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USING AFRICAN AMERICAN VERNACULAR ENGLISH AND HIP HOP NATION 

LANGUAGE TO TEACH STANDARD AMERICAN ENGLISH: CREATING A 

BIDIALECTAL CLASSROOM   

 

 

ABSTRACT 

  

In American schools, teachers frequently enforce Standard American English (SAE) 

without teaching students about the nonstandard dialects they may speak, such as African 

American Vernacular English (AAVE) or Hip Hop Nation Language (HHNL) (Alim, 2007; 

Wheeler, 2010).  This only makes students more protective over their linguistic identity and less 

willing to learn SAE (Alim, 2007).  Thus, defending and valuing all students’ dialects should be 

a priority for a teacher in order to preserve their students’ linguistic identities.  The opportunity 

to provide students with a bidialectal environment is present, but when schools focus on SAE, 

very few curricula on non-standard dialects are created or used (Alim, 2007; Kelly, 2013; 

Messier, 2012; Godley & Escher, 2012).  In addition, there is also a lack of resources that 

address students and English Language Learners (ELLs) in a bidialectal environment.  Without 

these resources, even well-intentioned teachers cannot properly execute an ideal bidialectal 

classroom.  This project was created to solve these issues by providing a resource for teachers of 

AAVE and HHNL speakers.  This project’s curriculum will specifically help students in two 

ways: they will better understand AAVE and SAE features and when to use each dialect, and 

they will hold onto their linguistic and cultural identities.  This curriculum will also be unique in 

that it will also address the needs of ELLs who may be in environments where, while they are 

learning the English language, they are also learning local dialects (e.g., AAVE).  The fifty 
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lesson plan curriculum addresses 10
th

 grade English Language Arts, Music, and Social Studies 

standards. 
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Introduction 

The Problem 

Students may have the opportunity to become bidialectal adults (Godley & Escher, 2012), 

meaning people who are able to switch back and forth between dialects, but only if they are 

properly taught how to do so.  Bidialectals learn from a young age how language can change due 

to social contexts and this awareness puts them ahead of their monodialectal peers (Godley & 

Escher, 2012).  Teachers of all different subjects have been taught that utilizing students’ prior 

knowledge is crucial for building on new information (Wright, 2010).  Teachers of English as a 

Second Language, or ESL education, know that first languages and dialects are great tools to aid 

in students’ second language acquisition (Lightbown & Spada, 2006).  All teachers should be 

using that same technique with students’ first dialect.  Our ESL and native English speaking 

students will understand their dialects much better, especially how to use them in the social and 

academic world.  With these tools under their belts, our students can become bidialectal 

professionals, ready to enter the world around them (Yiakoumetti, 2007).  

From the time students walk through the school’s doors on the first day of class, most 

teachers are constantly striving to assist their students to success.  They try to provide their 

students with the tools that will help them in their upcoming professional lives, as well as their 

social lives.  However, when it comes to language, teachers are often misinformed about the 

existing dialects of their students (Wheeler, 2010).  Teachers continue to push Standard 

American English (SAE) in the classroom without teaching students about the nonstandard 

dialects they may speak, such as African American Vernacular English (AAVE) or Hip Hop 

Nation Language (HHNL).  Many students are not taught the difference between dialects and 

become frustrated and confused (Wheeler, 2010).  When learning only SAE, students begin to 
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reject their teachings in an effort to protect their linguistic identity (Alim, 2007).  Teachers 

should be defending and reinforcing nonstandard dialects as a way to increase their students’ 

linguistic identities.  However, with a lack of bidialectal classroom resources and curricula, even 

good-intentioned teachers cannot properly execute this ideal setting.   Teachers in ESL 

classrooms also lack in resources that address English Language Learners (ELLs) in a bidialectal 

environment.  This curriculum has been created to solve these issues so that students can use 

their first dialect or language to aid in their learning of SAE. 

The Purpose 

Reconstructing a class or school with a bidialectal mindset would be difficult for any 

teacher or administrator with no prior knowledge on the subject.  The purpose of this project is to 

provide teachers with a better understanding of AAVE and Hip Hop Nation Language (HHNL) 

and their roles in the classroom as tools to mold bidialectal students.  The provided curriculum 

will give AAVE dominant schools a resource to refer to when creating or implementing a 

bidialectal environment.  Even if just one teacher believes in this classroom and teaching style, 

they can drastically improve a child’s feeling of cultural and linguistic identity.   

The opportunity to provide students with a bidialectal environment is present, but when schools 

have a focus on SAE, very few curricula on non-standard dialects are created (Alim, 2007; Kelly, 

2013; Messier, 2012; Godley & Escher, 2012).  This project will create a resource for teachers of 

AAVE and HHNL speakers for the purpose of educating on the differences between students’ 

first dialects and SAE.  The curriculum will explicitly describe the dialects as well as explain the 

situations for which they are appropriate.  Students with this knowledge will hopefully become 

bidialectal adults ready for the professional or scholarly world without losing their sense of 

culture. 
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Significance  

With teachers forcing SAE upon their AAVE speaking students without explanation, the 

students can become discouraged, confused, and protective over their dialects (Alim, 2007; 

Wheeler, 2010). This project’s curriculum will specifically help students in two ways: they will 

better understand AAVE and SAE features and when to use each dialect, and they will hold onto 

their linguistic and cultural identities.  Showing students that their upbringing, culture, and 

speech are important should be a teacher’s responsibility.  Teachers should also prepare their 

students for the discrimination the real world unfortunately will throw at them.  This curriculum 

will adequately address all of these needs.  This curriculum will also be unique in that it will 

address the needs of ESL learners who may be in environments where, while they are learning 

the English language, they are also learning local dialects (e.g., AAVE).  The lessons will follow 

the Sheltered Instruction Observation Protocol (SIOP) method which has been proven for proper 

ESL instruction.     

Literature Review 

English in the United States 

 Contrary to what many believe, English is actually not the official language of the United 

States (Hiskey, 2012).  In fact, there is no official language as the U.S. was meant to be a 

“melting pot” of cultures, ethnicities, and languages.  However, English is the most prevalent 

home language with Spanish in second and Chinese in third (U.S. Census Bureau, 2011).  

English is spoken in the most countries, but has the third largest amount of speakers in the world 

(Lewis, Simons, & Fennig, 2015).  Chinese has 1,197 million speakers, Spanish has 399 million 

speakers, and English has 335 million speakers.  It has become an unstated expectation that if 

you live in America, you must speak English.  Therefore, the speakers of the 216 indigenous 
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languages and 206 immigrant languages in the United States (Lewis et al., 2015) must learn to 

speak English as soon as possible. 

To define precisely how English should be spoken is nearly impossible since there are 

many different types of English dialects worldwide and especially in the United States (Ashley, 

2006).  A child raised in Brooklyn, New York will have an entirely different dialect and possibly 

lexicon than a child raised in Austin, Texas.  Even within one city, there will certainly be more 

than one dialect spoken.  In this way, teachers should remember that no one dialect is correct or 

incorrect when it comes to English.  If all Americans have a dialect, then there should be no 

dialect neither held above the rest nor seen as lower class. 

 English Language Learners in the United States.  The United States was once a land 

for the Native American people and their tribes.  When foreigners came to America from various 

countries, claiming to have found a new country, they brought with them a mixture of cultures 

and languages.  This is still happening in the U.S. and it makes for an eclectic collection of 

languages.  According to the U.S. Census Bureau (2011), about 21% of the U.S. population (over 

five-years-old) speaks a language other than English at home.  That may suggest that there are 

many students and adults in need of English as a Second Language, or ESL, education.  In the 

educational and academic world, these learners are referred to by many different terms, but for 

the purpose of this project, they will be referred to as English language learners (ELLs).  In 

2004-2005, California had 1,591,525 ELLs, Texas had 684,007, and New York (with the 5
th

 

largest ELL population) had 203,583 ELLs (Payán & Nettles, 2007).  Many of these ELLs will 

move to an area in the United States where more than one dialect of English is spoken possibly 

with a different set of lexicon, as well (Politzer, 1993).  These learners will gradually obtain a 
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separate repertoire for each dialect and will be able to switch between dialects seamlessly 

(D’warte, 2014). 

Language Variation 

Language variation states that language is not standardized due to social characteristics 

like cultural backgrounds, location, social class, gender, or age (Adger, Christian, & Wolfram, 

2007).  This could include accents or dialects, as well as different situational language.  People 

who share a culture, upbringing, location, or social context will generally speak similarly and the 

same is true in the opposite circumstance.  Nearly every person who speaks English has a 

specific regional and/or cultural dialect (Adger et al., 2007).  These means that students learning 

English for the first time will come into contact with more than one English dialect (Bashir-Ali, 

2006).  They may As mentioned before, the United States has many dialects; some are very 

pronounced and common while others have more subtle distinctions.  

Studying the sound systems of language is called phonology (Wright, 2010) which breaks down 

words and sentences into smaller fragments to be studied.  Phonology helps teachers understand 

different pronunciations and accents due to regional varieties of English.  It is what tells us what 

sounds belong to our language or a language we do not speak (Fromkin, Hyams, & Rodman, 

2011).  Some sounds in English are unheard of in other dialects or languages, which is why 

learning English is sometimes more difficult for speakers of specific first languages. 

 Communicative repertoires.  People talk in specific manners based on the community 

they are surrounded by at that specific time.  For each community, there is a separate use of 

language, literacy, and other means of communication.  The collection of these specific styles of 

language is called a communicative repertoire (D’warte, 2014; Rymes, 2010) (CR).  Like a 

trumpet player who has a repertoire of jazz, classical, and funk songs, so does a person have a 
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repertoire of casual, home, formal, and other types of languages.  Sometimes these repertoires 

include an entire language.  For example, students who speak a first language before coming to 

American schools and learning English may speak English with American friends, Spanish at 

home, and a mix of Spanish and English with their fellow Spanish students.  These types of 

repertoires are valuable cultural resources that can be investigated and discussed openly in a 

classroom setting (D’warte, 2014).  Other times, repertoires are just a different version of the 

same language.  For instance, a child usually speaks much more formal with elder family 

members and would, therefore, not use slang (D’warte, 2014).  They are speaking the same 

English language, but a different form, adding to their CR. 

Accents versus dialects.  It is common for a person to misuse the term accent when they 

actually mean dialect (Lippi-Green, 2012).  An accent can be defined as phonetic traits that a 

speaker of another language carried from their first language (L1) to their second language (L2) 

(Montgomery, 1999).  For example, if a person grew up in Puerto Rico speaking Spanish, they 

may carry some of the same phonetic traits of Spanish when they learn to speak English.  An 

accent, however, is the rhythms, pronunciations, and structures of another place, like a person 

speaking British English in America would have a British accent (Wells, 1982).  A dialect is a 

rule driven variety of English that is specific to a particular group (Parker & Riley, 2010).  For 

example, an average United States citizen can usually tell the difference between a Texan dialect 

and a Brooklyn dialect.  Each dialect is speaking a variety of English, but they have specific 

phonetic (and possibly even lexical) differences that make them unique.  However, even though 

these dialects are based solely on the environment in which a person grew up, many people judge 

nonstandard dialect speakers’ morality, integrity, and competence (Adger et al., 2007).  Having a 
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dialect in the United States, in particular, may lead to stereotypical discrimination because “some 

accents or dialects are deemed more acceptable than others” (Montgomery, 1999, p. 81).  

 Standard American English.  To speak the dominant dialect in a certain area is to speak 

the standard dialect (Fromkin et al., 2011).  Standard American English (SAE) is the standard 

dialect of the United States of America, although there is not a precise definition or set of rules to 

accompany it.  For Americans, it is considered the proper way to speak with noun/verb 

agreement and Webster Dictionary pronunciations that anyone from any part of the United States 

could understand (Lippi-Green, 2012).  SAE is the language teachers push students to speak 

when they are little and throughout their schooling.  It is the language spoken on the national 

news broadcasts.  It is the language in commercials, ad campaigns, and in public speeches.  SAE 

is the grammar book’s rules of language and, although the rules are not as rigid in spoken 

language, written language is expected to follow as such (Adger et al., 2007). 

 Language ideologies.  People perceive and interpret language and dialects in many 

different ways.  Paul V. Kroskrity (2010) said: 

This entry briefly explores ‘language ideologies’ as beliefs, feelings, and conceptions 

about language structure and use which often index the political economic interests of 

individual speakers, ethnic and other interest groups, and nation states.  

This means that language ideologies are created thoughts and perceptions about languages 

between different ethnicities, speakers, or other groups.  These thoughts are usually in the 

interest of what is “correct” or “aesthetically pleasing” and come from experiences with the 

language (Kroskrity, 2004).  The standard language ideology is that thought that there is one 

homogenous, accepted, and idealized spoken language (Lippi-Green, 2012).  This type of speech 

can usually be heard by the upper class citizens of any country.  The ideology is that this dialect 
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or language is at the highest peak of that country’s language hierarchy.  Therefore, any other 

language or dialect used in that same area would fall inferior to that standard language (in the 

United States, SAE). 

 Ideologies about SAE.  Standard American English (SAE) is not a real dialect.  Rather, it 

is a conception of how all Americans should speak, regardless of culture, social situations, or 

form (reading, writing, speaking) (Lippi-Green, 2012).  Adger et al. (2007) said “social 

evaluation gives some dialects higher status than others” (p. 2).  This is absolutely the case with 

SAE.  The idea of SAE is rather absurd since the United States is a heterogeneous blend of 

dialects and cultures, but many believe SAE is the language of the educated and anything else is 

simply incorrect.  This is why one may hear teachers or other adults correcting students with 

nonstandard dialects; they believe they are doing good deeds by suppressing the uneducated-

sounding dialects in children.  The belief is that if one speaks SAE, one will get farther in life 

due to a more positive appearance to the powerful people.  Godley and Escher (2012) state: 

Using formal [Standard English] is essential not because SE is better or more 

grammatical than other dialects of English, but rather because people in powerful 

academic and professional positions expect others to communicate in formal SE and 

often form negative opinions of people who do not (p. 704). 

In order for our students to succeed in the professional world, they need to know SAE, but 

teachers should be encouraging towards the students’ first or non-traditional dialect (Kelly, 

2013).  The curriculum designed for this project will help teachers and schools identify with their 

students’ first dialects in order to learn their second dialect, SAE, for academic and professional 

situations.  Teachers want their students to succeed in life, but they cannot harm a student’s 

cultural and linguistic identity in the process. 
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African American Vernacular English.  African American Vernacular English 

(AAVE) is a rule stricken dialect that is extremely popular in the United States, especially, 

though not exclusively, amongst African Americans (Adger et al., 2007; Cobb, 2014; Fromkin et 

al., 2011).  It is impossible to determine how many people in the United States use AAVE since 

not all African Americans speak it and not all that speak it are African American (Messier, 

2012).  Used in casual, informal conversations, AAVE is much more common amongst working 

class people (Fromkin et al., 2011).  Adger et al. (2007) stated, “for schools, the important points 

regarding African American English are that it does not represent an incorrect way of speaking 

and that not all African Americans speak African American English” (p. 61).  Teachers need to 

be aware that their students are not incorrect in the way they are speaking if they use AAVE.  

This ideology can hinder a student’s cultural and linguistic identity, so it is much more 

productive and helpful to support the first dialect while introducing SAE (Alim, 2007; Wheeler, 

2010).   

There is also no solidified answer as to how AAVE came to be, but there are several 

theories, such as the features in AAVE are derivative from Irish or Scotch-Irish settlers, African 

languages, or a blend of both (Messier, 2012).  The differences between the way Black people 

and White people speak became more clear during the Civil Rights Movement when Black 

children were not receiving the same education as White children (Parker & Riley, 2010).  Black 

students were receiving a subpar education in comparison to the White students.  With Black 

students developing AAVE and White students learning SAE, a riff was formed between the 

races.  With the racist mentality during this time period, AAVE was looked down upon and thus 

increased people’s perceptions on how people speak.  One fact remains to be true, that AAVE is 

a continually evolving dialect in the United States (Wolfram et al., 2000).   
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Urban schools, usually with a low socioeconomic status, should be aware of AAVE and 

use the dialect to their advantage when teaching SAE.  In these urban communities, the Black 

population is usually the majority, like in Detroit and Atlanta (U.S. Census Bureau, 2011), and 

AAVE may be prominent.  Students may not fully understand the dialect they are speaking, so it 

is important to educate them on what they are actually doing with their grammatical and lexical 

rules.  The grammatical and phonological attributes of the dialect are what make it unique and 

distinguishable to any common person’s ear, as seen in Figure 1.  
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Figure 2. African American Vernacular English features (Lippi-Green, 2012, p. 183).  
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Often times, speakers of AAVE have a distinct pitch range, intonation, syllable structure, and 

unique rhythm (Lippi-Green, 2012).  It is quite common for a speaker of AAVE to be able to 

codeswitch (that is, to change from dialect to another seamlessly) to SAE.  Many African 

Americans go back and forth between AAVE and SAE with phonology and grammar, but their 

intonation, pitch, and natural speaking rhythm stays in AAVE (Lippi-Green, 2012). Since these 

features are usually easily identified, it allows for discrimination to occur (Alim, 2005; Baugh, 

2007; Parker & Riley, 2010).   

Discrimination against AAVE.  There is often discrimination that comes with speaking 

AAVE.  Standard dialects, like SAE, do not draw attention to themselves, but since AAVE is a 

nonstandard dialect, there are stereotypes about AAVE speakers being impoverished, 

uneducated, or even a criminal (Parker & Riley, 2010).  Lippi-Green (2012) discusses the 

controversy over the way speakers of AAVE pronounce ask.  There are two main pronunciations 

of the word in the United States: [æsk] and [æks].  Lippi-Green stated: 

Most people know nothing of the history of this form, and believe the aks variant to be an 

innovation of AAVE speakers. In fact, it is found in Appalachian speech, in some urban  

dialects in the New York metropolitan area” (p. 190).   

Somewhere along this history line, aks became the epitome of low-class, ghetto, Ebonic 

language.  The Internet has slew of cartoons mocking the pronunciation of this word, relating it 

to Walmart as a testament to its quality level with an example seen in Figure 3 (Someecards, 

2014). This kind of discrimination goes along with the previously stated dialectal stereotypes that 

hinder speakers of non-traditional dialects from achieving higher status in the professional world.  
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Figure 3. AAVE Discrimination. 

 

ELLs and SAE.  With the many varieties of English throughout the United States, ELLs 

are bound to pick up more than one dialect of English while learning the language.  This is 

typically seen in urban schools where ELLs are expected (by their teachers) to learn SAE and (by 

their peers) the dominant social dialect, usually AAVE (Bashir-Ali, 2006).  When a newcomer 

comes into not only a new school, but a new country, the need to assimilate or fit into their new 

culture is pressuring.  Because of this need, students sometimes reject their own culture in order 

to blend in with their surrounding peers (Nero, 2005).  For example, many U.S. Latino ELLs 

connect with AAVE speakers (Bashir-Ali, 2006; García & Menken, 2012). 

What this means for an ELLs Second Language Acquisition (SLA) is that these students 

may pick up two (or more) varieties of English (Bashir-Ali, 2006; Nero, 2005).  Many 

phonological, grammatical, and lexical features of another nonstandard dialect will intersect their 

SAE.  For teachers, this means that a certain amount of understanding should go into judging a 

student’s English capabilities.  The student may be gaining a new social identity with their new 

dominant dialect and having a power struggle between learner and teacher can only lead to more 

resistance to learn SAE by the student (Bashir-Ali, 2006) 
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Hip Hop Nation Language 

 Hip Hop culture has been comprised of four elements: rapping, spinning (or DJing), 

breakdancing, and graffiti art (Alim, 2004), but language seems to be the most crucial 

component.  Hip Hop Nation Language (HHNL) is rooted in AAVE as it usually follows the 

same grammatical rules (Alim, 2004), but HHNL comes from the inner-city streets of the United 

States.  It is the unique lexicon, communicative style, and urban youth following that makes 

HHNL the dialect it has become (Lippi-Green, 2012; Alim, 2004).  It has seeped its way out of 

Latino and African American communities and into mainstream music, literature, and casual 

conversations and interactions.  It is also important to recognize that, like AAVE, some people 

who use HHNL are not African American.  Even popular artists like white rapper Eminem and 

Puerto Rican rapper Fat Joe use AAVE and HHNL.  In addition to HHNL, many artists have 

additional dialects or manners of speaking and rapping that make them unique, such as Shawn 

Carter’s (better known as Jay-Z) iconic Brooklyn accent to represent his hometown.  

 History and messages.  In order to understand Hip Hop culture, language, and point-of-

view, one must understand the history behind it.  In the early 1970s, African Americans ruled 

over the disco scene, but many who lived in urban communities felt that disco music was not 

meant for them.  The style and lyrics of disco were upbeat and positive, whereas many African 

Americans living in cities felt angry with their surroundings.  They could not connect with the 

message that disco sent and they were looking for something new.  DJ Kool Herc in the Bronx, 

New York was the first to experiment with combining and repeating musical breaks from 

different songs (RDF Media Limited, 1999).  He would throw large parties and observe how 

people reacted to his different tracks.  This is also where breakdancing began since listeners 

found it hard to stay still listening to such new, energetic beats (Limited, 1999).  When word 
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spread through to the Bronx Projects about this new trend of music, gangbanger and gang leader 

Afrika Bambaataa thought he could dominate the scene with his beats.  He turned his prominent, 

violent gang into a community of young people channeling their former delinquent energies into 

producing beats, breakdancing, and, eventually, rapping.  From there, this new wave of speaking 

rhythmic poetry over repeated beats became known as Hip Hop.  The first Hip Hop record was 

recorded and introduced into the mainstream of music in 1979 with Sugar Hill Gang’s “Rapper’s 

Delight” (Alim, 2004).  The lyrics were considered too soft by many urban communities, but Hip 

Hop was now traveling out of New York City and across the United States and that is what was 

important.  

From there, rappers like Grandmaster Flash, Run-D.M.C., and Public Enemy started 

rapping about social and political issues that embodied the attitude of change, like rockers at the 

time. On the group Public Enemy, Russell Simmons, co-founder of Def Jam Records, said: 

We liked the fact that they were, you know, about change, yeah, youth culture is  

about change and their change was focused. It wasn’t about, you know, “I just  

wanna change things for the hell of it,” which is a Rock and Roll attitude. They had a  

Hip Hop attitude. “I wanna change things cuz they wrong.”  (RDF Media Limited, 1999)  

As Hip Hop spread across the United States, Los Angeles became a breeding ground for new 

beats and more rappers expressing their anger.  Ice-T was one of the first rappers with a harsh, 

raw sound that the West Coast eventually became known for.  He tells about life on the streets, a 

common theme in HHNL, and about his rage with Los Angeles police.  Compton, California rap 

group, Niggaz Wit Attitudes (N.W.A) also used their music as a way to tell the world of the life 

they lived in dangerous, urban communities and the brutality of local police.  In their song “Fuck 
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Tha Police” (1988), N.W.A member Ice Cube talks about the racism displayed by police officers 

that contributes to the disproportionate incarceration of African American by saying, 

Fuck the police comin straight from tha underground. A young nigga got it bad cuz I’m 

brown and not the other color, so police think they have the authority to kill a minority. 

Fuck that shit, cuz I ain’t the one for a punk motherfucka with a badge and a gun to be 

beatin on and thrown in jail. (N.W.A., 1988) 

Ice Cube was using his stance as a popular rapper to make a statement about an injustice that he 

witnessed often in his community.  As stated previously, HHNL is largely dependent on the 

social factors surrounding a person, and these rappers were using their language to spread their 

message on police brutality.  This message continued with Ice-T releasing a self-proclaimed 

“protest song” entitled “Cop Killer” (1992) after the brutal beatings and eventual murder of a 

black boy named Rodney King by police officials.  Ice-T was making a public statement about 

the absurdity of the situation saying, “It was...it was the epitome of protests records, ya know?” 

(RDF Media Limited, 1999).  It has been 35 years since the beginning of Hip Hop and the 

attributes have stayed the same: honest opinions, new beats, and hometown pride.   

 Slang, phrases, and discourses.  Hip Hop Nation Language is based on regional slang 

and terminology so that for every large group of HHNL speakers, there are some lexical 

differences, much like the national debate over pop, soda or Coke.  Some words and phrases are 

universal throughout the Hip Hop community, but may have several meanings.  For example, the 

word pimp can mean someone who is the boss and manager of prostitutes or it could be used as 

an adjective to mean flashy or a verb to mean hanging around and there are even more variations 

(Alim, 2004).  In other instances, a person could use several different words or phrases to mean 

the same thing. If you were insulting someone you could say that you were bustin, crackin, or 
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dissin them (Alim, 2004).  Some Hip Hop researchers and rappers have attempted to create Hip 

Hop dictionaries, but since the lexicon is constantly changing, it was nearly impossible.  Table 1 

lists some current Hip Hop terms that are used frequently in music and in urban communities. 

Table 1 

Hip Hop Terms 

HHNL Word or Phrase Definition Sample Sentence 

On fleek On point; looking great Girl, your hair game is on 

fleek today! 

Finna Going to Tomorrow I’m finna go to the 

store. 

Thot That Hoe Over There; 

references a female to a 

prostitute or “hoe” 

That thot thought she could 

take my man from me! 

Shawty A loved one; usually referring 

to a female 

Me and shawty gunna head to 

the party later. 

Swerve As if to say, “get out of here” 

or “buzz off” aggressively 

- I love you, girl. 

- Boy, swerve! You’ve 

been seeing other chicks! 

Flossin’ Showing off; usually referring 

to an object 

He be flossin’ that new watch 

of his. 

Steeze A combination of ‘style’ and 

‘ease’ 

That outfit is pure steeze.  

Hyphy To feel excited, pumped up, 

or  wild 

We gettin’ hyphy this 

weekend at Club Toro! 

Wildin’ To go crazy Last weekend I was wildin’ 

out for my birthday. 

Playa  Boy; brotha; friend; an 

endearing term, usually 

referring to a male 

What up, playa? 

 

Although it may be an uncomfortable topic to discuss openly, the use of the word nigger or 

nigga is a large part of HHNL.  Once used as a racial connotation, nigger has morphed into 

nigga and has become a term of friendship or brotherhood in HHNL and Black communities 

(Ibrahim, 1999).  Although nigga has become more accepted, there is still much debate over who 

can and cannot say it.  The opinions from African Americans seem to be split in half.  While 

many believe that the term (with an –er or –a suffix) is degrading and offensive, there are still 
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those whole believe that, with an –a suffix, the term can still be used in the right circumstances 

(Nguyen, 2013).  The “right circumstances”, however, are quite unclear.  There are famous 

African Americans, like Oprah Winfrey, that believe the word, in any form, should be abolished.  

On the other side of the issue is African American rapper and comedian, Donald Glover 

(Childish Gambino) who encouraged his entire audience to start using nigga in daily 

conversations as a way to desensitize people to the term.  Despite these uncertainties, the one 

almost unanimous decision is that the term with an –er suffix is unacceptable is any situation. 

Use of the equative copula is quite common in HHNL, as well.  This means that the speaker is 

speaking in a “Noun Phrase be Noun Phrase” manner (Alim, 2004).  The main purpose is for the 

first noun phrase to be equivalent to the second noun phrase.  For example, She be the baddest 

chick or We be dat thug life.  So the she in the first sentence is equivalent to the baddest chick, 

that is, they are one in the same.  This is seen often in Hip Hop songs, but also in urban literature 

and casual conversations.  This is a trait that many teachers scold their students for since it does 

not coincide with Standard American English, but it should be embraced.  It is important to 

realize that these phrases and words are ever-changing and multiplying.  Several rappers have 

tried making urban dictionaries, but by the time they finish, there are many more new words to 

add, especially if they were including more than one region of HHNL dialect.  

 As mentioned before, the expression and intonations behind the voice are as much of a 

part of HHNL as the slang and meanings. Rappers such as Nelly and Ludacris tend to turn -er 

words into -ur words. For example, in Nelly’s song “Hot In Herre” (2002), here is pronounced 

hurrr.  Other rappers distinguish themselves by the tone and volume of their voice.  Snoop Dogg 

has a notoriously quiet, slow, smooth intonation to his raps whereas DMX has a rough, raspy 

voice and tends to yell at his audience to boost their enthusiasm.  It has been concluded 
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throughout many studies that even if AAVE or HHNL lexicon is being used, a person may still 

be speaking AAVE based on intonation and discourse (Lippi-Green, 2012; Spears, 2007).  

Bidialectals 

 Since there are so many different dialects in the United States, it is not rare for a person 

to be bidialectal, that is, to be able to speak more than one dialect of English fluently (Godly & 

Escher, 2012).  Students that grew up with one dialect in their household or social situations may 

be forced to learn SAE in school since it has been deemed more important in the professional 

world (Wheeler, 2010).  It is the hope of linguistics that these students grow up able to speak 

both dialects fluently so that they are professionally powerful and still aware of their culture and 

upbringing. 

  Showing students of nonstandard dialects the differences between their first dialect and 

SAE is crucial in their progression to bidialectalism (Wheeler, 2010).  Once a student reaches 

that level of bidialectalism in both speaking and writing, they can codeswitch back and forth 

depending on the appropriate situation.  They can fight against the racism in the professional 

world by demonstrating their SAE capabilities.  A recent study was done in a university outside 

of Chicago where students explicitly learned the differences between their dialect, AAVE, and 

SAE.  The results showed that “after just eleven weeks, the students’ use of [AAVE] features in 

their Standard English writing dropped by 59 per cent” (Messier, 2012).  Meanwhile, another 

group was discouraged from using AAVE, pushed to use SAE, and was not explained the 

difference between the two.  This control group saw a rise in AAVE features in writing by 8.5 

per cent.  The conclusion being that teachers need to acknowledge the students’ first dialect 

(AAVE) in order to strengthen the students’ knowledge of SAE – in order to become bidialectal 

adults. 
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Identity.  The term identity simply means how one defines themselves in their 

surrounding environment (Norton, 1997).  Humans are often seeking the recognition, affiliation, 

and security that a community brings.  One person can have multiple communities to which they 

identify, such as, gender, cultural background, and the role that person plays in their 

environment, but their identity is subject to change over time due to new environments or gained 

experiences (Peirce, 1995).    

An important piece of one’s identity is their language.  As mentioned before, dialects 

depict where a person has grown up or learned to speak, hence linking them to a community of 

like speakers.  Therefore, ELLs and students speaking nonstandard dialects identify with a 

different social community than English speakers (Peirce, 1995).  In Schecter and Bayley’s 

research of Mexican immigrant families (1997), many family elders were distraught over their 

children replacing their Spanish language with English; they felt as though their culture was 

disintegrating.  Some of the students studied were code-switching with other friends and family 

members who knew English with a Spanish background, as well.  This provided a middle ground 

between refusing to learn English and losing their Spanish identity. 

When ELLs and nonstandard dialect speaking students enter a school filled with native 

English speakers, their sense of identity is questioned and it becomes the teacher’s job to 

preserve the students’ identities while allowing them to grow into another.  If a second language 

or second dialect is forced onto students, they often fight back to preserve their origins (Norton 

& Pavlenko, 2007).  Norton and Pavlenko also state that if teachers do not value a student’s 

existing identity or identities, “we may exacerbate their non-participation and impact their 

learning trajectories in negative ways” (p. 678). 
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Imagined communities.  When someone connects with a group of people with whom 

they relate, though may not actually know, they have created an imagined community (Kanno & 

Norton, 2003).  These thoughts are not fantasy, but rather a hope to become a part of that 

community in the real world.  Imagined communities further a sense of identity, since a person 

feels connected and a part of that group or culture.  For example, a boy may have been born in 

Africa, but raised in the United States without any memories to his birthplace.  He may grow up 

feeling a bond to Africa and may act on that feeling by engaging with the culture: wearing the 

appropriate African clothing, experimenting with the language, or practicing average African 

customs.  Although he has no memories of his own from Africa, he has imagined his place in 

that setting and culture.  Kanno and Norton (2003) said, “Imagined communities expand our 

range of possible selves” (p. 246) meaning that ELLs and students surrounded by different 

dialects can have many different sides to themselves based on their imagined communities.  As 

teachers build on students’ first and second dialects and languages, they allow their students to 

create new and more complex identities. 

Dialects in the Classroom 

 For many teachers, especially those who are monodialectal (speakers of only one dialect), 

it is difficult to understand how to both prepare their students for the careers ahead of them and 

maintain their cultural identity.  Some teachers do not accept dialects other than SAE in their 

classrooms, creating confusion for students speaking non-traditional dialects (Godley & Escher, 

2012; Wheeler, 2010, Lippi-Green, 2012; Bean, et al., 2003).  Some students are not even aware 

of the differences between their dialect and SAE, creating a frustrating situation that usually ends 

with achievement gaps (Godley & Escher, 2012; Yiakoumetti, 2007). With teachers telling 
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students that their original dialect is incorrect or lazy, students start to lose their identity and 

bond with their teacher.   

Rymes (2010) argues that connecting with and accepting students’ different CR may help 

the classroom dynamic between teachers and students.  A teacher does not have to speak the 

same repertoire in order to show acceptance; just by not correcting what they believe to be wrong 

with it, teachers show acceptance.  Teachers should especially remember this with their students 

learning English.  Rymes says, “Departures from the classroom repertoire and the expectations 

of correctness within it, need not be departures from language learning” (p.185).  This means that 

allowing students to stray from the standard classroom repertoire does not mean that students are 

not learning, especially with ELLs.  By utilizing students’ non-traditional dialects like, AAVE 

and HHNL, teachers have the ability to create successful, culturally aware, bidialectal students.  

Students will be able to switch back and forth between dialects to adhere to the appropriate life 

situations. 

Best Practices.  Research has shown that certain methods and strategies work more 

effectively for ELLs.  These are considered “best practices” (Wright, 2010).  For example, as 

previously mentioned, the Sheltered Instruction Observational Protocol (SIOP) method is most 

commonly used with ELL students.  The components are the following: preparation, building 

background, comprehensible input, strategies, interaction, practice and application, lesson 

delivery, and review and assessment (Vogt & Echevarría, 2008).  There are a large range of 

activities and types of assessments that fit under this model, as well.  Some of these activities 

include reading aloud, a poetry study, teaching through music, idioms, and repetition. 



29 
 

 

 

Communicative language teaching (CLT) is an approach to second language acquisition that 

focuses on language specifically for communicating with others (Voft & Echevarría, 2008).  

Students are taught by authentic and meaningful communication activities. 

  Basic Interpersonal Communicative Skills (BICS) are the daily communication skills that 

all English speakers need in order to address their personal and social needs, whereas Cognitive 

Academic Language Proficiency (CALP) are the sets of language used mostly for academic 

purposes.  All students learning English will need to acquire these two sets of language. 

 Teacher discrimination against AAVE.  Discrimination, racism, and stereotypes may 

not be something a person acts on consciously, but that does not mean they do not exist within a 

person’s mind.  Teachers, unfortunately, are also prone to assuming harsh AAVE stereotypes in 

the classroom.  They may believe that their students are lazy, unintelligent, or unable to grasp 

grammatical concepts (Godley & Escher, 2012).  With these stereotypes, teachers let the students 

know that their dialects are unvalued or incorrect, further confusing the child in both their 

identity and academic ability.  Thus, an achievement gap is created amongst students who speak 

AAVE.  

Students at a disadvantage.  Students are often misdiagnosed or misclassified due to 

teachers’ lack of dialectal understanding (Wheeler, 2010).  Because teachers do not understand 

or view AAVE as a legitimate language or dialect of English, they see typical AAVE patterns in 

writing as incorrect.  The students’ grades become lower because they are writing the way they 

speak, and teachers are not explaining the difference between how they speak and how they 

should write.  These low grades burden students for the rest of their schooling experience in 

addition to devaluing the students’ primary dialect. 
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How to Use AAVE and HHNL in the Classroom.  With many researchers in agreement 

that using AAVE and HHNL in the classrooms is helpful in bridging the gap between home 

languages and SAE (Messier, 2012), it is important that the curriculum is matching the research.  

Many successful lesson plans or units involve blunt comparisons between dialects in order to 

show students the specific differences.  This has been proven to expand student knowledge on 

phonetics and grammar (Blackburn, 2012).  Alim (2007) discusses the importance of “‘real talk’ 

(naturally occurring conversation)” (p. 167) in establishing dialectal awareness.  Alim goes on to 

describe different ways to study home dialects, like with audio recordings, field analysis work, 

looking at the history of Hip Hop, and having real talk about the discrimination students have 

faced because of the way they speak (Alim, 2007). 

Using literature where the author writes specifically how a character speaks, like To Kill 

a Mockingbird and The Adventures of Huckleberry Finn, can show students the phonics behind 

their speech as well as the reactions of other people towards it (Escher & Godley, 2012).  In 

addition, these stories address profound racial issues that students should be aware of.  These 

books can be tied into various CCC standards like Social Studies and English Language Arts, 

too. 

Poetry is often a topic high school students dread, however, rap is essentially poetry set to 

a beat or other background music.  Slam poetry often unites students with poetry since it 

resembles the rap or Hip Hop they listen to on their own.  There are plenty of rappers and other 

artists who appeared in coffee shops on television shows performing slam poetry.  Showing 

students videos or sound bites of these performances could finally open the door to let poetry be 

cool for young adults.   
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Expecting students to immediately be able to codeswitch or even speak in just SAE immediately 

is not a realistic expectation and may harm participation (Escher & Godley, 2012).  Teachers 

must remember that this process will take time, not unlike learning a new language. 

Table 2 

Best Practices 

AAVE/HHNL Best Practices ESL Best Practices 

 Direct instruction 

 Naturalistic language experiences 

 Build linguistic awareness amongst teachers 

 African American literature/cultural 

awareness 

 Collaborative grouping 

 Reading aloud and often 

 Showing explicit differences in writing and 

speaking with SAE 

 “Real Talk” 

 Ethnographic Analysis 

 Teaching language through music and 

poetry 

 Reading/listening to dialect 

 SIOP Method 

 Communicative language teaching (CLT) 

 Basic Interpersonal Communicative Skills 

(BICS) 

 Cognitive Academic Language Proficiency 

(CALP) 

 Cultural/linguistic awareness for teachers 

 Reading aloud and often 

 Poetry 

 Teaching language through music and poetry 

 Repetition 

 

Methodology 

Setting   

The curriculum was designed with the Buffalo Public and Charter Schools in mind, 

however it can be adapted to any school with a predominant AAVE population.  Buffalo, New 

York has a very large African American population, about 39%, second only to White, so it is 

important for teachers to understand the dialects that will most likely be filtering through their 

classrooms (U.S. Census Bureau, 2011).  In 2010-2011 school year, 57% of Buffalo Public 

School students were Black, 24% were White, 15% were Hispanic, 3% were Asian or Native 

Hawaiian, and 1% were American Indian (New York State Report Card, 2011).  This large Black 

population leads to the assumption that AAVE is a prominent dialect spoken in these schools.  
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10% of the Buffalo Public School population is an ELL, furthering implying that these students 

are surrounding by different dialects while learning English.  Knowing the district and its 

demographic, teachers can adequately prepare for their students and the dialects they will bring 

into the classroom.  Teachers should also help their students understand the appropriate 

occasions to use AAVE, HHNL, and SAE.  These types of skills will help students in their future 

in the professional world.  These types of skills can help students become bidialectals.   

Intended Audience  

 The lesson plans in the curriculum use CCSS for 10
th

 graders in various subject areas. 

Subject areas will include English Language Arts (ELA), Social Studies, and Music.  AAVE, 

HHNL, and SAE knowledge will be infused within all subjects.  There are modifications for 

ELLs learning AAVE and HHNL, as well.  Teachers in Buffalo, New York or any urban 

community with a high population of AAVE/HHNL speakers can use this curriculum exactly the 

way it is written or they can modify the units to fit their classroom needs.   

Procedure  

The curriculum was created to help teachers embrace and explicitly teach AAVE and 

HHNL in the classroom to all students, but especially those who speak the AAVE dialect or who 

are ELLs living in areas where AAVE may be more prominent.  It is an important task to prepare 

those students for the discriminatory professional world, as well as validate their culture and 

language.  These lessons can be simultaneously taught with the Common Core State Standards 

(CCSS).  A review of academic literature was conducted on the linguistic features of both AAVE 

and HHNL, as well as the discrimination against them in the classroom and professional world.  

This research pointed to the fact that teachers of students who speak AAVE should be openly 
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teaching the differences between AAVE and SAE for their students’ benefits specifically in 

relation to their speaking and writing in the appropriate social situations.   

A procedure was followed in order to create this curriculum.  First, extensive research 

went into finding previous made curriculums by researchers like Alim (2007) and Stovall (2006) 

since they have done studies on the population to which this curriculum would be addressing.  

Secondly, these curriculums were scrutinized and critiqued for applicable use to this project and 

best practices by looking at the strategies used, the content covered, and the use of AAVE and 

HHNL in the lessons.  Thirdly, fifty lesson plans were created with the mentioned curricula in 

mind.  The fifty lesson plans were for the subject English Language Arts, Music, and Social 

Studies.  Fourthly, modifications for ELLs were made to each of the fifty plans in order to 

accommodate those who are learning English.  Fifthly, the finalized curriculum was packaged in 

a manner that is easy to distribute to Buffalo teachers who are interested in incorporating AAVE 

and HHNL in their classroom. 

Scope.  The curriculum was based off of the CCSS, research done in the literature 

review, and previously made curriculums by fellow educators.  Lesson plans model best teaching 

practices for ELLs, as well, with use from the table below.
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Table 3 

Curriculum Standards and Best Practices 

Unit CCSS AAVE/HHNL ELL 

Poetry RL.9-10.1 – Cite strong and thorough 

textual evidence to support analysis of 

what the text says explicitly as well as 

inferences 

RL.9-10.2 – Determine a theme or central 

idea of a text and analyze in detail its 

development over the course of the text 

RL.9-10.4 – Determine the meaning of 

words and phrases as they are used in the 

text, including figurative and connotative 

meanings  

RL.9-10.10 – Read and comprehend 

literature, including stories, dramas, and 

poems 

L.9-10.5 – Demonstrate understanding of 

figurative language, word relationships, 

and nuances in word meanings. 

SL.9-10.1 – Initiate and participate 

effectively in a range of collaborative 

discussions 

SL.9-10.4 – Present information, findings, 

and supporting evidence clearly, 

concisely, and logically such that listeners 

can follow the line of reasoning 

W.9-10.4 – Produce clear and coherent 

writing in which the development, 

organization, and style are appropriate to 

 Naturalistic language 

experiences 

 African American 

literature/cultural awareness 

 Reading/listening to dialect 

 Direct instruction 

 Teaching language through 

music and poetry 

 Showing explicit differences 

in writing and speaking with 

SAE 

 Collaborative grouping 

 Build linguistic awareness 

amongst teachers 

 SIOP Method 

 Communicative language 

teaching (CLT) 

 Basic Interpersonal 

Communicative Skills (BICS) 

 Cognitive Academic 

Language Proficiency 

(CALP) 

 Cultural/linguistic awareness 

for teachers 

 Reading aloud and often 

 Poetry 

 Teaching language through 

music and poetry 

 Repetition 
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task, purpose, and audience 

W.9-10.6 – Use technology, including the 

Internet, to produce, publish, and update 

individual or shared writing products 

W.9-10.7 – Conduct short as well as more 

sustained research projects to answer a 

question or solve a problem 

To Kill a 

Mockingbird 

RL.9-10.1 – Cite strong and thorough 

textual evidence to support analysis of 

what the text says explicitly as well as 

inferences drawn from the text. 

RL.9-10.4 – Determine the meaning of 

words and phrases as they are used in text, 

including figurative and connotative 

meanings 

SL.9-10.1 – Initiate and participate 

effectively in a range of collaborative 

discussions with diverse partners on grade 

10 topics, texts, and issues, building on 

others’ ideas and expressing their own 

clearly and persuasively 

 Direct instruction 

 Naturalistic language 

experiences 

 Build linguistic awareness 

amongst teachers 

 African American 

literature/cultural awareness 

 Collaborative grouping 

 Reading aloud and often 

 Showing explicit differences 

in writing and speaking with 

SAE 

 Reading/listening to dialect 

 SIOP Method 

 Communicative language 

teaching (CLT) 

 Basic Interpersonal 

Communicative Skills (BICS) 

 Cognitive Academic 

Language Proficiency 

(CALP) 

 Reading aloud and often 

 Repetition 

To Pimp a 

Butterfly 

RL.9-10.7 – Analyze the representation of 

a subject or a key scene in two different 

artistic mediums 

SL.9-10.1 – Initiate and participate 

effectively in a range of collaborative 

discussions 

SL.9-10.4 – Present information, findings, 

and supporting evidence clearly, 

concisely, and logically such that listeners 

can follow the line of reasoning 

W.9-10.2 – Write informative/explanatory 

 Direct instruction 

 Naturalistic language 

experiences 

 Build linguistic awareness 

amongst teachers 

 African American 

literature/cultural awareness 

 Collaborative grouping 

 Showing explicit differences 

in writing and speaking with 

SAE 

 SIOP Method 

 Communicative language 

teaching (CLT) 

 Basic Interpersonal 

Communicative Skills (BICS) 

Poetry 

 Teaching language through 

music and poetry 

 Repetition 
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texts to examine and convey ideas and 

concepts 

W.9-10.4 – Produce clear and coherent 

writing in which the development, 

organization, and style are appropriate to 

task, purpose, and audience. 

W.9-10.5 – Develop and strengthen 

writing as needed by planning, revising, 

editing, rewriting, or trying a new 

approach 

W.9-10.9 – Draw evidence from literary 

or informational texts to support analysis, 

reflection, and research. 

L.9-10.1-3 – Demonstrate command of the 

conventions of standard English grammar, 

capitalization, punctuation, spelling, style, 

etc. 

RI.9-10.1 – Cite strong and thorough 

textual evidence to support analysis of 

what the text says explicitly as well as 

inferences drawn from the text 

 

 “Real Talk” 

 Ethnographic Analysis 

 Teaching language through 

music and poetry 

 Reading/listening to dialect 

 

Black History 

Month 

SL.9-10.1 – Initiate and participate 

effectively in a range of collaborative 

discussions 

RH.9-10.1 – Cite specific textual evidence 

to support analysis of primary and 

secondary sources, attending to such 

features as the date and origin of the 

information. 

RH.9-10.2 – Determine the central ideas 

or information of a primary or secondary 

 Direct instruction 

 Naturalistic language 

experiences 

 Build linguistic awareness 

amongst teachers 

 African American 

literature/cultural awareness 

 Collaborative grouping 

 Showing explicit differences 

in writing and speaking with 

 SIOP Method 

 Communicative language 

teaching (CLT) 

 Basic Interpersonal 

Communicative Skills (BICS) 

 Cognitive Academic 

Language Proficiency 

(CALP) 

 Cultural/linguistic awareness 

for teachers 

http://www.corestandards.org/ELA-Literacy/SL/9-10/1/
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source; provide an accurate summary of 

how key events or ideas develop over the 

course of the text. 

RH.9-10.4 – Determine the meaning of 

words and phrases as they are used in a 

text, including vocabulary describing 

political, social, or economic aspects of 

history/social science. 

W.9-10.2 – Write informative/explanatory 

texts to examine and convey ideas and 

concepts 

W.9-10.4 – Produce clear and coherent 

writing in which the development, 

organization, and style are appropriate to 

task, purpose, and audience. 

W.9-10.5 – Develop and strengthen 

writing as needed by planning, revising, 

editing, rewriting, or trying a new 

approach 

W.9-10.7 – Conduct short as well as more 

sustained research projects to answer a 

question or solve a problem 

W.9-10.8 Gather relevant information 

from multiple authoritative print and 

digital sources 

L.9-10.1-3 – Demonstrate command of the 

conventions of standard English grammar, 

capitalization, punctuation, spelling, style, 

etc. 

SAE 

 “Real Talk” 

 Teaching language through 

music and poetry 

 Reading/listening to dialect 

 Reading aloud and often 

 Teaching language through 

music and poetry 

 Repetition 

Hip Hop 

History 

New York State Music Standard 1 – 

Students will actively engage in the 

processes that constitute creation and 

 Direct instruction 

 Naturalistic language 

experiences 

 SIOP Method 

 Communicative language 

teaching (CLT) 

http://www.corestandards.org/ELA-Literacy/RH/9-10/4/
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performance in the arts   

New York State Music Standard 2 – 

Students will be knowledgeable about and 

make use of the materials and resources 

available for participation in the arts in 

various roles. 

New York State Music Standard 3 – 

Students will respond critically to a 

variety of works in the arts, connecting 

the individual work to other works and to 

other aspects of human endeavor and 

thought.  

New York State Music Standard 4 – 

Students will develop an understanding of 

the personal and cultural forces that shape 

artistic communication and how the arts in 

turn shape the diverse cultures of past and 

present society. 

RL.9-10.1 – Cite strong and thorough 

textual evidence to support analysis of 

what the text says explicitly as well as 

inferences 

RL.9-10.2 – Determine a theme or central 

idea of a text and analyze in detail its 

development over the course of the text 

RL.9-10.6 – analyze a particular point of 

view or cultural experience reflected in a 

work of literature from outside the United 

States, drawing on a wide reading of 

world literature. 

RL.9-10.10 – Read and comprehend 

literature, including stories, dramas, and 

 Build linguistic awareness 

amongst teachers 

 African American 

literature/cultural awareness 

 Collaborative grouping 

 Reading aloud and often 

 Teaching language through 

music and poetry 

 Reading/listening to dialect 

 

 Basic Interpersonal 

Communicative Skills (BICS) 

 Cognitive Academic 

Language Proficiency 

(CALP) 

 Cultural/linguistic awareness 

for teachers 

 Reading aloud and often 

 Teaching language through 

music and poetry 

 



39 
 

 

 

poems 

W.9-10.1 – write arguments to support 

claims in an analysis of substantive topics 

or texts, using valid reasoning and 

relevant and sufficient evidence.  

W.9-10.4 – Produce clear and coherent 

writing in which the development, 

organization, and style are appropriate to 

task, purpose, and audience.  

W.9-10.6 – Use technology, including the 

Internet, to produce, publish, and update 

individual or shared writing products  

SL.9-10.1—Initiate and participate 

effectively in a range of collaborative 

discussions 

SL.9-10.4 – Present information, findings, 

and supporting evidence clearly, 

concisely, and logically such that listeners 

can follow the line of reasoning and the 

organization, development, substance, and 

style are appropriate to purpose, audience, 

and task. 
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The poetry unit was chosen since all high school students need to cover the topic, but also 

because of the very clear links between poetry and Hip Hop.  Students will be able to relate to 

poetry after witnessing the connection with Hip Hop.  Although To Kill a Mockingbird is now a 

6
th

 grade unit according to CCSS, the themes are applicable for a more mature audience.  The 

writing of the Black characters’ lines also aligns with best practices for AAVE since they are 

written phonetically, as if the reader could actually hear the dialect.  This book will aid in the 

discussions about AAVE and SAE.  This unit has six lessons since this classic novel has many 

more themes to cover in a unit besides dialects.  Black History Month is an important time in the 

year for students to learn about the Civil Rights Movement and to discuss race in the current day.  

Many artists have rapped about past and present race issues which can be used in the history unit.  

Part of all Music courses is Music History.  Students will be able to, again, relate Hip Hop and 

rap to the events happening in history at those times.  They will even have an opportunity to 

create their own music.  The album To Pimp a Butterfly by Kendrick Lamar has recently taken 

the Hip Hop world by storm by speaking out on racial, political, and mental health issues.  

Students will analyze some of the album’s songs and messages in order to write persuasive 

papers and explore figurative language in text. 

Sequence.  The five units will be separated by topic.  There will be three ELA units: 

poetry, To Kill a Mockingbird, and a unit on the album To Pimp a Butterfly.  There will be a 

Social Studies unit on Black History Month and a Music unit on the history of Hip Hop and rap 

in the United States.  Each unit will have lessons with supplementing support for ELLs and 

materials for the classroom as a whole. See Appendix A for full curriculum sequence. 
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Validity 

This project will have structural corroboration meaning that many forms of data and 

research has pointed to the same result.  This will be true since the literature review has many 

cited sources coming to the same conclusion in order to create the curriculum.  Also, the 

curriculum will be comprised of many sources previously created by educated and competent 

people.  The project will also have referential adequacy since the reader will be well informed on 

the topics of AAVE, HHNL, SAE, the discrimination behind different dialects, and why it is 

important to utilize first dialects.  Finally, this project will have applicability since the results 

(the curriculum) can be transferred to other settings and groups of teachers and students. 
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Results 

 

See Appendix (B) for Inserted Curriculum 
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Discussion 

Final Curriculum   

 My final curriculum project adheres to my original purpose and curriculum design.  I set 

out to create a curriculum that would help speakers of AAVE or HHNL feel validated in their 

dialect as well as prepare them for the professional and academic world ahead of them.  I wanted 

my plan to have fifty lessons distributed between five units.  My initial plan was to touch all 

academic subject areas, but I decided on narrowing the subject areas down to three: English 

Language Arts, Music, and Social Studies.  The original purpose was to incorporate AAVE and 

HHNL into the lessons as much as possible without losing the content.  I also wanted to 

incorporated strategies for ELLs who may be in a classroom surrounded by SAE and a 

nonstandard dialect like AAVE or HHNL.   

My final curriculum has accomplished all of these goals.  My final curriculum addresses 

the needs of speakers AAVE/HHNL and ELLs while still teaching CCSS.  However, some 

lessons focused on cultural identity more than dialects, an equally important topic that I wanted 

to address.  The units were chosen for relevance to CCSS and what I, as an educator, believe 

should be taught to this demographic.  The unit on To Kill a Mockingbird was different, 

however, since 8
th

 grade students now read this novel.  Therefore, I took some main ideas from 

the unit and modified them for a tenth grader’s maturity and skill level.   

I had originally planned to take previously made Hip Hop curricula and alter it for my 

needs; however, I found that there were even fewer resources than I thought on the topic.  I was 

consistently disappointed with my lack of results and finally decided that I would have to create 

a curriculum completely from scratch.  I did find help with the To Kill a Mockingbird unit since 

the 8
th

 grade Common Core comes with modules, but I decided to make that unit shorter since 
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dialect are not the main focus on that book.  Teachers will have much more to teach from that 

novel, so ten lessons seemed excessive.  I also discovered a Hip Hop educator named Brian 

Mooney who allowed me to adapt some of his lessons from a unit he taught on the album To 

Pimp a Butterfly by rapper Kendrick Lamar.  The lessons were not completely his, but I was able 

to draw inspiration from his ideas.  

Each of the fifty lessons was written in a SIOP format, which is research based strategy 

for ELLs.  In addition, many of the lessons had activities that have been SIOP approved as an 

effective ELL strategy.  For example, think-pair-shares give ELLs the opportunity to discuss 

academic language in their L1 with a peer for deeper understanding and translating vocabulary 

words into a student’s L1 helps them comprehend the meaning.  Overall, my final project 

matched what I had originally intended to produce and I am very pleased with the results.  

Limitations 

 Possible limitations for this curriculum are that it specifically targets schools in Buffalo, 

New York.  Buffalo was originally chosen because it is an area I am familiar with and a district 

with a population of AAVE and HHNL speakers.  Any teacher reading this project may think 

that since it was based on Buffalo schools, it cannot be adapted to other districts.  In fact, the 

lessons can be adapted for any district, provided that there is a large enough population of 

AAVE/HHNL speakers for it to be worthwhile.  In order for this project to be expanded, the 

location could stretch to any New York Sates school, any urban school, or any school with 

AAVE or HHNL speakers.   

 Another limitation for this curriculum may be that it was written for a 10
th

 grade 

classroom.  The standards are for tenth grade students and some of the lessons on race and 

discrimination were created with a more mature student body in mind.  This may seem like a 
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roadblock to other grade teachers, specifically younger grades.  However, these lessons were 

purposefully made to be broad topics that could be discussed with a variety of grades.  In the 

future, I could create an Early Childhood curriculum since more research is coming out with 

ideas for how to incorporate Hip Hop into those lower grades. 

 This project focused on two specific dialects: AAVE and HHNL.  HHNL, in particular, is 

a very specific dialect and it is most likely that speakers are older since they are interested in the 

Hip Hop culture and music.  The project is designed around those two dialects when there are a 

multitude of nonstandard dialects that could also be included.  In the future, I would consider 

creating more units with different nonstandard dialects.  These dialects should not go unnoticed 

or unappreciated, so the purpose would still be the same.   

 My curriculum involves a few pieces of technology.  I understand that many schools cannot 

afford the types of technology mentioned and so the lessons would have to be altered to fit the 

needs of the school.  I wrote these lessons with an idealistic mindset that all schools would have 

the resources needed to teach their students with all the latest technology.  Lessons can still be 

utilized, but will need to be altered in order to fit the needs of the school. 

Implications 

 What can be implied by these limitations is that the curriculum may have had an audience 

that was too specific.  Where some teachers may have been searching for something like this for 

their classrooms, others may have thought that it was a topic that did not need as much attention 

or that they had no use for the curriculum.  If I had to change one thing, I would have made it 

more adaptable for different situations (i.e. different settings, grades, languages, etc.). 
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Future Plans 

 In the future, I would like to disperse this curriculum to interested school districts.  My 

units would be packaged into a spiraled binder with dividers.  The binder would be sectioned off 

by subject area: English Language Arts, Music, and Social Studies.  The lessons would be under 

their appropriate section and placed in chronological order.  Lyric sheets of mentioned songs 

could also be provided with analyses for teacher use.  I would also like to include a CD with the 

songs I mention through the Literature Review and the lessons.  Implementing this program 

should be as easy as possible, so I want to be sure teachers have the music discussed.   

I would also create an introductory video for perspective schools to watch so they could learn 

about what AAVE and HHNL are, hear the dialects being spoken, and listen to a description of 

the units and why they are important for students’ growth in the professional world.  This would 

help to determine if their school has a need for that kind of curriculum.  Also, these complex 

concepts like “nonstandard dialects” and “Hip Hop Nation Language” are much more easily 

understood when discussed verbally rather than textually.   
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Appendix A 

Scope & Sequence 

 

 

Subject Unit # of 

Lessons 

Lesson Plans AAVE/HHNL 

English 1. Poetry 11 1. Poetic Terminology 

2. Metaphors  

3. Shakespeare Versus Rap 

4. AAVE and SAE 

5. Translating Poetry 

6. Kanye as a Bidialectal  

7. Researching Poets 

8. Presentations 

9. Copy Cat Poetry 

10. Romantic Rap 

11. Imagery 

 Naturalistic language experiences 

 African American literature/cultural awareness 

 Reading/listening to dialect 

 Direct instruction 

 Teaching language through music and poetry 

 Showing explicit differences in writing and speaking 

with SAE 

 Collaborative grouping 

 Build linguistic awareness amongst teachers 

English 2. To Kill a 

Mockingbird 

6 1. Chapter 1 Introduction 

2. Vocabulary 

3. Dialect Discussion 

4. In Their Skin 

5. Fists Down, Heads Up 

6. Calpurnia as a Bidialectal 

 Direct instruction 

 Naturalistic language experiences 

 Build linguistic awareness amongst teachers 

 African American literature/cultural awareness 

 Collaborative grouping 

 Reading aloud and often 

 Showing explicit differences in writing and speaking 

with SAE 

 Reading/listening to dialect 

English 3. To Pimp 

a Butterfly 

11 1. Who is Kendrick Lamar? 

2. King Kunta 

3. The Blacker the Berry 

4. Dialects with Kendrick 

 Direct instruction 

 Naturalistic language experiences 

 Build linguistic awareness amongst teachers 
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5. Essay Peer Review 

6. Complexion  

7. Self Love Project 

8. Linguistic Analysis 

9. I Love Myself 

10.Kendrick’s Poetry 

11. Final Paper 

 African American literature/cultural awareness 

 Collaborative grouping 

 Showing explicit differences in writing and speaking 

with SAE 

 “Real Talk” 

 Ethnographic Analysis 

 Teaching language through music and poetry 

 Reading/listening to dialect 

Social 

Studies 

4. Black 

History 

Month 

11 1. Race in the U.S. Discussion 

2. Selma Movie 

3. Selma Reaction 

4. Essay Peer Review 

5. Black History Month Songs 

6. Rosa Parks 

7. Who’s Helping Now? 

8. AAVE 

9. 1960s Music Industry 

10. Cultural Appropriation 

11. Final Project 

 Direct instruction 

 Naturalistic language experiences 

 Build linguistic awareness amongst teachers 

 African American literature/cultural awareness 

 Collaborative grouping 

 Showing explicit differences in writing and speaking 

with SAE 

 “Real Talk” 

 Teaching language through music and poetry 

 Reading/listening to dialect 

Music 5. Hip Hop 

History 

11 1. Introduction Video 

2. Review Game 

3. Hip Hop history quiz 

4. Run-DMC 

5. SAE Rap 

6. International Hip Hop 

7. Presentations 

8. Women in Hip Hop 

9. Garage Band Intro 

10. Garage Band with Lyrics 

11. Final Project 

 Direct instruction 

 Naturalistic language experiences 

 Build linguistic awareness amongst teachers 

 African American literature/cultural awareness 

 Collaborative grouping 

 Reading aloud and often 

 Teaching language through music and poetry 

 Reading/listening to dialect 
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Appendix B 

Inserted Curriculum 

Hip Hop Curriculum: 1.1 Poetic Terminology 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts 

Unit: Poetry 

Lesson: Poetic Terms 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners 

Common Core Learning Standards: 

L.9-10.5 – Demonstrate understanding of figurative language, 

word relationships, and nuances in word meanings 

SL.9-10.1 – Initiate and participate effectively in a range of 

collaborative discussions 

Key Vocabulary: 

Simile, metaphor, personification, hyperbole, alliteration, 

assonance, consonance, onomatopoeia, repetition, and rhyme  

(Not all words need to be used. The list can be altered based on 

students’ prior knowledge) 

Resources: 

YouTube video of “O Captain! My Captain!” performance 

(https://www.youtube.com/watch?v=lEkEOeckXEA) 

YouTube video of Kanye West’s performance 

(https://www.youtube.com/watch?v=M17XewSVeUo) 

Individual Poetry Notebooks 

Connections to Prior Knowledge/Building Background: 

Prior knowledge will be assessed when the teacher takes students’ suggestions for vocabulary meanings.  

Introduction:  
This is the students’ first lesson in the poetry unit. When the students walk in the door, they will receive their own composition notebook 

specific for this poetry unit. Key terms will be written on the board and students will write them onto the first page of their notebooks. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

 1. SWBAT define new poetry 

terms. 

 

2. SWBAT make the connection 

between poetry and Hip 

Hop/Rap. 

 

Language Objectives: 

1. TW ask the class if anyone 

knows the meaning of these 

terms in accordance with poetry. 

After taking some suggestions 

and writing answers on the 

board, the teacher will play the 

“O Captain! My Captain!” 

performance video. TW will ask 

Using Kanye’s poem/song, 

students will directly see the 

correlation between poetry and 

Hip Hop. This will act as a tool 

for the teacher to better intrigue 

the students. 

 

Students speaking AAVE or 

TW take notes about student’s 

original ideas on the key words’ 

meanings. That will be 

considered a pre-test. TW also 

take note of students’ general 

feelings towards each piece to 

gauge their general interest in 

the topic. 

https://www.youtube.com/watch?v=lEkEOeckXEA
https://www.youtube.com/watch?v=M17XewSVeUo
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1. SWBAT communicate 

responses to both poetry videos 

in full, complete sentences. 

 

2. SWBAT use new poetry 

terms to discuss Kanye’s poem 

in a class discussion. 

for basic responses to the video: 

feelings towards poetry, 

thoughts on the actual poem, 

ideas about the meaning behind 

the poem, etc. TW then define 

and explain the key words on 

the board. SW copy the 

meanings into their notebooks.  

 

2. TW then play Kanye’s video. 

Students may recognize this 

poem as one of his first songs 

“All Falls Down” so the teacher 

should explain that this is the 

original version before Kanye 

was famous. 

HHNL should be allowed to do 

so in open discussions.  

Wrap-Up:  
TW ask if students if they can use the new key words to discuss Kanye’s poem. Once the discussion is over, SW keep their poetry 

notebooks in the classroom for future use. 

ELL Strategies Used: 

Key words can be written on board in both English and students’ first languages. Allow students to write the key words in their 

notebooks in both languages, as well. If they understand the definitions in their own language, allow them to write definitions in their 

home language. The ability to volunteer and speak whatever they’d like is also a productive strategy for ELLs.  
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Hip Hop Curriculum: 1.2 Metaphors 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts 

Unit: Poetry  

Lesson: Metaphors 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners 

Common Core Learning Standards: 

L.9-10.5 – Demonstrate understanding of figurative language, 

word relationships, and nuances in word meanings 

 

Key Vocabulary: 

Metaphor 
Resources: 

Kanye West’s song “Homecoming”  

Printed lyrics for each student 

Poetry notebooks 

Connections to Prior Knowledge/Building Background: 

SW most likely remember the meaning of “metaphor” from previous grades and lessons. This lesson builds on that knowledge by adding 

in a poetry/Hip Hop factor. 

Introduction: 

SW walk into the room and gather their poetry notebooks. On the board will be the word “metaphor”. SW title their notebook page with 

“Metaphors” and wait for the teacher to begin. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT define the term 

“metaphor”. 

 

2. SWBAT identify a metaphor 

in a Hip Hop context. 

 

2. SWBAT write a metaphor 

independently. 

 

Language Objectives: 

 

1. SWBAT discuss lyrics with a 

partner. 

1. TW ask the class if they 

know what a metaphor means. 

Many students should know this 

term from other classes. When 

the correct answer is said (or if 

the teacher needs to supply the 

answer), it should be written on 

the board next to the word.  

 

2. SW receive a copy of 

Kanye’s “Homecoming” lyrics, 

but without the ending line “if 

you don’t know by now, I’m 

AAVE and HHNL will be used 

in class discussions, if natural 

for students to use.  

 

Since Kanye West uses HHNL 

in his songs, the printed lyrics 

will reflect that dialect. Students 

will, therefore, be reading in 

HHNL. 

TW take notes on the students’ 

prior knowledge of metaphoric 

writing. The students’ responses 

in their poetry notebooks should 

also be reviewed privately to 

ensure comprehension. 
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2. SWBAT offer suggestions on 

the song’s meaning to the 

teacher. 

talking bout Chi-Town.” SW 

analyze the lyrics quietly at 

first. The TW take suggestions 

as to what the song is about. 

Then, TW play “Homecoming” 

while the students read along 

with the lyrics. At the end, 

they’ll hear Kanye’s say the 

above lyric. SW have some time 

to discuss with a partner about 

how/if their view had changed 

on the song’s meaning. 

Wrap-Up: 

The TW take new suggestions about the song’s meaning and then explain that the song is actually about Kanye’s relationship with his 

hometown of Chicago, Illinois. TW explain that this song is metaphoric in the way that the song is comparing a city to a female – 

specifically one that he has a difficult past with. SW write a brief couple of sentences on the song’s meaning in their notebooks. 

ELL Strategies Used: 

The word and definition for “metaphor” should be translated into the students’ home languages. If possible, Kanye’s lyrics should also be 

translated for further comprehension (although they will have to be translated from HHNL to SAE to the students’ L1). 
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Hip Hop Curriculum: 1.3 Shakespeare Versus Rap 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts 

Unit: Poetry 

Lesson: Shakespeare Versus Rap 

(adapted from 

http://www.paulcarl.com/teaching-

poetry-through-rap/)  

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High 

intermediate to advanced level 

learners  

Common Core Learning Standards: 

RL.9-10.4 – Determine the meaning of words and phrases as they 

are used in the text, including figurative and connotative 

meanings 

RL.9-10.10 – Read and comprehend literature, including stories, 

dramas, and poems. 

L.9-10.5 – Demonstrate understanding of figurative language, 

word relationships, and nuances in word meanings 

SL.9-10.1 – Initiate and participate effectively in a range of 

collaborative discussions 

Key Vocabulary: 

Simile, metaphor, personification, hyperbole, alliteration, assonance, 

consonance, onomatopoeia, repetition, and rhyme 

Resources: 

Shakespeare or Hip Hop worksheet and answer key 

Sheet of paper for each group 

Connections to Prior Knowledge/Building Background: 

Students will have already had an introduction to these poetic terms from this unit. This lesson will be a review of those terms as well as 

a chance for students to see them in context. 

Introduction:  
SW be told to get into small groups (no larger than 4). Each group will be handed a blank sheet of paper. On the board will be written the 

literary terms listed above. As a group, SW define the terms without looking in their poetry notebooks. Papers should not be edited once 

true answers are given. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

 1. SWBAT define given literary 

terms. 

 

2. SWBAT identify figurative 

language in context. 

 

Language Objectives:  

1. SWBAT discuss in cooperative 

1. TW give each group enough 

time to complete the list. Then 

SW offer their definitions to 

the teacher. The class will 

decide if they are correct or 

not. 

 

2. Groups will then receive a 

Lyrics will be written in 

AAVE/HHNL and students 

will be reading the dialect. 

When reading the lyrics to each 

other, students may find that 

using the dialect is easier. 

 

Students who use 

The group papers from the 

introductory activity should be 

assessed for student growth on 

the topic. 

 

Exit slips should be assessed 

for knowledge of figurative 

language in written context. If 

http://www.paulcarl.com/teaching-poetry-through-rap/
http://www.paulcarl.com/teaching-poetry-through-rap/
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groups. 

 

2. SWBAT read and identify 

figurative language. 

 

 

list of quotes either from a 

Shakespearean sonnet or from 

a rap song. Groups must first 

decide if it a sonnet or rap. 

Then, they must define any 

figurative language they see 

and label them as such.  

AAVE/HHNL naturally may 

use it in discussions without 

persecution or corrections by 

the teacher. 

 

A natural discussion about 

AAVE/HHNL verses SAE and 

Shakespearean language. 

students had a difficult time 

with the concept, further review 

lessons should be executed. 

Wrap-Up:  
TW take suggestions on whether the quotes were from Shakespeare or Hip Hop. TW not ask for examples of figurative language from 

groups, but rather collect the papers on the way out as an exit slip. TW ask what made it easy to identify if the quote was Shakespeare or 

Hip Hop (the language, the different vocabulary for things, the style in which it was written). TW engage students in a discussion about 

language and how it can vary even when written in English in both contexts. 

ELL Strategies Used: 

The group work is SIOP approved and will help students with their language abilities. If there is more than one student in the room with 

the same L1, they can be grouped together in order to discussion more easily (if applicable). 
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Shakespeare or Hip Hop? 

Look at the quotes below and first determine if they’re a quote from a Shakespeare sonnet or a 

Hip Hop song. Then label the figurative language in each quote: simile, metaphor, 

personification, hyperbole, alliteration, assonance, consonance, onomatopoeia, repetition, or 

rhyme. 

 

1. “Shall I compare thee to a summer’s day? 

      Thou art more lovely and more temperate; 

      Rough winds do shake the darling buds of May, 

      And summer’s lease hath all too short a date” 

 

 

Shakespeare or Hip Hop? _________________________________ 

 

2. “Player I grind, my focus is crime 

      Raw with the rhyme, I'm slick with the slime 

      My words are diamonds dug out a mine  

      Spit 'em, polish, look how they shine”  

 

 

Shakespeare or Hip Hop? _________________________________ 

 

3. “And in a slug fest I get physical like physicians  

      And visual like magicians with mystical mic traditions 

      Wicked wizardry, like a sorcerer and no remorse for ya 

      When I torture ya throughout the course of my orchestra”  

 

 

Shakespeare or Hip Hop? _________________________________ 

 

4. “Then let not winter’s ragged hand deface, 

      In thee thy summer, ere thou be distilled: 

      Make sweet some vial; treasure thou some place 

      With beauty’s treasure ere it be self-killed. 

 

 

Shakespeare or Hip Hop? _________________________________ 
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Shakespeare or Hip Hop? (Answer Key) 

1. Shakespeare – Sonnet #18 

    Figurative Language – rhyme, personification  

2. Hip Hop - Big Boi “The Whole World”  

    Figurative Language – rhyme, alliteration 

3. Hip Hop – Eminem “Open Mic” 

    Figurative Language – simile, alliteration, rhyme, assonance 

4. Shakespeare – Sonnet #6 

    Figurative Language – personification, rhyme  
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Hip Hop Curriculum: 1.4 AAVE and SAE 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts 

Unit: Poetry 

Lesson: AAVE and SAE 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

SL.9-10.1 – Initiate and participate effectively in a range of 

collaborative discussions 

SL.9-10.4 – Present information, findings, and supporting evidence 

clearly, concisely, and logically such that listeners can follow the 

line of reasoning  

Key Vocabulary: 

African American Vernacular English (AAVE), Hip Hop Nation 

Language (HHNL), Standard American English (SAE), bidialectal 

Resources: 

AAVE chart (Lippi-Green, 2012) 

Individual poetry notebooks 

Chart quotes and answer key 

Teacher resources 

Connections to Prior Knowledge/Building Background: 

This should be a new topic for students unless another teacher has already taught students about their dialects. 

Introduction: 

SW sit down and take out their individual poetry notebooks. On the board, a T-chart will be made with two headings, “SAE” and 

“AAVE/HHNL”. SW copy this chart into their notebooks. This lesson will lead into a poetry lesson the next day. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT identify the 

characteristics of each dialect. 

 

2. SWBAT create a chart of 

examples of AAVE/HHNL and 

SAE.  

 

Language Objectives:  

 

1. SWBAT participate verbally 

in a group discussion. 

 

1. TW will ask some 

preliminary questions about the 

students’ dialect: “what do you 

think about the way you speak,” 

“do people discriminate against 

the way you speak,” “how do 

teachers respond to the way you 

speak”? 

SW answer as they feel 

comfortable. TW ask the ELLs 

if they hear any difference 

between how the students speak 

The features of AAVE/HHNL 

will be openly discussed and 

compared with SAE.  

 

SW identify the dialects in their 

written and spoken format. SW 

use whichever dialect they 

choose for open discussions. 

Students’ charts will be 

reviewed after class by the 

teacher. If students’ are 

confusing the dialect, TW take 

another day to reiterate the 

features. 
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2. SWBAT listen to different 

dialects in order to compare 

them. 

and how the teachers speak. An 

open class discussion will 

develop.  

 

2. The teacher will use the 

AAVE chart below and go 

through the characteristics of 

the dialect. TW will then 

explain that HHNL is usually 

the language of the Hip Hop 

they listen to nowadays. SAE 

should be discussed afterwards. 

A teacher reference sheet is 

below. TW describe that  being 

“bidialectal” means being able 

to switch between dialects for 

appropriate situations (casual 

vs. professional). 

 

3. TW write a phrase in 

AAVE/HHNL or SAE and SW 

write it in the appropriate 

column. SW independently 

translate the quote to the 

opposite column. An answer 

key is provided. 

Wrap-Up:  
SW will have time to finish the chart and TW go over the answers. TW use the appropriate answer key to assess student learning. TW 

hand out the teacher references to students and it will be taped into their individual poetry notebooks.  
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ELL Strategies Used: 
Open group discussions allow ELLs to speak freely without being corrected. They will feel more comfortable in this setting. They will 

even have a chance to explain their thoughts on the dialects they hear Americans use around them every day which will make them feel 

validated. T-Charts are also under the SIOP method. 
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Dialect Reference Sheets for Teachers 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

African American Vernacular English features (Lippi-Green, 2012, p. 183). 
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Standard American English (SAE) – To speak the dominant dialect in a certain area is to speak the 

standard dialect (Fromkin et al., 2011).  Standard American English (SAE) is the standard dialect of the 

United States of America, although there is not a precise definition or set of rules to accompany it.  For 

Americans, it is considered the proper way to speak with noun/verb agreement and Webster Dictionary 

pronunciations that anyone from any part of the United States could understand (Lippi-Green, 2012).  

SAE is the language teachers push students to speak when they are little and throughout their schooling.  

It is the language spoken on the national news broadcasts.  It is the language in commercials, ad 

campaigns, and in public speeches.  SAE is the grammar book’s rules of language and, although the rules 

are not as rigid in spoken language, written language is expected to follow as such (Adger et al., 2007). 

Hip Hop Nation Language (HHNL) – Hip Hop Nation Language is based on regional slang and 

terminology so that for every large group of HHNL speakers, there are some lexical differences, much 

like the national debate over pop, soda or Coke.  Some words and phrases are universal throughout the 

Hip Hop community, but may have several meanings.  For example, the word pimp can mean someone 

who is the boss and manager of prostitutes or it could be used as an adjective to mean flashy or a verb to 

mean hanging around and there are even more variations (Alim, 2004).  In other instances, a person 

could use several different words or phrases to mean the same thing. If you were insulting someone you 

could say that you were bustin, crackin, or dissin them (Alim, 2004).  Some Hip Hop researchers and 

rappers have attempted to create Hip Hop dictionaries, but since the lexicon is constantly changing, it 

was nearly impossible.   

HHNL Word or Phrase Definition Sample Sentence 

On fleek On point; looking great Girl, your hair game is on fleek 

today! 

Finna Going to Tomorrow I’m finna go to the 

store. 

Thot That Hoe Over There; references 

a female to a prostitute or “hoe” 

That thot thought she could take 

my man from me! 

Shawty A loved one; usually referring to 

a female 

Me and shawty gunna head to the 

party later. 

Swerve As if to say, “get out of here” or 

“buzz off” aggressively 

- I love you, girl. 

- Boy, swerve! You’ve been 

seeing other chicks! 

Flossin’ Showing off; usually referring to 

an object 

He be flossin’ that new watch of 

his. 

Steeze A combination of ‘style’ and 

‘ease’ 

That outfit is pure steeze.  

Hyphy To feel excited, pumped up, or  

wild 

We gettin’ hyphy this weekend 

at Club Toro! 

Wildin’ To go crazy Last weekend I was wildin’ out 

for my birthday. 

Playa  Boy; brotha; friend; an endearing 

term, usually referring to a male 

What up, playa? 
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AAVE/HHNL or SAE? 

AAVE/HHNL SAE 

I’ma go to the sto’ later. 

 

 

 

You finna get outta here? 

 

 

 

Playa, your outfit on fleek! 

 

 

 

I done had enough! 

 

 

 

Swerve! 

 

 

 

He ain’t got no money. 

 

 

 

Don’t no girl deserve that! 

 

 

 

After schoo, he gon’ to practice piano. 

I’m going to the store later. 

 

 

 

Are you trying to get out of here? 

 

 

 

Boy, your outfit is on point! 

 

 

 

I’ve had enough! 

 

 

 

Get out of here! 

 

 

 

He doesn’t have any money. 

 

 

 

No girl deserves that! 

 

 

 

After school, he is going to practice 

piano. 
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Hip Hop Curriculum: 1.5 Translating Poetry 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts 

Unit: Poetry 

Lesson: Translating Poetry 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

RL.9-10.10 – Read and comprehend literature, including stories, 

dramas, and poems 

W.9-10.4 – Produce clear and coherent writing in which the 

development, organization, and style are appropriate to task, 

purpose, and audience 

Key Vocabulary: 

African American Vernacular English (AAVE), Hip Hop Nation 

Language (HHNL), Standard American English (SAE), bidialectal 

Resources: 

Individual poetry notebooks 

Poetry translation worksheet 

Connections to Prior Knowledge/Building Background: 

In a previous lesson, students learned about the features of AAVE, HHNL, and SAE. They learned when and how to use them, as well, in 

order to start being bidialectal. This lesson will help continue that strain of knowledge. 

Introduction: 

TW come into the classroom with a short poem of the teacher’s choice on the board with instructions to try and decode the meaning in 

their poetry notebooks. SW work on this warm-up activity for approximately 10 minutes. The assignment will not be assessed by the 

teacher, but the teacher can provide the meaning before instructing students to open up to their dialect charts. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

 1. SWBAT read and translate 

poetry. 

 

2. SWBAT discuss the meaning 

of certain poems. 

 

Language Objectives:  

 

1. SWBAT translate back and 

forth between two dialects. 

 

2. SWBAT discuss their ideas 

1. TW give students the poetry 

worksheet. TW describe that 

these poems are written in SAE 

or in a more formal manner. SW 

translate these poems into a 

more causal format, hopefully 

including AAVE/HHNL, but 

not necessarily for students who 

are unfamiliar with or do not 

use those dialects. 

 

2. SW translate the poems either 

Students will be translating back 

and forth between dialects as a 

tool to improve bidialectalism.  

 

They will be reading, writing, 

and possible (if in groups) 

speaking in these dialects. 

TW review student worksheets 

and repeat a similar lesson, if 

necessary. 
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with group members or teacher. 

 

 

independently or in groups. 

Wrap-Up:  
If students finish early, SW create their own poems in whichever dialect (or L1) they feel comfortable with and then translate it to 

another dialect (or L2) in their notebooks. Worksheets will be collected by the teacher. 

ELL Strategies Used: 

ELLs can work in groups with other students in their L1 so they can speak in their language for greater comprehension. When writing 

their own poem, ELLs can write in their L1 and translate into English or English with an AAVE/HNNL dialect to provide L1 

maintenance and a more complete sense of comprehension.  
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Poetry Translation Worksheet 

Translate poems from either SAE  AAVE/HHNL (or casual) or from AAVE/HHNL (or 

casual)  SAE. 

 

       Translation: 

1.  I can be forgotten,     

 all of them can erase 

 my name 

 from the dark corner 

 of their grey space,  

 but not you.  

 Don’t let me be stolen 

 from the soft spot 

 you had for  

 me. 

 I don’t care 

 if I’m ever remembered 

 by anyone 

 but you. 

 

-Tyler Knott Gregson 

 

       Translation: 

2.  Oh, de weathah it is balmy an’ de breeze   

    is sighin’ low, 

      Li’l’ Gal, 

An’ de mockin’ bird is singin’ in de locus’ 

   by de do’, 

      Li’l’ gal, 

Dere’ a hummin’ an’ a bummin’ in de 

   lan’ f’om eas’ to wes’, 

I’s a-sighin’ fo’ you, honey, an’ I nevah 

   know no res’, 

Fu’ dey’s lots o’ trouble brewin’ an’ 

   a-stewin’ in my breas’, 

      Li’l’ gal 

 

-Langston Hughes 

 
      Translation: 

3. If freckles were lovely, and day was night, 

And measles were nice and a lie warn’t a lie, 

Life would be delight,— 
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But things couldn’t go right 

For in such a sad plight 

I wouldn’t be I. 

 

If earth was heaven and now was hence, 

And past was present, and false was true, 

There might be some sense 

But I’d be in suspense 

For on such a pretense 

You wouldn’t be you. 

 

If fear was plucky, and globes were square, 

And dirt was cleanly and tears were glee 

Things would seem fair,— 

Yet they’d all despair, 

For if here was there 

We wouldn’t be we. 

 

-e.e. cummings 

 

        Translation: 

4.  Now we gettin’ it and we gon’ make it 

And y’all gon’ hate it and I’m his favorite. 

I can’t deny it, I’mma straight ride 
But when we get together be electric slidin’ 

Grandma, get ‘em shook up 

Aw nah, don’t open the photo book up 

 

-Kanye West 

 

       Translation: 

5.  My mistress' eyes are nothing like the sun,  
Coral is far more red, than her lips red, I 
f snow be white, why then her breasts are dun:  
If hairs be wires, black wires grow on her head:  
I have seen roses damasked, red and white,  
But no such roses see I in her cheeks,  
And in some perfumes is there more delight,  
Than in the breath that from my mistress reeks.  
I love to hear her speak, yet well I know,  
That music hath a far more pleasing sound:  
I grant I never saw a goddess go,  
My mistress when she walks treads on the ground.  
And yet by heaven I think my love as rare,  
As any she belied with false compare. 

 

-William Shakespeare
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Hip Hop Curriculum: 1.6 Kanye as a Bidialectal 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts  

Unit: Poetry 

Lesson: Kanye as a Bidialectal 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

SL.9-10.1 – Initiate and participate effectively in a range of 

collaborative discussions 

SL.9-10.4 – Present information, findings, and supporting evidence 

clearly, concisely, and logically such that listeners can follow the 

line of reasoning 

Key Vocabulary: 

Bidialectal, Kanye West, dialects, AAVE, SAE, HHNL, 

discrimination 

Resources: 

Individual poetry notebooks 

YouTube clip of Kanye speaking AAVE 

(https://www.youtube.com/watch?v=wZVKKJbEsdc) start 5:35-

5:50 

YouTube clip of Kanye speaking SAE 

(https://www.youtube.com/watch?v=V5-vxVSW0ko)  start at 1:00 

Connections to Prior Knowledge/Building Background: 

Students have learned about AAVE, HHNL, and SAE in previous lessons in this unit. This lesson will expand on that lesson by 

discussing the advantages to being bidialectal. 

Introduction: 

SW enter the room to a Kanye West song playing (recommended: “All Falls Down”, “We Don’t Care”, “Through the Wire”). TW 

announce that the lesson will be focused on Kanye and his speech. TW review the AAVE/HHNL charts and the features of SAE (this 

should be review). 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

 1. SWBAT tell the different 

between SAE and 

AAVE/HHNL. 

 

2. SWBAT reflect on why being 

bidialectal is an important tool 

to have. 

 

1. TW show the video clip of 

Kanye speaking AAVE. SW 

attempt to transcribe Kanye’s 

words. When students are 

complete, TW take student 

volunteers to write their quotes 

on the board. SW compare the 

quotes and how students wrote 

Kanye uses AAVE/HHNL in 

his speech. SW be listening to 

the dialect, as well as transcribe 

it, recite it, and discuss it. 

Teacher can review student 

notebooks and make comments, 

but there will not be a grade for 

this class period besides 

participation points, if 

applicable.  

https://www.youtube.com/watch?v=wZVKKJbEsdc
https://www.youtube.com/watch?v=V5-vxVSW0ko
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Language Objectives:  

 

1. SWBAT discuss the features 

of the dialects they listen to. 

 

 

out his AAVE dialect.  

SW relate Kanye’s dialogue 

with their AAVE charts. 

 

2. TW show the video clip of 

Kanye speaking SAE. SW 

repeat the same process as 

above. TW ask the follow 

questions to start a class 

discussion: 

- Why does Kanye have these 

two different dialects? 

- When does he use these 

dialects? 

- Why is it beneficial to speak 

two dialects interchangeably 

(TW discuss that this means to 

be “bidialectal”)? 

- Do you perceive him 

differently in each situation? Do 

you think other people do? 

Who? Why? 

 

3. TW explain that in the 

profession and academic world, 

AAVE/HHNL is seen as 

uneducated (found in research, 

not the teacher’s opinion, and 

not that it is a correct notion). 

Having two dialects to switch 

between can make people see 

you in different ways: the same 
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way that you use a more formal 

tone with teachers rather than 

with friends.  

Wrap-Up:  
SW write what they learned about dialects in their individual poetry notebooks as a reflection. Students may turn these in to the teacher 

for review or they can keep them for privacy.  

ELL Strategies Used: 

Video clips with the students’ written dialogue will help ELLs follow the conversation. Discussing AAVE/HHNL features openly will 

also help comprehension.  
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Hip Hop Curriculum: 1.7 Researching Poets 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts 

Unit: Poetry 

Lesson: Researching Poets 

Duration: three 45-minute class 

periods 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

RL.9-10.1 – Cite strong and thorough textual evidence to support 

analysis of what the text says explicitly as well as inferences 

RL.9-10.2 – Determine a theme or central idea of a text and 

analyze in detail its development over the course of the text 

RL.9-10.10 – Read and comprehend literature, including stories, 

dramas, and poems 

W.9-10.4 – Produce clear and coherent writing in which the 

development, organization, and style are appropriate to task, 

purpose, and audience.  

W.9-10.6 – Use technology, including the Internet, to produce, 

publish, and update individual or shared writing products  

Key Vocabulary: 

Figurative language terms from previous lessons 
Resources: 

Laptops or iPads for individual students (not necessary, but helpful 

if provided to every student) 

Writer Study packet 

Connections to Prior Knowledge/Building Background: 

Students have been reading poetry, examining different style of poetry, and learning about the figurative language to goes into poetry. 

They have also been relating Hip Hop to poetry. This will serve as an end-of-the-unit project. 

Introduction: 

SW get their poetry notebooks and laptops/iPads ready. On the board will be the following names: William Shakespeare, E.E. 

Cummings, Tyler Knott Gregson, Common, Run-DMC, Tupac Shakur.  

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT research a specific 

poet or artist using technology. 

 

2. SWBAT write notes and a 

presentation on their selected 

poet/artist. 

Day One 

1. TW announce that they will 

be doing a poet/artist project. 

TW give a brief description 

about the writers and SW 

choose one on which to do a 

Hip Hop artsits’/rappers’ lyrics 

will be written in AAVE/HHNL 

for students to read. 

 

SW be reciting lyrics verbatim, 

allowing them the opportunity 

Students’ will not be assessed 

during this lesson. The 

following  lesson plan will 

include the assessment for 

students’ presentations. 
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Language Objectives:  

 

1. SWBAT present their 

poet/artist to the class. 

 

2. SWBAT recite part of a 

poem/song from their selected 

writer. 

 

 

project. If a student has another 

suggestion from someone, TW 

do a quick internet search and 

decide if that writer is 

appropriate for the project. After 

two days of studying their 

writer, SW create a presentation 

on their information.  

 

2. SW use appropriate websites 

to complete their Writer Study 

packet (provided below).  

 

Day Two 

1. SW continue their research 

from the previous day. Books 

(autobiographies, poetry 

collects, etc) can be provided 

from a library. 

 

Day Three 

1. SW continue their research 

and start to put together their 

presentation on their writer. 

Rubric will be provided in the 

following lesson. Instructions 

on research and presentation are 

provided below.  

to speak AAVE/HHNL. 

Wrap-Up:  
SW continue their research until they have satisfied all of the talking points needed for their presentation. SW type their presentations 

and print to read to the class. 
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ELL Strategies Used: 

ELLs can work in pairs, if desired, in order to help each other in their research. Websites can be translated into an L1, if necessary for 

further comprehension. Teaching ELLs through poetry and music is beneficial to their growth in English. 
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Writer Project Instructions 

Task: You are going to spend the next few class days researching either a poet or a 

Hip Hop artist. At the end of the research days, you will present your writer to the 

class in a short presentation about the writer’s life, style of writing, career, and a 

short passage from one of their poems or songs. If you follow the steps in this 

packet, you should be able to complete your task with ease! 

 

Table of Contents: 

Possible Artists and Information               1 

 

Research Page                  2 

 

Talking Points                  4 

 

Rubric                   6 
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Possible Writers and Information 

William Shakespeare: 

Biography – http://www.biography.com/people/william-shakespeare-9480323  

The Complete Works – http://shakespeare.mit.edu/  

Life and Times – https://www.youtube.com/watch?v=geev441vbMI  

Shakespeare Online – http://www.shakespeare-online.com/  

E.E. Cummings: 

Biography – http://www.poets.org/poetsorg/poet/e-e-cummings  

The Complete Works – http://www.poets.org/poetsorg/poems  

More Biography Information – http://www.poetryfoundation.org/bio/e-e-cummings  

Tyler Knott Gregson: 

Personal Website – http://tylerknott.com/  

Book of Poems – Chasers of the Light  

Interview with Tyler – http://theoriginalvangoghsearanthology.com/2013/11/10/an-interview-

with-tyler-knott-gregson/  

Common: 

Biography – http://www.biography.com/people/common  

Interview – https://www.youtube.com/watch?v=fmZJTOPVXkM  

Albums and Songs – http://www.metrolyrics.com/common-albums-list.html  

Run-DMC: 

Official Website – http://www.rundmc.com/  

Old Interview – https://www.youtube.com/watch?v=eWQG4ir0ps4  

Current Interview – https://www.youtube.com/watch?v=WO_-DfPQPcY  

Albums and Songs – http://www.metrolyrics.com/run-dmc-albums-list.html  

Tupac Shakur: 

Biography – http://www.biography.com/people/tupac-shakur-206528  

Compilation of Interviews – https://www.youtube.com/watch?v=DTQU1gsTcVY  

Interview Before Death – https://www.youtube.com/watch?v=QIFmTSCAlMA  

  

http://www.biography.com/people/william-shakespeare-9480323
http://shakespeare.mit.edu/
https://www.youtube.com/watch?v=geev441vbMI
http://www.shakespeare-online.com/
http://www.poets.org/poetsorg/poet/e-e-cummings
http://www.poets.org/poetsorg/poems
http://www.poetryfoundation.org/bio/e-e-cummings
http://tylerknott.com/
http://www.amazon.com/gp/product/0399169733/ref=as_li_qf_sp_asin_tl?ie=UTF8&camp=1789&creative=9325&creativeASIN=0399169733&linkCode=as2&tag=tylkno-20
http://theoriginalvangoghsearanthology.com/2013/11/10/an-interview-with-tyler-knott-gregson/
http://theoriginalvangoghsearanthology.com/2013/11/10/an-interview-with-tyler-knott-gregson/
http://www.biography.com/people/common
https://www.youtube.com/watch?v=fmZJTOPVXkM
http://www.metrolyrics.com/common-albums-list.html
http://www.rundmc.com/
https://www.youtube.com/watch?v=eWQG4ir0ps4
https://www.youtube.com/watch?v=WO_-DfPQPcY
http://www.metrolyrics.com/run-dmc-albums-list.html
http://www.biography.com/people/tupac-shakur-206528
https://www.youtube.com/watch?v=DTQU1gsTcVY
https://www.youtube.com/watch?v=QIFmTSCAlMA
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Research Page 

Use these pages to keep track of the information you discover about your writer. Remember, you 

need present information on the writer’s life, careers, style of writing, and a short passage of one 

of their songs or poems.  
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Research Page cont. 
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Talking Points 

Use this page to organize your talking points for your presentation. Use the rubric on the next 

page to make sure you’re hitting all of the key points.  

Intro: 

 

 

 

 

 

 

 

Early Life and Times: 

 

 

 

 

 

 

 

 

Career: 
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Talking Points cont. 

Style of Writing: 

 

 

 

 

 

 

 

 

 

 

 

Short Passage to Recite: 
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Writer’s Presentation Rubric 

Students will be graded on the following checklist. The student either met the required fields or did not. Each field is worth 5 points, 

making the presentation a total of 5 points.  

  Presentation Criteria Met 

Criteria (x) 
Student must provide information on writer’s early life. 

 

 

Student must provide information on writer’s career. 

 

 

Student must provide information on writer’s writing style 

 

 

Student must recite a short passage from writer’s song/poem. 

 

 

Student must identify if the passage was written in AAVE, HHNL, or SAE. 

 

 

 /25 

 

For the research notebook, each field is worth 5 points. 

Research Notebook Criteria Met 

Criteria (x) 
Student must have research note page completed.  

Student must have presentation talking points page completed.  

 /10 

Total        /30 
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Hip Hop Curriculum: 1.8 Presentations 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts 

Unit: Poetry 

Lesson: Presentations  

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

SL.9-10.4 – Present information, findings, and supporting evidence 

clearly, concisely, and logically such that listeners can follow the 

line of reasoning and the organization, development, substance, 

and style are appropriate to purpose, audience, and task. 

Key Vocabulary: 

n/a 
Resources: 

Students’ Writer Study packet 

Rubric for student presentations  

Connections to Prior Knowledge/Building Background: 

SW have spent the past few class periods researching a particular poet or Hip Hop artist. They have organized their thoughts and have 

prepared the presentation for today’s class period. 

Introduction: 

SW prepare themselves to present to the class. If they brought any materials to solidify their topic, they must get them prepared. If 

technology is involved, SW set it up before they present. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

 1. SWBAT present the writer 

they chose in a clear, concise, 

and logical manner. 

 

Language Objectives:  

 

1. SWBAT orally deliver their 

Writer’s report. 

 

1. TW randomly decide the 

order of student presentations. 

SW have a short amount of time 

to present their information 

(depending on class size). If 

ELLs prefer, they may pre-

record themselves giving their 

presentation and show the 

video/voice recording to the 

class. 

Students’ segments of their 

writer’s poem/song should be 

written in the appropriate dialect 

of which SW identify. 

TW follow the given rubric in 

order to assess students’ 

presentations. 

Wrap-Up:  
TW keep assessments until the follow class and students will depart with no extra work for the class period. 
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ELL Strategies Used: 

Having the opportunity to pre-record their presentation can decrease anxiety levels for oral reports for ELLs. Otherwise, their 

presentation should already be organized in their Research notebook, so they can refer to that if they’ve forgotten a word or phrase. 

Writer’s Presentation Rubric 

Students will be graded on the following checklist. The student either met the required fields or did not. Each field is worth 5 points, 

making the presentation a total of 5 points.  

  Presentation Criteria Met 

Criteria (x) 
Student must provide information on writer’s early life. 

 

 

Student must provide information on writer’s career. 

 

 

Student must provide information on writer’s writing style 

 

 

Student must recite a short passage from writer’s song/poem. 

 

 

Student must identify if the passage was written in AAVE, HHNL, or SAE. 

 

 

 /25 

 

For the research notebook, each field is worth 5 points. 

Research Notebook Criteria Met 

Criteria (x) 
Student must have research note page completed.  

Student must have presentation talking points page completed.  

 /10 

Total        /30 
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Hip Hop Curriculum: 1.9 Copy Cat Poetry  

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts 

Unit: Poetry 

Lesson: Copy Cat Poetry 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

RL.9-10.1 – Cite strong and thorough textual evidence to support 

analysis of what the text says explicitly as well as inferences 

RL.9-10.2 – Determine a theme or central idea of a text and 

analyze in detail its development over the course of the text 

RL.9-10.10 – Read and comprehend literature, including stories, 

dramas, and poems 

W.9-10.4 – Produce clear and coherent writing in which the 

development, organization, and style are appropriate to task, 

purpose, and audience.  

W.9-10.6 – Use technology, including the Internet, to produce, 

publish, and update individual or shared writing products 

Key Vocabulary: 

n/a 
Resources: 

Individual poetry notebooks 

Connections to Prior Knowledge/Building Background: 

Students just finished a projects on a specific poet or Hip Hop artist. In this lesson, they can use the same writer as the project, a writer 

recommended by the teacher for the project, or a new writer to create a poem in the same style as the writer. 

Introduction: 

TW hand back rubrics from the presentations. TW tell students that they may choose the same writer, if they want, or they can choose a 

different writer to emulate in the next lesson. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT research a given 

writer. 

 

2. SWBAT create their own 

poem.  

 

Language Objectives:  

 

1. SW pick a poet or Hip Hop 

artist and research them on 

laptops or iPads (10 minutes and 

can research in groups or pairs). 

SW describe (in a paragraph or 

two in their poetry notebooks) 

the style in which the writer 

writes.  

AAVE/HHNL will be used in 

the Hip Hop songs (if students 

choose that path).  

 

When students write their own 

poem in light of another writer, 

they may use which ever dialect 

is comfortable for them, 

After several days of working 

on the copy cat poem, SW hand 

it in to the teacher with their 

research. TW assess based on 

links to original writer and 

creativity of the student’s poem. 
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1. SWBAT listen to poet/artists 

on laptops. 

 

2. SWBAT discuss writers with 

peers and teacher. 

 

 

 

2. SW spend the class time 

brainstorming ideas for how 

they can make a “copy-cat” 

version of the writer’s style. For 

example, E.E. Cummings 

typically writes romantic poetry 

in a very distinct spacing pattern 

so SW create a romantic poem 

of their own and write in with 

the same type of spacing, as 

well.  

 

3. TW stress that this is not a 

plagiarist project – they are not 

to copy and paste something 

that has already been written. 

SW be creative in their own 

writings.  

including AAVE/HHNL. 

Wrap-Up:  
If students are not done with their poem, they are to take it home to finish for homework for two more nights until they revise, edit, and 

write a final copy in class in the following classes (no formal lesson plan created for those classes).  

ELL Strategies Used: 

ELLs have had extensive time with these poets, but they have time at home to translate any confusing English words or to ask a peer or 

teacher for assistance. ELLs also have the option to write the poem in their L1 and then translate into English. Researching in pairs with 

fellow L1 speakers can be beneficial for ELLs so they can discuss in greater depth. 
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Hip Hop Curriculum: 1.10 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English 

Language Arts 

Unit: Poetry 

Lesson: Romantic Rap 

Duration: one 45-minte 

class period 

Grade: 10
th

 grade 

ELL Levels: High intermediate to 

advanced level learners  

Common Core Learning Standards: 

W.9-10.4 – Produce clear and coherent writing in which the 

development, organization, and style are appropriate to task, 

purpose, and audience.  

W.9-10.7 – Conduct short as well as more sustained research 

projects to answer a question or solve a problem 

Key Vocabulary: 

Romance, love 
Resources: 

Individual poetry notebooks 

E.E. Cummings poems (found either in a book or 

http://hellopoetry.com/e-e-cummings/ ) 

Def Jam Poetry Clip 

(https://www.youtube.com/watch?v=U4cMD2lnHWU) 

Romantic Poetry Worksheet 

Romantic Poetry Answer Key 

Connections to Prior Knowledge/Building Background: 

Students have been learning about different styles of poetry for an entire unit. They have also been comparing Hip Hop and poetry. This 

lesson will build on that knowledge by emphasizing a different style of poetry/rap: romance. 

Introduction: 

TW post E.E. Cummings photo on the screen. Some students may have researched Cummings for their Writers project and may identify 

him. TW give a brief overview of E.E. Cummings’ life and work and emphasize that he writes romantic poems (love poems). 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT identify 

features which make 

writing romantic. 

 

2. SWBAT analyze 

romantic poetry. 

 

3. SWBAT write their own 

1. TW provide students with an 

overview of what romance poetry is (if 

extra information is needed: 

http://www.poets.org/poetsorg/text/brief-

guide-romanticism) TW play the Def 

Jam Poetry clip. 

 

2.TW give students the Romantic Poetry 

AAAVE/HHNL will be in the 

songs provided, as well as on 

the worksheet given. 

 

Students can also write their 

love poem in AAVE/HHNL. 

TW review the poems (if 

allowed by students) after 

class and leave comments if 

necessary. 

 

TW review students’ 

worksheets and decided if 

another lesson is necessary. 

http://hellopoetry.com/e-e-cummings/
https://www.youtube.com/watch?v=U4cMD2lnHWU
http://www.poets.org/poetsorg/text/brief-guide-romanticism
http://www.poets.org/poetsorg/text/brief-guide-romanticism
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love poem. 

 

Language Objectives:  

 

1. SWBAT discuss 

features of romance. 

 

2. SWBAT discuss 

meanings behind specific 

poems/songs. 

 

 

Worksheet. SW complete the sheet 

either individually or with a partner. TW 

review answers with students and they 

can listen to sound clips of the rap songs 

(provided on answer key). 

 

3. SW create their own love poem in 

their individual notebooks. TW remind 

students that it doesn’t have to be love 

for a person…it could be for a sport 

they’re passionate about, an artist 

they’ve never met, or anything for which 

they feel love. 

Wrap-Up:  
TW allow students to read their poems for the class, but it is not necessary.  

ELL Strategies Used: 

ELLs may work in groups with students in the L1. Hearing the poems and being able to read along is beneficial to full comprehension. 

ELLs may write their poem in their L1 and translate it into English. 
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Romantic Poetry Worksheet 

Independently or in a group, decide whether these romantic lines were written by a poet or a 

rapper. Then, use the space provided to analyze the lines – what do they mean? 

Quote Rapper or Poet? Analyze 

I carry your heart with me (I carry it in 

my heart) I am never without it 

(anywhere 

I go you go, my dear; and whatever is 

done 

by only me is your doing, my darling) 

  

There are times…when you’ll need 

someone.. 

I will be by your side, darling. 

There is a light, that shines, 

special for you, and me… 

  

Be on another level of planning, of 

understanding 

the bond between man and woman, and 

child 

The highest elevation, cuz we above 

All that romance crap, just show your 

love. 

  

But our love it was stronger by far than the 

love 

Of those who were older than we  

Of many far wiser than we  

And neither the angels in heaven above, 

Nor the demons down under the sea, 

Can ever dissever my soul from the soul 

Of the beautiful Annabel Lee. 

For the moon never beams without bringing 

me dreams 

Of the beautiful Annabel Lee; 

And the stars never rise but I feel the bright 

eyes 

Of the beautiful Annabel Lee; 

And so, all the night-tide, I lie down by the 

side 

Of my darling, my darling, my life and my 

bride, 

In the sepulcher there by the sea, 

In her tomb by the sounding sea.  
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Romantic Poetry Answer Key 

Independently or in a group, decide whether these romantic lines were written by a poet or a 

rapper. Then, use the space provided to analyze the lines – what do they mean? 

Quote Rapper or Poet? Analyze 

I carry your heart with me (I carry it in 

my heart) I am never without it 

(anywhere 

I go you go, my dear; and whatever is 

done 

by only me is your doing, my darling) 

Poet – E.E. 

Cummings 

 

There are times…when you’ll need 

someone.. 

I will be by your side, darling. 

There is a light, that shines, 

special for you, and me… 

Rapper – Common 

“The Light” 

 

Be on another level of planning, of 

understanding 

the bond between man and woman, and 

child 

The highest elevation, cuz we above 

All that romance crap, just show your 

love. 

Rapper – Method 

Man “All I Need” 

 

But our love it was stronger by far than the 

love 

Of those who were older than we  

Of many far wiser than we  

And neither the angels in heaven above, 

Nor the demons down under the sea, 

Can ever dissever my soul from the soul 

Of the beautiful Annabel Lee. 

For the moon never beams without bringing 

me dreams 

Of the beautiful Annabel Lee; 

And the stars never rise but I feel the bright 

eyes 

Of the beautiful Annabel Lee; 

And so, all the night-tide, I lie down by the 

side 

Of my darling, my darling, my life and my 

bride, 

In the sepulcher there by the sea, 

In her tomb by the sounding sea.  

Poet – Edgar Allen 

Poe  

“Annabel Lee” 
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Hip Hop Curriculum: 1.11 Imagery 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts 

Unit: Poetry 

Lesson: Imagery 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

RL.9-10.10 – Read and comprehend literature, including stories, 

dramas, and poems 

L.9-10.5 – Demonstrate understanding of figurative language, 

word relationships, and nuances in word meanings. 
SL.9-10.1 – Initiate and participate effectively in a range of collaborative 

discussions 

W.9-10.4 – Produce clear and coherent writing in which the 

development, organization, and style are appropriate to task, 

purpose, and audience 

Key Vocabulary: 

Imagery, scenery, haiku, syllable 
Resources: 

Landscape pictures for each student (from Google Images) 

Individual poetry notebooks. 

Imagery in Poetry and Hip Hop worksheet 

Connections to Prior Knowledge/Building Background: 

Students have been learning about different styles of poetry and Hip Hop. This lesson will expand on that knowledge with the topic of 

imagery in poetry and Hip Hop. 

Introduction: 

SW walk into the room with a picture on their desk (landscapes preferably – anything found on Google Images will suffice). SW try to 

write a haiku poem on the image in front of them. TW remind students that a haiku has three lines with 5, 7, 5, syllables in each line 

respectively. TW provide a simple example on the board and show the number of syllables on the side of the lines. SW write their poem 

in their poetry notebooks. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT write a haiku. 

 

2. SWBAT understand the 

concept of imagery and be able 

to explain it. 

 

1. SW have the opportunity to 

share their haiku to the class. 

They will read their poem and 

THEN show the class the photo 

they were given. Once students 

are done sharing, TW ask, 

Imagery worksheet will include 

Hip Hop lyrics that use 

AAVE/HHNL. SW will be 

reading them to themselves and 

aloud with partners to 

understand the meaning. 

TW use the worksheet as a 

indication of student knowledge 

on the topic of imagery.  
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Language Objectives:  

 

1. SWBAT read their written 

work to the class. 

 

2. SWBAT work in groups to 

accomplish their goals (a game 

and a worksheet). 

 

 

“could you see the picture they 

were writing about in your mind 

before they showed you the 

picture?” Chances are, SW say 

they could visualize some of the 

picture, but not all the details. 

 

2. TW describe that imagery is a 

style of writing that gives the 

reader the sensation of being 

able to see all the written details 

in a picture in their mind. TW 

explain that this technique has 

been used in poetry, literature, 

Hip Hop, and even historic 

writings (in order to fully 

explain the events to the reader). 

TW explain that haikus are not 

the best way to portray all of the 

details since they are so short. 

That’s why it was difficult to 

picture the students’ landscapes.  

 

3. SW get in pairs and think of a 

familiar person (celebrity, 

friend, teacher, etc). One student 

will have to describe in full 

detail the person to the other 

student to guess. Continue this 

process for 10 minutes or so. 

 

4. Pairs will then receive the 
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Imagery in Poetry and Hip Hop 

worksheet. TW explain the 

written instructions. 

Wrap-Up:  
SW complete the worksheet in pairs and, if there is time left in class, collaborate on a more extensive poem about their landscapes on the 

back of the worksheet. Poem should be longer and in more detail than the first. Pairs only have to use one of their landscape photos for 

this poem. 

ELL Strategies Used: 

Think-pair-share is a SIOP approved activity. ELLs will be allowed to write either the full haiku or a few words in their L1 for a 

translanguaging technique. 
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Imagery in Poetry and Hip Hop 

In the chart below, read the following imagery quotes. In the “Translation” column, explain what the writer is saying in casual,  non-

poetic terms. In the “Draw It!” column, draw a small picture of the scene described. Notice how easy it is to do. 

Quote Translation Draw It! 
“Three in the morning yawnin dancin under street lights 

We chillin like a villain and a nigga feelin right 

In the middle of the ghetto on the curb, and in spite 

All of the bullshit we on our back starin at the stars above 

Talkin bout what we gonna be when we grow up 

I said what you wanna be, she said, ‘Alive' 

It made me think for a minute, then looked in her eyes. I coulda 

died" 

– Andre 3000, "Da Art of Storytellin'" 

  

 

 

 

 

 

 

Let us go then, you and I, 

When the evening is spread out against the sky 

Like a patient etherised upon a table; 

Let us go, through certain half-deserted streets, 

The muttering retreats 

Of restless nights in one-night cheap hotels 

And sawdust restaurants with oyster-shells 

- T.S. Eliot, “The Love of Song of Alfred Prufrock 

  

 

 

 

 

 

 

Momma say she wanna move south  

Scratchin’ lottery tickets - eyes on a new house 

Around the same time Doe ran up in dude’s house - couldn’t get a 

job 

So since he couldn’t get work he figured he’d take work 

-Kanye West, “We Don’t Care” 

  

 

 

 

 

 

 

He was a Grecian lad, who coming home 

With pulpy figs and wine from Sicily 

Stood at his galley's prow, and let the foam 

Blow through his crisp brown curls unconsciously, 

And holding wave and wind in boy's despite 

Peered from his dripping seat across the wet and stormy night. 
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-Oscar Wilde, “Charmides”  

Hip Hop Curriculum: 2.1 Chapter 1 Introduction 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts 

Unit: To Kill a Mockingbird 

Lesson: Introduction to Unit 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners 

Common Core Learning Standards: 

RL.10.1 – Cite strong and thorough textual evidence to support 

analysis of what the text says explicitly as well as inferences drawn 

from the text. 

SL.9-10.1 – Initiate and participate effectively in a range of 

collaborative discussions with diverse partners on grade 10 topics, 

texts, and issues, building on others’ ideas and expressing their 

own clearly and persuasively  

Key Vocabulary: 

Race, discrimination, comprehension 
Resources: 

Individual copies of To Kill a Mockingbird for each student 

Individual TKAM notebooks 

Connections to Prior Knowledge/Building Background: 

Students have yet to read this book, therefore prior knowledge will most likely be limited.  

Introduction:  

TW introduce the book, To Kill a Mockingbird (TKAM) and its subject matter. TW explain that the book discusses emotional topics of 

race and discrimination. There should be a discussion on “the ‘n’ word” and its place in literature. The book should be treated with 

maturity and respect. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

 1. SWBAT identify 

characteristics of each new 

person in TKAM. 

 

2. SWBAT describe the setting 

and some characters with direct 

evidence from Chapter 1.  

 

Language Objectives: 

1. TW start reading the first 

chapter in the book, TKAM, as 

students follow along in their 

personal copies. TW stop to 

check comprehension with 

questions on what was just read.  

 

As new characters are 

introduced, SW write the names 

down in their TKAM notebooks 

The discussion on “the ‘n’ 

word” may stretch depending on 

student interest. If students use 

AAVE or HHNL when 

speaking, they may use “nigga” 

in a more casual format. This 

discussion can be saved for 

another class, or the teacher can 

confront the issue. For more 

information on the topic refer 

TW check for comprehension 

by asking questions frequently 

during the read aloud. Many of 

these chapters can be read 

independently by 10
th

 graders, 

but the first chapter is more 

difficult than some others. Also, 

it’s important for the teacher to 

aid students in the introduction 

of the unit.  
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with some bullet point 

descriptions of the character. 

This notebook will serve as a 

way to stay organized 

throughout the unit, as well as a 

place to keep writing 

assignments. 

 

2. After the chapter is 

completed, SW write two direct 

quotes in their notebooks that 

describe the setting of the story. 

SW continue on and write a 

direct quote from the story for 

each character mentioned thus 

far in the story. The quote must 

describe the character well. 

 

below: 

 

Nguyen, K. H. (2013). Hearing 

what we see: Censoring 

“nigga,” vernaculars, and 

African American agentic 

subjects. The Howard Journal 

of Communications, 24(3), 293-

308. 

 

Wrap-Up:  
If students do not finish their direct quotes, it will be completed for homework, as well as reading the next two chapters (chapters 2-3). 

ELL Strategies Used:  

Having the story read aloud to ELLs can provide a greatest sense of comprehension. They can focus on the written word in front of them 

while hearing the words aloud simultaneously. Having the teacher take comprehension breaks is also important to make sure ELLs are 

keeping up with the content. Books on tape can also be provided for home use so the same strategy can be applied without the teacher 

present.  
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Hip Hop Curriculum: 2.2 Vocabulary 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts 

Unit: To Kill a Mockingbird 

Lesson: Vocabulary 

Duration: one 45-minute class 

period 

 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners 

Common Core Learning Standards: 

RL.10.1 – Cite strong and thorough textual evidence to support 

analysis of what the text says explicitly as well as inferences drawn 

from the text. 

RL.10.4 – Determine the meaning of words and phrases as they are 

used in text, including figurative and connotative meanings 

SL.9-10.1 – Initiate and participate effectively in a range of 

collaborative discussions with diverse partners on grade 10 topics, 

texts, and issues, building on others’ ideas and expressing their 

own clearly and persuasively 

Key Vocabulary:  

Whichever words students found confusing or unknown from ch. 

2-3. 

Resources: 

Individual copies of To Kill a Mockingbird  

Individual TKAM notebooks 

Connections to Prior Knowledge/Building Background: 

Students will use this lesson to review what they read the night before.  

Introduction: 

TW take volunteers to explain what they read the previous night in chapters 2-3. TW write main ideas on the board and take any 

questions students may have about what they read.  

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

 1. SWBAT expand on 

characters’ attributes with 

textual information. 

 

2. SWBAT use contextual clues 

to help define unknown 

vocabulary words. 

1. TW give students time to find 

direct quotes from the text to 

further define the main 

characters thus far. After some 

time, TW take volunteers to 

read some of their found quotes. 

 

2. TW direct students to look 

through chapters 2 and 3 and 

find words they did not 

Students will be able to discuss 

topics in whichever dialect they 

prefer to use. If students are 

comfortable with AAVE or 

HHNL, they may use them in 

the classroom.  

 

Definitions can be written in 

AAVE or HHNL in TKAM 

notebooks. 

Teacher should be looking for 

some more information about 

Scout and her feelings towards 

the unjust policies of her 

teacher. Possibly another quote 

about Atticus and his 

willingness to continue to teach 

Scout despite her teacher’s 

distaste for her.  
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understand. TW takes 

volunteers for these words to 

write on the board. SW use 

context clues to determine the 

meaning of these words and do 

a think-pair-share with a partner 

before offering suggestions to 

the teacher. Definitions will be 

written in TKAM notebooks in 

students’ own words, not a 

dictionary definition. 

TW read student definitions 

after class to make sure they’re 

correct. If not, teacher will make 

a comment for students to look 

back at the context clues for 

more assistance. If they need 

further help, they can ask a 

friend or the teacher. 

Wrap-Up:  
Students will continue to write new definitions until the class period is over. For homework, they will read chapter 4-6. 

ELL Strategies Used:  

Think-Pair-Share often helps ELLs by breaking up the usual whole group lessons. During think-pair-share, ELLs may speak in their first 

language with peers who also speak their language. This helps ELLs reach full comprehension by being able to discuss and describe their 

thoughts in their first language. The ability to volunteer and speak whatever they’d like is also a productive strategy. 
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Hip Hop Curriculum: 2.3 Dialect Discussion 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts 

Unit: To Kill a Mockingbird 

Lesson: Dialect Discussion 

Duration: one 45-minute class 

period 

 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners 

Common Core Learning Standards: 

RL.10.1 – Cite strong and thorough textual evidence to support 

analysis of what the text says explicitly as well as inferences drawn 

from the text 

SL.9-10.1 – Initiate and participate effectively in a range of 

collaborative discussions with diverse partners on grade 10 topics, 

texts, and issues, building on others’ ideas and expressing their 

own clearly and persuasively 

Key Vocabulary: 

African American Vernacular English (AAVE), Standard 

American English (SAE) 

Resources: 

Individual copies of To Kill a Mockingbird  

Individual TKAM notebooks 

Dialect Reference Sheet 

Connections to Prior Knowledge/Building Background: 

Students have already read the chapters that they’ll be discussing in class. They will be building their knowledge on the topics and 

dialogue of those past chapters.  

Introduction: 

TW announce that the class will be focused around dialects, or different ways people speak English. SW reread page 27 in their books 

silently.  

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

 1. SWBAT create a chart about 

AAVE and SAE. 

 

2. SWBAT recognize the 

differences between AAVE and 

SAE. 

1. TW ask students what they 

notice about the dialogue 

written in the book, expecting 

answers about how the reader 

can almost hear the dialects 

because of how the words are 

written phonetically. TW take 

suggestions and make a chart 

with the heading “Scout” and 

“Calpurnia”. SW notice that 

SW learn the characteristics of 

AAVE and how to define it in 

written context. An open 

discussion will help students 

understand the concept. 

The ticket out the door will be 

the students’ assessment of 

learning for the class. If many 

students answered incorrectly, 

the subject matter may need to 

be reiterated the following class 

period.  
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Calpurnia speaks differently and 

the reader can tell because of 

her dialogue is written. TW ask, 

“What is the main difference 

between Scout and Calpurnia?” 

The answer being that Calpurnia 

is black and Scout is white. TW 

add the races to the headings. 

TW describe that Calpurnia’s 

dialogue is written in AAVE 

and Scout’s in SAE.  

 

2. Using the resources below, 

TW explain the differences 

between the dialects and write 

them under the appropriate 

headings.  

Wrap-Up:  
SW copy the teacher’s chart in their notebooks. TW give another quote from a later chapter and SW decide whether the speaker is using 

AAVE or SAE. This will be their ticket out the door. They should read chapters 7-9 for homework.  

ELL Strategies Used: 

Charts (or Venn Diagrams) are great visual tools to use with ELLs so they can visualize and organize their thoughts. The open discussion 

will help ELLs better understand the concept of AAVE and SAE, especially with the contextual examples. 

 

 



106 
 

 

 

Dialect Reference Sheet (AAVE) 
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African American Vernacular English features (Lippi-Green, 2012, p. 183). 

Dialect Reference Sheet (SAE) 

 

Standard American English (SAE) – To speak the dominant dialect in a certain area is to speak 

the standard dialect (Fromkin et al., 2011).  Standard American English (SAE) is the standard 

dialect of the United States of America, although there is not a precise definition or set of rules to 

accompany it.  For Americans, it is considered the proper way to speak with noun/verb 

agreement and Webster Dictionary pronunciations that anyone from any part of the United States 

could understand (Lippi-Green, 2012).  SAE is the language teachers push students to speak 

when they are little and throughout their schooling.  It is the language spoken on the national 

news broadcasts.  It is the language in commercials, ad campaigns, and in public speeches.  SAE 

is the grammar book’s rules of language and, although the rules are not as rigid in spoken 

language, written language is expected to follow as such (Adger et al., 2007). 
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Hip Hop Curriculum: 2.4 In Their Skin 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts 

Unit: To Kill a Mockingbird 

Lesson: In their skin 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners 

Common Core Learning Standards: 

RL.9-10.1 – Cite strong and thorough textual evidence to support 

analysis of what the text says explicitly as well as inferences drawn 

SL.9-10.1 – Initiate and participate effectively in a range of 

collaborative discussions 

Key Vocabulary: 

Sympathy, empathy, discrimination 
Resources: 

TKAM book 

Exit slips 

Connections to Prior Knowledge/Building Background: 

SW have read chapter 8 for homework and will be building off of that knowledge for this lesson. 

Introduction: 

TW write the quote from page 65 (or the first paragraph of chapter 7) that says, “As Atticus had once advised me to do, I tried to climb 

into Jem’s skin and walk around in it…” 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

 1. SWBAT understand the 

difference between empathy and 

sympathy. 

 

2. SWBAT draw the connection 

to empathize with Tom and how 

they can empathize in their own 

lives. 

1. TW read the quote aloud to 

the class and ask for some 

student interpretations of the 

meaning. SW offer their 

thoughts on the meaning of the 

phrase. Hopefully, they can 

make the connection to the 

common phrase “You should 

walk a mile in someone else’s 

shoes before you judge them”.   

TW explain that this is known 

as sympathy – understanding 

what someone else is going 

through. Empathy is 

understanding what someone 

AAVE/HHNL will be used in 

the Childish Gambino lyrics as 

they are written out in the 

dialect in which they’re spoken. 

The teacher can play that 

section of the song, if they 

choose, as well. 

 

During the discussion, if 

students use AAVE/HHNL, TW 

allow those dialects to be 

spoken freely without critique.  

The exit slip will serve as an 

assessment on the terms 

“empathy” and “sympathy”. If 

the concept doesn’t seem to be 

grasp, TW continue the unit the 

next class. It’s also possible that 

students want to continue to 

discussion to share experiences, 

so it’s important to let it 

continue or end naturally.  
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else is going through, but also 

feeling what they’d be feeling. 

 

2. TW explain that having 

empathy is an important trait to 

poses. TW pose the questions, 

“who else in this book do we 

see have a large amount of 

empathy? How so?” The answer 

being Atticus because he takes 

Tom’s case because he deserves 

an attorney, even if it makes 

Atticus unpopular within the 

town. Students will look at the 

set of Childish Gambino lyrics 

(below) that exemplify this 

empathetic perspective. TW 

explain that Gambino is saying 

that racism is sometimes 

difficult to describe to someone 

who hasn’t experienced it. This 

kind of logic also goes in the 

discussion of “the ‘n’ word” 

because Black communities use 

it to each other, but only 

because they have gone through 

the same struggles, especially 

related to racism. TW allow this 

time to turn into an open 

discussion about experiences or 

thoughts that relate to the topic. 
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Wrap-Up:  
Students will write on a slip of paper what they learned about empathy and sympathy. They will discuss why it’s important to have 

empathy in the world we live in today. 

ELL Strategies Used: 

The ability to volunteer and speak whatever they’d like is also a productive strategy. The key vocabulary words can also be translated for 

ELL use and understanding. Having the text written out will also help comprehension. 
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Hip Hop Curriculum: 2.5 Fists Down, Head Up 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts 

Unit: To Kill a Mockingbird 

Lesson: Fists Down, Heads Up 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners 

Common Core Learning Standards: 

RL.9-10.1 – Cite strong and thorough textual evidence to support 

analysis of what the text says explicitly as well as inferences drawn 

SL.9-10.1 – Initiate and participate effectively in a range of 

collaborative discussions 

Key Vocabulary: 

Advocacy, discrimination  
Resources: 

TKAM books 

Individual TKAM notebooks 

Exit slips 

Connections to Prior Knowledge/Building Background: 

SW have already read this chapter for homework and will expanding on their knowledge of Atticus’ character with specific contextual 

evidence. 

Introduction: 

TW display the quote from page 87 on the board: “You might hear some ugly talk about it at school, but do one thing for me if you will: 

you just hold your head high and keep those fists down. No matter what anybody says to you, don’t you let ‘em get your goat. Try 

fighting with your head for a change...” 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

 1. SWBAT use textual 

evidence to support character 

analysis. 

 

2. SWBAT related TKAM with 

current racial events and 

advocacy. 

1. SW do a think-pair-share 

about what this quote says about 

Atticus’ character. More 

questions to discuss amongst 

partners: 

How does Scout respond to her 

father’s instructions? 

Why?  

What does this say about 

Scout?” These questions will be 

displayed on the board for 

reference. SW be asked to make 

AAVE/HHNL will be used in 

class discussions if the students 

are more comfortable with that 

dialect. TW not critique or 

“correct” AAVE/HHNL 

language. 

 

 

1. TW walk around the groups 

to listen in and possibly 

contribute to the current 

conversations. 

 

2. TW review student notebooks 

and leave comments if 

necessary. TW note if the 

concept was grasped. If not, the 

lesson can be extended to 

another class period. 



112 
 

 

 

notes of the group’s ideas in 

their notebooks. 

 

2. TW explain the definition of 

“advocacy”. TW pose the 

question, “When advocating for 

something, why is better to 

‘fight with your head’ and not 

your fists?” SW discuss their 

viewpoints openly with the 

class. TW will prompt with 

similar questions and then 

transition to possible ways the 

students in the class advocate. 

Are they discriminated against 

because of their skin? How have 

they handled such situations? 

Was there a better way to 

handle such situations?  

Wrap-Up:  
Students will turn in their notebooks to the teacher, as well as an exit slip defining the words “advocacy” and “discrimination”. 

Homework will be to read chapters 10-13. 

ELL Strategies Used: 

Printed instructions, and exit slips are great strategies to use will ELLs. They give the student the opportunity to read the directions in 

case their reading skills surpass their listening skills (and vice versa). Think-pair-share gives ELLs an opportunity to speak in their L1, if 

another student speaks their same language, for better comprehension. Open discussion give ELLs confidence to speak their mind and 

listen to their peers speak English. 
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Hip Hop Curriculum: 2.6 Calpurnia as a Bidialectal 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts 

Unit: To Kill a Mockingbird 

Lesson: Calpurnia as a 

Bidialectal 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

RL.9-10.1 – Cite strong and thorough textual evidence to support 

analysis of what the text says explicitly as well as inferences drawn 

SL.9-10.1 – Initiate and participate effectively in a range of 

collaborative discussions 

Key Vocabulary: 

Bidialectal, dialects, SAE, AAVE 
Resources: 

TKAM books 

Individual TKAM notebooks 

Dialect Reference Sheet 

YouTube clip of Kanye speaking AAVE 

(https://www.youtube.com/watch?v=wZVKKJbEsdc) start 5:35-

5:50 

YouTube clip of Kanye speaking SAE 

(https://www.youtube.com/watch?v=V5-vxVSW0ko)  start at 1:00 

Connections to Prior Knowledge/Building Background: 

SW have already read this chapter for homework and will expanding on their knowledge of Calpurnia’s dialect from a previous lesson. 

Introduction: 

SW take out their TKAM notebooks and write a brief statement about what they read in the chapters 10-13 the night before. The 

statement can be bullet points and broad – does not have to be complete sentences. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT describe the 

meaning of a bidialectal. 

 

2. SWBAT use quotes from the 

novel to prove that Calpurnia is 

a bidialectal. 

 

Language Objectives:  

1. TW use the Dialect Reference 

Sheet to explain AAVE and 

SAE again. Students learned 

about these dialects in a 

previous lesson, but they should 

be explained again for review. 

 

2. TW explain that being 

Kanye uses AAVE/HHNL in 

his speech. SW be listening to 

the dialect. 

 

SW be reading and discussing 

Calpurnia’s dialect in TKAM 

and how she can speak in two 

different dialects. 

TW review student notebooks 

for correct passages transcribed 

for Calpurnia’s dialect.  

TW also review student’s 

statement about the previous 

chapters’ summarizes.  

https://www.youtube.com/watch?v=wZVKKJbEsdc
https://www.youtube.com/watch?v=V5-vxVSW0ko
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1. SWBAT discuss the features 

of a bidialectal in groups. 

bidialectal means to be able to 

use two dialects for different 

situations. TW ask students, 

“who have we learned in 

bidialectal in TKAM?” Answer: 

Calpurnia. TW ask how students 

knew the answer. TW be 

looking for in-text quotes. 

 

3. TW ask, “why would it be 

important to be bidialectal? 

What are the advantages?” SW 

think-pair-share on this topic. 

After a few minutes, SW share 

their ideas with the 

teacher/class. 

 

4. TW explain that in the 

profession and academic world, 

AAVE/HHNL is seen as 

uneducated (found in research, 

not the teacher’s opinion, and 

not that it is a correct notion). 

Having two dialects to switch 

between can make people see 

you in different ways: the same 

way that you use a more formal 

tone with teachers rather than 

with friends. TW explain that 

being bidialectal can help 

students succeed in different 

situations. 
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Wrap-Up:  
TW show the two Kanye YouTube clips to further explain the concept of being bidialectal. After the clips, SW write independently in 

their notebooks specific quotes from Chapter 12 that tell the reader that Calpurnia is a bidialectal. SW read Chapters 14-17 for 

homework. 

ELL Strategies Used: 

Think-pair-share is a SIOP approved technique for ELLs. If possible, group ELLs with speakers of the same L1, so they can 

communicate in their L1 together for deeper comprehension. Video clips of the dialects will help ELLs understand the concept. 

Discussing AAVE/HHNL features openly will also help comprehension. 
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Dialect Reference Sheet (AAVE) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

African American Vernacular English features (Lippi-Green, 2012, p. 183). 
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Dialect Reference Sheet (SAE) 

 

Standard American English (SAE) – To speak the dominant dialect in a certain area is to speak 

the standard dialect (Fromkin et al., 2011).  Standard American English (SAE) is the standard 

dialect of the United States of America, although there is not a precise definition or set of rules to 

accompany it.  For Americans, it is considered the proper way to speak with noun/verb 

agreement and Webster Dictionary pronunciations that anyone from any part of the United States 

could understand (Lippi-Green, 2012).  SAE is the language teachers push students to speak 

when they are little and throughout their schooling.  It is the language spoken on the national 

news broadcasts.  It is the language in commercials, ad campaigns, and in public speeches.  SAE 

is the grammar book’s rules of language and, although the rules are not as rigid in spoken 

language, written language is expected to follow as such (Adger et al., 2007).
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Hip Hop Curriculum: 3.1 Who is Kendrick Lamar? 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts 

Unit: To Pimp a Butterfly 

Lesson: Who is Kendrick 

Lamar? 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 
W.9-10.2 – Write informative/explanatory texts to examine and convey 

ideas and concepts 

W.9-10.4 – Produce clear and coherent writing in which the 

development, organization, and style are appropriate to the task, purpose, 

and audience 

Key Vocabulary: 

Kendrick Lamar, mixtape, album, Dr. Dre, To Pimp a Butterfly 
Resources: 

Kendrick Lamar Information sheet (which will be turned into a 

presentation by the teacher) 

KWL charts 

Connections to Prior Knowledge/Building Background: 

Students may have already heard about Kendrick Lamar or To Pimp a Butterfly, but this is the first lesson on the unit, so it may be a 

completely new topic for them. 

Introduction: 

SW use a KWL chart on what they Know, Want to know, and Learned about Kendrick Lamar. SW complete the first two sections 

independently. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT create a KWL chart 

on Kendrick Lamar. 

 

2. SWBAT record new learned 

information. 

 

Language Objectives:  

 

1. SWBAT read, listen to, and 

ask questions about the new 

topic. 

 

1. TW introduce the new topic 

of Kendrick Lamar’s new 

album, To Pimp a Butterfly. SW 

be analyzing, writing about, and 

exploring the album in this 11 

lesson unit. 

 

2. TW create a PowerPoint on 

the information below on 

Kendrick Lamar. Information 

was taken from Biography.com  

 

AAVE/HHNL will not be 

directed used in this lesson. This 

lesson is dedicated to preparing 

students for the upcoming unit. 

TW assess the students’ KWL 

charts for growth and learning. 

Students should have at least 

four new facts about Kendrick. 

http://www.biography.com/people/kendrick-lamar-21349281
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 3. As the teacher goes through 

the information on Kendrick, 

TW show pictures of Kendrick, 

clips from his music videos, and 

any other visual reference for 

students to observe. 

Wrap-Up:  
At the end of the presentation, SW ask any questions they may have about Kendrick or the upcoming unit. If the teacher doesn’t know 

the answers, TW research with the students on the Internet. SW complete their KWL chart and turn it in to the teacher. 

ELL Strategies Used: 

KWL charts are a SIOP approved strategy for ESL education. Hearing the teacher read the presentation will give an extra aid in 

comprehension. 
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Kendrick Lamar – KWL Chart 

What I KNOW about 

Kendrick Lamar 

What I WANT to know 

about Kendrick Lamar 

What I LEARNED about 

Kendrick Lamar 
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Kendrick Lamar Information 

Teachers: use this information to create a presentation for your students. This in the introductory lesson to an entire unit dedicated to 

Kendrick’s new album, To Pimp a Butterfly. Students should get to know the rapper before they do any extensive research into his 

songs. Including songs from his mixtapes and albums would also be beneficial to student learning. Information from: 

http://www.biography.com/people/kendrick-lamar-21349281#synopsis  

 

Early Life 

 Real name is Kendrick Lamar Duckworth 

 From Compton, CA (Teacher should discuss the demographic and socioeconomic struggles of Compton) 

 The street violence affected Kendrick, but he used it as a fuel for his creativity – writing stories, poems, and lyrics. 

 At 16, his mixtape (under the name K-Dot) created a buzz in Southern California and he got a record deal with Top Dawg Entertainment. 

Two mixtapes later, Kendrick formed a rap collective called Black Hippy. 

Beginning Career 

 His first full-length album, Section.80, went on iTunes in 2010. Lamar’s talent for shedding light on life in the street proved to be 

successful as he was scooped up by Dr. Dre as a mentee.  

 Toured with big names like Lil Wayne, Dr. Dre, and Young Jeezy. 

 Lamar was signed to Aftermath Entertainment, Dr. Dre’s record label. 

Success in the Industry 

 In 2012, Lamar’s album good kid, m.A.A.d city brought in his fan base by incorporating rock into his raps. This is where Kendrick’s name 

made its way into the Hip Hop world to stay. He continued to raise his voice to the social and racial injustices of the United States. 

 His success skyrocketed with his 2015 album, To Pimp a Butterfly. This album surpasses any other album as far as meaning goes. Lamar 

focuses on issues like social justice, race in the U.S., depression, suicide, and, of course, the streets of Compton. 

  

http://www.biography.com/people/kendrick-lamar-21349281#synopsis
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Hip Hop Curriculum: 3.2 King Kunta 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: To Pimp a Butterfly 

Unit: ELA 

Lesson: King Kunta 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

RL.9-10.7 – Analyze the representation of a subject or a key scene 

in two different artistic mediums 

SL.9-10.1 – Initiate and participate effectively in a range of 

collaborative discussions 

RI.9-10.1 – Cite strong and thorough textual evidence to support 

analysis of what the text says explicitly as well as inferences drawn 

from the text 

Key Vocabulary: 

Kunta Kinte, Roots, slavery, Kendrick Lamar, To Pimp a Butterfly, 

analyze 

Resources: 

“King Kunta” song 

(https://www.youtube.com/watch?v=hRK7PVJFbS8  

      for teachers without the CD) 

Kunta Kinte information sheet 

“King Kunta” lyrics 

(http://www.azlyrics.com/lyrics/kendricklamar/kingkunta.html)  

Video clip from Roots 

(https://www.youtube.com/watch?v=FMPFQo5V-lA)  

Connections to Prior Knowledge/Building Background: 

To Pimp a Butterfly is an album by Kendrick Lamar that’s taking the Hip Hop world by storm currently. It’s very likely that students in 

class will have heard some of the songs, know of the album, or, at the very least, know who Kendrick Lamar is. 

Introduction: 

SW walk into the room with “King Kunta” (a track off of To Pimp a Butterfly) playing. This is a popular song on the album so some 

students may already know it. At each student’s seat will be the Kunta Kinte information sheet and the lyrics to “King Kunta”. TW 

announce, once the song is over, that the new ELA unit will be focused on To Pimp a Butterfly (TPAB). 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT analyze a set of 

lyrics and an informational text. 

 

2. SWBAT make a connection 

1. TW ask students to raise their 

hands if they had heard this 

song before. TW ask if anyone 

knows (without looking at the 

Lyrics to “King Kunta” will be 

written as sung, in HHNL. 

Students will be able to listen to 

and read the HHNL dialect. 

1. Students’ analyses will be 

reviewed, but not graded. 

Teacher should be looking for 

connections like the following: 

https://www.youtube.com/watch?v=hRK7PVJFbS8
http://www.azlyrics.com/lyrics/kendricklamar/kingkunta.html
https://www.youtube.com/watch?v=FMPFQo5V-lA


124 
 

 

 

between two pieces of context.  

 

Language Objectives:  

 

1. SWBAT have an open 

discussion about the life of the 

fictional character Kunta Kinte.  

 

2. SWBAT write a paragraph 

comparing and connections two 

different types of text.  

 

lyrics) what the song is about. 

After taking some suggestions, 

SW read through the Kunta 

Kinte information sheet. If the 

teacher chooses (depending on 

the class), she can show the 

video clip from Roots where 

Kunta Kinte is being whipped 

for trying to keep his name (and 

therefore cultural identity). TW 

explain the section of Kunta 

Kinte notes that he was either 

going to be castrated or had his 

foot cut off and he chose to lose 

a foot.  

 

2. SW read “King Kunta” lyrics 

alone, first, and then in small 

groups. Groups will try to 

analyze the lyrics and how they 

relate to Kunta Kinte.  

 

Teacher’s Note: Using 

http://genius.com/Kendrick-

lamar-king-kunta-lyrics is a 

good way to understand the rap. 

The website breaks down each 

line of the song and explains it.  

 

The short Roots clip has some 

AAVE versus “SAE” dialogue. 

If there is time, teacher can open 

a discussion comparing the 

dialects and what they may have 

meant at that time period. 

 

Ex. When Kendrick says, 

“Where you when I was 

walkin’? Now I run the game 

got the whole world talkin’, 

King Kunta. Everybody wanna 

cut the left off him, King 

Kunta” he means that when he 

poor and trying to make it in the 

industry (“walkin’”) there was 

no one standing beside him. But 

now that he’s rich and doing 

well in the music industry (“run 

the game”) people want to “cut 

his legs off” to keep him from 

succeeding more. 

 

Ex. “Black man taking no 

losses” – Kunta Kinte wouldn’t 

let White man take away his 

identity  by taking his name or 

ability to have child to carry on 

his culture. Kunta Kinte refused 

to lose himself to the White 

world like Kendrick refuses to 

lose himself to the industry or 

other rappers. 

Wrap-Up:  
Groups will write a paragraph or two about the connection between “King Kunta” and Kunta Kinte – this will be turned in to the teacher. 

They will also turn in their analyzed lyric sheets as an exit slip. If incomplete, TW use the next class period to finish. 

http://genius.com/Kendrick-lamar-king-kunta-lyrics
http://genius.com/Kendrick-lamar-king-kunta-lyrics
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ELL Strategies Used: 

Group conversations allow ELLs to be exposed to English in a casual fashion. They can also discuss in their L1 if they have a peer who 

shares the same L1. Giving students the lyrics to the song they’re listening to allows them to read along with what they hear in order to 

have a more complete sense of comprehension. It also appeals to the different types of learners: auditory, visual. 

  



126 
 

 

 

Kunta Kinte (Adapted from http://en.wikipedia.org/wiki/Kunta_Kinte)  

Kinte was born circa 1750 in the Mandinka village of Juffure, The Gambia. 

One day in 1767, while Kunta was searching for wood to make a drum for his younger brother, 

four men chased him, surrounded him, and took him captive. Kunta awoke to find himself 

blindfolded, gagged, bound, and a prisoner. He and others were put on the slave ship the Lord 

Ligonier for a four-month Middle Passage voyage to North America. 

Kunta survived the trip to Maryland and was sold to a Virginia plantation owner in Spotsylvania 

County, Master Waller, who renamed him "Toby". He rejected the name imposed by his owners 

and refused to speak to others. 

After being recaptured during the last of his four escape attempts, the slave catchers gave him a 

choice: he would be castrated or have his right foot cut off. He chose to have his foot cut off, and 

the men cut off the front half of his right foot. As the years passed, Kunta resigned himself to his 

fate and became more open and sociable with his fellow slaves, while never forgetting who he 

was or where he came from. 

Kunta married a fellow slave named Bell Waller and they had a daughter who they named Kizzy 

(Keisa, in Mandinka), which in Kunta's native tongue means "to stay put" (he named her this to 

protect her from being sold away). When Kizzy was in her late teens, she was sold away to North 

Carolina. 

In the novel, Kizzy never learns her parents' fate. She spends the remainder of her life as a field 

hand on the Lea plantation in North Carolina. In the miniseries, she is taken back to visit the 

Reynolds plantation later in life. She discovers that her mother was sold off to another plantation 

and that her father died of a broken heart two years later, in 1822. She finds his grave, where she 

crosses out his slave name Toby from the tombstone and writes his original name Kunta Kinte 

instead. 

http://en.wikipedia.org/wiki/Kunta_Kinte
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Hip Hop Curriculum: 3.3 The Blacker the Berry 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts 

Unit: To Pimp a Butterfly 

Lesson: The Blacker the Berry 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

SL.9-10.1 – Initiate and participate effectively in a range of 

collaborative discussions 

SL.9-10.4 – Present information, findings, and supporting evidence 

clearly, concisely, and logically such that listeners can follow the 

line of reasoning 

W.9-10.9 – Draw evidence from literary or informational texts to 

support analysis, reflection, and research. 

Key Vocabulary: 

Racism, discrimination, cultural identity, stereotypes 
Resources: 

“The Blacker the Berry” lyrics (http://genius.com/Kendrick-lamar-

the-blacker-the-berry-lyrics) 

“The Blacker the Berry” song 

(https://www.youtube.com/watch?v=6AhXSoKa8xw) 

Connections to Prior Knowledge/Building Background: 

SW continue to learn about racism and discrimination in the United States. Kendrick’s message is very clear in “The Blacker the Berry” 

and SW have a chance to analyze on their own.  

Introduction: 

SW each receive the lyrics to “The Blacker the Berry” and begin reading and annotating them. There is some strong language, but the 

topic itself is strong. The language is warranted and used meaningfully.  

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT analyze a set of 

lyrics. 

 

2. SWBAT make connections 

between the literature and life. 

 

Language Objectives:  

 

1. SWBAT discuss racial issues 

1. After students have read and 

annotated the lyrics, TW play 

the song for the class while 

students read along with their 

lyrics. Song will be played 

twice for comprehension and 

allow for students to take notes. 

 

2. SW take a few minutes to 

Lyrics are written in 

AAVE/HHNL and, therefore, 

SW be writing and reading them 

in the same dialect. 

 

Hearing the dialect and reading 

along with the song will 

increase knowledge of the 

dialect and lexicon. 

TW review student work. This 

song is very intense and 

powerful. Teachers may need 

another day to fully analyze 

with the class. 

http://genius.com/Kendrick-lamar-the-blacker-the-berry-lyrics
http://genius.com/Kendrick-lamar-the-blacker-the-berry-lyrics
https://www.youtube.com/watch?v=6AhXSoKa8xw
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in a group setting.  

 

pull direct quotes from 

Kendrick’s lyrics that a) depict 

what he believes about race in 

the U.S. and b) utilize current 

events to make his case. 

 

3. SW will share quotes with 

each other and then offer 

suggestions to the teacher who 

will make a list of these quotes. 

TW lead a discussion on race in 

the U.S. and Kendrick’s view on 

the topic. Do students believe 

what he’s saying? Have they 

experienced the racism and 

stereotyping he has? 

 

For more information on the 

meaning behind Kendrick’s 

lyrics, teachers can refer to this 

website: 

http://genius.com/Kendrick-

lamar-the-blacker-the-berry-

lyrics  

Wrap-Up:  
SW write about their thoughts on this song and if they have had any of these shared experiences. They will turn in this reflection piece 

and their direct quotes to the teacher for review. 

ELL Strategies Used: 

Think-pair-share is a SIOP approved strategy for ELLs. Group discussions are also helpful in that they make ELLs comfortable in their 

surroundings. ELLs will also have the lyrics written out, time to read and review them, and the audio recording on the song to fully 

comprehend meaning. Students can receive help on their meaning of the lyrics when they discuss with their peers and teacher. 

 

http://genius.com/Kendrick-lamar-the-blacker-the-berry-lyrics
http://genius.com/Kendrick-lamar-the-blacker-the-berry-lyrics
http://genius.com/Kendrick-lamar-the-blacker-the-berry-lyrics
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Hip Hop Curriculum: 3.4 Dialects with Kendrick 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts 

Unit: To Pimp a Butterfly 

Lesson: Dialects with Kendrick 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

SL.9-10.1 – Initiate and participate effectively in a range of 

collaborative discussions with diverse partners 

W.9-10.4 – Produce clear and coherent writing in which the 

development, organization, and style are appropriate to task, 

purpose, and audience. 

Key Vocabulary: 

AAVE, HHNL, SAE, dialects, Kendrick Lamar, transcribe 
Resources: 

Dialect worksheet 

Interview with Kendrick 

(https://www.youtube.com/watch?v=CLMYGjngqmk) 

Connections to Prior Knowledge/Building Background: 

Students have been learning about dialects in their other units, so this lesson will expand on that knowledge. They won’t be relying on 

the teacher’s instruction as much as other lessons. 

Introduction: 

SW take our their own dialect sheet from other units (or be given a new one – resource below) and begin to review it. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT dissect and analyze 

Kendrick’s speech patterns and 

dialects. 

 

2. SWBAT transcribe dialects. 

 

3. SWBAT write a few 

paragraphs on the analysis of 

Kendrick’s speech. 

 

Language Objectives:  

 

1. SWBAT discuss dialects with 

1. SW work in pairs to listen to 

the Kendrick interview above. 

Partners will write notes about 

Kendrick’s speech and dialect. 

TW write t he following on the 

board for students to think 

about: 

What dialect does he speak? 

Does it ever switch? 

Look up other interviews, 

songs, old footage – are there 

any differences? 

Transcribe specific quotes to 

Kendrick Lamar speaks AAVE 

and sometimes HHNL in his 

regular speaking habits. In many 

of his songs, however, he uses 

SAE with some profanities. SW 

read and hear these dialects and 

analyze them to the best of their 

abilities. 

TW review these paragraphs the 

following class, but in the next 

lesson plan, it is described that 

students will do a peer review. 

https://www.youtube.com/watch?v=CLMYGjngqmk
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their partners. 

 

2. SWBAT transcribe the 

dialects they hear. 

 

make your case. 

SW use their partners for 

assistance. 

 

2. SW make notes about those 

topics on a sheet of lines paper. 

Once done their research, SW 

independently write a few 

paragraphs on what they learned 

about the way Kendrick speaks. 

This is a rough draft that will 

later be edited and revised into a 

final essay about Kendrick’s 

dialects (SAE, AAVE, HHNL) 

and two examples taken from 

the interview and other videos 

(more information in the next 

lesson). 

Wrap-Up:  
SW continue on this analysis for homework if not completed. They will also add an introduction and conclusion paragraph. The 

following lesson plan will describe the next steps in this process. 

ELL Strategies Used: 

ELLs will be listening and reading at the same time to create greater comprehension. Working in pairs with a student with the same L1 

would also be beneficial for this step of the project. 
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African American Vernacular English features (Lippi-Green, 2012, p. 183). 
Standard American English (SAE) – To speak the dominant dialect in a certain area is to speak the 

standard dialect (Fromkin et al., 2011).  Standard American English (SAE) is the standard dialect of the 

United States of America, although there is not a precise definition or set of rules to accompany it.  For 

Americans, it is considered the proper way to speak with noun/verb agreement and Webster Dictionary 

pronunciations that anyone from any part of the United States could understand (Lippi-Green, 2012).  

SAE is the language teachers push students to speak when they are little and throughout their schooling.  

It is the language spoken on the national news broadcasts.  It is the language in commercials, ad 

campaigns, and in public speeches.  SAE is the grammar book’s rules of language and, although the rules 

are not as rigid in spoken language, written language is expected to follow as such (Adger et al., 2007). 

Hip Hop Nation Language (HHNL) – Hip Hop Nation Language is based on regional slang and 

terminology so that for every large group of HHNL speakers, there are some lexical differences, much 

like the national debate over pop, soda or Coke.  Some words and phrases are universal throughout the 

Hip Hop community, but may have several meanings.  For example, the word pimp can mean someone 

who is the boss and manager of prostitutes or it could be used as an adjective to mean flashy or a verb to 

mean hanging around and there are even more variations (Alim, 2004).  In other instances, a person 

could use several different words or phrases to mean the same thing. If you were insulting someone you 

could say that you were bustin, crackin, or dissin them (Alim, 2004).  Some Hip Hop researchers and 

rappers have attempted to create Hip Hop dictionaries, but since the lexicon is constantly changing, it 

was nearly impossible.   

HHNL Word or Phrase Definition Sample Sentence 

On fleek On point; looking great Girl, your hair game is on fleek 

today! 

Finna Going to Tomorrow I’m finna go to the 

store. 

Thot That Hoe Over There; references 

a female to a prostitute or “hoe” 

That thot thought she could take 

my man from me! 

Shawty A loved one; usually referring to 

a female 

Me and shawty gunna head to the 

party later. 

Swerve As if to say, “get out of here” or 

“buzz off” aggressively 

- I love you, girl. 

- Boy, swerve! You’ve been 

seeing other chicks! 

Flossin’ Showing off; usually referring to 

an object 

He be flossin’ that new watch of 

his. 

Steeze A combination of ‘style’ and 

‘ease’ 

That outfit is pure steeze.  

Hyphy To feel excited, pumped up, or  

wild 

We gettin’ hyphy this weekend 

at Club Toro! 

Wildin’ To go crazy Last weekend I was wildin’ out 

for my birthday. 

Playa  Boy; brotha; friend; an endearing What up, playa? 
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term, usually referring to a male 
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Hip Hop Curriculum: 3.5 Essay Peer Review 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts 

Unit: To Pimp a Butterfly 

Lesson: Essay Peer Review 

Duration: two 45-minute class 

periods 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

SL.9-10.1 – Initiate and participate effectively in a range of 

collaborative discussions with diverse partners 

W.9-10.4 – Produce clear and coherent writing in which the 

development, organization, and style are appropriate to task, 

purpose, and audience. 

W.9-10.5 – Develop and strengthen writing as needed by planning, 

revising, editing, rewriting, or trying a new approach 

L.9-10.1-3 – Demonstrate command of the conventions of standard 

English grammar, capitalization, punctuation, spelling, style, etc. 

Key Vocabulary: 

Revise, edit, rewrite, rubric 
Resources: 

Students’ paragraphs from the previous lesson 

Essay instructions and rubric 

Connections to Prior Knowledge/Building Background: 

Students have learned about dialects (specifically AAVE, SAE, and HHNL) in previous lessons. In the last lesson, they observed 

Kendrick Lamar’s dialects. They transcribed exact quotes from a Kendrick interview that proved their case about what dialect he spoke. 

They wrote a few short paragraphs which acted as a rough draft. 

Introduction: 

SW take out their rough drafts and find a partner they’re comfortable with. ELLs can find someone who speaks their same L1, but it is 

not required. SW each receive a rubric and write “PEER REVIEW” at the top. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT edit a peer’s paper 

based on the given criteria. 

 

2. SWBAT edit their paper to fit 

the criteria more appropriately. 

 

Language Objectives:  

 

1. SW take their peers’ paper 

and, with another color pen, edit 

the paper. They’ll be looking for 

grammar, spelling, 

capitalization, and style errors. 

At the end, they’ll use the given 

rubric to grade them.  

 

The essay is about Kendrick 

Lamar’s dialect which will 

include AAVE and HHNL. SW 

use their dialect information 

sheets to rationalize why they 

believe Kendrick speaks what 

he does and they will transcribe 

specific examples. 

TW use the provided rubric at 

the end of the essay writing 

process. 
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1. SWBAT have a discussion 

with their partner about the peer 

edits. 

2. SW switch papers and discuss 

what they changed on each 

other’s papers. 

Wrap-Up:  
SW spend the rest of class rewriting and editing their papers. They can use their partner, fellow peers, or teacher for assistance. This can 

continue for another day or the next day could be another peer review day. TW decide what is necessary for the class. Final essays will 

be typed and given to the teacher who will use the given rubric to grade. 

ELL Strategies Used: 

ELLs working with a partner to assist with their writing can drastically improve their essays. Having a list of criteria that they’re 

expected to meet will also help ELLs. 
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Essay Instructions and Rubric 

Using the notes you took during the Kendrick Lamar interview and videos, you 

wrote a few paragraphs about Kendrick’s dialects and provided specific examples 

to back up the points you made. Now you’re going to write a formal essay about 

the way that Kendrick speaks. Here’s what you need to include: 

o An introductory paragraph that explains what you’re about to discuss 

o At least three paragraphs about what you learned about Kendrick’s dialect: 

What dialect does he speak? Does he speak more than one? When does he 

use each? Why would he do this? 

o In each of those three paragraphs, you must include at least one direct quote 

that you transcribed from the interview provided or other videos. 

o A conclusion paragraph that sums up everything you said in your paper 

Remember to have proper grammar, sentence structure, punctuation, and spelling. 

Keep your notes, rough draft (the paragraphs you wrote), and your peer review 

rubric  
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CATEGORY 
4 -

 Above Standards 
3 - Meets 

Standards 

2 -
 Approaching

 Standards 
1 - Below 
Standards Score 

Introductory 
Paragraph 

The intro paragraph 
names the topic of the 
essay and outlines the 
main points to be 
discussed. 

The intro paragraph 
names the topic of 
the essay. 

The intro 
paragraph outlines 
some or all of the 
main points to be 
discussed but does 
not name the topic. 

The intro paragraph 
does not name the 
topic AND does not 
preview what will be 
discussed. 

  

Evidence and 
Examples 

All points made about 
Kendrick's dialect and 
language are backed up 
with transcribe quotes and 
facts about dialects. 

Not all points made 
by the author are 
backed up with 
quotes or examples. 

Only one point 
made by the author 
is backed up with 
quotes and 
example. 

Evidence and 
examples are not 
provided. 

  

Closing 
paragraph 

The conclusion is strong 
and leaves the reader 
solidly understanding the 
writer's position. Effective 
restatement of the 
position statement begins 
the closing paragraph. 

The conclusion is 
recognizable. The 
author's position is 
restated within the 
first two sentences 
of the closing 
paragraph. 

The author's 
position is restated 
within the closing 
paragraph, but not 
near the beginning. 

There is no 
conclusion - the 
paper just ends. 

  

Sentence 
Structure 

All sentences are well-
constructed with varied 
structure. 

Most sentences are 
well-constructed and 
there is some varied 
sentence structure 
in the essay. 

Most sentences are 
well constructed, 
but there is no 
variation is 
structure. 

Most sentences are 
not well-constructed 
or varied. 

  

Grammar & 
Spelling 

Author makes no errors in 
grammar or spelling that 
distract the reader from 
the content. 

Author makes 1-2 
errors in grammar or 
spelling that distract 
the reader from the 
content. 

Author makes 3-4 
errors in grammar 
or spelling that 
distract the reader 
from the content. 

Author makes more 
than 4 errors in 
grammar or spelling 
that distract the 
reader from the 
content. 

  

Capitalization 
& Punctuation 

Author makes no errors in 
capitalization or 
punctuation, so the essay 
is exceptionally easy to 
read. 

Author makes 1-2 
errors in 
capitalization or 
punctuation, but the 
essay is still easy to 
read. 

Author makes a 
few errors in 
capitalization 
and/or punctuation 
that catch the 
reader's attention 
and interrupt the 
flow. 

Author makes several 
errors in capitalization 
and/or punctuation 
that catch the 
reader's attention and 
interrupt the flow. 

  

Followed 
Writing 
Process 

Author has 4 of the 4 
writing steps: notes from 
video research, rough 
draft, peer review rubrics, 
and final draft. 

Author has 3 of the 
4 writing steps. 

Author has 2 of the 
4 writing steps. 

Author has 1 of the 4 
writing steps. 
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Hip Hop Curriculum: 3.6 Complexion  

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts 

Unit: To Pimp a Butterfly 

Lesson: Complexion 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

SL.9-10.1 – Initiate and participate effectively in a range of 

collaborative discussions with diverse partners 

W.9-10.4 – Produce clear and coherent writing in which the 

development, organization, and style are appropriate to task, 

purpose, and audience. 

Key Vocabulary: 

Colorism, complexion, cultural identity 
Resources: 

Colorism video 

(https://www.youtube.com/watch?v=3jaxngvGdAw)  

“Complexion (A Zulu Love)” 

(https://www.youtube.com/watch?v=-menSgboIoA)  

“Complexion” lyrics 

Connections to Prior Knowledge/Building Background: 

Students have been learning about discrimination through Kendrick Lamar’s album, To Pimp a Butterfly. This lesson will begin a short 

project about self love and cultural identity. 

Introduction: 

SW watch the colorism video and make notes on the topic. After it ends, TW lead a discussion about personal experiences with this 

topic. Colorism is not just in the Black community. In many minority communities, colorism occurs, allowing non-Black students to still 

be involved in the conversation. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT define new 

vocabulary words. 

 

2. SWBAT make a connection 

between two videos. 

 

Language Objectives:  

 

1. SWBAT discuss with peers 

1. SW will be handed lyrics to 

Kendrick Lamar’s song, 

“Complexion (A Zulu Love)”. 

SW read the lyrics first, then 

follow along with the lyrics a 

second time while the song is 

played. 

 

2. SW take time to themselves 

Kendrick and Rapsody both use 

AAVE and HHNL in their 

songs. SW be listening and 

reading along with the dialect. 

 

During class discussion, if 

students feel comfortable 

speaking in these dialects, they 

may do so. 

TW review the paragraphs 

students wrote and comment, if 

necessary. They will be needed 

for the following lesson. 

https://www.youtube.com/watch?v=3jaxngvGdAw
https://www.youtube.com/watch?v=-menSgboIoA
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and teacher about colorism, 

cultural identity, and how they 

relate to “Complexion (A Zulu 

Love)”. 

 

 

to think about what Kendrick 

and Rapsody are saying in this 

song. How does it relate to the 

video on colorism? What 

experiences have students 

personally had with this topic? 

TW lead another discussion on 

these points. TW tell students 

that cultural identity means how 

one feels about themselves and 

their culture – with what do they 

relate? 

Wrap-Up:  
SW write a few paragraphs on the discussion that was had, if there is time. They should mention what colorism, cultural identity, and 

complexion means. SW discuss the relationship between all of these terms, the videos they watched, and the lyrics they read. Papers will 

be turned in to the teacher. 

ELL Strategies Used: 

Group discussions help ELLs with their confidence in the English language. ELLs benefit from reading the lyrics of the song they’re 

hearing. It’s also beneficial to give ELLs a chance to read the lyrics first without the music. 
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“Complexion” Lyrics 

[Hook:] 

Complexion (two-step) 

Complexion don't mean a thing (it's a Zulu love) 

Complexion (two-step) 

It all feels the same (it's a Zulu love) 

 

Dark as the midnight hour or bright as the mornin' sun 

Give a fuck about your complexion, I know what the Germans done 

Sneak (dissin’) 

Sneak me through the back window, I’m a good field nigga 

I made a flower for you outta cotton just to chill with you 

You know I'd go the distance, you know I'm ten toes down 

Even if master listenin', cover your ears, he 'bout to mention 

 

[Hook] 

 

Dark as the midnight hour, I'm bright as the mornin' Sun 

Brown skinned, but your blue eyes tell me your mama can't run 

Sneak (dissin') 

Sneak me through the back window, I’m a good field nigga 

I made a flower for you outta cotton just to chill with you 

You know I'd go the distance, you know I'm ten toes down 

Even if master's listenin', I got the world's attention 

So I'mma say somethin' that's vital and critical for survival 

Of mankind, if he lyin', color should never rival 

Beauty is what you make it, I used to be so mistaken 

By different shades of faces 

Then wit told me, "You're womanless, woman love the creation" 

It all came from God then you was my confirmation 

I came to where you reside 

Let the Willie Lynch theory reverse a million times with... 

 

[Hook]  

[Rapsody:] 

 

Let me talk my Stu Scott, ‘scuse me on my 2pac 

Keep your head up, when did you stop? Love and die 

Color of your skin, color of your eyes 

That’s the real blues, baby, like you met Jay’s baby 

You blew me away, you think more beauty in blue green and grey 

All my Solomon up north, 12 years a slave 

12 years of age, thinkin’ my shade too dark 

I love myself, I no longer need Cupid 

And forcin’ my dark side like a young George Lucas 

Light don’t mean you smart, bein’ dark don’t make you stupid 

And frame of mind for them bustas, ain’t talkin’ “Woohah!” 

Need a paradox for the pair of dots they tutored 

Like two ties, L-L, you lose two times 

If you don’t see you beautiful in your complexion 

It ain’t complex to put it in context 

Find the air beneath the kite, that’s the context 

Yeah, baby, I’m conscious, ain’t no contest 

If you like it, I love it, all your earth tones been blessed 

Ain’t no stress, jigga boos wanna be 

I ain’t talkin’ Jay, I ain’t talkin’ Bey 

I’m talkin’ days we got school watchin’ movie screens 

And spike yourself esteem 

The new James Bond gon’ be black as me 

Black as brown, hazelnut, cinnamon, black tea 

And it’s all beautiful to me 

Call your brothers magnificent, call all the sisters queens 

We all on the same team, blues and pirus, no colors ain’t a thing 

Barefoot babies with no cares 

Teenage gun toters that don’t play fair, should I get out the car? 

I don’t see Compton, I see something much worse 

The land of the landmines, the hell that’s on earth 
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You like it, I love it            You like it, I love it  

Hip Hop Curriculum: 3.7 Self Love Project 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts 

Unit: To Pimp a Butterfly 

Lesson: Self Love Project 

Duration: two or three 45-

minute class periods 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

SL.9-10.1 – Initiate and participate effectively in a range of 

collaborative discussions with diverse partners 

 

Key Vocabulary: 

Colorism, complexion, cultural identity, self love, metalinguistic 

awareness, dialects 

Resources: 

“u” lyrics 

“u” YouTube video 

(https://www.youtube.com/watch?v=e5Ri76UodWM) 

Kendrick’s interview 

(https://www.youtube.com/watch?v=Hu4Pz9PjolI)  

“i” lyrics 

“i” YouTube video 

(https://www.youtube.com/watch?v=8aShfolR6w8)  

Self Love Project sheet 

Connections to Prior Knowledge/Building Background: 

Students listened to Kendrick’s song “Complexion (A Zulu Love)” in the previous lesson. They discussed colorism, cultural identity, and 

the discrimination towards skin colors (in other lessons, as well). This lesson will begin a small project on self love and cultural identity.  

Introduction: 

SW have a moment to read Kendrick’s lyrics to the song “u”. Class will discuss the meaning on the song and point out specific lyrics to 

enforce their analysis. Then, the class will listen to the song and read along with the lyrics. The song is quite different in that it’s as if 

Kendrick is drunk/drinking and crying while rapping.  The song deals with self loathing, depression, survivor’s guilt for getting out of 

Compton, and suicide. If teachers need more help interpreting lyrics, go to http://genius.com/Kendrick-lamar-u-lyrics. For more 

information, as well, SW watch Kendrick’s interview on the song. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT compare and 

contract two different songs. 

 

1. TW discuss how on this 

album, Kendrick discusses a lot 

of the pain and depression he 

Both songs use AAVE and 

HHNL which students will be 

reading and listening to. 

n/a 

https://www.youtube.com/watch?v=e5Ri76UodWM
https://www.youtube.com/watch?v=Hu4Pz9PjolI
https://www.youtube.com/watch?v=8aShfolR6w8
http://genius.com/Kendrick-lamar-u-lyrics
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Language Objectives:  

 

1. SWBAT discuss the 

differences between two songs. 

 

2. SWBAT discuss personal 

experiences that may be 

attached to these songs. 

 

 

felt, but never told anyone 

about. He contemplated suicide 

because of how much he hated 

himself, his skin color, his 

leaving Compton, and more. 

 

2. Next, TW hand out lyrics to 

“i”, also on To Pimp a Butterfly. 

SW read them over. What is the 

difference between those two 

songs (“i” and “u”)? 

“i” is showing self worth, loving 

the skin you’re giving, and 

overall rejoicing in one’s 

cultural identity. 

For more information on the 

lyrics of the song, TW should 

go to 

http://genius.com/Kendrick-

lamar-i-album-version-lyrics  

 

3. TW introduce the Self Love 

Project with the resource below.  

 

Students are about to begin a 

project centered around students 

appreciating their skin color, 

linguistics, and culture. They 

will reach a higher level of 

metalinguistic awareness. 

Wrap-Up:  
TW take the rest of class modeling pieces of the Self Love Project. This project was inspired by Alim (2007) and more in depth 

information can be found in that article for teacher use. 

ELL Strategies Used: 

ELLs will benefit from reading the lyrics before and during the song. They will also benefit from this project, as well, since most 

nonstandard dialects (dialects other than SAE) are discriminated against and it’s important to preserve their cultural identity. 

 
Alim, H. S. (2007). Critical hip-hop language pedagogies: Combat, consciousness, and the cultural politics of communication. Journal of Language, Identity, and 

               Education, 6(2), 161-176. doi: 10.1080/15348450701341378 

http://genius.com/Kendrick-lamar-i-album-version-lyrics
http://genius.com/Kendrick-lamar-i-album-version-lyrics
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“u” Lyrics by Kendrick Lamar 

[Hook x8:] 

Loving you is complicated 

 

I place blame when you steal 

Place shame when you steal 

Feel like you ain't shit 

Feel like you don't feel, confidence in yourself 

Breakin' on marble floors 

Watchin' anonymous strangers tellin' me that I'm yours 

But you ain't shit I'm convinced your talent's nothin' 

special 

What can I blame him for 

Nigga I can name several 

Situation had stopped with your little sister bakin' 

A baby inside, just a teenager where's your antennas 

Whats your intentions where is the influence you speak 

of 

You preached in front of 100,000 but never reached her 

I fuckin' tell you, you fuckin' failure you ain't no leader 

I never liked you, forever despise you I don't need you 

The world don't need you, don't let them deceive you 

Numbers lie too, fuck your pride too, thats for dedication 

Thought money would change you, made you more 

complacent 

I fuckin' hate you, I hope you embrace it 

 

[Hook] 

Lovin' you, lovin' you, not lovin' you, one hundred proof 

I can feel you vibin', recognize that your ashamed of me 

Yes I hate you too 

 

House keeping 

[knocks] 

House keeping 

¡Abre la puerta! ¡Abre la puerta tengo que limpiar el 

cuarto! 

¡Es que no hay mucho tiempo tengo que limpiar el 

cuarto¡ 

!Disculpe! 

Are you the reason why mama and them leavin' 

No you ain't shit, you say you love them, I know you 

don't mean it 

I know you're irresponsible, selfish, in denial, can't help 

it 

Your trials and tribulations a burden, everyone felt it 

Everyone heard it, multiple shots, corners cryin' out 

You was deserted, where was your antennas again? 

Where was your presence, where was your support that 

you pretend? 

You ain’t no brother, you ain’t no disciple, you ain’t no 

friend 

A friend never leave Compton for profit or leave his best 

friend 

Little brother, you promised you’d watch him before 

they shot him 

Where was your antennas, on the road, bottles and 

bitches 

You faced time the one time, that's unforgiven 

You even faced time instead of a hospital visit 

You should thought he would recover, well 

The surgery couldn't stop the bleeding for real 

Then he died, God himself will say "you fuckin' failed" 

You ain't try 

 

I know your secrets nigga 

Mood swings is frequent nigga 

I know depression is restin' on your heart for two 

reasons nigga 

I know you and a couple block boys ain't been speakin' 

nigga 

Y'all damn near beefin', I seen it and your the reason 

nigga 

And if this bottle could talk *gulp* I cry myself to sleep 

Bitch everything is your fault 

Faults breakin' to pieces, earthquakes on every weekend 

Because you shook as soon as you knew confinement 

was needed 

I know your secrets 

Don't let me tell them to the world about that shit you 

thinkin' 

And that time you *gulp* I'm bout to hurl 

I'm fucked up, but I'm not as fucked up as you 

You just can't get right, I think your heart made of bullet 

proof 

Shoulda killed yo ass a long time ago 

You shoulda filled that black revolver blast a long time 

ago 

And if those mirrors could talk it would say "you gotta 

go" 

And if I told your secrets 

The world'll know money can't stop a suicidal weakness 
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“i” Lyrics by Kendrick Lamar 

I done been through a whole lot 

Trial, tribulations, but I know God 

Satan wanna put me in a bow-tie 

Praying that the holy water don't go dry, yeah yeah 

As I look around me 

So many motherfuckers wanna down me 

But ain't no nigga never drown me 

In front of a dirty double-mirror they found me 

 

[Hook] 

And I love myself 

(The world is a ghetto with guns and picket signs) 

I love myself 

(But it can do what it want whenever it wants and I don't 

mind) 

I love myself 

(He said I gotta get up, life is more than suicide) 

I love myself 

(One day at the time, sun gone shine) 

 

Everybody looking at you crazy (Crazy) 

What you gone do? (What you gone do?) 

Lift up your head and keep moving (Keep moving) 

Or let the paranoia haunt you? (Haunt you) 

Peace to fashion police, I wear my heart 

On my sleeve let the runway start 

You know the miserable do love company 

What do you want from me and my scars? 

Everybody lack confidence, everybody lack confidence 

How many times our potential was anonymous? 

How many times the city making me promises? 

So I promise this 

 

[Hook]  

 

They wanna say there's a war outside and a bomb in the 

street 

And a gun in the hood and a mob of police 

And a rock on the corner and a line full of fiends 

And a bottle full of lean and a model on a scheme, yup 

These days of frustration keep y'all on ducking rotation 

I duck these gold faces, post up fee-fi-fo-fum basis 

Dreams of realities peace 

Blow steam in the face of the beast 

The sky can fall down, the wind can cry now 

The strong in me, I still smile 

 

[Hook] 

 

Walk my barefeet (Walk my barefeet) 

Down, down valley peak (Down, down valley peak) 

I keep my fee-fi-fo-fum (Fee-fi-fo-fum) 

I keep my heart undone (My heart undone) 

 

[Hook] 

 

I went to war last night 

With an automatic weapon, don't nobody call a medic 

I'm a do it 'til I get it right 

I went to war last night 

I've been dealing with depression ever since an 

adolescent 

Duckin' every other blessin', l can never see the message 

I can never take the lead, I can never bob and weave 

For my nigga that be letting 'em annihilate me 

And the sound is moving in a meteor speed 

From a 100 to a billion lay my body in the street 

Keep my money in the ceiling let my mama know I'm 

free 

Give my story to the children and the lesson they can 

read 

And the glory to the feeling of the only unseen 

Seen enough, make a motherfucker scream, "I love 

myself!" 

 

I lost my head, I must've misread what the good book 

said 

Oh woes keep me, it's a jungle inside 

Give myself again 'til the well runs dry 
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Self Love Project 

As a class, we have learned about different dialects that we hear and use around us. We’ve 

learned about colorism, racism, and discrimination. We’ve learned about Kendrick Lamar’s self 

loathing and depression. And now we’re going to learn about loving ourselves through 

Kendrick’s song, “i”, and our lovable selves! This project will take several days and will explore 

how we speak and how we look. Here’s your procedure for the next few days: 

 

 

Linguistic Analysis: 
You’ve been studying the dialects of other people, but now it’s time to study your own. You and 

a partner will record each other telling a story. Afterwards, you will analyze your speech habits 

and transcribe quotes that reflect your dialect. You will write an analysis of your speech 

(dialects, when you use them, how you use them, etc) and your partner will peer review it for a 

final grade. 

 

“I Love Myself”: 
Kendrick, Rapsody, and the YouTube video on colorism said a lot about how the media and 

fashion industry see beauty in color. However, Kendrick’s song, “i”, praises the body and person 

we are. You will write a narrative about your skin tone and how you see yourself as beautiful.  

 

Complexion: 

All skin colors are beautiful and we want to display them loud and proud. At the end of our Self 

Love Project, we will all paint a star in our skin color and design our own American flag to 

represent that, no matter the color, we are all members of this society. 

 

 

For each activity, you will receive a set of instructions and a rubric, if applicable. 

Let’s explore some self love!
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Hip Hop Curriculum: 3.8 Linguistic Analysis 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts 

Unit: To Pimp a Butterfly 

Lesson: Linguistic Analysis 

Duration: two 45-minute class 

periods (possibly three or more) 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

SL.9-10.1 – Initiate and participate effectively in a range of 

collaborative discussions with diverse partners 

W.9-10.4 – Produce clear and coherent writing in which the 

development, organization, and style are appropriate to task, 

purpose, and audience. 

W.9-10.5 – Develop and strengthen writing as needed by planning, 

revising, editing, rewriting, or trying a new approach 

L.9-10.1-3 – Demonstrate command of the conventions of standard 

English grammar, capitalization, punctuation, spelling, style, etc. 

Key Vocabulary: 

Dialects, bidialectal, AAVE, HHNL, SAE, transcribe 
Resources: 

Linguistic Analysis Directions 

iPads 

Voice Memos app for iPads 

Connections to Prior Knowledge/Building Background: 

Students were introduced to this project the class before. They have studies dialects in previous lessons and will be able to analyze their 

own now. They also have been through a similar writing process in this unit, so the procedure should run smoothly. 

Introduction: 

TW read through the Linguistic Analysis Directions with students. SW ask any questions they might have on directions. TW distribute 

iPads to each student (if this resource is not available, students can use their phone to record or they can use a cassette tape and recorder). 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT analyze their own 

speech patterns and dialect(s). 

 

2. SWBAT write an essay about 

their dialect using the standard 

writing process. 

 

Language Objectives:  

1. SW find a partner and follow 

the steps listed below on the 

Linguistic Analysis Directions. 

 

2. After writing the rough draft 

of their essay, SW have a peer 

review with their partner. Each 

partner will use the rubric and 

SW be using their natural 

dialect (which may be AAVE or 

HHNL).  

 

This lesson will be increasing 

student’s metalinguistic 

awareness, as well, since they’re 

using the information they 

TW use the given rubric to 

assess the final essay. 
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1. SWBAT discuss their essays 

with a partner during peer 

review. 

 

2. SWBAT tell a story in their 

natural dialect. 

their knowledge of the English 

language to review their 

partner’s paper. Partners will 

discuss their critiques with their 

partner before revising and 

rewriting. 

3. Final drafts should be typed. 

already know about dialects and 

applying it to themselves. 

Wrap-Up:  
SW work on this at home, as well. The story-telling and transcribing needs to happen in the classroom, but students can do the rest of the 

process at home, too. This way, the project can keep moving along to the next section. 

ELL Strategies Used: 

ELLs could pair up with a peer with the same L1 which could help tremendously when discussing the topic at hand – something that may 

be challenging in a new language. Learning specifically about their dialects can benefits ELLs in the same way that it benefits the 

speakers of a nonstandard dialect. ELLs will also benefit from the peer review aspect.  
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Linguistic Analysis Directions 

You’ve been studying the dialects of other people, but now it’s time to study your own. You and 

a partner will record each other telling a story. Afterwards, you will analyze your speech habits 

and transcribe quotes that reflect your dialect. You will write an analysis of your speech 

(dialects, when you use them, how you use them, etc) and your partner will peer review it for a 

final grade. Below is your procedure for this portion of your Self Love Project: 

 

o Find a partner – someone you can work well with! 

o Use the iPads and the Voice Memos app to record your voice telling a story to your 

partner. It should be at least a minute long (this is so you have plenty of samples later on 

for your analysis). Speak how you usually would! You want your analysis to be 

authentic. 

o After you have recorded yourselves, use the headphones to listen to your voice. 

o Listen to it again, but this time, transcribe exactly how you hear your voice. Write your 

words phonetically (for example, some people may say “ask” while others say “axe”). 

o Once you’re done transcribing your story, use your dialect reference sheet and highlight 

features of your dialect used in your story.  

o You will use this information and the information you have previously learned about 

dialects, SAE, HHNL, AAVE, bidialectalism, etc to write an essay analyzing your 

speech. Your essay will include: 

                    - an introduction paragraph 

                    - information about specific dialects 

                    - information about the way you speak 

                    - specific quotes from your story-telling that are evidence to your point 

                    - a conclusion paragraph 

o You and your partner will peer review for each other using the final paper rubric 

o You will revise, edit, and rewrite your paper 

o Submit your final paper, rough draft, peer review rubric, and transcribed story to the 

teacher! 

You will have class time to work, but the essay writing is also for homework. You should be 

working on your paper twice a day: in school and at home. 
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CATEGORY 
4 -

 Above Standards 
3 - Meets 

Standards 

2 -
 Approaching

 Standards 
1 - Below 
Standards Score 

Introductory 
Paragraph 

The intro paragraph 
names the topic of the 
essay and outlines the 
main points to be 
discussed. 

The intro paragraph 
names the topic of 
the essay. 

The intro 
paragraph outlines 
some or all of the 
main points to be 
discussed but does 
not name the topic. 

The intro paragraph 
does not name the 
topic AND does not 
preview what will be 
discussed. 

  

Evidence and 
Examples 

All points made about 
student’s dialect and 
language are backed up 
with transcribe quotes and 
facts about dialects. 

Not all points made 
by the author are 
backed up with 
quotes or examples. 

Only one point 
made by the author 
is backed up with 
quotes and 
example. 

Evidence and 
examples are not 
provided. 

  

Closing 
paragraph 

The conclusion is strong 
and leaves the reader 
solidly understanding the 
writer's position. Effective 
restatement of the 
position statement begins 
the closing paragraph. 

The conclusion is 
recognizable. The 
author's position is 
restated within the 
first two sentences 
of the closing 
paragraph. 

The author's 
position is restated 
within the closing 
paragraph, but not 
near the beginning. 

There is no 
conclusion - the 
paper just ends. 

  

Sentence 
Structure 

All sentences are well-
constructed with varied 
structure. 

Most sentences are 
well-constructed and 
there is some varied 
sentence structure 
in the essay. 

Most sentences are 
well constructed, 
but there is no 
variation is 
structure. 

Most sentences are 
not well-constructed 
or varied. 

  

Grammar & 
Spelling 

Author makes no errors in 
grammar or spelling that 
distract the reader from 
the content. 

Author makes 1-2 
errors in grammar or 
spelling that distract 
the reader from the 
content. 

Author makes 3-4 
errors in grammar 
or spelling that 
distract the reader 
from the content. 

Author makes more 
than 4 errors in 
grammar or spelling 
that distract the 
reader from the 
content. 

  

Capitalization 
& Punctuation 

Author makes no errors in 
capitalization or 
punctuation, so the essay 
is exceptionally easy to 
read. 

Author makes 1-2 
errors in 
capitalization or 
punctuation, but the 
essay is still easy to 
read. 

Author makes a 
few errors in 
capitalization 
and/or punctuation 
that catch the 
reader's attention 
and interrupt the 
flow. 

Author makes several 
errors in capitalization 
and/or punctuation 
that catch the 
reader's attention and 
interrupt the flow. 

  

Followed 
Writing 
Process 

Author has 4 of the 4 
writing steps: transcribed 
story, rough draft, peer 
review rubric, final essay. 

Author has 3 of the 
4 writing steps. 

Author has 2 of the 
4 writing steps. 

Author has 1 of the 4 
writing steps. 
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Hip Hop Curriculum: 3.9 “I Love Myself” 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts 

Unit: To Pimp a Butterfly 

Lesson: “I Love Myself” 

Duration: two 45-minute class 

periods (possibly three or more) 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

SL.9-10.1 – Initiate and participate effectively in a range of 

collaborative discussions with diverse partners 

W.9-10.4 – Produce clear and coherent writing in which the 

development, organization, and style are appropriate to task, 

purpose, and audience. 

W.9-10.5 – Develop and strengthen writing as needed by planning, 

revising, editing, rewriting, or trying a new approach 

L.9-10.1-3 – Demonstrate command of the conventions of standard 

English grammar, capitalization, punctuation, spelling, style, etc. 

Key Vocabulary: 

Complexion, cultural identity, self love 
Resources: 

“I Love Myself” Directions 

Self Love Essay rubric 

Stars on paper 

Skin tone paints 

Materials to make an American flag 

Connections to Prior Knowledge/Building Background: 

Students have been working on this project for a few days. They are learning to love their skin colors and dialects despite what the media 

may think. This project is helping to empower students in their cultural identity, increase their metalinguistic awareness, and write essays 

of different formats. 

Introduction: 

SW receive “I Love Myself” Directions and TW read through them. SW have the opportunity to ask questions as needed. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT write a narrative 

about their skin tone, dialect, 

and overall beauty. 

 

Language Objectives:  

 

1. SW go through the directions 

as they are written below. SW 

be allowed to discuss with peers 

and teacher for assistance. 

 

 

SW be reviewing Kendrick’s 

lyrics as inspiration for their 

essay. Kendrick uses AAVE and 

HHNL in his songs, so SW have 

the opportunity to read and 

listen to the dialects again. 

TW use the given rubric to 

assess the students’ essays. 
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1. SWBAT articulate and 

discuss with a partner their 

favorite parts about themselves. 

 

Wrap-Up:  
SW be able to work on their essays at home, as well. This lesson is an independent project since there were previous lessons that already 

taught students the skills they need. 

ELL Strategies Used: 

The topic of the essay is fairly casual, allowing ELLs to use more of their Basic Interpersonal Communicative Skills. 
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“I Love Myself” Directions 

Kendrick, Rapsody, and the YouTube video on colorism said a lot about how the media and 

fashion industry see beauty in color. However, Kendrick’s song, “i”, praises the body and person 

we are. You will write a narrative about your skin tone and how you see yourself as beautiful. 

Below is your procedure for this portion of your Self Love Project: 

 

o On a sheet of paper, brainstorm ideas about yourself: what do you like about yourself? To 

what could you compare your skin tone? What is your heritage? What does the media say 

about your skin tone? What do you say about your skin tone? Have you ever been 

discriminated against because of your skin color? Why are you beautiful? Feel free to 

quote Kendrick or Rapsody! 

o Write as much as you can about yourself and your beauty in an essay format. This does 

not need to be as formal as your previous essay.  

o There will be no peer reviews. You may write a rough draft and then type your final, but 

this is an independent portion to your project. 

o The teacher will use the rubric below for your assessment, so make sure you read over 

your essay to your satisfaction. 

Our class create our own American flag, except our stars will be in each of our unique skin tones. 

This will represent that we are all Americans and deserve the same love and respect – for every 

person of every color. 

 

o When your essay has been submitted, use the skin tone paints to mix together your skin 

tone. Match it to the color of your arm, if that helps. 

o Paint a star cut-out in your skin color. 

o Attach your star to our flag. 

o LOVE YOURSELF! 
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CATEGORY 
4 -

 Above Standards 
3 - Meets 

Standards 

2 -
 Approaching

 Standards 
1 - Below 
Standards Score 

Introductory 
Paragraph 

The intro paragraph 
names the topic of the 
essay and outlines the 
main points to be 
discussed. 

The intro paragraph 
names the topic of 
the essay. 

The intro 
paragraph outlines 
some or all of the 
main points to be 
discussed but does 
not name the topic. 

The intro paragraph 
does not name the 
topic AND does not 
preview what will be 
discussed. 

  

Closing 
paragraph 

The conclusion is strong 
and leaves the reader 
solidly understanding the 
writer's position. Effective 
restatement of the 
position statement begins 
the closing paragraph. 

The conclusion is 
recognizable. The 
author's position is 
restated within the 
first two sentences 
of the closing 
paragraph. 

The author's 
position is restated 
within the closing 
paragraph, but not 
near the beginning. 

There is no 
conclusion - the 
paper just ends. 

  

Sentence 
Structure 

All sentences are well-
constructed with varied 
structure. 

Most sentences are 
well-constructed and 
there is some varied 
sentence structure 
in the essay. 

Most sentences are 
well constructed, 
but there is no 
variation is 
structure. 

Most sentences are 
not well-constructed 
or varied. 

  

Grammar & 
Spelling 

Author makes no errors in 
grammar or spelling that 
distract the reader from 
the content. 

Author makes 1-2 
errors in grammar or 
spelling that distract 
the reader from the 
content. 

Author makes 3-4 
errors in grammar 
or spelling that 
distract the reader 
from the content. 

Author makes more 
than 4 errors in 
grammar or spelling 
that distract the 
reader from the 
content. 

  

Capitalization 
& Punctuation 

Author makes no errors in 
capitalization or 
punctuation, so the essay 
is exceptionally easy to 
read. 

Author makes 1-2 
errors in 
capitalization or 
punctuation, but the 
essay is still easy to 
read. 

Author makes a 
few errors in 
capitalization 
and/or punctuation 
that catch the 
reader's attention 
and interrupt the 
flow. 

Author makes several 
errors in capitalization 
and/or punctuation 
that catch the 
reader's attention and 
interrupt the flow. 
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Hip Hop Curriculum: 3.10 Kendrick’s Poetry 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts 

Unit: To Pimp A Butterfly 

Lesson: Kendrick’s Poetry 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

SL.9-10.1 – Initiate and participate effectively in a range of 

collaborative discussions 

RI.9-10.1 – Cite strong and thorough textual evidence to support 

analysis of what the text says explicitly as well as inferences drawn 

from the text 

SL.9-10.4 – Present information, findings, and supporting evidence 

clearly, concisely, and logically such that listeners can follow the 

line of reasoning 

W.9-10.9 – Draw evidence from literary or informational texts to 

support analysis, reflection, and research. 

Key Vocabulary: 

Survivor’s guilt, apartheid, discrimination, respect 
Resources: 

Kendrick’s song, “Mortal Man” 

(https://www.youtube.com/watch?v=kmfWA3SdNpA) at 4:45 

Kendrick’s poem lyrics 

Connections to Prior Knowledge/Building Background: 

Students have been studying Kendrick’s lyrics throughout this unit. They have come to know his style of writing and the meaning behind 

his words. 

Introduction: 

SW receive lyrics to “Mortal Man” while it plays in the background. This song is unique because it has the rap song, then a poem. The 

poem has been featured in other songs on the album, but it never finishes. After the poem is an “interview” with Tupac Shakur and 

Kendrick, which is really Kendrick subbing himself into an interview someone else did with Tupac. This lesson will primarily focus on 

the poem portion (starting at 4:45). 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT analyze a poem 

within a song. 

 

2. SWBAT write their thoughts 

and analysis.   

1. SW listen to the complete 

song and read along with the 

lyrics. TW replay the poem 

portion and tell students to take 

notes on the lyrics while they 

SW be reading, analyzing, and 

decoding AAVE/HHNL. In 

some case, students may need to 

translate to SAE. 

TW observe students 

observational and analyzing 

skills. No formal assessment is 

necessary. 

https://www.youtube.com/watch?v=kmfWA3SdNpA
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Language Objectives:  

 

1. SWBAT have an open 

discussion with peers and the 

teacher about the meaning 

behind the poem, song, and 

album. 

 

listen. SW analyze the poem 

while they listen to it. 

 

2. TW give students time to read 

the lyrics again without the 

music, but SW only analyze the 

poem. 

 

3. TW take suggestions as to 

what the poem is about. TW 

write these suggestions on the 

board. SW have an open 

discussion about the meaning of 

the poem. TW ask what he 

means by “survivor’s guilt”. 

How does this poem relate to 

the song? How does the poem 

relate to the album? 

Wrap-Up:  
TW explain that in the next lesson, students will be looking at the album as a whole and determining main themes and ideas. Students 

can listen to the songs at home to start brainstorming ideas. 

ELL Strategies Used: 

Giving ELLs just the poem portion may help them to focus in on the necessary part. This repetition in reading, listening to, analyzing, 

and discussing music should help ELLs feel more comfortable in their work. 
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Mortal Man Poem 

"I remember you was conflicted 

Misusing your influence 

Sometimes I did the same 

Abusing my power, full of resentment 

Resentment that turned into a deep depression 

Found myself screaming in the hotel room 

I didn't wanna self destruct 

The evils of Lucy was all around me 

So I went running for answers 

Until I came home 

But that didn't stop survivor's guilt 

Going back and forth trying to convince myself the stripes I earned 

Or maybe how A-1 my foundation was 

But while my loved ones was fighting the continuous war back in the city, I was entering a new 

one 

A war that was based on apartheid and discrimination 

Made me wanna go back to the city and tell the homies what I learned 

The word was respect 

Just because you wore a different gang color than mines 

Doesn't mean I can't respect you as a black man 

Forgetting all the pain and hurt we caused each other in these streets 

If I respect you, we unify and stop the enemy from killing us 

But I don't know, I'm no mortal man, maybe I'm just another nigga
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Hip Hop Curriculum: 3.11 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: English Language Arts 

Unit: To Pimp A Butterfly 

Lesson: Final Paper 

Duration: two 45-minute class 

periods 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

W.9-10.4 – Produce clear and coherent writing in which the 

development, organization, and style are appropriate to task, 

purpose, and audience. 

W.9-10.5 – Develop and strengthen writing as needed by planning, 

revising, editing, rewriting, or trying a new approach 

L.9-10.1-3 – Demonstrate command of the conventions of standard 

English grammar, capitalization, punctuation, spelling, style, etc. 

Key Vocabulary: 

To Pimp a Butterfly, main idea, theme, Kendrick Lamar, evidence 
Resources: 

Final essay instructions and rubric 

iPads or laptops 

Headphones 

Connections to Prior Knowledge/Building Background: 

Students have spent ten lessons researching and analyzing the album, To Pimp a Butterfly. They have extensive knowledge on dialects, 

Hip Hop, Kendrick’s emotions, and analyzing lyrics. This final paper will allow students to fully demonstrate their skills. 

Introduction: 

SW enter the classroom and be given the instructions to their paper. For this paper, there will be no peer review. Students are expected to 

review, edit, and rewrite independently. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT analyze the entire 

album and find a theme. 

 

2. SWBAT write an essay with 

evidence supporting their idea. 

 

Language Objectives:  

 

1. SWBAT listen and record the 

1. TW read through the 

direction for the final essay. SW 

ask any questions they might 

have to the TW. 

 

2. SW not be working in pairs 

or groups. They can use 

computers to look up lyrics or to 

listen to songs with headphone. 

SW be told that they need to 

write this paper in SAE. When 

they quote Kendrick, however, 

they must use his dialect and 

they must write it phonetically. 

TW use the rubric provided to 

grade student essays. 
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dialect they hear on the songs. Students have lyrics to many of 

the songs already. 

Wrap-Up:  
SW review and edit their paper on their own for homework and the final paper will be submitted several days later (teacher’s choice). 

ELL Strategies Used: 

ELLs will benefit from using the lyrics and songs again for their analysis. The class has also had discussions previously about the main 

themes of this album, so this should be a familiar topic already for ELLs. 
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Final Paper Instructions and Rubric 

Throughout this unit you have learned to critique and analyze Kendrick 

Lamar’s album, To Pimp a Butterfly. For your final paper, you will use 

all of your knowledge on analyzing, dialects, Hip Hop, and Kendrick’s 

emotions to answer the following question: 

 

What is the main theme of To Pimp a Butterfly? 

 

You must answer this question in an essay format: introduction, body, 

and conclusion. You must also include evidence from Kendrick’s songs 

to solidify your point. When quoting Kendrick you must say which song 

it is from and you must write the lyric in the dialect Kendrick speaks. 

For this essay, you will not have a peer review. However, after your 

rough draft, you will self-review with the given rubric, edit, and rewrite 

your paper. You may work on this paper for homework, as well. Your 

final draft will be typed.  

Good luck! 
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CATEGORY 
4 -

 Above Standards 
3 - Meets 

Standards 

2 -
 Approaching

 Standards 
1 - Below 
Standards Score 

Introductory 
Paragraph 

The intro paragraph 
names the topic of the 
essay and outlines the 
main points to be 
discussed. 

The intro paragraph 
names the topic of 
the essay. 

The intro 
paragraph outlines 
some or all of the 
main points to be 
discussed but does 
not name the topic. 

The intro paragraph 
does not name the 
topic AND does not 
preview what will be 
discussed. 

  

Evidence and 
Examples 

All points are backed up 
with transcribed quotes 
and evidence from 
Kendrick’s songs. 

Not all points made 
by the author are 
backed up with 
examples and facts. 

Only one point 
made by the author 
is backed up with 
facts. 

Facts and examples 
are not provided. 

  

Closing 
paragraph 

The conclusion is strong 
and leaves the reader 
solidly understanding the 
writer's position. Effective 
restatement of the 
position statement begins 
the closing paragraph. 

The conclusion is 
recognizable. The 
author's position is 
restated within the 
first two sentences 
of the closing 
paragraph. 

The author's 
position is restated 
within the closing 
paragraph, but not 
near the beginning. 

There is no 
conclusion - the 
paper just ends. 

  

Sentence 
Structure 

All sentences are well-
constructed with varied 
structure. 

Most sentences are 
well-constructed and 
there is some varied 
sentence structure 
in the essay. 

Most sentences are 
well constructed, 
but there is no 
variation is 
structure. 

Most sentences are 
not well-constructed 
or varied. 

  

Grammar & 
Spelling 

Author makes no errors in 
grammar or spelling that 
distract the reader from 
the content. 

Author makes 1-2 
errors in grammar or 
spelling that distract 
the reader from the 
content. 

Author makes 3-4 
errors in grammar 
or spelling that 
distract the reader 
from the content. 

Author makes more 
than 4 errors in 
grammar or spelling 
that distract the 
reader from the 
content. 

  

Capitalization 
& Punctuation 

Author makes no errors in 
capitalization or 
punctuation, so the essay 
is exceptionally easy to 
read. 

Author makes 1-2 
errors in 
capitalization or 
punctuation, but the 
essay is still easy to 
read. 

Author makes a 
few errors in 
capitalization 
and/or punctuation 
that catch the 
reader's attention 
and interrupt the 
flow. 

Author makes several 
errors in capitalization 
and/or punctuation 
that catch the 
reader's attention and 
interrupt the flow. 

  

Followed 
Writing 
Process 

Author has 4 of the 4 
writing steps: rough draft, 
self-review rubric, edits, 
final essay. 

Author has 3 of the 
4 writing steps. 

Author has 2 of the 
4 writing steps. 

Author has 1 of the 4 
writing steps. 
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Hip Hop Curriculum: 4.1 Racial Climate in the U.S. 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: Social Studies 

Unit: Black History Month 

Lesson: Racial Climate in the 

U.S. 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners 

Common Core Learning Standards: 

SL.9-10.1 – Initiate and participate effectively in a range of 

collaborative discussions 

RH.9-10.4 – Determine the meaning of words and phrases as they 

are used in a text, including vocabulary describing political, social, 

or economic aspects of history/social science. 

Key Vocabulary: 

No specific vocabulary for this lesson 
Resources: 

Tupac’s song “Changes” 

“Changes” lyrics printed for each student 

Highlighters 

Connections to Prior Knowledge/Building Background: 

Students will already have been aware that it is Black History Month (BHM). The historical events involved with BHM should not be 

new knowledge to the students since most of that information was covered in previous school years. 

Introduction:  
The room should be set up in a way that students can see everyone evenly, such as a circle of chairs or sitting on a carpet. The teacher 

will remind students that it is BHM and they have been learning about the history of Black culture in the United States. Students will be 

reminded that they are in a safe environment and conversations will be kept private. The teacher will explain that they’re going to have 

an open class discussion on race and discrimination in the U.S. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT engage in a 

conversation on race and 

discrimination. 

1. The teacher will sketch a 

short timeline on the board of 

the Black community’s major 

points in history (e.g. slavery  

freedom  Civil Rights 

Movement  present day). The 

teacher will pass out lyrics to 

Tupac’s “Changes”. These 

lyrics have swearing in them, 

AAVE and HHNL will not be 

specifically discussed during the 

lesson; however, it will not be 

discouraged as a form of 

communication during 

conversation.  

 

Tupac’s lyrics are written in 

AAVE/HHNL, just as he says 

There will not be any type of 

assessment for this lesson. 

http://www.corestandards.org/ELA-Literacy/SL/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/4/
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but this a free environment, so 

they should be taken with 

maturity. 

 

Students will read through the 

lyrics quietly and then think-

pair-share with someone near 

them about what Tupac is trying 

to say about race in the United 

States. There are many very 

powerful quotes, so the teacher 

should ask for specific evidence 

and have students highlight 

them. The point of this lesson is 

to engage in an open 

conversation about race and 

discrimination. Students may 

offer up their own stories of 

witnessing discrimination, 

views towards Blacks 

throughout the years (using the 

timeline on the board), or even 

offers as to how things can 

change, in lieu of Tupac’s 

words.  

them on the record. 

Wrap-Up:  
Students should be assured, once more, that this conversation will stay private. The teacher will explain that this month will be dedicated 

to learning the stories of the Black community in the United States. 

ELL Strategies Used: 

Think-Pair-Share often helps ELLs by breaking up the usual whole group lessons. During think-pair-share, ELLs may speak in their first 

language with peers who also speak their language. This helps ELLs reach full comprehension by being able to discuss and describe their 

thoughts in their first language. The ability to volunteer and speak whatever they’d like is also a productive strategy. 
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Hip Hop Curriculum: 4.2 Selma Movie 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: Social Studies 

Unit: Black History Month 

Lesson: Selma Movie 

Duration: three 45-minute class 

periods 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

RH.9-10.1 – Cite specific textual evidence to support analysis of 

primary and secondary sources, attending to such features as the 

date and origin of the information. 

Key Vocabulary: 

Martin Luther King Jr., discrimination, race, President Johnson, 

Malcolm X, Selma, peaceful protest 

Resources: 

Selma movie (2014) 

Selma Guided Notes 

Selma Guided Notes Answer Key 

Connections to Prior Knowledge/Building Background: 

Students discussed race and discrimination in the class before. They may have also learned about this topic in a previous Social Studies 

class in years past.  

Introduction: 

SW enter the classroom and receive a Selma Guided Notes worksheet. TW explain that the movie they are about to see describes and 

shows all true events – especially some that are difficult to watch. If at any time students become too uncomfortable, they may leave the 

room for a drink of water or a walk. It is a powerful movie. TW give some background information on this time period and where the 

Black community stood in the eyes of Americans. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT watch a movie about 

the events in Selma during the 

Civil Rights Movement. 

 

2. SWBAT answer questions 

throughout the movie. 

 

Language Objectives:  

 

1/ SWBAT ask questions 

1. TW play the movie, Selma 

(2014) over a period of two or 

three classes. While they watch, 

SW answer the questions on the 

Guided Notes worksheet. SW 

ask questions about the events 

of the movie at any time by 

raising their hand. TW stop the 

movie and answer. If the answer 

is unknown, TW look up the 

AAVE is used in the movie and 

SW be listening to the dialect. 

 

SW ask questions in their most 

comfortable dialect, possibly 

AAVE/HHNL, and will not be 

discriminated against. 

TW assess the guided notes and 

determine if there is information 

to be reiterated in another class 

period. 
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throughout the movie, if needed. answer for the following class. 

Wrap-Up:  
This movie will most likely last two or three class periods. SW keep their Guided Notes for each day and submit them to the teacher on 

the last day. 

ELL Strategies Used: 

ELLs will benefit from the guided notes during the movie since they can pre-read the questions and anticipate the topics being discussed. 

If available, subtitles in students’ L1 are beneficial for ELLs to use while watching the movie. 
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Selma Guided Notes 

Answer the following questions as you watch the movie, Selma, in class. The questions are 

sequential. 

1. How did the man stop Annie Lee Cooper (Oprah) from registering her to vote? 

 

 

 

2. What was Dr. Martin Luther King Jr. (MLK) asking of President Johnson? 

 

 

 

3. Does MLK speak AAVE or SAE? 

 

 

 

4. What was MLK’s mission in front of the Selma courthouse? 

 

 

 

5. What was different about Malcolm X and MLK? 

 

 

 

6. What are some of the issues blocking Blacks the right to vote? 

 

 

 

7. How was the government affecting MLK’s marriage? 

 

 

 

8. How many walked on the first march across the bridge? 

 

 

 

9. The country watched televised Black vs. White violence on television. How is that applicable 

today? 

 

 

 

10. Describe President Johnson. 
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11. During the second march, what fraction of the marchers were White? 

 

 

 

 

12. Why did MLK stop the 2
nd

 march across the bridge? 

 

 

 

 

13. What did the judge rule about the march? 

 

 

 

14. How many months after the march were Blacks granted voting rights? 

  



167 
 

 

 

Selma Guided Notes (Answer Key) 

Answer the following questions as you watch the movie, Selma, in class. The questions are 

sequential. 

 

1. How did the man stop Annie Lee Cooper (Oprah) from registering her to vote? 

He asked her extremely difficult and absurd questions to block her out of registration. 

 

2. What was Dr. Martin Luther King Jr. (MLK) asking of President Johnson? 

He asked for President Johnson to revolt the blockades and enforce Black voting. 

 

3. Does MLK speak AAVE or SAE? 

He speaks mostly SAE, but some AAVE around family and friends. He is bidialectal. 

 

4. What was MLK’s mission in front of the Selma courthouse? 

Let his people into the courthouse to register to vote. 

 

5. What was different about Malcolm X and MLK? 

Malcolm X believed in fighting back while MLK believed in peaceful, powerful protest. 

 

6. What are some of the issues blocking Blacks the right to vote? 

Name and address of registering Black voters is printed in newspaper (vulnerable to violent 

attacks), poll tax is too high for Blacks to pay (pay a few for every year not registered),voting 

voucher (need another voter’s approval for you to go vote…but no one is going to vouch for a 

Black man). 

 

7. How was the government affecting MLK’s marriage? 

Sending cruel messages and phone calls to the house to make it seem like MLK was cheating. 

 

8. How many walked on the first march across the bridge? What did they carry? 

525 – lunches and sleeping gear 

 

9. The country watched televised Black vs. White violence on television. How is that applicable 

today? 

We’ve seen the violent act of police officers. We’ve witnessed the violence in Ferguson and 

Baltimore protests for Black equality. 

 

10. Describe President Johnson. 

(Allow a variety of answers) 

 

11. During the second march, what fraction of the marchers were White? 

1/3 of the marchers were White. 

 

12. Why did MLK stop the 2
nd

 march across the bridge? 
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He thought it was a trap. He thought his people were going to get slaughtered again and he 

didn’t want to risk it. 

 

13. What did the judge rule about the march? 

He said it was their constitutional right to march peacefully. It is extremely wrong for Blacks 

to not be able to vote. 

 

14. How many months after the march were Blacks granted voting rights? 

5 months after the march, voting rights were granted to Blacks. 

 

15. In what year was MLK murdered? 

1968 
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Hip Hop Curriculum: 4.3 Selma Reaction 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: Social Studies 

Unit: Black History Month 

Lesson: Selma Reaction 

Duration: two 45-minute class 

periods 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

SL.9-10.1 – Initiate and participate effectively in a range of 

collaborative discussions with diverse partners 

W.9-10.4 – Produce clear and coherent writing in which the 

development, organization, and style are appropriate to task, 

purpose, and audience. 

W.9-10.5 – Develop and strengthen writing as needed by planning, 

revising, editing, rewriting, or trying a new approach 

L.9-10.1-3 – Demonstrate command of the conventions of standard 

English grammar, capitalization, punctuation, spelling, style, etc. 

Key Vocabulary: 

Martin Luther King Jr., discrimination, race, President Johnson, 

Malcolm X, Selma, peaceful protest 

Resources: 

Selma Guided Notes 

Student essays 

Essay rubric 

Connections to Prior Knowledge/Building Background: 

In previous class periods, students watched the movie, Selma. They have answered questions about the events of the movie with their 

Guided Notes, but now it’s time for their reaction towards the events. 

Introduction: 

SW receive their Guided Notes back from the teacher. TW lead the students in going over the questions.  

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT use their knowledge 

of the movie Selma to write a 

reaction essay. 

 

2. SWBAT write a clear, logical 

essay. 

 

Language Objectives:  

 

1. TW lead a discussion about 

the movie from the days before. 

What shocked them? What was 

new information? Thoughts and 

feelings towards the events and 

people, etc. Allow students to 

speak freely on the topic. Allow 

students to ask questions, as 

well. Students can write some of 

When in discussion, SW be 

allowed to speak in whichever 

dialect they choose.  

 

This lesson doesn’t specifically 

address dialects, but it will 

increase students’ cultural 

identity. 

n/a until students are done with 

their essays. 
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1. SWBAT discuss the movie 

and how it made them feel. 

 

these thoughts down, as it may 

help with their upcoming essay. 

 

2. SW begin their pre-

write/rough draft of their new 

essay. The topic will be their 

reaction towards the movie. 

Students can focus on the 

discussion questions asked or 

they can go a different way. 

This essay is designed to make 

students think about this crucial 

time in history and how it 

relates to them now. The essay 

will mostly be assessed on 

writing features. 

Wrap-Up:  
SW continue working on their essay for the next two class periods and at home. The next step is the peer review. 

ELL Strategies Used: 

Giving ELLs the opportunity to discuss the topic before writing about it increases their awareness on the topic at hand. Having a list of 

criteria that they’re expected to meet will also help ELLs. 
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CATEGORY 
4 -

 Above Standards 
3 - Meets 

Standards 

2 -
 Approaching

 Standards 
1 - Below 
Standards Score 

Introductory 
Paragraph 

The intro paragraph 
names the topic of the 
essay and outlines the 
main points to be 
discussed. 

The intro paragraph 
names the topic of 
the essay. 

The intro 
paragraph outlines 
some or all of the 
main points to be 
discussed but does 
not name the topic. 

The intro paragraph 
does not name the 
topic AND does not 
preview what will be 
discussed. 

  

Evidence and 
Examples 

All feelings and reactions 
are backed up with facts 
about the events in 
Selma. 

Not all points made 
by the author are 
backed up with 
examples and facts. 

Only one point 
made by the author 
is backed up with 
facts. 

Facts and examples 
are not provided. 

  

Closing 
paragraph 

The conclusion is strong 
and leaves the reader 
solidly understanding the 
writer's position. Effective 
restatement of the 
position statement begins 
the closing paragraph. 

The conclusion is 
recognizable. The 
author's position is 
restated within the 
first two sentences 
of the closing 
paragraph. 

The author's 
position is restated 
within the closing 
paragraph, but not 
near the beginning. 

There is no 
conclusion - the 
paper just ends. 

  

Sentence 
Structure 

All sentences are well-
constructed with varied 
structure. 

Most sentences are 
well-constructed and 
there is some varied 
sentence structure 
in the essay. 

Most sentences are 
well constructed, 
but there is no 
variation is 
structure. 

Most sentences are 
not well-constructed 
or varied. 

  

Grammar & 
Spelling 

Author makes no errors in 
grammar or spelling that 
distract the reader from 
the content. 

Author makes 1-2 
errors in grammar or 
spelling that distract 
the reader from the 
content. 

Author makes 3-4 
errors in grammar 
or spelling that 
distract the reader 
from the content. 

Author makes more 
than 4 errors in 
grammar or spelling 
that distract the 
reader from the 
content. 

  

Capitalization 
& Punctuation 

Author makes no errors in 
capitalization or 
punctuation, so the essay 
is exceptionally easy to 
read. 

Author makes 1-2 
errors in 
capitalization or 
punctuation, but the 
essay is still easy to 
read. 

Author makes a 
few errors in 
capitalization 
and/or punctuation 
that catch the 
reader's attention 
and interrupt the 
flow. 

Author makes several 
errors in capitalization 
and/or punctuation 
that catch the 
reader's attention and 
interrupt the flow. 

  

Followed 
Writing 
Process 

Author has 4 of the 4 
writing steps: Guided 
Notes, rough draft, peer 
review rubric, final essay. 

Author has 3 of the 
4 writing steps. 

Author has 2 of the 
4 writing steps. 

Author has 1 of the 4 
writing steps. 
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Hip Hop Curriculum: 4.4 Peer Review 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: Social Studies 

Unit: Black History Month 

Lesson: Essay Peer Review 

Duration: two 45-minute class 

periods 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

SL.9-10.1 – Initiate and participate effectively in a range of 

collaborative discussions with diverse partners 

W.9-10.4 – Produce clear and coherent writing in which the 

development, organization, and style are appropriate to task, 

purpose, and audience. 

W.9-10.5 – Develop and strengthen writing as needed by planning, 

revising, editing, rewriting, or trying a new approach 

L.9-10.1-3 – Demonstrate command of the conventions of standard 

English grammar, capitalization, punctuation, spelling, style, etc. 

Key Vocabulary: 

Revise, edit, rewrite, rubric 
Resources: 

Students’ Reaction essays 

Rubric 

Connections to Prior Knowledge/Building Background: 

Students have been working on their essays for the past few days. The next step in their writing process is to have a peer review. 

Introduction: 

SW take out their rough drafts and find a partner they’re comfortable with. ELLs can find someone who speaks their same L1, but it is 

not required. SW each receive a rubric and write “PEER REVIEW” at the top. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT edit a peer’s paper 

based on the given criteria. 

 

2. SWBAT edit their paper to fit 

the criteria more appropriately. 

 

Language Objectives:  

 

1. SWBAT have a discussion 

with their partner about the peer 

1. SW take their peers’ paper 

and, with another color pen, edit 

the paper. They’ll be looking for 

grammar, spelling, 

capitalization, and style errors. 

At the end, they’ll use the given 

rubric to grade them.  

 

2. SW switch papers and discuss 

what they changed on each 

When in discussion, SW be 

allowed to speak in whichever 

dialect they choose.  

 

This lesson doesn’t specifically 

address dialects, but it will 

increase students’ cultural 

identity. 

TW use the provided rubric at 

the end of the essay writing 

process. 
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edits. other’s papers. 

Wrap-Up:  
SW spend the rest of the class period rewriting and editing their papers. They can use their partner, fellow peers, or teacher for 

assistance. This can continue for another day or the next day could be another peer review day. TW decide what is necessary for the 

class. Final essays will be typed and given to the teacher who will use the given rubric to grade. 

ELL Strategies Used: 

ELLs working with a partner to assist with their writing can drastically improve their essays. Having a list of criteria that they’re 

expected to meet will also help ELLs. 
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CATEGORY 
4 -

 Above Standards 
3 - Meets 

Standards 

2 -
 Approaching

 Standards 
1 - Below 
Standards Score 

Introductory 
Paragraph 

The intro paragraph 
names the topic of the 
essay and outlines the 
main points to be 
discussed. 

The intro paragraph 
names the topic of 
the essay. 

The intro 
paragraph outlines 
some or all of the 
main points to be 
discussed but does 
not name the topic. 

The intro paragraph 
does not name the 
topic AND does not 
preview what will be 
discussed. 

  

Evidence and 
Examples 

All feelings and reactions 
are backed up with facts 
about the events in 
Selma. 

Not all points made 
by the author are 
backed up with 
examples and facts. 

Only one point 
made by the author 
is backed up with 
facts. 

Facts and examples 
are not provided. 

  

Closing 
paragraph 

The conclusion is strong 
and leaves the reader 
solidly understanding the 
writer's position. Effective 
restatement of the 
position statement begins 
the closing paragraph. 

The conclusion is 
recognizable. The 
author's position is 
restated within the 
first two sentences 
of the closing 
paragraph. 

The author's 
position is restated 
within the closing 
paragraph, but not 
near the beginning. 

There is no 
conclusion - the 
paper just ends. 

  

Sentence 
Structure 

All sentences are well-
constructed with varied 
structure. 

Most sentences are 
well-constructed and 
there is some varied 
sentence structure 
in the essay. 

Most sentences are 
well constructed, 
but there is no 
variation is 
structure. 

Most sentences are 
not well-constructed 
or varied. 

  

Grammar & 
Spelling 

Author makes no errors in 
grammar or spelling that 
distract the reader from 
the content. 

Author makes 1-2 
errors in grammar or 
spelling that distract 
the reader from the 
content. 

Author makes 3-4 
errors in grammar 
or spelling that 
distract the reader 
from the content. 

Author makes more 
than 4 errors in 
grammar or spelling 
that distract the 
reader from the 
content. 

  

Capitalization 
& Punctuation 

Author makes no errors in 
capitalization or 
punctuation, so the essay 
is exceptionally easy to 
read. 

Author makes 1-2 
errors in 
capitalization or 
punctuation, but the 
essay is still easy to 
read. 

Author makes a 
few errors in 
capitalization 
and/or punctuation 
that catch the 
reader's attention 
and interrupt the 
flow. 

Author makes several 
errors in capitalization 
and/or punctuation 
that catch the 
reader's attention and 
interrupt the flow. 

  

Followed 
Writing 
Process 

Author has 4 of the 4 
writing steps: Guided 
Notes, rough draft, peer 
review rubric, final essay. 

Author has 3 of the 
4 writing steps. 

Author has 2 of the 
4 writing steps. 

Author has 1 of the 4 
writing steps. 
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Hip Hop Curriculum: 4.5 Black History Month Songs 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: Social Studies 

Unit: Black History Month 

Lesson: Black History Month 

Songs (inspired by Engage NY 

modules) 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

RH.9-10.2 – Determine the central ideas or information of a 

primary or secondary source; provide an accurate summary of how 

key events or ideas develop over the course of the text. 

RH.9-10.4 – Determine the meaning of words and phrases as they 

are used in a text, including vocabulary describing political, social, 

or economic aspects of history/social science. 

Key Vocabulary: 

Stanza, gist, analyze, chastening 
Resources: 

“Ain’t Gonna Let Nobody Turn Me Around” song 

(https://www.youtube.com/watch?v=WPuBGcng6Tw) 

“Lift Every Voice” song 

(https://www.youtube.com/watch?v=ya7Bn7kPkLo) 

Lyric sheets for both songs 

Connections to Prior Knowledge/Building Background: 

Students have learned about the Civil Rights Movement in previous school years. They have watched the movie, Selma, and have 

discussed race and discrimination in America, then and now. 

Introduction: 

TW explain that they will be using songs to further discuss the Civil Rights Movement. Students have been using music as a means of 

communicating information and facts in other units, as well, so this concept is not unheard of. Students know how to analyze lyrics. TW 

first ask students to scan the lyrics: what dialect are they written in? 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT analyze two sets of 

lyrics. 

 

2. SWBAT compare the 

meaning of both sets of lyrics. 

 

Language Objectives:  

 

1. TW Play the song “Ain’t 

Gonna Let Nobody Turn Me 

Around.” SW read along on 

their lyric sheet. TW display the 

following questions on the 

board for students to think-pair-

share:  

- What do these lyrics mean?  

Songs are sung and written in 

AAVE. Students have heard this 

dialect many times and will be 

able to identify it easily. 

 

When think-pair-sharing, SW 

use whichever dialect is 

comfortable for them. They will 

TW collect analyses and review 

them, but will not grade them 

besides student participation (if 

applicable). 

Teacher can grade written 

statement, if desired. 

https://www.youtube.com/watch?v=WPuBGcng6Tw
https://www.youtube.com/watch?v=ya7Bn7kPkLo
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1. SWBAT discuss the meaning 

of lyrics with a partner either in 

English or the students’ L1. 

- What does it mean to say, 

‘Ain’t gonna let nobody turn me 

around’? 

- What would ‘turning around’ 

mean?  

- Why do you think those lines 

repeated over and over again?  

TW take suggestions from 

students and have a small class 

discussion. Students should be 

relating this to their knowledge 

on the Civil Rights Movement. 

 

2. TW pass out the lyrics for 

“Lift Every Voice” and will 

play the song while students 

follow along with the lyrics. 

TW ask, “What is the main idea 

of this song?” TW take 

volunteers to answer.  

 

3. TW direct students’ attention 

to the second stanza. TW 

explain the meaning of 

“chastening” (to punish). SW 

think-pair-share about the 

meaning of the first three lines 

in the second stanza. SW make 

notes on the lyric sheet of these 

ideas. 

 

do so without any “correction” 

from peers or teachers. 
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Wrap-Up:  
SW continue the process of analyzing the lyrics of both songs until the end of the period. Students will write a brief statement for 

homework comparing each song’s meaning and style. The follow class, student work will be collected by the teacher. 

ELL Strategies Used: 

Think-pair-share and reading lyrics while listening to the song are two strategies used with ELLs to ensure comprehension. They increase 

both Basic Interpersonal Communicative Skills (BICS) and Cognitive Academic Language Proficiency (CALP). In think-pair-share, 

students may use their L1 if it helps clarify their point (so long as their partner speaks the same L1). 
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Ain’t Gonna Let Nobody Turn Me 
Around 

[Chorus] 

Ain't gonna let nobody turn me around  

Turn me around, turn me around  

Ain't gonna let nobody turn me around  

I'm gonna keep on a-walkin', keep on a-talkin'  

Marchin' up to freedom land. 

Ain't gonna let no injunction turn me around  

Turn me around, turn me around  

Ain't gonna let no injunction turn me around  

I'm gonna keep on a-walkin', keep on a-talkin'  

Marchin' up to freedom land. 

Ain't gonna let no hatred turn me around  

Turn me around, turn me around  

Ain't gonna let no hatred turn me around  

I'm gonna keep on a-walkin', keep on a-talkin'  

Marchin' up to freedom land. 

 

Ain't gonna let racism turn me around  

Turn me around, turn me around  

Ain't gonna let racism turn me around  

I'm gonna keep on a-walkin', keep on a-talkin'  

Marchin' up to freedom land. 

Ain't gonna let injustice turn me around  

Turn me around, turn me around  

Ain't gonna let injustice turn me around  

I'm gonna keep on a-walkin', keep on a-talkin'  

Marchin' up to freedom land. 

Ain't gonna let no jail cell turn me around  

Turn me around, turn me around  

Ain't gonna let no jail cell turn me around  

I'm gonna keep on a-walkin', keep on a-talkin'  

Marchin' up to freedom land. 

[Chorus] 
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Lift Every Voice and Sing 

Lift every voice and sing, 
Till earth and heaven ring, 

Ring with the harmonies of Liberty; 
Let our rejoicing rise 

High as the list’ning skies, 
Let it resound loud as the rolling sea. 

Sing a song full of the faith that the dark past has taught us, 
Sing a song full of the hope that the present has brought us; 

Facing the rising sun of our new day begun, 

Let us march on till victory is won. 

Stony the road we trod, 
Bitter the chast’ning rod, 

Felt in the days when hope unborn had died; 
Yet with a steady beat, 

Have not our weary feet 
Come to the place for which our fathers sighed? 

We have come over a way that with tears has been watered. 
We have come, treading our path through the blood of the slaughtered, 

Out from the gloomy past, 
Till now we stand at last 

Where the white gleam of our bright star is cast. 

God of our weary years, 
God of our silent tears, 

Thou who hast brought us thus far on the way; 
Thou who hast by Thy might, 

Led us into the light, 
Keep us forever in the path, we pray. 

Lest our feet stray from the places, our God, where we met Thee, 
Lest our hearts, drunk with the wine of the world, we forget Thee; 

Shadowed beneath Thy hand, 
May we forever stand, 

True to our God, 
True to our native land.
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Hip Hop Curriculum: 4.6 Rosa Parks 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: Social Studies 

Unit: Black History Month 

Lesson: Rosa Parks 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

W.9-10.2 – Write informative/explanatory texts to examine and 

convey ideas and concepts 

W.9-10.4 – Produce clear and coherent writing in which the 

development, organization, and style are appropriate to the task, 

purpose, and audience 

Key Vocabulary: 

Segregation, Rosa Parks, boycott 
Resources: 

Rosa Parks video 

(https://www.youtube.com/watch?v=v8A9gvb5Fh0) 

 KWL charts 

Connections to Prior Knowledge/Building Background: 

Students have been learning about the Civil Rights Movement and the leaders of the revolution like Dr. Martin Luther King Jr. and 

Malcolm X. Rosa Parks is another revolutionary person in the fight for Black rights.  

Introduction: 

SW walk into the classroom and receive a KWL chart for Rosa Parks. They will wait for the teacher to introduce the topic before starting 

their chart. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT complete a KWL 

chart on Rosa Parks. 

 

2. SWBAT write a paragraph on 

what they learned about Rosa 

Parks. 

 

Language Objectives:  

 

1. SWBAT discuss their KWL 

chart and knowledge about Rosa 

Parks with a partner. 

1. TW explain that today’s 

lesson will be about Rosa Parks. 

SW complete the “K” section on 

their KWL chart. After, SW 

think-pair-share with a partner 

on what they would like to 

know about Rosa Parks and fill 

out the “W”. 

 

2. TW show the Rosa Parks 

video. While the movie plays, 

SW write notes in the “L” 

When in discussion, SW be 

allowed to speak in whichever 

dialect they choose.  

 

This lesson doesn’t specifically 

address dialects, but it will 

increase students’ cultural 

identity. 

TW assess the KWL and 

paragraph as they see fit. 

https://www.youtube.com/watch?v=v8A9gvb5Fh0
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section of their KWL chart. 

 

3. When the video has ended, 

SW finish their notes for that 

section and think-pair-share 

with their partner again. 

 

4. TW explain that it was not 

Rosa’s intention to start a bus 

boycott. She was brave and 

stood up for herself in a scary 

situation. TW ask the class: 

“What happened after her 

refusal?” 

Wrap-Up:  
SW write a paragraph on the back of their KWL chart about what they learned about Rosa Parks and how she affected the Civil Rights 

Movement. This will be turned in to the teacher for assessment. 

ELL Strategies Used: 

KWL charts are a SIOP approved strategy for ELLs. They help organize thought on a specific topic and show student growth. Think-

pair-shares or group work allow for ELLs to participate more in their learning. Videos allow ELLs to visualize information that may 

otherwise be difficult to grasp. 
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Rosa Parks – KWL Chart 

What I KNOW 

 about Rosa Parks 

What I WANT to know 

about Rosa Parks 

What I LEARNED  

about Rosa Parks 
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Hip Hop Curriculum: 4.7 Who’s Helping Now? 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: Social Studies  

Unit: Black History Month 

Lesson: Who’s Helping Now? 

Duration: three 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

W.9-10.2 – Write informative/explanatory texts to examine and 

convey complex ideas, concepts, and information clearly and 

accurately 

W.9-10.7 – Conduct short as well as more sustained research 

projects to answer a question or solve a problem 

W.9-10.8 Gather relevant information from multiple authoritative 

print and digital sources 

Key Vocabulary: 

Advocate, race, discrimination 
Resources: 

iPads or laptops 

Advocate Packets 

Connections to Prior Knowledge/Building Background: 

Students have been learning about race and discrimination in past and present America. They’ve learned about several Black leaders 

during the Civil Rights Movement. This lesson will make students think about the current leaders in the nation fighting for Black rights. 

Introduction: 

SW come into the room to pictures of Dr. Martin Luther King Jr., Rosa Parks, and Malcolm X. They will recognize the faces around 

then. SW split into pairs or small groups (depending on class size). If there are groups, TW assign each a cooperative learning job 

(scribe, presenter, etc). 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT research a specific 

person fighting for Black rights. 

 

2. SWBAT work in a group or a 

pair to complete their task. 

 

3. SWBAT create a presentation 

on their advocate. 

 

Language Objectives:  

1. TW explain that there will be 

a new project for Black History 

Month. Students have learned 

about previous leaders in the 

Black Rights movements that 

have made a difference (Dr. 

Martin Luther King Jr., Rosa 

Parks, etc). But who is helping 

the movement now? Clearly 

there is still an issue of race and 

When in discussion, SW be 

allowed to speak in whichever 

dialect they choose.  

 

This lesson doesn’t specifically 

address dialects, but it will 

increase students’ cultural 

identity. 

TW assess students on the given 

rubric. 
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1. SWBAT collaborate as a 

team to accomplish their goals. 

 

2. SWBAT present their 

findings to the class in an 

organized, logical manner. 

discrimination in America, so 

who’s helping to solve that 

problem? 

 

2. TW distribute Advocate 

packets to each student. TW 

explain, “There isn’t one person 

at the forefront of this issue, like 

in years past. But there are 

many people, in the media 

spotlight especially, that are 

trying to make a difference. 

There are many people 

advocating for Black rights. 

Your job, as a group, is to find 

those people and to teach your 

peer about them. Follow your 

advocate packets.” 

 

3. For the next several days, SW 

works in pairs or groups to 

research Black activists and 

create a presentation. SW 

choose who they’d like to 

research, but no two groups can 

have the same person. Remind 

students that it can be someone 

who works for a specific Black 

rights group or it could be a 

celebrity trying to turn the tides.  

Wrap-Up:  
SW present in groups on the third (or fourth) day of class. Their Advocate Packets give them all the information for what is to be 
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expected of them. 

ELL Strategies Used: 

Cooperative learning groups or working in pairs is a SIOP approved strategy. They allow for all students, including ELLs, to be 

responsible for their learning and grade.  
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Advocate Project Packet 

You have learned about the advocates in the past, now it’s time 

for the present day leaders. For the next few days, you will be 

working s a group or a team to learn about someone who is 

helping to advance Black rights in the current day. Use this 

packet to help lead your research. 

 

Advocate’s name: _____________________________ 

 

Group members’ names: ____________________________ 

                                        ____________________________ 

                                        ____________________________ 

                                        ____________________________ 

                                        ____________________________ 

                                        ____________________________ 
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Notes on Advocate 

Use this page to record on the information you discover about your advocate. Who are they? 

What’s their background? How are they helping? Describe their efforts in detail. Remember, 

you’re presenting this information to the class! 
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Talking Points  

You have a team that needs to equally participate in this presentation. Use this page to write out 

who will say what in the presentation. Participation is part of your grade! 
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Project Rubric 

This is the rubric your teacher will be using for this project. Make sure you hit all of the criteria! 

 

Presentation Criteria Met 

Criteria 

(x) 
Student must provide information on advocate’s life. 

 

 

Student must provide information on advocate’s work towards advancing Black 

rights. 

 

 

Student must provide an organized and clear presentation. 

 

 

Student must equally present information on the advocate. 

 

 

Student must hand in Advocate Packet with completed notes. 

 

 

 /25 
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Hip Hop Curriculum: 4.8 AAVE 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: Social Studies 

Unit: Black History Month 

Lesson: AAVE 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

SL.9-10.1 – Initiate and participate effectively in a range of 

collaborative discussions 

Key Vocabulary: 

AAVE, SAE, HHNL, dialect, bidialectal 
Resources: 

Dialect chart for teachers (teachers can make this for each student 

or use it on the board as a reference for the entire class) 

Connections to Prior Knowledge/Building Background: 

Students have learned about AAVE, HHNL, and SAE in other lessons. They’ve learned how to identify them and their features. Today’s 

lesson will be about the stereotypes that have always surrounded these dialects and what it means for these students in the future. 

Introduction: 

The classroom will be set up in a similar manner as the first class. The room should be set up in a way that students can see everyone 

evenly, such as a circle of chairs or sitting on a carpet. The teacher will remind students that it is BHM and they have been learning about 

the history of Black culture in the United States. Students will be reminded that they are in a safe environment and conversations will be 

kept private. The teacher will explain that they’re going to have an open class discussion on race and discrimination in the U.S.  

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT use their prior 

knowledge of race and dialects 

to have a discussion about 

dialects of past and now. 

 

Language Objectives:  

 

1. SWBAT have an open 

discussion about dialects. 

 

 

1. TW go over the features of 

AAVE on the board. SW may 

ask questions about these 

features. TW go over the 

features of SAE, as well. 

 

2. TW share the study where 

thousands of resumes were sent 

to employers. They were 

identical except for the names. 

“Black sounding names” were 

50% less likely to be called 

This lesson is about making 

students bidialectal – keeping 

their AAVE dialect and also 

adding SAE to use for different 

situations. It’s an unfortunate 

truth that business and schools 

don’t approve of nonstandard 

dialects, so teachers should 

prepare their students to endure 

those worlds. 

 

During this lesson, SW be 

n/a 
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back (ex. David vs. Dante). TW 

ask for student reactions to this 

fact. TW take suggestions and 

then explain that in the 

professional and academic 

fields, AAVE is sometimes seen 

as “uneducated”. TW ask where 

they think this stereotype 

stemmed from and take 

suggestions (before the Civil 

Rights Movement, Blacks 

weren’t educated as well as 

Whites which further associated 

their dialect with ‘uneducated’). 

Even famous Black people, like 

Oprah Winfrey and Maya 

Angelou, discourage young 

Black people to hide their 

AAVE dialect so as not to see 

threatening or ignorant.   

 

It’s unfair and racist, but there 

are tools that Black students (or 

students of any other 

nonstandard dialect) can use – 

mostly, being bidialectal. 

 

3. TW explain that being 

bidialectal means being able to 

switch from AAVE to SAE 

depending on the appropriate 

situation. TW ask students if 

allowed to use whichever 

dialect they’re comfortable 

with. 
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they know how to do this. TW 

allow students to discuss this 

issue openly. 

Wrap-Up:  
TW set up different scenarios where students may have to decide which dialect to use. SW role play what they would do in that situation 

for real world practice. 

ELL Strategies Used: 

Casual conversations increase ELLs’ BICS and allow them to be more confident in their language abilities. Role playing is a SIOP 

approved strategy to help ELLs practice real life situations. 
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Dialect Reference Sheets for Teachers 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

African American Vernacular English features (Lippi-Green, 2012, p. 183). 
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Standard American English (SAE) – To speak the dominant dialect in a certain area is to speak the 

standard dialect (Fromkin et al., 2011).  Standard American English (SAE) is the standard dialect of the 

United States of America, although there is not a precise definition or set of rules to accompany it.  For 

Americans, it is considered the proper way to speak with noun/verb agreement and Webster Dictionary 

pronunciations that anyone from any part of the United States could understand (Lippi-Green, 2012).  

SAE is the language teachers push students to speak when they are little and throughout their schooling.  

It is the language spoken on the national news broadcasts.  It is the language in commercials, ad 

campaigns, and in public speeches.  SAE is the grammar book’s rules of language and, although the rules 

are not as rigid in spoken language, written language is expected to follow as such (Adger et al., 2007). 

Hip Hop Nation Language (HHNL) – Hip Hop Nation Language is based on regional slang and 

terminology so that for every large group of HHNL speakers, there are some lexical differences, much 

like the national debate over pop, soda or Coke.  Some words and phrases are universal throughout the 

Hip Hop community, but may have several meanings.  For example, the word pimp can mean someone 

who is the boss and manager of prostitutes or it could be used as an adjective to mean flashy or a verb to 

mean hanging around and there are even more variations (Alim, 2004).  In other instances, a person 

could use several different words or phrases to mean the same thing. If you were insulting someone you 

could say that you were bustin, crackin, or dissin them (Alim, 2004).  Some Hip Hop researchers and 

rappers have attempted to create Hip Hop dictionaries, but since the lexicon is constantly changing, it 

was nearly impossible.   

HHNL Word or Phrase Definition Sample Sentence 

On fleek On point; looking great Girl, your hair game is on fleek 

today! 

Finna Going to Tomorrow I’m finna go to the 

store. 

Thot That Hoe Over There; references 

a female to a prostitute or “hoe” 

That thot thought she could take 

my man from me! 

Shawty A loved one; usually referring to 

a female 

Me and shawty gunna head to the 

party later. 

Swerve As if to say, “get out of here” or 

“buzz off” aggressively 

- I love you, girl. 

- Boy, swerve! You’ve been 

seeing other chicks! 

Flossin’ Showing off; usually referring to 

an object 

He be flossin’ that new watch of 

his. 

Steeze A combination of ‘style’ and 

‘ease’ 

That outfit is pure steeze.  

Hyphy To feel excited, pumped up, or  

wild 

We gettin’ hyphy this weekend 

at Club Toro! 

Wildin’ To go crazy Last weekend I was wildin’ out 

for my birthday. 

Playa  Boy; brotha; friend; an endearing 

term, usually referring to a male 

What up, playa? 
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Hip Hop Curriculum: 4.9 1960s Music Industry 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: Social Studies 

Unit: Black History Month 

Lesson: 1960s Music Industry 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

SL.9-10.1 – Initiate and participate effectively in a range of 

collaborative discussions with diverse partners 

W.9-10.2 – Write informative/explanatory texts to examine and 

convey complex ideas, concepts, and information clearly and 

accurately 

Key Vocabulary: 

Discrimination, music industry,  
Resources: 

Elvis’ “Hound Dog” 

(https://www.youtube.com/watch?v=lzQ8GDBA8Is)  

Big Mama Thornton’s “Hound Dog” 

(https://www.youtube.com/watch?v=lzQ8GDBA8Is) 

Robert Johnson’s “Crossroad Blues” –lyrics are provided 

(https://www.youtube.com/watch?v=GsB_cGdgPTo) 

Cream’s “Crossroad Blues” 

(https://www.youtube.com/watch?v=PE9HvSdcaL4)  

 

Connections to Prior Knowledge/Building Background: 

Students have been learning about Black History Month. In the 1960s, Black music was being stolen by White artists. This is after the 

Civil Rights Movement, yet there was still discrimination in America. 

Introduction: 

SW enter the room to Elvis’ “Hound Dog” playing. TW ask students if they’ve ever heard this song. TW ask who sings it. TW explain 

that this song wasn’t written by Elvis. In fact, many White artists in the 1960s stole Black artists’ music and claimed it for their own. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT tell the differences 

between two songs. 

 

2. SWBAT explain why White 

artists rerecorded these songs. 

 

1. TW show Big Mama 

Thornton’s version, the original, 

and explain that this was a very 

common occurrence in the 

50s/60s. Black artists’ didn’t 

sell many records and couldn’t 

Songs will be sung and lyrics 

will be written in AAVE. 

Students will be allowed to use 

whichever dialect is comfortable 

for them in discussions. 

 

TW review the exit slips to 

determine if students understand 

the main idea of this lesson. 

https://www.youtube.com/watch?v=lzQ8GDBA8Is
https://www.youtube.com/watch?v=lzQ8GDBA8Is
https://www.youtube.com/watch?v=GsB_cGdgPTo
https://www.youtube.com/watch?v=PE9HvSdcaL4
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Language Objectives:  

 

1. SWBAT have an open 

conversation about race and 

discrimination in the music 

industry in the 1960s. 

 

be played on the radio because 

of their race, but White artists 

would take the exact same song, 

rerecord it, and claim it for their 

own – never giving any credit 

for their work. 

 

2. In the 1930s Robert Johnson 

recorded “Crossroad Blues”, but 

it didn’t sell well because of its 

reference to selling his soul to 

the devil. Plus, of course, he 

was Black. TW play the song 

for students. 

 

3. After the songs play, SW 

predict what, in history, 

happened next. (A white group 

rerecorded the song and it was a 

hit) TW play Cream’s version. 

How have they changed? What 

does this tell us about how we 

see Black culture and music? 

This lesson is to increase 

cultural identity. Dialects can be 

discussed when compare the 

songs, as well. 

Wrap-Up:  
SW think-pair-share about that last question. After discussing with their peers, they will write the answer and turn it in to the teacher has 

an exit slip. If there’s time, W lead a discussion on if things have changed now in the music industry. TW allow all answers and 

suggestions – there is no correct answers. 

ELL Strategies Used: 

Think-pair-share is a SIOP approved strategy. Providing ELLs with lyrics for the songs and allowing them to listen to the different 

versions of the song will help further comprehension. Open conversations allow for an increase in communication skills and confidence. 
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Hip Hop Curriculum: 4.10 Cultural Appropriation  

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: Social Studies 

Unit: Black History Month 

Lesson: Cultural Appropriation 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

SL.9-10.1 – Initiate and participate effectively in a range of 

collaborative discussions with diverse partners 

 

Key Vocabulary: 

Cultural appropriation 
Resources: 

Cultural appropriation video 

(https://www.youtube.com/watch?v=O1KJRRSB_XA) 

 

Connections to Prior Knowledge/Building Background: 

Students learn the lesson before about Whites stealing Black music and claiming it as their own. This lesson with show how it’s not just 

music that the White community has “borrowed” from the Black community. 

Introduction: 

SW be informed that they’re going to continue the topic from the lesson before about “cultural appropriation”. TW will define the term 

and then show the cultural appropriation video. SW take notes on the video.  

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT understand what 

cultural appropriation means. 

 

2. SWBAT make a connection 

between this video and their 

previous knowledge on the 

topic. 

 

Language Objectives:  

 

1. SWBAT have an open 

discussion on cultural 

appropriation in America. 

1. The main points that should 

be made and discussed are that 

White celebrities have made 

Black culture extra-popular. 

They have succeeded in the Hip 

Hop community (a community 

created by Black people). 

However, when the Black 

community has gone through 

hardships, White celebrities, 

who usually identified with 

Black culture, fell silent to the 

issues. 

Cultural appropriation also 

includes dialects (such as the 

reference to Riff Raff in the 

video). TW make sure to bring 

this point up in discussion. 

n/a 

https://www.youtube.com/watch?v=O1KJRRSB_XA
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2. TW hold an open discussion 

about this video’s contents. 

Allow for free communication 

in a safe environment for 

students. TW keep notes of the 

conversation on the board or 

overhead projector. SW copy 

the notes onto their own paper 

 

3. TW explain that the final 

project for this unit will be to 

write a paper (or make a 

presentation) on Amandla 

Stenberg’s final question, 

“What would America be like if 

we loved Black people as much 

as we loved Black culture”. 

Wrap-Up:  
SW begin brainstorming this question and continue to add notes to their paper. In the following lesson, they will receive their instructions 

for their project/paper. 

ELL Strategies Used: 

Open discussions help ELLs gain BICS and confidence, especially since the discussion is on something the entire class just watched. It 

makes it easier for ELLs to understand what they just listened to/watched. 
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Hip Hop Curriculum: 4.11 Final Project 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: Social Studies 

Unit: Black History Month 

Lesson: Final Project 

Duration: three 45-minute class 

periods (possibly more) 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

SL.9-10.4 – Present information, findings, and supporting evidence 

clearly, concisely, and logically such that listeners can follow the 

line of reasoning and the organization, development, substance, 

and style are appropriate to purpose, audience, and task. 

W.9-10.4 – Produce clear and coherent writing in which the 

development, organization, and style are appropriate to task, 

purpose, and audience. 

W.9-10.5 – Develop and strengthen writing as needed by planning, 

revising, editing, rewriting, or trying a new approach 

L.9-10.1-3 – Demonstrate command of the conventions of standard 

English grammar, capitalization, punctuation, spelling, style, etc 

Key Vocabulary: 

Culturally appropriation, Black culture, Dr. Martin Luther King Jr., 

AAVE, SAE, bidialectal 

Resources: 

Final Project Instructions 

Final Project Rubrics 

Connections to Prior Knowledge/Building Background: 

Students have learned about dialects, cultural identity, cultural appropriation, and some new information for Black History Month. This 

final project will tie all of their knowledge together. 

Introduction: 

TW receive the instructions for their final project 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT write about cultural 

appropriation. 

 

2. SWBAT use past resources in 

their research. 

 

Language Objectives:  

 

1. TW go over the instructions 

with students and reiterate that 

SW choose whether to do a 

presentation or essay. 

 

2. For the next several days 

(depending on teacher’s 

schedule and student work), SW 

SW discuss dialect 

discrimination in their essays or 

presentations. They may 

transcribe an AAVE or HHNL 

quote in which they would write 

in the dialect. 

 

If presenting, students may use 

TW grade student work using 

the provided rubrics. 
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1. SWBAT present findings and 

opinions in a clear, concise, and 

logical manner. 

work on their paper or 

presentation in class. They may 

work on it at home, as well, but 

they may not have the resources 

that the school does. 

whichever dialect they prefer. 

They may read an AAVE or 

HHNL quote in which they 

would speak in the dialect. 

Wrap-Up:  
When the projects have been completed, students that chose the essay option will turn their paper in to the teacher to be graded and the 

students who chose the presentation option will have a day or two of presenting to the class. 

ELL Strategies Used: 

Giving ELLs the choice to write a paper or presentation allows students to either choose their strength or to work on something more 

challenging for themselves. There’s a way for every ELL (and student, in general) to succeed. Doing the work in class allows ELLs to 

ask questions of their teacher or peers. 
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Final Project Instructions 

Amandla Stenberg posed a common question nowadays, “What would American 

be like if we loved Black people as much as we loved Black culture?” You’ve 

taken notes on cultural appropriation. You’ve discussed and analyzed the Black 

struggle in America. You’ve talked about dialects, music, and marches. Now, you 

must put all of your knowledge together to answer that one question. You have two 

choices: you can either do a presentation or an essay. 

For the essay, you need: 

o An introduction where you explain in your own words what “cultural 

appropriation” means. 

o A description of the Black struggle in the United States – use your notes 

from previous lessons! 

o A description of what you think America would look like if we loved Black 

people as much as we loved Black culture – include knowledge about 

dialects, music, etc! 

o A conclusion paragraph 

You need to use your notes, discussions, and videos from this unit to prove your 

point! 

For the presentation, you need: 

o To discuss all of the issues listed above for the essay section, but they don’t 

need to be written. 

o At least two examples – you could show a part of a song or video that makes 

your point. You could bring in a picture of an event that you discuss.  

The rubrics are provided below. Make sure you follow your rubric! There will be 

no peer reviews, so you’re in charge of your own work. Feel free to discuss with 

peers or the teacher any issues or ideas you may have. 
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Essay Option Rubric 

CATEGORY 
4 -

 Above Standards 
3 - Meets 

Standards 

2 -
 Approaching

 Standards 
1 - Below 
Standards Score 

Introductory 
Paragraph 

The intro paragraph 
names the topic of the 
essay and outlines the 
main points to be 
discussed. 

The intro paragraph 
names the topic of 
the essay. 

The intro 
paragraph outlines 
some or all of the 
main points to be 
discussed but does 
not name the topic. 

The intro paragraph 
does not name the 
topic AND does not 
preview what will be 
discussed. 

  

Evidence and 
Examples 

All points are backed up 
with transcribed quotes or 
another form of evidence. 

Not all points made 
by the author are 
backed up with 
examples and facts. 

Only one point 
made by the author 
is backed up with 
facts. 

Facts and examples 
are not provided. 

  

Closing 
paragraph 

The conclusion is strong 
and leaves the reader 
solidly understanding the 
writer's position. Effective 
restatement of the 
position statement begins 
the closing paragraph. 

The conclusion is 
recognizable. The 
author's position is 
restated within the 
first two sentences 
of the closing 
paragraph. 

The author's 
position is restated 
within the closing 
paragraph, but not 
near the beginning. 

There is no 
conclusion - the 
paper just ends. 

  

Sentence 
Structure 

All sentences are well-
constructed with varied 
structure. 

Most sentences are 
well-constructed and 
there is some varied 
sentence structure 
in the essay. 

Most sentences are 
well constructed, 
but there is no 
variation is 
structure. 

Most sentences are 
not well-constructed 
or varied. 

  

Grammar & 
Spelling 

Author makes no errors in 
grammar or spelling that 
distract the reader from 
the content. 

Author makes 1-2 
errors in grammar or 
spelling that distract 
the reader from the 
content. 

Author makes 3-4 
errors in grammar 
or spelling that 
distract the reader 
from the content. 

Author makes more 
than 4 errors in 
grammar or spelling 
that distract the 
reader from the 
content. 

  

Capitalization 
& Punctuation 

Author makes no errors in 
capitalization or 
punctuation, so the essay 
is exceptionally easy to 
read. 

Author makes 1-2 
errors in 
capitalization or 
punctuation, but the 
essay is still easy to 
read. 

Author makes a 
few errors in 
capitalization 
and/or punctuation 
that catch the 
reader's attention 
and interrupt the 
flow. 

Author makes several 
errors in capitalization 
and/or punctuation 
that catch the 
reader's attention and 
interrupt the flow. 
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Presentation Option Rubric 

Students will be graded on the following checklist. The student either met the required fields or did not. Each field is worth 5 points, 

making the presentation a total of 5 points.  

  Presentation Criteria Met 

Criteria (x) 
Student explained what “cultural appropriation” means in their own words. 

 

 

Student provided a description of the Black struggle in the United States. 

 

 

Student gave their description of what America would look like. 

 

 

Student included at least two examples (pictures, video, song, etc). 

 

 

Student’s presentation was well-thought out, clear, and neat. 

 

 

 /25 
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Hip Hop Curriculum: 5.1 Introduction to Hip Hop 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: Music 

Unit: Hip Hop 

Lesson: Introduction to Hip 

Hop 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners 

New York State Music Standards: 

Standard 4 – Students will develop an understanding of the personal 

and cultural forces that shape artistic communication and how the 

arts in turn shape the diverse cultures of past and present society. 

Key Vocabulary: 

Hip Hop, rap, B boy, scratching, MC, DJ 
Resources: 

Youtube videos (links listed below) 

Hip Hop Years Notes and Answer Key 

Connections to Prior Knowledge/Building Background: 

Some students may have knowledge on rap/Hip Hop, but the Hip Hop they know today is so drastically different from where Hip Hop 

started. Most of this information should be new to students.  

Introduction: Students will walk into the room with a current rap song playing in the background (current rap songs can be found easily 

on websites like www.YouTube.com and www.billboard.com/charts/hot-100).  

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

 1. SWBAT accurately answer 

questions about the history of 

Hip Hop. 

1. TW explain that they will be 

beginning a new unit on the 

history of Hip Hop. TW 

reference the song playing and 

explain that Hip Hop starting as 

something much different. She 

should pose the question, “How 

did Hip Hop get to where it is 

today?” 

 

TW introduce the first segment 

of a YouTube video about the 

start of Hip-Hop: 

AAVE and HHNL is used most 

frequently used in the video the 

students will watch. Students who 

use AAVE or HHNL can feel free 

to write in their dialect, if they 

prefer. 

The students’ guided note 

worksheets will serve as a 

post-test. If students do not 

finish the movie by then, the 

lesson will continue to the next 

day. 
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www.youtube.com/watch?v=Lh

rSlOa2bsA – The Hip Hop 

Years Part 1. 

TW instruct students to fill out 

the sheet independently as they 

watch the documentary.  

 

SW quietly watch the 

documentary and answer the 

questions on the worksheet 

independently. The questions 

are chronological to the movie.    

Wrap-Up:  
Worksheets will be collected and graded by the teacher. If the class did not finish Part 1, the lesson can continue to the next day. 

ELL Strategies Used:   

ELLs will benefit from the guided notes during the movie since they can pre-read the questions and anticipate the topics being discussed. 

If available, subtitles in students’ L1 are beneficial for ELLs to use while watching the movie. 

http://www.youtube.com/watch?v=LhrSlOa2bsA
http://www.youtube.com/watch?v=LhrSlOa2bsA
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The Hip Hop Years: Part 1 Notes 

1. Briefly describe why many African Americans didn’t feel connected to the Disco movement. 

 

2. In what city did Hip-Hop originate?  

 

3. Who is considered “Hip-Hop’s Founding Father”? 

 

4. What was the name of the dancers in the Hip-Hop community? 

 

5. What did Afrika Bambaataa do before he started ZuLu Nation? 

 

6. How did Afrika Bambaataa change his section of the Bronx? 

 

7. A record is stopped and moved back and forth against the needle is called: 

 

8. How did rapping actually start? 

 

9. How did music travel from person to person and borough to borough? 

 

 

10. What did you think about this documentary?  
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ANSWER KEY 

1. The music didn’t tell of the life they were living – in poverty, in urban communities. 

They didn’t feel connected to the message Disco sent. 

 

2. In the Bronx, New York City. 

 

3. DJ Kool Herc 

 

4. B-Boys 

 

5. He was a gang leader for the Black Spades Gang – a highly violent and prominent gang 

ruling over a large section of the Bronx. 

 

6. His gang turned into a community project. They raised money by throwing Hip-Hop 

parties and putting the money back into the community. The gang ceased to exist. 

 

7. Scratching 

 

8. The MC would make announcements over the mic during parties and battles. It gradually 

turned into rapping. 

 

9. Tapes made from live shows traveled from person to person across New York City.
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Hip Hop Curriculum: 5.2 Musical Term Review 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: Music  

Unit: Hip Hop 

Lesson: Musical Term Review 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners 

New York State Music Standards: 

Standard 4 – Students will develop an understanding of the 

personal and cultural forces that shape artistic communication and 

how the arts in turn shape the diverse cultures of past and present 

society. 

Key Vocabulary: 

Hip Hop, rap, B boy, scratching, MC, DJ, Afrika Bambaataa, 

disco, DJ Kool Herc 

Resources: 

The Hip Hop Years: Part 1 

www.youtube.com/watch?v=LhrSlOa2bsA   

Hip Hop History Review Questions and Answer Key 

Jeopardy game (via PowerPoint presentation) 

Review game question sheet 

Connections to Prior Knowledge/Building Background: 

Students learned about this topic the day before. This class period serves as a review for a test they will have in the future on the history 

of Hip Hop. 

Introduction:  

TW instruct students to take out their guided notes from the lesson before and a pen of a different ink than what they answered with. TW 

ask for volunteers to answer aloud the guided note questions. If a student’s answer is incorrect on their paper, they should write the 

correct answer in another color on their paper. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

 1. SWBAT solidify their 

knowledge of Hip Hop history 

by a review game. 

1. After guided notes are 

corrected, TW separate the class 

into two teams, or more 

depending on class size. TW 

explain the following review 

game, Jeopardy: 

Each team will have the 

opportunity to be asked a 

question by the teacher (who 

will get the questions from the 

Discussions can be held in 

AAVE or HHNL if more 

comfortable for students. 

 

Some terms in the jeopardy 

game will contain HHNL 

vocabulary. 

 

Many interviewed members in 

the video speak AAVE/HHNL. 

Student knowledge assessments 

will be after each question, 

since students will be testing 

themselves with the review 

game.  
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homework review sheet). The 

teams will deliberate and then 

provide an answer to the 

teacher. If the answer is 

incorrect, another group has the 

opportunity to steal the 

question, but for half of the 

points. Points can be determined 

by the teacher. 

 

Group points will be recorded 

by the teacher on the board. The 

winning team can receive some 

small token of a prize (i.e. 

candy, erasers, pencils, etc). 

 

Many words will be written on 

the board (hip hop, b boy, 

scratching, DJ, MC, Afrika 

Bambaataa, disco, DJ Kool 

Herc 

All students watching will be 

exposed to the dialect. 

Wrap-Up:  
The questions from the game will be written out on a worksheet for students to study with for the next day’s quiz on Hip Hop history. 

Students will complete the worksheet for homework. 

ELL Strategies Used:  
Jeopardy is a great way for ELLs to read, discuss, and learn from the review questions which will later be the quiz questions.  
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Review Questions: Hip Hop History 

1. Briefly describe why many African Americans didn’t feel connected to the Disco movement. 

 

 

 

2. In what city did Hip-Hop originate?  

 

 

 

3. Who is considered “Hip-Hop’s Founding Father”? 

 

 

 

4. What was the name of the dancers in the Hip-Hop community? 

 

 

 

5. What did Afrika Bambaataa do before he started ZuLu Nation? 

 

 

 

6. How did Afrika Bambaataa change his section of the Bronx? 

 

 

 

7. A record is stopped and moved back and forth against the needle is called: 

 

 

 

8. How did rapping actually start? 

 

 

 

9. How did music travel from person to person and borough to borough? 

 

 

 

10. What does B Boy stand for? 

 

 

 

11.  What originally was MCing? 
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12.  What were the feelings towards “Rapper’s Delight” in the Hip Hop community? 

 

 

 

13. What was Fab Five Freddy’s occupation? 

 

 

 

14. “The Message” was a hard hitting song with a strong voice with lines like, “Don’t push me 

cuz I’m close to the eeeeeedge”. Who sang it?  
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Answer Key 

10. The music didn’t tell of the life they were living – in poverty, in urban communities. They 

didn’t feel connected to the message Disco sent. 

11. In the Bronx, New York City. 

12. DJ Kool Herc 

13. B-Boys 

14. He was a gang leader for the Black Spades Gang – a highly violent and prominent gang 

ruling over a large section of the Bronx. 

15. His gang turned into a community project. They raised money by throwing Hip-Hop parties 

and putting the money back into the community. The gang ceased to exist. 

16. Scratching 

17. The MC would make announcements over the mic during parties and battles. It gradually 

turned into rapping. 

18. Tapes made from live shows traveled from person to person across New York City 

19. Beat Break Boy – dancing during the beat break  

20. Talking over a beat to give directions or announcements 

21. They thought it was too soft - it was a disgrace to the Hip Hop community. 

22. He was a graffiti artist and rapper. 

Grandmaster Flash and the Furious Five
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Hip Hop Curriculum: 5.3 Hip Hop History Quiz 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: Music 

Unit: Hip Hop 

Lesson: Hip Hop History Quiz 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners 

New York State Music Standards: 

Standard 4 – Students will develop an understanding of the 

personal and cultural forces that shape artistic communication and 

how the arts in turn shape the diverse cultures of past and present 

society. 

Key Vocabulary: 

Hip Hop, rap, B boy, scratching, MC, DJ, Afrika Bambaataa, 

disco, DJ Kool Herc 

Resources: 

Hip Hop Years Quiz and Answer Key 

Hip Hop Years: Part 2 www.youtube.com/watch?v=aaKsr6COjhA 

Connections to Prior Knowledge/Building Background:  

This will be the quiz after the Hip Hop Years: Part 1. It’s the final assessment for the mini unit within the Music unit. It will assess their 

knowledge on the past two days’ information. 

Introduction:  

Students will have an opportunity to review their information with peers before the quiz. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

 1. SWBAT show their 

knowledge from the Hip Hop 

Years documentary and 

previous day’s review game. 

1. TW go over the homework 

review sheet from the night 

before. SWBAT ask questions 

and discuss topics with peers 

and teacher before test 

distribution.  

 

SW take the quiz and turn it to 

the teacher. 

Questions may have HHNL due 

to the topic of the unit.  

 

Students may also respond to 

questions in AAVE/HHNL. 

The quiz will be corrected by 

the teacher as per the answer 

key. 

Wrap-Up:  
Once the class is done with the quizzes. TW put on the second part of the Hip Hop Years. This will not be tested, so there will be no 

guided notes or review sheets. 

ELL Strategies Used:  

The test questions may be translated for beginner ELLs. A word bank may be provided, if necessary, as well.  
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The Hip Hop Years: Quiz 

1. Briefly describe why many African Americans didn’t feel connected to the Disco movement. 

 

 

 

2. In what city did Hip-Hop originate?  

 

 

 

3. Who is considered “Hip-Hop’s Founding Father”? 

a. Afrika Bambaatta  c. DJ Kool Herc 

b. Fab Five Freddy  d. Grandmaster Flash 

 

4. What does B Boy stand for? 

 

 

5. What was Fab Five Freddy’s occupation?  

 

 

6. How did Afrika Bambaataa change his section of the Bronx? 

 

 

 

7. A record is stopped and moved back and forth against the needle is called: 

 

 

 

8. What were the feelings towards “Rapper’s Delight” in the Hip Hop community? 

 

 

 

9. How did music travel from person to person and borough to borough? 

 

 

 

 

10. What was the name of the dancers in the Hip-Hop community? 

 

 

 

11.  What originally was MCing? 
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12.  How did rapping actually start? 

 

 

 

13. What did Afrika Bambaataa do before he started ZuLu Nation? 

 

 

 

14. “The Message” was a hard hitting song with a strong voice with lines like, “Don’t push me 

cuz I’m close to the eeeeeedge”. Who sang it? 

 

 

 

Bonus: Name the artist who had his lyrics stolen by Big Bank Hank (Sugar Hill Gang) in 

“Rapper’s Delight”   
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Quiz Answer Key 

23. 1. The music didn’t tell of the life they were living – in poverty, in urban communities. They 

didn’t feel connected to the message Disco sent. 

24. In the Bronx, New York City. 

25. C 

26. Beat Break Boy – dancing during the beat break 

27. Graffiti artist and rapper 

28. His gang turned into a community project. They raised money by throwing Hip-Hop parties 

and putting the money back into the community. The gang ceased to exist. 

29. Scratching 

30. They thought it was too soft - it was a disgrace to the Hip Hop community. 

31. Tapes made from live shows traveled from person to person across New York City. 

32. B Boys 

33. Talking over a beat to give directions or announcements 

34. The MC would make announcements over the mic during parties and battles. It gradually 

turned into rapping. 

35. He was a gang leader for the Black Spades Gang – a highly violent and prominent gang 

ruling over a large section of the Bronx. 

36. Grandmaster Flash and the Furious Five 

 

Bonus: Casa Nova Fly 
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Hip Hop Curriculum: 5.4 Run-DMC 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: Music 

Unit: Hip Hop History 

Lesson: Run-DMC 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

Standard3 – Students will respond critically to a variety of works in 

the arts, connecting the individual work to other works and to other 

aspects of human endeavor and thought.  
Standard 4 – Students will develop an understanding of the personal and 

cultural forces that shape artistic communication and how the arts in turn 

shape the diverse cultures of past and present society. 

RL.9-10.6 – analyze a particular point of view or cultural experience 

reflected in a work of literature from outside the United States, drawing 

on a wide reading of world literature. 

W.9-10.1 – write arguments to support claims in an analysis of 

substantive topics or texts, using valid reasoning and relevant and 

sufficient evidence.  

SL.9-10.1—Initiate and participate effectively in a range of collaborative 

discussions (one-on-one, in groups, and teacher-led) with diverse partners 

Key Vocabulary: 

Run-DMC, Reverend Run, Darryl McDonald, beat, YO! MTV 

Raps, track, Aerosmith 

Resources: 

The Hip Hop Years Part 3 

(https://www.youtube.com/watch?v=aaKsr6COjhA) 1:50-10:00 

Dialect Reference Sheet 

“Walk This Way” music video 

(https://www.youtube.com/watch?v=4B_UYYPb-Gk)  

Connections to Prior Knowledge/Building Background: 

Students have already learned about some parts of Hip Hop history and this lesson will elaborate on the group Run-DMC which wasn’t 

covered in the first part of the documentary. 

Introduction: 

TW give a brief overview of the difference between AAVE, HHNL, and SAE. For more information on the topics, TW use the Dialect 

Reference Sheet below. The sheet may also be printed for student use and for ELLs to follow along with the lesson. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT explain the features 

of AAVE/HHNL and SAE. 

1. SW watch the designated 

segment of The Hip Hop Years 

AAVE/HNNL will be discussed 

and taught opening within the 

TW review the short statement 

students wrote but it will not be 

https://www.youtube.com/watch?v=aaKsr6COjhA
https://www.youtube.com/watch?v=4B_UYYPb-Gk
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2. SWBAT analyze a set of 

lyrics based on the different 

dialects. 

 

Language Objectives:  

 

1. SWBAT discuss dialects and 

styles of rap with their 

classmates and teacher. 

 

 

on the rap group Run-DMC. No 

notes need to be taken. TW 

provide students with the lyrics 

to “Walk This Way”. SW have 

an opportunity to read these 

over while the song plays (allow 

students to watch the music 

video). 

 

2. After students read the lyrics, 

TW ask the following questions: 

-What dialect was Run-DMC 

using in the song? (HHNL) 

-What dialect was Daryl 

McDaniels speaking in the 

interview? (AAVE/HHNL) 

-What dialect was Aerosmith 

singing in? (SAE) 

 

3. SW take a few minutes and 

write on a loose-leaf sheet of 

paper how they believe Run-

DMC changed the state of Hip 

Hop. SW turn in this sheet of 

paper to the teacher. 

 

4. TW read this quote or replay 

it at 9:25 in the Hip Hop Years 

video: 

“I think it was important in that 

it really brought it to the 

mainstream and it showed 

classroom. 

 

Run-DMC and Daryl 

McDaniels will speak 

AAVE/HNNL for students to 

listen to and SW read along in 

all three dialects. 

graded. 

 

TW observe how the class 

understands dialects and Run-

DMC’s impact on the Hip Hop 

world 
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people that rap was music and it 

allowed Hip Hop into homes 

where it had never been before.” 

- Rick Rubin 

“Run-DMC merged two worlds 

into one by combining styles of 

music and dialects.” –TW say. 

Wrap-Up:  
TW play another song or two by the group (mostly all songs were clean back then, so any found on YouTube will be fine) and SW 

discuss their style of  back and forth rapping with each other. 

ELL Strategies Used: 

ELLs will be able to read along with the lyrics which will help with comprehension. Group conversations help ELLs learn conversational 

English. Giving ELLs the dialect worksheets will be good to review again at home or with peers. 
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Dialect Reference Sheets for Teachers 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

African American Vernacular English features (Lippi-Green, 2012, p. 183). 
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Standard American English (SAE) – To speak the dominant dialect in a certain area is to speak the 

standard dialect (Fromkin et al., 2011).  Standard American English (SAE) is the standard dialect of the 

United States of America, although there is not a precise definition or set of rules to accompany it.  For 

Americans, it is considered the proper way to speak with noun/verb agreement and Webster Dictionary 

pronunciations that anyone from any part of the United States could understand (Lippi-Green, 2012).  

SAE is the language teachers push students to speak when they are little and throughout their schooling.  

It is the language spoken on the national news broadcasts.  It is the language in commercials, ad 

campaigns, and in public speeches.  SAE is the grammar book’s rules of language and, although the rules 

are not as rigid in spoken language, written language is expected to follow as such (Adger et al., 2007). 

Hip Hop Nation Language (HHNL) – Hip Hop Nation Language is based on regional slang and 

terminology so that for every large group of HHNL speakers, there are some lexical differences, much 

like the national debate over pop, soda or Coke.  Some words and phrases are universal throughout the 

Hip Hop community, but may have several meanings.  For example, the word pimp can mean someone 

who is the boss and manager of prostitutes or it could be used as an adjective to mean flashy or a verb to 

mean hanging around and there are even more variations (Alim, 2004).  In other instances, a person 

could use several different words or phrases to mean the same thing. If you were insulting someone you 

could say that you were bustin, crackin, or dissin them (Alim, 2004).  Some Hip Hop researchers and 

rappers have attempted to create Hip Hop dictionaries, but since the lexicon is constantly changing, it 

was nearly impossible.   

HHNL Word or Phrase Definition Sample Sentence 

On fleek On point; looking great Girl, your hair game is on fleek 

today! 

Finna Going to Tomorrow I’m finna go to the 

store. 

Thot That Hoe Over There; references 

a female to a prostitute or “hoe” 

That thot thought she could take 

my man from me! 

Shawty A loved one; usually referring to 

a female 

Me and shawty gunna head to the 

party later. 

Swerve As if to say, “get out of here” or 

“buzz off” aggressively 

- I love you, girl. 

- Boy, swerve! You’ve been 

seeing other chicks! 

Flossin’ Showing off; usually referring to 

an object 

He be flossin’ that new watch of 

his. 

Steeze A combination of ‘style’ and 

‘ease’ 

That outfit is pure steeze.  

Hyphy To feel excited, pumped up, or  

wild 

We gettin’ hyphy this weekend 

at Club Toro! 

Wildin’ To go crazy Last weekend I was wildin’ out 

for my birthday. 

Playa  Boy; brotha; friend; an endearing 

term, usually referring to a male 

What up, playa? 
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Walk This Way Lyrics 

[Run-D.M.C.] 

Now there's a backseat/lover 

That's always under/cover 

And I talk til my daddy say 

Said you ain't seen/nuthin 

Til you're down on her/muffin 

And there's sure to be a change in ways 

Now there's a cheer/leader 

That's a real big/pleaser 

As far as I can remi/nisce 

But the best thing/love it 

Was her sister and her/cousin 

And it started with a little kiss, like this 

 

She starts/swingin 

With the boys in/tune 

And her feet just fly up in the air 

Singin hey diddle diddle with a kitty in the 

middle 

And they swingin like it just don't care 

So I took a big/chance 

At the high school/dance 

With a lady who was ready to play 

It wasn't me she was/foolin 

Cause she knew what was she was/doin 

when she told me how to walk this way 

 

[Chorus: Run-D.M.C. and Aerosmith] 

 

She told me to 

Walk this way! 

Talk this way! 

[repeat 2X] 

 

[repeat all 2X] 

Well just gimme a kiss/some head! 

Oooh, a-like this! 

 

[Run-D.M.C.] 

School girl/sleazy 

With a/classy kind of sassy 

Little skirt hangin way up her knee 

It was three young ladies 

In the school gym/locker 

And they find they were lookin D 

I was high school/loser 

Never made it with a/lady 

Til a boy told me somethin I missed 

That my next door/neighbor 

had a daughter/had a favor 

And I gave the girl just a little kiss, like this 

 

[Aerosmith] 

She starts swingin with the boys in the school 

with her feet flyin up in the air 

Singing hey diddle diddle with a kitty in the 

middle 

I was swingin like I didn't care 

So I took a big chance at the high school dance 

With a miss who was ready to play 

Wasn't me she was foolin cause she knew what 

she was doin 

when she told me how to walk this way 

 

[Chorus] 
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Hip Hop Curriculum: 5.5 SAE Rap 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: Music 

Unit: Hip Hop History 

Lesson: SAE Rap 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

Standard 3 – Students will respond critically to a variety of works 

in the arts, connecting the individual work to other works and to 

other aspects of human endeavor and thought.  

Standard 4 – Students will develop an understanding of the 

personal and cultural forces that shape artistic communication and 

how the arts in turn shape the diverse cultures of past and present 

society. 

RL.9-10.6 – analyze a particular point of view or cultural 

experience reflected in a work of literature from outside the United 

States, drawing on a wide reading of world literature. 

W.9-10.1 – write arguments to support claims in an analysis of 

substantive topics or texts, using valid reasoning and relevant and 

sufficient evidence.  

SL.9-10.1—Initiate and participate effectively in a range of 

collaborative discussions (one-on-one, in groups, and teacher-led) 

with diverse partners 

Key Vocabulary: 

SAE, rap, Twenty One Pilots 
Resources: 

“Holding Onto You” Lyrics 

“Holding Onto You” YouTube video 

(https://www.youtube.com/watch?v=ktBMxkLUIwY) 

“Lean Wit It, Rock Wit It” YouTube video 

(https://www.youtube.com/watch?v=1Dl05-CtGqY)  

Connections to Prior Knowledge/Building Background: 

Students learned about SAE, HHNL, and AAVE in the previous lesson. They will apply that new knowledge to this lesson. 

Introduction: 

SW receive the lyrics to “Holding Onto You” by Twenty One Pilots. SW have time to read through them and write on a sheet of paper 

their answers to the following questions: What is this song about? What dialect are the artists using? What ethnicity do you think are the 

artists? How do you imagine this song sounding: fast beat, slow beat, pumped-up, sad, rap, rock, etc? 

https://www.youtube.com/watch?v=ktBMxkLUIwY
https://www.youtube.com/watch?v=1Dl05-CtGqY
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Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT identify SAE, 

HHNL, and AAVE. 

 

2. SWBAT write their 

predictions and their 

observations about a particular 

song. 

 

Language Objectives:  

 

1. SWBAT discuss in groups 

the topics of the lesson.  

 

1. After students are done with 

their questions, SW think-pair-

share in groups about their 

answers. One student from each 

group will present their opinions 

and guesses. 

 

2. TW play students the music 

video so they can see the artists. 

TW ask, “Were your 

assumptions correct? How so?” 

Groups will think-pair-share 

again and write on their 

individual papers how they were 

correct or incorrect. 

 

3. TW explain that Twenty One 

Pilots is an alternative rock band 

with electronic and Hip Hop 

influence. “Notice the only 

instrument we saw in the video 

was a drum kit for the beat. The 

rest of the beat was 

electronically done. Also, none 

of words were really sung.” TW 

will show that the lyrics are 

written and rapped in SAE, 

meaning that not all rap is 

AAVE or HHNL.  

 

4. Rap is also about the 

The features of AAVE/HHNL 

will be discussed in the lesson 

as a way to identify the dialect 

of the given song. SW be 

reading lyrics and deciphering if 

they are in fact AAVE or 

HHNL. 

TW review student work and 

assess appropriately. Did the 

students understand that this 

song was in SAE? What do they 

know about rap and dialects? 
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emotion. Hip Hop began 

because the Black community 

didn’t relate to the happy nature 

of disco music. They were 

angry and wanted an outlet to 

express themselves through – 

thus rap was born. Does this 

song have the same type of 

message? Teachers who need 

extra help explain the song 

should use the following link: 

http://genius.com/Twenty-one-

pilots-holding-on-to-you-lyrics  

 

5. Some of the lyrics are 

screamed like a rock band while 

others (like the Collision) sound 

more like rap. TW show 

students a short part of the 

“Lean Wit It, Rock Wit It” by 

Dem Franchise Boyz. Notice a 

similarity in the dancing? In the 

song? 

Wrap-Up:  
TW write on the board: is “Holding Onto You” Hip Hop? SW write independently on the topic. This pre-writing could possibly turn into 

a full essay project about what precisely makes up rap – where and how do we draw the line? 

ELL Strategies Used: 

Working in groups and allowing ELLS to read lyrics along with the song are both beneficial, SIOP approved tactics for ELLs to thrive. 

http://genius.com/Twenty-one-pilots-holding-on-to-you-lyrics
http://genius.com/Twenty-one-pilots-holding-on-to-you-lyrics
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“Holding Onto You Lyrics” by Twenty One 

Pilots 

[Verse 1] 
I'm taking over my body 
Back in control, no more "shotty" 
I bet a lot of me was lost 
"T"'s uncrossed and "I"'s undotted 
I fought it a lot and it seems a lot 
Like flesh is all I got 
Not any more, flesh out the door, SWAT! 
 

I must'a forgot, you can't trust me 
I'm open a moment and closed when you show it 
Before you know it I'm lost at sea 
And now that I write and think about it 
And the story unfolds 
You should take my life 
You should take my soul 
 

[Hook] 
You are surrounding, all my surroundings 
Sounding down the mountain range 
Of my left-side brain 
You are surrounding, all my surroundings 
wisting the kaleidoscope 
Behind both of my eyes 
 

And I'll be holding on to you 
And I'll be holding on to you 
 

 

[Verse 2] 
Remember the moment 
You know exactly where you're goin' 
Cause the next moment before you know it 
Time is slowin' and it's frozen still 
And the windowsill looks really nice, right? 
You think twice about your life 
It probably happens at night, right? 
 

Fight it, take the pain, ignite it 
Tie a noose around your mind 
Loose enough to breath fine and tie it 
To a tree tell it 
You belong to me, this ain't a noose 
This is a leash and I have news for you 
You must obey me! 
 

[Hook] 
[Bridge] 
Entertain my faith (x11) 
 

[Collision x4] 
Lean with it, rock with it 
When we gonna stop with it? 
Lyrics that mean nothing 
We were gifted with thought 
Is it time to move our feet 
To an introspective beat 
It ain't the speakers that bump hearts 
It's our hearts that make the beat 
 

[Outro] 
And I'll be holding on to you (x8) 
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Hip Hop Curriculum: 5.6 International Hip Hop 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: Music 

Unit: Hip Hop History 

Lesson: International Hip Hop 

Duration: two 45-minute class 

periods 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

RL.9-10.1 – Cite strong and thorough textual evidence to support 

analysis of what the text says explicitly as well as inferences 

RL.9-10.2 – Determine a theme or central idea of a text and 

analyze in detail its development over the course of the text 

RL.9-10.10 – Read and comprehend literature, including stories, 

dramas, and poems 

W.9-10.4 – Produce clear and coherent writing in which the 

development, organization, and style are appropriate to task, 

purpose, and audience.  

W.9-10.6 – Use technology, including the Internet, to produce, 

publish, and update individual or shared writing products 

Key Vocabulary: 

International, translation, dialects 
Resources: 

MC Solaar YouTube clip 

(https://www.youtube.com/watch?v=VK5EAkdUyhk)  

International Hip Hop Presentation Rubric 

Connections to Prior Knowledge/Building Background: 

Students have learned only about American Hip Hop (since Hip Hop was created in the U.S.), but now they will learn about Hip Hop 

artists from all around the world. ELLs will particularly enjoy this lesson because they will be able to choose an artist from their 

country/culture that speaks their same language. 

Introduction: 

SW walk into the room with MC Solaar’s “Solaar Pleure” playing in the background. At first, it sounds like a song they may know, until 

further listening proves that it’s actually in French. On the board will be the follow names: MC Solaar (French), Danay Suárez (Spanish), 

and Epik High (Korean).  

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT research an 

international Hip Hop artist. 

 

2. SWBAT translate lyrics from 

1. TW announce that they are 

about to start a mini project on 

international Hip Hop artists. 

SW get into groups and TW 

The lyrics in a foreign language 

are most likely in HHNL 

(though possibly not for all). 

SW translate these lyrics into 

TW circulate through the 

classroom to make sure students 

are on task and working as a 

group. TW use the given rubric 

https://www.youtube.com/watch?v=VK5EAkdUyhk
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a foreign language to a variation 

of English. 

 

Language Objectives:  

 

1. SWBAT discuss, research, 

and work together as a group for 

this project. 

 

 

determine how many students 

should be in each group. Each 

group will be assigned one of 

the following artists on the 

board to study. If there is a 

group of ELLs who would like 

to work together on someone 

from their culture, TW allow 

them to do so. 

 

2. For the rest of the class 

period, students will use iPads 

or laptops to find out 

information on their artist. They 

will work together to record 

information in a strategic and 

logical manner. SW be looking 

for information of their early 

life, career, songs, language, 

and rapping style. SW must 

choose one song to translate to 

English using an online 

translator like Google Translate. 

This translation can be in SAE, 

HHNL, or AAVE, as long as it 

is an accurate translation. 

SW explain the meaning of the 

song. 

This information will be 

formatted into a small, short 

presentation in two days (SW 

will have tomorrow to continue 

English and possibly further 

into SAE, HHNL, or AAVE. 

when students make their 

presentations. 
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research and figure out talking 

points for the group’s 

presentation the following day). 

 

3. SW follow the given rubric to 

complete their presentations. No 

poster board or Power Point is 

necessary, but if created, 

students can receive bonus 

points (as seen appropriate). 

Wrap-Up: 

SW continue researching until the class period is over. This process will repeat again the next day and, finally, SW present their 

international Hip Hop artist on the third day of this lesson.  

ELL Strategies Used: 

ELLs will be able to group with members of their same L1. They will be using translanguaging techniques by translating their artist’s 

lyrics from their L1 to English and possibly to another English dialect. Give ELLs more than one day to research is important, too, so 

they have time in between classes to discuss, as well. 

 

  



233 
 

 

 

International Hip Hop Rubric 

Students will be graded on the following checklist. The student either met the required fields or did not. Each field is worth 5 points, 

making the presentation a total of 5 points.  

  Presentation Criteria Met 

Criteria (x) 
Student must provide information on artist’s early life. 

 

 

Student must provide information on artist’s career. 

 

 

Student must provide information on artist’s rapping style 

 

 

Student must translate a song from the original language to AAVE, HHNL, or SAE and explain the meaning of the 

lyrics. 

 

 

Each student must present equal parts of the presentation to ensure group cooperation.  

 

 

 /25 

 

*Bonus points may be added for creative displays of information. 
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Hip Hop Curriculum: 5.7 Presentations 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: Music 

Unit: Hip Hop History 

Lesson: Presentations 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

SL.9-10.4 – Present information, findings, and supporting evidence 

clearly, concisely, and logically such that listeners can follow the 

line of reasoning and the organization, development, substance, 

and style are appropriate to purpose, audience, and task. 

Key Vocabulary: 

n/a 
Resources: 

Presentation rubric 

Connections to Prior Knowledge/Building Background: 

Students have spent the past two days researching their international Hip Hop artist. This is the culmination on their work from those 

days. 

Introduction: 

SW prepare themselves to present to the class. If they brought any materials to solidify their topic, they must get them prepared. If 

technology is involved, SW set it up before they present. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT present the artist 

their group researched in a 

clear, concise, and logical 

manner. 

 

Language Objectives:  

 

1. SWBAT orally deliver their 

presentation 

1. TW randomly decide the 

order of student presentations. 

SW have a short amount of time 

to present their information 

(depending on class size). If 

ELLs prefer, they may pre-

record themselves giving their 

presentation and show the 

video/voice recording to the 

class. 

Students had the opportunity to 

translate a song into 

AAVE/HHNL if they felt 

comfortable using that dialect. 

It’s very possible that the raps 

they translated use 

AAVE/HHNL already, so SW 

have already read and discussed 

those lyrics with their group 

members. 

TW follow the given rubric in 

order to assess students’ 

presentations. 

Wrap-Up:  
TW keep assessments until the following class and students will depart with no extra work for the class period. 

ELL Strategies Used: 

Having the opportunity to pre-record their presentation can decrease anxiety levels for oral reports for ELLs. Otherwise, ELLs can keep 

notes for themselves to read while presenting.  
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International Hip Hop Rubric 

Students will be graded on the following checklist. The student either met the required fields or did not. Each field is worth 5 points, 

making the presentation a total of 5 points.  

  Presentation Criteria Met 

Criteria (x) 
Student must provide information on artist’s early life. 

 

 

Student must provide information on artist’s career. 

 

 

Student must provide information on artist’s rapping style 

 

 

Student must translate a song from the original language to AAVE, HHNL, or SAE and explain the meaning of the 

lyrics. 

 

 

Each student must present equal parts of the presentation to ensure group cooperation.  

 

 

 /25 

 

*Bonus points may be added for creative displays of information. 
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Hip Hop Curriculum: 5.8 Women in Hip Hop 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: Music 

Unit: Hip Hop History 

Lesson: Women in Hip Hop 

Duration: one 45-minute class 

period 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

RL.9-10.1 – Cite strong and thorough textual evidence to support 

analysis of what the text says explicitly as well as inferences 

W.9-10.4 – Produce clear and coherent writing in which the 

development, organization, and style are appropriate to task, 

purpose, and audience.  

W.9-10.6 – Use technology, including the Internet, to produce, 

publish, and update individual or shared writing products  

SL.9-10.4 – Present information, findings, and supporting evidence 

clearly, concisely, and logically such that listeners can follow the 

line of reasoning and the organization, development, substance, 

and style are appropriate to purpose, audience, and task. 

Key Vocabulary: 

Lauryn Hill, Salt-N-Pepa, Queen Latifah, Nicki Manaj, Missy 

Elliott, Lisa “Left Eye” Lopez 

Resources: 

Salt-N-Pepa “Push It” video 

(https://www.youtube.com/watch?v=vCadcBR95oU)  

iPads or computers 

Presentation rubric 

Connections to Prior Knowledge/Building Background: 

Students have been learning about the big names in Hip Hop, but women have not been mentioned enough – nor are they frequent 

enough in the industry in the first place. This lesson will expand upon the impact that women have had in the Hip Hop scene since its 

beginning in the 90s. 

Introduction: 
When students enter the room, Salt-N-Pepa’s video will be playing. This is the first time they’ve watched female Hip Hop artists. TW 

introduce the topic of the day: women in Hip Hop. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT research a given 

female Hip Hop artist. 

 

2. SWBAT present their 

1. TW put the list of Hip Hop 

artists (above) on the board. SW 

get into pairs (or small groups, 

depending on class size) and 

The music they’ll be listening to 

will involve AAVE and HHNL. 

Some rappers at that time used 

SAE, instead, so it will be 

TW use the given rubric to 

evaluate presentations. 

https://www.youtube.com/watch?v=vCadcBR95oU


237 
 

 

 

information in a clear, logical 

manner. 

 

Language Objectives:  

 

1. SWBAT discuss research and 

project with their partner. 

 

2. SWBAT present findings in a 

clear, manner. 

 

choose an artist for their 

research. 

 

2. Each group will research 

information on their artist. They 

will be in charge of creating a 

presentation for their artist 

including information on their 

early life, career, dialect, lyrics, 

and top songs. 

 

3. Student presentations should 

be done on PowerPoint or 

another presentation style.  

interesting to see how the 

students define the dialects they 

hear. 

Wrap-Up:  
While students present, the rest of the class will take notes for their own knowledge. The teacher can choose to make a quiz out of the 

information learned during these presentations. 

ELL Strategies Used: 

Cooperative learning groups are a SIOP approved strategy to help ELLs. If paired with a peer with the same L1, they can communicate 

in that language for fuller comprehension, if necessary.  
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Female Hip Hop Artist Presentation Rubric 

Students will be graded on the following checklist. The student either met the required fields or did not. Each field is worth 5 points, 

making the presentation a total of 5 points.  

  Presentation Criteria Met 

Criteria (x) 
Student must provide information on artist’s early life. 

 

 

Student must provide information on artist’s career. 

 

 

Student must provide information on artist’s top songs. 

 

 

Student must recite a short passage from artist’s song and identify dialect. 

 

 

Presentation is clear, organized, and well thought out.  
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Hip Hop Curriculum: 5.9 Garage Band Introduction 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: Music 

Unit: Hip Hop History 

Lesson: Garage Band Intro 

Duration: two 45-minute class 

periods 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

Common Core Learning Standards: 

Standard 1 – Students will actively engage in the processes that 

constitute creation and performance in the arts  

Standard 2 – Students will be knowledgeable about and make use 

of the materials and resources available for participation in the arts 

in various roles. 

Key Vocabulary: 

Key, tempo, various note names, various instrument names (snare, 

drums, keys, guitar, etc), bass, measure, chorus, bridge, verse 

Resources: 

iPad for teacher 

iPads for students (individually or in pairs, if necessary) 

Garage Band app for iPads 

Document camera 

Projection screen (if not available, a blank wall) 

Assignment sheets 

Connections to Prior Knowledge/Building Background: 

Many of the key vocabulary terms will have already been taught in previous lessons or years. As tenth grade students, they should know 

most of them. While teaching the lesson, TW briefly describe terms. 

Introduction: 

TW play a short composition that they have created. This will grab students’ attention. TW then turn on the document camera to show 

the iPad open to the app, iPad. TW explain that the new project will include Garage Band. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT learn the basic 

functions of Garage Band. 

 

2. SWBAT collaborate with the 

teacher and peers to create 

beats. 

 

Language Objectives:  

 

Day 1: 

1. TW go through the basic 

functions of the Garage Band 

app. For teachers that have not 

used this technology before, 

there is a tutorial as a part of the 

app that explains very clearly 

how to use it. The app itself is 

very user friendly, but teachers 

This is an introductory lesson to 

a unit that will use 

AAVE/HHNL, but this 

particular lesson needs to set up 

the skills first, before using any 

language. 

 

If possible, the teacher’s 

composition could have a vocal 

TW review the questions 

students had written on the exit 

slips. TW look up the answers 

and write them down to present 

the following class period. 
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1. SWBAT discuss the app and 

how to use it with peers and 

teacher. 

 

should explore the app before 

teaching. The teacher can 

practice at home to make the 

song used in the introduction. 

TW show students how to 

choose keys, rhythms, 

instruments, and how to play 

their final product (SW will not 

have iPads during this first 

lesson).  

2. While teaching these 

functions, TW take suggestions 

from students on what type of 

beat, key, etc to use for this mini 

composition. SW ask any 

questions they have about the 

app or how to use it. 

 

Day two: 

TW review basic functions 

again on the document camera. 

Then, TW distribute iPads to 

students. SW have 15 minutes, 

or so, to experiment and explore 

with the Garage Band app only. 

They may use this time to ask 

questions to their peers or to the 

teacher. 

 

TW distribute Assignment #1, 

an activity where SW complete 

the listed steps in order to create 

track that uses AAVE or 

HHNL. This is not to say that 

the teacher will personally 

record in this dialect (unless 

that’s the dialect with which 

they speak), but that it is an 

uploaded sample from someone 

who uses AAVE/HHNL 

naturally. 

 

The primary purpose for this 

project is for students to gain a 

greater sense of cultural 

identity, even if linguistics 

aren’t used in every lesson 
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a song (Note: if teacher needs 

any extra assistance in learning 

the app, these assignments are 

good practice). If time is not 

allotted, Assignment #1 can be 

moved to the following day 

before starting the next formally 

written lesson plan. 

Wrap-Up:  
TW give students slips of paper to write any questions they may have about the app and how to use it. This way, the teacher has time to 

discover the answers before the following class. 

ELL Strategies Used: 

ELLs will benefit from the visual demonstration of the app on the board. Simply giving verbal instructions with no realia would make 

following direction almost impossible. Also, the written instructions will allow students more time to process the directions. They can 

also be translated in the students’ L1, if necessary. 
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Garage Band - Assignment #1 

Follow the directions step by step to get full credit for the assignment: 

1. Start a new song 

2. Choose Smart Guitar and change the type of guitar to Roots Rock 

3. Go to Settings (wrench) and change the Tempo to 80  

4. In Settings, change the Key to  D Major (once you do, the chords you have available will 

change) 

5. Set the Autoplay knob to 4 

6. Next you will record the following progression: G - D - C - G    *Each chord will last 2 

measures (or 8 clicks) so that the whole progression will take up all 8 measures* 

7. Check  over the previous step to make sure it sounds correct 

8. Save your song as “Name” - #1 

9. Add a New Instrument  - choose the Smart Bass and change the bass type to a Picked Bass 

10. Set the Autoplay  knob to 2 

11. You will repeat the same process for #6 and record the same G - D - C - G progression for 

the Bass 

12.  Add new instrument - choose Smart Drums and change the drum type to the Live Rock 

Kit 

13. Create your own simple Drum beat only using Kick, Snare, Hi Hats, and Cymbals  

14. Move the “play slider” to measure 5 

15. Record your drum beat starting in measure 5 until the end of measure 8 

16.  Go to the “Track View” and Adjust the volume of each instrument so that the song is 

balanced 

17. Save your song 

18. Listen to the song to make sure everything is where it should be.
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Hip Hop Curriculum: 5.10 Garage Band with Lyrics 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: Music 

Unit: Hip Hop History 

Lesson: Garage Band with 

Lyrics 

Duration: one 45-minute class 

period (possibly two) 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

New York State Music Standards: 

Standard 1 – Students will actively engage in the processes that 

constitute creation and performance in the arts  

Standard 2 – Students will be knowledgeable about and make use 

of the materials and resources available for participation in the arts 

in various roles. 

Key Vocabulary: 

Key, tempo, various note names, various instrument names (snare, 

drums, keys, guitar, etc), bass, measure, chorus, bridge, verse 

Resources: 

iPads for students (individually or in pairs, if necessary) 

Garage Band app for iPads 

Garage Band Assignment #2  

Garage Band Assignment #3 

Connections to Prior Knowledge/Building Background: 

Students have already had two lessons on Garage Band and should be getting more acquainted with the app. Many of the key vocabulary 

terms will have already been taught in previous lessons or years. As tenth grade students, they should know most of them. While 

teaching the lesson, TW briefly describe terms. 

Introduction: 

TW distribute the iPads to students along with their next two practice assignments (Garage Band Assignment #2 and #3). Students will 

begin their assignments immediately. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT learn the basic 

functions of Garage Band. 

 

2. SWBAT use creativity in 

their new assignments. 

 

Language Objectives:  

 

1. SWBAT record their voices 

1. In previous lessons, students 

have done a similar assignment: 

they are given a paper with the 

assignment’s steps written out. 

SW follow the instructions in 

order to produce the wanted 

song. 

 

2. After both tracks are 

SW most likely be speaking 

AAVE or HHNL for this 

portion of the project. Either 

they’ve created their own lyrics 

or they’re reciting one of the 

poems or songs recommended 

which use AAVE. In that case, 

SW reading and speaking in 

AAVE. 

TW review student work 

throughout class. Student work 

should match the teacher’s. 



244 
 

 

 

rapping or reciting a rap/poem. 

 

 

completed, SW be challenged 

by the teacher to record their 

own vocal tracks on one of 

these assignments. This may 

seem daunting to students so the 

teacher can provide YouTube 

videos of slam poets or rappers 

for students to listen to. If they 

don’t feel comfortable creating 

their own vocals or raps, they 

can simply repeat lines from the 

YouTube videos. 

 

For approved raps/slam poems, 

TW search these phrases on 

YouTube.com: 

- Kanye West “Family 

Business” 

- RUN DMC “It’s Tricky” 

- Def Jam poetry 

If students have a poem or song 

in mind, TW look it up privately 

to determine appropriateness. 

Wrap-Up:  
When students are done with each assignment, they will call over the teacher to review their work. TW evaluate and, if not complete, SW 

continue to work on their problems. 

ELL Strategies Used: 

ELLs will benefit from the visual demonstration of the app on the board. Simply giving verbal instructions with no realia would make 

following direction almost impossible. Also, the written instructions will allow students more time to process the directions. They can 

also be translated in the students’ L1, if necessary. 
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Garage Band - Assignment #2 

Follow the directions step by step to get full credit for the assignment: 

 

1. Start a new song 

2. Choose Smart Strings and change the type of strings to Pop 

3. Go to Settings (wrench) and change the Tempo to 140  

4. In Settings, change the Key to  G Minor(once you do, the chords you have available will 

change) 

5. Set the Autoplay knob to 2 

6. Turn off 1st Violins by touching the instrument 

7. Next you will record the following progression: Gm - Gm - Eb - F    **** Each chord will 

last for 1 measure (THIS WILL EQUAL A TOTAL OF 4 MEASURES)**** 

8. Go to the “Track View” and double tap on your track, and Loop the track so that it fills out 

all 8 measures 

9. Save your song as “Your Name - #2” 

10. Create a New Section (the Plus sign in the Top right corner) and select Duplicate 

11. Now you have two sections that are identical. Delete the track from Section A 

 

12. Add a New Instrument  - choose the Smart Keyboard and change the piano type to a 

Helix 

13. Set the Autoplay  knob to 3 

14. Turn the Filter Env knob to the 5th notch (starting from the left) and the Shape 1 knob all 

the way to the right 

15. Repeat the process for #7 using these settings and record the Gm - Gm - Eb - F progression 

in Section A 

16. Copy the track for “Helix” and Paste it into Section B starting in measure 9 

 

17. Add new instrument - choose Smart Drums and change the drum type to the House Drum 

Machine 

18. Create your own simple Drum beat using Kick, Snare, Hi Hats, Claps, Cymbals and Clave 

19. Switch to Section B and Record your drum beat 

20. Switch the Section (using the “plus” symbol) back to All Sections 

21. In the top right corner there is a symbol that looks like a “loop”, press that to access pre-

made loops 
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22. Do a Search for Remix Reverse Vocal FX, drag the loop into a new track 

23. Move the loop so that it starts at measure 7 and should end AT measure 11 

24. Go to the “Track View” and Adjust the volume of each instrument so that the song is 

balanced 

25. Save your song 

26. Listen to the song to make sure everything is where it should be. 
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Garage Band – Assignment #3 

Follow the directions step by step to get full credit for the Assignment: 

1. Start a new song  

2. Choose Smart Guitar and change the type of strings to Roots Rock 

3. Go to Settings (wrench) and change the Tempo to 140  

4. In Settings, change the Key to  D Minor 

5. Use the plus in the upper right corner to open the Song Sections menu and tap the “Section 

A” 

6. Change the length of the section to 16 measures 

 

7. Set the Autoplay knob to 4 on the Roots Rock guitar 

8. Turn on the Hi-Drive Treble Booster pedal by touching the button 

9. Next you will record the progression: Dm - Gm - Dm    A - Gm - Dm   * The first 3 chords 

will last for 4 measures each… in the second part, the A  and Gm will be for 1 measure  and 

the Dm  for 2 measures (THIS WILL EQUAL A TOTAL OF 16 MEASURES)* 

10. Save your song as “Your Name - #3” 

 

11. Add a New Instrument  - choose the Drums and change the drum type to a Live Rock Kit 

12. Record a single Crash Cymbal on the first beat of measure 1 

13. Copy  the crash cymbal into Measure 9 

 

14. Go to the “loops” menu by tapping the symbol that looks like a “loop” in the top right 

corner. 

15. In the loops menu, tap on “Instrument” and choose Drums, below, many drum loops will 

appear 

16. Find Crowd groove Drumset 06 and drag it into the beginning of your section (it will 

automatically fill out the entire section) 

17. Find Crowd groove Fill 04 and drag it onto the same track into measure 8 (this should last 

for one measure)  

18. Find Crowd groove Fill 07 and drag it onto the same track into measure 16  

 

19. Duplicate the section 

20. Add new instrument - choose Smart Bass and choose ANY BASS YOU WANT 

21. Record a bass part that matches the chords from before. 
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22. Add new instrument - choose Keyboard and change the drum type to the Classic Rock 

Organ 

23. Change “Rotation” to Fast 

24. Tap the button that says “Scale”  and choose Minor Blues 

25. Record a solo over the entire Section B using this organ and scale 

 

26. Go to the “Track View” and Adjust the volume of each instrument so that the song is 

balanced 

27. Save your song 

Listen to the song to make sure everything is where it should be. 
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Hip Hop Curriculum: 5.11 Final Project 

Keys:  SW – Students will;  TW – Teacher will;  SWBAT – Students will be able to;  AAVE – African American Vernacular English;   

HHNL – Hip Hop Nation Language;  SAE – Standard American English;  L1 – Students’ first language 

Subject: Music 

Unit: Hip Hop History 

Lesson: Final Project 

Duration: two 45-minute class 

periods (possibly three) 

Grade: 10
th

 grade 

ELL Levels: High intermediate 

to advanced level learners  

New York State Music Standards: 

Standard 1 – Students will actively engage in the processes that 

constitute creation and performance in the arts  

Standard 2 – Students will be knowledgeable about and make use 

of the materials and resources available for participation in the arts 

in various roles. 

Key Vocabulary: 

Key, tempo, various note names, various instrument names (snare, 

drums, keys, guitar, etc), bass, measure, chorus, bridge, verse 

Resources: 

iPads for students (individually or in pairs, if necessary) 

Garage Band app for iPads 

Garage Band Final Project Directions 

Final Project Rubric 

Connections to Prior Knowledge/Building Background: 

Students have been working with Garage band for several lessons. They should understand the app by now and how to use it. They have 

extensive knowledge of Hip Hop and dialects, as well. This lesson will wrap up the unit by utilizing students’ knowledge on all of those 

topics. 

Introduction: 

TW explain that they will do a final Garage Band project in which they will create their own song. They have the opportunity to work 

independently or with a partner or small group. 

Content Objectives: Meaningful Activities: AAVE/HHNL Support: Review/Assessment: 

1. SWBAT use prior knowledge 

to create a unique song. 

 

2. SWBAT follow written 

directions. 

 

Language Objectives:  

 

1. SWBAT to work 

cooperatively in groups. 

1. TW hand out the Garage 

Band Final Project Directions to 

students (or groups).  

 

2. SW take the next two or three 

classes to complete their song. 

If a group, students should work 

cooperatively.  

SW most likely be using AAVE 

or HHNL 

TW use the given rubric to 

assess student/group work. 
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Wrap-Up:  
When students are complete with their project, they will turn it to the teacher who will grade it with the given rubric. 

ELL Strategies Used: 

The written instructions will allow students more time to process the directions. They can also be translated in the students’ L1, if 

necessary. The extra practice gives ELLs the confidence to do the work independently. If students decide to work in pairs or groups, the 

cooperative learning strategy will help ELLs fully comprehend directions and how to navigate the app. 
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Garage Band - Composition Assignment  

This is your composition assignment for the Garage Band unit. You finally get to show your creativity 

and skills with the Garage Band app by creating your own original song! Follow the directions below to 

receive full credit. Make sure you look at the grading checklist to understand what is expected. 

Directions: 

Your song will be 80 measures long (you can see how many measures by the numbering at the top). Your 

song will be in an ABACA format or, another way to think about it, CHORUS — VERSE — CHORUS 

— BRIDGE — CHORUS.  

A = measures   0————17  This is 16 measures. You STOP at 17. 

B = measures 17————33  This should be different from A but can be closely related. 

A = measures 33————49  This should be the same as the first A. Copy and paste! 

C = measures 49 ————65  This should be different from A and B. 

A = measures 65 ————81  This should be the same material as previous A section, BUT add more 

layers to create a big ending! 

Your sections should have AT LEAST the following: 

 - Melody 

 - Bass 

 - Drums (or something to keep the beat) 

 - Some instrument playing the chords 

- At least a chorus of vocals (the entire song doesn’t need vocals). Vocals should be in whatever 

dialect you choose. 

Feel free to add other instruments, loops, vocals and sound effects to make the sections fuller. 

Helpful Tips: 

- Save often! You don’t want to lose your hard work! 

- Start by coming up with a chord progression that you like and go from there. 

- Your A sections (chorus) should be the biggest parts of your song 

- You can have many percussion tracks, but one melody and one bass track at a time. 
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- You may add sound effects after you get all your music designed 
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Composition Rubric 

This is the rubric used for the Final Composition Project. Students either met the criteria, or did not. 

Each criterion is worth 5 points. 
 

 

 

 

 

  

 

 

 

 

  Presentation Criteria Met 

Criteria (x) 

Composition is in ABACA format. 

 

 

Composition has a bass line.  

 

 

Composition has a drum line. 

 

 

Composition includes some instruments plays the chords. 

 

 

Composition has at least a chorus of vocals.  
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