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Abstract 

 

 With an increasing amount of technology being incorporated into teachers’ lessons, there 

is need for research to be done so teachers can include technology in a way that most benefits 

students.  Previous research has found that, in the university setting, implementing student 

written weblogs into ESL writing instruction and practice has shown improvement in the quality 

of student composition.  The present study took place over six weeks, and included five 

intermediate level English language learners in a middle school setting. After receiving lecture-

based instruction from the classroom teacher, each participant completed a writing assignment.  

The experimental group completed five assignments using a weblog created on EDUblogs.org 

for this study while the control group completed five writing assignments using a word processor 

or pen and paper.  Each assignment was scored using an ESL composition profile by the 

classroom teacher.  The results showed that the participants in the control group showed the most 

improvement in their writing scores.    
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Introduction 

There is an increasing amount of technology that has become available for teachers to use 

in their instruction.  With new technology, there is often apprehension to include it in lessons for 

fear that it will not benefit students’ learning.  The purpose of this study was to investigate how 

using student written weblogs in middle school intermediate English as a second language (ESL) 

classes impacted students’ writing.  

 There is ample research that supports the use of technology in the classroom as long as 

the teacher implements it in their instruction effectively (Noytim, 2010; Montero-Fleta & Pérez-

Sabater, 2010; Amir, Kemboja, & Hussin, 2011).  Weblogs are journal-like Internet sites where 

students are able to write, whether it is for academic or personal purposes.  Outside of research, 

weblogs are often referred to as ‘blogs’, however for the purpose of this paper the term weblog 

will be used.  The use of weblogs has been researched to investigate the impact on student 

writing performance as well as the students’ motivation to write in ESL classrooms (Noytim, 

2010).  Weblogs encourage students to self-monitor their writing because they own their weblog, 

and they know before publishing that their weblog can be seen by more than just their 

classmates, possibly a global audience (Montero-Fleta & Pérez-Sabater, 2010; Noytim, 2010).  

The environment created by weblogs allows ESL students to be exposed to the target language, 

in a contextualized authentic environment (Noytim, 2010).  This authentic environment can 

provide exposure to informal language that the students might not get in their formal ESL 

classroom (Amir, Ismail, & Hussin, 2011).  In addition, there is an opportunity for classmates 

and anonymous readers to comment on students’ weblog posts and students are able to utilize the 

feedback that they receive to further improve their writing (Arslan, Sahin-Kizil, 2010). 
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 Research has also shown that when students write using weblogs there may be a decrease 

in the anxiety that some of them experience when writing in the target language (Amir, Ismail, & 

Hussin, 2011).  An improvement to student writing may be attributed to this lower anxiety that 

students experience from writing weblogs.  In writing weblogs, students are improving their 

“analytical and critical thinking skills” (Noytim, 2010, p. 1128).  Not only are the students 

improving their writing but they are also improving their higher order thinking skills that can be 

applied to all of their classes, which require them to perform written tasks. 

Much of this research on the use of weblogs was conducted in higher education settings 

with undergraduate and graduate students.  There is not an abundant amount of literature 

available that investigates the use of weblogs in a middle school setting with ESL students ages 

12-14.  English language learners (ELLs) are a diverse and growing population in the United 

States. Statistics show that, nationally, from 1993-2003 there was a 65% growth of ELLs in 

grades K-12, whereas there was approximately a 9% growth in non-ELL students (Office of 

English Language Acquisition, 2004).  This growth of ELLs in grades K-12 warrants new 

research to be conducted because ELLs are a population with specific academic challenges.  

Many ELLs have a first or native language that they learned either formally or informally in the 

country from which they emigrated.  With this background in language learning, ELLs will learn 

English in similar steps or sequences that they learned their first language.  This language 

learning process should be taken into consideration when teaching and evaluating students.  

Providing ELLs with opportunities to use the target language and to improve their language 

functions is important.  The improvement that these students make using the new technology 

such as weblogs is a fair and reasonable approach to assess ELLs because it captures the student 

writing in a natural, less formal environment.  
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This area of research is important to me because I have not witnessed much use of 

technology in the ESL classrooms in which I have conducted observations.  Students today are 

familiar with much of the technology in classrooms, especially computers. I think using a weblog 

as a tool for instruction will allow them to be more comfortable with writing.  In a society that is 

constantly publishing their thoughts and ideas on the Internet for the world to read, weblogs will 

provide a similar, but more structured environment for students to utilize the technology.  Taylor 

and Whittaker (2009) discuss the importance of acculturation.  They say, “acculturation involves 

the process of learning a second culture while maintaining one’s culture of origin” (p. 10).  Using 

weblogs to acculturate ELLs provides them with an opportunity to become acclimated to the 

writing patterns of their American peers.  ELLs are also able to use their weblog posts to 

communicate their ideas with their classmates which help them gain experience writing for an 

audience who is not part of their native speaking group.  ELLs can use their weblogs to teach 

their English classmates about their culture and traditions, which allows them to maintain their 

own ethnic identity while acclimating themselves to the environment around them.  It appears 

that weblogs may be a tool that teachers can use to enable students to be proud of the work that 

they do in the classroom, while simultaneously helping them improve the necessary skills to 

become fluent users of the language.  

Using weblogs as a means for writing instead of using paper-journal writing may help 

students improve their writing because it is something that they can be proud of producing.  

ELLs would be proud of their weblogs because they are able to disseminate their links to family 

members and friends to show them their work; this is not something that can easily be done with 

their hand written assignments that they complete in class.  Weblogs are also interesting tools to 

use in a classroom because they allow students to publish their work for everyone to see.  
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Students who want to show their overseas family the work that they have been doing in their 

classes would only have to give their family members the link to their weblog, and they would 

then be able to see the progress that the student has been making.  This sense of ownership that 

the weblog creates may help students produce more thoughtful and reflective writing.  

With the research available and my interests in the topic, I looked to find a way to 

improve middle school intermediate level ESL students’ writing in a manner that is current with 

educational trends.  Using technology to engage students’ learning is not new; however, finding 

new applications upon which technology and teaching can improve was important. 

Literature Review 

 

 For the purpose of this study, literature has been reviewed to produce an overview of 

studies conducted to investigate the improvement that weblogs have on intermediate level ESL 

students’ writing.  The general areas consulted to support this research were: student written 

weblogs, intermediate level ESL students, and improvements of students’ writing.  In order to 

also obtain researcher-based definitions, it was necessary to read articles about how ESL students 

are identified, who ESL students are in the US, what weblogs are in the classroom, and how 

researchers are defining writing improvement.  For the purpose of this study, the identification 

process of ESL students will be used from the New York State Education Department, as the 

study will be taking place in New York State.  Therefore, the ESL students used in this study will 

be at the intermediate level according to the assessments that are used in New York State (NYS). 

Socio-constructivist Approach 

 The writing of weblogs by students incorporates a socio-constructivist approach.  Socio-

constructivism states that “knowledge is fluid, not fixed, and learners build their knowledge by 
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engaging in collaborative activities with other students, instructors and learning environment” 

(Fageeh, 2011, p. 34).  The socio-constructivist approach makes the objective of the weblog “to 

establish a dialogue among the students” (Mompean, 2010, p. 380). With an activity like 

weblogging, “the writings of some students serve as a pretext for the others to answer, comment, 

complete…and vice-versa” (Mompean, 2010, p. 380).  This approach to language learning 

allows students to develop their language skills through social interactions (Mompean, 2010).   

Socio-cultural Theory 

 Vygotsky (1978; 1987, as cited in Fageeh, 2011), coined the Socio-cultural Theory, 

“which emphasizes that learning in embedded within social events and occurs as a child interacts 

with people, objects, and events in the environment” (p. 34).  Lantolf (2000) believes that: 

Practically speaking, developmental processes take place through participation in 

cultural, linguistic, and historically formed settings such as family life and peer group 

interaction, and in institutional contexts like schooling, organized sports activities, and 

work places, to name only a few. SCT argues that while human neurobiology is a 

necessary condition for higher order thinking, the most important forms of human 

cognitive activity develop through interaction within these social and material 

environments (p. 197-198).   

This interaction with classmates and the outside world allow the student to have a real-world 

view when completing writing assignments.  This leads to an awareness of audience, which is 

addressed further in the literature review.  In some of the studies examined for this literature 

review, participants work in group settings and co-create these social weblog posts.  Co-creating 

weblog posts incorporates parts of the Collaborative Learning Theory. 
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Collaborative Learning Theory  

The Collaborative Learning Theory (CLT) is a theory that can also be applied to 

incorporating weblog writing into the classroom.  As Fageeh (2011) states about CLT: 

“This theory regards sharing as a fundamental feature of successful collaboration. Blogging as a 

feature of CMC provides a viable environment for collaboration in which EFL learners can share 

their emotions and ideas in cyberspace” (p. 33). This theory is similar to Vygotsky’s Zone of 

Proximal Development (ZPD), which emphasizes learning through collaborative efforts with 

others (p. 34).  Weblogs that are available to a larger student body, or the general public, “have 

the potential of being a unique learning venue where collaboration can take place and interaction 

among L2 participants can be promoted” (Trajtemberg & Yiakoumetti, 2011, p. 437).   

 These three theoretical frameworks all incorporate a social aspect into learning, 

something that is very important when learning a second language.  By using weblogs as a 

method of completing writing assignments, students are provided an opportunity to interact with 

the world and practice what they are learning in the classroom on a much larger scale. Weblogs 

can be used to connect the English language learners around the world to create meaningful 

interactions with students who are just like them.  Students who are English language learners 

are in schools around the world, and increasingly in the United States.   

English Language Learners 

 English language learners (ELLs) are a growing population of students in the US.  An 

ELL is a student who “is a non-native speaker of English who is in the process of attaining 

proficiency in English” (Wright, 2010, p. 1).  However, no ELL is the same.  In fact, “ELLs vary 

widely by race, ethnicity, native language, level of schooling, socioeconomic status, parents’ 

level of education, parents’ proficiency in English, proficiency and literacy in their native 
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language, and proficiency in English” (Wright, 2010, p. 2).  With the varying degree of ELLs, 

each state has created their own identification process. 

 NYS Identification process 

 In NYS the identification process of ELLs is completed in four-steps.  According to the 

state’s flow chart (Commissioner’s Report Part 154, 2012), every student who enters the school 

system, regardless of his or her home language, completes a Home Language Questionnaire 

(HLQ).  This questionnaire is available in several languages and asks parents or guardians to 

indicate the languages spoken at home, what language the child speaks, reads, and writes in, 

where applicable.  It also asks what the English proficiency level of the child in listening, 

reading, writing, and speaking (The University of the State of New York, 2000).  If the 

questionnaire indicates that the child uses a language other than English at home then the school 

will continue with the ELL identification process.   

The next step of the process is to perform an informal interview with the student in both 

English and their native language.  If the student speaks little or no English during this informal 

interview then the student will continue on to take the initial assessment.  The initial assessment 

that is administered is the Language Assessment Battery-Revised (LAB-R).  This assessment 

identifies the student’s English proficiency level and should the student score beginner, 

intermediate, or advanced they are placed in either a bilingual education program, if available, or 

a free standing ESL program.  Throughout the ELL identification process different levels or 

proficiency are used to identify how proficient a student is.  In New York State ELLs’ 

proficiency is designated with labels of beginner, intermediate, advanced, and proficient.  These 

labels indicate what students are able to do with the language, thus giving teachers an idea of 

what to expect the student to be able to perform with the language in the classroom.  ELLs are 
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assessed annually in NYS using the New York State English as a Second Language Achievement 

Test (NYSESLAT).  This test is administered to assess the students’ English proficiency and the 

results are used to move students to higher level ESL classes, or remove students from ESL 

classes if their score on the test indicates that they are proficient.   

 The growth of ELLs in the US has been quite substantial.  From 2000/01-2010/11, the 

growth of ELLs in public schools was 10%, or about 4.7 million students (OELA, 2011).  ELLs 

are coming from very diverse backgrounds, with varying native-language proficiency levels as 

well as varying educational backgrounds.  These variations present a unique student population 

for school districts as they do not fit the “typical” student stereotype.  This growth has required 

more ESL teachers to be hired in schools.  ESL teachers are teaching ELLs with varying 

language proficiencies and educational backgrounds by differentiating their instruction and 

tailoring their lessons so that no matter what their English proficiency is, they are able to learn 

language and content.  One way that ESL teachers are differentiating their instruction is through 

the use of technology.  Technology is increasingly being incorporated into students’ content 

classes.  In some ESL classes the same holds true.  One way that content and ESL teachers can 

incorporate technology into their lessons is by utilizing weblogs. 

Weblogs 

 One way to incorporate technology into an ESL classroom is through the use of weblogs.  

Weblogs are “an online journal that an individual can continuously update with his or her own 

words, ideas, and thoughts through software that enables one to easily do so” (Campbell, 2003).  

These postings by students are published for public or private viewing as soon as they are 

completed.  Weblogs are “interactive, in the sense that readers can respond to any given entry 

with a comment and even threaded discussions can take place depending on the software chosen” 
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(Campbell, 2003, p. 1).  Weblog posts are also “serial entries with date and time stamps” 

(Montero-Fleta & Pérez-Sabater, 2010, p. 774), so reading through posts is done in a 

chronological sequence with the most recent post on top.  The types of weblogs can be broken up 

into three categories.  

 The three different types of weblogs that can be used in the classroom are: the tutor 

weblog, the learner weblog, and the class weblog (Campbell, 2003).  For the purpose of this 

study the learner weblog will be further researched.  According to Campbell (2003) the learner 

weblog can be written and managed by either one student or a small group of students, and 

works well in reading and writing classes.  “Students can get writing practice, develop a sense of 

ownership, and get experience with the practical, legal, and ethical issues of creating a hypertext 

document” (Campbell, 2003).  The learner weblog can be used in reading and writing classes as 

journal assignments for writing practice, or simply as a place for students to express themselves 

(Campbell, 2003).  Weblogs can provide students with an opportunity to write “(1) on a wide 

range of interesting topics of interest to the authors; (2) at their own pace; (3) for various 

audiences; and (4) free from teachers’ corrections and judgment” (Sun, 2010, p. 328). For any 

type of weblog that can be used in the classroom, there are several different options for weblog 

sites. 

 There are several different weblog websites available for teachers to use in their 

classrooms, at little or no cost to them or their school district.  There are things to keep in mind 

when choosing a weblog website to use as a tool in the classroom.  According to Campbell 

(2005) some of these criteria are:  

It should have a simple, user-friendly, intuitive interface, allowing learners to post, edit, 

and comment with ease…It should offer a smorgasbord of template themes and colors, 
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allowing learners to customize their pages to accommodate their individual design 

preferences…It should allow learners to easily post and share photo, sound, and video 

files, thereby extending and enhancing their means of expression…It should have a spell 

check function…It should be web-based, totally free of service charges and advertising, 

and have an easy sign-up process. (p. 1) 

One weblog website for students that Campbell (2005) reviews is Learnerblogs.org, which is 

now Edublogs.org.  This blog is easily setup and requires minimal knowledge of weblog 

websites.  Edublogs.org meets the majority of Campbell’s suggested criteria for good weblog 

websites.  This particular website offers a smaller community of users, around two million users.  

At the time Campbell published this work in 2005 there were only 500 or so users on 

Edublogs.org.  As Campbell (2005) mentions, Edublog.org is an ideal weblog hosting website 

because it was created to be used by students and educators.  Most important to using weblogs in 

classrooms is not which website has the most interfaces but how the weblog can be used to 

improve student writing.   

Writing Improvement 

 In a study conducted by Amir, Ismail, and Hussin (2011), 80 students were participants in 

an investigation on how weblogs could be used in the classroom to maximize students’ 

collaborative writing.  The participants of this study were ELLs, who for the purpose of this 

study, were asked to post six weblog posts during their 14-week semester.  Participants were 

given a topic for each post that was to be written for the study.  The researchers found that 

throughout the study, “blog writing did enhance the students’ writing skills because they realized 

their grammatical mistakes through the comments given…which acted as a reminder for them 

not repeat the same grammatical mistakes in all the postings to come” (Amir, Ismail, & Hussin, 
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2011, p. 541).  In a similar research study conducted by Arslan and Şahin-Kızıl (2010), 50 

student participants were involved in the study.  A control group of 23 students received in-class 

process-oriented writing instruction while the experimental group of 27 students was instructed 

to integrate weblogs into their writing processes.  There was a pre-test and post-test administered 

to both groups of participants to evaluate their composition.  The researchers found that although 

both groups of participants’ writing performance scores increased from the pre-test to the post-

test, the experimental group, which integrated weblogs into their writing processes, increased 

more than the control group.  In the researchers’ final results, they suggested, “students using 

blog software in their writing courses outperformed those who received only in-class writing 

instruction in such specific areas of writing as content and organization” (Arslan and Şahin-Kızıl, 

2010, p. 194).  Arslan and Şahin-Kızıl (2010) suggested that weblogs be incorporated into 

writing instruction, thereby being able to “extend the instruction beyond the school walls…” (p. 

194).  

 Weblog writing in the classroom can provide students with an opportunity to improve 

their writing.  Writing aspects to check for improvement include: grammar, vocabulary, 

mechanics, fluency, organization, and the overall weblog post (Sun, 2010).  Grammar includes 

checking the structure of the sentence, including word order.  It is important to check that 

students’ word choices are appropriate for the assignment and that if they used any sort of idioms 

that they were correctly used.  Checking students’ mechanics includes checking their spelling 

and use of punctuation, for example, are they using commas and periods at the appropriate times 

in their sentences.  Evaluating the fluency of the post is important because fluency deals with the 

students’ choices of structures and vocabulary words.  Creating a weblog post that flows is 

important as well.  The students’ writing should develop smoothly and the ideas should be well 
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organized.  The overall product of the students’ writing can be evaluated based on how clearly 

their overall messages were interpreted by the readers, or in this case the teacher (Sun, 2010). 

Improvement of student writing can appear in different ways, not just grammatical 

correctness.  According to Montero-Fleta and Pérez-Sabater (2010) by writing weblogs, students 

can learn what type of language is appropriate to use with different people in different situations, 

gain new perspectives, and have their writing be read around the world.  Research has also 

indicated that weblogs can “enhance reading comprehension, improve students’ writing skills 

and abilities, provide an exciting and motivating learning environment in reading and writing for 

learners” (Pinkman, 2005; as cited in Noytim, 2010, p. 1128). 

Student Written Weblogs 

Using weblogs, students can write about anything that interests them; however, in much 

of the literature available for review students are given topics to write about to keep their writing 

focused.  Much of the weblog writing that has been completed for the research studies pertains to 

coursework that the students were working on at the time.  The writing required them to reflect 

on some aspect of the coursework, while making their posts appealing to a more general 

audience.  The reflective writing that the students completed on their weblogs “enhance student 

analytical and critical thinking skills” (Noytim, 2010, p. 1131).  According to Vurdien (2011), 

the use of weblogs encourages students to exchange their views about something that they have 

learned in class, discuss different issues, and express their concerns.  Completing weblog posts 

allow students to “take ownership of their learning and publish authentic artifacts containing 

their thoughts and understandings” (Ferdig & Trammell, 2004, p. 17), thus allowing them to 

create a weblog post that reflects their own message. 
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There are several benefits that have been found by recent research for students writing 

weblogs to complete classroom assignments.  Hashemi & Najafi (2011) found such benefits to 

include the ability for students: to have access to class notes from their own personal computer, 

to have unlimited access to English dictionaries via the Internet, to receive feedback from the 

teacher or classmates instantly, and to observe their writing improvement over the course of the 

period of time that the weblog is used.  Istifci (2011) also mentioned that students’ weblogs 

could be used as a portfolio.  This portfolio is something that students can always have to look 

back on after the school year is over, or they can continue to add to it for self-directed writing 

improvement.  Additionally, teachers can collaborate and have students continue to add to their 

weblogs from the previous year, so that it can be a culmination of their writing through their 

schooling career. 

An improvement that many students make while writing weblog posts is audience 

awareness.  Writing a weblog post removes their writing from the classroom and extends it to the 

entire world, should the student’s weblog settings be setup to do that, to provide a “genuine 

audience” (Simsek, 2009, p. 34).  Given that the student’s weblog can be seen by anyone they 

share it with, or publicly, it “offers the possibility that students might revise their writing more 

carefully because they know that their words will be viewed by a larger audience” (Lapp, 2011, 

p. 34).  The larger audience that weblogs create encourages its writers to write in a way that is 

clear to whomever reads it.  This has been a problem as students use new technology in their 

day-to-day lives without learning how to write for an audience (Lapp & Wosley, 2011).  “The 

reader may be left to wonder about intended meanings, and the writer may be completely 

unaware of errors or miscommunications” (p. 34).   
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Of course with any technology that is incorporated into education, difficulties are to be 

expected.  A disadvantage of using a technology that many students are becoming accustomed to 

at an early age is when students begin to use phrases that they use when communicating with 

their friends. “There have been many cases of students using phrases like BTW (by the way) cuz 

(because) and U (you) in submitted written work…” (Hammersly, 2003; as cited in Wu, 2006, p. 

72).  These instances of relaxed speech are something that should be addressed from the 

beginning of students’ weblogging experience.  It is also important to insure, when assigning 

students to complete assignments using a computer that they have access to a computer.  

Students’ families may not be able to afford computers, or Internet access, which could create an 

uncomfortable situation for those students.  Fortunately, for weblogs, “students can access and 

download blog files at the library or in school computer labs or media centers” (Colombo & 

Colombo, 2007, p. 10) or even by using their smartphones, with some weblogging software.  

This access allows them the ability to complete assignments, or read a weblog that is assigned by 

the teacher.  For the purpose of this study, students will be given sufficient time in class to 

complete writing assignments.  If the student does not complete the writing assignment in class, 

they have the ability to go to the School Library Media Center and use the computers. 

For the purpose of this study, improvement on students’ writing will focus more on Sun’s 

(2010) criteria to ensure that students are truly improving their grammatical writing habits. Of 

course, throughout the process of writing weblogs, the teacher will also be able to monitor the 

changes in students’ use of informal language, idioms, and writing voice.  

 The literature reviewed for this study has indicated that weblogs will be a beneficial 

addition to writing instruction and practice.  Through the use of weblogs, students will learn that 

writing for a broader audience than their classroom requires them to write in a clear and 
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meaningful way, one that minimizes reader confusion.  This literature guides the researcher to 

investigate further how the use of student written weblogs in ESL classes impacts students’ 

writing.  

Methodology 

 The research question for this study is: How will the use of student weblogs in middle 

school intermediate English as a second language classes impact students’ writing?  This study 

took place over the course of six weeks.  Participants received a direct instruction approach to 

teaching writing from their teacher.  The experimental group completed their writing 

assignments using their own weblog created specifically for this study. The control group 

completed their writing assignments using methods that are already in place, i.e. word processing 

or pen and paper.  Students were assessed using an ESL composition profile, and the rubrics 

were collected and analyzed to identify the impact that weblog writing had on students’ writing 

composition. 

Setting 

 The study was conducted in a suburban community school in New York State.  The 

school that was used for this study has a small ELL population; approximately 14 Limited 

English Proficient students were recorded during the 2011-2012 school year.  At the time of the 

study, the school was predominately Caucasian, with smaller percentages of African American, 

Hispanic/Latino, multiracial, and Asian students.  Less than 30% of the students at the school 

were eligible for free or reduced lunch, indicating that the school district was most likely situated 

in a middle-class community.  The school district was all located on the same campus; meaning 

the elementary school, middle school, and high school were all together and connected.  This 
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study took place in an intermediate level ESL classroom over six weeks from September 26-

November 8, 2013.  

Participants 

The individuals who participated in this study were one5
th

 grade and four 6
th

 grade 

intermediate English as a second language (ESL) students.  They ranged in age from 12-13 years 

old.  The gender breakdown of the participants was four females and one male.  There were four 

native Spanish-speaking participants and one native Arabic-speaking participant in the study.  

Intermediate is a term used by New York State Department of Education to identify the student’s 

English language proficiency.  This label is given to the student based on the score received on 

the annual New York State English as a Second Language Assessment Test (NYSESLAT) in 

April or May when the test is administered.  A student with an intermediate English proficiency 

level could be expected to produce writing that demonstrates:  

…brief journal entries and short reports, using elementary vocabulary and common 

language structures.  They can write brief and informed analyses of more complex 

content, including academic content, when given the opportunity for organization and 

advance preparation, though errors may occur frequently.  They can produce written 

expressions of opinions and reactions to information from a variety of media.  They can 

express present, future, and past ideas comprehensibly.  Errors still occur when 

expressing more complex thoughts (Office of Bilingual Education, 2009, p. 4-5). 

 

The features of an intermediate level ELL can vary by student; some students can be stronger in 

certain aspects of writing and even edge into higher levels of proficiency.  However in general, 

these are characteristics that the typical ELL exhibits.  
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To begin the study, the researcher obtained permission from the building principal, Board 

of Education, and the classroom teacher allowing him to use the selected classroom of students 

for the study.  After the initial permission was obtained, the researcher provided the classroom 

aide with a script to be read to the students describing the study. If the students were interested in 

participating in the study each student signed a consent form stating that they understood their 

involvement in the study and that they could remove themselves at any time with no penalty to 

their grade.  The student consent form was at a reading level appropriate for intermediate level 

ELLs.  The interested participants were also provided parent/guardian consent forms to take 

home and go over with their parent or guardian; these forms were provided to them in English 

and Spanish because the majority of the ELLs in the classroom speak Spanish at home with their 

families.  Both the student and parent consent forms included a summary of the methodology of 

the study explaining what the student would be expected to do throughout their involvement in 

the study, what the advantages and potential risks were from participating in the study, what the 

researcher was doing to ensure confidentiality throughout the study, and what the student could 

do if at any time they felt that they wanted to be removed from the study. 

Design 

The overall goal of this research study was to investigate how using student written 

weblogs in middle school intermediate English as a second language (ESL) classes impacted 

students’ writing.  It was the researcher’s objective to provide evidence to the education field that 

supports the use of student written weblogs to improve ESL students’ writing, thereby providing 

teachers a form of technology that can be used in the classroom that is familiar to their students.  
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The researcher’s role in this study was to analyze the scores that the students received on 

their five writing assignments.  The researcher used the students’ scores to determine whether 

using weblogs as a medium for writing practice improved students’ overall writing performance. 

The teacher’s role throughout the study was to instruct the students, both the 

experimental and control groups, using a direct instruction approach to teaching writing.  For the 

control group, the teacher had students complete writing assignments using pen and paper, or a 

word processor.  For the experimental group, the teacher had the students complete writing 

assignments using their personal weblogs that were created for this specific study.  For the 

experimental group, the teacher uploaded all course materials used during the lecture-based 

instruction onto a weblog that was created for both the experimental group and the control group 

to use as a reference.  The teacher assessed both groups’ writing assignments using the provided 

ESL Composition Profile grading rubric (see appendix B).  

All students, regardless of group assignment, received the teacher’s regular direct 

instruction based approach to composition.  The students were split up into a group of three and a 

group of two; the group of three students, the experimental group, completed writing 

assignments using personal weblogs.  The group of two students, the control group, completed 

writing assignments using pen and paper, or a word processor.  

For the purpose of this study, each student, regardless of which group they were placed 

in, completed a total of five assignments.  Each week the teacher’s instruction and the students’ 

writing assignments focused on different individual styles of writing, specifically: descriptive, 

process, compare, contrast, cause, and effect.  Students learned how to write compare and 

contrast and cause and effect as individual components.  They did not learn how to compare and 

contrast in the same lesson but built on the previous week’s assignment. (See Appendix C for the 
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complete layout of the six weeks.) Throughout the research period of this study the teacher 

would instruct the students on the writing style on one day and the following day the students 

would complete a short writing assignment using their weblog or pen and paper respectively. 

Data Collection 

This study was a mixed-data study.  The qualitative data the researcher hoped to collect 

were examples of students’ writing improvement through the use of self-written weblogs, as well 

as the writing samples from the control group.  The students who were placed in the 

experimental group created weblogs on Edublogs.org (a screen shot of the homepage of the 

website is included in appendix A).  The quantitative data came from the grading rubric that was 

used for each writing assignment.  The rubric used was Arslan & Şahin-Kızıl’s (2010) English as 

a Second Language Composition Profile that is “a focused-analytic scale describing five 

components of writing along with four ranges of mastery levels” (as cited in Hughey, Wormuth, 

Hartfiel, & Jacobs, 1983) (see Appendix B).  This rubric assesses the students’ writing for 

content, organization, vocabulary, language use, and mechanics.  Each of these sections receives 

a score on a varying scale for a total of 100 points.  Each section on the rubric has short 

descriptions of the criteria for each range of points so the students are aware of what they are 

doing well on and what they can improve upon for future writing assignments.   

Data Analysis 

The results of grading rubrics from the experimental group were compared to the control 

group’s scores.  This comparison was completed to show whether or not there was a difference 

between the students who used weblogs for writing practice as opposed to those who completed 

writing their assignments by hand.  Qualitative data was not collected for this study; however, 

qualitative research can be completed if this study is replicated.  This can be done by compiling 
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participant writing samples and discussing the commonalities of the mistakes throughout the 

different assignments.  Data can be collected to see where the participants writing composition 

improves or stays the same.  

Findings 

The data were collected from an English as a Second Language Composition Profile that 

is focused on evaluating student writing on five criteria: content, organization, vocabulary, 

language use, and mechanics.  The participants of this study were five ESL students who were all 

intermediate English language learners (ELLs).  Since all of the participants were intermediate 

level ELLs their assignment to the control or experimental group was randomly chosen by the 

classroom teacher.  The teacher who participated in the study evaluated each participant’s 

writing assignment each week, and the researcher collected the grading rubrics and compiled the 

results from all writing assignments for each participant.  The results for each posted assignment, 

each participant, and each criterion are summarized below. 

 The data showed that in general, the control group improved the most throughout the 

study.  The control group received higher scores on the various sections of the grading rubric and 

overall scores for each writing assignment.   

Analysis of Data 

 The data has been analyzed extensively comparing average scores for each post, each 

participant, and each criteria included on the grading rubric.  The experimental group received an 

average score on 69.46 on their five weblog posts.  The control group received an average score 

of 87.2 on their written assignments.  The experimental group’s lowest average score was a 65 
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and their highest average score was a 74.3.  The control group’s lowest average score was an 

82.5 and their highest average score was a 92.5.  Table 1 shows the scores for each participant’s 

writing assignment, as well as, the average score received by the control and experimental group 

for each assignment. 

Table 1 

Participant Scores for Individual Writing Assignments 

 

Experimental 

Participant #: Post 1 Post 2 Post 3 Post 4 Post 5  

1 68 71 76 75 87 

2 67 68 62 47 56 

3 88 56 72 76 73 

AVG. 74.3 65 70 66 72 

      Control 

     Participant #: Post 1 Post 2 Post 3 Post 4 Post 5  

4 86 71 66 96 85 

5 92 96 99 89 92 

AVG. 89 83.5 82.5 92.5 88.5 

 

Aggregated Data  

The experimental group’s average score dropped on their second post by 9.3 points.  The 

experimental group improved their average score on the third post, receiving a 70, up five points 

from their second post.  The group dropped another four points on their fourth post and then 

improved six points for their fifth post.  

 The control group’s average score was significantly higher for their first post as 

compared to the experimental group.  The control group’s average score dropped 5.5 points on 

their second writing assignment and then dropped another point on their third writing 
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assignment.  The control group improved by ten points on the fourth writing assignment and then 

decreased four points on their final writing assignment. 

 Both the experimental group and the control group saw a steady increase and slight 

decrease with their average scores throughout the course of the study.  However, the 

experimental group only experienced two average scores that were declining from the previous 

assignment’s score, whereas the control group experienced three average scores that were 

declining from the previous assignment’s score.  Although the experimental group experienced 

fewer decreases on their average writing assignment scores, the control group had consistently 

higher scores on the writing assignments.  

The data was also compared by grade level, native language, and average rubric section 

scores.  The results and corresponding tables are provided with each comparison to display the 

numerical data being discussed in each section.  

Grade Level Comparison 

 There was one participant in 5
th

 grade and four participants in 6
th

 grade in this research 

study.  The 5
th

 grade participant was assigned to the control group and her rubric scores are 

presented in Table 2.  Table 2 shows that the 5
th

 grade participant who completed her writing 

assignment using word processing software scored highly on each writing assignment.  The 5
th

 

grade participant improved her score on four out of the five writing assignments, scoring the 

highest scores out of all of the five participants.  
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Table 2   

5th Grade Participant Scores for Individual Writing Assignments 

     

Control 

Participant #: Post 1 Post 2 Post 3 Post 4 Post 5  

5 92 96 99 89 92 

 

 There were four participants in the study in 6
th

 grade, three in the experimental group and 

one in the control group.  Their scores are presented in Table 3, respectively.  Table 3 shows that 

the three 6
th

 grade participants in the experimental group generally improved throughout the 

course of the study, improving their scores on three of the five writing assignments.  The one 6
th

 

grade participant in the control group’s scores decreased for three of the five writing 

assignments, dropping significantly from the first writing assignment to the third writing 

assignment.   

Table 3 

6
th

 Grade Participant Scores for Individual Writing Assignments 

 

Experimental 

Participant #: Post 1 Post 2 Post 3 Post 4 Post 5  

1 68 71 76 75 87 

2 67 68 62 47 56 

3 88 56 72 76 73 

Control 

     Participant #: Post 1 Post 2 Post 3 Post 4 Post 5  

4 86 71 66 96 85 

 

Native Language Comparison 

 There were four participants in the study whose native language is Spanish, and one 

participant whose native language is Arabic.  Participant 1 spoke Arabic as her native language 

and participants two through five spoke Spanish as their native language.  Table 4 shows the 
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grading rubric scores for Participant 1.  This participant improved with each post, only having 

one score that decreased, throughout the course of the study.    

Table 4 

Native Arabic-Speaking Participant Scores for Individual Writing Assignments 

 

Experimental 

Participant #: Post 1 Post 2 Post 3 Post 4 Post 5  

1 68 71 76 75 87 

      

 The four Spanish-speaking participants’ scores are presented below in Table 5.  The two 

Spanish speaking students in the experimental group’s scores show greater fluctuation in that 

they have more rises and falls in their writing assignment scores.  Both participants concluded 

the study receiving a lower score on their final writing assignment than they did on their first 

writing assignment, a point that will be discussed further later in this paper. 

 The two native Spanish speaking participants in the control group received consistently 

higher marks on their writing assignments as compared to the native Arabic speaking participant.  

These two participants completed their writing assignments using word processing software, or 

by pen and paper.  While Participant 5 received the same score on her first and last writing 

assignment, Participant 4 completed the study with a score that was one point below her initial 

writing assignment.  Both participants in the control group received higher scores that the two 

native Spanish speaking participants in the experimental group. 

Table 5 

Native Spanish-Speaking Participant Scores for Individual Writing Assignments 

 

Experimental 

Participant #: Post 1 Post 2 Post 3 Post 4 Post 5  

2 67 68 62 47 56 

3 88 56 72 76 73 
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Control 

     Participant #: Post 1 Post 2 Post 3 Post 4 Post 5  

4 86 71 66 96 85 

5 92 96 99 89 92 

 

 From this analysis, it is clear that Participant 1, a native Arabic speaker, made the most 

gains throughout the course of the study.  Participant 1 had an 19 point gain from the first writing 

assignment to the fifth writing assignment.  There were two native Spanish speaking participants 

in the control group who stayed nearly consistent from the first writing assignment to the fifth 

writing assignment, while there were two native Spanish speaking participants in the 

experimental group who both dropped in scores from the first writing assignment to the fifth 

writing assignment.  These results can suggest that the Arabic speaking participant benefited 

from this study while the two Spanish speaking participants in the experimental group did not 

benefit from this experiment, reasons for this will be discussed later in this paper. 

ESL Composition Profile Criteria Comparison 

The final analysis of the data was completed to compare the grading rubric sections for 

the experimental group and the control group.  The five sections that are included on the ESL 

Composition Profile are: content, organization, vocabulary, language use, and mechanics.  The 

grading scale for each section was as follows: content 13-30 points, organization 7-20 points, 

vocabulary 7-20 points, language use 5-25 points, and mechanics 2-5 points.  Every participant 

received at least the minimum score for each section, never receiving a score of zero.   

 Each of the sections of the ESL Composition Profile is displayed in bar graphs to present 

the data so that the experimental group can be compared to the control group.  To summarize 

these bar graphs, on average, the control group scored higher on each individual section as 

compared to the experimental group.  The experimental group showed improvement throughout 
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the study in the different areas of the ESL Composition Profile, but the scores for each of the 

participants did not consistently improve, which is similar to the overall rubric scores discussed 

earlier in this section.  The results from this analysis indicates that the control group may have 

benefitted more from the teacher’s direct-instruction on writing styles, as well as, completing 

their writing assignments be using a word processor or by pen and paper.   

 

Table 6 

ESL Composition Profile Content Scores 
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Table 7 

ESL Composition Profile Organization Scores 

 

 

Table 8 

ESL Composition Profile Vocabulary Scores 

 

 

 

0

5

10

15

20

25

30

Post 1 Post 2 Post 3 Post 4 Post 5

Sc
o

re
 in

 P
o

in
ts

 

Writing Assignments 

Organization Scores 

Experimental Participant 1

Experimental Participant 2

Experimental Participant 3

Control Participant 4

Control Participant 5

0

5

10

15

20

25

30

Post 1 Post 2 Post 3 Post 4 Post 5

Sc
o

re
 in

 P
o

in
ts

 

Writing Assignments 

Vocabulary Scores 

Experimental Participant 1

Experimental Participant 2

Experimental Participant 3

Control Participant 4

Control Participant 5



32 

EFFECTS ON INTERMEDIATE ESL WRITING USING WEBLOGS 
 

Table 9 

ESL Composition Profile Language Use Scores 
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 These findings show that the control group scored higher on each section of the ESL 

composition profile throughout the experiment.  The experimental group did make improvements 

from post to post, however their improvements were not as consistent as the improvements of the 

control group.   

 The findings from this study indicate that there was greater improvement and consistency 

throughout the writing assignments from the control group, with the exception of Participant #1 

whose writing scores consistently improved, but did not receive scores as high as the control 

group.  This group of participants completed their writing assignments using either a word 

processor or pen and paper.  Their overall scores were higher than the experimental group’s 

scores and suggest better writing performance using traditional writing practices.   

Discussion 

 The overall results of this study do not conclude that using weblogs as the sole method to 

complete writing assignments will improve intermediate ESL students’ writing composition.  

The data and results offer insight as to how ESL teachers might incorporate technology into the 

classroom to benefit their students.   

Control Group vs. Experimental Group 

The results from the research study shows that the control group performed better on 

writing assignments using word processing software and pen and paper than the experimental 

group did using their own weblogs.  The participants completed writing assignments on 

predetermined writing styles, specific to this study, and they included: descriptive writing, 

process writing, compare and contrast writing, cause writing, and effect writing.  This model of 

pre-selected writing assignments was adapted from Noytim (2010) where students in the study 
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were provided eight assigned weblog writing topics to complete throughout the study.  Several of 

the writing styles selected for this study were new to the participants or focused on under 

developed writing skills.   

The control group completed their writing assignments using their choice of a word 

processing program or pen and paper.  There were two participants in the control group.  One 

participant completed four writing assignments using pen and paper and one writing assignment 

using a word processor.  The second participant in the control group completed three writing 

assignments using pen and paper and two writing assignments using a word processor.  Both 

participants, regardless of their method of completing their writing assignments, scored higher 

than the experimental group.   

One explanation for the control group receiving higher scores on their writing 

assignments, particularly the ones completed using the word processor, is that there is a spelling 

check and grammar check built into the software.  These checks automatically alert the 

participant when there is an error in their writing that needs correction.  If the participant 

corrected the errors found by the spelling and grammar check, they would then receive higher 

scores in the language use and mechanics sections of the ESL composition profile grading rubric.  

This suggested reasoning, however, only applies to three of the ten writing assignments 

completed by the control group.  There were seven writing assignments completed using pen and 

paper where the participants had to check their own spelling and grammar. 

The four participants in the experimental group completed their writing assignments 

using their own personal weblog that was created for this study.  The four participants’ scores 

were, overall, lower than the control group.  The weblog software that the experimental 
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participants used to complete their writing assignments did offer them a spelling check function 

in the writing work-space.  This spelling check function did not automatically scan the 

participant’s writing, instead they would have to highlight the text and click on the spelling 

check button located on the icon bar.  It can be suggested from the lower mechanics scores of the 

experimental group that they did not use this function as efficiently as they could have.  There 

was not a grammar check on the weblogging software available for the participants to use, 

something that could be improved upon by the weblog website.   

These differences between the word processing software and weblogging software are 

important aspects for teachers to consider when deciding to incorporate technology into their 

classroom.  Another consideration for teachers is the grade level of their students and their 

computer literacy skills.   

Grade Level 

 The study included one 5
th

 grade participant, in the control group, and four 6
th

 grade 

participants, one in the control group and three in the experimental group.  The results show that 

the 5
th

 grade participant not only scored the highest on four out of the five writing assignments, 

but she also had the most consistent scores, only deviating ten points from her lowest to highest 

score.  The one 6
th

 grade participant in the control group also scored higher than the many of the 

6
th

 grade experimental group’s writing assignment scores.  This finding is in line with the 

evidence that shows that the control group performed better than the experimental group.  

 Many studies that were read and included in the literature review were conducted in a 

university setting (Amir, Ismail, and Hussin, 2011; Arslan and Şahin-Kızıl, 2010; Mompean, 

2010; Montero-Fleta & Pérez-Sabater, 2010; Noytim, 2010; Sun, 2010; Pinkman, 2005).  In 
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general, these studies concluded that the integration of weblogs in writing instruction and 

practice improved participants’ writing composition scores.  The present study, however, found 

that in a middle school setting, the results were not as conclusive.  It was found that the 

participants completing their writing assignments using a word processor or pen and paper 

showed greater improvement over the participants who used the weblog.  

 At the 5
th

 and 6
th

 grade, students are physically and mentally going through a lot of 

changes, and adding on learning a second language only intensifies the changes.  The 

participants of this study are at a delicate time in their lives while they are trying to find their 

place in a new school learning a new language.  The 6
th

 grade native Arabic-speaking participant 

said that she was too embarrassed with the spelling and grammar mistakes in her weblog to share 

her weblog link with her family overseas, which is not surprising given her age.  The 

experimental group could be self-conscious about their weblogs because their writing is being 

seen by the classroom teacher, other classmates, and any other users of the weblog software who 

could come across their weblog.  The control group as a whole could have felt safer because they 

knew that their writing assignments were only being seen by the classroom teacher who was 

grading them.  All of these factors could have an effect on student writing in the classroom and 

should be taken into account by the classroom teacher when implementing weblog writing into 

writing instruction.  Age and native language could play a role in ELL performance on writing 

assignments.  

Native Language 

 From the data and results presented from this study, it does not appear that native 

language played a large role in the development of the participants’ writing composition.  There 
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was one native Arabic speaking participant and four native Spanish-speaking participants in the 

study.  The native Arabic speaking participant in the experimental group did score higher on her 

writing assignments as compared to the native Spanish-speaking participants in the experimental 

group; however her scores were not as high as the participants in the control group.   

 One major benefit of completing writing assignments using weblogs found in reviewing 

the literature was the sense of ownership that students could feel by writing for a global audience 

(Campbell, 2003; Ferdig & Trammell, 2004).  When asked if she shared her weblog link with 

family members from her native country, the native Arabic-speaking participant said that she 

“shared it with her parents (who live with her in the U.S.), but was afraid to share it with her 

family abroad because of spelling and grammatical errors”.  Perhaps if the participants received 

feedback on their weblog posts they could have edited their posts, which is a function that is 

available on the weblogging software used for this study.  Feedback is important when students 

are completing writing assignments, whether drafts or final products.  Students can benefit from 

feedback by drawing attention to their mistakes that they make in grammar and word choice that 

can make their writing difficult to understand by non-ELLs.  Additionally, by providing 

feedback and giving students an opportunity to edit their writing before posting a weblog post, 

they may feel more confident in sharing their weblog link with family members in their native 

countries.  

 In the study of second language acquisition (SLA) there is a theory regarding language 

transfer, which is there is a “transfer of prior knowledge from L1 to L2…” (Saville-Troike, 2012, 

p. 19).  There are two types of transfer that Saville-Troike (2012) identifies: positive transfer and 

negative transfer.  Positive transfer is “when an L1 structure or rule is used in an L2 utterance 

and that use is appropriate or ‘correct’ in the L2” (p. 19). This can be seen in ELL writing when 
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students use correct verb tenses, or other similar grammatical structures that have been correctly 

used in writing.  Negative transfer is “when an L1 structure or rule is used in an L2 utterance and 

that use is inappropriate and considered an ‘error’” (p. 19); this was more evident in this 

sampling of participants.  For the native Arabic-speaking participant, there are a number of 

native transferring occurrences that could be seen.  Arabic speakers use a script alphabet that is 

written and read from right to left.  Each “letter” stands for a consonant and the grammar is 

different from English.  The native Spanish-speaking participants have more similarities with 

English and it would be assumed that they would perform better in this study because of these 

similarities, this was not the case.  Spanish uses a similar alphabet as English, with the addition 

of the /ñ/ and /rr/.  It is written and read from left to right, and the grammar of Spanish is slightly 

different from English.  Spanish is a pro-drop language, which is you are not required to say 

pronouns when you are speaking or writing.  This difference is often observable in Spanish-

speakers’ writing because they will fail to insert a subject pronoun.  It is suggested that 

additional research be completed to investigate if the native language of the participants changes 

the results in a similar study.  This aspect could further explore why an Arabic-speaking 

participant, whose native language is more different from English than Spanish, would 

consistently improve in the experimental group while the Spanish-speaking participants in the 

same group scored so low. 

Implications for Practice 

 This study has provided information that can be useful to both general education and ESL 

classroom teachers.  The findings show that using weblogs as the only method of writing 

composition practice will not guarantee improvement in students’ writing.  Using weblogs in 

conjunction with current in-class writing methods could lend itself to be useful to present 



39 

EFFECTS ON INTERMEDIATE ESL WRITING USING WEBLOGS 
 

finished written products by students.  Using the weblog as a way to present the students’ 

finished products could help drive improvement because they would know that their writing 

would be displayed for everyone to see.   

 Similar to some of the research studies examined in the literature review, using the 

weblog in a small group setting may also be beneficial to writing improvement (Amir, Ismail, 

and Hussin, 2011; Montero-Fleta & Pérez-Sabater, 2010).  Using weblogs in a group setting 

allows students to work together to construct, edit, and post each writing assignment.  By 

incorporating a group weblog, students can work together to complete each assignment. Roles 

for each student can be assigned such as: “secretary-coordinator, facilitator, language expert, and 

web expert so as to make sure that there be equal contribution” (Montero-Fleta & Pérez-Sabater, 

2010, p. 775). These roles can by cycled so that students have an opportunity to participate in 

each role.  This model is different from this research study because for the purpose of this study 

participants completed writing assignments using their own personal weblog.  There was no co-

writing, co-editing, or co-posting of weblog posts during this study.  Participants in both the 

control and experimental group were given a writing prompt or task and asked to complete the 

writing assignment individually. 

Implications for Future Research 

 This study was conducted using five intermediate ELLs in a middle school setting.  This 

study could be replicated using more participants in a middle school or high school setting with a 

changed design.  Instead of having a control group and an experimental group, I would like to try 

an ABAB design.  This methodology might provide additional support for weblogs because 
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participants would get to alternate completing writing assignments using current in-class writing 

methods and weblogs.   

 Additionally, if this research study was replicated, I would suggest either using different 

writing topics that are assigned to the participant, or possibly letting the participant choose their 

own writing topic.  This change could result in participants’ scores improving because they 

would be writing about a topic that was familiar or of interest to them.  

Limitations 

 One limitation from this study was the small class size that was available for this study.  

The school that was used for this study is in a smaller suburban community with the majority of 

its students speaking English, resulting in fewer ELLs spread out across the entire district.  The 

number of students was a factor that the researcher did not foresee as a problem during the initial 

setup of the study.  This was overcome by asking the teacher to split the five students so three 

were in the experimental group and two were in the control group. 

One other limitation of this study was the students’ access to computers outside of 

school.  If a student in the experimental group did not have a computer at home, they may only 

have had the opportunity to work on their weblog assignment at school, thereby limiting their 

time to work on the assignment.  There were computers available for students to use at the 

school, so the teacher relied on the students to use them to complete their writing assignments.  

 The researcher encountered an unforeseen difficulty with the weblog hosting website.  

The researcher originally planned on using Blogger.com to host the experimental groups’ 

weblogs.  During the registration process with the participants, there was a problem because the 
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students were not 18, and therefore could not create an email account using the required email 

service provider, Gmail.  This difficulty was overcome by the researcher having participants 

create their weblog websites using a website called Edublogs.org.  This particular website is still 

free to use by teachers and students, however some of the more advanced features do require a 

paid subscription; these features were not necessary for the purpose of this study.   

Originally, the compare and contrast writing was going to be separate writing 

assignments, however the classroom teacher thought that it would be difficult for the participants 

to compare without contrasting within the same assignment, so she combined the two writing 

assignments.  This change resulted in there only being five writing assignments instead of the six 

that were originally intended by the researcher.   

The researcher experienced a methodological problem that resulted in the removal of the 

qualitative aspect of the research study.  It was not made clear by the researcher to the classroom 

teacher that she should correct the writing assignments of each participant showing what 

mistakes were made.  Corrective feedback from the teacher is a normal instructional tool used by 

the classroom teacher in this study.  The absence of this feedback meant that the participants did 

not have access to corrections and comments from the classroom teacher that could have helped 

them improve their writing from one assignment to another.  The corrections were going to be 

included in the findings section to present the commonalities of mistakes made by the 

participants in the control and experimental groups, respectively.  Also, these mistakes were 

going to be tracked to see if there was improvement, or a decrease in frequency, from the first 

writing assignment to the final writing assignment.   
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An additional limitation experienced by the researcher is the frequency that the classroom 

teacher updated the tutor weblog.  There were times when the tutor weblog was not kept up-to-

date after each lecture-based writing lesson.  The original intention of the tutor weblog was for 

the participants, of both the control and experimental groups, to be able to access the weblog 

should they need assistance with the writing style being focused on for that particular writing 

assignment.  This is an important consideration should this research study be replicated.   

This research study sought to find out if using weblogs as a method of completing writing 

assignments would improve intermediate ELLs writing composition.  The findings from the 

present study do not indicate an improvement through the use of weblogs. Integrating student 

written weblogs with current in-class writing methods may improve student writing, however 

student written weblogs should not be used as the sole method to practice writing composition.   
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Appendix A 

EDUBlogs.org Screen Shot 
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Appendix B 

ESL Composition Profile 
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Appendix C 

Weekly Layout 

Week/Writing 

Topic: 

Teacher will… Experimental Group will… Control Group will… 

1: Descriptive -instruct experimental 

group on how to setup 

and use a weblog 

-give experimental group 

an opportunity to 

navigate around the 

website, and ask teacher 

any questions about how 

to use the weblog site 

-begin lecture-based 

writing instruction on 

descriptive writing 

 

-sign up for weblog 

-navigate around their weblog 

page to get familiarized with the 

setup 

-ask teacher any questions that 

they have about the use of the 

weblog page 

-begin receiving lecture-based 

writing instruction on 

descriptive writing 

-write their first weblog post 

using descriptive writing 

-begin receiving lecture-

based writing 

instruction on 

descriptive writing 

-write their first writing 

assignment using 

descriptive writing 

2: Process -instruct both groups of 

students using lecture-

based writing instruction 

 

- write their second weblog post 

using process writing 

-write their second 

writing assignment 

using process writing 

3: Compare -instruct both groups of 

students using lecture-

based writing instruction 

-write their third weblog post 

comparing two of their favorite 

television shows 

-this writing assignment 

is combined with the 

contrast writing 

assignment 

4: Contrast -instruct both groups of 

students using lecture-

based writing instruction 

-write their fourth weblog post 

contrasting their two of their 

favorite television shows 

-write their third writing 

assignment comparing 

and contrasting two of 

their best friends 

5: Cause -instruct both groups of 

students using lecture-

based writing instruction 

-write their fifth weblog post 

about what causes global 

warming 

-write their fifth writing 

assignment about what 

causes global warming 

6: Effect -instruct both groups of 

students using lecture-

based writing instruction 

-write their sixth weblog post 

about the effects of global 

warming on the Earth 

-write their sixth writing 

assignment about the 

effects of global 

warming on the Earth 
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Appendix D 

CITI Certification Page 
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Appendix F 

HSR Approval Page 

 




