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Abstract 

 

There exists a gap in literature between students with Autism Spectrum Disorder (ASD) and 

English Language Learners (ELLs) (Petersen, Marinova-Todd, & Mirenda, 2012).  While 

literature does examine the best effective strategies for students with ASD or those specific for 

ELLs, few studies have presented educators with instructional strategies designed for the ELL 

with ASD in their classrooms (Fernandez y Garcia, Breslau, Hansen, & Miller, 2012; Hambly & 

Fombonne, 2012).  This curriculum project synthesizes current research on the two subjects 

separately, combining to find the best effective strategies that are aligned between the two.  From 

that, the project outlines a leveled curriculum to be used with autistic ELLs at any stage of the 

English language proficiency, at the elementary level.  The curriculum integrates typical 

elementary English as a Second Language (ESL) classroom content with the language skills 

necessary for students to interact and communicate with the world around them.  Additionally, 

each lesson highlights a different strategy referred to in the literature to aid student learning the 

classroom.  Some of the strategies include visual presentations, picture communication, and 

using textbooks specifically geared towards Autistic children.  The curriculum is easily 

interpretable due its varied nature, therefore, available for general education, special education, 

or ESL classroom teachers.  Teachers can use these lessons in order to provide more meaningful 

instruction for ELLs with ASD, allowing students to gain vocabulary and communication skills 

needed for success in the academic and social worlds of their lives.  
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Introduction 

 Throughout the past few decades, educational research has grown immensely in areas 

such as special education and second language acquisition (SLA), as these are trending topics in 

our public schools (Abedi, 2009; Boyd & Shaw, 2010; Willis, 2012; Wire, 2005; Wright, 2010).  

With the growing number of diagnoses of learning disabilities for children, researchers have 

studied the causes of such disabilities and strategies to build upon the child’s strengths in the 

classroom (Willis, 2012; Wire, 2005).  Researchers have studied SLA for decades, but have 

increased the span of their research with the influx of English language learners (ELLs) in 

schools across the country throughout the past several years (Lightbown & Spada, 2006; Wright, 

2010).  Research has provided teachers with valuable information on the process their students 

are going through in the acquisition of a new language, while giving strategies to guide their 

classroom instruction (Wright, 2010).  Up until recently, there has been relatively little research 

on the both learning disabilities and SLA combined (Fernandez y Garcia, Breslau, Hansen, & 

Miller, 2012; Hambly & Fombonne, 2012; Kay-Raining Bird, Lamond, & Holden, 2012; 

Petersen, Marinova-Todd, & Mirenda, 2012; Wilder, Dyches, Obiakor, & Algozzine, 2004).   

Problem 

 According to the literature, there is a gap between the fields of Autism Spectrum 

Disorder (ASD) and ELLs.  As Petersen, Marinova-Todd, and Mirenda (2012) found “there is a 

dearth of published research in the area of ASD and bilingualism” (p. 4).  Due to the relatively 

little research done on the combination of ELLs with ASD, it is hurting those students dually 

classified as such.  With the lack of research, teachers are struggling to find appropriate 

strategies to aid these students in their classroom.  Many teachers and parents have been advised 

to avoid the native language when dealing with autistic bilingual students, however research has 
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proven that using the native language has no known negative effects on the acquisition of the 

English language (Fernandez y Garcia et al., 2012; Hambly & Fombonne, 2012; Kay-Raining 

Bird et al., 2012; Petersen et al., 2012; Wilder et al., 2004).   

Purpose 

 While the research provides strategies in the respective areas of ASD or SLA, there is 

still little work combining best practices for English as a Second Language (ESL) and for Special 

Education teachers to use with their students who might be dually classified (Boyd & Shaw, 

2010; Willis, 2012; Wire, 2005).  The purpose of this curriculum project, therefore, is to gather 

the best effective instructional practices for ASD students and ELLs, and determine the most 

common strategies between the two.  The goal of this curriculum, therefore, is to provide lesson 

plans which integrate some of these strategies as suggested by the literature.  For example, some 

of the integrated strategies might include, but are not limited to, picture communication, explicit 

directions, and a focus on the student’s interests.  The lesson plans will be geared towards 

various grade levels, English proficiency levels, and Autism spectrum levels.  Therefore, it will 

be applicable for teachers in many situations, instead of limiting its scope to only a handful of 

teachers.   

Significance 

 This project will help to fill in the gap of the literature about ELLs with ASD.  This is an 

important area to study, as the diagnoses of children with ASD have only increased over the past 

few decades (Autism Society, 2006).  Additionally, the increase of the immigrant population into 

the United States has brought with it a plethora of ELLs (Migrant Policy Institute, 2010), who 

may also be students who end up diagnosed as having ASD.  It is important to note that not all 

ELLs are immigrants; nearly 76% of all elementary ELLs are born in America, and more than 
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half of ELLs in secondary schools are second-or-third-generation U. S. citizens (NEA, 2008).  

Therefore, this project is extremely important since it is presumed that both of these populations 

will continue to increase over the years, and teachers should be prepared with lesson plans and 

strategies for all the ELLs with ASD students they may encounter.  Currently, there are many 

curricula geared towards either students with ASD or ELLs, but none that are readily available to 

the general public that combines the two student populations.  This curriculum will be published 

through SUNY Fredonia and will be readily accessible to any interested educator should they 

encounter a dually-classified student during their careers.   

Review of the Literature 

Lightbown and Spada (2006) state that language acquisition “is one of the most 

impressive and fascinating aspects of human development” (p. 1).  From cooing, to babbling, to 

saying their first word, to putting together a whole sentence, it is certain that children undergo a 

remarkable amount of changes throughout the first few years of their lives.  There are 

developmental milestones that each child needs to pass through in order to successfully acquire 

language.  Unfortunately, there exist children who are unsuccessful and cannot reach the 

milestones like their peers.  These students are considered to have language delays, which may in 

turn lead to a diagnosis of a learning disability (Autism Society, 2006).  These children will 

require special services in the classroom in order to learn to their fullest potential.  There are also 

non-native English speaking children in the United States who may grow up learning one 

language at home, and learning another language in school, thus becoming bilinguals or torn 

between the two languages, depending on their school environment (Wright, 2010).  These 

children go through the process known as SLA, and will require similar services to special 

education children, in order to successfully participate in the classroom.   
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According to the No Child Left Behind (NCLB) Act of 2002, all students are held to the 

same standards, including ELLs and students with special needs (NCLB, 2002).  Over the past 

decade, teachers have had to modify their teaching styles in order to reach all students, and 

prepare them to be successful on high-stakes testing.  Additionally, school districts are being 

reprimanded for having either an overrepresentation or an underrepresentation of ELLs in special 

education classrooms (Abedi, 2009; De Valenzuela, Copeland, Qi, & Park, 2006; Zetlin, Beltran, 

Salcido, Gonzalez, & Reyes, 2011).  There is a fine line in determining whether students require 

additional services due to a learning disability or whether their struggle is due to the language 

acquisition process; therefore many ELLs are misclassified.  There have been many studies 

throughout the past several years regarding the identification, placement, and appropriate 

educational programs for ELLs with special needs (Abedi, 2009; De Valenzuela et al., 2006; 

Zetlin et al., 2011).  Despite these studies, however, there has yet to be a solution as to how to 

better educate these dually-classified students once they are in the system.   

Autism Spectrum Disorder 

Autism is a developmental disorder, affecting more than one and a half million people in 

the United States (Willis, 2012).  According to the Autism Society of America (2006), “one in 

every 150 babies is diagnosed with autism spectrum disorder, and boys are four times more 

likely than girls to have a form of the neurological disorder” (http://www.autism-

society.org/about-autism/ p. 1).  ASD is a lifelong biological disorder with a wide range of 

appearances.  It is called Autism Spectrum Disorder because the characteristics and symptoms of 

the disorder occur along a continuum, with mild or severe forms, and potentially other handicaps 

or diminished mental capacity (Boyd & Shaw, 2010; Willis, 2012).  Boyd & Shaw (2010) found 

that according to the  

http://www.autism-society.org/about-autism/
http://www.autism-society.org/about-autism/
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American Psychiatric Association (2000), there are three observable features of 

autistic people: a) behavioral deficits in social awareness and reciprocity, b) 

behavioral deficits in producing and understanding communication and language, 

and c) behavioral excesses in the display of odd, repetitive behaviors and interests 

(p. 211).   

In order to be officially diagnosed with autism, the onset of these core features must occur before 

the child’s third birthday (Boyd & Shaw, 2010).   

The growing diagnosis of children with autism has several causes: better screening and 

diagnostic tools, increased public awareness of the disorder, and the broadening of the term 

autism spectrum disorder.  The spectrum of autistic abilities is comprised of three diagnostic 

classifications: Pervasive Developmental Disorders-Not Otherwise Specified (PDD-NOS), 

autistic disorder, and Asperger’s syndrome, therefore broadening the term to include more 

children into the classified group (Boyd & Shaw, 2010).  By expanding the classification term, 

more children are being placed in the ASD group, which may inadvertently appear as more 

children being actually identified as autistic (Boyd & Shaw, 2010; Tager-Flusberg, Paul, & Lord, 

2005; Volkmar & Wiesner, 2009).   

Symptoms/indicators of autism spectrum disorder.  Early indication that a child may 

be afflicted by autism is a lack of age appropriate language development.  According to the 

Autism Society (2006), the characteristics of ASD appear during early childhood (24 months to 6 

years).  If a child possesses one or more of these qualities (see Table 1), it does not automatically 

mean the child has autism, but that the child should be evaluated by a multidisciplinary team.  

This team should include a neurologist, psychologist, developmental pediatrician, 

speech/language therapist, and learning consultant. 
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Table 1 

Five behaviors that may indicate a child has autism 

Behavior By age 

Does not babble or coo  12 months 

Does not gesture (point, wave, grasp)  12 months 

Does not say single words  16 months 

Does not say two-word phrases on 

his or her own  

24 months 

Has any loss of any language or 

social skill  

Any age 

Note: Adapted from “The National Institute of Child Health and Human 

Development” (NICHD), 2005, p. 4 

 According to the most recent publication (2000) of the American Psychiatric 

Association’s Diagnostic and Statistical Manual (DSM-IV) there is a very specific diagnostic 

criterion for diagnosing ASD (see Table 2).  The multidisciplinary team of professionals would 

need to find a total of at least six items from each section, with at least two from the first, and 

one each from the second and third. Additionally, there would need to be delays or abnormal 

functioning in at least one of the following areas, with onset prior to age three years: social 

interaction, language as used in social communication, or symbolic or imaginative play.  It is 

important to note that these descriptions are “highly generalized” (Boucher, 2009, p. 14) because 

there are a range of behaviors that may occur under this generalized description.   
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Table 2 

Diagnostic Criterion for Diagnosing ASD 

Qualitative 

impairment in social 

interaction  

Qualitative impairments in 

communication 

Restricted repetitive 

and stereotyped 

patterns of behavior, 

interests, and activities 

use of multiple 

nonverbal behaviors 

such as eye-to-eye 

gaze, facial 

expression, body 

postures, and gestures 

to regulate social 

interaction  

 

delay in, or total lack of, the 

development of spoken language 

(not accompanied by an attempt 

to compensate through 

alternative modes of 

communication such as gesture 

or mime) 

encompassing 

preoccupation with one 

or more stereotyped 

and restricted patterns 

of interest that is 

abnormal either in 

intensity or focus 

failure to develop 

peer relationships 

appropriate to 

developmental level  

 

marked impairment in the ability 

to initiate or sustain a 

conversation with others 

apparently inflexible 

adherence to specific, 

nonfunctional routines 

or rituals 

lack of spontaneous 

seeking to share 

enjoyment, interests, 

or achievements with 

other people  

stereotyped and repetitive use of 

language or idiosyncratic 

language 

stereotyped and 

repetitive motor 

manners (e.g., hand or 

finger flapping or 

twisting, or complex 

whole-body 

movements) 

 

lack of social or 

emotional reciprocity  

lack of varied, spontaneous 

make-believe play or social 

imitative play appropriate to 

developmental level 

 

persistent 

preoccupation with 

parts of objects 

Note: Adapted from: “Diagnostic and Statistical Manual”, from American 

Psychiatric Association, 2000, p. 69-70 

The triad of impairments.  Vivienne Wire (2005) added to the literature when she found 

that there was a “triad of impairments” affecting children with ASD.  Children with ASD are 

marked with the impairment in social interaction.  This means a difficulty in social conversation, 

discomfort around others, and a strong preference for working independently.  This does not 
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mean that all children with ASD are completely asocial, as Wing (1996) points out.  There are 

four types of autism-related behavior that range from individuals acting as though other people 

do not exist, to those who do not initiate social interaction, yet do not avoid it, to those who 

initiate social interactions in one-sided manners, and finally those who are excessively polite and 

formal (Wing, 1996).  Secondly, the student has an unusual way of delivering his speech, 

meaning the child’s voice may be too soft or loud, have garbled or long-winded speech, elective 

muteness, or echoing of words and phrases (Wire, 2005).  Many students with ASD struggle with 

maintaining direct eye contact.  Wing (1996) stresses that not all individuals with ASD has 

impaired language system meaning impaired vocabulary and grammar, but that they use 

language in limited and unusual ways.  Additionally, communication problems broaden to more 

conversational gestures, with autistic children rarely developing beyond the simple motions of 

nodding or shaking the head (Wing, 1996).  The third aspect of the triad is a lack of flexibility.  

Many students with ASD have difficulty coping with change.  It may take extra time to adjust 

making the transition from home to school, math to science class, or any unstructured time to 

structured lessons.  The lack of flexibility may also be displayed in a strict appliance of rules, 

even tattling on peers who do not adhere to the rules, which in turns makes the student unpopular 

with peers (Wire, 2005).  It is important for teachers of students with ASD to remember the triad 

of impairments while planning their instruction.  Teachers might want to give students extra time 

while transitioning between lessons, as well as having predictable classroom greetings, 

procedures, and seating arrangements.  Additionally, the teachers may tackle the child’s verbal 

communication issues by utilizing head signals (nodding), or having the child illustrate their 

feelings with a smiley face chart.   
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 According to Boucher (2009), there exists more than a triad of impairments for children 

with ASD.  Boucher studied the work of Wing (1996), detailing more variable behavior traits 

present in individuals with the disorder.  These impairments include “motor abnormalities 

affecting gait and posture, problems in imitating body movements, unusual responses to sensory 

simulation, and uneven cognitive (intellectual) abilities with rote memory and encyclopedic 

memory for facts being strikingly good in some people with an ASD, with rarer instances of 

special skills in drawing, music, or mathematical ability” (Boucher, 2009, p. 34-35).  

Additionally, Boucher (2009) agreed upon certain irregularities, such as obsessions with food, 

excessive thirst, sleep disturbance, and the occurrence of mental health problems like anxiety and 

fear.   

Theory of mind.  Baron-Cohen, Leslie, and Frith (1985) developed the critically 

acclaimed Theory of Mind (ToM) to explain how ASD children lack or have impaired language 

and social competence.  In their 1985 research study, the three researchers predicted if autistic 

children possessed a cognitive deficit, it could explain a crucial component of the social 

impairment in childhood autism.  The three believed that autistic children lack a theory of mind, 

or “a mechanism which underlies a crucial aspect of social skills, namely being able to conceive 

of mental states: that is, knowing that other people know, want, feel, or believe things” (p. 2).  

An example of the absence of the capacity to form second-order representations would be 

pretend play.  The autistic child has particular difficulties with tasks requiring the child to 

understand another person's beliefs.  They also use ToM to explain that language skills that do 

not focus on social interaction or social interpretation, especially reading and writing, are 

preserved.  People with an impaired ToM can interact with other people, but will fail in the 

deducing the correct state of mind of the interlocutor and therefore will not allow for any 
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accommodation in their conversation (Prainsson, 2012).  The child with ASD is viewed as being 

communicatively egocentric due to their lack of understanding of other people’s knowledge and 

beliefs (Boucher, 2009).  Therefore, teachers will want to teach students conversational 

techniques that allow for students to wait for their turns in conversation and provide them with 

conversational partners who are more sensitive to their needs.   

Communication.  According to the National Institute of Child’s Health and Human 

Development informational publication on Autism (2005): 

People with autism might have problems talking with you, or they might not look 

you in the eye when you talk to them.  They may have to line up their pencils 

before they can pay attention, or they may say the same sentence again and again 

to calm themselves down.  They may flap their arms to tell you they are happy, or 

they might hurt themselves to tell you they are not.  (p. 2)  

These are some of the various ways children with ASD communicate – both verbally and 

nonverbally.  Some children who are severely autistic will never learn to speak, and will not 

compensate with any sort of gestures or sign language (Willis, 2012).  It is estimated that nearly 

half the population of autistic children will remain nonverbal through middle childhood (Tager-

Flusberg et al., 2005) These children have very low nonverbal IQ scores and are considered 

‘low-functioning’, thus on the more severe end of the spectrum.  However, there are a percentage 

of nonverbal autistic children who will use alternative sources for communicative purposes 

(Willis, 2012).  She states that some children will use sign language, communication devices 

(computer-like tools that speak for the child), or communication pictures (child can point to 

specific pictures to indicate what is happening or what he wants/needs).  Additionally, Willis 

describes a commercially designed tool called Picture Exchange Communication System 
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(PECS), which helps children with autism by requiring that the child initiates interaction by 

using a representative picture.  This allows for more meaningful communicative interactions, 

which allows the child to make more friends and learn important social skills (Willis, 2012).   

Linguistic differences for autism spectrum disorder.  Due to their language 

impairment, students with ASD will reach the developmental milestones of their native language 

acquisition at different rates than their typically developed peers.  When autistic children start to 

speak, their speech is often severely limited in vocabulary and syntax, accompanied by an 

unnatural pitch and intonation (Prainsson, 2012).  Additionally, language production is 

characterized by unusual features, such as echolalia, the immediate or delayed imitation of 

language they have heard from conversational partners or from media such as cartoons or 

television shows (Tager-Flusberg & Calkins, 1990).   

Eigsti, de Marchena, Schuh, and Kelley (2011) compiled the complex literature on 

language acquisition in the ASD.  The team of researchers found that pragmatics was the most 

heavily dominated research field because it is the most socially dominated aspect of language, as 

it requires the speaker to be aware of and respond to the social status, knowledge, interest, 

motivation, and other qualities of the listener (Eigsti et al., 2011).  Some individuals with ASD 

use overly formal or precise words, popularly described as “Little Professor style of speech” 

(Eigsti et al., 2011, p. 683).  Children need practice speaking with their peers, or else they will 

use adult-like speech and fail to learn typical vocabulary words for their age.  During 

conversations, there will inevitably be a moment of misunderstanding, when the two partners 

will need to clear up what was uttered in order for understanding to occur.  The child with ASD 

will struggle with comprehending the fact that their conversational partner is misunderstanding 

what they are saying, and will not know when to provide additional details for optimal 
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comprehension.  Children with ASD also find difficulties in listening, talking to self, following 

rules of politeness, and making irrelevant remarks (Tager-Flusberg et al., 2005).  The pragmatic 

speech acts that are missing in their conversations all stem from social language: commenting, 

showing off, acknowledging the listener, initiating social interaction, or requesting information 

(Tager-Flusberg et al., 2005).   

Another linguistic element where children with ASD experience delays in prosody, or the 

intonation of speech (Eigsti et al., 2011).  These delays include misplaced lexical stress, slowed 

phrasing, and less appropriate resonance qualities, along with flat or monotonous voices (Eigsti 

et al., 2011; Tager-Flusberg et al., 2005).  Autistic children struggle with omitting certain 

morphemes, namely articles (a, an, the), auxiliary and copula verbs, past tense, third-person 

present tense, and present progressive, compared to the typically developed child (Tager-

Flusberg et al., ,2005).  Eigsti et al., (2011) found that ASD children were unimpaired in the 

comprehension of semantic information and were able to sort words just as well as their typically 

developed peers.  However, autistic children may experience difficulty understanding the 

meanings of verbs that indicate someone’s internal mental state (know, think, and remember), as 

well as social-emotional terms (Eigsti et al., 2011; Tager-Flusberg et al., 2005).  Therefore, 

“while overall lexical knowledge may be a relative strength in autism, the acquisition of words 

that map onto mental state concepts may specifically impaired in this disorder” (Tager-Flusberg 

et al., ,2005, p. 344).  As well, autistic children experience difficulty with abnormal choices for 

words and phrases.  For example, “the child may say ‘commendment’ for praise or ‘cuts and 

bluesers’ for cuts and bruises” (Tager-Flusberg et al., 2005, p. 344).  The words or phrases were 

modifications of root words that produced slightly odd, yet comprehensible, sounding phrases 

that may normally occur with typically developing young children.  These words or phrases are 
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described as abnormal due to their persistence in ASD, and “they may reflect the fact that 

children with autism are not sensitive to the corrective feedback provided by their parents 

because of their social impairments” (Tager-Flusberg et al., 2005, p. 344).   

The most notable difference with autistic speech is the occurrence of echolalia.  Echolalia 

is defined as the “repetition, with similar intonation, of words or phrases that someone else has 

said” (Tager-Flusberg et al., 2005, p. 346).  The repetition may be immediate, for example a 

student repeating back a teacher’s greeting verbatim, or the repetition may be delayed, as a child 

approaches a parent repeating what the parent said earlier in the day.  Although it may seem like 

an undesirable behavior, there are six communicative functions that are served by immediate 

echolalia: affirmative answers, assertions, rehearsal to aid processing, requests, self-regulation, 

and turn taking (Tager-Flusberg et al., 2005).  Despite echolalia being the most classic symptom 

of ASD, not all children with ASD echo, nor is echolalia seen only in ASD (Tager-Flusberg et 

al., 2005).  It has been found that echoing, especially immediate repetition occurs “in blind 

children, in children with other language impairments, in older people with dementia, and 

…some normally developing children” (Tager-Flusberg et al., 2005, p. 347).  Finally, echolalia 

plays an important role in children’s communication with others, despite its different 

conversational style.  It allows the child to communicate with peers when he has limited 

linguistic knowledge (Tager-Flusberg et al., 2005).  Some echolalia may appear to outsiders to 

be nonfunctional, but it will serve a communicative purpose for the linguistically delayed child.   

Effective teaching strategies for autism spectrum disorder.  In her 2005 article, Wire 

mentions several strategies to build upon the autistic learner’s strengths and gain full access to 

the foreign language classroom; however they are easily transferable to any classroom.  First and 

foremost, the teacher needs to be well-prepared to accommodate the quirky mannerisms and 
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characteristics of her ASD students.  As these students have difficulty with social interaction, it 

is important to visually model exactly what is required during the lesson.  When partnering up 

the ASD student, it is wise to not pair him up with the “coolest kid in class” as they may have 

little in common.  The teacher should be sure to choose a mature student, who has similar 

interests, and will be patient when speaking with the student.  Additionally, visual prompts are 

helpful for students with ASD because they may have missed the verbal instructions while they 

were focusing on self-organization tasks.  The teacher should speak reasonably slow, avoiding 

multiple instructions in a row.  One way to help the student with his verbal communication is to 

encourage taping of his speech.  This will allow the student to hear his speech and determine 

what an appropriate volume and speed are for practicing his language.  In order to ease the 

anxiety of the learner, the teacher should use a routine to provide scaffolding.  The same daily 

greetings, simple instructions with visual back-up, drills, and clear classroom rules help all 

learners with autism.  Seating plans that remain constant, especially with the student in the front 

with minimal distractions will aide in lessening anxiety.  The student may obsess over special 

interests, and the teacher should encourage the student to share his or her passion with the class.  

The student will feel valued as he shares his interest with his peers in a positive, constructive 

manner (Wire, 2005).   

Adding to the literature in 2009, were Volkmar and Wiesner with their practical guide on 

ASD for parents and educators.  The team of researchers found many strategies that coincide 

with Wire’s previously stated strategies.  As children with ASD struggle with organization, it is 

important to provide “visual and written organizers, such as schedules, lists, and color codes” 

(Volkmar & Wiesner, 2009, p. 244).  Many teachers have found that color coding materials for 

each subject helps all students with their organizational skills.  For example, if the whole class 
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uses red for Math or blue for Social Studies, the child with ASD will not feel singled out with 

specific color coded folders per subject.  Some children may have fine motor problems, and will 

benefit from using sound recognition software to turn their spoken words into text.  Volkmar and 

Wiesner (2009) note that “some systems can accommodate students whose speech is slower due 

to articulation problems” (p. 244).  The two researchers add that “technology is not a 

replacement for effective instruction” (p. 245), and that simple things, like a visual schedule, 

preteaching, use of lists or checklists, and charts, are just as effective.  Teachers should plan for 

extra time for student processing, provide many visual supports, and keep their language simple 

and direct.  Similar to Wire (2005), using a child’s special interests in the classroom as 

motivation or reward may help the child get through the school day (Volkmar & Wiesner, 2009).  

When creating assessments, teachers should minimize the language processing burden by 

eliminating open-ended questions, and use multiple choice or fill in the blank questions.  These 

may more accurately reflect the child’s understanding of the information processed throughout 

the topic of study.  Students may become overwhelmed by a full homework worksheet, and a 

visual timer may help ease the anxiety and focus the child on the task at hand: when the timer is 

over, the student will be finished with the assignment, regardless if it is actually completed.  The 

idea of homework is to get the child to practice and understand what was learned in school that 

day, not fixate on one certain problem (Volkmar & Wiesner, 2009).   

As for the classroom management and behavioral aspects to teaching children with ASD, 

the Committee on Educational Interventions for Children with Autism, Division of Behavioral 

and Social Sciences and Education, and the National Research Council, led by Lord and McGee 

(2001) published a book detailing the education of children with ASD.  Lord and McGee (2001) 

found it necessary to perform behavioral analyses in order to understand the unwanted behavior 
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the ASD child is producing.  For example, if the child hits in response to an adult saying “Don’t 

____”, the adult would want to change the instruction to “Would you please ____” in order to 

correct the behavior.  Lord and McGee (2001) found that using visual cues along with 

communication training will be effective, as will visual schedules, computerized communication 

systems, and manual language instead of verbal language.  Lord and McGee (2001) point out 

that despite the concern “that using an augmentative or alternative strategy may prevent a child 

with ASD from developing more conventional skills”, such as the acquisition of speech, there is 

no empirical evidence demonstrating negative results from using alternative communication 

strategies (p. 136).  Lord and McGee (2001) state that individual instruction is best for early 

intervention for young children due to the fact that “children with ASD lack social and 

communicative skills necessary for attending to an adult and learning from distal instruction” (p. 

137).  The instruction may be simply the teacher and the student; or a whole group of students 

where the teacher joins the autistic child for extra support.  It is also essential to teach autistic 

children to participate independently in typical classroom routines, such as sitting in a circle, 

moving from one task to another, and lining up for lunch.  The teacher should provide maximal 

support initially and slowly fade out as the child learns to carry out routines independently (Lord  

& McGee, 2001).  Similar to Volkmar and Wiesner (2009), Lord and McGee (2001) agree that 

“visual strategies, visually structured independent work schedules, visual organization and 

cueing of the environment (names on chairs, coat hooks, and cubbies)” are all helpful for 

normalizing the child to the classroom (p. 138).   

English Language Learners in the United States 

 By definition, an ELL “is a non-native speaker of English who is in the process of 

attaining proficiency in English.  Despite the unifying label, however, ELLs are an extremely 
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diverse group” (Wright, 2010, p. 1).  ELLs vary by ethnicity, race, native language, prior 

schooling experience, socioeconomic status, proficiency and literacy levels in the native 

language, and proficiency in English.  The majority of ELLs in America are Spanish speakers 

(80%), while the remaining 20% speak over 400 languages including Vietnamese, Hmong, 

Cantonese, Korean, and Arabic (Migration Policy Institute, 2010; Wright, 2010).   

 The number of ELLs varies across each state, with nearly 10 percent of all students being 

considered ELLs (Wright, 2010).  The majority of the United States’ ELL population resides in 

six states: California (1.  5 million), Texas (700,000), Florida (235,000), New York (213,000), 

Illinois (175,000), and Arizona (166,000) (Migration Policy Institute, 2010).  Additionally, there 

are 27 other states with over 20,000 ELLs.  However, the states with the largest number of ELLs 

differ from the traditional six states.  South Carolina has had an 800% growth within ten years 

(from 3,077 to 28,548).  Indiana came in second with a 400% increase (9,114 to 46,417).  The 

rest of the fastest growing populations of ELLs are as follows: Nevada, Arkansas, North 

Carolina, Virginia, Delaware, Georgia, Alabama, Kentucky, Tennessee, and Ohio (Migration 

Policy Institute, 2010).   

ELLs have diverse experience in schools, due to the different views on education around 

the world.  Some ELLs have dealt with wars growing up, and may have interrupted formal 

education.  Some ELLs come from refugee camps and suffer from posttraumatic stress disorder.  

The educational level of the parents affects the student’s attitude towards school.  All of these 

factors will impact the educational achievement of ELLs (Wright, 2010).   

Second language acquisition process for ELLs.  SLA theorists have studied how 

students’ backgrounds, as well as other factors, affect their achievement in the new language.  

SLA is the study of how native speakers of one language acquire another language (Lightbown 
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& Spada, 2006; Mitchell & Myles, 2004).  The learner may undergo the same language 

acquisition process as he did while acquiring the native language, namely following the same 

grammatical and phonological steps to gain proficiency levels.  It should be noted that while 

everyone will acquire a first language (unless hindered by a learning disability), not everyone 

who attempts to acquire a second language will be successful.  There are many variables that will 

either lead to the success or failure of the second language learner.  The learner’s attitudes and 

motivation, when joined with personal characteristics, such as age, personality, capabilities, and 

previous knowledge, provide for learning opportunities where the linguistic outcomes for the 

learner occur (Spolsky, 1989).  Throughout the past several decades, theorists, such as Spolsky, 

have developed their own theories of how the SLA process occurs.  Each theorist is careful to 

consider how each variable will affect the language learning process.   

Behaviorism.  This theory of language learning is the work of psychologist B.  F.  

Skinner.  In the late 1950s, Skinner theorized that language learning is similar to any other type 

of learning, as the formation of habits.  With his work in psychology, Skinner saw learners 

basing their learning on stimulus and response.  When children imitate the language produced by 

those around them, their attempts to reproduce what they heard received positive reinforcement, 

either praise or successful communication with another.  This encouraged children to continue to 

“imitate and practice these sounds and patterns until they formed habits of correct language use” 

(Lightbown & Spada, 2006, p. 10).  However, when applying the theory to SLA, problems arise.  

There is already “a set of well-established responses in our mother tongue” (Mitchell & Myles, 

2004, p. 31), and the SLA process will require these habits with ones in the new language.  

Mitchell and Myles continue 
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The complication is that the old first language habits interfere with this process, 

either helping or inhibiting it.  If structures in the second language are similar to 

those of the first, then learning will take place easily.  If, however, structures are 

realized differently in the first and second language, then learning will be difficult 

(p. 31).   

  For teachers who instruct their students from the Behaviorist point of view, there are 

many lessons where “practice makes perfect” via a “drill and kill” approach.  This type of 

instruction is very repetitive and solidifies the vocabulary and key points of the new language 

before moving on to the next step. The autistic ELL may benefit from the standard “drill and 

kill” lessons due to his favor of repetition of words and phrases (Volkmar & Wiesner, 2009).  

Students’ errors will be corrected immediately, by the teacher, in order to not form an incorrect 

habit.  Therefore, when working with ELLs with ASD, Volkmar and Wiesner would suggest that 

the teacher should correct errors immediately, as it will likely discourage the echolalia of 

incorrect speech.   

 Interactionism.  This theory was made popular by some of the most prominent men in 

the field: Piaget, Vygotsky, and Krashen.  They believed that language acquisition is based on 

both “learner’s innate abilities and on opportunities to engage in conversations” (Lightbown & 

Spada, 2006, p. 201).  However, it is important to note that the innate abilities are not seen as 

being specific to language or language acquisition.  The interactionist approach is important for 

those learning a second language because it has students do more than just memorize words, but 

it gives a meaning behind them.  It provides meaningful social interaction and allows for natural 

communication to occur.   
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In addition, teachers, who teach in the Interactionist view, feel it is only necessary to 

correct errors that impede communication.  These teachers have a classroom environment that is 

student-centered, with plenty of opportunity for communication and language learning 

development.  This may cause problems for the autistic ELLs due to their preference for working 

independently (Volkmar & Wiesner, 2009).  The teacher will need to make sure she chooses 

students who will be patient and provide ample opportunities for their autistic partner to 

communicate.  The teacher should encourage the student to practice their English by sharing 

their interests with the class, making them feel comfortable and at ease in front of their peers, 

thus prepping them for more communication in the future.   

Connectionism.  This language acquisition theory is closely associated with Nick Ellis.  

He believes that the language learners gradually build up their knowledge of language through 

“exposure to the thousands of instances of the linguistic features they eventually hear.  After 

hearing language features in specific situational or linguistic contexts over and over again, 

learners develop a stronger and stronger network of ‘connections’ between these elements” 

(Lightbown & Spada, 2006, p. 41).  The connectionist approach is important for those learning a 

second language because it allows for all different sorts of repetitions, giving a variety, and a 

much more enjoyable way of learning the new language.  Language is therefore learned in 

chunks, which makes phrases more naturalistically learned and easily recalled during situations 

in the real world.   

The debate on bilingualism.  Throughout this new millennium, the limited research on 

autistic children who are learning ESL has gained ground and has established itself as an 

important topic in the research field (Fernandez y Garcia et al., 2012; Hambly & Fombonne, 

2012; Kay-Raining Bird et al., 2012; Petersen et al., 2012; Wilder et al., 2004).  There has been 
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much debate between education researchers and those in the medical field centered upon the 

topic of bilingualism for children with ASD (Fernandez y Garcia et al., 2012; Hambly & 

Fombonne, 2012; Kay-Raining Bird et al., 2012; Petersen et al., 2012; Wilder et al., 2004).  This 

debate is leaving parents with many questions, namely having to decide between which language 

they want their child to “focus on”.  It has been recorded that “when children have language 

and/or cognitive difficulties, parents in North America may be counseled away from exposing 

their children to a second language” (Kay-Raining Bird et al., 2012, p. 1).  Many professionals 

believe that bilingual exposure negatively affects language development for children with ASD 

(Petersen et al., 2012).  However, it is essential that these children learn two languages in order 

to communicate and participate fully with their surrounding bilingual environment (Kay-Raining 

Bird et al., 2012).  If the child is limited to learning only English, he will lose the native language 

and familial identity that many ESL teachers strive to maintain in their classrooms.  The child 

will want to participate in both contexts, and therefore, it is essential that he learns both English 

and the native language; it is not an option.  It is important to note that this debate deals with 

only the verbal autistic children, as they are open to communication.   

 Fernandez y Garcia, Breslau, Hansen, & Miller (2012) conducted an ethnographic study 

exploring bilingual families and their struggle with the English only recommendation they were 

given.  The team of researchers interviewed five bilingual families with autistic children, to learn 

how their language choices had affected their daily lives.  All families were explicitly instructed 

to use only English with their child by professionals, such as their health care providers and 

teachers.  One mother recounted that she was told that speaking in Spanish “will confused [sic] 

him” while another remembered a speech pathologist says “NO NO NO BILINGUAL”  

(Fernandez y Garcia et al., ,2012, p. 12).  The parents were made to feel guilty for causing the 
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problem, thinking it was their fault for confusing the child and thus causing the disability.  One 

mother describes her experience 

I really felt that we were to blame [for his speech delay].  All that switching back 

and forth caused the problem, not being consistent, and it was all our fault…that 

we really confused him.  I believed he had a language processing disorder, and I 

believe we hurt him doing that, all that switching (p. 12).   

The parents continue to say that the sudden switch to English was difficult, as many did not 

speak the language fluently.  One mother reported that “she didn’t know what to say to them…I 

stopped talking to them, except to say ‘Be quiet’…I didn’t know what words to use” (Fernandez 

y Garcia et al., 2012, p. 13).  For every child, communication is essential to acquiring language, 

and to have that taken away because of a disability, is not fair (Fernandez y Garcia et al., 2012).  

Research suggests that the child needs every opportunity for communication with 

comprehensible input, especially in the native language (Lightbown & Spada, 2006; Mitchell & 

Myles, 2004; Wright, 2010).   

  The Positive effects of bilingualism on autism.  The research study conducted by 

Petersen et al., (2012), studied the language development of 14 English-Chinese bilingual and 14 

English monolingual preschool students with ASD.  The lexical comprehension and production, 

as well as overall language skills were examined.  The results of the study found that both groups 

had equivalent scores on all but one language measure.  The researchers compared the two 

languages of the bilingual participants and found no significant differences in vocabulary size or 

comprehension.  Thus, the study suggests that “bilingualism does not negatively affect language 

development in young children with ASD” (Petersen et al., 2012, p. 10).  Additionally, the data 

suggested that children with ASD have the potential to be bilingual, and that “speaking Chinese 
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at home and English at school…does not appear to disadvantage their language development” 

(Petersen et al., 2012, p. 11).   

Adding to the literature in 2012 were Hambly and Fombonne.  The two researchers 

compared the social abilities and language levels of children with ASD from both monolingual 

and bilingual environments.  Their results coincide with those of Petersen et al., (2012), 

suggesting that “bilingually-exposed children with ASD do not experience additional delays in 

language development compared to monolingually-exposed children with ASD” (Hambly & 

Fombonne, 2012, p. 1348).  The research compared children who were exposed to both 

languages in infancy versus early childhood, and found that there does not appear any risk 

related to early bilingual exposure, although benefits may not fully apparent until later in life 

(Hambly & Fombonne, 2012).   

Prainsson (2012) completed his Master’s Thesis by studying the Icelandic trend of “ASD 

children who have diminished proficiency in Icelandic as their L1, but are seemingly fluent in 

English (L2), without any obvious explanation” (Prainsson, 2012, p. 7).  He studied three 16-18 

year-old-males who were diagnosed with ASD.  The three subjects had not reached typically 

developed proficiency in Icelandic, yet demonstrated advanced proficiency in English 

(Prainsson, 2012).  When interviewed, the subjects had difficulty carrying on a conversation in 

their native language, yet when switched into English, the subjects had better control of the 

language and felt more at ease (Prainsson, 2012).  The subjects spent their childhoods watching 

English cartoons, playing English video games, and turned to their teenage years browsing the 

Internet in English.  Thus, all the subjects prefer “English and succeed in using it in social 

circumstances, and feel they belong better in English than Icelandic” (Prainsson, 2012, p. 30).  
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Prainsson concluded that a possible explanation for the varying proficiency levels may lie in the 

brain.   

Brain imaging shows that to some extent, consecutive bilinguals use different 

parts of the Broca’s area to produce each language.  Since ASD is a neurological 

development disorder, it may have a negative effect on the L1 production area, 

while sparing the L2 production area (p. 31).   

He explains that simultaneous bilinguals, or those who learn both languages at the exact same 

time, produce both languages in the same part of the brain’s Broca’s area, while consecutive 

bilinguals produce each language in different locations in the Broca’s area (Prainsson, 2012).  He 

concludes that the L2 production area is not affected by the neurological disorder of ASD, thus 

L2 proficiency will be higher than L1 proficiency.  Prainsson explains that if ASD children are 

experiencing problems acquiring their native language, then consecutive bilingualism should be 

encouraged.  Thus, “a child not able to communicate properly in their L1 because of neurological 

deficit would then use L2 to utilize their L1 language acquisition for communication”, which 

may prove instrumental with low-functioning ASD children in learning to communicate 

(Prainsson, 2012, p. 32).  Therefore, children with ASD may be able to use the English language 

to communicate, instead of remaining nonverbal in their native language.   

Linguistic differences for English language learners.  As part of the SLA process, 

ELLs find difficulties in certain linguistic fields when transferring knowledge from their native 

language to the English language (Parker & Riley, 2010).  To begin, it is important to teach 

phonology to ELLs because it shows them how to correctly pronounce words that may be 

unfamiliar to them, and once they learn the rules to pronounce the certain sounds, they should be 

able to carry those decodable skills to any new word they encounter.  Phonology also will help 
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with spelling of words, when a student hears a new word, they can break apart the syllables and 

try to spell based on what they hear.  However, this will not work for every word in the English 

language, as they are not all spelled phonetically.  ELLs may struggle with English syllables due 

to a reliance on the way their native language’s letters are pronounced (Parker & Riley, 2010).   

Secondly, ELLs may find difficulty with English morphology.  The students may apply 

rules from their native language that do not make grammatical sense in English.  For example, a 

student may say “she brushed her tooths [sic]” instead of “she brushed her teeth”, because he is 

interpreting tooth as a root word and adding a plural suffix.  However, the word tooth becomes 

teeth when pluralized and ELLs need to be explicitly instructed in the specialized rules and 

exceptions to morphology.  ELLs also struggle with verb form tenses, pronoun genders, and 

tense inflections with verbs (Parker & Riley, 2010).   

Third, ELLs will find difficulty with the syntax of English, as their native language may 

use a different sentence structure than traditional English (SVO).  For example, many eastern 

Asian languages have the SOV sentence structure, which may cause confusion when they are 

beginning to write English sentences.  It important for teachers to know the child’s native 

language, and which way their sentences are structured, as the child’s writing will likely reflect 

the sentence structure they are used to.  The ELLs with different sentence structures will need to 

be explicitly taught the English language SVO and understand why our sentences are structured 

in that way.  By having students to move words around in a sentence until it “sounds right”, it 

will help students acquire the native-like intuition about sentence structure.   

Fourth, semantics as a whole is very important to teach ELLs throughout their language 

acquisition.  When learning a new language, it is extremely important to learn what words mean, 

as it increases the vocabulary needed for reading, writing, listening, and speaking.  For ELLs, 
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some native languages have many cognates to English words, while others do not.  It is essential 

to teach students all the meanings of words, as there may be multiple definitions for one word.  

As it is natural for any language acquisition, there may be overgeneralizations or under 

generalizations when learning vocabulary and this will need to be explicitly taught (Parker & 

Riley, 2010).  For example, if you teach students that dogs are animals with four legs, they may 

overgeneralize and call every animal they encounter with four legs a dog.  Additionally, ELLs 

may struggle with spelling when learning new words.  Many words sound the same but have 

different meanings and spellings (homophones), so students may struggle determining which 

word unless given proper context (ex.  flower and flour).   

Finally, pragmatics help ELLs become active participants in conversations by learning 

the rules of turn taking, listening, and making relevant contributions to the conversation.  As 

pragmatics varies across cultures, it is important for teachers to learn where the student 

originates from.  In some cultures, it may be rude to not say someone’s name repeatedly, but in 

others it would be.  Therefore, teachers should not worry when students violate a speech act or 

maxim because they might not know better.  The teacher would have to take that learning 

opportunity to teach the student the English language pragmatics style towards that particular 

conversational miscue.   

Effective teaching strategies for English language learners.  Throughout the past 

decade, general education teachers have welcomed increasing numbers of ELLs into their 

classrooms (Allison & Rehm, 2011; Herrell & Jordan, 2008).  These educators, for the most part, 

are novices at teaching ESL, with little amounts of training to teach the linguistically diverse 

students (Allison & Rehm, 2011; Herrell & Jordan, 2008).  However, researchers and educators 

have provided these teachers with plenty of effective instructional strategies and classroom 
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practices for their ELLs (Allison & Rehm, 2011; Curtin, 2009; Herrell & Jordan, 2008).  To 

begin, creating a supportive and welcoming learning environment will lower the affective filter 

for ELLs to feel emotionally and psychologically safe (Allison & Rehm, 2011; Curtin, 2009; 

Krashen, 1985).  The affective filter is considered a screen that is influenced by emotional 

variables, such as anxiety, self-confidence, motivation, and stress that can prevent learning 

(Krashen, 1985).  By lowering the affective filter ELLs will be able to practice their new skills 

by taking risks in their developing language (Allison & Rehm, 2011).  Students must be able to 

understand sentences in English, while building a listening vocabulary, before being expected to 

produce spoken language comfortably (Herrell & Jordan, 2008).  However, this does not mean 

that the ELLs will sit out from classroom activities; instead the activities should be differentiated 

so the ELLs can participate at their own comfortable level (Herrell & Jordan, 2008).  Herrell & 

Jordan (2008) encourage “slower speech, clear enunciation, use of visuals and demonstrations, 

vocabulary development, making connections to student experiences, and using supplementary 

materials” (p. 5).   

Additionally, interactive teaching environments allow ELLs to interact with classmates 

and create meaningful conversations to practice their language (Herrell & Jordan, 2008; Wright, 

2010).  As well, having hands-on instruction allows students to “convey information without 

relying heavily on language” (Allison & Rehm, 2011, p. 24).  These kinesthetic learning 

strategies engage the students’ attention by allowing them to manipulate materials and gain 

information about the world in a more meaningful manner.  Teachers should use scaffolding 

strategies, such as contextual supports, simplified language, teacher modeling, visuals and 

graphics, and cooperative hands-on learning, to help ELLs organize their language acquisition 

(Herrell & Jordan, 2008).   
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Furthermore, teachers should include various assessments to gauge student learning.  The 

assessments should be continuous and allow students to show progress throughout the academic 

year (Allison & Rehm, 2011).  Portfolios are a collection of student work that explicitly shows 

where the student began and how instruction has positively influenced his language through the 

course of the year.  These may be very motivating to ELLs and lessen anxiety, unlike 

standardized testing.  Curtin (2009) encourages the use of performance assessments because they 

are less focused on language and permit students to demonstrate their content knowledge in an 

alternative way.   

English Language Learners with Autism Spectrum Disorder 

 Within the past few years, literature has attempted to bridge the gap and provide the 

educational community the information it requires on meeting the needs of both ELLs and 

students with ASD (Fernandez y Garcia et al., 2012; Hambly & Fombonne, 2012; Kay-Raining 

Bird et al., 2012; Petersen et al., 2012; Wilder et al., 2004).  According to Dyches (2011), in 

order to successfully serve students with ASDs, professionals are required to possess specialized 

knowledge, skills, and understanding.  However, when students with ASD are from “culturally 

or linguistically diverse (CLD) families, the professionals assessing and providing services to the 

students need the additional dimension of how cultural and linguistic differences may affect 

identification, assessment, and treatment strategies” (Dyches, 2011, p. 1).  Dyches (2011) points 

out those native English speaking children with ASD are not always successfully identified and 

served; therefore, CLD children may encounter additional challenges.  Research has proven that 

“receiving an educational classification of autism varies depending on the racial identity of the 

student” (Dyches, 2011, p. 1).  For example, of the students classified as having ASD in 

American schools, African American or Asian/Pacific Islanders are classified at “approximately 



29 
STRATEGIES FOR ASD ELLS 

 

twice the rate as students who are American Indian/Alaskan or Hispanic” (Wilder et al., 2004, p. 

106).  Multidisciplinary school teams may interpret some behaviors, such as tantrums, 

aggression, attachment, eye contact, social interactions, communication, and emotional 

expression, “symptomatically rather than culturally” (Wilder et al., 2004, p. 106).  Furthermore, 

these teams may be misclassifying students with ASD under different labels, such as 

“developmental delay, mental retardation, specific learning disability, speech-language 

impairment, multiple disabilities, emotional disorder, and other health impairment; or not 

classifying them at all, particularly if the child displays mild symptoms that may be confused 

with cultural differences rather than disabilities” (Dyches, 2011, p. 1).   

Identification process for ELLs with ASD.   In an optimal situation, the identification 

process would begin with a universal screening; however, due to physician and parental factors, 

said screening may not be available (Dyches, 2011).  For example, the American Psychiatric 

Association has a clear diagnostic criterion for multidisciplinary teams to follow, though; this 

tends to lead to an over- or- under-identification of CLD children with ASD, due to 

communicative and social deficits being attributed to culture rather than their autistic features.  

Additionally, families may not have access to health care services and will not have the 

opportunity to have their child screened for developmental delays during the early intervention 

years (Dyches, 2011).  Also, due to their varying cultures, some families may associate autistic 

symptoms of social interaction to being natural to their own culture, thus not concerning 

themselves with their child’s disability.  Recently, several CLD materials have made available in 

languages other than English to help educate about ASD.   

After the screening, a comprehensive evaluation for special education services will be 

required and will consist of an interview, observation, and testing (Dyches, 2011).  For the ELL, 
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the multidisciplinary team will need to consist of a bilingual member to evaluate the student in 

his/her native language.  The bilingual evaluator may interview the family in the native language 

in order to learn more about the student’s previous experiences and services (if any) they have 

received thus far.  The team will need to observe the student in an authentic context in order to 

gather best results regarding language use and language impairment (Dyches, 2011).  In order to 

be classified with ASD, the “underlying impairment in language ability that affects the rate of 

learning, literacy skills, and ability to tell stories and related experiences…will affect both 

languages” (Dyches, 2011, p. 1).  Finally, the team will need to assess the student in all areas of 

the disability, in a language that will produce the most accurate information (Dyches, 2011).  

Interestingly, Dyches (2011) points out that  

formal and informal assessments of basic interpersonal communication skills 

(BICS) and cognitive academic language proficiency (CALP) are critical for 

culturally or linguistically diverse students being tested for ASD eligibility, even 

for students who are non-verbal.  Under ideal circumstances, a student learning 

English as a second language could acquire BICS within 6 months to 2 years, 

whereas CALP takes 5–9 years to develop, depending on age and other factors.  

However, developmental trajectories may differ for students with ASD.  For 

example, CLD students with Asperger syndrome may develop CALP at a much 

faster rate than BICS; students with autism who also have intellectual disabilities 

may develop both BICS and CALP at slow rates; and some culturally or 

linguistically diverse students who have ASDs may remain in the silent period for 

much longer than typically developing CLD students (2–6 months).  (p. 1) 
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Therefore, teams may need to adapt the tests to determine the student's skills and deficits 

accurately.  It is recommended that teams give the test in both languages and use a dual scoring 

system (Dyches, 2011).  The most important piece of advice is that “no single measure should be 

used to determine the presence of an ASD” (Dyches, 2011, p. 1), especially due to the student’s 

special circumstances.   

 Effective Teaching Strategies for ELLs with ASD.   As previously stated, there is a gap 

in the literature dealing with ELLs with ASD; therefore, very little information on effective 

teaching strategies for ELLs with ASD exists.  This is where my curriculum project begins. With 

careful and thorough consideration of the literature, the following sections detail the most 

common similarities in instructional strategies for both autistic students and ELLs.   

Methodology 

 The purpose of this project was to develop a curriculum for autistic students who are in 

the process of learning the English language.  As there is a dearth of published literature on the 

combined fields, it was necessary to research and analyze what are regarded to be the best 

effective practices for instruction and learning strategies for both students with ASD and students 

learning ESL.  A literature review was first conducted to retrieve all current research 

(predominately within the last decade) on the two separate topics of ASD and ELLs.  The 

literature reviewed overarching topics in both educational fields, including what teachers need 

the most: effective teaching practices to aid student learning in their classrooms.  The literature 

review then highlighted the similarities between the two lists of best effective classroom 

practices; thus creating a combination of the two.  Additionally, a list was created detailing 

where students with ASD and ELLs struggle and where their needs lie.  With the best effectives 

practices and student needs combined, a curriculum was designed, ensuring the intended students 
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would be instructed using the most effective teaching strategies and lesson designs.  All of the 

lessons were designed to adhere to the best strategies, bridging academic content to the linguistic 

features needed for ELLs with ASD to succeed in the classroom and in their futures.   

Intended Audience 

 This curriculum project has the potential for a multitude of audiences.  A special 

education teacher with ELLs in her classroom would be able to use the curriculum or an ESL 

teacher with autistic children in her classroom.  A general education teacher with both ASD 

students and ELLs in her classroom (some dually-classified, while others singly-classified) may 

also benefit from using the curriculum as it would meet the needs of all of her students.  The 

curriculum is designed for use in an elementary classroom, preferably within grades kindergarten 

to five.  The lessons are adaptable to either beginner, intermediate, or advanced English 

proficiency levels.  Optimally, the teacher will have a minimal understanding and capability to 

communicate in the student’s native language, as according to much of the literature, using the 

first language in the classroom greatly benefits the students.   

Design  

The curriculum has been designed independently, with all original lesson plans, activities, 

worksheets, and assessments.  The literature review has greatly informed what areas are most 

important to ELLs with ASD; therefore, the lessons will include strategies deemed most effective 

in educating these diverse learners and meeting their needs.  The curriculum is structured with 

five main unit themes, each consisting of seven to ten lessons (either single or multi-day).  The 

actual template of the scope and sequence of the unit plans came from a local school district.  

The lesson plans are written using the SIOP format and adhere to the recently published 

Common Core Learning Standards.   
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 As previously mentioned, the literature was reviewed to find appropriate teaching 

strategies for students with ASD and ELLs.  A chart was created (see Table 3), documenting 

where the strategies and needs align.  The units were designed on five common themes to 

thematically connect the areas of need for the diverse learners.  The instructional methods and 

classroom management techniques were based upon the combined strategies.  The assignments 

were created to not overwhelm the students with anxiety about the workload, but to ensure the 

students receive the necessary amount of practice to acquire the skills taught in the lessons.  The 

assessments were created to be CLD and the actual language of the test was linguistically 

simplified.  There are multiple measures of assessments, as the literature reviewed has proven 

this to be the most accurate form of assessing a student’s true learning.  Each lesson includes 

informal teacher observations of student speaking and discussions, as well as formal assessments 

of student writing.  Each unit culminates with a formal assessment of student knowledge, either 

with a standard test or a creative project. 
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Table 3 

Strategies to Address Needs for ASD and ELLs 

ASD needs ELL needs Strategy to address need(s) 

Difficulty with social interaction and discomfort 

around others 

     Difficulty developing peer relationship 

     Difficulty in spoken conversation,    

      especially with initiation 

Difficulty in spoken 

conversation.     

Teach students conversational techniques that 

allow for students to wait for their turns in 

conversation and provide them with 

conversational partners who are more sensitive to 

their needs 

Difficulty coping with change/ transitions  Difficulty with transitions Give students extra time when transitioning 

between lessons.     

Difficulty with processing new information Difficulty with processing new 

information, especially when 

language is not developed  

Give extra wait time for processing and visually 

model exactly what is required during the lesson 

Delay in spoken language 

     Elective muteness 

May experience silent period For less verbal students – head signals or smiley 

face chart, Picture Exchange Communication 

System.  Use of visuals and demonstrations, as 

well as supplementary materials 

Strong preference for working independently 

 

Difficulty with verbal 

confrontation 

When pairing up, choose a mature student, who 

has similar interests, and will be patient when 

speaking with the student.  Partner will need to 

provide opportunities for other student to 

communicate.     

Difficulty with pragmatics 

     Struggle with maintaining direct eye contact 

     Difficulty following rules of politeness 

     Difficulty with conversational gestures 

Difficulty with cultural 

pragmatics 

     Difficulty with forms of            

     address/honor 

Explicit teaching of cultural and conversational 

gestures.     

Difficulty with abnormal choices for words and 

phrases 

Issues with referents   

     Difficulty with  

     homophones, homonyms 

Explicit vocabulary development with contextual 

supports.  Students need practice speaking with 

their peers, or they will fail to learn typical 

vocabulary words for their age.     

Difficulty with pretend play Difficulty with pretend play Interactive teaching environments allow ELLs to 
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Experience difficulty understanding the 

meanings of verbs that indicate someone’s 

internal mental state (know, think, and 

remember), as well as social-emotional terms 

due to lack of vocabulary.     interact with classmates and create meaningful 

conversations to practice their language 

Voice may be too soft or loud, and have issues 

with tone, pitch, intonation 

Speech may be garbled or long-winded 

Misplaced lexical stress, slowed phrasing, and 

less appropriate resonance qualities 

Difficulty with tone, stress Provide instruction with slower speech with clear 

enunciation.     

Speech is limited in syntax and vocabulary Syntax varies per language 

(SVO word order) 

Provide instruction with slower speech with clear 

enunciation.     

Struggle with omitting certain morphemes, 

namely articles (a, an, the), auxiliary and copula 

verbs, past tense, third-person present tense, and 

present progressive 

Difficulty with derivational 

meanings and morphemes 

 

Students’ errors will be corrected immediately, by 

the teacher, in order to not form an incorrect 

habit.     

Echolalia, the immediate or delayed imitation of 

language they have heard from conversational 

partners or from media such as cartoons or 

television shows 

Different phonetic alphabet per 

language, may not contain the 

same sounds (phonetics), place 

of articulation varies 

 

Provide explicit phonetic instruction with slower 

speech with clear enunciation.     

Stereotyped and repetitive motor manners (e.    

g., hand or finger flapping or twisting, or 

complex whole-body movements) 

Difficulty in spoken language   Hands-on instruction allows students to convey 

information without relying heavily on language.  

Also provides students to move around during 

class.     

Difficulty following complex, multi-step 

directions.     

Difficulty following complex, 

multi-step directions.     

Visual prompts are helpful for students with ASD 

because they may have missed the verbal 

instructions while they were focusing on self-

organization tasks.  Also, speak reasonably slow, 

avoiding multiple instructions in a row 

Difficulty fitting into mainstream classroom Difficulty fitting into 

mainstream classroom 

Making connections to student experiences/ 

building background, as well encourage the 

student to share his or her passion with the class.     



36 
STRATEGIES FOR ASD ELLS 

 

Difficulty adjusting to new setting/classroom Difficulty adjusting to new 

setting/classroom 

Predictable classroom greetings, routines, and 

procedures, along with visual organization and 

cueing of the environment (names on chairs, coat 

hooks, and cubbies).  Seating plans that remain 

constant, especially with the student in the front 

with minimal distractions will aide in lessening 

anxiety 

May become overwhelmed by a full 

(homework) worksheet 

May become overwhelmed by 

multiple part assignments 

Visual timer may help ease the anxiety and focus 

the child on the task at hand.     

May become overwhelmed by linguistically 

complex questions  

May become overwhelmed and 

confused by linguistically 

complex questions 

Use linguistically simplified language and 

eliminate open-ended questions, and use multiple 

choice or fill in the blank questions 

Difficulty with organizational skills.     

     Difficulty with waiting (impatient) 

May lack organizational skills  Color coding materials for each subject helps all 

students with their organizational skills, as well as 

a visual schedule 
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Scope and Sequence 

The scope of the curriculum included the areas of linguistic needs indicated by both sets 

of learners.  The overlapping linguistic needs are where the lessons are focused upon, with 

elementary level English Language Arts content to weave the units together.  Moreover, the 

students learn basic English vocabulary necessary for communication, as well as for some, 

learning to adjust to a new social climate.  For example, the curriculum touched upon cultural 

pragmatics, manners, tone of voice, stress, and omitting of certain morphemes.  Additionally, 

there are behavioral needs specific to students with ASD that should not be ignored, as they are 

integral to their existence; therefore, these needs are addressed throughout the curriculum in 

order to ensure students work past these struggles in their daily lives.  These needs include: 

development of social relationships, development of social conversation, development of social 

gestures, and development of coping mechanisms to change.   

The sequence of the curriculum stretched from the student-self to the student branching 

out into the world.  The curriculum began with the students learning about themselves: parts of 

the body and how to take care of them, what it means to be healthy, and dealing with emotions 

and feelings.  The second unit of the curriculum dealt with the student’s home and family: parts 

of the home, familial roles, family trees and genealogy, and caring for pets in the home.  The 

curriculum expanded to the third unit of exploring where food comes from: types of food, ways 

to eat healthy, farm animals and plants, how to read a recipe and cook, and going to restaurants 

and using good manners.  The fourth unit of the curriculum dealt with the immediate community: 

roles of community helpers, such as police and firefighters, future occupations, locations of 

important places, methods of transportation, traffic signs, and map-reading skills.  The 
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curriculum concluded with the students learning about the world: cultures, languages, 

nationalities, countries, cultural fairytales, and more map-reading skills.   

I used the Common Core Learning Standards within my curriculum.  I linked nearly all of 

the standards into the curriculum by using at least two to three standards per lesson.  I used the 

English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects 

grade K-5 standards throughout the curriculum.  The standards are broken apart by grade level, 

and in order for consistency, I used grade two standards because it is the median of my target 

population, and most easily applicable for many beginner and intermediate ELLs.  For complete 

scope and sequence, see table 4.
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Table 4 

Scope and Sequence 

Topics Materials Common core standards 

grade 2 

Learning and teaching 

strategies 

Suggested 

activities 

Content 

My body, 

my self  

 

 

Brain Pop (Jr.) 

Let's Go To The Doctor - PECS Autism Social 

Skills Story, by Laura Behrend 

Today I Feel Silly: And Other Moods That 

Make My Day, by Jamie Lee Curtis 

Going to the Doctor, by Anne Civardi 

Let's Go To The Doctor - PECS Autism Social 

Skills Story, by Laura Behrend 

Germs make me sick!, by Melvin Berger 

Glitter/Soap tubs 

Feelings Jenga game 

My hands on my head song on CD,  

Poster of the body 

Various worksheets  

RL.1.Ask and answer such questions as who, 

what, where, when, why, and how to 

demonstrate understanding of key details in a 

text. 

RI.6.Identify the main purpose of a text, 

including what the author wants to answer, 

explain, or describe. 

RI.7.Explain how specific images contribute 

to and clarify a text. 

SL.1.Participate in collaborative 

conversations with diverse partners about 

grade 2 topics and texts with peers and 

adults in small and larger groups. 

SL.3.Ask and answer questions about what a 

speaker says in order to clarify 

comprehension, gather additional 

information, or deepen understanding of a 

topic or issue. 

L.1.Demonstrate command of the 

conventions of standard English grammar 

and usage when writing or speaking. 

Activate Background 

Knowledge 

Ask questions to clarify 

Cooperate 

Self-Management 

Transfers/cognates 

Visit the school 

nurse/ doctor’s 

office 

Simon Says 

Sing along with 

Brain Gym 

Sequencing 

Parts of the body 

vocabulary 

Body systems 

Germs 

Personal Hygiene 

Morning Routine 
Emotions/Feelings 

Clothing 

 

http://www.amazon.com/s/ref=rdr_ext_aut?_encoding=UTF8&index=books&field-author=Anne%20Civardi
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My 

home, 

my 

family 

 

 

Brain Pop (Jr.)   

Various websites 

Various worksheets and craft supplies 

Coat of Arms, by Catherine Daly-Weir 

The Kids’ Family Tree Book, by Caroline 

Leavit 

The Kids’ Cat Book, by Tomie dePaola 

Don't Lick the Dog: Making Friends with 

Dogs, by Wendy Wahman 

The Perfect Pet, by Margie Palatini 

Cuadros de familia / Family Pictures, by 

Carmen Lomas Garza 

Love is a Family, by Roma Downey 

 Families, by Ann Morris 

Who’s in a Family? by Robert Skutch 

Goldilocks & the Three Bears, by Jan Brett 

 

 

RL.1.Ask and answer such questions as who, 

what, where, when, why, and how to 

demonstrate understanding of key details in a 

text. 

RI.6.Identify the main purpose of a text, 

including what the author wants to answer, 

explain, or describe. 

RI.7.Explain how specific images contribute 

to and clarify a text. 

SL.1.Participate in collaborative 

conversations with diverse partners about 

grade 2 topics and texts with peers and 

adults in small and larger groups. 

SL.3.Ask and answer questions about what a 

speaker says in order to clarify 

comprehension, gather additional 

information, or deepen understanding of a 

topic or issue. 

L.1.Demonstrate command of the 

conventions of standard English grammar 

and usage when writing or speaking. 

Activate Background 

Knowledge 

Ask questions to clarify 

Cooperate 

Self-Management 

Use Imagery 

Manipulate/ Act out 

Transfers/ cognates 

Decorate a 

house/room 

Play house with 

centers/ dollhouses 

Bring your pet to 

school  

Make a family 

crest 

Make a family tree 

Make a family 

book 

Parts of the home 

vocabulary 

(rooms, furniture) 

Parts of the 

family 

vocabulary  

Family 

trees/genealogy 

Family traditions  

Caring for pets 

 

http://www.amazon.com/s/ref=rdr_ext_aut?_encoding=UTF8&index=books&field-author=Catherine%20Daly-Weir
http://www.amazon.com/Caroline-Leavitt/e/B000APYZVA/ref=ntt_dp_epwbk_0
http://www.amazon.com/Caroline-Leavitt/e/B000APYZVA/ref=ntt_dp_epwbk_0
http://www.amazon.com/Carmen-Lomas-Garza/e/B001KJ3ZMU/ref=ntt_athr_dp_pel_1
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Food: 

from the 

fields to 

the table 

 

 

Brain Pop (Jr.) 

Food bingo boards 

Various worksheets 

Menus, recipes 

Gladys Goes Out to Lunch, by Derek Anderson 

Tina’s Diner, by JoAnn Adinolfi 

The Best Restaurant in the World, by Michelle 

Schwarz 

Good Manners in a Restaurant, by Katie 

Marsico 

Comportamiento Y Modales en la 

Cafetería/Manners in the Lunchroom, by 

Amanda Doering and Chris Lensch 

Please Pass the Manners! Mealtime Tips for 

Everyone, by Lola Schaefer 

Off We Go to the Grocery Store, by Avril 

Webster 

Farming, by Gail Gibbons;  

Milk: From Cow to Carton, by Aliki 

RL.1.Ask and answer such questions as who, 

what, where, when, why, and how to 

demonstrate understanding of key details 

in a text. 

RI.6.Identify the main purpose of a text, 

including what the author wants to 

answer, explain, or describe. 

RI.7.Explain how specific images contribute 

to and clarify a text. 

SL.1.Participate in collaborative 

conversations with diverse partners about 

grade 2 topics and texts with peers and 

adults in small and larger groups. 

SL.3.Ask and answer questions about what a 

speaker says in order to clarify 

comprehension, gather additional 

information, or deepen understanding of a 

topic or issue. 

L.1.Demonstrate command of the 

conventions of standard English grammar 

and usage when writing or speaking. 

Activate Background 

Knowledge 

Ask questions to clarify 

Cooperate 

Self-Management 

Use Imagery 

Manipulate/ Act out 

Transfers/ cognates 

Compare/contrast 

favorite foods with 

a partner 

Food bingo 

Create healthy 

menu 

Create own grocery 

list 

Pretend 

supermarket-  

Place setting 

diagram – learn 

proper eating 

techniques in 

restaurant 

Pretend restaurant 

– how to order/ 

read menu/behave 

Create recipe for 

favorite meal/food 

Food vocabulary 

Healthy eating 

habits 

Likes/dislikes 

Amount 

vocabulary (bag, 

jar, can, etc.) 

Restaurant 

vocabulary 

Manners at 

mealtime 

How to read a 

recipe 

Direction words 

(First, second, 

etc.) 

http://www.barnesandnoble.com/c/michelle-schwarz
http://www.barnesandnoble.com/c/michelle-schwarz
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My 

home, 

my 

neighbor-

hood 

 

 

Brain Pop (Jr.)   

Various worksheets 

Various websites 

Welcome to My Neighborhood: A Barrio ABC, 

by Quiara Alegria Hudes 

Miss Bindergarten Takes a Field Trip with 

Kindergarten, by Joseph Slate 

Community Helpers A to Z, by Bobbie Kalman 

Officer Buckle and Gloria, by Peggy Rathmann 

Seven Little Postmen, by Margaret Wise Brown 

Firehouse!, by Mark Teague 

Career Day, by Anne Rockwell 

Town Mouse, Country Mouse, by Jan Brett 

I Read Signs, by Tana Hoban 

This Is the Way We Go to School: A Book 

About Children Around the World, by Edith 

Baer 

RL.  1.  Ask and answer such questions as 

who, what, where, when, why, and how to 

demonstrate understanding of key details in a 

text. 

RI.6.Identify the main purpose of a text, 

including what the author wants to answer, 

explain, or describe. 

RI.9.Compare and contrast the most 

important points presented by two texts on 

the same topic. 

SL.1.Participate in collaborative 

conversations with diverse partners about 

grade 2 topics and texts with peers and 

adults in small and larger groups. 

SL.3.Ask and answer questions about what a 

speaker says in order to clarify 

comprehension, gather additional 

information, or deepen understanding of a 

topic or issue. 

L.1.Demonstrate command of the 

conventions of standard English grammar 

and usage when writing or speaking. 

Activate Background 

Knowledge 

Ask questions to clarify 

Cooperate 

Predict 

Set goals 

Use imagery 

Manipulate/act out 

Use comprehension 

aides 

Use resources 

 

Visit police station, 

firehouse, other 

important places 

Invite community 

helpers into 

classroom to 

explain their jobs 

Creating own 

imaginary town 

brochure 

Overhead map 

activities 

Create traffic signs 

Mad libs 

Scattergories 

Bingo 

Types of 

neighborhoods 

Roles of 

community 

helpers (police, 

firefighter, etc.) 

Locations of 

important places 

(hospital, school, 

bank, etc.) 

Future 

occupations 

Map-reading 

skills 

Nouns 

Traffic signs 

Transportation 

 

http://www.amazon.com/s/ref=ntt_athr_dp_sr_1?_encoding=UTF8&field-author=Quiara%20Alegria%20Hudes&search-alias=books&sort=relevancerank
http://www.amazon.com/Joseph-Slate/e/B000APK9CO/ref=ntt_athr_dp_pel_1
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The 

world 

around 

me 

 

 

Brain Pop (Jr.) 

Various websites 

Various worksheets 

Around the World in 80 Tales, by Saviour 

Pirotta  

Cinderella, by Sarah L. Thomson 

The Rough-Face Girl, by Rafe Martin 

Yeh-Shen : A Cinderella Story from China, by 

Ai-Ling Louie 

Cendrillon : A Cajun Cinderella, by Shelia 

Hebert Collins 

The Golden Sandal: A Middle Eastern 

Cinderella Story, by Rebecca Hickox 

Jouanah : A Hmong Cinderella, by Jewell 

Reinhart Coburn  

Sootface : An Ojibwa Cinderella Story, by 

Robert D. San Souci  

Mufaro's Beautiful Daughters : An African 

Tale, by John Steptoe 

Domitila : A Cinderella Tale from the Mexican 

Tradition, by Jewell Reinhart Coburn 

The Golden Slipper: A Vietnamese Legend, by 

Darrell H. Y. Lum 

Baba Yaga and Vasilisa the Brave, by 

Marianna Mayer 

Throw Your Tooth on the Roof: Tooth 

Traditions from Around the World, by Selby 

Beeler 

Cleversticks, by Bernard Ashley 

The Swirling Hijaab, by Na'ima bint Robert 

The Amazing Pop-Up Geography Book, by 

Kate Petty 

I Can Save the Earth! One Little Monster 

Learns to Reduce, Reuse, and Recycle, by 

Alison Inches 

The Lorax, by Dr. Seuss 

Mama Miti Wangari Maathai and the Trees of 

Kenya, by Donna Jo Napoli 

Just a Dream, by Chris Van Allsburg 

Can You Count Ten Toes?: Count to 10 in 10 

Different Languages, by Lezlie Evans 

RL.1.Ask and answer such questions as who, 

what, where, when, why, and how to 

demonstrate understanding of key details in a 

text. 

RI.6.Identify the main purpose of a text, 

including what the author wants to answer, 

explain, or describe. 

RI.7.Explain how specific images contribute 

to and clarify a text. 

SL.1.Participate in collaborative 

conversations with diverse partners about 

grade 2 topics and texts with peers and 

adults in small and larger groups. 

SL.3.Ask and answer questions about what a 

speaker says in order to clarify 

comprehension, gather additional 

information, or deepen understanding of a 

topic or issue. 

L.1.Demonstrate command of the 

conventions of standard English grammar 

and usage when writing or speaking. 

Activate Background 

Knowledge 

Ask questions to clarify 

Cooperate 

Predict 

Use Imagery 

Manipulate/ act out 

Personalize/ 

contextualize 

Use resources 

 

Show and tell 

cultural objects 

Learn another 

language – have 

students to teach 

their own 

Research a country 

Clean up the school 

Read/create 

multicultural 

fairytales 

Cultures around 

the world (tie in 

student’s native 

culture) 

Languages of the 

world 

Countries/Nation

alities of the 

world 

Maps-reading 

skills  

Keeping our 

planet safe/clean 

 

http://www.amazon.com/s/ref=ntt_athr_dp_sr_1?_encoding=UTF8&field-author=Selby%20Beeler&search-alias=books&sort=relevancerank
http://www.amazon.com/s/ref=ntt_athr_dp_sr_1?_encoding=UTF8&field-author=Selby%20Beeler&search-alias=books&sort=relevancerank
http://www.amazon.co.uk/s/ref=ntt_athr_dp_sr_1/277-1918428-4213261?_encoding=UTF8&field-author=Na%27ima%20bint%20Robert&search-alias=books-uk&sort=relevancerank
http://www.amazon.com/s/ref=ntt_athr_dp_sr_1?_encoding=UTF8&field-author=Donna%20Jo%20Napoli&search-alias=books&sort=relevancerank
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Description of Instruments and Validity Concerns  

 As for validity considerations, I was concerned with the applicability/transferability 

validity.  Even though I created this curriculum for a fictitious situation, I feel that it will be too 

broad and may not be applicable to all classrooms like I am hoping for.  Also, I was concerned 

with the extent of research I have used to inform my choices for strategies to use for ELLs with 

ASD.  I hoped that I have found the most current, most applicable sources, but I worry that since 

this is an up-and-coming topic, that I will have missed a critical piece of work that really help 

inform my lesson plans.   

Results 

 The results of this curriculum project consist of the lesson plans created to use as 

curriculum for a teacher of students with ASD and ELLs.  Referring back to the scope and 

sequence tables, each unit has a list of resources, along with any additional standards that will be 

reached within the unit.  Each lesson contains the lesson plan itself, with any additional 

worksheets or materials needed.  All lessons can be viewed by unit, in the Appendices.  A table 

of contents, detailing each unit and lesson title, can be found at the beginning of each of the 

appendices.   

Curriculum 

Overview of the Curriculum 

 This curriculum is not specifically geared toward any particular school or grade level; 

however, it would best be used at the elementary grade levels.  It is written with all English 

language proficiency levels (beginner, intermediate, advanced), and therefore could be adapted 

into a multitude of classrooms.  The lesson plans contain Common Core Learning Standards at 

the second grade level, as it was necessary to choose a grade in the middle of the elementary 
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years.  These lessons were created using the SIOP model, and are intended for use with ELLs 

and students with ASD.  The lessons are literacy focused, with emphasis on vocabulary 

development and communication skills.  This curriculum contains five units with seven to ten 

lessons in each unit.   

Guide to Using Curriculum 

 This curriculum project can be used in a multitude of ways.  First, general education 

classroom teachers may use these lessons to supplement their current curriculum while teaching 

ELLs or students with ASD, or the dually classified student, who are integrated into the general 

education classroom.  Additionally, the lessons may be used by the ESL teacher or the Special 

Education teacher while working with students dually classified as ASD and ELL.  These lessons 

are geared towards whole class, but may be tailored to small groups, as there are many center 

activities.  Teachers can pick and choose which lessons they want to incorporate into their 

existing curriculums or may use the curriculum project as a whole to guide their instruction.  Due 

to the highly interactive nature of the lessons, students will be using vocabulary and content 

information to gain further understanding while learning the English language.   

 The Table of Contents can be used to find specific lessons in each unit.  The title of each 

unit is listed, as well as the titles of each of the lessons in the unit.  Teachers will be able to 

locate lessons that will be useful to integrate into their current curriculum.  The lessons will each 

adhere to the needs of students with ASD and ELLs, by linking the needs to specific strategies as 

guided by the literature.   
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Discussion 

Curriculum 

My curriculum project does match my research questions and initial design for the 

project.  My goal in this project was to address the gap in the literature for providing 

instructional designs for students with ASD learning ESL.  The curriculum’s project aim was to 

provide elementary teachers, either general education classroom, special education classroom, or 

ESL classroom, with a curriculum full of the best effective instructional practices for ASD 

students and ELLs.  I wanted my lessons to include content as well as the English language, 

while utilizing strategies highlighted by the literature as the most effective, and I have created 

fifty complete lessons for elementary teachers.  Teachers can use these lessons and unit plans in 

order to provide more meaningful instruction for ELLs with ASD, allowing students to gain 

vocabulary and communication skills needed for success in the academic and social worlds of 

their lives.   

 Throughout all of the lesson plans, I have included resources, such as websites, children’s 

books, teacher-created worksheets, and all the supplies necessary for teachers to implement the 

lesson in their classrooms.  Each lesson also includes connections to prior knowledge, building 

upon the child’s background, key vocabulary words, higher order thinking skills, and the 

Common Core Learning Standards.  Each lesson plan is designed with the SIOP Lesson Plan 

template, with an additional box showcasing the use of the strategy used in the lesson plan to aid 

with the needs of the students.  The lessons include realia and visual supports for students that 

may not possess enough language for communication.  The lessons also encourage interaction, 

with many opportunities for classroom discussions and students to communicate with one 

another, further developing their communication skills.  The majority of the lessons contain new 
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vocabulary and content, while building upon prior knowledge (bringing students to the i + 1 

level).  Each lesson includes an assessment for teachers to use during the lessons, mostly 

observing for understanding, as well as checking for accuracy on worksheets and writing 

samples.  Some lessons include rubrics for teachers to use to assess cumulative projects.  While 

each lesson is written towards a specific English language proficiency level, they may be easily 

adapted to another level by raising or lowering the language production level.  Now, teachers of 

all types of classrooms will have resources and strategies necessary for teaching the students 

with ASD learning ESL.  Additionally, while these lessons are specifically geared towards ASD 

students learning ESL, the strategies and instructional methods used will be beneficial to any 

type of student in the classroom.   

 While I was creating these lessons, I realized that it was more time consuming than I 

initially allotted time for.  I had to find children’s books appropriate for the topics covered in the 

lessons, design instruction beneficial for the autistic ELL while incorporating strategies referred 

to in the literature, find resources online, create worksheets, and think of a wrap-up assessment 

for each lesson.  Each lesson plan took at least one and half to two hours, with planning, writing, 

and researching time.  I wanted to make the worksheets colorful and kid-friendly, therefore it 

was very time consuming.  I also felt that I wanted to find the perfect activity to teach the content 

in a meaningful and interactive way, so I would search for clever ideas.  Additionally, since I 

have geared the curriculum to essentially every elementary-aged student with any English level 

proficiency, I struggled finding more universal topics that would have a multitude of levels of 

content involved.  I wanted to be sure students would be challenged enough, as well as have the 

proper background knowledge and language to understand the concepts taught in the lesson.  I 

have trouble making final decisions, always thinking that there may be a better option out there, 
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but I quickly realized that I needed to make that decision, otherwise I would never finish writing 

the lesson plan! I can see why teachers struggle to differentiate their lesson plans when they have 

students with special needs in the classroom; it simply takes too long to make a unique lesson 

plan tailored to your students’ exact needs.  For this reason, my curriculum project will be 

beneficial for teachers because they will have research-based lessons geared toward students 

with ASD, ELLs, or both, that they did not have to create themselves.   

Limitations of the curriculum 

 One limitation of this curriculum project is that I do not know what types of students will 

be in the classroom of the teachers using the lesson plans.  For example, there may be a 

classroom full of students only classified as autistic, mixed together with ELLs, or a general 

education classroom with a few ELLs with autism.  Due to the sporadic nature of classroom 

dynamics, it was difficult to plan for instruction to meet every possible need.  I also was not sure 

the class size of teachers who may use the project.  In some lessons, I called for centers, with 

only a few students working together at once, but it may not be possible in a smaller classroom 

or one with only a single teacher.  I suppose the centers could be spread into multiple parts of the 

lessons done as a whole class in those situations.  Of course, teachers will need to use their own 

judgment when implementing the lessons and modify the plans depending on their classroom 

situation and needs of their students.  However, since all of the lessons are written more 

generally, teachers should be able to use the majority of them, because they are essentially 

applicable to every classroom setup and easily modifiable.   

 Another limitation was selecting unit topics appropriate for elementary grades with a 

variety of English language proficiencies.  Several of the unit topics are so dense and could be 

expanded for many more lessons, that for convenience sake, the units were limited to no more 
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than eight mini-topics.  Therefore, some topics may not be covered or taught if teachers rely 

solely on the curriculum for their instruction.   

 Another limitation of the curriculum was not having a curriculum guide or textbook to 

center the units around. In the majority of elementary school curriculum ESL guides, there are 

units with language and content objectives, for example teaching subject-verb agreement while 

teaching family vocabulary. I tried my best to incorporate grammar-centered lessons, but I feel 

like I was more concerned about teaching vocabulary to the students. Instead of using grammar 

in the language objectives, I tended to put more speaking oriented tasks, as both ASD and ELLs 

need extra time for communication skills practice. If I were to expand the curriculum, I would 

revise and add more grammar components to each lesson, potentially in the language objectives.  

 If I had the opportunity to do something differently in the project next time, I would 

specifically break each unit into proficiency chunks, designating certain topics for beginners, 

intermediate, or advanced students.  The students would need to know the topics and content 

covered in the prior level’s lesson in order to complete the lesson for the day. For example, what 

if I designed a lesson for an advanced student on creating a menu, but that student never learned 

certain vocabulary during their English language development.   I would quickly assess students 

to be sure they had the proper background knowledge, and if they did not, I would teach the 

lesson containing prior knowledge in order to build their background towards success.  

 A disadvantage of creating this curriculum project was not being able tailor to a specific 

school or classroom and I was unaware of the students I was gearing the lessons toward.  I know 

that I have to meet the needs of ASD and ELLs, but it sometimes provided to be too abstract to 

imagine a student that I had never encountered before, wondering if this lesson would truly work 

in a classroom setting.  Next time, I would like to make a connection with a classroom and 
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generate more specific lessons for students I could easily picture in my head, knowing their prior 

knowledge and topics they still needed more instruction about.   

Implications of this project 

 This project will be published through SUNY Fredonia and will be readily accessible to 

any interested educator should they encounter a dually-classified student during their careers.  

Even educators of just autistic students or just ELLs may find the curriculum useful for their 

classrooms, as the lessons contain strategies and instructional methods beneficial for either type 

of student.  A general education classroom would additionally benefit from the lessons, as all 

students need to communicate in meaningful ways to learn content and language, which these 

lessons are full of.   

 I do not currently have a classroom of my own, but I am currently student teaching and 

subbing.  I hope to implement several lesson plans from the curriculum with my ELLs, to see 

their success in the classroom environment.  In any future classroom of mine, I will use ideas 

from the lesson plans to teach new content to my students in fun and meaningful ways.   

 From this experience, I have learned that teachers should incorporate as many as visual 

resources as possible, as many students are visual learners.  Also, teachers should use the 

vocabulary taught in lessons as often as possible so ELLs are hearing the words repeatedly.  I 

would also encourage teachers to allow for interactions between students as much as possible.  

Students learn through meaningful communication and can practice their English with a peer in a 

comfortable atmosphere.   
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Appendix A 

Unit One 

My Body, My Self 
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: Simon Says! Grade: Elementary 

ESL Proficiency Level: Beginner  

Common Core Learning Standards: 

Grade 2, Listening & Speaking   

3. Ask and answer questions about information from a speaker, in order to gather additional information or  

clarify something that is not understood 

6. Produce complete sentences when appropriate to task and situation.  

Key Vocabulary: parts of the body: ear, eye, feet, 

head, mouth, nose, and stomach. 
Visuals/Resources:  

My hands on my head song on CD, Poster of the 

body, Pointer, worksheet, crayons HOTS:  

SW need to activate their prior content knowledge 

of Spanish words for body parts and apply it to their 

newfound English vocabulary.  

Connections to Prior Knowledge/Building Background: 

Students will be able to build upon Spanish integrated into the song – parts of the body all sung in Spanish 

while the children learn English vocabulary.  

Content Objectives: 

1. SWBAT locate and 

understand parts of the 

body.    

 

Meaningful Activities: 

1.1 TW play song “My hands on 

my head”. First time, TW 

point to poster to show 

students the correct body part. 

Second time, TW point to her 

own body parts during the 

song. Third time, TW have 

students sing along while 

pointing to their own body 

part.  

 

1.2 TW play “Simon Says” to 

reinforce parts of the body. 

TW review the rules of the 

game multiple times to ensure 

students understand. 

Review/Assessment: 

1.1 TW check for understanding. 

 

 

 

 

 

 

 

 

 

 

1.2 SW play Simon Says until 

they are out. After one student 

wins, the game will restart with 

the winner becoming Simon.  

 

Languages Objectives: 

1. SWBAT listen to and sing 

along with parts of the body song.  

Meaningful Activities: 

1.1  SW listen/watch teacher sing 

along with movements to the 

song. During the third sing-

along, SW sing and point to 

the correct parts of the body.  

Review/Assessment: 

1.1 TW listen/watch students to 

ensure they are pointing to the 

correct parts of the body during 

the song. 

Wrap-up:  
TW provide students with worksheet with a picture of a body. TW tell students to use a specific colored 

crayon for each body part she reads aloud.  

Red = Head 

Orange = Mouth 
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Yellow =  Ears 

Green =  Stomach 

Blue =  Eyes 

Purple = Feet 

Pink = Nose 

ELL/ASD strategy used: 

This game requires the autistic child to listen for subtle conversational cues while using parts of the body 

vocabulary. Additionally, hands-on instruction allows students to convey information without relying 

heavily on language. Students will also be allowed to move around during class, releasing energy 

accumulated through sitting during class.  

 

My Hands on my Head 

 

My hands on my head      (Point to head.) 

Que esta aqui? 

This is my cabeza my mamacita. 

Cabeza, cabeza, la, la, la, la. 

That’s what I learned in my school. Si, si!   (Snap fingers.)   

 

Repeat with the following words where underlined: 

 

Eyes –ojos       (Point to eyes.) 

Ears – orejas       (Point to ears.) 

Nose – nariz       (Point to nose.) 

Mouth – boca       (Point to mouth.) 

Stomach – estomago      (Point to stomach.) 

Feet – pies       (Point to feet.) 

 

Taken from Dr. Jean & Friends 

http://www.drjean.org/index.html 
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

Lesson: Let’s learn about Germs!  Grade: Elementary 

ESL Proficiency Level: Beginner  

Common Core Learning Standards: 

Grade 2, Listening and Speaking: 

1. Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers 

and adults in small and larger groups. 

2. Recount or describe key ideas or details from a text read aloud or information presented orally or 

through other media. 

3. Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional 

information, or deepen understanding of a topic or issue. 

5. Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts 

of experiences when appropriate to clarify ideas, thoughts, and feelings. 

Key Vocabulary: germs, bacteria, virus, 

disease, prevent, wash your hands 
Visuals/Resources:  

Germs make me sick!, by Melvin Berger 

Brain Pop Jr. video “Washing Hands” 

http://www.brainpopjr.com/health/bewell/washinghands/  

2 tubs: one full of glitter, the other full of soapy water  

HOTS: Do you know how you get sick? Do 

you know how to prevent getting sick?  

Connections to Prior Knowledge/Building Background: 

Students will have previously learned about going to the doctor’s and being sick. TW ask students if 

they’ve been sick recently and if they know why.   

Content Objectives: 

1. SWBAT construct 

knowledge of germs 

through meaningful 

activity.  

Meaningful Activities: 

1.1 SW each dip their 

hands in the glitter bucket, 

see instructions below.  

Review/Assessment: 

1.1 TW observe students for understanding of 

how germs spread.  

 

Languages Objectives: 

1.   SWBAT discuss 

knowledge of germ 

vocabulary.   

 

Meaningful Activities: 

1.1 TW read book, Germs 

make me sick! aloud to 

class. 

1.2 SW watch video 

“Washing Hands” on 

Brain Pop Jr.  

Review/Assessment: 

1.1 & 1.2 SW discuss the proper techniques 

for staying healthy and avoiding germs by 

prevention techniques.  

 

Wrap-up:  
TW orally quiz students on the “rules” for preventing germs. TW ask students to fill in the blanks: 

1. Wash hands for at least ___ seconds.   (15)  

2. You wash your hands to get rid of ______.    (germs) 

3. You should wash your hands before ______.  (eating)  

4. You should use ______ and ______ for washing hands.  (soap and water) 

5. Germs are another word for ________.    (bacteria)  

ELL/ASD strategy used: 

Interactive teaching environments allow students to interact with classmates and create meaningful 

conversations to practice their language 

 

 

http://www.brainpopjr.com/health/bewell/washinghands/
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A Glittery Experiment 
 

(Taken from Cheryl Gabbert via http://www.brighthubeducation.com/preschool-lesson-

plans/46314-germs-make-me-sick-activities-and-lesson/ ) 

 

Objective: Students will observe how germs spread from person to person through touch. 

 

Materials:  

colored glitter 

large pan or basin 

Procedure:  

Pour some brightly colored glitter into a basin or large pan. Ask a student to place both hands 

into the glitter. Point out how much of the glitter sticks to the student's hands. Then ask that 

student to shake hands with each of the other students. Have everyone look at their hands. They 

will notice glitter on their hands that spread from the first student's hands. Explain that the glitter 

is a lot like germs. Germs spread when we touch others, and sometimes that is how we catch 

colds and other illnesses. Let them know that the good news is that we can keep germs from 

spreading like the glitter did, simply by washing our hands. Now, wash hands to get rid of the 

glitter. 

Start the hand washing by explaining that keeping our hands clean through hand washing is the 

best way to avoid spreading germs. Go to the sink, wet your hands, and apply soap to your 

hands. Explain how soap helps remove the germs more effectively. Rub your hands together for 

15 seconds. Have the students count with you. Then rinse and dry. Let each child take turns 

washing his hands, and have the class count to 15 together. Point out that the glittery "germs" are 

gone after hand washing. 

Evaluation: 

Teacher will observe each student for understanding of the concept of germs spreading through 

touch. 

http://www.brighthubeducation.com/preschool-lesson-plans/46314-germs-make-me-sick-activities-and-lesson/
http://www.brighthubeducation.com/preschool-lesson-plans/46314-germs-make-me-sick-activities-and-lesson/
http://www.brighthubeducation.com/preschool-lesson-plans/46314-germs-make-me-sick-activities-and-lesson/
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

Lesson: Personal Hygiene   Grade: Elementary 

ESL Proficiency Level: Intermediate 

Common Core Learning Standards: 

Grade 2, Listening and Speaking: 

1. Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers 

and adults in small and larger groups. 

3. Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional 

information, or deepen understanding of a topic or issue. 

Key Vocabulary: hygiene, wash hands, 

soap, towel, shampoo, hair dryer, bath, 

brush, toothbrush, toothpaste, floss, 

mouthwash, shower, comb 

Visuals/Resources:  

Personal Hygiene video from: 

http://www.turtlediary.com/kids-videos/personal-

hygiene.html, vocabulary worksheet 

HOTS: What is good hygiene?   

Connections to Prior Knowledge/Building Background: 

Students will have previously learned about germs and the importance of washing their hands.    

Content Objectives: 

1. SWBAT identify 

necessary items to 

improve their 

personal hygiene.   

Meaningful Activities: 

1.1 SW label each part of 

their vocabulary 

worksheet.  

Review/Assessment: 

1.1 TW observe students and make sure they 

write the right vocabulary term at each picture.   

 

Languages Objectives: 

1.   SWBAT discuss the 

uses of each item and why 

they are necessary. 

 

Meaningful Activities: 

1.1 SW discuss each 

object on the vocabulary 

sheet, writing a sentence to 

describe what each object 

will do for their personal 

hygiene on the back page. 

Review/Assessment: 

1.1 TW check for understanding and sentences 

for accuracy.  

 

Wrap-up:  
 SW share one sentence they wrote aloud with the class. 

ELL/ASD strategy used: 

Teacher will make sure students write the correct vocabulary term for the picture; this way student’ errors 

will be corrected immediately in order to not form an incorrect habit. Additionally, classroom discussions 

will allow for students to have meaningful conversations using newfound vocabulary terms.  

http://www.turtlediary.com/kids-videos/personal-hygiene.html
http://www.turtlediary.com/kids-videos/personal-hygiene.html
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My Personal Hygiene Vocabulary 

 

I use _______________  

                               to wash my  hands 

 I use 

_____________  

                                   to brush my teeth. 

I use _______________  

                               to dry off.  

I use ___________                     

                                       to brush my teeth. 

 I use _________________  

                       to wash my hair. 
I use ________________  

                              after I brush my teeth.  

 I use _____________  

                                   to dry my hair. 
I use __________________  

                         to freshen my breath. 

 I can take a           

                                      _______________ 
 I can take a _________ 

I use _________________ 

                            to brush my hair. 

 I use _________________ 

                            to comb my hair. 
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

Lesson: What is your morning routine?    Grade: Elementary 

ESL Proficiency Level: Intermediate 

Common Core Learning Standards: 

Grade 2, Listening and Speaking: 

1. Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers 

and adults in small and larger groups. 

3. Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional 

information, or deepen understanding of a topic or issue. 

6. Produce complete sentences when appropriate to task and situation. 

Key Vocabulary: morning routine, 

first, second, third, next, then, 

finished 

Visuals/Resources:  

Picture Exchange Communication System (PECS) sample pictures, 

scissors, glue, and worksheet. SW glue pictures into the correct spot 

on the worksheet, then write a sentence describing what is going on 

in the picture. (Pictures are captioned for ease of use in this copy, 

delete for student use) 

HOTS: What is your morning 

routine like? What do you need to 

do first, second, etc.? Can you mix 

up steps or do they need to go in 

order?   

Connections to Prior Knowledge/Building Background: 

Students will have previously discussed personal hygiene, and what they need to do to stay healthy.   

Content Objectives: 

1. SWBAT identify 

necessary steps to get 

ready for school in the 

morning.    

Meaningful Activities: 

1. SW create a routine chart, deciding what 

ordered steps they need to take in order to 

be ready for school in the morning.  

     1.1 As a whole class, SW raise their 

hands and say what they do in the morning 

to get ready for school. TW write list on the 

chalkboard.  

     1.2 SW create their own routine, using at 

least eight steps listed on the chalkboard. 

SW cut out and glue pictures in correct 

order on their worksheet. Students may also 

draw their own pictures, if they wish 

Review/Assessment: 

1. TW check for 

understanding and accuracy.    

 

Languages Objectives: 

1.   SWBAT write a 

sentence to describe 

each step of their 

routine.  

Meaningful Activities: 

1.1 SW write a sentence to accompany the 

picture describing their steps of the routine.    

Review/Assessment: 

1.1 TW check for 

understanding and sentences 

for accuracy.  

 

Wrap-up:  
SW share their routine with the class during a presentation. SW look at similarities/differences with 

classmates dealing with their individual routines.  

ELL/ASD strategy used: 

Use of Picture Exchange Communication System will help ASD with using familiar pictures. SW be able 

to organize themselves into a routine- very beneficial for keeping students on track and prevents from 

getting distracted mid-action.   
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_________________________ Morning Routine 

 

 

First, I  

Third, I  

Second, I  

Next, I  

Fifth, I  
Sixth, I  

Then, I  Last, I  
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Put shoes on 
Put socks on 

Put clothes on 
Take off pajamas 

Brush hair Brush teeth 

Eat breakfast Wash face 

Go to the toilet Pack backpack 

Put on jacket  Finish! All done!  
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

Lesson: Let’s go to the Doctor!    Grade: Elementary 

ESL Proficiency Level: Intermediate  

Common Core Learning Standards: 

Grade 2, Listening and Speaking: 

1. Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers 

and adults in small and larger groups. 

2. Recount or describe key ideas or details from a text read aloud or information presented orally or 

through other media. 

Key Vocabulary: doctor, nurse, check-up, 

patient, symptoms: cough, fever, sore throat, 

stomachache, headache; stethoscope, tongue 

depressor, blood pressure cuff, thermometer, 

verb: to have  

Visuals/Resources:  

Going to the Doctor, by Anne Civardi and Michelle Bates; 

Let's Go To The Doctor - PECS Autism Social Skills Story, 

by Laura Behrend; Brain Pop Jr. video “Going to the 

Doctor” 

http://www.brainpopjr.com/health/bewell/goingtothedoctor/  

During actual visit to nurse’s office, look at the various 

tools used to check health 

HOTS: Have you ever been to a doctor’s 

office? How did you tell the doctor what 

hurt/was sick?  

Connections to Prior Knowledge/Building Background: 

Students will have previously learned parts of the body vocabulary. TW ask students if they’ve ever been 

to a doctor’s office and to describe it for classmates.  

Content Objectives: 

1. SWBAT 

demonstrate 

knowledge of 

doctor office 

vocabulary.  

Meaningful Activities: 

1.1 TW read books, Going to the 

Doctor and Let’s Go to the 

Doctor – PECS Autism Social 

Skills Story, aloud to class. 

1.2 SW watch video “Going to 

the Doctor” on Brain Pop Jr.  

1.3 SW visit the school nurse’s 

office for a tour and hands-on 

experience.  

Review/Assessment: 

1.1 & 1.2 & 1.3 SW discuss similarities 

to their own experiences at the 

doctor’s office vs. the book vs. the 

video vs. school nurse’s office. 

 

 

Languages Objectives: 

1.   SWBAT use verb “to 

have” and its forms to 

describe how they are 

feeling. 

 

Ex: I ___ a cold. 

She ____ a cough.   

Meaningful Activities: 

1.1 SW role-play with school 

nurse and use “to have” to 

describe symptoms they have.  

Review/Assessment: 

1.1 School nurse will role-play with 

students, asking them about symptoms, 

and making sure they use the correct “to 

have” form.   

Wrap-up:  
TW give students a worksheet to summarize their learning for the day. The worksheet will have students 

write a sentence describing the symptoms of the picture.    

ELL/ASD strategy used: 

For less verbal students – head signals or smiley face chart, Picture Exchange Communication System. Use 

of visuals and demonstrations, as well as supplementary materials. 

 

http://www.amazon.com/s/ref=rdr_ext_aut?_encoding=UTF8&index=books&field-author=Anne%20Civardi
http://www.amazon.com/s/ref=rdr_ext_aut?_encoding=UTF8&index=books&field-author=Michelle%20Bates
http://www.brainpopjr.com/health/bewell/goingtothedoctor/
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Name _________________________ 
Write a sentence to describe what symptom the patient has.   

Fever   Cough  Stomachache  Sore throat 

 Headache   

1.            _________________________________ 
  

2.                     _________________________________ 

 

3.                   _________________________________ 
 

4.               _________________________________ 
 

5.           _________________________________ 
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: What are you wearing?  Grade: Elementary 

ESL Proficiency Level: Intermediate  

Common Core Learning Standards: 

Grade 2, Language  

3. Use knowledge of language and its conventions when writing, speaking, reading, or listening. 

Grade 2, Listening and Speaking  

6. Produce complete sentences when appropriate to task and situation in order to provide requested detail 

or clarification. 

Key Vocabulary: verb “to wear”; colors: red, orange, 

yellow, green, blue, purple, pink, brown, black, white; 

clothing items: belt, blouse, dress, hat, jacket, 

pajamas, pants, sandals, shirt, shoes, short, skirt, 

sneakers, socks, sunglasses, sweater, tie 

Visuals/Resources:  

Clothing Vocabulary Worksheet (see below) 

Magazines, scissors, large pieces of paper, glue, 

crayons, pencils 

HOTS:  

How do you know what to wear? What is appropriate 

for the weather? 

Connections to Prior Knowledge/Building Background: 

SW have previously learned color words and weather/seasons terminology. TW ask several students at 

beginning of lesson if they know what the names of the clothing they are wearing.  

Content Objectives: 

1. SWBAT describe 

clothing vocabulary 

using color descriptors. 

 

2. SWBAT create an outfit 

appropriate for various 

weather conditions.   

 

Meaningful Activities: 

1.1 TW help students fill out clothing 

vocabulary worksheet: write 

appropriate term next to picture. 

1.2 SW name the color of each 

clothing article on worksheet. 

 

2.1 SW work with a partner to create 

an outfit appropriate for their 

assigned weather condition. SW need 

to describe each clothing item chosen 

(ex. red shirt, blue pants). SW cut out 

clothing items from magazine and 

arrange in a final outfit.  

Review/Assessment: 

1.1 & 1.2 TW observe for 

accuracy.  

 

2.1 TW correct papers for 

accurate use of vocabulary and 

appropriateness for assigned 

weather condition.  

Languages Objectives: 

1. SWBAT use the verb 

“to wear” in its correct 

conjugations when  

completing the sentence 

frame: 

 

Name is to wear clothing 

article.  

 

Ex. Jennifer is wearing a skirt.   

Meaningful Activities: 

1.1 SW use sentence frame when 

describing the outfit they created.  

Review/Assessment: 

1.1 TW correct sentences for 

accurate conjugation of “to 

wear”.   
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Wrap-up:  
TW hold up each created outfit to the class. TW randomly pick a student to describe the outfit, using “to 

wear”, color descriptors, and clothing vocabulary.  

ELL/ASD strategy used: 

Use of pictures (modeled after the Picture Exchange Communication System) will help students associate 

real-life objects to vocabulary terms.  
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Name _________________________________ 
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

Lesson: How do you feel today? Let’s 

talk about feelings/emotions.   

Grade: Elementary 

ESL Proficiency Level: Advanced 

Common Core Learning Standards: 

Grade 2, Listening and Speaking: 

1. Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers 

and adults in small and larger groups. 

2. Recount or describe key ideas or details from a text read aloud or information presented orally or 

through other media. 

3. Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional 

information, or deepen understanding of a topic or issue. 

5. Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts 

of experiences when appropriate to clarify ideas, thoughts, and feelings 

Key Vocabulary: feelings, emotions: see 

list of Jenga words  
Visuals/Resources:  

Today I Feel Silly: And Other Moods That Make My Day 

by Jamie Lee Curtis  

Jenga tiles with feelings/emotions written on them. 

 

HOTS: How are you feeling today? How do 

you think your friend is feeling? How do 

you know?  

Connections to Prior Knowledge/Building Background: 

TW ask students to express different emotions during morning circle. She will ask students what it looks 

like to be happy, sad, angry, etc., and watch how each face changes.    

Content Objectives: 

1. SWBAT construct 

knowledge of 

feelings/emotions 

Meaningful Activities: 

1.1 TW read book Today I 

Feel Silly: And Other 

Moods That Make My 

Day.  

Review/Assessment: 

1.1 Throughout reading the book, TW ask 

students to volunteer when they might have 

felt a particular way.  

 

Languages Objectives: 

1.   SWBAT express 

feelings and emotions by 

acting out a feeling or 

describing a time when they 

felt that way.   

 

Meaningful Activities: 

1.1 SW play “Feelings 

Jenga”, in which each 

Jenga tile will have a 

different feeling/ 

emotion written on it. 

SW have a choice to 

act out that feeling or 

describe a time when 

they felt that way.  

Review/Assessment: 

1.1 TW observe students for accuracy when 

acting out or describing the various emotions 

or feelings. If students do not know the 

definition of a particular feeling, the teacher 

will allow another classmate to help.  

Wrap-up:  
TW provide a worksheet for students to practice drawing a picture to portray a certain feeling/emotion.  

ELL/ASD strategy used: 

The lesson uses conversational techniques that allow for students to wait for their turns in conversation and 

games. Additionally, cultural gestures may be associated with feelings and emotions, which need to be 

explicitly taught through the game. The interactive teaching environments allow students to interact with 

classmates and create meaningful conversations to practice their language. Finally, making connections to 

student experiences/ building background through the game.  
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List of Feelings/Emotions to write on Jenga tiles: 

*Note there are 54 tiles in the game 

 

Afraid 

Angry 

Annoyed 

Anxious  

Ashamed 

Cheerful 

Crushed 

Depressed 

Devastated 

Disappointed 

Distracted 

Ecstatic 

Elated 

Energized 

Excited 

Exhausted 

Flattered 

Frustrated  

Furious 

Glad 

Grateful 

Greedy 

Happy 

Horrified 

Impatient 

Jealous 

Joyful 

Lazy 

Lonely  

Loved 

Mad 

Mean 

Nervous 

Overwhelmed 

Panicked  

Paranoid 

Proud 

Puzzled  

Relaxed 

Rude 

Sad 

Scared 

Shy 

Sick 

Silly 

Strong 

Surprised 

Suspicious  

Terrified 

Thrilled 

Timid 

Tired 

Upset  

Weak 
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Name ______________________________________  

 

Practice drawing a face for each feeling word below: 

 

 
 

Afraid  Happy   

Sad   Excited   

Scared  
Silly  
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Name_______________________________________ 

 

 

My Body, My Self Unit Test 

1. Color each part of the body the following colors: 
Mouth = Red    Eyes = Orange 

Feet = Green    Stomach = Pink 

Ears = Blue      Nose = Purple    
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2. Draw a picture of yourself as the following emotion:   

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3. Draw a picture of three parts of your morning routine. 

Use the bubbles to order them from first to last:   

 
 

Glad  Disappointed 

Frustrated Surprised  
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Appendix B 

Unit Two 

My Family, My Home 

 

Table of Contents 

Page 

What Makes a Family? (B)                76 

What are your Family Traditions? (B)              77 

The Family Tree (I)                 79 

The “Est” in my Family (I)                81 

Caring for your Pet (I)                83 

Let’s Play House (I)                 84 

Create your Family Crest (A)                            86 

Unit Test                  90
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: What makes a family?    Grade: Elementary 

ESL Proficiency Level: Beginner 

Common Core Learning Standards: 

Grade 2, Reading 

1. Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding 

of key details in a text. 

9. Compare and contrast two or more versions of the same story by different authors or from different 

cultures. 

Key Vocabulary: parent, father, mother, sibling,  

brother, sister, aunt, uncle, grandfather, 

grandmother, cousin, son, daughter, nephew, niece, 

grandchild, grandson, granddaughter, step-parent,  

step-father, step-mother, step-brother, step-sister, 

husband, wife 

Visuals/Resources:  

Love is a Family, by Roma Downey; Families, by 

Ann Morris; Who’s in a Family?, by Robert Skutch; 

paper, crayons, pencils 

HOTS:  

What makes a family? Who is in your family?   

Connections to Prior Knowledge/Building Background: 

This is the first lesson in the family unit; therefore students will have minimal knowledge on family 

vocabulary. TW ask students to name family member vocabulary at beginning of lesson.  

Content Objectives: 

1. SWBAT compare 

different types of families 

through reading three 

books.  

 

Meaningful Activities: 

1.1 TW read books:  Love is a 

Family, Families, and Who’s 

in a Family? aloud to class. 

TW emphasize that there are 

many types of families.  

  

Review/Assessment: 

1.1 TW observe for 

understanding.  

 

  

Languages Objectives: 

1. SWBAT draw picture of 

their family, labeling each 

member of the family with 

correct vocabulary word.  

Meaningful Activities: 

1.1 SW draw picture of their 

immediate family (who lives in 

home with them), and label using 

correct family vocabulary word.  

Review/Assessment: 

1.1 TW correct for accurate use 

of family vocabulary.    

 

  

Wrap-up:  
SW will present picture of family and name each member and their relation to the student.   

ELL/ASD strategy used: 

By making connections to student experiences/ building background, as well encourage the student to 

share the experience with the class, the teacher helps the child feel valued in the classroom.  
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: What are your family 

traditions? 

Grade: Elementary 

ESL Proficiency Level: Beginner  

Common Core Learning Standards: 

Grade 2, Reading 

2. Recount stories, including fables and folktales from diverse cultures, and determine their central 

message, lesson, or moral. 

7. Use information gained from the illustrations and words in a print or digital text to demonstrate 

understanding of its characters, setting, or plot.  

Grade 2, Speaking and Listening 

2. Recount or describe key ideas or details from a text read aloud or information presented orally or 

through other media.  

4. Tell a story or recount an experience with appropriate facts and relevant, descriptive details; speaking 

audibly in coherent sentences.  

Grade 2, Language 

1. Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking.  

Key Vocabulary: family traditions, customs, select 

family vocabulary  
Visuals/Resources:  

Cuadros de familia / Family Pictures, by Carmen 

Lomas Garza; crayons, pencils, paper HOTS:  

What activities does your family do all together? Do 

you know anyone else who does this? 

Connections to Prior Knowledge/Building Background: 

Students have previously learned about family vocabulary, members of their family, and how other 

families may be different from their own. TW ask students what they did over the weekend with their 

families, trying to elicit out family traditions.  

Content Objectives: 

1. SWBAT illustrate 

their favorite family 

tradition.   

 

Meaningful Activities: 

1.1 TW read the 

bilingual book 

Cuadros de familia / 

Family Pictures, in 

English first. If there 

are students who 

speak Spanish in the 

class, she will read it 

in Spanish as well.  

 

1.2 SW draw a picture 

of their favorite 

family tradition. 

  

Review/Assessment: 

1.1 Before reading each passage, TW ask 

students to describe what they think is going 

on in each picture. Then TW read the 

corresponding passage to see if students 

correctly guessed what is happening. 

 

1.2 TW observe for understanding.   

Languages Objectives: 

1. SWBAT write 

several sentences 

Meaningful Activities: 

1.1 SW write several 

sentences to describe 

Review/Assessment: 

1.1 TW correct for accurate use of family 

vocabulary and that picture corresponds with 
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that describes the 

illustration of their 

family tradition.  

their illustration of the 

family tradition.  

the sentences.  

 

  

Wrap-up:  
SW will present picture, and have other students guess what tradition they are trying to illustrate. After 

several students guess, the SW read the sentences aloud describing his/her illustration.    

ELL/ASD strategy used: 

With the use of visuals and allowing students to draw, it allows for mobility practice. Additionally, reading 

the story in potentially a child’s native language allows them to the content in the native language and 

apply it to their second language of English.    
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: The Family Tree.    Grade: Elementary 

ESL Proficiency Level: Intermediate  

Common Core Learning Standards: 

Grade 2, Reading 

1. Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding 

of key details in a text. 

5. Know and use various text features (e.g. captions, bold print, subheadings, glossaries, indexes, 

electronic menus, icons) to locate key facts or information in a text efficiently. 

Grade 2, Speaking and Listening 

4. Tell a story or recount an experience with appropriate facts and relevant, descriptive details, speaking 

audibly in coherent sentences. 

Grade 2, Language 

1. Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking. 

Key Vocabulary: family tree, parent, father, 

mother, sibling,  brother, sister, aunt, uncle, 

grandfather, grandmother, cousin, son, daughter, 

nephew, niece, grandchild, grandson, 

granddaughter, step-parent,  step-father, step-

mother, step-brother, step-sister, husband, wife 

Visuals/Resources:  

The Kids’ Family Tree Book, by Caroline Leavitt; 

magazines, family photographs, markers, big paper, 

pencils, ruler, crayons 

HOTS:  

Do you know who is in your family?  

Connections to Prior Knowledge/Building Background: 

SW have previously discussed their different types of families, and heritage. TW ask students if they can 

name several different members of their family (not names, but the vocabulary term) 

Content Objectives: 

1. SWBAT identify the 

various vocabulary terms 

associated with family.  

 

2. SWBAT create a family 

tree.  

 

Meaningful Activities: 

1.1 TW read book The Kids’ 

Family Tree Book, 

emphasizing the vocabulary 

terms for family. 

 

2.1 SW use family photographs, 

magazines, or draw their own 

pictures to represent their family 

tree. TW provide an example of 

her own. SW need at least 15 

members of the family.  

Review/Assessment: 

1.1 TW observe for 

understanding.  

 

2.1 TW observe for 

understanding and accuracy.  

Languages Objectives: 

1. SWBAT label each 

member of the family in 

relation to themself.   

 

2. SWBAT write ten 

sentences describing 

Meaningful Activities: 

1.1 SW label each member of the 

family in relation to themself.   

 

2.1 SW use family vocabulary to 

write ten sentences describing 

various relationships.  

Review/Assessment: 

1.2 TW correct for accurate use 

of family vocabulary.    

 

2.1 TW correct for accurate use  

of family vocabulary.  

http://www.amazon.com/Caroline-Leavitt/e/B000APYZVA/ref=ntt_dp_epwbk_0
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various familial 

relationships. 

 

Ex. Joe is the father of Stephanie.  

Wrap-up:  
SW will present family tree and read aloud two of the relationships in relation to themselves.  

ELL/ASD strategy used: 

The students will experience explicit vocabulary development with contextual supports. The students’ 

errors will be corrected immediately, by the teacher, in order to not form an incorrect habit.   

 

 

 

Sample Sentences: 

1. Stephanie is the sister of Claire. 

2. Mark is the husband of Claire. 

3. Josh is the cousin of Mark Jr. 

4. Joe is the grandfather of Matt. 

5. Mary is the wife of Joe. 

Grandpa Joe  

Grandma Mary 

Uncle Christopher  

Aunt Stephanie  

Cousins: Josh, Matt, Christina   

Mother Claire 

Brother Mark Jr.   

Father Mark  
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: The “Est” in my 

Family  

Grade: Elementary 

ESL Proficiency Level: Intermediate  

Common Core Learning Standards: 

Grade 2, Reading 

3. Describe how characters in a story respond to major events and challenges. 

Grade 2, Speaking and Listening 

1. Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers 

and adults in small and larger groups. 

2. Recount or describe key ideas or details from a text read aloud or information presented orally or 

through other media.  

3. Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional 

information, or deepen understand of a topic or issue.  

Key Vocabulary: family vocabulary, 

comparative and superlative adjectives, 

ex: tall, taller, tallest, short, shorter, 

shortest, old, older, oldest… 

Visuals/Resources:  

Brain Pop ESL video on superlatives: 

http://www.brainpopesl.com/level2/unit5/lesson2/preview.weml 

Goldilocks & the Three Bears, by Jan Brett 

 HOTS:  

Who is the ______ in your family?    

Connections to Prior Knowledge/Building Background: 

Students have previously learned about family vocabulary, members of their family, and how other 

families may be different from their own. TW ask if students they have heard the suffixes –er or –est 

before on other words.  

Content Objectives: 

1. SWBAT select 

the member of 

their family who 

fits the 

appropriate 

adjective in 

comparison.  

 

Meaningful Activities: 

1.1 TW read Goldilocks and 

Three Bears, 

emphasizing the 

adjectives and how they 

compare different objects 

in the story.  

 

1.2 SW practice by lining up, 

oldest to youngest, 

asking one another who 

is older by birthdays. 

 

1.3 SW draw a picture and 

write a sentence for five 

different family members 

using the various 

adjectives. 

  

Review/Assessment: 

1.1 TW check for understanding.  

 

1.2 TW observe for accuracy. 

 

1.3 TW check for accuracy.  

Languages Objectives: 

1. SWBAT use 

comparative and 

Meaningful Activities: 

1.1 SW draw picture and 

write a sentence for five 

Review/Assessment: 

1.1 TW correct for accurate use of family 

vocabulary and comparative/superlative 

http://www.brainpopesl.com/level2/unit5/lesson2/preview.weml
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superlative 

adjectives when 

comparing 

members of their 

family.  

different family members 

using the various adjectives. 

(See example) 

adjectives.  

 

  

Wrap-up:  
SW will present one picture and sentence aloud to class.   

ELL/ASD strategy used: 

As for the morphology of the lesson (where both sets of students struggle), there will be explicit instruction 

and students’ errors will be corrected immediately, by the teacher, in order to not form an incorrect habit.   
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: Caring for your pet  Grade: Elementary 

ESL Proficiency Level: Intermediate  

Common Core Learning Standards: 

Grade 2, Reading 

7. Use information gained from the illustrations and words in a print or digital text to demonstrate 

understanding of its characters, setting, or plot.  

Grade 2, Speaking and Listening 

2. Recount or describe key ideas or details from a text read aloud or information presented orally or 

through other media.  

4. Tell a story or recount an experience with appropriate facts and relevant, descriptive details; speaking 

audibly in coherent sentences.  

Key Vocabulary: pet, cat, dog, bird, 

rabbit, fish   
Visuals/Resources:  

The Kids’ Cat Book, by Tomie dePaola; Don't Lick the Dog: 

Making Friends with Dogs, by Wendy Wahman; The Perfect 

Pet, by Margie Palatini, Brain Pop Jr. video: 

http://www.brainpopjr.com/health/beresponsible/caringforpets/  

HOTS:  

What are the necessary steps in taking 

care of a pet? How do you know if you 

are ready for one?   

Connections to Prior Knowledge/Building Background: 

TW ask students if they have pets at home, if they would like a pet, or just to recount their experiences 

with pets.   

Content Objectives: 

1. SWBAT 

examine 

different types 

of pets through 

reading of 

literature. 

 

Meaningful Activities: 

1.1 TW show the Brain Pop 

Jr. video on Caring for 

Pets. Then, TW break 

the students into three 

groups (one per book). 

Each group will read a 

book, discuss it, and 

move along to the next 

station.  

  

Review/Assessment: 

1.1 TW correct for accurate usage of vocabulary, 

spelling, and grammar.  

  

Languages Objectives: 

1. SWBAT explain 

what their dream 

pet would be 

through a 

writing exercise.    

Meaningful Activities: 

1.1 SW write a 

paragraphing, detailing 

what their dream pet would 

be. SW illustrate their 

dream pet.  

Review/Assessment: 

1.1 TW correct for accurate use of vocabulary and 

that picture corresponds with the sentences.  

 

  

Wrap-up:  
SW share paragraph on their dream pet with class.  

ELL/ASD strategy used: 

Students will build upon their prior knowledge and experiences dealing with pets. They will also get to 

become the expert and share with the class what their dream pet is and why.   

 

http://www.brainpopjr.com/health/beresponsible/caringforpets/


84 
STRATEGIES FOR ASD ELLS 

 

Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: Let’s Play House!   Grade: Elementary 

ESL Proficiency Level: Intermediate  

Common Core Learning Standards: 

Grade 2, Listening & Speaking 

3. Ask and answer questions about information from a speaker, in order to gather additional information or  

clarify something that is not understood 

6. Produce complete sentences when appropriate to task and situation. 

Key Vocabulary: location words (above, across 

from, around, behind, beneath, between, down, in, 

in front of, inside, left, on, out, over, right, under, 

up) pieces of furniture 

Visuals/Resources:  

Doll houses placed back to back, and both are to be 

filled with the exact same pieces of furniture. 

Computer – to use the website 

http://dotolearn.com/games/createaroom/index.htm 

along with teacher-created worksheet.  

 

HOTS:  

Do you think you will be able to set up your house 

just like your partners? 

Connections to Prior Knowledge/Building Background: 

Students will have previously learned furniture and location vocabulary words. 

Content Objectives: 

1. SWBAT demonstrate 

knowledge of location 

vocabulary.  

 

 

 

 

2. SWBAT demonstrate 

knowledge of furniture 

vocabulary.  

 

Meaningful Activities: 

1.1 S1W set up room in house with 

the appropriate furniture. 

1.2 S1W ask S2 questions about 

which piece of furniture goes in 

which location using location 

words.  

 

2.1 S1W pick up pieces of furniture 

and use correct vocabulary word to 

describe them. 

 

1.3 & 2.2 SW use teacher-created 

worksheet with step-by-step 

instructions on how to set up a 

room in a house via website. SW 

choose which of the four rooms 

they want to set up.  

Review/Assessment: 

 

 

1.2 After the student thinks he is 

finished with the set-up, the 

partners will turn the houses side 

by side and compare how well 

they match. 

 

**Students will switch roles and 

repeat the activity once one partner 

correctly matches the room. 

 

1.3 & 2.2 TW have students print 

out their finalized room to ensure 

that student has followed 

directions accurately.  

Languages Objectives: 

1. SWBAT use sentence 

frame to ask where the 

furniture is located: 

 

Is the furniture location word 

to the furniture?  

 

Ex. Is the couch across from 

the television?  

Meaningful Activities: 

1.1 SW use sentence frame when 

setting up their room exactly like 

their partners.  

Review/Assessment: 

1.1 After the student thinks he is 

finished with the set-up, the 

partners will turn the houses side 

by side and compare how well 

they match.  

http://dotolearn.com/games/createaroom/index.htm
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Wrap-up:  
TW give students a picture of a kitchen. TW call on each student to describe which piece of furniture is 

located compared to another piece of furniture. . For example, TW ask S1, The chair is ______ the table? 

S1W respond The chair is next to the table. TW ask S2, The table is _____ the stove? The students will 

continue until all students correctly answer the question. 

ELL/ASD strategy used: 

The students will learn conversational techniques that allow for them to wait for their turns in 

conversation. When pairing up, the teacher will choose a mature student, who has similar interests, and 

will be patient when speaking with the student. Additionally, there will be explicit vocabulary 

development with contextual supports. Students need practice speaking with their peers, or they will fail to 

learn typical vocabulary words for their age. 

 

Let’s Set Up Your New Room 
 

The Living Room 
1. Place the sofa against the wall. 
2. Place the door to the right of the 

sofa. 
3. Place the table on top of the rug and 

across from the sofa. 
4. Place the chair in front of the door. 
5. Place the window on the wall to the 

left of the sofa. 
6. Place the bowl of fruit on the table. 
7. Place the plant under the window. 
8. Place the picture on the wall above 

the sofa. 

 

The Bedroom 
1. Place the rug in the middle of the 

floor. 
2. Place the bed on top of the rug.  
3. Place the shelf to the right of the 

bed. 
4. Place the window to the left of the 

bed. 
5. Place the nightstand under the 

window. 
6. Place the lamp on top of the 

nightstand. 
7. Place the teddy bear on top of the 

bed. 
8. Place the picture above the bed. 

The Kitchen 
1. Place the kitchen table in the middle 

of the room. 
2. Place the stove behind the kitchen 

table. 
3. Place the refrigerator on the left side 

of the room. 
4. Place the sink in between the 

refrigerator and the stove. 
5. Place the cabinet next to the stove. 
6. Place the clock above the sink.  
7. Place the flower vase on top on the 

kitchen table. 
8. Place the chair underneath the 

kitchen table. 

 

The Dining Room 
1. Place the table on top of the rug. 
2. Place the chairs underneath the table. 
3. Place the sideboard behind the table. 
4. Place the grandfather clock to the left of 

the sideboard. 
5. Place the picture above the sideboard. 
6. Place the window to the right of the 

picture. 
7. Place the candlestick on top of the table.  
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: Create your family crest!   Grade: Elementary 

ESL Proficiency Level: Advanced  

Common Core Learning Standards: 

Grade 2, Reading 

7. Use information gained from the illustrations and words in a print or digital text to demonstrate 

understanding of its characters, setting, or plot. 

5. Know and use various text features (e.g., captions, bold print, subheadings, glossaries, indexes, 

electronic menus, icons) to locate key facts or information in a text efficiently. 

Grade 2, Speaking and Listening 

2. Recount or describe key ideas or details from a text read aloud or information presented orally or 

through other media 

Key Vocabulary: family crest, coat of arms, shield, 

armor 
Visuals/Resources:  

Coat of Arms, by Catherine Daly-Weir; list of 

common coat of arms elements, coat of arms 

cutouts, markers, crayons, scissors, cardboard, 

aluminum foil 

HOTS:  

What do you think represents your family?  

Connections to Prior Knowledge/Building Background: 

SW have previously discussed their different types of families, and heritage. TW hold up book and ask 

students if they’ve ever seen a coat of arms before.  

Content Objectives: 

1. SWBAT examine the 

various coat of arms 

families used to 

distinguish themselves in 

Medieval Times.  

 

2. SWBAT create a family 

crest that represents their 

family.  

 

Meaningful Activities: 

1.1 TW read book Coat of Arms, 

with emphasis on the variety 

of shields. 

1.2 SW discuss the differences 

with a partner. 

 

2.1 SW use list of coat of arms 

elements to design a family crest 

that portrays their family. SW use 

shield cutout for first copy. The 

final product will be drawn on a 

cardboard shield covered in 

aluminum foil – SW create on top 

of the foil.  

Review/Assessment: 

1.1 & 1.2 TW observe for 

understanding.  

 

2.1 TW observe for accuracy and 

assist students who need help.  

Languages Objectives: 

1. SWBAT use vocabulary 

learned through worksheet 

to describe why they 

chose certain elements for 

their shield.  

Meaningful Activities: 

1.1 SW present coat of arms to 

the class, mentioning why they 

chose at least three elements for 

their shield.  

Review/Assessment: 

1.1 TW observe and correct 

sentences for accuracy.  

Wrap-up:  
SW will present coat of arms to class (see above).   

ELL/ASD strategy used: 

Visual prompts will be helpful for students in case they missed the verbal instructions while they were 

http://www.amazon.com/s/ref=rdr_ext_aut?_encoding=UTF8&index=books&field-author=Catherine%20Daly-Weir
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focusing on self-organization tasks. Also, speak reasonably slow, avoiding multiple instructions in a row 

during explaining the steps to the project.  

 

The Language of Heraldry 

(Taken from http://www.storyboardtoys.com/gallery/coat-of-arms-

lesson-plan.htm ) 

Heraldic Colors: 
Yellow or Gold - Generosity 

White or Silver - Peace & Sincerity 

Black - Constancy (& sometimes Grief) 

Blue - Loyalty & Truthfulness 

Red - Military Fortitude & Magnanimity 

Green - Hope, Joy & sometimes Loyalty 

Purple - Royal Majesty, Sovereignty & Justice 

 

Heraldic Animals: 
Bear - Protectiveness 

Bee - Industriousness 

Camel - Perseverance 

Dog - Loyalty 

Double Eagle & Eagle - Leadership & Decisiveness 

Dragon - Defender of Treasure 

Falcon or Hawk - Eagerness 

Fox - Cleverness 

Griffin (part eagle, part lion) - Bravery 

Horse - Readiness to Serve 

Lion - Courage 

Pelican - Generosity & Devotion 

Raven - Constancy 

Snake - Ambition 

Stag, Elk or Deer - Peace & Harmony 

Tiger - Fierceness & Valor 

Unicorn - Extreme courage 

Wolf - Constant Vigilance 

 

Heraldic Symbols: 
Axe - Dutiful 

Bridge - (signifies a governor or magistrate) 

Crescent - Enlightenment 

Crosses - Christian sentiments 

Crown - Authority 

Fire - Zeal 

http://www.storyboardtoys.com/gallery/coat-of-arms-lesson-plan.htm
http://www.storyboardtoys.com/gallery/coat-of-arms-lesson-plan.htm
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Flaming Heart - Passion 

Fleur-de-lys (stylized Iris flower) - Purity (associated with France) 

Hand - Faith, Sincerity & Justice 

Heart - Sincerity 

Horns & Antlers - Fortitude 

Lightning - Decisiveness 

Moon - Serenity 

Oyster Shell - Traveler 

Ring - Fidelity 

Scepter - Justice 

Star - Nobility 

Sun - Glory 

Sword - Warlike 

Tower or Castle - Fortitude & Protectiveness 

 

Common Design Features (heraldic terminology): 
Bend - a diagonal stipe 

Chevron - an upside-down "V" 

Chief - broad stripe across top of shield 

Dexter - the right-hand side of the shield (from its user's perspective) 

Ermine - a white fur pattern (with black tail tips) 

Fess - broad horizontal stripe through center 

Pale - broad vertical stripe through center 

Passant - an animal shown walking 

Rampant - an animal standing on hind legs 

Sinister - the left-hand side of the shield (from its user's perspective) 

 

Other important design details: 
Besides simple fields of color, a coat of arms may contain other design motifs, such as 

checkerboards, polka dots, or fur patterns. One traditional design rule is that two solid-

color fields shouldn't appear side by side unless one of the two is "metallic". Even this 

"rule" has been broken by many famous and historical coats of arms.  
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: My Home, My Family Unit 

Wrap-Up: Making a Classroom Book 

on their Families (“Unit Test”) 

Grade: Elementary 

ESL Proficiency Level: Intermediate/Advanced  

Common Core Learning Standards: 

Grade 2, Speaking and Listening 

4. Tell a story or recount an experience with appropriate facts and relevant, descriptive details, speaking 

audibly in coherent sentences. 

6. Produce complete sentences when appropriate to task and situation in order to provide requested detail 

or clarification.  

Grade 2, Language 

1. Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking. 

2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling 

when writing. 

Key Vocabulary: family traditions, family values, 

family vocabulary, ancestors, heritage, customs  
Visuals/Resources:  

crayons, pencils, paper, book making supplies, 

real photographs, computers, encyclopedias, 

maps 
HOTS:  

What are your family traditions? Where does your 

family come from?  

Connections to Prior Knowledge/Building Background: 

Students have previously learned about families, houses, various cultures and traditions. SW gather all 

information learned through this unit and put it all together.  

Content Objectives: 

1. SWBAT illustrate 

and describe an 

activity they do 

with their family. 

 

2. SWBAT locate and 

investigate which 

country their family 

hails from. 

 

3. SWBAT choose and 

write their favorite 

family recipe.    

 

Meaningful Activities: 

1.1 SW choose their favorite activity, 

illustrate or use a real photograph, 

and then write a paragraph to 

describe the picture. 

 

1.2 SW ask family members which 

country they are ancestrally from 

(if more than one, just have student 

choose one), find a map of the 

country, and write five basic facts 

about the country. 

 

1.3 SW choose their favorite family 

dish, and copy the recipe. SW 

illustrate a picture or take a 

photograph to accompany the 

recipe. 

  

Review/Assessment: 

1.1 TW correct for accurate usage 

of vocabulary, spelling, and 

grammar.  

 

1.2 TW correct for accurate usage 

of vocabulary, spelling, and 

grammar. 

 

1.3 TW correct for accurate usage 

of vocabulary, spelling, and 

grammar.  

Languages Objectives: 

1. SWBAT use 
Meaningful Activities: 

1.1 SW write a paragraph to describe a 
Review/Assessment: 

1.1 TW correct for accurate use of 
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vocabulary and 

knowledge gained 

throughout the unit 

to write several 

paragraphs.   

favorite activity they do with their 

family. 

 

1.2 SW write five basic facts to 

describe the country their ancestors 

came from. 

 

1.3 SW write a recipe for their favorite 

family dish.   

vocabulary and that picture 

corresponds with the 

sentences.  

 

  

Wrap-up:  
When the classroom book is complete, TW invite families into the classroom for a celebration of the 

student’s hard work. Each family will be encouraged to bring in more pictures showing their family 

traditions, traditional music from their cultures, and special food dishes from the cultures as well. 

ELL/ASD strategy used: 

Interactive teaching environments allow students to interact with classmates and create meaningful 

conversations to practice their language. Making connections to student experiences/ building background, 

as well encourage the student to share his or her passion with the class.  

 

Idea taken from: 

http://www.readwritethink.org/files/resources/lesson_images/lesson941/requirements.pdf 

 

Use this worksheet as a guideline for creating class book on their families: 

 

 

 

 

http://www.readwritethink.org/files/resources/lesson_images/lesson941/requirements.pdf
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Appendix C 

Unit Three 

Food, From the Fields to the Table 
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: Let’s Learn about Food (Multi-Day) Grade: Elementary 

ESL Proficiency Level: Beginner  

Common Core Learning Standards: 

Grade 2, Speaking & Listening  

1. Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and 

adults in small and larger groups. 

5. Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of 

experiences when appropriate to clarify ideas, thoughts, and feelings. 

6. Produce complete sentences when appropriate to task and situation in order to provide requested detail or 

clarification.  

Grade 2, Language 

1. Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking. 

2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling 

when writing.  

6. Use words and phrases acquired through conversations, reading and being read to, and responding to texts, 

including using adjectives and adverbs to describe.  

Key Vocabulary: see dictionary below for foods 

covered in the unit 
Visuals/Resources:  

Brain Pop Jr. video on Food Groups: 

http://www.brainpopjr.com/health/food/foodgroups/; 

Food mini-dictionary, crayons, pencils, Bingo boards, 

Bingo chips, magazines, scissors, glue, paper plates 

HOTS: What is a healthy meal/food? What are the 

words for the food I eat?  

 

Connections to Prior Knowledge/Building Background: 

Students have previously learned basic food vocabulary, but these few days will really teach them much more 

vocabulary.  

Content Objectives: 

1. SWBAT name 

vocabulary terms 

for food.  

 

2. SWBAT 

determine healthy 

food and what 

makes a healthy 

meal.  

Meaningful Activities: 

1.1 Day One: TW play video from Brain Pop Jr. on 

“Food Groups”. TW use food mini-dictionary to 

teach students vocabulary needed for the next few 

days. TW hold up a picture of the food, ask 

students if they know what it is called, and have 

students write down the vocabulary term in their 

food mini-dictionary.  

 

1.2 Day Two: SW play Food Bingo to practice their 

new vocabulary terms. SW create their own bingo 

boards, drawing pictures from their food 

dictionary. TW draw vocabulary words from a 

hat, read aloud, while SW place Bingo chips on 

their match. Class will play several games.  

 

2.1 Day Three: SW create three healthy meals 

(breakfast, lunch, dinner) by cutting out pictures 

from magazines or drawing their own foods. SW 

arrange each meal and glue onto a paper plate.  

Review/Assessment: 

1.1 TW be sure that all 

vocabulary words are 

correct for the picture 

they describe.  

 

 

 

 

1.2 TW check for 

understanding. 

 

 

 

 

 

2.1 TW check that each 

meals fit the healthy 

proportions criteria.  

http://www.brainpopjr.com/health/food/foodgroups/
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Languages Objectives: 

1. SWBAT locate 

students who like 

or dislike a certain 

food.  

 

2. SWBAT find and 

use food 

vocabulary 

through Bingo 

game. 

 

3. SWBAT describe 

what makes a meal 

healthy and how to 

choose the right 

foods. 

Meaningful Activities: 

1.1 Day One: After completing mini-dictionary with 

their new food vocabulary, SW play “Find Someone 

Who”, asking classmates if they like/dislike certain 

foods. SW need to talk to each classmate, and when 

person completes their worksheet, the game is over.  

 

2.1 Day Two:  SW play Food Bingo, using food 

vocabulary learned previous day.  

 

3.1 Day Three: SW describe their three healthy meals 

by writing two-three sentences on why they chose 

that meal, on a paper to hang below the paper plate. 

SW need to label each food item on the paper plate.  

Review/Assessment: 

1.1 TW observe and 

listen for 

understanding.    

 

2.1 TW check for 

understanding. 

 

3.1 TW check that 

everything is labelled 

correctly and meals fit 

healthy criteria.  

 

Wrap-up:  
SW share one of their healthy meals aloud with the class, stating why those chose certain foods to make up the 

healthy meal.    

ELL/ASD strategy used: 

The explicit vocabulary instruction with contextual supports (pictures) will help students develop vocabulary. 

The interactive teaching environment allows students to interact with classmates and create meaningful 

conversations to practice their language, as well as using hands-on instruction to convey information without 

relying heavily on language. Students will also practice conversational techniques, learning how to turn take in 

conversations.  
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1. Likes to eat pasta ___________________ 
 
2. Doesn’t like chocolate ________________ 
 
3. Likes apples but not bananas ____________ 
 
4. Likes to eat fish _______________________ 
 
5. Doesn’t like pineapple _________________ 
 
6. Likes to eat hotdogs ___________________ 
 
7.  Doesn’t like any vegetables _____________ 
 
8. Likes to drink milk ____________________ 
 
9. Likes cereal but not oatmeal _____________ 
 
10. Doesn’t like carrots __________________ 
 
My favorite food is ______________________ 
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

Lesson: Let’s learn about manners at mealtime Grade: Early Elementary 

ESL Proficiency Level: Beginner 

Common Core Learning Standards: 

Grade 2, Speaking & Listening  

1. Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers 

and adults in small and larger groups. 

Grade 2, Language 

1. Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking. 

6. Use words and phrases acquired through conversations, reading and being read to, and responding to 

texts, including using adjectives and adverbs to describe. 

Key Vocabulary: excuse me, manners, ordering, 

please, polite, respect, sharing, taking turns, thank 

you 

Visuals/Resources:  

Books: Good Manners in a Restaurant, by Katie 

Marsico, Comportamiento Y Modales en la 

Cafetería/Manners in the Lunchroom, by Amanda 

Doering and Chris Lensch, and Please Pass the 

Manners! Mealtime Tips for Everyone, by Lola 

Schaefer; Activity card game: “Mind your 

Manners” one side will have picture of 

polite/impolite manner, the flipside will have the 

written description.  

HOTS:  

Do you think you use your best manners when you 

go out to eat in a restaurant? Do you think you 

should act the same way in the school cafeteria? 

Connections to Prior Knowledge/Building Background: 

TW ask students about a trip to a restaurant, having students describe the way other patrons were acting. 

TW ask students if they acted politely as well.   

Content Objectives: 

1. SWBAT describe good 

manners to use at 

mealtime.  

 

2. SWBAT compare polite 

and impolite manners.  

 

Meaningful Activities: 

1.1 TW read books Good 

Manners in a Restaurant, 

Comportamiento Y Modales 

en la Cafetería/Manners in 

the Lunchroom, and Please 

Pass the Manners! Mealtime 

Tips for Everyone. 

 

2.1 SW pair up with a friend, and 

play “Mind your Manners”. SW 

need to sort the cards into polite/ 

impolite piles. 

 

Review/Assessment: 

1.1 TW ask students which parts 

of the story show polite 

manners.  

 

2.1 TW check student’s piles of 

polite/impolite manners for 

accuracy.  

Languages Objectives: 

1. SWBAT discuss which 

manners are 

polite/impolite by using 

the sentence frame: 

 

Do you think ______ is 

Meaningful Activities: 

1.1 SW use sentence frame when 

sorting manner cards into their 

respective piles.  

Review/Assessment: 

1.1 TW listen for students to be 

using the sentence frame 

correctly.   
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polite or impolite?  

  

Wrap-up: Thumbs up, Thumbs down 

TW will hold up the picture side of the activity cards, asking students to give a thumbs up if the manner is 

polite, or a thumbs down if the manner is impolite.  

ELL/ASD strategy used: 

The explicit vocabulary instruction with contextual supports (pictures) will help students develop 

vocabulary. The interactive teaching environment allows students to interact with classmates and create 

meaningful conversations to practice their language. Additionally, the explicit teaching of cultural and 

conversational gestures will help students learn the proper manner to act at mealtimes.  
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Mind Your Manners! 
 

Sit 

with 

your 

feet 

under 

the 

table. 

 Put 

your 

feet on 

the 

table. 

 

Eat 

your 

food 

with 

your 

mouth 

closed. 
 

Keep 

elbows 

off the 

table. 

 

Put 

your 

elbows 

on the 

table. 

 

 

Eat 

your 

food 

with 

your 

mouth 

open. 

 

Talk 

quietly 

to your 

neighbor 

 

Yell 

across 

the 

table.  

 

Use your 

silverware 

to eat. 
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Raise 

your 

hand 

for 

help. 

 

Leave 

the 

table 

without 

asking. 
 

Eat with 

your 

hands. 

 

Don’t 

play 

with 

your 

food. 
 

Play 

with 

your 

food.  

 

Always 

say 

please 

and 

thank 

you.   

Wait 

patiently 

for your 

food to 

arrive. 

 

Yell that 

you 

want 

your 

food 

NOW!  

Say 

“excuse 

me” if 

you 

burp.  
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: Let’s Go to the Grocery Store! Grade: Elementary 

ESL Proficiency Level: Intermediate  

Common Core Learning Standards: 

Grade 2, Speaking & Listening  

1. Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and 

adults in small and larger groups. 

2. Recount or describe key ideas or details from a text read aloud or information presented orally or through 

other media.  

3. Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional 

information, or deepen understand of a topic or issue.  

6. Produce complete sentences when appropriate to task and situation in order to provide requested detail or 

clarification.  

Grade 2, Language 

1. Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking.  

Key Vocabulary: supermarket, grocery 

store, aisle, produce, dairy, dry goods, 

checkout, cashier, register, shopping cart, 

total 

Visuals/Resources:  

Off We Go to the Grocery Store, by Avril Webster; 

miscellaneous empty packages of food, plastic fruits, 

vegetables, grocery store supplies, play cash register, shopping 

basket, etc., pencils, grocery lists 

 
HOTS:  
What do you do at the grocery store?  

Connections to Prior Knowledge/Building Background: 

Students have previously learned food vocabulary.  

Content Objectives: 

1. SWBAT describe 

and act out what 

happens at the 

grocery store.   

 

Meaningful Activities: 

1.1 TW read aloud Off We Go to the Grocery Store to 

the class. SW discuss key parts of the story 

afterwards. 

 

1.2 SW role-play shopping at the grocery store. The 

classroom will be transformed into a mini-store. 

TW provide empty packages of milk, cereal, 

canned food, etc., as well as plastic fruits, and 

vegetables for authentic experience. SW take 

turns being the customers and cashiers. While 

students wait, they will write a pretend shopping 

list, with at least five needs. When it’s their turn, 

SW pick up their five needs, and then cash out at 

the register.  

Review/Assessment: 

1.1 TW lead discussion 

on key parts of going to 

the grocery store. 

 

1.2 TW observe students 

interact with one-another 

and keep on-task.  

 

  

Languages Objectives: 

1. SWBAT use the 

role-play dialogue 

to act out a trip to 

the grocery store.   

 

Meaningful Activities: 

1.1 SW use the following dialogue (can be 

improvised):  

 

Cashier: Good morning/afternoon/evening. How are 

you? 

Review/Assessment: 

1.1 TW observe and 

listen for 

understanding.     
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Customer:  Good and you? 

Cashier: Good, thank you. Will that be all today? 

(Rings up merchandise) 

Customer: Yes, that is/No, I would also like ______. 

Cashier: Here you are! 

Customer: Thank you! 

Cashier: Your total today is $_______. 

Customer: Here you are! 

Cashier: Thank you. Have a nice day!  

Wrap-up:  
If possible, arrange a trip to your local grocery store/convenient store for the students to have a truly authentic 

experience. SW can practice buying a cheap object, actually interacting with a real cashier. 

ELL/ASD strategy used: 

The book used in the lesson is written especially for ASD children to help practice and visualize these routines 

to alleviate anxiety about what's going to happen during these activities. Additionally, the students will 

practice meaningful community during the activity, with carefully selected partners, who will be sensitive to 

their communication needs.  
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

Lesson: On the Farm Grade: Early Elementary 

ESL Proficiency Level: Intermediate  

Common Core Learning Standards: 

Grade 2, Speaking & Listening  

1. Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers 

and  

adults in small and larger groups. 

6. Produce complete sentences when appropriate to task and situation in order to provide requested detail 

or clarification.  

Key Vocabulary: food, farm, animals (chicken, 

cow, pig, horse, sheep, goat, cat, dog, mouse, 

turkey, goose, fish, duck , rabbit), meat (eggs, milk, 

ham), crops, harvest 

Visuals/Resources:  

 Farming, by Gail Gibbons; Milk: From Cow to 

Carton, by Aliki; Smart board to project game for 

students during wrap-up using this website: 

http://www.eslgamesplus.com/farm-animals-

vocabulary-game-for-esl-teaching-and-learning/, 

farm animal dictionary, where food comes from 

worksheet, pencils 

HOTS:  

Where does your food come from? What grows? 

What comes from animals?  

Connections to Prior Knowledge/Building Background: 

SW have previously discussed the different food groups.  

Content Objectives: 

1. SWBAT determine which 

food comes from which 

animal/crop.  

 

Meaningful Activities: 

1.1 TW read both stories aloud to 

the class during whole group 

instruction. Have class 

discussion after books. 

 

1.2 SW match-up the food and its 

source on worksheet. 

Review/Assessment: 

1.1 TW check for understanding. 

 

 

 

 

1.2 TW check for accuracy.  

Languages Objectives: 

1. SWBAT name different 

types of farm animals. 

 

Meaningful Activities: 

1.1 SW fill out their farm animal 

dictionary with the correct 

vocabulary term. 

Review/Assessment: 

1.1 TW check for accuracy. TW 

provide proper pronunciation of 

each vocabulary term.  

Wrap-up:  

SW divide into two teams to play Farm Animals Volley. The game will test their knowledge of different 

types of farm animals. Additionally, if a class trip to a farm is possible; strongly encourage taking students 

to experience one in real-life.  

ELL/ASD strategy used: 

Students will use PECS images and explicit instruction to learn farm animal vocabulary. Additionally, 

students will be explicitly taught the pronunciation of each term.  

http://www.eslgamesplus.com/farm-animals-vocabulary-game-for-esl-teaching-and-learning/
http://www.eslgamesplus.com/farm-animals-vocabulary-game-for-esl-teaching-and-learning/
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Name _________________________ 

 

 

From Farm to the Table 

 

Draw a line from the picture of the food to the plant or animal it comes from.  
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: Reading a Recipe (Multiday) Grade: Elementary 

ESL Proficiency Level: Intermediate/Advanced   

Common Core Learning Standards: 

Grade 2, Reading 

7. Explain how specific images contribute to and clarify a text.  

Grade 2, Speaking & Listening  

1. Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and 

adults in small and larger groups. 

6. Produce complete sentences when appropriate to task and situation in order to provide requested detail or 

clarification.  

Grade 2, Language 

1. Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking.  

Key Vocabulary: recipe, ingredients, 

measurement words (teaspoon, tablespoon, 

cup, quart), direction words (bake, measure, 

mix, pour, stir, whisk) 

Visuals/Resources:  

How to Make a Jam Sandwich via: 

http://static.studyladder.com/cdn/course/8e/bd2b1d517dfc.jpg,  

How to Make Playdoh via: 

http://www.eslkidstuff.com/Worksheets/playdohrecipe.gif, 

recipe planning list via: 

http://www.nourishinteractive.com/nutrition-education-

printables/193-cooking-with-kids-ingredient-planning-list, 

scissors, glue, pencils, flour, salad oil, salt, water, food 

coloring, bowls, spoons, ingredients for students’ recipes, 

video camera, TV, recipe cards via: 

http://www.sassysanctuary.com/2012/02/recipe-card-free-

printable.html  

HOTS:  
How do you read a recipe?  

Connections to Prior Knowledge/Building Background: 

Students have previously learned food vocabulary.  

Content Objectives: 

1. SWBAT follow 

the instructions 

and read a recipe.   

  

2. SWBAT write and 

demonstrate how 

to make their own 

recipe for their 

favorite food.  

Meaningful Activities: 

1.1 Day One: TW ask students if they have ever read 

a recipe, student discussion ensues. 

 

1.2 Day One: SW independently complete worksheet 

“How to Make a Jam Sandwich”. SW cut out 

each phrase at the bottom and arrange in order 

based on the pictures.  

 

1.3 Day One: SW be divided into small groups and 

given the recipe for Playdoh. SW need to follow 

the recipe in order to create Playdoh.  

 

2.1 Day Two: The night before, SW choose their 

favorite food and ask family member for 

directions on how to make.  

 

Review/Assessment: 

1.1 TW lead discussion 

on recipes. 

 

1.2 TW correct for 

accuracy.   

 

 

 

1.3 TW observe for 

accurate following of 

directions.  

 

2.1 TW make sure 

student is able to make 

on own. 

 

http://static.studyladder.com/cdn/course/8e/bd2b1d517dfc.jpg
http://www.eslkidstuff.com/Worksheets/playdohrecipe.gif
http://www.nourishinteractive.com/nutrition-education-printables/193-cooking-with-kids-ingredient-planning-list
http://www.nourishinteractive.com/nutrition-education-printables/193-cooking-with-kids-ingredient-planning-list
http://www.sassysanctuary.com/2012/02/recipe-card-free-printable.html
http://www.sassysanctuary.com/2012/02/recipe-card-free-printable.html
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2.2 Day Two: Each SW have their own mini-cooking 

show, demonstrating how to make their favorite 

recipe for the class.  

2.2 TW observe for 

accuracy and 

understanding.  

Languages Objectives: 

1. SWBAT identify 

the proper steps to 

follow in order to 

successfully make 

a recipe. 

   

2. SWBAT explain 

and demonstrate 

how to make their 

favorite recipe.  

 

Meaningful Activities: 

1.1 Day One: SW arrange each step to creating Jam 

sandwich.  

 

1.2 Day One: SW work with group and talk about the 

recipe for making Playdoh. SW need to communicate 

in order for the Playdoh to work.  

 

2.1 Day Two: SW bring in the directions for favorite 

food and need to rewrite in their own recipe format. 

 

2.2 Day Two: SW need to use proper vocabulary 

when hosting their mini-cooking show and 

demonstrating how to make their favorite recipe.  

  

Review/Assessment: 

1.1 TW check for 

accurate order.     

 

1.2 TW observe for 

accurate following of 

directions.  

 

2.1 TW correct recipe for 

accuracy and that it is in 

proper order.  

 

2.2 TW correct for 

accuracy.  

Wrap-up:  
Teacher may record the cooking demonstrations, and have a viewing party for students and families interested. 

Students will compile all recipes in a class recipe book.  

ELL/ASD strategy used:  

The interactive style of the lesson allows students to create meaningful conversations with their peers, by 

helping each other follow directions. The more hands-on instruction allows students to convey information 

without relying too much on the spoken language. The pre-written recipe and direction following will be 

helpful for students to refer back to in case they missed the prompt.   
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: Let’s Go to the Restaurant! (Multiday) Grade: Elementary 

ESL Proficiency Level: Advanced 

Common Core Learning Standards: 

Grade 2, Reading 

1. Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of 

key details in a text. 

3. Describe how characters in a story respond to major events and challenges. 

Grade 2, Speaking and Listening 

1. Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and 

adults in small and larger groups. 

2. Recount or describe key ideas or details from a text read aloud or information presented orally or through 

other media.  

3. Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional 

information, or deepen understand of a topic or issue.  

5. Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of 

experiences when appropriate to clarify ideas, thoughts, and feelings. 

6. Produce complete sentences when appropriate to task and situation in order to provide requested detail or 

clarification.  

Grade 2, Language 

1. Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking. 

3. Use knowledge of language and its conventions when writing, speaking, reading, or listening. 

6. Use words and phrases acquired through conversations, reading and being read to, and responding to texts, 

including adjectives and adverbs to describe.  

Key Vocabulary: appetizer, breakfast, 

brunch, café, chef, cook, cup, dessert, dinner, 

diner, dish, entrée, fork, glass, hostess, 

ingredients, knife, main course, maître d’, 

meal, menu, napkin, order, plate,  

reservation, restaurant, server, side order, 

silverware, special, spoon, table, tip, waiter, 

waitress  

Visuals/Resources:  

Gladys Goes Out to Lunch, by Derek Anderson; Tina’s Diner, 

by JoAnn Adinolfi; The Best Restaurant in the World, by 

Michelle Schwarz; place setting worksheet, pencils, place 

setting realia (cups, knives, forks, spoons, plates, napkins); 

computers (one per student), real menus from local restaurants, 

websites for restaurant menus (see sheet), website to create 

menu online: http://www.webstaurantstore.com/menu-

designer.html; rubric worksheet to create menu, restaurant 

menu planning sheet via 

http://www.readwritethink.org/files/resources/lesson_images/le

sson842/menu-planning.pdf; healthy plate worksheet via 

http://media-cache-

ec4.pinterest.com/550x/dc/a9/39/dca9392d2509373ece933f7d4

d38ca55.jpg , food pyramid worksheet via 

http://i.imgur.com/fhibr.jpg; pretend worksheet guidelines, 

class-created menu,  

HOTS:  
What goes on in a restaurant? How are 

menus created? What do people say in 

restaurants?  

Connections to Prior Knowledge/Building Background: 

Students have previously learned food vocabulary.  

Content Objectives: 

1. SWBAT compare 
Meaningful Activities: 

1.1 Day One: TW read aloud Gladys Goes Out to 
Review/Assessment: 

1.1 TW observe for 

http://www.barnesandnoble.com/c/michelle-schwarz
http://www.webstaurantstore.com/menu-designer.html
http://www.webstaurantstore.com/menu-designer.html
http://www.readwritethink.org/files/resources/lesson_images/lesson842/menu-planning.pdf
http://www.readwritethink.org/files/resources/lesson_images/lesson842/menu-planning.pdf
http://media-cache-ec4.pinterest.com/550x/dc/a9/39/dca9392d2509373ece933f7d4d38ca55.jpg
http://media-cache-ec4.pinterest.com/550x/dc/a9/39/dca9392d2509373ece933f7d4d38ca55.jpg
http://media-cache-ec4.pinterest.com/550x/dc/a9/39/dca9392d2509373ece933f7d4d38ca55.jpg
http://i.imgur.com/fhibr.jpg
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different types of 

restaurants. 

 

 

2. SWBAT locate 

where each place 

setting item goes 

in a properly set 

table. 

 

 

 

3. SWBAT create 

their menu. 

 

 

 

 

 

4. SWBAT role-play 

by imagining a 

classroom 

restaurant.  

 

 

Lunch, Tina’s Diner, and The Best Restaurant 

in the World as introductions to the multi-day 

theme.  

 

2.1 Day Two: SW learn how to set the table and the 

vocabulary terms. TW provide a place setting 

worksheet and go over as a whole class. After 

students correctly label the picture, SW use 

realia to create a real place setting on their desk. 

TW provide all six objects for students to set 

their desk, without looking at sheet.  

 

3.1 Day Three: SW browse the real menus from 

local restaurants, as well as browse the internet 

at provided menus online. SW then work with a 

partner to design their own restaurant menu. 

Students need to follow rubric worksheet to 

ensure all categories are met.  

 

4.1 Day Four: The whole class works together to 

design a menu for the classroom website. Using 

knowledge from creating their own menus, SW 

suggest menu items as the teacher creates the 

menu on a computer projected screen. After the 

menu is created, students will begin choosing 

parts to play in their classroom restaurant. (See 

worksheet).  

understanding. 

 

 

 

2.1 TW observe for 

understanding. 

 

 

 

 

 

 

3.1 TW observe for 

understanding, and ensure 

students follow project 

rubric. 

 

 

 

 

4.1 TW aide in the design 

of the class menu, as well 

as making sure students 

learn their lines.  

 

  

Languages Objectives: 

1. SWBAT describe, 

distinguish, 

illustrate, and 

compare the 

elements of the 

restaurants: from 

the way the tables 

are set to the way 

the menus are 

created. 

 

2. SWBAT repeat 

lines and create 

own conversations 

while role-playing 

in a restaurant.  

 

Meaningful Activities: 

1.1 Day One: SW compare the three stories, 

looking for similarities and differences. TW 

create a chart on chalkboard for students to 

visualize easier.  

 

1.2 Day Two: SW correctly label each object in the 

place setting. 

 

1.3 Day Three: SW work with a partner to create 

their own menu online. Using the menu 

designer, SW communicate to design a theme 

for their restaurant’s menu. Students need to 

fill out the worksheet, hand to teacher for 

review, before beginning their menu online.  

 

2.1 Day Four: After being assigned role, SW need 

to learn certain lines they will be required to 

say for the role (see worksheet) 

Review/Assessment: 

1.1 TW observe and listen 

for understanding.     

 

 

1.2 TW check for accuracy.  

 

 

1.3 TW review students’ 

menu worksheet, as 

well as monitor their 

work online. TW grade 

project using rubric.  

 

2.1 TW listen for accurate 

repeating of line.  
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Wrap-up:  
Invite in the school principal, secretaries, nurse, and janitors, whoever you’d like to experience your classroom 

restaurant! Invite the children’s parents and families as well. Encourage children to each make an item from 

the class menu, but have teacher bring in at least a few menu items. Have the students role-play as waiters, 

waitresses, maître d’, chefs, and fellow customers.  

ELL/ASD strategy used: 

The lesson has plenty of opportunities for students to learn appropriate wait time and turn taking. There is 

explicit vocabulary taught, as well as phonetic instruction with slower speech and clear enunciation. 

Additionally, there are connections made to student experiences, and encouragement of the student to share his 

or her passion with the class through the restaurant menu creation. The partners chosen for the autistic ELL 

will be mature and sensitive to the communication needs.  
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 Along with your partner, you have the task to create your very own restaurant’s 

menu! You will each be graded on your creativity, ability to follow directions, 

spelling, grammar, vocabulary usage, and cooperation with your partner.  

 

 Please be sure to use descriptive language when writing your menu, especially 

when describing the food. Each menu item needs a name, picture, and description 

(what ingredients it contains). You may want to include foods from your own 

culture or favorite restaurant. 

 

 You will need to create menus for each course of the day: breakfast, lunch, and 

dinner, as well as appetizers and desserts. Each mini-menu will need at least four 

options.  

 

 Remember, all food items must have a healthy element to them. If you want to 

have a hamburger on your menu, make sure you provide your customer with a 

healthy alternative to fries (like fresh fruit or vegetables). You may want to look 

at the two food pyramid/healthy plate worksheets. 

 

 I have provided plenty of local restaurant’s menus to look at for inspiration, as 

well the following websites to see their online menus: 

 

 http://www.olivegarden.com/menu/  

 www.applebees.com/mcenu 

 http://www.dennys.com/#/menu 

 http://www.panerabread.com/pdf/menu.pdf 

 https://order.dominos.com/en/pages/order/menu.jsp#/menu/category/all/ 

 

 

 These are the steps you need to follow in order: 

1. Browse menus online and real menus. 

2. Work with your partner to brainstorm and plan your restaurant menu using the 

Restaurant Menu Planning Sheet. 

3. Hand in sheet to teacher for approval. 

4. Work with your partner at the computers to design your menu online on: 

http://www.webstaurantstore.com/menu-designer.html  

5. Share your menu with classmates during our share time!   

 

 

 

http://www.olivegarden.com/menu/
http://www.applebees.com/mcenu
http://www.dennys.com/#/menu
http://www.panerabread.com/pdf/menu.pdf
https://order.dominos.com/en/pages/order/menu.jsp#/menu/category/all/
http://www.webstaurantstore.com/menu-designer.html
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Please follow each of the listed elements below to complete your menus. Work together 
and remember to use creativity and correct usage of your descriptive words. 

 
  

Followed 

Directions 

 

60 Points 

 

Does your menu 

include the 

following:  

 

 Name of 
Restaurant 

 4 Appetizers 

 4 Breakfasts 

 4 Lunches 

 4 Dinners 

 4 Desserts 

 Healthy 
alternatives to 
non-healthy 

menu 
choices? 

 

 

Creativity 

 

 

20 Points 

 

Does your menu 

include the 

following:  

 

 Descriptive 
Names and 
descriptions of 
each dish. 

 

 Picture of each 
dish 

 

 Creativity when 
choosing menu 
items 

 

 Vivid, 
colorful 
language 

  

Spelling & 

Grammar 

 

10 Points 

 

Does your menu 

include the 

following:  

 

 Correct 
Punctuation 

 

 Capitalization 
 

 .Complete 
Sentences 

 

 Proper use of  
food vocabulary 

Cooperation 

with Partner 

 

10 Points 

 

During the 

project, did you 

do the 

following: 

 

 Did you work 
well with 
your partner? 

 

 Did you each 
collaborate 
together and 
equally? 

 

 

Your Name: ______________________  Points Earned: _____________ 

Your Partner: _____________________  Points Possible:      100 



121 
STRATEGIES FOR ASD ELLS 

 

 

 
 
 
 
 

For the ideal classroom restaurant, the following roles will need to be played: 
 

 1 Maître d’ 

 2 Waiters/Waitresses 

 2 Chefs 

 4+ Customers 
 

Lines for Each Role Include: 
 

 Maître d’: 
o “Welcome to Chez Classroom" 
o “How many people will be at the table?” 
o “Follow me please” 

 

 Waiter/Waitress 
o “Hello, here are your menus. Today’s special is _____” 
o “May I get you something to drink?” 
o “Are you ready to order?” 
o “What would you like to eat for meal?” 
o “Enjoy the meal!” 
o “How is everything?” 

 

 Chef 
o “Order is up!” 
o “How is everything tonight?” 

 

 Customer 
o “I would like a _____, please” 
o “No thank you, just the bill please” 
o “Yes, I would also like a ________” 
o “It’s delicious, thank you” 
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Name_______________________________________ 

 

 

Food Unit “Test” 

Think of your favorite food in the whole, wide world. Make sure it is a food you know 

very well and can answer the following questions.  

 

1. My Food _________________________________________________________________ 

 

 

2. The Ingredients __________________________________________________________ 

____________________________________________________________________________________

____________________________________________________________________________________ 

 

3. Steps to Make ____________________________________________________________ 

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________ 
 

4. If you were to find this on a restaurant menu, how would it 

be described?  ______________________________________________________________ 

____________________________________________________________________________________

____________________________________________________________________________________ 

 

 

5. Draw a  

   Picture
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Appendix D 

Unit Four 

My Home, My Neighborhood 

 

Table of Contents 

Page 

Types of Neighborhoods (B)              124 

Traffic Signs (B)                127 

Nouns in the Neighborhood (B)              132 

Places in the Neighborhood (I)               134 

Community Helpers (I)                141 

What do you want to be when you grow up? (I)            148 

Ways to get from Here to There (I)             150 

Singular/Plural Nouns in the Neighborhood (I)            155 

Proper Nouns in the Neighborhood (A)             159 

Unit Test                 164 
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: Types of Neighborhoods Grade: Elementary 

ESL Proficiency Level: Beginner   

Common Core Learning Standards: 

Grade 2, Reading 

6. Acknowledge differences in the points of view of characters, including by speaking in a different voice for 

each character when reading dialogue aloud. 

Grade 2, Speaking and Listening 

1. Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and 

adults in small and larger groups. 

2. Recount or describe key ideas or details from a text read aloud or information presented orally or through 

other media.  

5. Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of 

experiences when appropriate to clarify ideas, thoughts, and feelings. 

Grade 2, Language 

3. Use knowledge of language and its conventions when writing, speaking, reading, or listening.   

Key Vocabulary: town, country, city, mouse, fable Visuals/Resources:  

Town Mouse, Country Mouse, by Jan Brett; T-chart 

worksheet taken from: 

http://printables.scholastic.com/printables/f.jsp?id=

39419, pencil, finger puppets from: 

http://www.janbrett.com/puppets/main.htm  

HOTS:  

Students will need to use their compare and contrast 

skills when completing the t-chart after reading the 

story.  

Connections to Prior Knowledge/Building Background: 

TW begin lesson by asking students if they consider where they live town or country and why. Teacher will 

ask students what each word means during the class discussion.   

Content Objectives: 

1. SWBAT compare 

and contrast life in 

the country versus 

the city.  

 

Meaningful Activities: 

1.1 TW read the story Town Mouse, 

Country Mouse to the whole class.  

 

1.2 SW each complete the t-chart, naming 

good things about living in the 

county/city. SW need to choose which 

place they would rather live and why.    

Review/Assessment: 

1.1 & 1.2 TW check for 

understanding.  

Languages Objectives: 

1. SWBAT interpret 

the story and reenact 

their own version 

using finger puppets 

in small groups.   

 

Meaningful Activities: 

1.1 SW be split into small groups, where 

they will reenact the story in a play 

format using finger puppets. The SW 

have to use facts from their t-chart, 

describing why each mouse likes where 

they live throughout the play.   

Review/Assessment: 

1.1 TW observe for accuracy and 

understanding.   

Wrap-up:  
Round table discussion: SW need to state which type of neighborhood they would rather live in and why.   

ELL/ASD strategy used: 

Students will be given the opportunity for meaningful conversations with their peers, as well as a chance for 

pretend play with a pre-established setting and characters.  

http://printables.scholastic.com/printables/f.jsp?id=39419
http://printables.scholastic.com/printables/f.jsp?id=39419
http://www.janbrett.com/puppets/main.htm
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Name______________________________________ 

 

 

City and Country T Chart 

 
What are some good things about living in the country?  What are some 

good things about living in the city? Fill in the T chart with at least 3 

things per side. Then tell which place you would rather live and why. 

 

Good Things about the Country Good Things about the City 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

I would choose to live in the ___________________________________ 

        country/city 

 

because ___________________________________________________ 

__________________________________________________________

__________________________________________________________
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: Learning about Traffic Signs Grade: Elementary 

ESL Proficiency Level: Beginner   

Common Core Learning Standards: 

Grade 2, Reading 

 7. Explain how specific images contribute to and clarify a text. 

Grade 2, Speaking and Listening 

3. Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional 

information, or deepen understanding of a topic or issue.  

5. Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of 

experiences when appropriate to clarify ideas, thoughts, and feelings. 

Grade 2, Language 

3. Use knowledge of language and its conventions when writing, speaking, reading, or listening.   

Key Vocabulary: traffic sign, street sign, safety, red 

light, yellow light, green light, stop sign, yield,  
Visuals/Resources:  

I Read Signs, by Tana Hoban; Clipboards, pencils, 

traffic sign worksheet, create you traffic sign 

worksheets 
HOTS:  

Students need to learn what each street sign means, for 

their safety when walking/driving around the 

neighborhood.  

Connections to Prior Knowledge/Building Background: 

Students have seen the signs around their neighborhoods, and will be familiar with them; however, they may 

not know the meaning behind them.   

Content Objectives: 

1. SWBAT locate 

traffic signs and 

explain what they 

mean.  

 

Meaningful Activities: 

1.1 TW lead the day and build background 

knowledge by reading I Read Signs, a 

picture book showcasing each type of 

street sign they may encounter in the 

neighborhood.  

 

1.2 Class will take a walk outside, 

observing the types of traffic signs they 

encounter.  

Review/Assessment: 

1.1 & 1.2 TW check for 

understanding, clarifying 

meanings of signs if needed.  

Languages Objectives: 

1. SWBAT identify 

traffic signs around 

the neighborhood.  

 

2. SWBAT create their 

own traffic sign they 

deem necessary for 

the neighborhood.  

Meaningful Activities: 

1.1 SW use worksheet identifying each 

traffic sign they encounter on the 

neighborhood walk. SW write the 

correct meaning of each sign.  

 

 

2.1 SW create their own traffic sign: writing 

why they think it is needed in their 

neighborhood, and design a colorful 

sign.   

  

Review/Assessment: 

1.1 TW check for accuracy.  

 

 

 

 

2.1 TW check for understanding 

and accuracy in writing.  
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Wrap-up:  
Whole class will play “Red Light, Green Light” outside (weather permitting). TW will start with saying Red 

Light (stop), and vary call-outs of Yellow Light (walk/slow) and Green Light (run, fast). SW need to listen 

carefully to directions and react on time, otherwise they will be out of the game. Game can continue as long as 

teacher wants, the winners can be the new “traffic light”.  

ELL/ASD strategy used: 

The use of PECS images to teach traffic sign vocabulary will help students make connections between images 

and concepts. Having the students create their own traffic sign, allows their creative/pretend skills to grow. 

Playing “Red Light, Green Light” helps with students gross motor skills development.  
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Name ___________________________ 

 

What will your traffic sign be used for? 

____________________________________________________________

____________________________________________________________

____________________________________________________________ 

 

Where will your traffic sign go in the neighborhood? 

____________________________________________________________

____________________________________________________________

____________________________________________________________ 

 

Why do we need this traffic sign?  

____________________________________________________________

____________________________________________________________

___________________________________________________________
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: Nouns in the Neighborhood Grade: Elementary 

ESL Proficiency Level: Beginner 

Common Core Learning Standards: 

Grade 2, Speaking and Listening 

1. Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and 

adults in small and larger groups. 

1. Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking. 

Key Vocabulary:  community helpers, 

nouns, person, place, thing 
Visuals/Resources:  

Brain Pop Jr. video: 

http://www.brainpopjr.com/readingandwriting/word/nouns/, 

Grammar worksheet with cloze activity underneath, pencils, 

community helper dictionary from upcoming lesson, chalkboard, 

large white paper, markers, community helper cards (cut up from 

community helper dictionary) 

HOTS:  

What is a noun? How do people, 

places, and things relate to one 

another?  

Connections to Prior Knowledge/Building Background: 

Students may have knowledge of community helpers and different types of jobs around the neighborhood.   

Content Objectives: 

1. SWBAT identify 

the nouns 

associated with 

community 

helpers.  

Meaningful Activities: 

1.1  TW ask students if they know what a noun is 

(person, place, or thing). TW ask students if they 

can name one of each during whole group 

discussion.  

 

1.2 TW play Brain Pop Jr. video on Nouns for 

reinforcement.  

Review/Assessment: 

1.1 & 1.2 TW check for 

understanding.  

 

 

Languages Objectives: 

1. SWBAT define 

and categorize 

certain nouns 

into: person, 

place, or thing.  

Meaningful Activities: 

1.1 TW use grammar worksheet to teach the 

definition of a noun (person, place, or thing). SW 

work as a whole class to fill out worksheet and 

think of examples to fill in blanks. 

 

1.2 SW individually complete cloze activity 

worksheet, where they will be given one noun 

(either a person, place, or thing) and need to think 

of the two remaining nouns associated with noun.  

Review/Assessment: 

1.1 TW check for 

understanding and 

accuracy.   

 

 

1.2 TW check worksheet 

for accuracy.  

Wrap-up:  
SW play Pictionary, guessing people, places, or things. One SW draw a card and decide whether to draw the 

person, place, or thing associated with the community helper (ex. Police officer: student could draw the police 

officer, police station, or a police car). Remaining students guess what is being drawn, winner will get to go 

next. Continue until all students have a chance.  

ELL/ASD strategy used: 

There will be explicit teaching of grammar (what is a noun), with many reinforcement activities for students to 

become well-versed. The wrap-up game of Pictionary will allow students a chance to use their creativity and 

art skills, even fine-motor skills while drawing for the class.     

http://www.brainpopjr.com/readingandwriting/word/nouns/
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Name _____________________________________________ 

 

 

Let’s Learn about Nouns in the Neighborhood! 

 
What is a Noun?  

 

A noun is a person, place, or thing.   

 

 

Person Place Thing 

teacher school pencil 

librarian library  book 

doctor hospital  stethoscope  

 

 

Now it’s your turn! 

 

I have given you a: person, place, or thing.  

It is your job to find two other words that go with your word. 

 

 

Person Place Thing 

 police station  

  fire truck 

 grocery store    

nurse    

 bank   

   mail 

hairdresser    

 restaurant   

dentist    

   tractor 

trash collector     



134 
STRATEGIES FOR ASD ELLS 

 

Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: Places in the Neighborhood 

(Multiday) 

Grade: Elementary 

ESL Proficiency Level: Intermediate    

Common Core Learning Standards: 

Grade 2,  Reading 

7. Use information gained from the illustrations and words in a print or digital text to demonstrate 

understanding of its characters, setting, or plot.  

Grade 2, Speaking and Listening 

1. Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers 

and adults in small and larger groups. 

2. Recount or describe key ideas or details from a text read aloud or information presented orally or through 

other media.  

5. Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of 

experiences when appropriate to clarify ideas, thoughts, and feelings. 

6. Produce complete sentences when appropriate to task and situation in order to provide requested detail or 

clarification. 

Key Vocabulary: neighborhood, house, street, 

city, town, map, library, police station, fire 

station, hospital, grocery store, church, bank, 

movie theatre, post office, restaurant, school, 

hair salon, gas station, mall, swimming pool,  

location words/prepositions (next to, across 

from, between, behind, in front of, on the left 

of, on the right of, far, near, close to) 

Visuals/Resources:  

Welcome to My Neighborhood: A Barrio ABC, by Quiara 

Alegria Hudes; Miss Bindergarten Takes a Field Trip with 

Kindergarten, by Joseph Slate; paper, pencils, crayons, 

tape, chalkboard, places of the neighborhood worksheet, 

location worksheet, real brochures for cities, brochure 

guidelines worksheet, online printing press via: 

http://www.readwritethink.org/files/resources/interactives/

Printing_Press/  HOTS:  

What is in my town? What buildings are 

important and needed for a town to survive?  

Connections to Prior Knowledge/Building Background: 

Students have learned about community helpers previously, as well their homes.  

Content Objectives: 

1. SWBAT identify 

places in the 

neighborhood 

vocabulary.  

 

 

 

 

 

 

 

 

 

2. SWBAT create a 

classroom map of 

their neighborhood 

Meaningful Activities: 

1.1 Day One: TW read aloud the two 

books on neighborhoods: Welcome 

to My Neighborhood and Miss 

Bindergarten Takes a Field Trip 

with Kindergarten.   

 

1.2 Day One: TW give students Places 

in the Neighborhood vocabulary. 

TW ask students if they know the 

name for each place, then they will 

write it underneath.  

 

2.1 Day Two: SW complete the whole-

class creation of their neighborhood. 

First, SW each draw a picture of 

their house on a half sheet of paper. 

Review/Assessment: 

1.1 TW check for understanding. 

 

 

 

1.2 TW check for accurate labeling 

of neighborhood places. 

 

 

2.1 TW observe and provide 

assistance to creating chalkboard 

map. 

 

 

 

 

 

http://www.amazon.com/s/ref=ntt_athr_dp_sr_1?_encoding=UTF8&field-author=Quiara%20Alegria%20Hudes&search-alias=books&sort=relevancerank
http://www.amazon.com/s/ref=ntt_athr_dp_sr_1?_encoding=UTF8&field-author=Quiara%20Alegria%20Hudes&search-alias=books&sort=relevancerank
http://www.amazon.com/Joseph-Slate/e/B000APK9CO/ref=ntt_athr_dp_pel_1
http://www.readwritethink.org/files/resources/interactives/Printing_Press/
http://www.readwritethink.org/files/resources/interactives/Printing_Press/
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on the chalkboard 

and through a 3D 

model. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3. SWBAT create their 

own imaginary town 

and create a 

brochure. 

 

 

Next, SW group together by same 

streets. TW draw and label streets 

on the chalkboard. SW tape their 

house on the chalkboard. Now, SW 

be able to see how close they live to 

one another (or how far away). 

Then, each SW think of an 

important building in their 

neighborhood (church, hospital, 

etc.) and draw it on the other half 

sheet of paper. SW take turns going 

up to the chalkboard map and 

placing it in the proper location.  

 

2.2 Day Two: SW create a 3D model of 

their town using cardboard cereal 

boxes, cans, paper, etc. Each SW be in 

charge of creating one building (same 

as above).  

 

3.1 Day Three: SW create their own 

brochure for an imaginary town. SW 

need to follow guidelines of how many 

places to include and write why one 

should visit their town.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2.2 TW help students create 3D 

model of their town.  

 

 

 

3.1 TW observe for understanding 

and ensure students follow 

guidelines. 
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Languages Objectives: 

1. SWBAT find 

similarities between 

both neighborhoods 

described in the 

books, especially 

name the places in 

the neighborhood 

vocabulary. 

 

2. SWBAT locate their 

house on a map and 

describe its location 

in comparison to 

other buildings.  

 

3. SWBAT write three 

facts about their 

building. 

 

4. SWBAT create their 

own brochure for an 

imaginary town, 

being sure to follow 

guidelines.  

Meaningful Activities: 

1.1 Day One: After reading stories, TW 

create chart on the chalkboard for 

students to find the similarities between 

both books when describing the 

neighborhood.   

 

1.2 Day One: TW have students fill-in 

mini-dictionary with correct places in 

the neighborhood vocabulary.  

 

2.1 Day Two: After creating the map, 

SW write five sentences describing the 

location of their house to another place 

on the map.  

 

3.1 Day Two: SW write three (+) facts 

about their building: what happens 

there, who works there, and why it is 

important to their town.  

 

4.1 Day Three: SW create their own 

brochure for an imaginary town. SW 

need to include a description telling 

visitors why they should come to their 

town.  

Review/Assessment: 

1.1 TW check for understanding 

while creating class chart.  

 

1.2 TW check that students write 

the correct term and explain what 

each “helping picture” is.  

 

2.1 TW correct sentences for 

accuracy. 

 

 

3.1 TW correct facts for accuracy.   

 

 

4.1 TW check brochure for correct 

spelling, grammar, and vocabulary 

usage.   

Wrap-up:  
SW trade brochures with classmates, reading as to why they should visit the imaginary towns. SW vote for 

the place they would most like to visit.  

ELL/ASD Strategy used: 

Students will be able to use PECS style pictures to learn the vocabulary for places in the neighborhood. 

Students will have plenty of opportunities for communication and conversational skill building with class 

discussions and create of their own imaginary town.  
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1._________________________________________________________

__________________________________________________________ 

 

2._________________________________________________________

__________________________________________________________ 

 

3._________________________________________________________

__________________________________________________________ 

 

4._________________________________________________________

__________________________________________________________ 

 

5._________________________________________________________

__________________________________________________________ 
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_______________________________________ 

 

 

__________________________________________________________

__________________________________________________________ 

 

 

__________________________________________________________

__________________________________________________________ 

 

 

__________________________________________________________

__________________________________________________________ 
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1. You have been given the opportunity to create 
your very own town! You will need to include at 
least: 

 a creative name for your town 

 6 buildings/places in the neighborhood 

 4 streets 

 3 houses 

 5 pictures of places in your town 
 
2. You will use the website to create your 

brochure on the computer:  
 

http://www.readwritethink.org/files/resources/interactives/Printing_Press/ 

 
3. You need to tell visitors why they should come 
to your town. Do you have a cool landmark? Are 
there lots of shops? Is it near a beach? A 
mountain? Convince someone to travel there!   
 
4. You may want to look through the brochures I 

brought in for inspiration.  

http://www.readwritethink.org/files/resources/interactives/Printing_Press/
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: Community Helpers (Multiday)   Grade: Elementary 

ESL Proficiency Level: Intermediate    

Common Core Learning Standards: 

Grade 2, Reading 

3. Describe how characters in a story respond to major events and challenges. 

4. Describe how words and phrases supply rhythm and meaning in a story, poem, or song. 

7. Use information gained from the illustrations and words in a print or digital text to demonstrate 

understanding of its characters, setting, or plot.  

Grade 2, Speaking and Listening 

1. Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and 

adults in small and larger groups. 

2. Recount or describe key ideas or details from a text read aloud or information presented orally or through 

other media.  

3. Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional 

information, or deepen understand of a topic or issue.  

5. Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of 

experiences when appropriate to clarify ideas, thoughts, and feelings. 

6. Produce complete sentences when appropriate to task and situation in order to provide requested detail or 

clarification.  

Key Vocabulary: community, 

community helper, safe, baker, 

builder, dentist, doctor, farmer, 

firefighter, hairdresser, judge, 

librarian, mail carrier, nurse, 

paramedic, police officer, teacher, 

trash collector, veterinarian,   

Visuals/Resources:  

Community Helpers A to Z, by Bobbie Kalman; Brain Pop Jr. video on 

Community Helpers: 

http://www.brainpopjr.com/socialstudies/communities/communityhelpers/ 

; community helpers mini-dictionary, Officer Buckle and Gloria, by 

Peggy Rathmann; Compare/Contrast worksheet; Seven Little Postmen, by 

Margaret Wise Brown; Mailman poem via: 

http://shared.confessionsofahomeschooler.com/themes/mailcarrier.pdf; 

Firehouse!, by Mark Teague; Firefighter matching worksheet via: 

http://members.enchantedlearning.com/alphabet/matchwordsandpix/firefi

ghting/index.shtml; pencils, crayons, library, various other books on 

community helpers found in library, What I want to be when I grow up 

worksheet, 

HOTS:  

Who are helpers in our 

community? What do they do to 

help?  

Connections to Prior Knowledge/Building Background: 

 Students may have some ideas about certain community helpers. TW begin lesson by asking students if they 

can name people who help them in the community (i.e. police officer, firefighter).  

Content Objectives: 

1. SWBAT list 

community 

helpers and 

objects they use 

to help with their 

jobs. 

 

2. SWBAT closely 

examine three 

Meaningful Activities: 

1.1 Day One: TW play Brain Pop Jr. video on 

Community Helpers as the introduction to the 

unit.  

 

1.2 Day One: TW read aloud Community Helpers A 

to Z in order to teach the vocabulary for the 

unit. 

 

2.1 Day Two: SW work through literacy centers, 

Review/Assessment: 

1.1 TW observe for 

understanding. 

 

 

1.2 TW observe for 

understanding, pausing 

for clarification during 

the read aloud. 

 

http://www.brainpopjr.com/socialstudies/communities/communityhelpers/
http://shared.confessionsofahomeschooler.com/themes/mailcarrier.pdf
http://members.enchantedlearning.com/alphabet/matchwordsandpix/firefighting/index.shtml
http://members.enchantedlearning.com/alphabet/matchwordsandpix/firefighting/index.shtml
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different 

community 

helpers and ways 

they help the 

community. 

 

reading books about three different community 

helpers and doing an activity. 

 Center One: SW read Officer Buckle and 

Gloria.  

 Center Two: SW read Seven Little 

Postmen. 

 Center Three: SW read Firehouse!  

2.1 TW observe for 

understanding, provide 

assistance at each center. 

 

Languages Objectives: 

1. SWBAT discuss 

various 

community 

helpers and the 

roles they play in 

the community. 

 

2. SWBAT 

distinguish 

differences 

between 

community 

helpers, as well as 

learn specific 

vocabulary to the 

occupation. 

 

 

Meaningful Activities: 

1.1 Day One: After video, SW discuss what it 

means to be a community helper.   

 

1.2 Day One: TW have students fill-in mini-

dictionary with correct community helper 

vocabulary. There will be a picture of a typical 

helper, SW will write the vocabulary term, and 

there will be a picture of something associated with 

the job as well.  

 

2.1 Day Two: SW work through literacy centers: 

 Center One: After reading, SW complete 

the compare/contrast worksheet to compare 

the two characters from the story.  

 Center Two: After reading, SW use the 

word bank to complete the cloze activity on 

the Mailman Poem.  

 Center Three: After reading, SW match the 

pictures to the vocabulary word from the 

story.   

Review/Assessment: 

1.1 TW check for 

understanding.  

 

1.2 TW check that students 

write the correct term and 

explain what each “helping 

picture” is.  

  

 

 

2.1 TW check each 

worksheet for accuracy. 

 

  

Wrap-up:  
Students will share which career they think they would enjoy the most with the class in a round table 

discussion.  

ELL/ASD strategy used: 

Students will use PECS style images to learn community helpers vocabulary (both the occupation and what 

they use at their jobs). Additionally, students will receive explicit instruction of community helpers 

vocabulary. Students will be able to work in small groups at center, maximizing conversational skills.   
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Use The Word Bank To Fill Out The 

Blanks.  

Rain  Letter  Blue  Wind  Snow 
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: What do you want to be when you 

grow up? Discussing Careers   

Grade: Elementary 

ESL Proficiency Level: Intermediate    

Common Core Learning Standards: 

Grade 2, Speaking and Listening 

5. Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of 

experiences when appropriate to clarify ideas, thoughts, and feelings. 

Grade 2, Language 

1. Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking. 

2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling 

when writing.  

Key Vocabulary: career, job, future occupations,  

baker, builder, dentist, doctor, farmer, firefighter, 

hairdresser, judge, librarian, mail carrier, nurse, 

paramedic, police officer, teacher, trash collector, 

veterinarian (may include more, based on students) 

Visuals/Resources:  

Career Day, by Anne Rockwell; What I want to be 

when I grow up worksheet, pencils  

HOTS:  

What do you want to be when you grow up? Why?   

Connections to Prior Knowledge/Building Background: 

Students have previously learned about community helpers and potential jobs.   

Content Objectives: 

1. SWBAT 

investigate a 

career they may 

want in the future. 

 

Meaningful Activities: 

1.1 SW use their Community Helpers mini-

dictionary to brainstorm what they would like to be 

when they grow up. SW work in the library, 

choosing books to find out exactly what their 

chosen career does.  

Review/Assessment: 

1.1 TW help students locate 

proper resources. 

Languages Objectives: 

1. SWBAT research 

what they want to 

be when they 

grow up.  

Meaningful Activities: 

1.1 SW write about what they want to be when they 

grow up. SW draw a picture of them as that 

occupation, as well as write at least three things that 

they would do as that occupation.  

Review/Assessment: 

1.1 TW check paper for 

accurate spelling and 

grammar.  

Wrap-up:  
Career Day! SW come to class the next day prepared with a costume of sorts, showing what they want to be 

when they grow up. Students may wear an outfit from the profession, or carry objects that they would use in 

the job. SW read their three (+) facts and show their picture. SW hold up a chalkboard with their future 

occupation written on it, and TW will take a picture. TW compile all student pictures into class yearbook, like 

this: http://media-cache-ec3.pinterest.com/736x/ef/9d/fa/ef9dfaec70879463772cbedfdd187df8.jpg Teacher 

could also invite parents into the classroom to share their careers with the students.  

ELL/ASD strategy used: 

Students will be able to use their personal knowledge and passion, and apply it to the lesson. Students will be 

knowledgeable on the matter. This will also provide a nice exercise for the ASD child to pretend and imagine 

the future (something they struggle with). Students will also get to present in front of the class, using 

conversational and communication skills acquired throughout the unit.  

http://media-cache-ec3.pinterest.com/736x/ef/9d/fa/ef9dfaec70879463772cbedfdd187df8.jpg
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Write at Least 3 Things That You Would Do at This Job. Draw a Picture 

Of Yourself Doing The Job below:  

 

 

 

 

 

 

 

 

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________ 

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________ 

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________ 
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: Ways to get from Here to There: 

Discussing Transportation   

Grade: Elementary 

ESL Proficiency Level: Intermediate  

Common Core Learning Standards: 

Grade 2, Reading 

2. Recount stories, including fables and folktales from diverse cultures, and determine their central message, 

lesson, or moral. 

7. Use information gained from the illustrations and words in a print or digital text to demonstrate 

understanding of its characters, setting, or plot.  

Grade 2, Speaking and Listening 

1. Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and 

adults in small and larger groups. 

Grade 2, Language 

1. Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking. 

6. Use words and phrases acquired through conversations, reading and being read to, and responding to texts, 

including using adjectives and adverbs to describe.  

Key Vocabulary: transportation, vehicle, unusual, 

delivery truck, motor boat, police car, bicycle, ice 

cream truck, hot air balloon, pickup truck, bus, 

rocket ship, submarine, tow truck, ambulance, sail 

boat, taxi cab, motorcycle, skateboard, ship, train, 

blimp, motor home, rocket, racecar, tractor, canoe 

Visuals/Resources:  

Transportation dictionary worksheet, Transportation 

bingo and images from: 

http://www.eslhq.com/worksheets/preview_worksheet.

php?worksheet_id=68874, miscellaneous toy vehicles 

from dictionary, This Is the Way We Go to School: A 

Book About Children Around the World, by Edith Baer; 

miscellaneous toy vehicles, chart for sorting, paper, 

pencils, center three worksheet  

HOTS:  

How do you get from here to there?  What are 

different ways of getting around? 

Connections to Prior Knowledge/Building Background: 

TW ask students to brainstorm different ways they get around the community to begin the lesson.  

Content Objectives: 

1. SWBAT 

investigate the 

various ways to 

get from here to 

there.  

 

Meaningful Activities: 

1.1 TW create a chart, depicting the different ways 

student get to school every morning. SW write 

their names underneath a picture on the 

chalkboard, taken from their dictionary.   

 

1.2 SW learn vocabulary terms for each picture in 

their transportation dictionary.  

 

1.3 Center Activities: 

a. Center One: SW be given toy vehicles and 

have to sort them into three categories (by 

land, by air, by sea) and decide which 

category each vehicle fits. 

b. Center Two: TW read This Is the Way We 

Go to School: A Book about Children 

around the World. SW learn about various 

cultures and their means of transportation.  

Review/Assessment: 

1.1 TW observe for 

accuracy.  

 

 

 

1.2 TW check students write 

correct vocabulary term. 

 

1.3 TW check for accuracy 

in sorting in center one; 

check for understanding 

in center two; and check 

for correct spelling and 

grammar in center three.  

http://www.eslhq.com/worksheets/preview_worksheet.php?worksheet_id=68874
http://www.eslhq.com/worksheets/preview_worksheet.php?worksheet_id=68874
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c. Center Three: SW write a story, using an 

unusual method of getting to school. 

Languages Objectives: 

1. SWBAT utilize 

vocabulary terms 

for means of 

transportation 

throughout 

centered 

activities.  

Meaningful Activities: 

1.1 SW practice saying each vocabulary item aloud 

after writing the word in their dictionaries, 

repeating after teacher for correct 

pronunciation.  

 

1.2 Center Activities: 

 

a.    Center One: SW need to discuss with 

partners where they feel each vehicle fits 

the land/air/sea category.  

b.    Center Two: TW lead discussion with 

students if they’ve ever experienced any 

of the means of transportation through 

their own cultures. 

c.    Center Three: SW write a story (at least 

five sentences), pretending they are taking 

an unusual method of transportation to get 

to school.  

Review/Assessment: 

1.1 TW check for accuracy.  

 

 

 

1.2 TW observe for 

understanding in center 

one; check for 

understanding in 

discussion in center two; 

check for correct 

spelling and grammar in 

center three.  

Wrap-up:  
SW play a modified ABC game – they will have to name a type of transportation that begins with the same 

letter as their first name. For example, A my name is Ashley and I take the Airplane to school, S my name is 

Suri and I take a Skateboard to school. 

ELL/ASD strategy used: 

Students will use PECS images and explicit instruction to learn transportation vocabulary. With the explicit 

teaching of the vocabulary pronunciation, students will learn correct phonology. Center Three’s pretend story 

will help students with the “pretend play” struggle, giving them a meaningful opportunity to share their 

thoughts. Additionally, group discussions allow for communication skills and turn taking skills to blossom.   
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Name _____________________________ 
 
Oh no! The school bus has broken down and you need to find another way to get to 
school in the morning! Write a story with at least five sentences, telling about which 
transportation vehicle you used to get to school.  
 
______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: Singular and Plural Nouns in the 

Neighborhood 

Grade: Elementary 

ESL Proficiency Level: Intermediate 

Common Core Learning Standards: 

Grade 2, Speaking and Listening 

1. Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and 

adults in small and larger groups. 

1. Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking. 

Key Vocabulary:  community helpers, noun, 

singular, plural  
Visuals/Resources:  

Brain Pop Jr. video: 

http://www.brainpopjr.com/readingandwriting/word/pl

uralnouns/, grammar worksheet, mad libs worksheets 
HOTS:  

What does singular mean? What does plural mean?   

Connections to Prior Knowledge/Building Background: 

Students have previously discussed what nouns are, as well as places and people in the neighborhood.  

Content Objectives: 

1. SWBAT identify 

places and things 

in the 

neighborhood. 

Meaningful Activities: 

1.1  TW ask students for examples when thinking of 

places and things in the neighborhood.   

Review/Assessment: 

1.1 TW check for 

understanding.  

 

 

Languages Objectives: 

1. SWBAT create 

plural nouns by 

following the 

grammar rules.    

Meaningful Activities: 

1.1 TW show Brain Pop Jr. video on plural nouns. 

 

1.2 TW teach from grammar worksheet, showing 

students the grammar rules from going to singular 

nouns to plural nouns. 

 

1.3 SW individually complete activity underneath, a 

paragraph with blanks where students will need to 

follow the rules to create the plural noun.  

 

1.4 SW work with a partner to complete mad lib, 

filling out singular and plural nouns. S1 will ask 

S2 for singular and plural nouns, writing them in 

the correct blanks. S1 read S2’s mad lib aloud. SW 

switch roles afterwards.  The SW use the same 

worksheet to write down their nouns, but there are 

two different stories to write their answers in.  

Review/Assessment: 

1.1 & 1.2 TW check for 

understanding. 

 

 

 

 

1.3 TW check worksheet 

for accuracy.  

 

 

 

1.4 TW observe for 

understanding and 

accuracy when 

turning singular to 

plural nouns. 

Wrap-up:  
Thumbs up, Thumbs down: TW hold up a card with a singular noun  plural noun and students will need to 

agree or disagree, if the teacher followed the rules when making it plural. 

Ex. Book  Books (thumbs up), but Library  Librarys (thumbs down) 

ELL/ASD strategy used: 

There will be explicit teaching of grammar and the morpheme endings that help make plural nouns. SW be 

given creative opportunity when thinking of nouns for their mad lib games.  

http://www.brainpopjr.com/readingandwriting/word/pluralnouns/
http://www.brainpopjr.com/readingandwriting/word/pluralnouns/
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Name _____________________________________________ 

 

 

Let’s Learn about Singular and Plural Nouns in the Neighborhood! 

 
What is a Singular Noun? One person, place, or thing 

   

What is a Plural Noun? More than One person, place, or thing 

 
 

Grammar Rules Singular Plural 

Add –s to show more than one playground 

truck 

playgrounds 

trucks  

Add –es to nouns that end 

with –x       -ss        -z 

        -ch      -sh       -o 

church 

lunch 

box  

churches 

lunches 

boxes 

If it ends in –y, change to –i 

and add -es 

library 

story 

libraries 

stories 

 

 

Now it’s your turn! 

Fill in the blanks with the word underneath, changed to a plural noun. I have done 

the first one for you. 

 
Maria is going for a walk around the zoo.  Maria decides to go visit the zoo to see all of her  

 

favorite animals, like the ___________ and the ______________. She had fun even though there 

    fox   tiger 

 

were lots of ____________ by her head! Next, she is hungry and wants to eat some __________ 

fly             French fry 

 

at the restaurant. Maria sees a lot of people eating their ___________ and talking to one another. 

        lunch 

 

Finally, Maria decides to buy  _____________ of candy for little brother. Maria had a great day! 

     box 
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Name ___________________ 

 

Mad Libs 

 
Complete this worksheet first, and then fill out the blanks on worksheet #2. You will have 

to think of singular nouns, plural nouns, number, and people’s names.  

 

 

1. Girl’s Name___________________________________ 

2. Singular Noun__________________________________ 

3. Singular Noun__________________________________ 

4. Plural Noun____________________________________ 

5. Plural Noun___________________________________ 

6. Number______________________________________ 

7. Singular Noun__________________________________ 

8. Plural Noun_______________________________________ 

9. Plural Noun______________________________________ 

10. Singular Noun______________________________________ 
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Name ___________________ 

 

Mad Libs  

 

Today, (1) _______________ went to the dentist’s office. She had to get her (2) ___________ 

cleaned. The dentist used a (3) ___________________ and (4) _________________________ to 

clean her teeth. The dentist pulled with all his might to remove the (5) ___________________ 

but it took (6) ______________ minutes! (1) ________________ started to cry! Luckily, the 

dentist gave her a piece of (7) ___________________ with a glass of (8) __________________ 

to help ease the pain. Finally, the dentist was all done and gave her (9) _____________________ 

to take home. (1) _____________ was very sad, but happy to get a (10) ___________________.  

 

- - - - - - - - - - - - - - - - - -- - - - - - - - - - - -cut here- - - - - - - - - - -- - - - - - - - - -  - - - - -  - - - - - - 

Name ___________________ 

 

Mad Libs 

Today is (1) ____________’s birthday! She is going to have her birthday party at the                 

(2) _______________. Her mom bought her a new (3) ________________ to wear today! At the 

park, she wants to play with (4) ________________ and (5) _____________________.  

Hopefully, only (6) ___________ show up, because her (7) __________________only bought 

enough (8) __________________ for that many people to eat! She also got a (9) ____________ 

made at the (10) ________________ that will be a very delicious treat to share!  
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: Proper Nouns in the Neighborhood Grade: Elementary 

ESL Proficiency Level: Advanced 

Common Core Learning Standards: 

Grade 2, Speaking and Listening 

1. Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and 

adults in small and larger groups. 

1. Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking. 

Key Vocabulary:  noun, common noun, proper 

noun 
Visuals/Resources:  

Brain Pop video on Capitalization: 

http://www.brainpop.com/english/grammar/capitalizati

on/preview.weml, grammar worksheet, pencils, 

Scattergories worksheets, letter die, timer 

HOTS: What is a proper noun? What are common 

nouns? 

Connections to Prior Knowledge/Building Background: 

Students have previously discussed what nouns are, as well as places and people in the neighborhood.  

Content Objectives: 

1. SWBAT determine 

what are common 

and proper nouns in 

the neighborhood. 

Meaningful Activities: 

1.1  TW play video from Brain Pop on 

Capitalization. TW ask students if 

they can think of any common and 

proper nouns in the classroom.  

Review/Assessment: 

1.1 TW check for understanding.  

 

 

Languages Objectives: 

1. SWBAT determine 

the difference 

between common and 

proper nouns. 

Meaningful Activities: 

1.1 TW teach common and proper nouns 

from the grammar worksheet. SW 

need to complete the exercise at the 

bottom independently.  

 

1.2 SW play Scattergories in small 

groups. The letter die will be rolled, 

and all answers for that round will 

need to start with that letter. The SW 

be given a list of nouns, both common 

and proper, to complete within two 

minutes. After all students have 

finished, SW share their answers. If 

more than one student has an answer, 

it is negated. Students tally up how 

many original answers they have and 

that is their total for the round. Bonus 

points will be awarded if students can 

think of a double letter answer (ex. 

Famous Singer: Tina Turner) TW give 

small prize to overall winner.  

Review/Assessment: 

1.1 TW check for understanding 

and accuracy. 

 

1.2 TW observe and check for 

understanding, ensuring 

students are following the 

rules and using the proper or 

common noun necessary. 

http://www.brainpop.com/english/grammar/capitalization/preview.weml
http://www.brainpop.com/english/grammar/capitalization/preview.weml
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Wrap-up:  
TW hold up pictures from the community helper and places in the community dictionary, showing students the 

common noun and they will each have to name a proper noun to satisfy the person/place. 

ELL/ASD strategy used: 

There will be explicit teaching of grammar, when to capitalize and when not to. SW have the opportunity to let 

creativity skills shine during Scattergories game. Additionally, the categories used in the game are a refresher 

from past units, calling upon students’ prior knowledge.  
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Name _____________________________________________ 

 

 

Let’s Learn about Common and Proper Nouns in the Neighborhood! 

 
What is a Common Noun? A general name for a person, place, or thing 

   

What is a Proper Noun? A specific name for a person, place, or thing. It is 

always capitalized.  

 
 

 Common Proper 

Person neighbor 

teacher  

Ali 

Mr. Phillips   

Place street  

city 

Central Avenue 

Los Angeles 

Thing month 

book 

October 

Curious George  

 

 

Now it’s your turn! 

Think of an example for the opposite in the chart, either a common or proper noun. 

 

 

Common Nouns Proper Nouns 

doctor    

 India 

restaurant   

 Vincent Van Gogh 

movie  

 Vermont 

singer  

 Monday 

town  
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Scattergories 

 

List One 
1.Disney Character 

2. Restaurant 

3. Famous Singer 

4. Animal at the zoo 

5. Book 

6. Fruit 

7. Girl’s Name 

8. U.S. City 

9. Things that are cold 

10.Furniture 

11.Insect 

12.Things in a classroom 

 

List Two 
1.Famous Athlete 

2. Vegetable 

3. School Subject 

4. Animal on the farm 

5. Breakfast food 

6. Community helper 

7. Pro Sports Team 

8. Part of the body 

9. Family member 

10.President  

11.Things you wear 

12.Things that are warm 

List Three 
1.Boy’s Name 

2. Things in a Doctor’s office 

3. Dessert 

4. Street Name 

5. Language 

6. Flowers 

7. Country of the World 

8. Things at the park 

9. Ways to get from here to there 

10. Famous Movie Star 

11.Items in a kitchen 

12. Parts of the body 

 

List Four 
1.Celebrity 

2. Things you drink 

3. Pizza topping 

4. Birds 

5. Ice Cream Flavor 

6. Occupation 

7. Things you throw away 

8. Children’s book 

9. Hobby 

10. Tree 

11.Footwear 

12. Things that have wheels 
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Scattergories Answer Sheets 

 

List One 
1. 

2.  

3.  

4.  

5.  

6.  

7.  

8.  

9.  

10. 

11. 

12. 

 

List Two 
1. 

2.  

3.  

4.  

5.  

6.  

7.  

8.  

9.  

10.  

11. 

12. 

 

 

 

 

 

List Three 
1. 

2.  

3.  

4.  

5.  

6.  

7.  

8.  

9.  

10.  

11. 

12.  

 

List Four 
1. 

2.  

3.  

4.  

5.  

6.  

7.  

8.  

9.  

10.  

11 

12.  
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Name_______________________________________ 

 

 

My Home, My Neighborhood “Test” 
Imagine yourself at age 30. You live in a pretend neighborhood, have a job as a 

community helper, and have your own vehicle. Brainstorm on this sheet of paper and 

on the next sheet of paper; write a short story telling about a day in your life, using 

the items brainstormed here.   

 

1. My Job ______________________________________________________________ 

 

2. The Building where I Work ____________________________________________ 

 

3. An item I use at my Job _______________________________________________ 

 

3. My Transportation ______________________________________________________ 

 

4. My Neighborhood _______________________________________________________ 

 

5. Draw a Picture of Yourself in the Future 
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_____________________________________________________________________________________________

_____________________________________________________________________________________________ 

_____________________________________________________________________________________________ 

_____________________________________________________________________________________________ 

_____________________________________________________________________________________________ 

_____________________________________________________________________________________________ 

_____________________________________________________________________________________________ 

_____________________________________________________________________________________________ 

_____________________________________________________________________________________________ 

_____________________________________________________________________________________________ 

_____________________________________________________________________________________________

_____________________________________________________________________________________________ 

_____________________________________________________________________________________________ 

_____________________________________________________________________________________________ 

_____________________________________________________________________________________________ 

_____________________________________________________________________________________________ 

_____________________________________________________________________________________________ 

_____________________________________________________________________________________________ 

_____________________________________________________________________________________________ 

_____________________________________________________________________________________________ 

 

_____________________________________________________________________________________________

_____________________________________________________________________________________________ 

_____________________________________________________________________________________________ 

_____________________________________________________________________________________________ 

_____________________________________________________________________________________________ 

_____________________________________________________________________________________________ 

_____________________________________________________________________________________________
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Appendix E 

Unit Five 

The World around Me 

 

Table of Contents 

Page 

Introduction to the World around Us (B)             167 

Counting to Ten in Ten Different Languages (B)            170 

I can save the Earth (I)               172 

Save the Trees (intermediate)              187 

Let’s Learn about Culture (I/A)              190 

Researching a Country (I/A)              194 

Multicultural Fairytales (A)              202 

Unit Test                 208 
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: Introduction to the World around Us 

(Centers)  

Grade: Elementary 

ESL Proficiency Level: Beginner 

Common Core Learning Standards: 

Grade 2, Reading 

5. Know and use various text features (e.g., captions, bold print, subheadings, glossaries, indexes, electronic 

menus, icons) to locate key facts or information in a text efficiently. 

7. Explain how specific images contribute to and clarify a text. 

Grade 2, Speaking and Listening 

6. Produce complete sentences when appropriate to task and situation in order to provide requested detail or 

clarification.  

Key Vocabulary: continent, ocean, equator, 

mountain, country, North America, South 

America, Europe, Asia, Africa, Australia, 

Antarctica  

Visuals/Resources:  

Brain Pop Jr. video: 

http://www.brainpopjr.com/socialstudies/geography/contin

entsandoceans/ 

The Amazing Pop-Up Geography Book, by Kate Petty, 

paper, pencils, crayons, map of the world 

 

HOTS:  

What are the continents that make up the world 

around us?  

Connections to Prior Knowledge/Building Background: 

Students will have briefly discussed other countries during the family unit. TW ask students if they know what 

a continent is, if they can name any, before playing the video.    

Content Objectives: 

1. SWBAT name the 

seven continents of 

the world.   

 

Meaningful Activities: 

1.1 TW play the Brain Pop Jr. video on 

Continents and Oceans to provide a visual 

introduction to the new topic.  

 

1.2 SW be broken into three centers.  

 Center One will read the pop-up 

geography book and have a hands-on 

experience looking at all the features of 

the world.  

 Center Two will color the map of the 

world, with each continent a different 

color and labeled. 

 Center Three will write three to five 

sentences to answer the questions: 

Which continent would you like to 

visit? What would you like to do there? 

Why?  

 

Review/Assessment: 

1.1 TW check for 

understanding.  

 

1.2 TW work with Center One 

students, prompting questions 

while looking through the book. 

TW correct for accuracy for the 

colored map. TW correct the 

sentences in center three for 

accuracy.  

 

Languages Objectives: 

1. SWBAT explain 

which continent 

they would want to 

visit and why.   

Meaningful Activities: 

1.1 During center three, SW write three to five 

sentences to answer the questions: Which 

continent would you like to visit? What would 

you like to do there? Why?  

Review/Assessment: 

1.1 TW correct for accurate use 

of grammar, spelling, and 

vocabulary from the lesson.   

  

http://www.brainpopjr.com/socialstudies/geography/continentsandoceans/
http://www.brainpopjr.com/socialstudies/geography/continentsandoceans/
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Wrap-up:  
When gathered as a whole-class, TW ask students to think of the continent they’d most like to visit. TW call 

out names of the continents and have all students who chose that continent to meet in a certain area of the 

classroom to discuss why they chose that continent. After ten minutes, TW ask students to choose 

representative of group and tell the class why the group chose that continent.   

ELL/ASD strategy used: 

The students may be able to relate to their prior knowledge when learning about the different continents of the 

world, sharing what they know about each continent during group discussions. The color coding of each 

continent will help students form an associate between color, concept, and vocabulary term.  

 

 

Name ________________________________________________________________________ 
 
Choose one color to represent each of the seven continents.  
Label each continent using the word bank: 
 
North America  Europe   Asia            Africa  
South America                   Australia   Antarctica  
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Name ______________________________________ 

 

Please write three to five sentences to answer the following 

questions: 

 

Which continent would you like to visit? What would you like to do 

there? Why? 
 
 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: Counting to Ten in Ten Different 

Languages   

Grade: Elementary 

ESL Proficiency Level: Beginner   

Common Core Learning Standards: 

Grade 2, Speaking and Listening 

1. Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and 

adults in small and larger groups. 

5. Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of 

experiences when appropriate to clarify ideas, thoughts, and feelings.  

Key Vocabulary: counting to ten in the following languages: 

Chinese, French, Hebrew, Hindi, Japanese, Korean, Russian, 

Spanish, Tagalong, and Zulu.  

Visuals/Resources:  

Can You Count Ten Toes?: Count to 

10 in 10 Different Languages, by 

Lezlie Evans; chart paper, markers  HOTS:  

SW develop a counting system in more than one language (some 

students may already know the languages featured in the book).  SW 

learn about cognates, showing them that English may not be different 

than their home language.  

Connections to Prior Knowledge/Building Background: 

TW ask students what languages they speak besides English. TW ask students if they know how to count to 

ten in the language.  

Content Objectives: 

1. SWBAT count to 

ten in ten 

languages other 

than English.  

 

Meaningful Activities: 

1.1 TW read the book Can You Count Ten Toes?: Count 

to 10 in 10 Different Languages, aloud to class. TW 

ensure students grasp pronunciation of each number in 

the language before moving on to the next language.  

 

1.2 If there are students in the classroom who can speak a 

language other than the ten mentioned in the book, 

invite the student(s) to the front of the room to teach 

how to count one through ten in their language.  

 

Review/Assessment: 

1.  TW check for 

understanding, and 

correct pronunciation.   

Languages Objectives: 

1. SWBAT compare 

and contrast 

words for the 

numbers one 

through ten in ten 

different 

languages.   

Meaningful Activities: 

1.1 After completing the book, TW lead class in writing 

down the words one through ten in all ten (+) languages 

from the activity. TW highlight any cognates that appear 

and show students how languages are similar.  

Review/Assessment: 

1. TW check for 

understanding.  

  

Wrap-up:  
TW ask each student to say one word they remembered from a language of their choice. Students may 

reference the chart if they need help.  

ELL/ASD strategy used: 

Students will potentially be able to use native language in the classroom and teach other students how to count 

to ten, thus making them the expert in the room (feel valued).  
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Sample Chart showcasing similarities between ten languages and English. 

 

  

English Chinese French Hebrew Hindi Japanese Korean Russian Spanish Tagalong Zulu 

one yī un aleph ēk ichi hana odin uno isa kunye 

two èr deux bet do ni tul dva dos dalawa  kubile 

three sān trois gimel tīn san set tri tres tatlo  kuthathu 

four sì quatre dalet chār shi net chetyre cuatro apat kune 

five wǔ cinq hei pānch go tasot pyat cinco lima kuhlanu 

six liù six vav chaḥ roku yosot shest seis anim isithupha 

seven qī sept zayin sāat shichi ilgop sem siete pito isikhombis 

eight bā huit het āaṭ hachi yodol vosem ocho walo isishiyagalombili 

nine  jiǔ neuf tet nau ku ahup devyat nueve siyam isishiyagalolunye 

ten shí dix yud das ju yol desyat diez sampû ishumi 
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: I can save the Earth! (Centers)  Grade: Elementary 

ESL Proficiency Level: Intermediate  

Common Core Learning Standards: 

 Grade 2, Reading 

3. Describe how characters in a story respond to major events and challenges. 

4. Describe how words and phrases supply rhythm and meaning in a story, poem, or song. 

6. Acknowledge differences in the points of view of characters, including by speaking in a different voice for 

each character when reading dialogue aloud. 

Grade 2, Speaking and Listening 

2. Recount or describe key ideas or details from a text read aloud or information presented orally or through 

other media. 

5. Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of 

experiences when appropriate to clarify ideas, thoughts, and feelings.  

Grade 2, Language 

1. Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking. 

2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling 

when writing.  

6. Use words and phrases acquired through conversations, reading, and being read to, and responding to texts, 

including adjectives and adverbs to describe. 

Key Vocabulary: Earth, save the planet, reduce, 

reuse, recycle, waste, conserve 
Visuals/Resources:  

I Can Save the Earth! One Little Monster Learns to 

Reduce, Reuse, and Recycle, by Alison Inches; Brain Pop 

Jr. video on Reduce, Reuse, Recycle: 

http://www.brainpopjr.com/science/conservation/reducereu

serecycle/, The Lorax, by Dr. Seuss, The Lorax Reader’s 

Theatre via: 

http://forums.atozteacherstuff.com/showthread.php?t=8058

2, worksheets for center one via: 

http://www.teacherspayteachers.com/Product/Earth-Day-

Actions, worksheet for center two via: 

http://www.seussville.com/activities/LORAX_DearMother

Earth_1.pdf , sorting trash game via: 

http://www.rustletheleaf.com/lessonplans/1106_Lesson.pdf

, four shoe boxes 

HOTS:  

How can we help save the world around us?  

Connections to Prior Knowledge/Building Background: 

TW ask students if they know how to recycle, and what they do to help the planet.    

Content Objectives: 

1. SWBAT 

understand the 

problems facing 

the environment 

today, and how 

to help them by 

recycling.  

Meaningful Activities: 

1.1 TW show the Brain Pop Jr. video on Reduce, 

Reuse, Recycle.   

 

1.2 Center One: SW read I Can Save the Earth! as a 

group. When completed, SW design a t-shirt to 

promote Earth awareness.  

 

Review/Assessment: 

1.1 TW observe for 

understanding. 

 

1.2  TW check for 

understanding. 

 

1.3 TW observe for 

http://www.brainpopjr.com/science/conservation/reducereuserecycle/
http://www.brainpopjr.com/science/conservation/reducereuserecycle/
http://forums.atozteacherstuff.com/showthread.php?t=80582
http://forums.atozteacherstuff.com/showthread.php?t=80582
http://www.teacherspayteachers.com/Product/Earth-Day-Actions
http://www.teacherspayteachers.com/Product/Earth-Day-Actions
http://www.seussville.com/activities/LORAX_DearMotherEarth_1.pdf
http://www.seussville.com/activities/LORAX_DearMotherEarth_1.pdf
http://www.rustletheleaf.com/lessonplans/1106_Lesson.pdf
http://www.rustletheleaf.com/lessonplans/1106_Lesson.pdf
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1.3 Center Two: SW read The Lorax as a group 

through Reader’s Theatre script provided.  

 

1.4 Centre Three: SW work as a group to sort the trash 

into four shoe boxes: compost, recycle center, 

landfill, and hazardous waste. One at a time, SW 

pick up a picture and sort it into the appropriate 

box. Once all pictures are used, SW turn over the 

box and check to see if they were right (TW write 

which objects belong in box on bottom)  

understanding. 

Provide instructions 

on pronunciation. 

 

1.4 TW observe for 

understanding.  

 

Languages Objectives: 

1. SWBAT share 

orally and 

through writing a 

letter, the ways 

to save the Earth. 

 

2.  SWBAT sort 

and state what 

objects are trash, 

while others are 

recyclable.  

Meaningful Activities: 

1.1 Center One: After reading, SW share one thing they 

could do from the story to help the Earth. SW write one 

action they could do and why it will help.  

 

1.2 Center Two: After reading, SW write a letter to 

Mother Earth, stating how they will try to preserve her.  

 

2.1 Center Three: SW need to state why they are 

sorting the object into each box as they place it in. 

Group members will agree/disagree.  

  

Review/Assessment: 

1.1 TW check for 

accurate spelling and 

grammar.   

 

1.2 TW check for 

accurate spelling and 

grammar. 

 

1.3 TW listen for 

accuracy.  

Wrap-up:  
Round table- TW ask students to share one thing they could do to help save the environment.    

ELL/ASD strategy used: 

The lesson allows for students to practice conversational techniques of turn taking (especially with reader’s 

theatre). The groups will be chosen wisely – more mature students with ELL/ASD. There will be extra wait 

time given during center switches, as not to overwhelm the student(s). The interactive teaching environment 

will allow students to interact with their classmates and create meaningful conversations to practice their 

developing language. Additionally, the reader’s theatre will allow for explicit phonetic instruction by the 

teacher, helping students pronounce words correctly with clear enunciation.  



174 
STRATEGIES FOR ASD ELLS 

 



175 
STRATEGIES FOR ASD ELLS 

 

 



176 
STRATEGIES FOR ASD ELLS 

 

 

The Lorax 

By Dr. Seuss 
 

Reader’s Theater for 15 - 25 people [2 main speaking roles plus Narrator(s)] 

 

Child (non 

speaking role) 

Narrator(s) 1, 2 Brown Bar-ba-

loots (non 

speaking roles) 

Swomee-Swans 

(non speaking 

roles) 

Humming-Fish 

(non speaking 

roles) 

Once-ler Lorax Aunts and 

Uncles (non 

speaking roles) 

Customer (non 

speaking role) 

 

 

Once-ler on a tall stool behind butcher-paper Lerkim.  A bucket on a string hangs from the top. 

Narrators are standing to one side, and the Child enters the scene from the other side.   

 

Cast Room 13 presents The Lorax by Dr. Seuss! 

 

Narrator 1 

(speaking to 

Child) 

At the far end of town where the Grickle-grass grows and the wind smells 

slow-and-sour when it blows and no birds ever sing excepting old crows… 

is the Street of the Lifted Lorax. 

 

Narrator 2 And deep in the Grickle-grass, some people say, if you look deep enough 

you can still see, today, where the Lorax once stood just as long as it could 

before somebody lifted the Lorax away. 

 

Narrator 1 What was the Lorax?  And why was it there?  And why was it lifted and 

taken somewhere from the far end of town where the Grickle-grass grows?  

The old Once-ler still lives here.  Ask him.  He knows. 

 

Narrator 2 You won’t see the Once-ler.  Don’t knock at his door.  He stays in his 

Lerkim on top of his store.  He lurks in his Lerkim, cold under the roof, 

where he makes his own clothes out of miff-muffered moof. 

 

Narrator 1 And on special dank midnights in August, he peeks out of the shutters and 

sometimes he speaks and tells how the Lorax was lifted away.  He’ll tell 

you, perhaps… if you’re willing to pay. 

 

Narrator 2 On the end of a rope he lets down a tin pail and you have to toss in fifteen 

cents and a nail and the shell of a great-great-great-grandfather snail. 

[Once-ler lowers 

the bucket.  Child 

deposits a shell, 

fifteen cents, and 

a nail.  Once-ler 
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raises the bucket.] 

 

Narrator 1 Then he pulls up the pail, makes a most careful count to see if you’ve paid 

him the proper amount.   

 

Narrator 2 Then he hides what you paid him away in his Snuvv, his secret strange hole 

in his gruvvulous glove.  Then he grunts,  

 

Once-ler [speaks 

through a hole in 

the Lerkim ] 

 

[Once-ler puts 

phone into bucket 

and lowers it.  

Child takes 

phone.] 

 

“I will call you by Whisper-ma-Phone, for the secrets I tell are for your ears 

alone.” 

 

 

Narrator 1 SLUPP! Down slupps the Whisper-ma-Phone to your ear and the old Once-

ler’s whispers are not very clear, since they have to come down through a 

snergelly hose, and he sounds as if he had smallish bees up his nose. 

 

Once-ler Now I’ll tell you,” 

 

Narrator 2 

[Narrator 2 adds 

Truffula Tree with 

Lorax hidden 

inside and exits 

scene.] 

 

Narrator 1 also 

exits scene. 

 

he says with his teeth sounding gray, 

 

 

Once-ler [pokes 

head through hole 

in Lurkim and 

speaks directly to 

Child] 

 

[Swomee-Swans 

cross scene 

singing and 

dancing] 

 

How the Lorax got lifted and taken away…  It all started way back…  such 

a long, long time back…  Way back in the days when the grass was still 

green and the pond was still wet and the clouds were still clean, and the 

song of the Swomee-Swans rang out in space… 

And I first saw the Trees!  The bright-colored tufts of the Truffula Trees!  

Mile after mile in the fresh morning breeze. 
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[Brown Bar-ba-

loots cross scene 

playing and eating 

seeds] 

 

And, under the trees, I saw Brown Bar-ba-loots frisking about in their Bar-

ba-loot suits as they played in the shade and ate Truffula Fruits.   

 

 

[Humming-Fish 

cross scene 

humming and 

splashing] 

From the rippulous pond came the comfortable sound of the Humming-Fish 

humming while splashing around. 

 But those trees!  Those Truffula Trees!  All my life I’d been searching for 

trees such as these.  The touch of their tufts was much softer than silk.  And 

they had the sweet smell of fresh butterfly milk.  I felt a great leaping of joy 

in my heart.  I knew just what I’d do!  I unloaded my cart. 

 

 

 

 

[Once-ler chops 

off top of tree.  

Lorax remains 

hidden in bottom 

half.] 

 

In no time at all, I had built a small shop. Then I chopped down a Truffula 

Tree with one chop.  

 

 

And with great skillful skill and with great speedy speed, I took the soft tuft.   

[Once-ler takes knitting needles and “thneed” out of back pocket and 

pretends to knit].   

And I knitted a Thneed!  The instant I’d finished, I heard  

 

Lorax (from 

inside the tree)  

[Lorax stands up 

and steps out of 

tree] 

 

ga-Zump!   

 

 

Once-ler (to 

Child) 

I looked.  I saw something pop out of the stump of the tree I’d chopped 

down.  It was sort of a man.  Describe him?… That’s hard.  I don’t know if 

I can. 

 He was shortish.  And oldish.  And brownish.  And mossy.  And he spoke 

with a voice that was sharpish and bossy.   

 

Lorax  Mister!  I am the Lorax.  I speak for the trees.  I speak for the trees, for the 

trees have no tongues.  And I’m asking you, sir, at the top of my lungs –  

 

Once-ler (to 

Child) 

 

He was very upset as he shouted and puffed –  

 

Lorax  What’s that THING you’ve made out of my Truffula tuft? 

 

 

Once-ler (to 

Lorax) 

Look, Lorax!  There’s no cause for alarm.  I chopped just one tree.  I am 

doing no harm.  I’m being quite useful.  This thing is a Thneed.  A 



179 
STRATEGIES FOR ASD ELLS 

 

Thneed’s a Fine-Something-That-All-People- Need!  It’s a shirt.  It’s a 

sock.  It’s a glove.  It’s a hat.  But it has other uses.  Yes, far beyond that.  

You can use it for carpets.  For pillows!  For sheets!  Or curtains!  Or covers 

for bicycle seats! 

 

Once-ler (to 

Child) 

 

The Lorax said,  

 

Lorax Sir!  You are crazy with greed.  There is no one on earth who would buy 

that fool Thneed! 

 

Once-ler (to 

Child) 

 

But the very next minute I proved he was wrong.   

 

[Customer walks 

in and picks up 

Thneed.  Looking 

it over, a big smile 

crosses his face.  

He searches his 

pocket for money, 

pays, and leaves 

with the Thneed.] 

 

For, just at that minute, a chap came along, and he thought that the Thneed I 

had knitted was great.  He happily bought it for three ninety-eight.  I 

laughed at the Lorax, “You poor stupid guy!  You never can tell what some 

people will buy!” 

 

Lorax I repeat!  I speak for the trees! 

 

Once-ler 

 

 

“I’m busy!” I told him.  “Shut up, if you please.”  I rushed ‘cross the room, 

and in no time at all, built a radio-phone.  I put in a quick call.  I called all 

my brothers and uncles and aunts and I said, “Listen here!  Here’s a 

wonderful chance for the whole Once-ler family to get mighty rich!  Get 

over here fast!  Take the road to North Nitch.  Turn left at Weehawken.  

Sharp right at South Stitch!” 

 

[Aunts and Uncles 

arrive with 

knitting needles 

and “thneeds’ and 

pretend to knit] 

And, in no time at all, in the factory I built, the whole Once-ler Family was 

working full tilt.  We were all knitting Thneeds just as busy as bees, to the 

sound of the chopping of Truffula Trees.  Then… Oh! Baby! Oh!  How my 

business did grow.  Now, chopping one tree at a time was too slow.  So I 

quickly invented my Super-Axe-Hacker which whacked off four Truffula 

Trees at one smacker.  We were making Thneeds four times as fast as 

before!  And that Lorax?… He didn’t show up any more. 

 But the next week he knocked on my new office door.  He snapped, 

 

Lorax I’m the Lorax who speaks for the trees which you seem to be chopping as 

fast as you please.  But I’m also in charge of the Brown Bar-ba-loots who 

played in the shade in their Bar-ba-loot suits and happily lived, eating 

Truffula Fruits.  
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[Brown Bar-ba-

loots cross scene 

looking hungry 

and miserable.] 

NOW… thanks to your hacking my trees to the ground, there’s not enough 

Truffula Fruit to go ‘round.  And my poor Bar-ba-loots are all getting the 

crummies because they have gas, and no food, in their tummies! 

They loved living here.  But I can’t let them stay.  They have to find food.  

And I hope that they may.  Good luck, boys, 

 

Once-ler He cried, and he sent them away. 

I, the Once-ler, felt sad as I watched them all go. 

BUT… 

business is business!  And business must grow regardless of crummies in 

tummies, you know. 

I meant no harm.  I most truly did not.  But I had to grow bigger.  So bigger 

I got.  I biggered my factory.  I biggered my roads.  I biggered my wagons.  

I biggered the loads of Thneeds I shipped out.  I was shipping them forth to 

the South!  To the East!  To the West!  To the North!  I went right on 

biggering… selling more Thneeds.  And I biggered my money, which 

everyone needs. 

Then again he came back!  I was fixing some pipes when that old-nuisance 

Lorax came back with more gripes. 

 

Lorax I’m the Lorax, 

 

Once-ler (to 

Child) 

he coughed and he whiffed.  He sneezed and he snuffled.  He snarggled.  He 

sniffed. 

 

Lorax Once-ler! 

 

Once-ler (to 

Child) 

 

He cried with a cruffulous croak. 

 

Lorax 

 

[Swomee-Swans 

cross scene 

coughing] 

Once-ler!  You’re making such smogulous smoke!  My poor Swomee-

Swans… why, they can’t sing a note!  No one can sing who has smog in his 

throat.  And so – please pardon my cough – they cannot live here.  So I’m 

sending them off.  Where will they go?… I don’t hopefully know.  They 

may have to fly for a month… or a year… to escape from the smog you’ve 

smogged-up around here. 

What’s more, 

 

 

Lorax Let me say a few words about Gluppity-Glupp. Your machinery chugs on, 

day and night without stop making Gluppity-Glupp. Also Schloppity-

Schlopp. And what do you do with this leftover goo?… I’ll show you.  You 

dirty old Once-ler man, you!  You’re glumping the pond where the 

Humming-Fish hummed!   
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[Humming-Fish 

flop across the 

scene looking 

miserable.  Exit 

scene.] 

 

No more can they hum, for their gills are all gummed.  So I’m sending them 

off.  Oh, their future is dreary.  They’ll walk on their fins and get woefully 

weary in search of some water that isn’t so smeary. 

 

Once-ler And then I got mad.  I got terribly mad.  I yelled at the Lorax, “Now listen 

here, Dad!  All you do is yap-yap and say, “Bad! Bad! Bad! Bad!”  Well, I 

have my rights, sire, and I’m telling you I intend to go on doing just what I 

do!  And, for your information, you Lorax, I’m figgering on biggering and 

BIGGERING and BIGGERING and BIGGERING, turning MORE Truffula 

Trees into Thneeds which everyone, EVERYONE, EVERYONE needs! 

 

 

 

 

 

[Aunts and Uncles 

drive away 

waving good-

bye.] 

And at that very moment, we heard a loud whack!  From outside in the 

fields came a sickening smack of an axe on a tree.  Then we heard the tree 

fall.  The very last Truffula Tree of them all! 

No more trees. No more Thneeds.  No more work to be done.  So, in no 

time, my uncles and aunts, every one, all waved me good-bye.  They 

jumped into my cars and drove away under the smoke-smuggered stars.  

Now all that was left ‘neath the bad-smelling sky was my big empty 

factory… the Lorax… and I. 

 

Once-ler 

 

 

 

 

 

 

[Narrators enter 

scene] 

The Lorax said nothing.  Just gave me a glance…  just gave me a very sad, 

sad backward glance… as he lifted himself by the seat of his pants.  And I’ll 

never forget the grim look on his face when he heisted himself and took 

leave of this place, through a hole in the smog, without leaving a trace.  And 

all that the Lorax left here in this mess was a small pile of rocks, with the 

one word… “UNLESS.”  Whatever that meant, well, I just couldn’t guess.  

That was long, long ago.  But each day since that day I’ve sat here and 

worried and worried away.  Through the years, while my buildings have 

fallen apart, I’ve worried about it with all of my heart. 

But now 

 

Narrator 1 Says the Once-ler 

 

Once-ler Now that you’re here, the word of the Lorax seems perfectly clear.  

UNLESS someone like you cares a whole awful lot, nothing is going to get 

better.  It’s not.  SO… Catch! 

 

Narrator 2 Calls the Once-ler.  He lets something fall. 

 

Once-ler It’s a Truffula Seed.  It’s the last one of all!  You’re in charge of the last of 

the Truffula Seeds.  And Truffula Trees are what everyone needs.  Plant a 

new Truffula.  Treat it with care.  Give it clean water.  And feed it fresh air.  

Grow a forest.  Protect it from axes that hack.  Then the Lorax and all of his 

friends may come back.  
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Cast  

[enters scene to take 

a bow] 

The End! 

- The End –  
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: Save the Trees!  Grade: Elementary 

ESL Proficiency Level: Intermediate  

Common Core Learning Standards: 

Grade 2, Reading 

2. Recount stories, including fables and folktales from diverse cultures, and determine their central message, 

lesson, or moral. 

Grade 2, Speaking and Listening 

2. Recount or describe key ideas or details from a text read aloud or information presented orally or through 

other media. 

Grade 2, Language 

1. Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking. 

2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling 

when writing.  

6. Use words and phrases acquired through conversations, reading, and being read to, and responding to texts, 

including adjectives and adverbs to describe. 

Key Vocabulary: tree, natural resources, 

conservation, renewable resource, non-renewable 

resource, recycle  

Visuals/Resources:  

Brain Pop Jr. video on Natural Resources: 

http://www.brainpopjr.com/science/conservation/natur

alresources/ ; Mama Miti Wangari Maathai and the 

Trees of Kenya, by Donna Jo Napoli; Just a Dream, by 

Chris Van Allsburg; chart paper, markers 

HOTS:  

How can we help save the world around us?  

Connections to Prior Knowledge/Building Background: 

TW ask students if they know how to recycle, and what they do to help the planet.    

Content Objectives: 

1. SWBAT 

understand the 

problem facing the 

world’s trees and 

environment 

today. 

Meaningful Activities: 

1.1 TW show the Brain Pop Jr. video on Natural 

Resources as the introduction for the lesson.  

 

1.2 TW read both books Mama Miti and Just a 

Dream aloud to the class.  

Review/Assessment: 

1.1 & 1.2 TW check for 

understanding.   

 

Languages Objectives: 

1. SWBAT create a 

letter to an official, 

detailing the 

benefits of 

planting more 

trees, using 

knowledge learned 

in the lesson. 

Meaningful Activities: 

1.1 SW discuss different ways of saving the planet 

portrayed in the video.  

 

1.2 SW orally compare and contrast ways to save the 

planet presented in the books.  

 

1.3 SW write a letter to the principal of the school/ 

superintendent of the district, asking to plant trees on 

the school grounds, supported by evidence from the 

books/video. The letter will be written as a rough 

draft first, peer edited, and then a final nice copy.  

Review/Assessment: 

1.1 TW check for 

understanding.   

 

1.2 TW create a list on 

the chalkboard of 

ways to save the 

planet. 

 

1.3 TW check for correct 

spelling, grammar, 

and usage of facts 

from books/video.  

http://www.brainpopjr.com/science/conservation/naturalresources/
http://www.brainpopjr.com/science/conservation/naturalresources/
http://www.amazon.com/s/ref=ntt_athr_dp_sr_1?_encoding=UTF8&field-author=Donna%20Jo%20Napoli&search-alias=books&sort=relevancerank
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Wrap-up:  
After sending the letters to the principal/superintendent, the class will hopefully be able to plant trees on the 

school property!   

ELL/ASD strategy used: 

Students will be given extra time to process the letter writing process and compose a letter that they will be 

proud to send to the principal. The students will work with one another, building conversational skills, in order 

to write and edit their letters.  



189 
STRATEGIES FOR ASD ELLS 

 

Dear _____________,  

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_______________ 

 

 

 

 

 

 

 

 

 

 

 

Sincerely, 

___________

__,   
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: Let’s Learn about Culture  (Center 

activities) 

Grade: Elementary 

ESL Proficiency Level: Intermediate  

Common Core Learning Standards: 

Grade 2, Reading 

1. Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of 

key details in a text. 

2. Recount stories including fables and folktales from diverse cultures, and determine their central message, 

lesson, or moral. 

3. Describe how characters in a story respond to major events and challenges. 

7. Use information gained from the illustrations and words in a print or digital text to demonstrate 

understanding of its characters, setting, or plot.  

Grade 2, Speaking and Listening 

2. Recount or describe key ideas or details from a text read aloud or information presented orally or through 

other media. 

Grade 2, Language 

1. Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking. 

3. Use knowledge of language and its conventions when writing, speaking, reading, or listening.  

Key Vocabulary: culture, tooth, traditions, 

Hijaab 
Visuals/Resources:  

Throw Your Tooth on the Roof: Tooth Traditions from 

Around the World, by Selby Beeler; Cleversticks, by 

Bernard Ashley; The Swirling Hijaab, by Na'ima bint 

Robert; worksheets, chopsticks, cooked noodles, pencils 

 

HOTS:  

SW explore cultures other than their own. SW be 

invited to share aspects of their culture with the 

class.  

Connections to Prior Knowledge/Building Background: 

Students have previously discussed culture and traditions throughout the school year.   

Content Objectives: 

1. SWBAT 

experience 

various cultures 

from around the 

world through the 

readings of three 

books and 

subsequent 

activities.  

 

Meaningful Activities: 

1.1 Center One: SW read Throw Your Tooth on 

the Roof as a group. SW need to illustrate 

their favorite tradition from the story and 

write a sentence describing their picture. 

 

1.2 Center Two: SW read Cleversticks as a 

group. There will be bowls of cooked 

noodles (previously prepared by teacher) and 

chopsticks By picking up the noodles with 

the chopsticks, the SW be able to practice 

their fine-motor skills  

 

1.3 Center Three: SW read The Swirling Hijaab 

as a group. SW need to write several 

sentences explaining what they might use a 

Hijaab to pretend play with. SW need to 

illustrate their idea as well. 

Review/Assessment: 

1.1 TW check for 

understanding and that 

students are able to retell 

details from the story 

accurately. 

 

1.2 TW observe students. 

 

1.3 TW check for 

understanding, as well as 

accuracy with spelling and 

grammar.  

http://www.amazon.com/s/ref=ntt_athr_dp_sr_1?_encoding=UTF8&field-author=Selby%20Beeler&search-alias=books&sort=relevancerank
http://www.amazon.co.uk/s/ref=ntt_athr_dp_sr_1/277-1918428-4213261?_encoding=UTF8&field-author=Na%27ima%20bint%20Robert&search-alias=books-uk&sort=relevancerank
http://www.amazon.co.uk/s/ref=ntt_athr_dp_sr_1/277-1918428-4213261?_encoding=UTF8&field-author=Na%27ima%20bint%20Robert&search-alias=books-uk&sort=relevancerank
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Languages Objectives: 

1. SWBAT compare 

and contrast the 

various cultures 

they read about.    

Meaningful Activities: 

1. SW read Throw Your Tooth on the Roof in 

center one, discussing amongst themselves how 

each culture varies their “tooth fairy” traditions.  

Review/Assessment: 

1. TW observe and listen for 

understanding.   

  

Wrap-up:  
TW students to share one thing they learned through their favorite center in a round-table discussion 

ELL/ASD strategy used: 

Students will work in carefully chosen groups, in order to maximize conversational skills practice. Students 

will also be able to practice their fine motor ability, as many ASD students struggle with fine motor skills. 

ASD students also struggle with pretend play, so center three will open their mind to the pretend idea and 

hopefully group members will be able to bring out their creativity.  
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Name _______________________ 

 
Draw a picture of your favorite tradition from the story: 

Write a sentence to describe the picture below.  

 

 

 

 

 

 
__________________________________________

__________________________________________

__________________________________________

__________________________________________

__________________________________________

__________________________________________ 
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Name _______________________ 

 
Where would your Hijaab take you when playing pretend?  

Write a few sentences describing your picture below: 
 

 

 

 

 

 

 

 

 

 

 

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________ 
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: Researching a Country  Grade: Elementary 

ESL Proficiency Level: Intermediate/Advanced 

Common Core Learning Standards: 

 Grade 2, Reading 

4. Determine the meaning of words and phrases in a text relevant to a grade 2 topic or subject area. 

5. Know and use various text features (e.g., captions, bold print, subheadings, glossaries, indexes, electronic 

menus, icons) to locate key facts or information in a text efficiently.  

Grade 2, Language 

1. Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking. 

2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling 

when writing.  

Key Vocabulary: country, continent, world, capital, 

population, economy, culture 
Visuals/Resources:  

One computer per student (library/media center), 

Scholastic research worksheets (taken from: 

http://teacher.scholastic.com/LessonPlans/pdf/dec04_u

nit/researchHeritage.pdf ), paper, pencils, books in the 

library specific to their country  

HOTS:  

SW delve into more complex matters when studying 

a country assigned to them, finding out certain facts 

that are interesting, not just basic statistics about the 

country.   

Connections to Prior Knowledge/Building Background: 

SW have discussed the world, continents, and read books on the various cultures of the world.  

Content Objectives: 

1. SWBAT research facts 

about assigned 

country, skimming 

appropriate materials 

for the important facts 

and figures.    

 

Meaningful Activities: 

1.1 SW be assigned a country by the 

teacher. TW break the students into 

“continent clusters”, ensuring that 

there are least several students to 

represent each continent (Excluding 

Australia/ Antarctica).  

1.2 SW go to the media center/library for 

several days (depending on 

availability, time allowed, etc.) to 

research their assigned country and 

fill out the Scholastic research 

worksheets. There will also be a sheet 

with helpful websites for the students 

to use, as well as books provided by 

the librarian.  

Review/Assessment: 

1.  TW check for understanding, 

clustering students together by 

continents in order to have a 

buddy while doing their research. 

TW will check for accuracy on 

completed research worksheets.  

Languages Objectives: 

1. SWBAT select at least 

three interesting facts 

about their assigned 

country.   

Meaningful Activities: 

1.1 On the last page of the research 

worksheets, SW need to select three 

interesting facts about their country. SW 

be encouraged to find more “out-there” 

facts that what are commonly found in an 

encyclopedia.  

Review/Assessment: 

1.1 TW correct worksheets for 

accurate use of grammar, 

spelling, and vocabulary.  

  

http://teacher.scholastic.com/LessonPlans/pdf/dec04_unit/researchHeritage.pdf
http://teacher.scholastic.com/LessonPlans/pdf/dec04_unit/researchHeritage.pdf
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Wrap-up:  
There will be a presentation day where each student shares what they have learned about their country. SW be 

encouraged to find traditional clothing from the country, perhaps cook a favorite cultural dish, and bring in 

traditional music to share with classmates. 

ELL/ASD strategy used: 

Students will build upon prior knowledge, potentially researching their native country or one similar. They can 

use their native language to help, as well as having the opportunity to process the information at their own 

pace. Having written directions and prompts will help focus the students and keep them on task.  
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Congratulations! You have been assigned a country to research for this next week!  

 

Here is a list of websites you might find helpful when researching on the computers: 

 

 

Finding facts about your country: 

 www.factmonster.com  

 www.worldatlas.com 

 http://travel.nationalgeographic.com/travel/countries/  

 https://www.cia.gov/library/publications/the-world-factbook/index.html  

 http://www.atlapedia.com/online/country_index.htm  

 

Learning key phrases in the most commonly spoken language in your country: 

 http://www.omniglot.com/language/phrases/  

 http://wordmonkey.info/  

 

 

 

 

 

 

 

 

 

 

 

 

http://www.factmonster.com/
http://www.worldatlas.com/
http://travel.nationalgeographic.com/travel/countries/
https://www.cia.gov/library/publications/the-world-factbook/index.html
http://www.atlapedia.com/online/country_index.htm
http://www.omniglot.com/language/phrases/
http://wordmonkey.info/
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Draw a picture of your country’s flag below:  
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Key: SW= Students will; TW= Teacher will; SWBAT=Students will be able to… HOTS= Higher Order Thinking Skills 

          S1 = Student One;   S2= Student Two 

Lesson: Multicultural Fairytales: A Multi-Day 

Plan  

Grade: Elementary 

ESL Proficiency Level: Advanced 

Common Core Learning Standards: 

Grade 2, Reading 

1. Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of 

key details in a text. 

2. Recount stories including fables and folktales from diverse cultures, and determine their central message, 

lesson, or moral. 

3. Describe how characters in a story respond to major events and challenges. 

6. Acknowledge differences in the points of view of characters, including by speaking in a different voice for 

each character when reading dialogue aloud.  

7. Use information gained from the illustrations and words in a print or digital text to demonstrate 

understanding of its characters, setting, or plot.  

9. Compare and contrast two or more versions of the same story by different authors or from different cultures. 

Grade 2, Speaking and Listening 

2. Recount or describe key ideas or details from a text read aloud or information presented orally or through 

other media. 

Grade 2, Language 

1. Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking. 

3. Use knowledge of language and its conventions when writing, speaking, reading, or listening.  

Key Vocabulary: fairytale, Cinderella, 

step-mother, step-sisters, father, various 

vocabulary that arises in each version of 

the fairytale,  

Visuals/Resources:  

Around the World in 80 Tales, by Saviour Pirotta; have copies 

made of each tale from the book for handouts; Cinderella, by 

Sarah L. Thomson;  The Rough-Face Girl, by Rafe Martin; Yeh-

Shen : A Cinderella Story from China, by Ai-Ling Louie; 

Cendrillon : A Cajun Cinderella, by Sheila Hebert Collins; The 

Golden Sandal : A Middle Eastern Cinderella Story, by Rebecca 

Hickox; Jouanah : A Hmong Cinderella, by Jewell Reinhart 

Coburn; Sootface : An Ojibwa Cinderella Story, by Robert D. 

San Souci; Mufaro's Beautiful Daughters : An African Tale, by 

John Steptoe; Domitila : A Cinderella Tale from the Mexican 

Tradition, by Jewell Reinhart Coburn; The Golden Slipper: A 

Vietnamese Legend, by Darrell H. Y. Lum; Baba Yaga and 

Vasilisa the Brave, by Marianna Mayer (If need be, there is a list 

of additional books on the following website: 

http://www.cccoe.net/tales/Cinderlist.pdf ), worksheets for 

assigned days, pencils, book template, crayons 

HOTS:  
How does your culture affect the stories 

you tell? SW be able to see how various 

cultures interpret one of the most-beloved 

fairytales of all time, Cinderella.  

Connections to Prior Knowledge/Building Background: 

Students have previously discussed various cultures and traditions, as well as reading books centered upon 

another culture.  

Content Objectives: 

1. SWBAT examine 

the various 

multicultural 

Meaningful Activities: 

1.1 Day One: TW read aloud one tale from Around the 

World in 80 Tales. Then, assign each student to 

read a different tale (if students struggle, students 

Review/Assessment: 

1.1 TW check for 

understanding, 

provide support if 

http://www.cccoe.net/tales/Cinderlist.pdf
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fairytales through 

reading many 

versions. 

 

 

 

 

 

 

 

 

2. Students will 

create their own 

version of the 

Cinderella 

fairytale.  

 

may partner up). Student should be assigned a tale 

from a country that they researched for the country 

project (or a similar country).  

 

1.2 Day Two: TW introduce the Cinderella 

multicultural fairytales. TW read the version of 

Cinderella that students are mostly familiar with 

(by Thomson). Then TW break students into 

groups/partners to read a version of Cinderella by 

“their country/region”  

 

2.1 Day Three: SW work with their groups for the past 

few days to create their own version of the 

Cinderella fairytale. The goal is for the students to 

use pieces of their country’s/region’s culture 

throughout their story. SW will need to create a 

ten-page book, complete with illustrations and a 

book cover.  

needed.  

 

 

 

1.2 TW check for 

understanding, 

provide support if 

needed.  

 

 

 

2.1 TW observe and 

provide support to 

students through the 

writing process.  

Languages Objectives: 

1. SWBAT retell 

important parts 

from a story, 

compare and 

contrast different 

versions of the 

same story, and 

use vocabulary 

learned 

throughout the 

week to create 

their own version 

of a fairytale.  

Meaningful Activities: 

1.1 Day One: After reading their assigned tale, SW 

write several sentences retelling what happened, along 

with drawing a picture to illustrate their favorite 

scene/most important part.  

 

1.2 Day Two: After reading, SW fill out a chart 

comparing their version of Cinderella with the 

Cinderella book read by the teacher earlier. The whole 

class will fill out the teacher read Cinderella chart 

together. SW do their story chart on their own.  

 

1.3 Day Three: SW create their own version of 

Cinderella with group. SW need to write a ten-page 

book, using vocabulary found in the version they read 

the previous day, in order to tie in their 

country’s/region’s culture. SW need to use the brain-

storming worksheet, write a rough draft, peer-edit, and 

write a final copy for the classroom library. 

Review/Assessment: 

1.1 TW check for 

understanding and that 

students are able to retell 

details from the story 

accurately. 

 

1.2 TW check for 

understanding and correct 

chart for accuracy.  

 

 

1.3 TW check for 

accurate spelling, 

grammar, vocabulary 

usage, as well as help 

students through the 

writing process.  

Wrap-up:  
SW share their Cinderella stories as a whole class through a reading circle. Each SW read part of their book 

aloud to the class. Parents will also be invited into the classroom to hear their child’s work. Books will be kept 

in the classroom library.   

ELL/ASD strategy used: 

Students will be able to connect to their prior knowledge of various cultures (potentially their own). There is 

plenty of opportunities for meaningful conversations with carefully selected, sensitive peers. The students will 

let their own creativity shine through the creation of their own Cinderella fairytale.  
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Name _______________________ 
 

Tale You Read: ___________________________ 

Country it is From: _______________________ 

Write a Few Sentences Retelling the Main Parts of Your Story: 

__________________________________________

__________________________________________

__________________________________________

__________________________________________ 

Draw a Picture of Your Favorite Part of the Story below: 
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Name _______________________ 

Story Title Author Retold by Setting 

Characters Hero/Heroine Villain  

Problem Solution Magic by 

One Piece of Your 

Culture You Found    
Special Vocabulary  One Piece of Your 

Culture You Found    
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Name _______________________ 

Story Title Author Retold by Setting 

Characters Hero/Heroine Villain  

Problem Solution Magic by 

One Piece of Your 

Culture You Found    
Special Vocabulary  One Piece of Your 

Culture You Found    
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Name _______________________ 

Let’s Brainstorm! Write your ideas in the shapes 

 

Title of Your Story 

       

Characters 

Setting 

Beginning of 

Story 

End of Story Middle of Story 

Magic 

Don’t 

Forget a 

Good 

Opening 

Line: 

Once upon a time… 

In a faraway land… 

Many long years 

ago…. 
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Name ____________________________ 

The World Around Me Unit Test 

 
1. Color The Continents The Following Colors: 

North America = Red    Asia = Orange 

South America = Green    Africa = Yellow 

Europe = Blue    Australia = Purple   Antarctica = Pink  

 

2. Label at Least 5 Countries on the Map:  
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Define The Following Words:   

 
1. Continent_____________________________________________________

_____________________________________________________________ 

2. Country______________________________________________________

_____________________________________________________________ 

3. Population____________________________________________________

_____________________________________________________________ 

4. Culture_______________________________________________________

_____________________________________________________________ 

5. Tradition______________________________________________________

_____________________________________________________________ 

6. Fairytale______________________________________________________

_____________________________________________________________ 

7. Conservation__________________________________________________

_____________________________________________________________ 

8. Reduce_______________________________________________________

_____________________________________________________________ 

9. Reuse________________________________________________________

_____________________________________________________________ 

10. Recycle_______________________________________________________

_____________________________________________________________ 

 


