the
lifecycle of butterfly using
T-Chart Graphic
Organizer.

Language Objectives:
1. SWBAT write down
the key vocabulary
words and information
about the text.

1.1 SW write down the key
vocabulary words and
information of the lifecycle
of butterfly on T-Chart
Graphic Organizer.
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spelling and grammar on T-Chart Graphic Organizer.

CULTURALLY RELEVANT CURRICULUM
2. SWBAT share their
ideas about the topic of the
lifecycle of butterfly orally.

2.1 TW ask students to share
their ideas about the topic
of the lifecycle of butterfly
orally.

2.1 TW ask students to share their ideas about the topic of the
lifecycle of butterfly orally.

2.2 SW list and label the steps
of the lifecycle of butterfly
orally.

Wrap-up:
-

TW explain the steps of the lifecycle of butterfly using Graphic Organizer
SW review the steps of the lifecycle of butterfly, and design their own T-Chart Graphic Organizer
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Graphic Organizer of the lifecycle of butterfly
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the lifecycle of butterfly
(Key words)

Explain

Step 1

Step 2

Step 3

Step 4

T-Chart Graphic Organizer
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Volcano

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 2. 5 Describe the overall structure of a story, including describing how the beginning introduces the story and the ending
concludes the action.
RL. 2. 7 Use information gained from the illustrations and words in a print or digital text to demonstrate understanding of its
characters, setting, or plot.
RL. 2. 11 Make connections between self, text, and the world around them (text, media, social interaction).
W. 2. 1 Write opinion pieces in which they introduce the topic or book they are writing about, state an opinion, supply reasons that
support the opinion, use linking words (e.g., because, and, also) to connect opinion and reasons, and provide a concluding
statement or section.
W. 2. 2 Write informative/explanatory texts in which they introduce a topic, use facts and definitions to develop points, and
provide a concluding statement or section.
SL. 2. 1d Seek to understand and communicate with individuals from different cultural backgrounds.
SL. 2. 3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional information, or
deepen understanding of a topic or issue.
Key Vocabulary: volcano, surface, layer, force,
active, pancake, batter, ash, base, soil
HOTS: What dangers do scientists face when
they study volcanoes?
What happens to make a volcano erupt?
What is the Ring of Fire?

Visuals/Resources:
- Videos of Volcano
- writing utensil
- PowerPoint
- Quiz paper
-Sheet of Explanation
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Connections to Prior Knowledge/Building Background:
-

TW tell the story of a volcano that names Mount St. Helens in 1980

Content Objectives:
DAY 1
1. SWBAT list and
explain the answers to
questions about the text
on the Sheet of
Explanation.

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

1.1 TW ask students to read the 1.1 TW ask students to read the text with their partners, and
text with their partners, and
give one sheet of Explanation.
give one sheet of
Explanation for each
group.
1.2 SW read the text with their
partners, and answer
questions using Sheet of
Explanation.

1.2 TW observe students’ group work, and help students to
think out the answers.

1.3 TW explain the text, and
help students to modify
their answers using
PowerPoint.

1.3 TW review the text, and explain the answers to students.
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DAY 2
2. SWBAT read and retell
the key information of
the text.

DAY 2

DAY 2

2.1 TW ask students read the
text with their partners
again using Sheet of
Explanation.

2.1 TW ask the students to review the text.

2.2 TW review the text,
emphasize the key
information, and ask
students to prepare the
quiz.

2.2 TW help students to review the text, and recall the key
information.

DAY 3

DAY 3

DAY 3

3. SWBAT name and
define the correct
answers to the quiz of
the text.

3.1 TW ask students to take a
quiz in 20 minutes, and turn in
to the teacher.

3.1 TW ask students to take a quiz in 20 minutes, and record
students’ assessment.

3.2 TW review the quiz, and
ask students to correct their
answers.

3.2 TW review the quiz, and ask students to correct answers.
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Language Objectives:
1. SWBAT write down
the answers to question
on Sheet of Explanation
using the sentence
frame:

1.1 SW write down the
answers to question on
Sheet of Explanation and
quiz paper.

1.1 SW assess students writing through Sheet of Explanation.

“I can explain__________”

2. SWBAT ask students to
read the text of Volcano
with their partners.

2.1 TW ask students to read the 2.1 TW ask students to share their ideas about the video of the
text of Volcano with their
topic orally.
partners.
2.2 SW orally share their ideas
with their partners when
they complete the Sheet of
Explanation together.

2.2 TW ask students to orally share their ideas with their
partners when they complete the Sheet of Explanation
together.

Wrap-up:
-

SW read the text of Volcano with their partners, and complete the Sheet of Explanation
SW take the quiz after reviewing the text
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My name: ______________________
I can explain _________________________________________
Questions:

 What happens to make a volcano erupt?

 What are runny lava, and thick lava?

 Why do people live near active volcanoes?

 How many square miles were covered by tons of dust when Mount
St. Helens erupted in 1980?

Sheet of Explanation
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Name:

Topic:

Date:

Five (5) multiple choice questions
1. What is the meaning of mantle?
A. The center of rock below the Earth’s crust.
B. The layer of rock below the Earth’s crust.
C. The big pieces of below the Earth’s surface, or crust.
D. The deep beneath of the Earth’s surface, or crust.
2. Why do people live near active volcanoes?
A. Ash from volcanoes is good for soil, so crops grow well.
B. Temperature near volcanoes is good for soil, so crops grow well.
C. Water from the base of the mountains is good for soil, so crops grow well.
D. Sunshine near volcanoes is good for soil, so crops grow well.
3. Which of the following can force the liquid rock upward?
A. Temperature
B. Pressure
C. Airflow
D. Ash
4. How many square miles were covered by tons of dust when Mount St. Helens erupted in 1980?
A. 180
B. 230
C. 460
D. 620
5. Which of the following is NOT the character of runny lava?
A. It flows fast.
B. Like pancake batter.
C. It piles up in thin layers.
D. It forms tall, steep mountains.
Quiz of the text Volcano
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Ben Franklin’s Experiment

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 3. 1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the
answers.
RL. 3. 2 Determine the main idea of a text; recount the key details and explain how they support the main idea.
RL. 3. 5 Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information relevant to a given topic
efficiently.
W. 3. 1b Provide reasons that support the opinion.
W. 3. 3b Use dialogue and descriptions of actions, thoughts, and feelings to develop experiences and events or show the response
of characters to situations.
W. 3. 4 With guidance and support from adults, produce writing in which the development and organization are appropriate to task
and purpose.
SL. 3. 1a Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other
information known about the topic to explore ideas under discussion.
SL. 3. 2 Determine the main ideas and supporting details of a text read aloud or information presented in diverse media and
formats, including visually, quantitatively, and orally.
Key Vocabulary: play, invent, exhibit, discover,
lightning, experiment, prove, form, accomplish
HOTS: What is Ben Franklin’s Experiment?
Why is there a museum named for Ben Franklin?

Visuals/Resources:
- Text of Ben Franklin’s Experiment
- writing utensil
- Short Story Flow Chart
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How do you know Franklin cared about other
people?

Connections to Prior Knowledge/Building Background:
-

Have you ever read a tory of scientist?

Content Objectives:
DAYS 1 & 2
1. SWBAT recreate the
sequence of the story
using Short Story Flow
Chart.

Meaningful Activities:

Review/Assessment:

DAYS 1 & 2

DAYS 1 & 2

1.1 TW review how to use
Short Story Flow Chart to
take notes.

1.1 TW review how to use Short Story Flow Chart to take
notes.

1.2 TW ask students to read the 1.2 TW record students’ participation.
text of Ben Franklin’s
Experiment, and recreate
the sequence of the story
with their partners using
Short Story Flow Chart.
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DAY 3
2. SWBAT describe their
Short Story Flow Chart
with their partners.

DAY 3
2.1 TW ask students to
describe their Short Story
Flow Chart with their
partners.

DAY 3
2.1 TW ask the students to describe their Short Story Flow
Chart with their partners.

2.2 TW review the text, and
explain the key information
about the text of Ben
Franklin’s Experiment.

2.2 TW review the text of Ben Franklin’s Experiment.

1.1 SW write down the key
vocabulary words and
information on their Short
Story Flow Chart.

1.1 SW assess students writing Short Story Flow Chart.

2.2 TW ask students to share
their ideas about the text
with their partners orally.

2.1TW ask students to share their ideas about the text with
their partners orally.

2.3 SW share their ideas about
the text with their partners
orally.

2.2 TW assess students’ speaking and help them speak aloud
orally.

Language Objectives:
1. SWBAT write down
the key vocabulary
words and information
on their Short Story
Flow Chart.

2. SWBAT read and share
their ideas about the
text with their partners
orally.
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3. SW orally summarize
the plot of a short story
using the completed
Plot Chart.

3.1 SW orally summarize the
plot of a short story using
the completed Plot Chart.

3.1 TW give suggestions to students orally.

Wrap-up:
-

SW read and discuss with their partners for the text of Ben Franklin’s Experiment
SW create their Short Story Flow Chart with their partners
TW review the text and topic
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Short Story Flow Chart
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Moving

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 3. 1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the
answers.
RL. 3. 7 Explain how specific aspects of a text’s illustrations contribute to what is conveyed by the words in a story (e.g., create
mood, emphasize aspects of a character or setting).
RL. 3. 11 Recognize and make connections in narratives, poetry, and drama to other texts, ideas, cultural perspectives, personal
events, and situations.
W. 3. 1a Introduce the topic or text they are writing about, state an opinion, and create an organizational structure that lists reasons.
W. 3. 3c Use temporal words and phrases to signal event order.
W. 3. 8 Recall information from experiences or gather information from print and digital sources; take brief notes on sources and
sort evidence into provided categories.
SL. 3. 1e Seek to understand and communicate with individuals from different cultural backgrounds.
SL. 3. 3 Ask and answer questions about information from a speaker, offering appropriate elaboration and detail.
SL. 3. 6 Speak in complete sentences when appropriate to task and situation in order to provide requested detail or clarification.
Key Vocabulary: skeleton, skull, jawbone,
shoulder, upper, arm, finger, kneecap, shin, calf
HOTS: What does your skeleton do for your
body?
What happens when you exercise?

Visuals/Resources:
- Text of Moving
- writing utensil
- Graphic Organizer
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Connections to Prior Knowledge/Building Background:
-

Do you know how does your skeleton do for your body?

Content Objectives:

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

DAY 1

1. SWBAT identify and
explain the words of
body.

1.1 TW ask students to identify
the new words using the
text of Moving.

1.1 TW ask students to identify the new words using the text
of Moving.

1.2 TW model how to teach
words to each other through
activity You Are the
Teacher.

1.2 TW model how to teach words to each other through
activity You Are the Teacher.

1.3 SW use their bodies and
movement to teach each
other the new words of
body through the activity
You Are the Teacher.

1.3 TW observe students to participate the activity You Are
the Teacher.
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DAY 2
2. SWBAT brainstorm
and classify details of
the text using Graphic
Organizer.

DAY 3
3. SWBAT describe the
details of the text.

DAY 2

DAY 2
2.1 TW model how to classify
details of the text using
Graphic Organizer.

2.1 TW model how to classify details of the text using
Graphic Organizer.

2.2 TW ask students to read the
text with their partners and
create their Graphic
Organizer.

2.2 TW ask students to retell the story to their group
members.

2.3 SW read the text with their
partners and create their
Graphic Organizer.

2.3 TW record students’ participation, and assess students
through their Graphic Organizer.

DAY 3

DAY 3
3.1 TW review the text, and
explain the text to the
students.

3.1 TW review the text of Moving.

3.2 TW ask students to present
their Graphic Organizer
through small group
presentation.
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3.2 TW ask students to make small presentation using
Graphic Organizer.
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Language Objectives:
1. SWBAT write down
the details on their
Graphic Organizer
using the sentences:
“What is it?”
“How does it help you?”
What is it like?”

1.1 SW write down write down
the details on their write
down the details on their
Graphic Organizer.

1.1 SW assess students writing and help them to modify using
Graphic Organizer.

2. SWBAT make small
group presentation orally.

2.1 TW ask students to share
their ideas about the video
of the topic orally.

2.1 TW ask students to share their ideas about the video of the
topic orally.

2.2 SW make small group
presentation and describe
their Graphic Organizer.

2.2 TW ask students to present their Graphic Organizer
orally, and give suggestions to them orally.

Wrap-up:
-

SW read the text of Moving, and teach new words to each other through activity You Are The Teacher!
SW share their ideas with their group members and make their Graphic Organizer
SW present their Graphic Organizer
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What is it?

Skeleton

How does it help you?

What is it like?

Graphic Organizer
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Planet Earth/Inside Out

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 3. 1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the
answers.
RL. 3. 7 Explain how specific aspects of a text’s illustrations contribute to what is conveyed by the words in a story (e.g., create
mood, emphasize aspects of a character or setting).
RL. 3. 11 Recognize and make connections in narratives, poetry, and drama to other texts, ideas, cultural perspectives, personal
events, and situations.
W. 3. 1a Introduce the topic or text they are writing about, state an opinion, and create an organizational structure that lists reasons.
W. 3. 3c Use temporal words and phrases to signal event order.
W. 3. 8 Recall information from experiences or gather information from print and digital sources; take brief notes on sources and
sort evidence into provided categories.
SL. 3. 1e Seek to understand and communicate with individuals from different cultural backgrounds.
SL. 3. 3 Ask and answer questions about information from a speaker, offering appropriate elaboration and detail.
SL. 3. 6 Speak in complete sentences when appropriate to task and situation in order to provide requested detail or clarification.
Key Vocabulary: earth, sun, Jupiter, Saturn,
Uranus, Mercury, Mars, Pluto, gravity, mantle,
core, crust, plate, earthquake, fault
HOTS: How was the earth formatted?
What surprises you the most?
What are the two parts of Earth’s crust?

Visuals/Resources:
- Text of Planet Earth/Inside Out
- writing utensil
- Mind Map
- Pre-test

265

CULTURALLY RELEVANT CURRICULUM
Connections to Prior Knowledge/Building Background:
-

TW give students pre-test
TW ask students to make prediction about the topic only using the pictures of the text

Content Objectives:
DAY 1

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

1. SWBAT identify and
1.1 TW ask students to make
explain the key
prediction about the topic
information about the
only using the pictures of
text Planet Earth/Inside
the text.
Out.
1.2 TW explain the key
information of the text
using PowerPoint.

1.3 SW identify the key
information about the topic
using their notes.
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1.1 TW ask students to make prediction about the topic.

1.2 TW explain the key information of the text using
PowerPoint.

1.3 TW ask students to write down the key information on
their notebooks.
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DAY 2
2. SWBAT brainstorm
and summary the main
ideas of Earth’s
Formation.

DAY 2
2.1 TW model how to use
Mind Map to summary the
main ides of Earth’s
Formation.

DAY 2
2.1 TW model how to use Mind Map to summary the main
ides of Earth’s Formation.

2.2 TW ask students to read the 2.2 TW ask students to retell the story to their group members.
text with their partners and
create their Mind Map.

2.3 SW read the text with their
partners and create their
Mind Map.

DAY 3

3. SWBAT describe and
give opinions about the
topic of Earth’s
Formation.

2.3 TW record students’ participation.

DAY 3

DAY 3
3.1 TW ask students to review
their Mind Map.

3.1 TW review the text of Earth’s Formation.

3.2 TW ask students to present
their Mind Map through
small group presentation.

3.2 TW ask students to make small presentation using Mind
Map.
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Language Objectives:
1. SWBAT write down
the main ideas and
details on their Mind
Map.
2. SWBAT make small
group presentation
orally.

1.1 SW write down the main
ideas and details on their
Mind Map.

1.1 SW assess students writing and help them to modify using
Mind Map.

2.1 TW ask students to share
their ideas about the main ideas 2.1 TW ask students to share their ideas about the main ideas
of the topic orally.
of the topic orally.
2.2 SW make small group
presentation and describe
their Mind Map.

2.2 TW ask students to present their Mind Map orally, and
give suggestions to them orally.

Wrap-up:
-

SW make prediction about the topic using Pre-test
SW share their ideas with their group members and make their Mind Map
SW present their Mind Map
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Name:

Date:

Can you make prediction about the topic on using pictures of the text?

Pre-test
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Time

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 3. 1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the
answers.
RL. 3. 3 Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their actions contribute to the
sequence of events.
RL. 3. 7 Explain how specific aspects of a text’s illustrations contribute to what is conveyed by the words in a story (e.g., create
mood, emphasize aspects of a character or setting).
RL. 3. 11 Recognize and make connections in narratives, poetry, and drama to other texts, ideas, cultural perspectives, personal
events, and situations.
W. 3. 1a Introduce the topic or text they are writing about, state an opinion, and create an organizational structure that lists reasons.
W. 3. 3c Use temporal words and phrases to signal event order.
W. 3. 8 Recall information from experiences or gather information from print and digital sources; take brief notes on sources and
sort evidence into provided categories.
SL. 3. 1e Seek to understand and communicate with individuals from different cultural backgrounds.
SL. 3. 3 Ask and answer questions about information from a speaker, offering appropriate elaboration and detail.
SL. 3. 6 Speak in complete sentences when appropriate to task and situation in order to provide requested detail or clarification.
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Key Vocabulary: time, distance, form, travel,
rate,trip
HOTS: How can you use distance and rate to
calculate the time?
How can you make a time line of George
Washington’s life?

Visuals/Resources:
- Text of George Washington
- writing utensil
- Poster of Time Line
-Graph of Travel Time

Connections to Prior Knowledge/Building Background: (DAY 1)
-

TW help students to review the text of George Washington

Content Objectives:
DAY 2
1. SWBAT identify and
describe George
Washington’s life.

Meaningful Activities:

Review/Assessment:

DAY 2

DAY 2

1.1 TW model how to use Time 1.1 TW model how to use Time Line to describe George
Line to describe George
Washington’s life.
Washington’s life.
1.2 TW ask students to read the 1.2 TW ask students to read the text, and help them to think
text of George Washington
aloud the information about George Washington’s life.
with their partners.
1.3 SW create their group Time
Line with their group
members.
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DAY 2
2. SWBAT brainstorm and
explain how to calculate
travel time.

DAY 2

DAY 2
2.1 TW explain how to
calculate travel time using
the formula: distance / rate
= time.

2.2 TW ask students to practice
the formula with their
partners, and complete
Graph Travel Time
independently.
2.3 SW ask students to
complete Graph Travel
Time independently.

2.1 TW explain the formula: distance / rate = time.

2.2 TW ask students to practice the formula with each other.

2.3 TW ask students to complete Graph Travel Time
independently and assess their Graph Travel Time.

Language Objectives:
1. SWBAT write down
the details using Time
Line.

1.1 SW write down write down
the details on their Time
Line.
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Time Line.
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2. SWBAT describe
George Washington’s life
orally.

2.1 TW ask students to read the 2.1 TW ask students to read the text and discuss together.
text of George Washington
with their partners.
2.2 SW describe George
Washington’s life orally
using Time Line.

2.2 TW ask students to present their Time Line orally, and give
suggestions to them orally.

Wrap-up:
-

SW read the text of George Washington, and create Time Line of George Washington’s life
SW share their ideas with their group members and make their Time Line
SW complete Graphic Travel Time
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Time Line
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: The Four Great Inventions of Ancient China

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 5. 2 Determine a theme of a story, drama, or poem from details in the text, including how characters in a story or drama
respond to challenges or how the speaker in a poem reflects upon a topic; summarize the text.
RL. 5. 6a Recognize and describe how an author’s background and culture affect his or her perspective.
RL. 5. 7 Analyze how visual and multimedia elements contribute to the meaning, tone, or beauty of a text (e.g., graphic novel,
multimedia presentation of fiction, folktale, myth, and poem).
RL. 5. 11 Recognize, interpret, and make connections in narratives, poetry, and drama, to other texts, ideas, cultural perspectives,
eras, personal events, and situations.
W. 5. 2a Introduce a topic clearly, provide a general observation and focus, and group related information logically; include
formatting (e.g., headings), illustrations, and multimedia when useful to aiding comprehension.
W. 5. 4a Produce text (print or nonprint) that explores a variety of cultures and perspectives.
W. 5. 6 With some guidance and support from adults, use technology, including the Internet, to produce and publish writing as
well as to interact and collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of two
pages in a single sitting.
W. 5. 11 Create and present an original poem, narrative, play, art work, or literary critique in response to a particular author or
theme studied in class.
SL. 5. 1e Seek to understand and communicate with individuals from different perspectives and cultural backgrounds.
SL. 5. 4 Report on a topic or text or present an opinion, sequencing ideas logically and using appropriate facts and relevant,
descriptive details to support main ideas or themes; speak clearly at an understandable pace.

275

CULTURALLY RELEVANT CURRICULUM
Key Vocabulary: great, invention, ancient,
compass, gunpowder, papermaking, printing,
steps, China, traditionally, process,
characteristics, discovery, reference, trace

Visuals/Resources:

HOTS: What are The Four Great Inventions of
Ancient China?

- writing utensil

- Videos of The Four Great Inventions of Ancient China
(https://www.youtube.com/watch?v=0YtT56Aefqw)

- Poster of The Four Great Inventions of Ancient China

How do you introduce one of The Four Great
Inventions of Ancient China?
Connections to Prior Knowledge/Building Background:
-

TW show the video of The Four Great Inventions of Ancient China to students

Content Objectives:
DAY 1
1. SWBAT identify The
Four Great Inventions
of Ancient China.

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

1.1 TW show the video The
Four Great Inventions of
Ancient China to students,
and explain the basic
information of The Four
Great Inventions of Ancient
China to students.
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1.1 TW ask students to watch the video The Four Great
Inventions of Ancient China and explain the basic
information of The Four Great Inventions of Ancient
China to students.
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DAY 2
2. SWBAT create a poster
that will be used to
present their finding of
The Four Great
Inventions of Ancient
China.

DAY 2

DAY 2
2.1 TW divide students into
four groups, give one of
four inventions (compass,
gunpowder, papermaking,
and printing) to each group.

2.2 TW explain how to use
activity Jigsaw What You
Know to create group
posters.

DAYS 3, 4, & 5

3. SWBAT brainstorm,
analyze and create
group posters of The
Four Great Inventions
of Ancient China.

2.1 TW divide students into four groups.

2.2 TW explain how to use activity Jigsaw What You Know.

DAYS 3, 4, & 5

DAYS 3, 4, & 5
3.1 SW divide the group work
to different pieces, and
each group member use
one piece of the group
work.
3.2 SW use internet, books,
and other materials to find
the information about their
individual piece of the
group work independently.
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3.1 TW ask students to work with groups through activity
Jigsaw What You Know.
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3.3 SW meet their group
members together, and
share their individual
findings.
3.4 SW analyze and create
their group posters.

DAY 6

4. SWBAT present and
give opinions about
their findings of the
topic The Four Great
Inventions of Ancient
China.

AY 6

DAY 6
4.1 SW present their finding
using their group posters
through group presentation.

4.1 TW assess students’ group work through their presentation.

1.1 SW write down the key
vocabulary and information
on their group poster.

1.1 SW assess students writing skills through poster of The
Four Great Inventions of Ancient China.

2.1 TW ask students to share
their ideas about the topic
of each group orally.

2.1 TW ask students to share their ideas about the topic orally.

Language Objectives:
1. SWBAT write down
the key vocabulary and
information on their
group poster.
2. SWBAT share their
ideas about the topic of
each group orally.
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2.2 SW present their posters
through group presentation.

2.2 TW assess students’ presentation using rubric, and give
them suggestions orally.

Wrap-up:
-

SW watch the videos of the topic The Four Great Inventions of Ancient China
SW create posters with their group members through activity Jigsaw What You Know
SW make group presentation
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Group Number: __________________________

Topic: _____________________________

Please create group poster of Four Great Inventions of Ancient China by combining your personal experience and your individual
findings after activity Jigsaw What You Know

Poster of Four Great Inventions of Ancient China
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5th grade oral presentation rubric
Accuracy
(10)

Vocabulary
(10)

Perfect (60)
- Organize and present
information clearly, concisely
and logically, audience can
follow and understand the
information easily.

Good (40)
- Organize and present information,
but it is not clear, concise or logical,
audience feel hard to follow and
understand the information.

- Identify the one of The Four
Great Inventions of Ancient
China correctly: Name,
Characters (3), and steps.

- Identify one of The Four Great
Inventions of Ancient China
correctly: Name, Characters (1),
and steps.

- Provide reliable data and
relevant evidence to support the
content and information: Name,
Characters (3), and steps.
- Select 10 words from
vocabulary list (15 words) and
adapt them to the topic and
content correctly.
- Pronounce the 10 words
correctly and clearly.

Grammar
(10)

- Spelling of the 10 words on
PowerPoint is correct.
- Use and present clauses,
phrases and sentences 100%
correctly and clearly.
- Use verb tense 100% correctly.

Unacceptable (20)
- Do not organize and present
information clearly, concisely or
logically, audience cannot follow and
understand the information.
- Do not identify one of The Four Great
Inventions of Ancient China correctly

- Do not provide reliable data and
relevant evidence to support the
content and information

- Provide reliable data and relevant
evidence to support the content and
information: Name, Characters (1),
and steps.
- Select 6-8 words from vocabulary
- Select less than 6 words from
list (15 words) and adapt them to the vocabulary list (15 words) and adapt
topic and content correctly.
them to the topic and content correctly.
- Pronounce the 6-8 words correctly
and clearly.

- Pronounce the less than 6 words
correctly and clearly.

- Spelling of the 6-8 words on
PowerPoint is correct.

- Spelling of the less than 6 words on
PowerPoint is correct.

- Use and present clauses, phrases
and sentences 60% correctly and
clearly.

-Use and present clauses, phrases and
sentences 60% correctly and clearly.

- Use verb tense 60% correctly.
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- Use verb tense less than 60%
correctly.
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Fluency
(10)

Body
Language
(10)

- Use punctuation 100%
correctly.
- Speak clearly, not too quickly
or slowly.

- Use punctuation 60% correctly.

- Use punctuation 60% correctly.

- Speak clearly most of the time.

- Do not speak clearly, either quickly
or slowly.

- Speak loudly and guarantee all
audience can hear.

- Speak loudly and audience can
hear most of the time, but may speak
in a monotone.

- Do not speak loudly, audience cannot
hear clearly.

- Demonstrate formal English
fluently.
- Keep eye contact with audience
most of the time.

- Demonstrate formal English
fluently most of the time.
- Keep eye contact with audience a
few of the time.

- Do not demonstrate formal English
fluently.
- Do not keep eye contact with
audience.

- Use face expression, gesture
and movement, have enough
confidence.

- Use a few of face expression,
gesture and movement, but
sometimes lack of confidence.

- Do not use face expression, gesture or
movement.

- All group members participate, but
presentation effort is not equal
among group members.

- Not all group members participate in
the presentation.

Participation - All group members put forth
(10)
equal effort to present ideas.
- All group members can
understand and demonstrate the
information as a whole, not just
their part.

- Only one or two person present.
- All group members only
understand their own parts.
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Switch on, Switch, off

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 5. 1 Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.
RL. 5. 2 Determine a theme of a story, drama, or poem from details in the text, including how characters in a story or drama
respond to challenges or how the speaker in a poem reflects upon a topic; summarize the text.
RL. 5. 3 Compare and contrast two or more characters, settings, or events in a story or drama, drawing on specific details in the
text (e.g., how characters interact).
W. 5. 1b Provide logically ordered reasons that are supported by facts and details.
W. 5. 2 Write informative/explanatory texts in which they introduce a topic, use facts and definitions to develop points, and
provide a concluding statement or section.
W. 5. 2a Introduce a topic clearly, provide a general observation and focus, and group related information logically; include
formatting (e.g., headings), illustrations, and multimedia when useful to aiding comprehension.
SL. 5. 1f Use their experience and their knowledge of language and logic, as well as culture, to think analytically, address
problems creatively, and advocate persuasively.
SL. 5. 2 Summarize a written text read aloud or information presented in diverse media and formats, including visually,
quantitatively, and orally.
Key Vocabulary: energy, electrical, magnet,
electron, separate, circuit, bulb, lamp, cord, plug,
outlet
HOTS: What causes electrons to move quickly?
How do you close a broken circuit?

Visuals/Resources:
- Text of Switch on, Switch, off (Avenues)
- writing utensil
- Poster of Gallery Walk
- Graphic of Cause/Effect
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Where does electricity go after it leaves your
home?

Connections to Prior Knowledge/Building Background:
-

Do you know how does electricity get to you?

Content Objectives:
DAYS 1 & 2
1. SWBAT brainstorm
and describe the key
information of the text
Switch on, Switch, off.

Meaningful Activities:

Review/Assessment:

DAYS 1 & 2

DAYS 1 & 2

1.1 TW divide students into
groups, and three people
for each group; and give
one Graphic of
Cause/Effect to each group.

1.1 TW divide students into groups, and three people for each
group; and give one Graphic of Cause/Effect to each
group.

1.2 TW ask students to read the 1.2 TW ask students to read and complete Graphic of
text Switch on, Switch, off
Cause/Effect through group work.
with their group members,
and write answers on
Graphic of Cause/Effect.
1.3 SW read the text Switch on,
Switch, off with their group
members, and write
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1.3 TW record students’ participation, and help groups to think
aloud the answers of Graphic of Cause/Effect
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answers on Graphic of
Cause/Effect.

DAY 3
2. SWBAT brainstorm,
analyze and summary
to respond in writing to
questions and
comments about the
text that are written on
poster of Gallery Walk.

DAY 3

DAY 3

2.1 TW model and explain how 2.1 TW model and explain how to use activity Gallery Walk to
review the key information of the text.
to use activity Gallery
Walk to review the key
information of the text; and
number groups.

2.2 TW ask students to list two
responses on poster of
Gallery Walk through
group work.
2.3 SW list two responses on
poster of Gallery Walk
through group work ( 4
minutes); and then rotate to
the next poster, reading the
other groups’ contributions
and adding additional
information; students go
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2.2 TW ask students to retell the story to their group members.

2.3 TW participate students’ group work, and help them to
review the key information.
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back to their original
poster.

DAY 4
3. SWBAT summary the
text and key
information using
poster of Gallery Walk.

DAY 4
3.1 TW review the text and key
information using poster of
Gallery Walk.

DAY 4
3.1 TW review the text and key information using poster of
Gallery Walk.

3.2 SW review and summary
the text and key
information using poster of
Gallery Walk.

DAY 5

DAY 5

DAY 5

4. SWBAT brainstorm
4.1 TW explain the words can,
and define the words
could, may, might, must,
can, could, may, might,
and should of the text.
must, and should on
students’ practice sheet. 4.2 TW ask students to review
the words, and complete
Students’ practice sheet
independently.
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4.1 TW explain the words can, could, may, might, must, and
should of the text.

4.2 TW assess students through Students’ practice sheet.
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Language Objectives:
1. SWBAT write down
the key words and
information on Graphic
of Cause/Effect and
poster of Gallery Walk.

2. SWBAT write down
the words can, could,
may, might, must, and
should on students’
practice sheet.
3. SWBAT read the text
and discuss the relevant
information with their
partners orally

1.1 SW write down the key
words and information on
Graphic of Cause/Effect
and poster of Gallery Walk.

2.1 TW ask students to the
words can, could, may,
might, must, and should on
students’ practice sheet.

1.1 SW assess students writing grammar and spelling through
Graphic of Cause/Effect and poster of Gallery Walk.

2.1 TW assess students through students’ practice sheet.

3.1 TW ask students to read the 3.1 TW give students advice about the text and relevant
information orally.
text and discuss the relevant
information with their partners
orally.

Wrap-up:
-

SW read the text Switch on, Switch, off and take notes on Graphic of Cause/Effect though group work
SW share their ideas with their group members, and think aloud through activity Gallery Walk
SW learn the words can, could, may, might, must, and should , and complete students’ practice sheet independently
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Electricity

Causes

Effect

(pp. 348-349)

(pp. 350-351)

(pp. 352-353)

Graphic of Cause/Effect
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What causes electrons to move quickly?
Group #1:

Group #2:

Group #3:

Group #4:

Poster of Gallery Walk
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My name is _______________

Helping Verbs

Sentences
1. Some cars today ________run on

Can, may, might, could, must,
should

electricity.

2. There ____ be other fuel we can use,
too.

(Please choose the correct helping verbs, and write
them down to the sentences )

3. One idea is that we _ use power
from the Sun.

4. Perhaps many cars _____ use natural
gas in the future.

5. Someone __ invent another type of
fuel soon! It is important.
Students’ practice sheet
290
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Overview of Unit Five
The content objectives of unit Five are to develop students’ academic content of social
studies. It provides opportunities for students to learn Chinese history (e.g., Tang Dynasty) and
history of the United States (e.g., Immigrants came to America), Chinese geography knowledge
(e.g., capital city) and the geography of the United States (e.g., Niagara Falls and Yellowstone
National park) are also introduced in this unit. This unit spends more lessons on the part of the
United States, and differences between Chinese and American social studies, so that paving the
way for students’ future studies in English immersion schools and general schools of the United
States. The last lesson summarizes the whole unit by introducing immigrants in American
history, it is a useful lesson for students to conduct self-assessment and relate to their
backgrounds. Writing a letter to a distance relative in China to introduce the new lives in the
United States is used as an extra credit to praise students. Different kinds of SIOP skills,
strategies, activities and practices are used as tools for students to improve cognitive
development, such as critical thinking, hypothetical thinking, problem-solving and organization.
The language objectives of unit Five are that continue developing vocabulary learning and
grammar (e.g., what, where, when, why and how).
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Travel to Beijing

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 1. 1 Ask and answer questions about key details in a text.
RL. 1. 9a With prompting and support, students will make cultural connections to text and self.
RL. 1. 11. Make connections between self, text, and the world around them (text, media, social interaction).
W. 1. 1 Write opinion pieces in which they introduce the topic or name the book they are writing about, state an opinion, supply a
reason for the opinion, and provide some sense of closure.
W. 1. 5 With guidance and support from adults, focus on a topic, respond to questions and suggestions from peers, and add details
to strengthen writing as needed.
SL. 1. 1d Seek to understand and communicate with individuals from different cultural backgrounds.
SL. 1. 3 Ask and answer questions about what a speaker says in order to gather additional information or clarify something that is
not understood.
Key Vocabulary: capital, Forbidden City, Great
Wall, Chinese, air, travel
HOTS: Where is Beijing?
What are the famous buildings in Beijing?
Who are the people in Beijing?
Why do you think Beijing is the important city in
China?

Visuals/Resources:
- Video of Sights and Attractions Of Beijing
(https://www.youtube.com/watch?v=FQJMmg0EHuk)
- writing utensil
- Split Page Note
-Pictures of Beijing

292

CULTURALLY RELEVANT CURRICULUM
How do you travel to Beijing?

Connections to Prior Knowledge/Building Background:
-

Where is your hometown in China?
Where is Beijing?

Content Objectives:
DAY 1
1. SWBAT watch the
video of Sights and
Attractions of Beijing
and listen to the teacher
to explain the topic.

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

1.1 TW ask students to watch
the video of Sights and
Attractions of Beijing.

1.2 TW show the pictures of
Beijing and introduce it to
students from four aspects
(where, what, who, why,
how).
1.3 SW listen to the teacher to
introduce Beijing.
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1.1 TW ask students to watch the video of Sights and
Attractions of Beijing.

1.2 TW show the pictures of Beijing and introduce it to
students from four aspects (where, what, who, why, how).

1.3 TW ask students to listen to the teacher carefully.
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DAY 2

DAY 2

DAY 2

2. SWBAT identify four
aspects of Beijing
(where, what, who,
why, how).

2.1 TW model how to use Split
Page Note to recall the key
information.

2.1 TW model how to use Split Page Note to recall the key
information.

2.2 TW ask students to answer
questions on Split Page
Note independently.

2.2 SW answer questions on Split Page Note independently.

2.3 TW recall the key
information, and ask
students to share their Split
Page Note with their
partners.

2.3 TW record students’ participation, and recall the key
information.

1.1 SW write down answers
based on key words in
questions: where, what,
who, why, how.

1.1 SW assess students writing and help them to modify using
Split Page Note.

Language Objectives:
1. SWBAT watch the
video, and identify
information based on
key words in questions:
where, what, who, why,
how.
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2. SWBAT describe their Split
Page Note to their partners
orally.

2.1 TW ask students to
describe their Split Page
Note to their partners
orally.

2.1 TW ask students to share their Split Page Note orally.

Wrap-up:
-

SW watch the video of Sights and Attractions Of Beijing , and identify four aspects of Beijing using Split Page Note
TW review the topic, and ask students to share their Split Page Note with their partners
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Pictures of Beijing
(Examples)(https://www.google.com/search?site=imghp&tbm=isch&source=hp&biw=1920&bih=985&q=Beijing&oq=Beijing&gs_l=img.3..0l10.1
242.2104.0.2281.7.7.0.0.0.0.171.807.3j4.7.0....0...1ac.1.39.img..1.6.630.rddhOaX7Tyg#facrc=_&imgdii=_&imgrc=AYXeJp6T_H8TM%253A%3BSWMSWF6r0inWuM%3Bhttp%253A%252F%252Fimages.china.cn%252Fattachement%252Fjpg%252Fsite1007%252F20080624%
252F001aa0ba6dbd09cafecf0a.jpg%3Bhttp%253A%252F%252Fwww.china.org.cn%252Ftravel%252Fgallery%252F200806%252F24%252Fcontent_15881288.htm%3B707%3B471)
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My name is:________________________
Question

Date: _______________________________
Answer

 What are the famous buildings
in Beijing?

 Who are the people in Beijing?

 Why do you think Beijing is the
important city in China?

 How do you travel to Beijing?

Split Page Note
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Tang Dynasty

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 2. 5 Describe the overall structure of a story, including describing how the beginning introduces the story and the ending
concludes the action.
RL. 2. 6 Acknowledge differences in the points of view of characters, including by speaking in a different voice for each character
when reading dialogue aloud.
RL. 2. 7 Use information gained from the illustrations and words in a print or digital text to demonstrate understanding of its
characters, setting, or plot.
W. 2. 1 Write opinion pieces in which they introduce the topic or book they are writing about, state an opinion, supply reasons that
support the opinion, use linking words (e.g., because, and, also) to connect opinion and reasons, and provide a concluding
statement or section.
W. 2. 2 Write informative/explanatory texts in which they introduce a topic, use facts and definitions to develop points, and
provide a concluding statement or section.
SL. 2. 2 Recount or describe key ideas or details from a text read aloud or information presented orally or through other media.
SL. 2. 3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional information, or
deepen understanding of a topic or issue.
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Key Vocabulary: Silk Road, Korea, Japan,
India, Persian Gulf, East Africa, crop, rice,
education, poetry, rich, urban, culture

Visuals/Resources:
- Graphic Organizer
- writing utensil

HOTS: What is Tang Dynasty?
What are the characteristics of Tang Dynasty?

- KWL Chart

Can you introduce Tang Dynasty?

Connections to Prior Knowledge/Building Background:
-

TW use KWL chart to describe what they already know about Tang Dynasty

Content Objectives:
DAY 1
1. SWBAT name and list
what they already know
about Tang Dynasty.

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

1.1 TW explain and model how 1.1 TW explain and model how to use KWL Chart to take
to use KWL Chart to take
notes.
notes.
1.2 TW ask students to name
and list what they already
know about Tang Dynasty
using KWL Chart.
1.3 SW share their ideas about
what they already know
with their partners.
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1.2 TW ask students to name and list what they already know
about Tang Dynasty using KWL Chart.

CULTURALLY RELEVANT CURRICULUM
DAY 2
2. SWBAT identify what
they learned and why it
is important to know
about the topic of Tang
Dynasty.

DAY 2

DAY 2
2.1 TW use Graphic Organizer
and pictures to introduce
Tang Dynasty.

2.2 TW ask students to identify
what they learned and why
it is important to know
about the topic of Tang
Dynasty using KWL Chart.

2.1 TW use Graphic Organizer and pictures to introduce Tang
Dynasty.

2.2 TW ask students to identify what they learned and why it is
important, and assess students through KWL Chart.

2.3 SW share their KWL Chart
with their partners.

Language Objectives:
1. SWBAT identify what they
already know, what they
learned, and why it is
important to know using
sentence frames:

1.1 SW write down what they
already know, what they
learned, and why it is
important to know on KWL
Chart.

“I know that____.”
“I learned that____.”
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1.1 SW assess students writing, and help them to correct
spelling and grammar on KWL Chart.
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“I think it is important to
know_______
because______.”

2. SWBAT share their
ideas about the topic of
Tang Dynasty orally.

2.1 SW use KWL Chart to
share their ideas about the
topic of Tang Dynasty
orally.

2.1 TW review the topic, and ask students to recall the
information orally.

Wrap-up:
-

TW explain the topic of Tang Dynasty using Graphic Organizer and ask students to take notes using KWL Chart
SW take notes and share ideas with their partners using KWL Chart
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Picture of Tang Dynasty
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Topic: Tang Dynasty

Chinese
inventions:
printing,
gunpowder, &
compass)

Capital: City of
Xi'an ( wealth,
education and
urban culture)

Tang
Dynasty
(618-907)

Golden Age of
Art: (Great
Poetry: LiBo &
DuFu)

World View:
(ocean ships:
Korea, Japan,
India, Persian Gulf
& East Africa) &
The Silk Road

Argriculture
(Imported fastripening rice from
Vietnam)

Graphic Organizer
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Map of United States

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 3. 1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the
answers.
RL. 3. 9 Compare and contrast the themes, settings, and plots of stories written by the same author about the same or similar
characters (e.g., in books from a series).
RL. 3. 11 Recognize and make connections in narratives, poetry, and drama to other texts, ideas, cultural perspectives, personal
events, and situations.
W. 3. 2b Develop the topic with facts, definitions, and details.
W. 3. 4 With guidance and support from adults, produce writing in which the development and organization are appropriate to task
and purpose.
W. 3. 8 Recall information from experiences or gather information from print and digital sources; take brief notes on sources and
sort evidence into provided categories.
SL. 3. 1e Seek to understand and communicate with individuals from different cultural backgrounds.
SL. 3. 2 Determine the main ideas and supporting details of a text read aloud or information presented in diverse media and
formats, including visually, quantitatively, and orally.
SL. 3. 5 Create engaging audio recordings of stories or poems that demonstrate fluid reading at an understandable pace; add visual
displays when appropriate to emphasize or enhance certain facts or details.
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Key Vocabulary: Washington, D. C.,
Philadelphia, Pennsylvania, travel, time,
distance, rate
HOTS: Where is Washington, D. C.?
Where is Philadelphia, Pennsylvania?

Visuals/Resources:
- Text of George Washington
- writing utensil
- Maps of China and the United States

How do you travel from Washington, D. C. to
Philadelphia, Pennsylvania
Connections to Prior Knowledge/Building Background:
-

What do you know about Washington, D. C.?
What do you know about Philadelphia?

Content Objectives:
DAY 1

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

1. SWBAT identify and
1.1 TW show the map of the
1.1 TW show the map of the United States, and ask students to
label how to travel from
United States, and ask
find Washington, D. C. and Philadelphia.
Washington, D. C. to
students to find
Philadelphia,
Washington, D. C. and
Pennsylvania using the
Philadelphia.
map of the United
States.
1.2 TW ask students to think
1.2 TW ask students to share ideas with their partners through
about how to travel from
activity Think, Pair, Share.
Washington, D. C. to
Philadelphia, Pennsylvania
using the map of the United
States.
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1.3 SW think about how to
travel from
Washington, D. C. to
Philadelphia,
Pennsylvania using the
map of the United
States through activity
Think, Pair, Share.

DAY 2
2. SWBAT compare and
contrast the map of
China and the map of
the United States.

DAY 2

1.3 TW observe students, and help students to think aloud if
the students need help.

DAY 2

2.1 TW ask students to see the
map of China and the map
of the United States.

2.1 TW ask the students to the map of China and the map of
the United States.

2.2 TW ask students to
compare and contrast the
map of China and the map
of the United States using
Venn diagram.

2.2 TW ask students to compare and contrast the map of China
and the map of the United States using Venn diagram.

2.3 SW work with their
partners to compare and
contrast the map of China
and the map of the United
States using Venn diagram.
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Language Objectives:
1. SWBAT write down
the key vocabulary
words on Venn
diagram.

2. SWBAT use key
vocabulary to articulate
differences and
similarities between the
map of China and the
map of the United
States:

2.1 SW write down the key
vocabulary words on Venn
diagram.

2.1 TW ask students to use key
vocabulary to articulate
differences and similarities
between the map of China
and the map of the United
States.

1.1 SW assess students writing skills through Venn diagram.

2.1 TW help students to recall the key information, and help
them to articulate differences and similarities between the
map of China and the map of the United States.

“They are similar because
they both__________”
“They are different
because___________.”
Wrap-up:
-

SW identify and label how to travel from Washington, D. C. to Philadelphia, Pennsylvania using the map of the United
States
SW compare and contrast the map of China and the map of the United States
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Topic: map of China and the map of the United States

Map of China

Map of the United States

Venn Diagram
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Niagara Falls

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 3. 1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the
answers.
RL. 3. 2 Determine the main idea of a text; recount the key details and explain how they support the main idea.
RL. 3. 5 Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information relevant to a given topic
efficiently.
W. 3. 1b Provide reasons that support the opinion.
W. 3. 3b Use dialogue and descriptions of actions, thoughts, and feelings to develop experiences and events or show the response
of characters to situations.
W. 3. 4 With guidance and support from adults, produce writing in which the development and organization are appropriate to task
and purpose.
SL. 3. 1a Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other
information known about the topic to explore ideas under discussion.
SL. 3. 2 Determine the main ideas and supporting details of a text read aloud or information presented in diverse media and
formats, including visually, quantitatively, and orally.
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Key Vocabulary: waterfall, volume, rock, batter, Visuals/Resources:
story, wide, bottom, ribbon, Niagara Falls
- Text of Greetings from America (only PP. 262-263)
HOTS: What causes erosion?
- writing utensil
How are cascades like cataracts? How are they
- Sheet of Fun Facts About The Falls
different?
- Chart of Framed outline
Connections to Prior Knowledge/Building Background:
-

Do you know what the famous waterfalls in the world are?
Do you know Niagara Falls?

Content Objectives:
DAY 1
1. SWBAT read and
summary the key ideas
for each paragraph, and
the main idea of the text
Niagara Falls.

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

1.1 TW read the text Niagara
Falls for students.

1.1 TW read the text Niagara Falls for students.

1.2 TW ask students to read the 1.2 TW record students’ participation.
text Niagara Falls with
their partners, and
summary the key
information for each
paragraph and the main
idea for the text using
Chart of Framed outline.
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DAY 2
2. SWBAT identify and
determine if statements
made about the facts of
the falls are true or
false, and explain their
response.

DAY 2

DAY 2

2.1 TW ask students to review
the text Niagara Falls, and
explain the activity Stand
Up-Sit Down.

2.1 TW review the text Niagara Falls, and explain the activity
Stand Up-Sit Down.

2.2 TW review the text of Ben Franklin’s Experiment.
2.2 TW will make a statement
about the facts about the
falls. If the student think it
is true, stand up; if students
think it is false, they
remain seated, and explain
their reasons.

Language Objectives:
1. SWBAT write down the
key information on the
Chart of Framed
outline.

1.1 SW read the text and write
down the key information
on the Chart of Framed
outline.

1.1 SW assess students writing through Chart of Framed
outline.

2. SWBAT orally explain
the reasons why they
think the answer is false

2.1 TW ask students to orally
explain the reasons why
they think the answer is

2.1 TW ask students to share their ideas about the text with
their partners orally.
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through the activity
Stand Up-Sit Down
using the sentences:

false through the activity
Stand Up-Sit Down.

2.2 TW review students’ answer and explain the answer
orally.

“I believe the statement is
false
because_______________.”

Wrap-up:
-

SW read and summarize the main ideas using the Chart of Framed outline.
SW review the content of the topic through activity Stand Up-Sit Down.
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Name:

Topic:

Paragraph

Main ideas

1
2

3

The main idea about the text:

Chart of Framed outline
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Yellowstone National Park

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 3. 1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the
answers.
RL. 3. 2 Determine the main idea of a text; recount the key details and explain how they support the main idea.
RL. 3. 5 Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information relevant to a given topic
efficiently.
W. 3. 1b Provide reasons that support the opinion.
W. 3. 3b Use dialogue and descriptions of actions, thoughts, and feelings to develop experiences and events or show the response
of characters to situations.
W. 3. 4 With guidance and support from adults, produce writing in which the development and organization are appropriate to task
and purpose.
SL. 3. 1a Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other
information known about the topic to explore ideas under discussion.
SL. 3. 2 Determine the main ideas and supporting details of a text read aloud or information presented in diverse media and
formats, including visually, quantitatively, and orally.
Key Vocabulary: geyser, faithfully, erupt,
evaporates, faithfully
HOTS: How many states does Yellowstone
cover?
How are volcanoes and geysers alike? How are
they different?

Visuals/Resources:
- Text of Greetings from America (only PP. 270-271)
- writing utensil
- Venn Diagram
-Student Journals
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Connections to Prior Knowledge/Building Background:
-

TW help students to review the lesson of Volcano

Content Objectives:
DAY 1
1. SWBAT compare and
contrast volcanoes and
geysers.

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

1.1 TW read the text Greetings
from America (only PP.
270-271) for students.

1.1 TW read the text Greetings from America (only PP. 270271) for students.

1.2 TW ask students to read the 1.2 TW record students’ participation.
text Greetings from
America (only PP. 270271) and complete Venn
diagram with their partners.

DAY 2
2. SWBAT brainstorm
and summarize the
topic Yellowstone
National Park.

DAY 2

DAY 2
2.1 TW review the topic, and ask students to write student
journals.

2.1 TW ask students to write
down what they learned
through the lesson using
Student journals.

2.2 SW write down their
journals and share it with
their partners.
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Language Objectives:
1. SWBAT use key
vocabulary to articulate
differences and
similarities between
volcanoes and geysers:
“They are similar because
they both___________.”
“They are different
because__________.”

2. SWBAT write their
journals, and share it
with their partners
orally.

2.1 SW use key vocabulary to
articulate differences and
similarities between
volcanoes and geysers:
“They are similar because
they both___________.”
“They are different
because__________.”.

2.1 TW ask students to share their journals with their partners
orally.

2.1 SW write their journals,
and share it with their
partners orally.

Wrap-up:
-

1.1 SW review students’ Venn Diagram, and help them to
articulate the knowledge orally.

SW read and take notes using Venn Diagram.
SW write student journals and share it with their partners.
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Topic: Yellowstone National Park

volcanoes

geysers

Venn diagram
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Big Sur

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 3. 1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the
answers.
RL. 3. 2 Determine the main idea of a text; recount the key details and explain how they support the main idea.
RL. 3. 5 Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information relevant to a given topic
efficiently.
W. 3. 1b Provide reasons that support the opinion.
W. 3. 3b Use dialogue and descriptions of actions, thoughts, and feelings to develop experiences and events or show the response
of characters to situations.
W. 3. 4 With guidance and support from adults, produce writing in which the development and organization are appropriate to task
and purpose.
SL. 3. 1a Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other
information known about the topic to explore ideas under discussion.
SL. 3. 2 Determine the main ideas and supporting details of a text read aloud or information presented in diverse media and
formats, including visually, quantitatively, and orally.
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Key Vocabulary: coastline, meet the sea,
climate, ocean tides, spectacular
HOTS: What four things that can change a
coastline?
What the characteristics of the coastline of
California?

Visuals/Resources:
- Text of Greetings from America (only PP. 274-275)
- writing utensil
- Graphic Organizer

Connections to Prior Knowledge/Building Background:
-

Do you like American geography article after learning prior lessons?
Do you want to know more about American geography?

Content Objectives:
DAY 1
1. SWBAT summary the
text independently.

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

1.1 TW ask students to read the 1.1 TW ask students to read the text of Greetings from
text of Greetings from
America (only PP. 274-275) independently.
America (only PP. 274275) independently.
1.2 TW ask students to
summary and identify the
characteristics of Bryce
Canyon using Graphic
Organizer.
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DAY 2
2. SWBAT describe Big
Sur to a partner using
Graphic Organizer.

DAY 2

DAY 2

2.1 TW ask students to review
the text and individual
Graphic Organizer.

2.2 SW orally describe Big Sur
to a partner using Graphic
Organizer.

2.1 TW review the topic.

2.2 TW record students’ participation.

Language Objectives:
1. SWBAT identify and
write down the
characteristics of Big
Sur on Graphic
Organizer.

2. SWBAT orally describe
Big Sur to a partner
using Graphic
Organizer and the
sentences:

1.1 SW write down the
characteristics of Big Sur on
Graphic Organizer.

1.1 TW assess students’ individual Graphic Organizer.

2.1 SW orally describe Big Sur
to a partner using Graphic
Organizer and the sentences:

2.1 TW help students to articulate and describe Big Sur orally.

“This is _____________.”.

320

CULTURALLY RELEVANT CURRICULUM
“This is _____________.”

Wrap-up:
-

SW identify and write the characteristics of Big Sur on Graphic Organizer
SW orally describe Big Sur to a partner using Graphic Organizer

321

CULTURALLY RELEVANT CURRICULUM

Topic: Big Sur

Characteristic

Characteristic

Big
Sur

Characteristic

Graphic Organizer
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Bryce Canyon

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 3. 1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the
answers.
RL. 3. 2 Determine the main idea of a text; recount the key details and explain how they support the main idea.
RL. 3. 5 Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information relevant to a given topic
efficiently.
W. 3. 1b Provide reasons that support the opinion.
W. 3. 3b Use dialogue and descriptions of actions, thoughts, and feelings to develop experiences and events or show the response
of characters to situations.
W. 3. 4 With guidance and support from adults, produce writing in which the development and organization are appropriate to task
and purpose.
SL. 3. 1a Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other
information known about the topic to explore ideas under discussion.
SL. 3. 2 Determine the main ideas and supporting details of a text read aloud or information presented in diverse media and
formats, including visually, quantitatively, and orally.
Key Vocabulary: canyon, shoving, sculpted,
deep, valley, river
HOTS: What forces can work together to form a
canyon?
Can you describe Bryce Canyon?

Visuals/Resources:
- Text of Greetings from America (only PP. 272-273)
- writing utensil
- Graphic Organizer

323

CULTURALLY RELEVANT CURRICULUM
Connections to Prior Knowledge/Building Background:
-

Do you like American geography article after learning lesson 4 and lesson 5?
Do you want to know more about American geography?

Content Objectives:
DAY 1
1. SWBAT summary the
text independently.

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

1.1 TW ask students to read the 1.1 TW ask students to read the text of Greetings from
text of Greetings from
America (only PP. 272-273) independently.
America (only PP. 272273) independently.
1.2 TW ask students to
summary and identify the
characteristics of Bryce
Canyon using Graphic
Organizer.

DAY 2

1.2 TW assess students’ individual Graphic Organizer.

DAY 2

DAY 2

2. SWBAT describe Bryce 2.1 TW ask students to review
Canyon to a partner
the text and individual
using Graphic
Graphic Organizer.
Organizer.

2.1 TW review the topic.

2.2 TW record students’ participation.
2.2 SW orally describe
Bryce Canyon to a
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partner using Graphic
Organizer.

Language Objectives:
1. SWBAT identify and
write down the
characteristics of Bryce
Canyon on Graphic
Organizer.

2. SWBAT orally describe
Bryce Canyon to a
partner using Graphic
Organizer and the
sentences:
“This is _____________.”

1.1 SW write down the
characteristics of Bryce
Canyon on Graphic Organizer.

2.1 SW orally describe Bryce
Canyon to a partner using
Graphic Organizer and the
sentences:

1.1 TW assess students’ individual Graphic Organizer.

2.1 TW help students to articulate and describe Bryce Canyon
orally.

“This is _____________.”

Wrap-up:
-

SW identify and write the characteristics of Bryce Canyon on Graphic Organizer
SW orally describe Bryce Canyon to a partner using Graphic Organizer

325

CULTURALLY RELEVANT CURRICULUM

Topic: Bryce Canyon

Characteristic

Characteristic

Bryce
Canyon

Characteristic

Graphic Organizer
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Greetings from America (Review)

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 3. 1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the
answers.
RL. 3. 2 Determine the main idea of a text; recount the key details and explain how they support the main idea.
RL. 3. 5 Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information relevant to a given topic
efficiently.
W. 3. 1b Provide reasons that support the opinion.
W. 3. 3b Use dialogue and descriptions of actions, thoughts, and feelings to develop experiences and events or show the response
of characters to situations.
W. 3. 4 With guidance and support from adults, produce writing in which the development and organization are appropriate to task
and purpose.
SL. 3. 1a Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other
information known about the topic to explore ideas under discussion.
SL. 3. 2 Determine the main ideas and supporting details of a text read aloud or information presented in diverse media and
formats, including visually, quantitatively, and orally.
Key Vocabulary: canyon, shoving, sculpted,
deep, valley, river, geyser, faithfully, erupt,
evaporates, faithfully, waterfall, volume, rock,
batter, story, wide, bottom, ribbon, Niagara Falls

Visuals/Resources:

HOTS: What aspects have you learned about
American geography from lesson 4 to lesson 6?

- Notes of Lesson 4- Lesson 6

- Text of Greetings from America
- writing utensil

- Test sheet
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please choose one place from lesson 4 to lesson 6
and write a visitor’s guide?

Connections to Prior Knowledge/Building Background:
-

What did you learn from lesson 4 to lesson 6?

Content Objectives:
DAY 1
1. SWBAT summary the
text about American
geography texts of
lesson 4, 5, & 6.

Meaningful Activities:

Review/Assessment:

DAY 1

DAY 1

1.1 TW review the key
information about the text
about American geography
texts of lesson 4, 5, & 6.

1.1 TW help students to review the text about American
geography texts of lesson 4, 5, & 6.

1.2 TW ask students to use
1.2 TW ask student to review the content with their partners.
their notes of lesson 4, 5, &
6 to help each other review
the text about American
geography texts of lesson 4,
5, & 6 through group work.
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DAY 2
2. SWBAT brainstorm
and take the test of the
topic Greetings from
America.

DAY 2

DAY 2
2.1 TW give students the test
sheets.

2.1 TW give students the test sheets.

2.2 TW assess the students through the test.
2.2 SW take the test
independently.

Language Objectives:
1. SWBAT summary the
text about American
geography texts of
lesson 4, 5, & 6, and
orally share with their
partners.

1.1 SW summary the text about 1.1 SW help each other to review the content orally.
American geography texts
of lesson 4, 5, & 6, and
orally share with their
partners.

2. SWBAT write down
the answers and
visitor’s guide on the
test sheet.

2.1 SW write down the
answers and visitor’s guide
on the test sheet.

2.1 TW assess students’ reading and writing through the test.

Wrap-up:
-

SW summarize the text about American geography texts of lesson 4, 5, & 6, and review notes with their partners
SW take an essay test
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Name:
Date:
Please write a visitor’s guide (at least 200 words)

Essay test
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Earthquake

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 4. 1 Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from
the text.
RL. 4. 3 Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a
character’s thoughts, words, or actions).
RL. 4. 11 Recognize, interpret and make connections in narratives, poetry, and drama, to other texts, ideas, cultural perspectives,
personal events and situations.
W. 4. 1d Provide a concluding statement or section related to the opinion presented.
W. 4. 2b Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the
topic.
W. 4. 4 Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and
audience.
SL. 4. 1e Seek to understand and communicate with individuals from different perspectives and cultural backgrounds.
SL. 4. 4 Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts and
relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace.
Key Vocabulary: earthquake, collapsed,
equipment, stunned, ancestral portraits, utensils,
confused, frightened, carefully, shed, load,
shelter

Visuals/Resources:

HOTS: How can people prepare for
earthquakes?

- Short Story Flow Chart

- Text of Earthquake (Inside pp. 178-188)
- writing utensil

- Extra credit paper
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How can people deal with earthquakes?
How can people recover from earthquakes?

Connections to Prior Knowledge/Building Background:
-

Have you ever heard a story about earthquakes in China?

Content Objectives:
DAYS 1 & 2
1. SWBAT identify a
short story’s elements
using a Short Story
Flow Chart.

Meaningful Activities:

Review/Assessment:

DAYS 1 & 2

DAYS 1 & 2

1.1 TW read the text of
Earthquake for students.

1.1 TW read the text of Earthquake for students.

1.2 TW ask students to read the 1.2 TW ask student to read the text with their partners.
text of Earthquake with
their partners, and identify
a short story’s elements
using a Short Story Flow
Chart.
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DAY 3
2. SWBAT describe and
retell the story of
Earthquake using Short
Story Flow Chart.

DAY 3

DAY 3

2.1 TW ask students to retell the story of Earthquake using
Short Story Flow Chart.

2.1 TW ask students to retell
the story of Earthquake
using Short Story Flow
Chart.

2.2 SW retell the story of
Earthquake using Short
Story Flow Chart.

2.2 TW assess students through story-telling.

1.1 SW write down the story’s
elements using Short Story
Flow Chart.

1.1 SW assess students’ writing through Short Story Flow
Chart; and help students to correct mistakes of spelling
and grammar of students’ writing.

Language Objectives:
1. SWBAT summary and
write down the story’s
elements using Short
Story Flow Chart.

2. SWBAT orally describe
2.1 SW orally describe and
and retell the story to
retell the story to their partners.
their partners.
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Wrap-up:
-

SW identify a short story’s elements using a Short Story Flow Chart
SW retell the story of Earthquake using Short Story Flow Chart
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Short Story Flow Chart
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Name:

Date:

Write a How-To article
(Hints: How can people prepare for earthquakes? How can people deal with earthquakes? How can people recover from
earthquakes?)

Extra Credit Paper
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Key: SW = Student will; TW = Teacher will; SWBAT = Student will be able to…; HOTS = Higher Order Thinking Skills;
SIOP Lesson: Coming to America

Level: Beginner/Intermediate

Common Core Learning Standards:
RL. 5. 2 Determine a theme of a story, drama, or poem from details in the text, including how characters in a story or drama
respond to challenges or how the speaker in a poem reflects upon a topic; summarize the text.
RL. 5. 9 Compare and contrast stories in the same genre (e.g., mysteries and adventure stories) on their approaches to similar
themes and topics.
RL. 5. 11 Recognize, interpret, and make connections in narratives, poetry, and drama, to other texts, ideas, cultural perspectives,
eras, personal events, and situations.
W. 5. 1a Introduce a topic or text clearly, state an opinion, and create an organizational structure in which ideas are logically
grouped to support the writer’s purpose.
W. 5. 2b Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the
topic.
W. 5. 3b Use narrative techniques, such as dialogue, description, and pacing, to develop experiences and events or show the
responses of characters to situations.
W. 5. 4a a. Produce text (print or nonprint) that explores a variety of cultures and perspectives.
SL. 5. 1d Seek to understand and communicate with individuals from different cultural backgrounds.
SL. 5. 2 Recount or describe key ideas or details from a text read aloud or information presented orally or through other media.
SL. 5. 3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional information, or
deepen understanding of a topic or issue.
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Key Vocabulary: immigrants, distant relatives,
descendants, explorers, civilizations, against,
fortune, settlers, arrivals, region, pioneers, perils,
vast

Visuals/Resources:

HOTS: Why did European immigrants come to
America?

- Chart of Classify

How were slaves different from other
immigrants?

- Text of Coming to America (Avenues pp. 465-483)
- writing utensil

- Extra credit paper
-4-corner vocabulary chart

What was the westward movement?
What kinds of work did immigrants do?
Who has settled in California before the railroad
was built?
Connections to Prior Knowledge/Building Background:
-

When did your family come to United States?
Do you have distant relatives in China?
Did you remember 4-corner vocabulary chart?

Content Objectives:
DAYS 1-2
1. SWBAT identify and
explain the vocabulary
words using 4-corner
vocabulary chart.

Meaningful Activities:

Review/Assessment:

DAYS 1-2

DAYS 1-2

1.1 TW review how to use 4corner vocabulary chart to
learn new vocabulary
words.
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1.2 TW ask students to identify
and learn new words using
4-corner vocabulary chart.

DAYS 3-5
2. SWBAT read the text
of Coming to America
and classify the key
information about the
topic using Chart of
Classify.

1.2 TW show and teach students new words using 4-corner
vocabulary chart.

DAYS 3-5

DAYS 3-5

2.1 TW ask students to read the 2.1 TW ask students to read the text of Coming to America
text of Coming to America
with their partners.
with their partners, and
classify the key information
about the topic using Chart
of Classify.
2.2 SW ask students to read the 2.2 TW record students’ participation, and assess students
text of Coming to America
through Chart of Classify.
with their partners, and
classify the key information
about the topic using Chart
of Classify.
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DAY 6
3.

SWBAT summary the
key information of the
text using Chart of
Classify.

DAY 6

DAY 6

3.1 TW review and explain the
key information of the text.

3.1 TW recall the key information of the text.

3.2 SW help their partners to
review the key information
of the text using Chart of
Classify through activity
Think, Pair, Share.

3.2 TW ask students to review the key information with their
partners.

1.1 SW read and orally explain
the vocabulary words using
4-corner vocabulary chart.

1.1 TW help students to pronounce the new words correctly.

2.1SW read the text of Coming
to America and rewrite down
answers on Chart of Classify.

2.1 TW assess students’ writing through Chart of Classify
(including grammar and spelling).

Language Objectives:
1. SWBAT read and
orally explain the
vocabulary words using
4-corner vocabulary
chart.

2. SWBAT read the text
of Coming to America
and rewrite down
answers on Chart of
Classify.

2.2 SW discuss with their
partners when they write
down the answers on Chart
of Classify.
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Wrap-up:
-

SW identify and explain the vocabulary words using 4-corner vocabulary chart
SW read the text of Coming to America , and classify key information about the topic using Chart of Classify
SW summary the key information of the text using Chart of Classify
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Immigration to America
Time Period
Thousands of years ago

Who Came

Why They Came

Native Americans

To hunt and settle in the new land

1000-1600s

1600s

1700s

Mid-1800s

1820-1925

1925-today

Chart of Classify
(Schifini , A ., Short, D, J., Tinajero, J, V. Garcia, E., Garcia, E, E., Hamayan, E., & Kratky, L. (2004). Avenues. Carmel, California:
Hampton-Brown.)
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Name:

Date:

Do you want to write a letter to a distant relative, and tell he/her your life today?

Extra credit paper

343

CULTURALLY RELEVANT CURRICULUM
Discussion
The purpose of this project was to create a Culturally Relevant curriculum for Chinese
ELLs in the United States. The main goals for this project included writing a curriculum to use
with Chinese ELLs acquire English language skills. This curriculum may guide beginners and
intermediate-level students to adapt to the life in the United States, and developing bilingual and
bicultural knowledge. In order to create the curriculum for this project, it was important to think
about what content would be culturally relevant for Chinese ELLs. Moreover, what kind of texts
would be appropriate for Chinese ESL and bilingual classrooms, and how each text would relate
to students’ background? After determining the culturally relevant texts, lessons were considered
and designed. Each lesson used SIOP model frame, and included usually more than one SIOP
component. The strategies used in each lesson were supported by Chinese texts and American
texts. The entire curriculum aligns with the New York State Common Core Learning Standards
and best practices for culturally relevant curriculum.
Reflection on Curriculum Development
The curriculum was designed for Chinese beginning-level and intermediate-level Chinese
ELLs at K-5th grades. CRP content and texts that could be included for the project were difficult
to find. By reviewing research and studies that had previously discussed materials, relevant
policies and effective theories and skills, content and texts were found. Through accountability
and testing, the No Child Left Behind (NCLB) law focuses on high expectations for all students
and seeks to reduce the achievement gap between English-speaking students and ELLs students
(Baker, 2011). Chinese ELLs is subgroup of ELLs in the United States. Some Chinese ELLs may
experience problems in English immersion schools in the United States because of language and
cultural differences. Not only do Chinese ELLs struggle in English language learning, but also
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their teachers meet dilemmas in teaching culturally relevant content, especially these teachers
who lack knowledge of Chinese culture. Therefore, this curriculum was designed for Chinese
ELLs and teachers; the curriculum was designed through the use of the CCLS. In order to help
students to adapt to American culture and schools, the process of second language acquisition
(SLA) was also considered. What the author learned in her SLA course work and reading
influenced this project. For example, she considered that language learning is influenced by
many factors, such as social and cultural environment and individual differences (Saville-Troike,
2012). It was challenging to address all of these SLA issues while developing a curriculum for
Chinese ELLs because it becomes a more complicate topic than expected. However, this project
was designed to provide a challenging, culturally, and linguistically rich variety of educational
experiences for Chinese ELLs. All the topics chosen were most appropriate for beginning-level
and intermediate-level of Chinese ELLs. The topic areas in this curriculum include the
following: family, food, sports, music, social studies, American tradition, Chinese tradition, and
differences between American culture and Chinese culture. As some of these topics can be
demanding both academically and linguistically, it is important for educators to consider and
relate curriculum to students’ culture and prior experiences.
This is a CR curriculum project, where CR content and lessons are core parts of the
project. It was based on Ladson-Billings’ CRP, which points out that cultural knowledge is used
as tools and integral parts for students to do educational practice (Ladson-Billings, 1995). Four
components of CRP were included in the project: academic success, cultural competence, critical
consciousness and culturally relevant texts. Throughout the whole curriculum, there were five
units and ten lessons for each unit. The first unit looks at promoting students to introduce
themselves and survival in the United States from different aspects around personal information
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such as family, hobbies, sports and food. The purpose of the second unit was to help Chinese
ELLs learn some famous people in China and the United States, and relate biographies to the
people who around them in their lives. The third unit was designed to help Chinese ELLs learn
Chinese culture and American culture to reach bilingual and bicultural knowledge. The purpose
of the fourth unit was to help students understand science knowledge to help them to cultivate
English learning and critical thinking skills. The final unit was social studies that included more
American geography content by, it paving the way for Chinese ELLs learning in English
immersion schools. SIOP skills, strategies and activities were also included in every lesson.
Limitations
There were some limitations to this curriculum project. Because this project was designed
for ESL and bilingual classroom, one of the challenges that would be faced by districts is
funding for implementation of this curriculum. Teachers who have Chinese background and
American background would be considered in the bilingual schools, some relevant and reliable
teacher training program and some cultural facilities and materials would be provided in the
project. It means that all of these requirements may cost a lot of money. It would be an expensive
program.
In addition, it takes more than a good curriculum to produce effective schooling-it takes
good teachers. It was recommended that teachers be trained to work with Chinese ELLs and
prepared to meet the students’ individual needs, because this project has specific needs, any staff
working with Chinese ELLs would need to be trained in the strategies and practices that have
proven to be most effective. Teachers who have Chinese background would be preferred since
have Chinese cultural knowledge by heritage, but higher-qualified and knowledgeable teachers
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are needed. Teachers also should be aware of students’ past experience and how to best manage
classroom.
Implications
Although previously mentioned, this curriculum project is not all-inclusive. However, it
is a good starting point for any teacher who works with Chinese ELLs, and try to combine CRP
curriculum with bilingual and bicultural teaching and manage classroom effectively. All the
lessons included in the curriculum are easily modified to meet the needs of different English
language levels. As a teacher just starting to use CRP, one can use one or two lessons from units,
and based on students’ individual differences and needs, modify the lessons to meet students’
needs. Some advice for teachers in ESL class or bilingual school is to start slowly, because this
curriculum is best for beginning-level and intermediate-level students, students need time to
adapt to new language environment. It is important to provide a comfortable environment for
students to acquire English and academic content.
Dissemination and Future Plans
The results of this project will be published through the Reed Library and made available
to the school districts whose Chinese ELL demographics were the basis of the curriculum.
Districts across the country have had an increasing need to implement effective educational
programs to serve Chinese ELLs. The completed project has accomplished the goal of creating a
curriculum that can be used with such students based on their unique set of needs. It is
anticipated that this project will be introduced to local school districts who may have, in the past,
struggled to meet the needs of Chinese ELLs population. It is hoped that these schools will be
empowered by this curriculum and see how teaching and learning can be tailored to students’
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specific life experiences and cultural needs. Moreover, it is the hope of the researcher that the
resources that were used in the development of this curriculum will be purchased for the schools,
if they did not already have them. Additionally, the project has been shared with other TESOL
students that are already or plan to be teaching ELLs. It is also hoped that this project will be
useful to others, both students and educators, which are looking to expand their knowledge of
CRP to be used in the classroom with Chinese ELLs.
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