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Abstract 

 

Summer reading setback is an issue that can have an impact on a child’s reading ability. This 

setback can take place over the summer months when children have an extended break in their 

formal schooling. There are many factors that can impact summer reading setback and one is 

parental involvement. This extensive research focused on primary grade levels and the types of 

support parents or family members can provide during the summer months in order to reduce 

summer reading setback. As a result, a curriculum project was developed to present multiple 

strategies families can use with their children over the summer months while working with them 

on reading. Also, this handbook demonstrates how important it is for families to be active 

participants when a child is learning how to read. 
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SUMMER READING SETBACK 1 

Chapter 1: Introduction  

 

Statement of Problem 

In the realm of education, the notion of a reading achievement gap is widely known 

among educators. According to Allington and McGill-Franzen (2013), one factor contributing to 

this gap is “summer reading setback,” which “accounts for roughly 80% of the reading 

achievement gap” (p. ix). This summer reading setback is a decline in a child’s reading 

achievement that can “occur over an extended break in the child’s learning from formal 

schooling” (Allington & McGill-Franzen, 2013, p. viii). These extended breaks from formal 

schooling move children away from the daily learning routine of the classroom and to a time 

when children often do not participate in formal literacy programs. 

 One factor contributing to summer reading setback might be the lack of student 

engagement with texts during an extended break. Allington and McGill-Franzen (2013) argue 

that a, “child who fails to engage in independent reading during the summer months will 

typically experience summer reading loss” (p. x). This lack of student engagement with texts 

during an extended break may be influenced by the level of parental involvement occurring in a 

home literacy environment.  

A rich home literacy environment incorporates parents spending time reading with a child 

and the “availability and use of reading materials” (Snow, Burns & Griffin, 1998, p. 138) which 

are important elements in a child’s academic success. Having a greater understanding of the 

different levels of possible parental involvement in a home literacy environment that occurs, and 

a child’s lack of engagement with texts over an extended break, would be valuable in 

determining possible factors contributing to summer reading setback. An initial way to address 

this problem of summer reading setback and parental involvement as a factor is to ask the 
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question, how can parents support their children during summer in reading? The most 

appropriate way to address the question of this relationship is to conduct an extensive literature 

review, synthesize the findings, and disseminate the results to parents through a user-friendly 

handbook.  

Background  

The researcher has made a personal connection to this problem of summer reading 

setback on reading achievement and the relationship parental involvement might have on this 

problem. When the researcher was in elementary school, she found that unlike her peers at the 

start of the school year, reading was not a challenge for her after summer holidays. Each year, 

review and being re-taught the material from the previous school year was unnecessary for her 

but seemed necessary for some of the classmates to understand the new concepts being taught in 

the new school year. Now as a substitute teacher, the researcher have noticed this problem of 

summer reading setback on reading achievement in the students that she has worked with at the 

start of the school year. Concepts and skills of reading from the previous year and that should be 

review for students at the start of the school year are instead- being retaught to ensure the 

students are ready for the new material in that grade level. In terms of parental involvement, the 

researcher’s parents consistently helped her with reading in formal schooling and encouraged her 

to read over summertime extended breaks. The researcher came from a literacy rich home 

environment, and, as a result, she believes that her parents’ involvement in her reading success at 

home translated to reading success in school. The researcher has wondered that if she had not 

had the amount of parental involvement in her reading, what kind of reader would she be today? 

For the researcher, the level of parental involvement is a factor that contributed to her home 

literacy environment and her reading achievement after a summertime extended break.  
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Definition of Terms 

There are a few key terms which will be used often in the research and may require 

clarification. The first term is “summer reading setback.” This term can be defined as the decline 

in a child’s reading development that can occur over an extended break in the child’s learning 

routine such as the summer break from formal schooling (Allington & McGill-Franzen, 2003, 

p  8). Furthermore, other researchers interchangeably use the term “summer reading loss” to 

describe “summer reading setback” (Mraz & Rasinski, (2007). In this research, these two phrases 

will be used interchangeably to mean the same thing.  A second term is “parental involvement.” 

This term has been found to be, “a multidimensional concept [that] takes many forms: parental 

expectations for children’s educational attainment, parental involvement in homework, cognitive 

stimulation activities at home, parent–child communication, and participation in school and 

community activities” (Xu, Kushner Benson, Mudrey-Camino,  & Steiner,  2010, p. 240).  The 

researcher will be using the “multidimensional” definition of parental involvement throughout 

this thesis. Below are other terms that will be used throughout the research and they have been 

defined. 

Figure 1.  

Term Definition 

Family Literacy Theory How families use literacy at home and in the 

community 

Reading ability Skills of reading that are part of the reading 

process that included: vocabulary, phonics, 

phonemic awareness, fluency, and 

comprehension 

Reading achievement How a student performs in reading when 

using s/he’s reading skills  

Emergent literacy A child’s knowledge of reading before they 

learn how to read 

Self-efficacy One’s belief in their ability to succeed  
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Phonics The ability to blend sounds with letters to 

create words in order to read sentences 

Phonemic awareness The ability to work with individual sounds in 

words 

Fluency The ability to read quickly, accurately, and 

with expression 

Vocabulary The ability to understand words in order to 

communicate  

Comprehension The ability to understand the meaning and 

process the information when reading  

 

Rationale 

At the start of each school year, elementary classroom teachers must modify their 

instruction to address the issue of reading ability gap caused by summer reading setback for all 

students (Allington & McGill-Franzen, 2003). As a result, educators tend not to know factors 

that can contribute to summer reading setback. Parental involvement might be one factor that 

could contribute to summer reading setback and the overall reading achievement of the student. 

The purpose of this research is to identify the relationship between summer reading setback 

during a summertime extended break and parental involvement in a child’s reading achievement. 

This research is important to the field of education because it will contribute knowledge that is 

applicable for educators on how to reduce summer reading setback and how parental 

involvement is related to a student’s reading achievement. 
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Chapter Two: Review of Literature 

 

To contextualize this research into the relationship between summer reading setback and 

parental involvement, a review of the literature on the topic was conducted. This literature 

review began with a search of the major databases for empirical research studies on summer 

reading setback. Keywords and phrases in the searches include summer reading setback, summer 

reading loss, parental involvement, reading programs, literacy programs, summer, home literacy 

environment, summer reading intervention and reading achievement. The studies most relevant 

to this proposed research are thematically grouped below and arranged according to the factors 

they examine or identify.  From a preliminary review of the research, three categories have 

emerged. These categories are factors affecting children’s reading, parental involvement in 

children’s academics, and programs to improve reading. 

Theoretical/ Conceptual Framework 

The theoretical framework that supports this research is a combination of theories of 

reading. One perspective comes from Gee’s theories of literacy as a social practice, discourse, 

and the difference between acquisition versus learning of literacy. According to Gee (1989), 

literacy is acquired through “experiences in the home both before and during school” (p. 24) and 

through the opportunities in schools which allow students “to practice what they are acquiring” 

(p. 24). Furthermore, Gee (1989) defines literacy as a “socially accepted association among ways 

of using language, of thinking, and of acting that can be used to identify oneself as a member of 

a socially meaningful group” (p.18). This literature review focuses on how literacy as a social 

practice can impact a child’s reading ability over the summer. In this case, the social practice is 

that of parental involvement. Another theory that can be seen woven in the literature review is 

the mental discipline theory (Plato & Aristotle, 428 BCE). According to Tracey and Morrow 
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(2017), the mental discipline theory was one of the first major historical theories that provided 

the foundation for the field of education (p. 18). In addition, the central idea of this theory is that 

the mind will lie “dormant until it is exercised” (p. 18). This relates to the research that has been 

in the literature review regarding summer reading setback. The problem of summer reading 

setback is when students have not “exercised” their minds over a summer break and the research 

focuses on how parents might be able to reduce this summer reading setback by “exercising” 

their minds. Along with these two theories, a third one emerges in the literature. The theory of 

literacy development (Holdaway, 1979) can be seen throughout this literature review. According 

to Tracey and Morrow (2017), Holdaway’s theory learning how to read is a natural 

developmental occurrence (p. 89). In addition, this theory incorporates how parents are models 

for their children and that children “strive to emulate” what their parents do (p. 89). This theory 

is within the literature review that parental involvement is a significant factor in a child’s reading 

ability. These theoretical frameworks will be used as support for this research.   

This proposed research study aligns with the International Literacy Association (ILA) 

Standards for Reading Professionals (2010), especially Standard 1 Professional Knowledge and 

Standard 6 Professional Learning and Leadership. Standard 1 requires the candidate to 

understand the theoretical and evidence-based foundations of reading and writing processes and 

instruction. For Standard 6, it requires the candidate to recognize the importance or, demonstrate, 

and facilitate professional learning and leadership as a career-long effort and responsibility. With 

this thesis, these two ILA standards will be addressed.  

Factors Affecting Children’s Reading.  

There are a variety of published research studies that examine the factors that can affect a 

child’s ability to read. For this purpose, self-efficacy, socioeconomic status, and motivation are 
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the factors that will be addressed to start understanding this relationship between summer 

reading setback, parental involvement, and how parents might be able to best support their 

students in reading over the summer months. These factors are not the only ones that can affect a 

child’s reading ability however, there is a great deal of research that discusses these factors at 

length.  

Self-efficacy. There is a range of research published that has examined the many factors 

that affect children’s reading. First, there is the factor of self-efficacy, the extent to which they 

believe they can succeed, which can impact a child’s reading. A reader’s self-perception can be 

based on several different components; however, a student’s self-efficacy is an overarching root 

of motivation to read. Wilson and Trainin (2007) wanted to explore how primary grade students 

(first graders) differentiated among their self-efficacy for reading, writing, and spelling. Using a 

new measure, the Early Literacy Motivation Survey (ELMS), the researchers examined each 

student’s self-perception as a reader. The study was conducted with two low socioeconomic 

(SES) schools and two middle SES schools. The main findings from the study indicated that first 

grade students had different levels of self-efficacy for different literacy tasks such as reading, 

writing, and spelling. Furthermore, out of the three literacy tasks measured, reading was the 

lowest rating for self-efficacy for all students. Wilson and Trainin (2007) determined that, since 

reading typically involves multiple forms of teacher feedback, students have a more realistic, and 

therefore lower, self-efficacy for reading. Findings from this study suggest that self-efficacy has 

an influence on the motivation to read for students.  

Self-efficacy as a factor that contributes to motivation in reading can be seen in a similar 

study conducted with older students in a different country. In Huang’s (2013) study, the 

researcher examined the factors affecting middle school students’ motivation to read in Taiwan. 
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Huang used the Chinese Motivation Research Questionnaire to investigate reading motivation of 

Chinese middle school students. Findings from this study were that high-achieving students 

placed a greater value on grades than low achieving students. In other words, the high-achieving 

students wanted good grades which translated into motivation to read. The findings from this 

study suggest that a higher self-efficacy can influence a student’s motivation to read. This study 

was different than the previous study in terms of participants and where the study was 

conducted; however, it demonstrates how self-efficacy can influence a student’s motivation to 

read which is a factor affecting reading.  

Motivation. Baker and Wigfield (1999) wanted to examine the dimensions of a child’s 

motivation for reading and the relation to reading activity and achievement. Three categories 

were used to access the dimensions of a child’s motivation which included: self-efficacy, 

challenge (the willingness to take on difficult reading material and work avoidance (desire to 

avoid reading activities) (p. 455). Children were asked to read one story and answer “interpretive 

and evaluative” questions about the reading (p. 459). As a result of the study, children indicated 

the strongest related dimensions of motivation included self-efficacy and challenge. Furthermore, 

children that believed they could read well reported reading more frequently. This study suggests 

that there are different motivating factors for a child that impact their reading ability.  

Similarly, McGeown, Osborne, Warhurst, Norgate, and Duncan, (2016) conducted a 

study to predict the extent to which children’s characteristics (sex, age, SES, reading skill and 

reading motivation) impact the amount of time students spend engaging with different reading 

material such as magazines, books, and digital texts. The level of reading activity and motivation 

to read questionnaires were administered to the participants to determine the reading frequency 

and the reasons why the students were reading. The main findings were reading engagement and 
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the desire to read challenging texts were predictors of children reading fiction books. Also, the 

researchers concluded that children are more motivated to read if they are curious to learn more 

to develop their knowledge. The findings from this study suggest that students believed they 

could succeed when reading challenging books and that they would be able to learn from factual 

books to develop their knowledge. Therefore, this study further demonstrates how motivation 

can be a factor affecting children’s reading abilities. 

Morgan and Fuchs (2007) reviewed 15 studies to determine if there was a correlation 

between reading motivation and a student’s reading skills. Within motivation, the researchers 

examined two distinct indicators: beliefs or "estimates of how good one is at a given activities,” 

and goal orientations or "the purposes children have for achievement in different areas, so they 

deal directly with the whys of behavior” (p. 167). The researchers gathered empirical studies to 

study this correlation. Criteria were established for which studies to examine and it included 

studies that were peer-reviewed and evaluated a relationship between reading skill level and 

belief or goal orientation in a school-age sample. The researchers came up with 15 studies that 

met the criteria. These studies examined the relationship between beginning reading skills and 

children's reading competency beliefs and the relationship between reading skills and children's 

goal orientations. The 15 studies consistently supported the conclusion that a child’s level of 

reading skill correlates with their reading motivation. This finding suggests that reading 

motivation might be a factor that contributes to a student’s reading ability.  

Family Socioeconomic Status. Another factor that affects children’s reading is their 

family’s socioeconomic status. In Chiu and Chow’s (2015) study, they examined students’ 

characteristics including family SES, home literacy resources, attitude toward reading, and past 

reading achievement, and if these characteristics were related to student reading achievement. 
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This study involved 33 different countries from around the world from “poor unequal nations 

(Colombia) to rich, relatively equal ones (Norway)” (p. 156). These country designations were 

determined by their economic conditions, cultural values, and the economic growth measured 

through gross domestic product. Investigating the relationship between the type of student 

characteristics and reading achievement across countries required “representative sampling, 

precise tests and questionnaires, and suitable statistical models” (Chiu & Chow, 2015, p. 156). 

The researchers discovered that these student characteristics (family SES, home literacy 

resources, attitude toward reading, and past reading achievement) were associated with greater 

student reading achievement. Furthermore, the researchers’ findings were consistent with past 

research and findings in which students who had higher family SES had higher reading 

achievement (p. 163). The findings from this study suggest that a family’s socioeconomic status 

plays a role in children’s reading.  

 Research has consistently shown that a family’s socioeconomic status has an impact on 

children’s reading abilities. Baharudin, Rozumah, and Luster (1998), focused on the factors 

related to the quality care that mothers provide to their children in the home environment and 

factors of children’s achievement. The quality care for this study includes the quality of the 

marital relationship, support from other members of the family, work stress, and finances of the 

family. Belsky’s (1984) theoretical model was used to guide the study in determining the 

influences of the factors described above. Mothers were looked at primarily because of the 

Belsky’s Model which states that mothers, “who provided better quality home environments had 

higher levels of education, intelligence, and self-esteem” (p.1). This study found that mothers 

who had higher levels of family income provided more supportive home environments than 

those who do not.  
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Similar to this study, Kieffer (2011) explored the relationship between SES and reading 

development. Using longitudinal data, the researcher discovered that between primary grades to 

third grade, the rate of reading growth for students from low SES backgrounds was rapid. After 

third grade, the reading growth rate slowed considerably in comparison to students from high-

SES backgrounds. One possible explanation for this rapid reading growth rate for primary 

students is that early schooling, “may act as a compensatory intervention for students from low 

SES backgrounds to some extent, reducing (though hardly eliminating) achievement differences 

that exist prior to kindergarten” (p. 1741). This study suggests that in early schooling, students 

from low-SES backgrounds receive the necessary intervention level services and instruction in 

reading that allows them to become more successful in reading. However, in the upper grades, 

students who attend, “high-poverty schools fall further behind their more advantaged 

counterparts” likely resulting in an increase in the achievement gap over time for students in 

schools serving low SES families (p. 1741).  

 Another study conducted by Allington et al. (2010) examined the reading achievement 

gap present in “economically less advantaged families” and “summer reading setback” (p. 412). 

The researchers hypothesized that providing elementary school students from low-SES families 

with self-selected trade books would improve summer reading setback. Participants were from 

17 different high-poverty schools and were randomly selected to receive books over a three-year 

period. Those in the treatment group selected books during a book fair just before summer break, 

and the control group received no trade books. As a result of this study, the researchers found 

that access to self-selected books for summer reading over successive years does limit summer 

reading setback. Furthermore, student in the treatment group were more engaged with reading 

activities during summer months suggesting that, “this increased reading activity...limit[ed] 
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summer reading setback among the treatment group participants as indicated by the observed 

overall effect on reading achievement” (p. 423). Findings from this study included that students 

from families with low socioeconomic status who engaged more with the reading activities 

during the summertime extended break experienced an increase in overall reading achievement. 

This study suggests that providing families with the necessary reading materials over a 

summertime extended break can reduce summer reading setback. Families, whether they are 

high- or low-SES, play an important role in children’s reading. Therefore, family or parental 

involvement is another factor that can affect children’s reading. 

Parental Involvement in Children’s Academics 

 Numerous studies have been conducted to determine the possible factors that might affect 

a child’s reading ability however, one that will be a main focus is parental involvement. Due to 

the nature of this research, the focus of this review of literature is on parental involvement. There 

have been multiple studies conducted over many years that have focused on parental 

involvement in student reading success. Parental involvement has been studied in school 

academics or out of school reading. Either type of parental involvement has demonstrated that it 

has a large impact on a child’s ability to read. It is a significant factor when addressing children’s 

reading in school and during the summer months. Multiple studies have shown that parental 

involvement is necessary not only for reading success for a child but for the child’s overall 

development. 

Parental Involvement in Children’s In-School Academics. Looking into parental 

involvement with a distinct type of parenting practice, Banerjee, Harrell, and Johnson (2011) 

tested the impact of “racial/ ethnic socialization” and parental involvement in education on a 

child’s learning outcomes (p. 595). Racial/ ethnic socialization is defined as, “the process 
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through which parents help shape their children’s attitudes and understanding about the impact 

of race via specific messages and practices” (p. 596). The practices that were looked at were 

parents teaching children about their culture of origin as well as making their children aware of 

their own cultural background such as through cultural books or cultural events. The findings 

from this study concluded that there was an “interaction” between high cultural exposure and 

high parental involved that predicted gains in achievement over time (p. 602). This study 

suggests the importance of parents who are highly involved in their child’s school experience 

will benefit in terms of their achievement and vice versa when a parent is uninvolved. 

Furthermore, it suggests that parental involvement can influence the way in which a child is 

successful in reading at school. In another study, Arnold, Zeljo, Doctoroff, Greta, and Ortiz 

(2008) examined the relationship between parental preschool involvement and children’s pre-

literacy skills that took place in 5 community centers serving “lower SES families” (p. 79). In 

order to facilitate parental involvement, they had policies at each center that encouraged parents 

to volunteer in the classroom and one center had a family advocacy program that helped parents 

connect to the school.  A Parent-Teacher Involvement Questionnaire was distributed to the 

teachers that asked questions about the relationship with their students’ parents and the parents’ 

involvement in preschool. Findings from this study found that parent preschool involvement is 

related to children’s preliteracy development. This study suggests that parental involvement is an 

important aspect to the development of a child in their academic lives.  

Similarly, Wang and Sheikh-Khalil (2014) conducted a study that examined different 

types of parental involvement that included: school-based involvement, home-based 

involvement, academic socialization, and how these different types affected a student’s 

achievement in school. A Home-Based Involvement scale was used to assess the extent parents 



SUMMER READING SETBACK  14 

structure after-school study time and if they provide materials for the student/ A School-Based 

Involvement Scale was used to assess how often parents attended school events or volunteered at 

school. An Academic Socialization Scale was used to assess how parents communicate 

education goals, values and aspirations of the future with their children. As a result, the 

researchers concluded that the different types of parental involvement varied when it came to the 

effect on student achievement in school. From the three types of parental involvement addressed, 

academic socialization had the strongest and a positive relation with student achievement. This 

study suggests that parent involvement in education might affect a student’s academic success in 

a positive way. 

Parental Involvement in Children’s Out of School Reading. The type of out of school 

support that students receive can impact their reading. Hawes and Plourde (2005) looked at the 

relationship between parental involvement and reading achievement. Surveys were administered 

to the parent participants in which they were asked about their level of participation in their 

child’s education. Based on the levels of participation, the data showed there were a positive 

correlation between parental involvement and reading achievement. Findings from this study 

suggest that parental involvement might be one of the factors contributing to a child’s ability to 

read. Parental involvement can take the form of parent teaching. Research has found that 

teaching parents how to best support their children outside of school in reading might allow for 

greater success in reading. Jimenez, Filippini, and Gerber (2006) taught their parent participants 

a shared reading strategy they could use with their children in order to promote the further 

development of their child’s language and reading ability. The researchers suggested that, “adult 

strategies used during shared reading provide greater opportunities for children’s verbal 

participation while facilitating their language and literacy skills” (p.1). There were six shared 
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reading strategies taught based on Whitehurst Dialogic Reading program (Whitehurst et al., 

1988) which included: “making connections with books, praising and encouraging child’s 

responses, asking quality questions, expanding child’s responses, making predictions, and 

introducing new vocabulary” (p. 437). The main findings from this study were that when parents 

were reading with their children, they would use explicit questions when reading with them 

which meant more productive language and an increase in literacy ability. The findings from this 

study suggest that teaching parents shared reading strategies to use with their children might 

increase the child’s reading achievement. In Anderson’s (2000) study, she wanted to determine 

whether parent intervention made a difference in reading achievement for students. A 

questionnaire was given to parents to find out the parents’ ideas about the importance of reading 

and their child’s reading in the home. Over the course of six weeks, types of parental 

involvement were implemented that included children reading to their parents, parents taking 

their child to the library, the child reading a recipe to their parent, and the child reading a list of 

words to the parent. Findings from the study indicate the parental involvement is a necessary part 

of the education process. Furthermore, Anderson found that there was a direct relationship 

between parent behavior at home and a student’s reading achievement. Findings from this study 

thus suggest that there is a relationship that exists between parental involvement and reading 

achievement.  

In a similar study of parent teaching of literacy at home, St. Clair, Jackson, and Zweiback 

(2012) evaluated a parental involvement program, the Migrant Education Even Start family 

literacy program, and the effects of parent teaching on children’s reading abilities.  Half of the 

participant sample were children with families who were part of the family involvement training, 

while the other half were children with families not a part of the training. Participating families 
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were offered a total of 25 one-hour training sessions over the course of the school year where the 

parent training incorporated, “letter of the week, theme, literacy skills, sight words, and 

literature” (p. 12). Findings from this study were children with families that received the parent 

training performed significantly higher in reading than the children with families that did not 

receive parent training. Findings suggest that training parents to be involved with their child’s 

reading might positively impact their child’s overall reading achievement. 

In a similar study, Martini & Sênêchal (2012) tested the implementation of a Home 

Literacy Model (Sênêchal, 2006; Sênêchal & LeFevre, 2002) on child literacy skills. The model 

can, “be best explained by parent teaching behaviours” rather than parent expectations (p. 210), 

and it focused on parent-child literacy activities and how this relates to a child’s language and 

literacy. These activities were informal and formal literacy experiences. Using the model, the 

researchers explored how home formal literacy experiences (parent’s teaching skills) could 

enhance reading abilities as opposed to informal literacy experiences such as shared book 

reading to enhance reading abilities for oral language. In addition, the researchers wanted to 

determine if parent teaching influenced child interest and early literacy skills. Formal literacy 

teaching activities ranged from parents teaching letter name to parents teaching reading. The 

findings from this study indicated that parent teaching behaviors can influence child interest and 

early literacy skills. This suggests that children who show more interest in early literacy might 

have learned more early literacy skills from parent teaching at home (p. 217).  

In contrast with research on parent training and teaching, Sy and Gottfield (2013) and Xu, 

Kuschner Benson, Mudrey-Camino and Steiner (2010) studied the relationship between parental 

involvement and related factors that impact reading achievement for children. Sy and Gottfield 

(2013) examined the two types of parental involvement, academic instruction and academic 
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socialization, and the impact of these two constructs on children’s reading achievement from 

early childhood to adolescence. In the study, academic instruction was defined as, “one-on-one 

interactions between parent and child that target the development of specific academic skills” 

while parent academic socialization was defined as parents’ promotion of academic values, 

beliefs, and expectations (p. 140). Findings indicated that both academic socialization and 

academic instruction were “considerably stable” throughout childhood to adolescent years and 

showed transactional relations with children’s reading achievement over time (p.147). This study 

suggests how important parental involvement can be in a child’s life and the influence it can 

have on a child’s overall achievement from early childhood to middle childhood and then finally 

adolescent years. In Xu, Kuschner Benson, Mudrey-Camino and Steiner’s (2010) study, the 

researchers examined the relationship between parental involvement and self-regulated learning, 

and the impact this relationship might have on reading achievement. The study was conducted 

using the data from the Kindergarten Class (1998-1999) in order to analyze the relationship of 

parental involvement and self-regulated learning on reading achievement. The Early Childhood 

Longitudinal Study data provided information about the “children’s physical, cognitive, and 

social-emotional development as well as children’s home and school environment” (p. 244). 

Furthermore, it allowed researchers to study a variety of factors (personal, home, school, and 

community) that influence a children’s physical, social, and cognitive development. Seven 

parental involvement variables were examined in the study that included: parent-child 

communication, school involvement, tv rules, extra-curricular activities, homework help, 

parental education expectations, and homework frequency. The findings from this study 

suggested that school involvement and parental education expectations had a beneficial effect on 

student reading achievement. Furthermore, parental involvement affects student reading 
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achievement through self-regulated learning. These findings suggest that despite the types of 

parental involvement, as a whole, it might impact children’s reading achievement and success in 

school.  

When reviewing the literature, parental involvement is a factor in children’s reading; 

however, the school-home literacy relationship is an aspect of parental involvement that can play 

a significant role in children’s reading. Senechal and LeFevre (2002) studied the relationship 

between early home literacy experiences and reading achievement. Participants in this study 

were followed from kindergarten to third grade. Children were tested during each school year 

that assessed their emergent literacy skills while parents were given interviews, questionnaires 

and checklists to answer to record their home literacy experiences with their child. Furthermore, 

the researchers examined whether the home literacy experiences that had occurred during the 

kindergarten years were related to the child’s reading skills by the end of first grade and every 

year after that until third grade. These home literacy experiences included parents trying to teach 

their children how to read and exposing their children to storybooks. Researchers concluded that 

there were clear links between home literacy experiences that incorporated early literacy skills to 

fluent reading at school. This suggests that the literacy experiences occurring at home have an 

impact for a child’s reading achievement at school. Similarly, Mendoza (2016) examined how 

reading strategies, approaches, and resources were used to support reading development and 

promote a school to home connection regarding a child’s reading development. Also, Mendoza 

examined the teachers’ “initiatives, resources and approaches” that were used to increase 

parental involvement in reading. Teachers identified the following types of strategies used to 

support their student’s reading development: guided reading, visual aids, reader's theater, and 

modeling/oral reading fluency (p. 34). Parents were asked to volunteer in the classroom, teachers 
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sent home a reading log to help track the student’s reading at home, and invited the parents to 

extracurricular activities in the classroom. One finding from this study revealed that Reader’s 

Theater and visual aids such as graphic organizers were effective resources that not only could 

be implemented in the classroom but used at home to support a child’s reading development. In 

addition, the researcher found that teachers want “caregivers” to be more involved in order to 

increase a school to home connection (p. 35). Therefore, this suggests that a school to home 

connection is an important aspect of parental involvement when it comes to developing a child’s 

ability to read. Similar findings were found in Chansa-Kabali and Westerholm (2014) study 

where they examined the role families have in children’s acquisition of early reading skills. A 

questionnaire was given to families of children to explore parent academic achievement, family 

economic condition, literacy activities and reading materials that are available in the home. 

Findings from this study found that a literate home environment is a strong predictor for learning 

reading skills. This suggests that parental involvement can play a role in a child’s ability to read.    

Programs to Improve Reading   

 Research has explored factors that affect children’s reading and has shown that parental 

involvement is just one factor that can impact a child’s reading ability. Furthermore, this research 

has been done mainly during the school year. It is important to examine the research into 

summer reading for children as well. Since parental involvement is a factor that affects children's 

reading, it is imperative to review the literature regarding parental involvement in a program 

setting, as well as reading over a summertime extended break. Several studies have looked at 

parental involvement programs, summer reading programs, and summer programs with parental 

involvement as individual aspects that influence children’s reading.  
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Parental Involvement Reading Programs/ Workshops. There are multiple studies that 

focus on developing or incorporating parental involvement in a reading program or workshop. 

These reading program goals were to improve children’s reading and to have a lasting impact on 

reading success. Huang and Dolejs (2007) focused on a family literacy workshop using an 

adapted version of the reader’s theater strategy in reading which was a learning activity for, 

“interpreting and orally presenting a written text” (p. 89). The reader’s theater strategy was used 

to help parents learn storytelling strategies that would enhance family reading activities in the 

home. As a result, the researchers found this family literacy workshop was one way for parents 

to learn necessary strategies they could potentially bring home to their children in order to 

facilitate a possible increase in their child’s reading achievement at school. This suggests the 

significance of a program that incorporates parental involvement and addresses how parents can 

impact their child’s reading. In Reglin, Cameron, and Losike-Sedimo’s (2012) study, the 

researchers wanted to determine the effectiveness of parent support intervention on increasing 

reading comprehension scores. The experimental group consisted of students’ parents who were 

“active participants” in the study’s parent support intervention workshops whereas the control 

group of students’ parents did not participate in the parent support intervention workshops (p. 

20). This parent support intervention “curriculum” provided resources for educating parents and 

educators on school involvement strategies. These parent-support strategies included: time 

management; how to help students get ready for a test; becoming aware of students’ reading 

interests; and how to monitor reading homework. As a result, the researchers concluded that 

research-based parent support strategies led to an increase in reading abilities. The study suggests 

that teaching parent-support strategies is a way for parents to be actively involved in their child’s 

reading and to further impact their child’s reading ability.  
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Steiner (2014) conducted a study on an eight-week family literacy intervention that 

taught parents how to support their children in literacy in school and to investigate a family’s 

role in a child’s literacy development. Parents were trained on how to incorporate school-like 

literacy practices into their existing home literacy practices. Each training session, parents were 

provided with instruction on using read-aloud strategies and how to engage their children in 

responses to book. Strategies that were emphasized over the course of the intervention included: 

making predictions, asking and answering questions, making connections, using illustrations, 

retelling, and returning to the text after reading (p. 713). The study found that the effects of the 

intervention increases the parents’ knowledge of how to teach storybook reading strategies 

effectively to their children which affected the parent’s belief in their role in their child’s literacy 

learning. This suggests that parents recognized they might need to be active participants in their 

child’s reading in order to be a positive influence for their child.  

School-Based Parental Involvement Programs. For parental involvement programs, 

Rasinski and Stevenson (2005) focused on a school-coordinated parental involvement program, 

Fast Start Reading program, where parents were tutored and the effects it had on a child’s 

reading achievement were studied. The Fast Start Reading program is a parent-tutoring reading 

program that involves parents reading to their children, listening to their child read, or engaging 

in a word-study activity with their child for daily 10 to 15 minute lessons. The treatment group of 

participants were trained in the Fast Start parent-tutoring program and then received eleven 

weeks of materials that incorporated ideas for parents to use when trying to establish literacy 

habits with their child while the control group did not receive any of this.  The results from this 

study were that over the course of 11 weeks, students and families from the treatment group that 

received the Fast Start Reading program parent-tutoring and materials showed significantly 
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greater reading skill than those in the control group. This study suggests that parental 

involvement reading programs might benefit a child’s reading achievement. Using the same Fast 

Start Reading program, Cosby, Rasinski, Padak, and Yildirim (2015) wanted to know the 

effectiveness and sustainability of this school-based parent involvement program on a child’s 

reading achievement in early literacy skills over a three-year period. These 10-15 minute lessons 

were completed twice a week by the parents and the Fast Start Reading program was 

implemented for three consecutive years with parents. The researchers found that children whose 

parents implemented the Fast Start Reading program lessons made gains in “foundational 

literacy” skills in comparison to children whose parents did not implement the lessons (p. 170). 

This study suggests that a school-based parent involvement program can have a significant 

impact on a child’s reading achievement in school.  

Lam, Chow-Yeung, Wong, Lau, and Tse (2013) examined a school-based paired reading 

program in order to determine the impact school-based support and guidance to parents can have 

on a child’s reading ability. In the paired reading program, parents and children were to read 

together for 5 to 15 minutes where the child can choose any book and both the child and the 

parent read out loud together (simultaneous reading) (p. 127). If the child makes a mistake while 

reading, the parent will provide the correct word, and the student will repeat the sentence the 

correct way before moving on to the rest of the reading. Twice a week for 7 weeks, there was a 

coaching teacher that observed how the parents did paired reading with their children and then 

discussed ways to improve with them. By the end of the program, the children of parents that 

participated in the paired reading program could recognize more words and read more fluently. 

This suggests that a school-based parental involvement program can have a strong effect on a 

child’s literacy development.  
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Summer Reading Programs/Intervention. Along with multiple types of parental 

involvement programs, summer reading programs can be used to improve children’s reading 

over a summertime extended breaks. Kim (2007) examined the effects of a voluntary summer 

reading intervention on children’s reading activities and reading achievement. The treatment 

group in this study received books, postcards, and letters that asked how often and what the 

students were reading during the summer. The control group received the same as the treatment 

group however, these materials came after summer break was over. Findings from the study 

showed that children in the treatment group reported reading more books and spending more 

time on literacy activities at home than the control group over the summer. Furthermore, the 

researchers suggested that beginning readers are, “unlikely to benefit from a voluntary reading 

intervention [where] they receive no assistance from teachers, parents or tutors” (p. 512). This 

suggests that parental involvement during the summer might impact a child’s reading 

achievement along with a summer reading program.  

In a similar study, Johnston, Riley, Ryan and Kelly-Vance (2015) examined a reading 

program and how it might reduce “summer setback” in reading (p. 334).  The program was led 

by teachers who provided a curriculum based on reading fluency and comprehension strategies 

such as repeated reading and one-to-one reading for reading fluency and identifying important 

components of a story for comprehension. The results from this study found that this summer 

reading program was an effective way to increase a student’s reading achievement and helped to 

“disrupt the decline” in terms of summer reading setback (p. 345). This suggests that a summer 

reading program might impact a child’s reading achievement in a positive way.  

In addition, Knapp (2016), she conducted a study using the Reading Apprenticeship 

intervention methods in the summer using parents rather than “supervised volunteers” as reading 
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partners (p. 48). A Reading Apprenticeship experience is typically designed to increase a 

struggling or early reader’s skills and motivation in reading by, “enabling them to successfully 

read self-chosen texts on a level higher than their independent reading level” with support from 

an adult reading partner (p. 50). The methods used for this intervention included: an adult 

reading partner reading with a “novice” reader, alternating reading lines of a text, the adult 

reader modelling fluent and expressive reading, and the adult reading partner helps with difficult 

vocabulary words and meanings. Parents were trained as the adult reading partner with the 

Reading Apprenticeship methods and were used by the parents for their children five times a 

week for 20 minutes throughout the summer. The results of this study were the Reading 

Apprenticeship intervention methods used by parents as reading partners was an effective way in 

helping, “delay novice readers [and] avoid the typical summer setback in reading” (p. 59). This 

suggests that this summer reading program might be able to reduce the problem of summer 

reading setback for a child’s reading ability.  

Parental Involvement Summer Programs. Sandberg-Patton and Reschly (2013) 

conducted a study to investigate summer reading setback in reading for children. The researchers 

wanted to measure the change in reading and investigate the family factors that might impact 

reading change over the summer months. Using the Dynamic Indicators of Early Literacy Skills 

Oral Reading Fluency (DIBELS), students were assessed two weeks before the end of the school 

year and then the second week of the new school year. Findings indicated that summer reading 

loss differed by grade however, this loss was seen more in the lower grades. Furthermore, the 

researchers suggested that summer reading loss might be greater for students in lower grades 

because they need “more assistance with reading” (p. 41). This suggests that possible assistance 

might come from parental involvement over the summertime to reduce summer reading loss for 
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children. Further studies have been done into summer programs that incorporate parental 

involvement to impact a child’s overall reading achievement. In Mitchell and Begeny’s (2014) 

study, they examine the impact of a reading fluency intervention program used by parents in the 

home during the summer months. The Helping Early Literacy with Practice Strategies (HELPS) 

reading program was implemented by parents for their children that were “struggling readers” (p. 

41). The HELPS reading program incorporated eight evidence-based strategies that included: 

“repeated reading, modeling, phrase-drill error correction, verbal cueing procedures for students 

to read with fluency and for comprehension, goal setting, performance feedback, and a 

motivational/reward system” (p. 48). The curriculum of this program consisted of 100 

instructional passages ranging in difficulty and a workshop was held to train parents on how to 

implement this reading program at home with their child during the summer. The overall 

findings from the study were students’ reading fluency had improved because of parents using 

the HELPS reading program at home. This suggests that a parental involvement summer reading 

program relationship might increase a child’s reading ability.  

Similarly, Pagan and Sénéchal (2014) wanted to examine parental involvement in a 

comprehensive book reading intervention and how it might improve reading and vocabulary 

skills for children. Parents were trained as reading partners who “encouraged, modelled, and 

coached” their child to read during summer (p. 19). Children were encouraged to read a book 

once a week for 8 weeks over the summer and parents were to practice strategies they had 

learned during paired reading time. These strategies included: generating questions, summarizing 

the text, clarifying word meanings and confusing passages, and making predictions for 

comprehension, repeated reading for reading fluency, and modeling to enhance vocabulary. 

Findings suggest that by the end of the summer and reading intervention, the children of parents 
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who participated had stronger reading and vocabulary skills. This suggests that the role of 

parental involvement through a reading program might help reduce summer reading setback and 

increase a child’s reading achievement.  

For White and Kim (2008), they used the same voluntary reading program as stated 

above (Kim, 2007) however, they incorporated parental scaffolding to determine if it would 

decrease the loss of reading achievement that can occur over the summer months. In the summer 

months, the treatment group received books based on the student’s interests and parent 

scaffolding that consisted of listening to: a student talk about a book; reading a 100-word 

passage from a book aloud; and providing feedback to the student about their reading. The 

control group did not receive any books or parent scaffolding in the summer. This parent 

scaffolding occurred through a letter that was sent home by the researchers to encourage parents 

to be involved in the numerous described ways in their child’s reading. The results from this 

study were that when voluntary reading of books over the summer and parent scaffolding occurs, 

it can increase reading achievement and help to “reduce summer loss” (p. 124). Findings from 

this study suggest that participation in a parental involvement summer reading program over the 

summer can contribute to the decrease in summer reading setback and increase reading 

achievement.  

Gap In Research 

 From the literature review, 36 empirical studies were found to address the research 

question guiding this review. In the beginning, studies were found that identified multiple factors 

that may contribute to a child’s reading ability. With the research question in mind, the factor of 

parental involvement was researched more closely to examine the type of impact parents can 

have on their child’s academics and specifically, in literacy. Continuing with parental 



SUMMER READING SETBACK  27 

involvement, programs were found in the research that demonstrated the impact they might have 

on summer reading. Lastly, the research focused on summer reading programs and how parental 

involvement can contribute to reducing the problem of summer reading setback. These programs 

incorporated voluntary reading, parent teaching, and reading strategies parents can use at home. 

However, in the extensive literature review conducted, a user-friendly handbook for parents to 

use over the summer breaks could not be found. As such, the goal of this thesis work was to 

design a handbook that would be accessible to parents and would inform them of the many 

research-based strategies discovered in this literature review along with tips for how to 

implement the same strategies in their own homes. The hope is that parents will find a resource 

in this project for helping their students to maintain their reading and potentially even grow as 

readers over the summer months. 

 

Research Questions 

 This extensive literature review was conducted to address the research question: how can 

parents support their children in reading during summer? What strategies are best for parents 

who wish to support their children at home over summer in reading? The research has shown that 

a child’s reading can be impacted by multiple factors however, in this case, parental involvement 

as a factor impacting a child’s reading ability was the focus. From there, studies were reviewed 

that indicated how parental involvement is a factor in a child’s reading ability and the positive 

influence it may have on children. Furthermore, programs have been created to reduce a child’s 

reading setback during summer by incorporating parental involvement. The multiple studies 

found in the literature review were directly linked to the research question about how parents can 

support their child’s reading during summer. These studies will be used as a guideline for 
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creating a literacy strategies handbook for parents to use in supporting their young readers in the 

summer months. 

 

Conclusions 

 One problem that can impact a child’s reading ability is a break in their formal literacy 

education such as a summer break. Multiple sources have suggested that to reduce this problem 

of summer reading setback is to involve parents into their child’s education. In the extensive 

literature review, studies concluded numerous factors that impact a child’s reading and one is 

parental involvement. Specifically, parental involvement in academics was discussed followed 

by the types of parental involvement programs that have been studied. These programs ranged 

from summer reading program, parental involvement programs, and then combining summer 

reading and parental involvement which is the focus of this research. Various sources discussed 

how to train parents and the types of strategies that parents can use with their children to improve 

a child’s reading ability or reduce summer reading setback. However, the gap in this research 

was a handbook accessible for parents to use during the summer break to reduce this problem of 

summer reading setback. In order to try and address this gap in research, a user-friendly parent 

handbook will be created and disseminated. Before this happens, a detailed explanation of how 

the extensive literature review was conducted will be provided, as well as an analysis of the need 

for this user-friendly handbook, and the limitations of this work.  
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Chapter Three: Methodology 

 To address the research question of how parents can support their child’s reading during 

summer, an extensive review of the literature was conducted. This chapter addresses: how the 

research topic was chosen, how the literature review was conducted, the problem and purpose for 

this research, the intended audience of the curriculum project, a needs analysis for a parent 

friendly handbook, and the limitations of this project. 

Step One: Author’s Background 

As a graduate student in her last year of her Master’s program, the researcher has had 

different experiences that can impact the type of curriculum project she completed. The areas of 

certification range from Students with Disabilities as well as General Education along with 

Middle School Social Studies for the researcher. In this Master’s program, the researcher has 

been working toward certification in Literacy Birth-12. The experiences that she has encountered 

in both undergraduate and graduate programs have influenced the way the research topic has 

been tackled for this thesis project. As part of her teaching experience, she has been fortunate to 

interact not only with students, but with staff and parents of the students. In addition, the 

researcher has sat in on many parent- teacher conferences that are informative and have impacted 

the way she views parental involvement. The researcher’s own biases come across in the 

research and the concept that is trying to be conveyed. For example, the researcher has seen first-

hand in schools as well as in own personal experiences, what kind of significant impact a parent 

can have on a child’s academics whether it is in reading or another content area. When 

approaching research for this topic, the researcher is viewing the specific research that discusses 

how important parental involvement can be in a child’s life instead of how parental involvement 

might not work for everyone. The focus for the research topic to be in literacy is in large part 
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because of the graduate program she is in however, literacy is a huge component integrated in 

elementary school classrooms and the researcher wishes to eventually have her own classroom of 

students. Overall, the experiences the researcher has had in teaching do motivate how she 

approaches the research, the curriculum project, and the comprehensive synthesis for this 

master’s thesis.  

Step Two: Determine Research Topic 

 The topic of summer reading setback and parental involvement was chosen due to the 

personal interest and experience with this issue. During elementary school, the researcher found 

that unlike most peers at the beginning of a new school year, reading was not a challenge for her 

and the material from the previous year was not difficult to remember or apply in a new grade 

level. The researcher’s parents read every night and over the summer instilling a love of reading 

that continued throughout high school and is still present today. Her parents were active 

participants in her reading and education. Coming from such a rich home literacy environment, 

the researcher believed the parental involvement received as a child influenced her reading 

achievement in school.  In addition, the researcher has been a substitute teacher where she was 

able to see firsthand at the start of a new school year how students need review of reading skills 

from the previous grade level because they have not used them over the course of summer break. 

As a future classroom teacher, it is important to understand the factors that can impact a child’s 

reading abilities over the summer months and the ways in which teachers can reduce this issue of 

summer reading setback potentially with parental involvement. Furthermore, the researcher 

became interested in the issue of summer reading setback when she had to complete an article 

critique for a graduate level course that specifically address summer reading setback and a 

voluntary reading program.  
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 When the researcher began to explore possible thesis topics, she was impressed to find 

multiple factors that can impact a child’s reading ability, how parental involvement is a common 

factor that has been thoroughly documented and how parental involvement can reduce reading 

setback over the summer months. The researcher chose to focus on the factors that can impact a 

child’s reading ability, parental involvement in and out of school, and the types of programs that 

help benefit students who experience summer reading setback. The creation of a user-friendly 

handbook for parents to use with their children over the summer was chosen to provide mini 

reading lessons that incorporate strategies for parents to use with their children to reduce this 

issue of summer reading setback and to further influence their child’s reading success in school.  

Step Three: Conduct Literature Review 

 The sources used for the literature review included different articles regarding the 

problem of summer reading setback and empirical studies from reputable academic journals. 

Studies were found using the ERIC and PsycINFO databases. Interlibrary Loan was used 

frequently to obtain articles from other SUNY libraries if there were unavailable through SUNY 

Fredonia’s databases. Search terms used to find these sources included: summer reading setback, 

summer reading loss, parental involvement, reading programs, literacy programs, summer, home 

literacy environment, summer reading intervention and reading achievement. Furthermore, other 

sources were found by viewing a researcher’s references page and finding those articles to use 

within the literature review. The research established that there were specific authors with key 

ideas in the field of this research that were significant in the development of this project. It 

should be noted that some of the sources are dated before the 2000s and contained deficit 

language that was typical of the time; however, every effort was made to avoid deficit language 

in this work or to directly quote these sources when necessary. The use of deficit language is not 
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supported nor does not reflect the viewpoint of this researcher. The findings from the studies 

found in this literature review are relevant to the topic and lead the researcher to notice the gap in 

research regarding a user-friendly handbook for parents that incorporates strategies they can use 

with their child to impact that child’s reading success during the summer months.  

Step Four: Formulate Problem and Purpose 

Problem 

 The problem this curriculum project addresses is the lack of a user-friendly handbook 

containing different strategies for families to use with their children over the summer months to 

reduce the issue of summer reading setback. 

Purpose 

 The purpose of this curriculum project is to create a user-friendly handbook to be used by 

parents or family members of children over the summer months. The handbook will be broken 

down into different reading strategies that can be used by parents or guardians with their children 

and explicitly explained mini lessons. The idea is that whoever uses the handbook will be able to 

implement the strategies successfully without any additional training. By the end of the 

handbook, the families will understand how to instruct their child in reading strategies that will 

help reduce this summer reading setback many children have at the start of a new school year. 

This handbook will be used by family members and parents trying to actively be participants in 

their children’s reading during the summer and to promote reading success in school.  

Step Five: Determine Intended Audience 

 The intended audience for this handbook was originally solely parents; however, through 

extensive research, the researcher found that it would be best if the intended audience for this 

handbook be families. Parents are not the only members of a family that take part in a child’s 
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reading. This handbook needs to be accessible for a grandparent, sibling, or other family 

members to use with this child over the summer months. Lessons that will be incorporated in the 

handbook will need to be written in a way that anyone working with the child can understand 

and implement them. Also, this handbook will be developed for families of children that are in 

primary grades since this is when the most assistance is needed in reading from a parent figure.  

Step Six: Conduct Needs Analysis 

 In order to determine if a handbook for families of reading strategies over the summer 

would be beneficial, the researcher contacted two local teachers with specific questions 

regarding summer reading setback and the handbook. The researcher asked teachers instead of 

families because teachers have direct available access to the families and the researcher does not. 

The interview questions used for this needs assessment can be found in Table 1 on the following 

page. Both teachers that were interviewed were second grade teachers which is within the grade 

level that the handbook’s intended audience is for families of children who are in the primary 

grades. The researcher emailed both teachers with specific questions and they provided similar 

yet relevant information. Both teachers had indicated that the notion of summer reading setback 

with their students at the beginning of a new school year was prevalent and it “happens every 

year with most of our students” (W. Barnes, personal communication, April 17th, 2018). They 

believed that summer reading setback did affect learning and most the time, teachers need to go 

back and review certain skills instead of starting the curriculum that they need to start to. The 

researcher had asked about age or grade level as a factor experiencing summer reading setback 

and it was indicated in kindergarten-2, the focus is on learning how to read versus grades 3-5, the 

focus is on reading to learn. In terms of what can be done to reduce summer reading setback, 

some suggestions that were given that included: summer school, more parental involvement 
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since reading does not seem to take place over the summer for students, more responsibility 

placed on parents, and a summer reading program. In the opinion of the two local teachers, a 

handbook for families on strategies to reduce summer reading setback would be useful for some 

but they felt that some families might not put in the effort to help their children during the 

summer months.  

Figure 1: 

Questions asked to two local teachers about a need for this handbook 

1. Have you noticed this notion of summer reading setback with any of your students when 

you begin a new school year? 

2. If so, do you think it is a problem that affects learning? 

3. Does age or grade level seem to be a factor in terms of experiencing summer reading 

setback? 

4. What kinds of things do you think could be done to reduce this summer reading setback? 

5. Do you think a handbook for families on strategies to reduce summer reading setback 

would be useful? 

 

Step Seven: Research How to Create a Handbook 

When creating the handbook, the focus was on finding similar handbook layouts but 

different topics. The researcher found one handbook that was for parents but not about strategies. 

There were examples of previous graduate students’ work on handbooks used to see the format 

of the handbooks and the researcher used those models for her handbook. Lastly, she spoke with 

Dr. Kathleen Gradel, a technology savvy professor, who encouraged her to create an online 

handbook through a website, Canva. The researcher contacted this faculty member because she 

is known for technology knowledge. This technology application, Canva, allowed her to create 

an online handbook that has a presentation feature with it as well. When organizing the 

handbook, the focus was on the strategies that were in each empirical study used in the literature 

review. Based on the multiple strategies described from the studies, the researcher found seven 

strategies to incorporate in the handbook: making connections, asking quality questions, making 
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predictions, context clues, retelling, expanding responses, and look-backs. There was a weekly 

schedule for families developed to use over the summer with each week being a different 

strategy or strategies for the families to use with their child. In addition, the researcher created a 

section for families to support their child beyond the summer. In this section, there are ways to 

support their child in tests, homework, and finally reading when the child is back in school.  

Step Eight: Reflect on Limitations 

 One limitation that has been noted is the generalization that will come with the creation 

of the handbook. The strategies that have been described in detail within the handbook are not 

the only ones that can be used with children to help reduce the issue of summer reading setback. 

This handbook is a good beginning when looking at the simple yet effective ways in which 

families can address summer reading setback with their children over the summer together. 

Another limitation of this curriculum project is that the researcher will not be able to implement 

it personally so she will not be able to see its success or its failures. The researcher will 

disseminate the handbook to teachers however, it is the choice of the teacher to disseminate the 

handbook further to families. 

Step Nine: Disseminate Curriculum Project 

 After completing the handbook, the last step of the project was to begin making plans to 

disseminate the handbook. Due to the wide range that the intended audience of the handbook can 

be, it would be best to try and disseminate to the local school districts in this area such as 

Dunkirk, Fredonia, or Brocton. The researcher would also like the handbook to be electronically 

available for families outside of the local area that are interested in reading with their child over 

the summer months while focusing on their child’s reading achievement in the form of a website. 

In addition, a future goal the researcher would like is the handbook to be incorporated into or 
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implemented through a summer reading program for families to use to impact their child’s 

reading ability.  
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Chapter Four: Results 

 

See A Reading Strategy Handbook for Families Over the Summer beginning on the following 

page. 
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Introduction 
 

This handbook was developed to provide families with reading 

strategies over the summer months in order to reduce this idea of 

summer reading setback. Summer reading setback can be defined 

as a “decline in a child’s reading achievement that can occur over 

an extended break in a child’s learning from formal schooling” 

(Allington & McGill-Franzen, 2013, p. viii). Between the end of a 

school year in June to the start of a new school year in 

September, many children are not reading enough or very little at 

all. As a result, children are coming into a new school year already 

behind but that is where you come in! I have created this 

handbook for parents, siblings, or anyone that might be older than 

your child who can assist them with reading! The information in 

this handbook is targeted to children who are considered to be in 

the primary grades (Kindergarten to 2nd Grade). In this handbook, 

I have included reading strategies that can be used at home with 

step-by-step instructions and how you can best support your child 

in their reading ability in and out of school. It is organized by a 

weekly schedule for the summer for you and your child to try out 

the strategies described each week! 
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Methods of Reading 

 

Paired Reading is between you and your child. This allows an adult reader, the child 

and the book to a shared reading experience. It is easy to carry out, cost-

effective (free!) and time efficient for reading with your child. According to Lam, 

Chow-Yeung, Wong, Lau, Tse (2013), they recommend that an adult reader and 

child should read together at home for 5-15 minutes, 5 days a week. This technique 

of adult reader with the child facilitates a child’s participation during paired 

reading (Jimenez & Filippini, 2006). Furthermore, the following strategies are 

aimed to encourage adult readers to use techniques to foster child talk and to 

maximally informative feedback from adult reader to child.  

 

Procedures for Paired Reading: 

 

1. Identifying and defining the focal reading strategies for that week 

2. Modeling strategies by reading aloud with the child 

3. Providing guided practice, using strategies with weekly fiction or non-fiction 

books 

 

When reading out loud together, this is a possible procedure for the adult reader 

and child to engage in: 

 

 The child chooses any book and the child and parent begin reading out loud 

together in close synchrony (simultaneous reading)  

 When the child makes a mistake, the parent supplies the correct word 

 The child repeats the correct word and then continues reading.  

 When the child feels confident enough to read alone, s/he gives the parent a 

signal and the parent stops reading (independent reading) 
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Repeated Reading involves one-on-one reading with you and your child. This 

method of reading has students read a passage with an adult reader that is easily 

decodable for the child. Repeated reading allows a child to read the same text over 

and over again until s/he is reading with no errors (Johnston & Riley, 2015). This 

can be used in conjunction with other strategies that are listed below. This helps 

with reading fluency of a passage as well as reading comprehension for the child.  

 

Procedures for Repeated Reading: 

 

1. Choose a story that is not too long and decodable for the child 

2. The adult reader reads the story or passage that has been chosen aloud 

to the child 

3. Have the child re-read the passage as many times as needed until the text 

is fluent.  

 
 

Reading Apprentice Method is between an adult reading partner and a beginning 

reader. The adult reader reads alternate lines or pages depending on the reading 

level of the text. If your child struggles with reading, the child can simply read all 

the words s/he knows while the adult reading partner can read the rest. While 

reading, the adult reader models fluent and expressive reading and can use any 

number of the strategies in this handbook to discuss the book during reading. 

When the beginner reader is reading, the adult reading partner will help with 

decoding the difficult words and provide explanations of unknown vocabulary in the 

reading (Knapp, 2016). Here is an example of how to appropriately incorporate this 

reading apprentice method during the reading process: 
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J is for Jonathan who is in third grade 

M is for Jonathan’s mother  

This is the interaction between Jonathan and his mother while implementing the 

reading apprentice method. Jonathan begins to read: 
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Schedule for Summer Weeks 
You can use this schedule to try out the following strategies each week. This is a 

recommended schedule but you do not need to follow it in order. The children’s 

books that you can use while practicing these strategies can be either fiction or 

nonfiction. In the schedule, it is a suggestion to use a fiction or nonfiction book for 

that particular week but you do not need to. After this schedule, there is a list of 

different types of books for you and your child to read! 
 

Week of 

Summer: 

Possible Children’s 

books 

Focal Strategy 

Week 1 fiction Making Predictions 

Retelling 

Week 2 nonfiction Asking Quality Questions 

Making Connections 

Week 3 nonfiction Context Clues, Expanding Responses 

Week  4 fiction Making Predictions 

Asking Quality Questions 

Week 5 fiction Retelling, Look Backs, Asking Quality 

Questions 

Week 6 fiction Context Clues,  

Asking Quality Questions 

Week 7 fiction Retelling, Look Backs 

Week 8 fiction Making Predictions 

Expanding Responses 

Adapted from Steiner, 2014 
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Types of Fiction & Nonfiction books: 
 

Fiction 

Fantasy: supernatural (example: magic) 

Humor or Comedy 

Mystery 

Traditional Literature (legends) 

Adventure 

Fantasy: time travel 

Fantasy: science fiction 

Romance 

Poetry 

Sports 

 

Non-Fiction 

Animals: marine life, reptiles, mammals 

Sport biographies 

Technology 

Science: Earth science, space 

Travel 

History/ Geography 

Children/ Family  

Source: Pagan & Senechal, 2014 
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TIPS FOR "READING TOGETHER" WITH YOUR CHILD  

Source: Knapp, N., 2016  
 

1. Pick a time. 

 - Try to find a good time to read every day, when your child is  

    not going to be too tired or distracted.  

2. Get Comfortable. 

 - Sit together on the couch or just side-by-side, in a quiet spot  

   with no TV or other distractions.  

3. Let your child choose what to read.  

- Let your child pick whatever he/she wants to read with you,  

  even if it seems a bit "too hard" or "too easy." You can "nudge" a  

  little, and certainly suggest possibilities, but always respect  

  your child's choice. Let him/her reread favorite books if he/she  

  wants to.  

4. Share the reading.  

- Always take your turn reading, and always help during your  

  child's turn whenever he/she needs it. - Take time to talk about  

  the book together as you read. Wonder out loud about what  

  might happen next, talk about an interesting illustration, or  

  share your own responses to the text. - Be enthusiastic--show  

  your child how much you enjoying reading together!  

5. No pressure! 

 - At first, give your child the word whenever he/she seems stuck  

  or asks for help. - Later, help your child figure out words if  

  he/she is willing to try, but don't insist. - If your child gets  

  tired or says the book is too hard, encourage him/her, but don't  

  force your child to continue. - Remember, this is NOT a  

  performance by your child.  

6. Enjoy this special time with your child!  
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Strategies: 
Making Connections  

Text to Self, Text-to-Text, Text to World 
 
This strategy allows you and your 

student to make personal connections 

to the reading. It is important to 

make connections first to personal 

experiences (text-to-self), then to 

other books that you might have read 

together is great (text-to-text)! 

Finally, try to connect the reading to 

what is going on in the real world 

(text-to-world).  

 

You can use all the questions below or 

a combination of them while reading with your child. Any of the questions below are 

going to help your child make a connection between what they are reading and their 

own lives. This will help with reading comprehension for your child! Here are some 

questions you may ask during reading time: 

 

Text-to-self connection questions: 

 What does this story remind you of? 

 Can you relate to the characters in the story? 

 Does anything in this story remind you of anything in your own life? 

 

Text-to-text connection questions: 

 What does this remind you of in another book you might have read? 

 How is this reading similar to other things that you have read? 

 How is this reading different than other things you have read? 

 

Text-to-world connection questions:  

 What does this remind you of in the real world? 

 How are the events in this story similar to things that are happening in the real 

world? 

 How are events in this story different from things that happen in the real 

world? 
 

Source: Making Connections, 2018, ReadWriteThink 
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An example of how you can incorporate this strategy while reading with your child:  

 

Strategy Strategy description and example 

Making 

connections 

 
Adapted from 
Jimenez, Filippini & 
Gerber, 2006 

This strategy, making connections, allows you and your child to 

relate between books and past or current personal experience of 

child, parent, friend, etc. 

 

Example: 

 

Book: Chrysanthemum by Kevin Henkes 

 

During Reading:  

Adult Reader from the book: “During naptime Victoria raised 
her hand and informed Mrs. Chud that Chrysanthemum’s name 
was spelled with thirteen letters.” 
Adult Reader: Wow, that is a long name. How many letters do 

you have in your name? 

Child: I have 8 letters in mine  

Adult Reader: Yes, you do! Do you know anyone with a very long 

name? 

Child: (Names someone else at school or in your family) 

Adult Reader: Great job, now let’s continue reading about 

Chrysanthemum! 

 

-In this example, the adult reader is trying to have the child 

make a text-to-self connection between the character, 

Chrysanthemum, and the child. Also, the adult reader is trying to 

encourage the child to think of other long names to further 

connect the reading for the child. This will help with the child’s 

reading comprehension. The strategy can be used during reading 

but it can be used after reading too.  

Source: Simon, 2018 
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Asking Quality Questions 
 

 

This strategy can be used during, and 

after reading which makes it a great 

strategy!  

During reading: 

•Asking quality questions can be 

something you use to ensure the child 

understands what is being read or to 

see how the story moves from one idea 

to the next.  

After reading:  

•These quality questions will be asked 

to ensure the child understood the 

reading as a whole.  

 
 

An example of how you can incorporate this strategy while reading with your child:  

 

Strategy Strategy description and example 

Asking 

Quality 

questions 

 
Adapted from 
Jimenez, Filippini & 
Gerber, 2006 

This is where any question requiring an elaborate or complex 

response. Encourage your child to consider ideas in the story and 

connect them as a story moves along aka “open ended questions” 

 

Example: 

 

Book: Click, Clack, Moo, Cows that Type, Doreen Cronin  

 

During Reading: 

 

Adult Reader from the book: “It was bad enough the cows had 
found the old typewriter in the barn, now they wanted electric 
blankets! “No way,” said Farmer Brown. “No electric blankets.” So 
the cows went on strike. They left a note on the barn door.” 
Adult Reader: What did the note say again? 
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Child: (Just read from the text) The note said “Dear Farmer Brown, 
The barn is very cold at night. We’d like some electric blankets. 
Sincerely, The Cows” 
Adult Reader: You are paying great attention to the story, good 

job! 

 

-In this example, the adult reader is ensuring that the child 

understands what is going on in the story before they move on to 

the rest of the story. Often times, asking quality questions during 

the reading is important to do halfway or after an event that is 

important in the story’s plot.  

 

After Reading: 

 

Adult Reader: (Reads end of story) 
Adult Reader: Why were the cows typing to the farmer in the first 

place? 

Child: Because the cows wanted electric blankets. 

Adult Reader: Awesome! 

 

-In this example, the adult reader is asking a quality question at the 

end of the story to make sure the child remembered the important 

ideas in the story. This will aid in helping the child to remember the 

story and to comprehend the plot of the story too.  
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Making Predictions 
 

 

Making predictions is similar to making 

connections as well as asking quality questions. 

This strategy can be used before, during, and 

after reading! Making predictions helps 

students monitor their own comprehension while 

allowing them to connect their own experiences 

with the reading. Also, it gets a child thinking 

about what is ahead in the reading which 

further engages them! Here are some examples 

of how you might be able to use this strategy either before, during, or after. 

 
 

An example of how you can incorporate this strategy while reading with your child:  

 

Strategy Strategy description and example 

Making 

predictions 

 
Adapted from 
Jimenez, Filippini & 
Gerber, 2006 

This is when a question (or comment) regarding what might happen 

in the story or to the characters before finishing the story 

 

Example: 

 

Before Reading: 

 

Adult Reader: (Showing the book to the child) Based on the 

pictures on the front cover, what do you think the book is going to 

be about? 

Child: I think the book is going to be about… 

 

 

-In this example, the adult reader is having the child predict what 

might go on in the story before they read. This allows the student 

to start thinking about the text and engage with the reading as 

well.  

 

During Reading: 
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Adult Reader: What do you think is going to happen to (insert 

character’s name) in the story? 

Child: I think that (character’s name) will… 

 

-In this example, the adult reader has the child predict what might 

happen next in the story based on what has already been read. In 

addition, the adult reader can refer back to the original prediction 

before the reading to see if the child’s prediction was similar or 

different than what is happening in the reading.  

 

After Reading: 

 

Adult Reader: (End of the book) What do you think might happen 

to (character) after (the end event) happened? 

Child: I think that (character) will... 

 

-In this example, the adult reader encourages the child to be 

creative and use what they already know from reading to make an 

educated guess what might come next in the story. Having the child 

predict what might happen next in the story guides the child’s 

reading comprehension.  
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Context Clues 

 

Context clues allow your child to be a word detective! Some 

authors leak information on the page and it requires a 

special detective to solve the word meaning! This strategy 

allows your child to figure out what an unfamiliar word 

means in reading. Also, this strategy is helpful for learning 

new words and for better understanding what they read. 

Below, there is an example of a mnemonic aid for children 

to remember how to use context clues and an example of 

how this strategy is used while reading.  

 

LPR 3: 

Look- before, at, and after the new word 

Predict- quickly predict the word’s meaning, remembering that a wrong prediction is 

often a good start 

Reason- think more carefully about the word’s meaning, trying to be as precise as the 

context clues allows 

Resolve- recognize that you may need to take other steps (look the word up or ask 

someone) 

 
Source: ReadWriteThink.org 

 

An example of how you can incorporate this strategy while reading with your child:  

 

Strategy Strategy description and example 

Context 

Clues  

 
Adapted from 
Steiner, 2014 

A hint that an author gives to help define a difficult or unusual word 

while reading. This hint can be surrounding the word in the sentence or 

in the pictures of the book.  

  

  

 

Example: 

 

Adult Reader: (While reading) “We had a feast of turkey, potatoes, 
carrots, and pie.” 
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Adult Reader: What do you think the word, “feast” means? 

Child: I don’t know. 

Adult Reader: Well, let’s look at what was written after the word. 

Potatoes, carrots and pie. Hmm, and let’s take a look at the picture they 

have here. What do you think the word “feast” might mean now? 

Child: Feast has something to do with what they are eating. 

Adult Reader: Yes, good job! When do you think they are eating? 

Child: I think dinner time.  

Adult Reader: Great job! Yes, feast means like a large meal at dinner 

time. 

 

-In this example, the adult reader guides the child through this 

strategy. They try to demonstrate to the child that when they do not 

know a word, they can look around at the surrounding sentence and/or 

the pictures that are part of a story. When the child finally gets the 

definition of the word, the adult reader is reinforcing the definition by 

repeating and ensuring that the student understands and can move on 

with the story! 
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Retelling 

 

Retelling allows a child to reconstruct the story from 

their memory. This strategy can be used after reading to 

ensure your child is comprehending the story. Also, this 

strategy can create an interactive discussion between 

you and your child about what you have just read 

together! 

 

According to Leslie & Caldwell (2016), to evaluate and 

guide a good retell of a story by your child when they 

include:  

 

 The names of the characters in the story 

 The setting of the story 

 Problems that might have happened and solutions to these problems 

 Sequencing the events in the story  

 Incorporate only the most important events in the story 

 

 
An example of how you can incorporate this strategy while reading with your child: 

 

Strategy Strategy description and example 

Retelling 

 
Adapted from 
Steiner, 2014 

This strategy allows a child to retell the story like you have not heard 

it before. A good retell includes all the elements of a 5 Finger Retell 

(Characters, Setting, Problem, Events, and Ending) 

 

Example:  

 

Book: The Very Hungry Caterpillar by Eric Carle  

 

After Reading: 

 

Adult Reader: Now that we have finished this book, let’s do a retell of 

it. Tell me everything that happened in the book like I did not just read 

it with you! 
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Child: Well there was an egg and then it become a caterpillar. 

Adult Reader: Good. Now let’s use our five finger retell. You got the 

pinkie which is the character of the story! Next is the ring finger 

which is the setting. Where did the story take place? 

Child: On a leaf and then on different days of the week. 

Adult Reader: Great! Now, the middle finger of the 5 finger retell is 

problems so, did the caterpillar have a problem that happened in the 

story? 

Child: Yes, the caterpillar was very hungry.  

Adult Reader: Well, what did the caterpillar do next if he was so 

hungry then? 

Child: He ate an apple, a pear, and some plums. 

Adult Reader: Did he eat anything after the plums? 

Child: Strawberries, oranges, and cake! 

Adult Reader: Was he still hungry after eating all of that? 

Child: No, he ate so much he got a stomach ache. 

Adult Reader: What happened next after the stomach ache? 

Child: He got big and made a cocoon around himself and then became a 

butterfly! 

Adult Reader: You did a great job retelling the story with me and you 

used the thumb for the ending of the 5 finger retell!  

 

-In this example, the Adult Reader is guiding the child through the 

retelling strategy for the story. When using the Five Finger Retell 

approach, it helps children visually see what parts of the story they 

need to talk about. In addition, the Adult Reader is helping the child 

sequence the events of the story by asking, “what did he do next?” or 

asking “did he eat anything after?” This is a great example of a retell 

with a child! 
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Expanding Responses 

 

 

The expanding responses strategy is great 

for children to become actively involved in 

the reading. The adult can become the 

listener, the questioner, and the audience 

for the child. By actively involving the child 

in the reading process, children can learn 

the most from books this way.  

 

Here is a reading technique called the PEER sequence that demonstrates how 

expanding responses might look while reading with your child: 

 Prompts the child to say something about the book 

 Evaluates the child's response 

 Expands the child's response by rephrasing and adding information to it  

 Repeats the prompt to make sure the child has learned from the expansion. 

Source: Reading Rockets.org 

An example of how you can incorporate this strategy while reading with your child: 

 

Strategy Strategy description and example 

Expansion 

 
Adapted from 
Jimenez, Filippini & 
Gerber, 2006 

This strategy allows the adult to expand or build on the child’s 

responses with new ideas that includes: adding more detail or 

completing a response. 

 

Example:  

 

Adult Reader: (Looking at the page of a book with a picture of a 

fire truck) What is this? (Prompting while pointing at the fire 

truck) 

Child: Truck 
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Adult Reader: That’s right. (Evaluation) It’s a red fire truck. 

(Expansion) Can you say fire truck? (Repetition) 

Child: Fire truck 

 

-In this example, the PEER sequence is being used with the child 

while reading. This strategy and using the sequence allow the child 

to be actively involved in the reading, instead of being an 

uninvolved listener while the adult reads.  

Source: Whitehurst, 2011 
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Look-Backs 

 

This strategy encourages child to 

reinspect the reading in order to answer 

questions about the text. You can prompt 

your child to look back into the story in 

order to find the answers to certain 

questions as well as pointing out perhaps 

where s/he might find the answer. This 

can take place after reading while you are 

asking questions about the reading to 

make sure your child understands!  

 

An example of how you can incorporate this strategy while reading with your child: 
 

Strategy Strategy description and example 

Look-Back 

strategy 

 

This strategy helps a child to understand the reading by re-reading or 

reinspecting the text in order to answer comprehension questions 

 

Example:  

 

Book: The Giving Tree by Shel Silverstein 

 

Adult Reader: Why do you think the tree wanted the boy to take her 

apples? 

Child: I don’t know. 

Adult Reader: Let’s look back in the book to find out the answer!  

Child: I don’t know where to look.  

Adult Reader: I think we might be able to find the answer on this page 

(points to the page) Let’s re-read this page together. (reads the page) 

Child: Oh, because the tree wanted the boy to be happy. 

Adult Reader: Yes, great job at looking back in the reading to find the 

answer! 
 

-In this example, the Adult Reader is guiding the child to the answer of 

the question by prompting to look back in the text. Also, the Adult 

Reader pointed to the page where the child might be able to find the 

answer and re-read the page together to ensure the child understood! 
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Support Beyond Summer: 

While this handbook teaches you how teach and support your child’s learning at home 

in reading during the summer months, it is important to continue this support when 

your child returns to school in September. A home school partnership is important and 

plays a role in school success for your child (Reglin, G., Cameron, H., & Losike-Sedimo, 

N. (2012). I have created a few suggestions that help this home school partnership 

that families can partake in to ensure your child’s success in school! I have broken the 

suggestions done into categories such as homework support, test support, and overall 

reading support to ensure achievement for your child!  
 

Test Support 

 Make sure your child has plenty of sleep for the test so they are well rested! 

 Prepare a good breakfast for the child or make sure that they will eat 

breakfast at school before the test. The child needs “brain food” for the 

test. 

 Have a calm morning of a test to make sure the student does not come into 

school upset. 

 Prepare your child with a practice test the night before. (eg. if your child has 

a spelling test the next day, work with your child on the spelling words and do 

a “mock” spelling test with them the night before. 
 

Source: Reglin, G., Cameron, H., & Losike-Sedimo, N., 2012 

Homework Support 

 Become aware of when your child has homework and what days they do not 

have any. 

 Monitor the completion of homework to make sure the child completes it in a 

timely manner (returns it to the teacher) 

 Reduce distractions when the child is doing homework such as: television, 

sports, video games, peers, music, noise in the house and siblings 

 

Source: Reglin, G., Cameron, H., & Losike-Sedimo, N., 2012 
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Reading Support  

 Become interested yourself in what books your child wants to read! That can 

be exciting for your child to know that their family is enjoying the same books 

as them! 

 Try to read to your child on the regular at least four times a week for 8-10 

minutes at a time. This will create positive attitudes toward reading for your 

child! 

 Take your child to the public library and have them pick out any book they 

want. It encourages your child to read and become familiar with the library in 

your community.  

 

Source: Reglin, G., Cameron, H., & Losike-Sedimo, N., 2012 and Anderson, S.A., 2000 
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You are the role model! 

 

 If your child sees a parent or family member reading 

regularly, then reading becomes important to the child 

because the most important person in their world reads! 

 Your expectations for your child have a powerful influence on 

a child’s school performance! 

 Encourage your child in all aspects of their life! 

 Read, Read, Read! 

Source: Anderson, S.A., 2000 
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Link to digital copy of handbook: 

https://www.canva.com/design/DAC0hicglPE/YuLdzyq9P59IHmMHLlXamw/view?utm_conten

t=DAC0hicglPE&utm_campaign=designshare&utm_medium=link&utm_source=sharebutton 
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Chapter Five: Discussion 
 

 The purpose of this curriculum project was to design a handbook for parents or families 

of primary grade level children from kindergarten to second grade on how to reduce summer 

reading setback and the type of support parents and families can give to their children over the 

summer. The completed handbook has met the project’s goal by providing families with 

pertinent information on the most important strategies that can used with their children to support 

their reading ability at the primary grade level. This includes information on the different 

methods of reading such as paired reading, the strategies broken down with examples for 

families, and a detailed list of how to best support a child for tests, homework, and overall 

reading. Primarily, this handbook was intended to be a resource for families to use while reading 

with their children over the summer and it is the hope that this has been accomplished through 

the information presented. It provides families with specific strategies and examples of how to 

implement these strategies when the families read with their children. These strategies are aimed 

at the overall goal of reducing summer reading setback which has been defined for families in 

handbook. In addition, it was the hope to consolidate the abundant information on types of 

strategies that can be used with a child to reduce summer reading setback into a manageable set 

of instructions for parents or families. This goal was accomplished, as the final contains 

approximately 28 pages. The information is presented in sections and the strategies are broken 

down into explicit examples in order for families to see how each strategy would be 

implemented with their own child. The result is a concise manual that will allow families to 

quickly develop a solid understanding of the types of strategies they can implement over the 

summer months while reading with their child and a clear idea of how to reduce summer reading 

setback.  
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Reflection 

 While developing the idea for a handbook, a major challenge was to create something 

useful for families that they would want to eventually use with their children. From the needs 

analysis suggestions and extensive literature review, there were minimal if any handbooks 

available for parents to use with their children over the summer months unless families or 

parents were part of a summer reading program or training/workshop. The researcher tangled 

with the idea of making a website for the information that was gathered however, the researcher 

found that a handbook would be more beneficial for families. This handbook was developed 

based on the extensive research on the topic of summer reading setback, the researcher’s 

experiences first hand with summer reading setback, and the knowledge of working with families 

with students who would benefit from this type of parental involvement. Overall, the researcher 

have enjoyed developing this handbook that with hope, it will be used with her own students’ 

families in order to reduce summer reading setback.  

Limitations 

 One limitation of the curriculum project with the development of the handbook has been 

the limited number of strategies that were incorporated in it. From the extensive literature 

review, the researcher found the same strategies multiple times and built the most important 

strategies into the handbook based on the research. The researcher hopes that the handbook is a 

beginning start when looking at simple yet effective strategies families can be used with their 

children over the summer in order to reduce summer reading setback so many students 

experience at the start of a new school year. Another limitation of the handbook is that the 

researcher will not be part of the dissemination of it to families directly but rather to teachers 

instead. With this, the researcher will not be able to see the success or the failures of the 
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handbook firsthand. Furthermore, the researcher do not know the capacity of the handbook will 

be disseminated to families if at all. Teachers will be free to use the material in the developed 

handbook while also changing what they see fit or adding anything as well.  

Implications 

 The major implication from this curriculum project is the important strategies and support 

from families for children that could potentially be integrated into a future summer reading 

program for children. If a summer program’s goal was to reduce summer reading setback for 

child and overall impact the child’s reading ability by the start of a new school year, then the 

hope would be that this handbook is a start on how to train parents and what kind of strategies 

should be focused on during such program. From this curriculum project, families can gain 

insight into the kinds of support they can give their child while exploring the different ways to 

read with purpose with their child over the summer.  

Dissemination 
 The last step of the project was to begin making plans for distribution of the handbook. 

Due to the wide target audience of the handbook, there are many possible options of schools that 

could utilize it. Fredonia, Brocton, and Dunkirk are all nearby school districts that could 

potentially use and distribute this handbook from teacher to family of students. Dissemination to 

teachers instead of directly to families is purposeful. Teachers have the direct connect to these 

families unlike myself. Furthermore, teachers will know which families of students would 

benefit the most from this handbook. After obtaining contact information from the school 

districts websites, the researcher plans to contact teachers in the primary grade levels of 

kindergarten to second grade via email and send the handbook electronically to those interested.  

Conclusion 
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 If we want our students to succeed and reach high levels of achievement in their reading 

abilities, it is important to recognize and understand this idea of summer reading setback and 

how parents can play a role in the type of support that is needed to reduce this setback. There is a 

significant amount of academic material that is covered during the school year but when it comes 

to those summer months when children are out of school, it seems that children need to continue 

their reading skills in order to be academically ready for the new school year. Simple strategies 

that families can use while reading during the summer with their child can positively impact a 

shared reading experience and the overall child’s reading achievement for the years to follow. 

Students can achieve more if summer reading setback is addressed directly starting with family 

influence. Educators can help this process by disseminating and encouraging families to use this 

handbook presented to help reduce summer reading setback that can hinder a child’s reading 

ability and overall, reading achievement in school.  
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