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Abstract 
 

A descriptive analysis methodology was implemented through an in depth investigation of 

the impact of blogging about a novel on developing reading comprehension and interpersonal 

contacts among fifth grade students.  Participants included a small group of six female students 

from a small, rural, Western New York grades 5-8 Middle School within a K-12 building.  The 

overall goal of this study was to improve students’ reading comprehension as well as rate and 

effectiveness of communication with peers within a blog using Collaborative Strategic Reading 

(CSR), a research-based practice.  The Test of Reading Comprehension 4 (TORC-4), 

observational notes, and an interpersonal contact categorization sheet were used to gather and 

record data.  Both qualitative and quantitative data were used to inform the researcher of student 

progress during the study and further the direction for the future uses of this study.  Data results 

reveal that the use of CSR to structure student blog posts when discussing a novel positively 

impacts and improves student reading comprehension.   
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Chapter One 

Introduction 

Today, the use of technology in everyday life is inescapable.  It is everywhere, from real time 

video (face-to-face communication despite distance), to energizing workouts (using devices such 

as the Wii), to a wide variety of activities displayed on a TV screen that give constructive 

feedback by mapping and charting progress made.  Technology is becoming more sophisticated, 

advanced, and integrated into our daily lives.  It is important for schools to mirror, within the 

classroom, the use of technology in society within the classroom so that students can view their 

learning environment as relevant to their lives outside of school walls.  Many classrooms today 

have little to no technology and still make use of blackboard and chalk as a primary tool for 

teaching.   Stepping into this kind of classroom is very much like stepping back in time.  The 

classroom is not relevant to today’s world.  No wonder students have a hard time focusing, and 

becoming engaged and enthused to learn.   

Classrooms must be transformed into 21st Century classrooms where technology plays a 

major role in facilitating student learning.  The Internet is at the forefront of technology being 

introduced and used in the classroom context.  “Studies [have shown] that Internet access 

motivates many students to read extensively” (Yang, 2009, p. 13).  Internet technology has 

countless opportunities for learning, and is popular due to its connectivity.  Ducate and Lomicka 

(2008) sum up Internet classroom uses by stating “to increase opportunities for interaction 

outside of the traditional classroom, teachers are beginning to employ different types of social 

software such as blogs, wikis, chat or instant messaging” (p.9).  For the purpose of this future 

study, a focus on educational blogging will guide my research.   
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A blog, as quoted by Yang (2009), is “an online journal that users can continuously update, 

in their own words, online“ (p.13).  The focus and purpose of an educational blog is different 

from a traditional community blog.  A traditional community blog can be thought of as “similar 

to both electronic and print bulletin boards” (Read, 2006, p. 38).  Differentiating between the two 

types of blogs, Poling (2005) defines educational blogging as an “application [that] allows for 

enhanced comprehension and communication among students as well as the ability to build 

deeper understanding across the curriculum” (p. 12).  Poling articulates two key purposes of the 

educational blog --- to act as a platform for further comprehension and communication, both 

student-to-student and student-to-teacher.  

Blogging within the Educational Context  

As with most new and innovative technology, blogging was first adopted into the university 

end of educational settings.  In recent years, educational blogging has begun to trickle down into 

high school and middle school.  Although blogging is being used today in the elementary 

classroom, it is still a new idea and there is limited research on its impact on young students.   

Using blogging in the classroom context has many advantages over traditional methods of 

writing practice. “Blogs allow users to engage in the instantaneous act of micropublishing…,” 

(Ducate, 2008, p. 11).  The ability to have ownership through publishing, or micropublishing, is 

a great way to engage students into learning using their interests tied with relevance to their 21st 

century, technological driven world.  Researchers Ducate and Lomicka (2008) validate that 

“…the sense of ownership can be empowering for blog writers,” (p. 10-11).  What better way to 

encourage students in their learning than to give them a learning tool that is described as 

empowering?  Another advantage blogging has over traditional classroom methods, is described 

by Cassidy, (2008), in stating, “blogging provides primary students with a way to share their 
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thoughts with the entire world” (p. 1).  Blogging, when compared to traditional classroom 

methods that do not offer outside influence, is a way to knock down the classroom walls of 

limitation and seclusion.  “Blogs [serve] as a space for micropublishing, where sharing, 

collaboration, responsibility, and ownership are key features,” (Ducate, 2008, p.11).  As stated 

from experience by Cassidy (2008), a primary teacher who uses blogs in her classroom on a 

regular basis, “blogs are an excellent way to connect to the world” (p. 1).  The use of blogging in 

educational settings can be responsible for dramatically transforming tradition education 

methods into a product that is more convenient, further characterized by contributing external 

factors, and up-to-date.   

Reading Comprehension  

Reading comprehension is crucial in all areas of learning.  Classically students who have 

difficulty with reading comprehension fall into one of three groups.  These include English as a 

Second Language (ESL) students, students from poverty, and students with learning disabilities. 

According to Paulsen & the IRIS Center (n.d.), reading comprehension is defined as “the ability 

to understand a written text” (p. 2).  The development of reading comprehension skills requires a 

combination of teaching, modeling, and practice.  An educational blog has the potential to be a 

tool for facilitating learning about reading comprehension, as it offers a zone for questioning, 

answering, modeling, and feedback from a limitless variety of audience members.  According to 

Ducate and Lomicka (2008), “one purpose of the educational blog is to act as an online reflective 

journal, as blogs “offer an attractive medium for promoting literacy skills” (p. 10).  The use of 

blogging as a tool for reading comprehension deals with interpersonal contacts, and is thus 

further discussed below.   
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Collaborative Strategic Reading (CSR)  

 Collaborative strategic reading was selected to act as the framework for the blog.  

Collaborative strategic reading is a research-based practice for teaching students how to 

effectively comprehend what they are reading.  This strategy is primarily used with informational 

texts, but has recently been applied to novel readings in the elementary and middle school 

classroom as well.  CSR is made of four strategies: a) preview, b) click and clunk, c) get the gist, 

and d) wrap up (Klingner & Vaughn, 1996).  

Preview is used before reading when students scan over the title of the book or chapter, 

picture clues, and any other stand out pieces of information to make a prediction about what 

they will be reading.  The preview strategy gives students an opportunity to bring in any prior 

knowledge they may have.   

 

Click and clunk occurs during reading and involves focusing on the vocabulary of the 

assigned reading passage. Any words the student does not understand are “clunks” and the 

student uses context clues to try and figure out the meaning of the word.  Once the meaning 

of the word is figured out, it becomes a “click”.   

 

Get the gist occurs during reading.  In the get the gist strategy students pinpoint the main idea 

of what they are reading, as well as the most important parts of the assigned passage of text.   

 

Wrap up is the final strategy and occurs after reading.  This strategy allows students to write 

down any questions they have about what they read, in addition to what they learned.   
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 One of the four collaborative strategic reading strategies will be assigned to each student for 

each reading passage.  Duplicate strategies will be assigned for each reading passage, as there are 

only four strategies for the six participants this study aims to select.  

Interpersonal Contacts  

According to Yang (2009), “blogs could be used to monitor and assess students’ work as well 

as to encourage interaction among students and between teachers and students” (p. 13).  

Educational psychologist Lev Vygotsky (1978) pointed out that students can better demonstrate 

what they can do when they work together rather than alone.  Researchers Vaughn, Klinger, and 

Bryant (2001), add to the idea of student-to-student interaction in stating, “peer mediated 

instruction has been useful in improving engaged academic learning time” (p. 67).  Student 

interpersonal contacts, specifically involving the discussion of literature elements, will be the 

focus for this study.  Student-to-student socialization is a crucial aspect of the learning process, 

regardless of subject and topic.  In a traditional classroom setting, student levels of participation 

in the discussion of a narrative text vary.  The scenario usually has the same varying levels of 

participation.  Students who remain quiet and listen intently; students who are distracted, neither 

listening nor participating; students who are at the forefront of the conversation and are eager to 

share their opinions; and finally students who balance listening and participation.  As quoted by 

Ducate (2008), “blogs can facilitate knowledge sharing, reflection, and debate, and act as a 

vehicle for self expression and self empowerment,” (p. 10).  A blog can act as an alternate 

environment to share information about a text.  Perhaps an alternate environment will open doors 

to more participation across a variety of categories.  This future study will involve observation of 

student participation levels, including the enthusiasm students’ display about a text through an 

online social outlet, blogging.  “Blogs can assist students in becoming regular readers and/or 
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writers, thus hone both interpretive and presentational skills,” (Ducate & Lomicka, p. 10).  

Through the use of a blog, “students have an opportunity to read things in which they are 

interested and write things they truly wish to write, thereby determining their own texts in 

language education and combining text with conversations in a very personal and stimulating 

way” (Yang, 2009, p. 13).   

Discourse Strategies 
 

 Discourse strategies will help guide student discussion on the blog about their assigned CSR 

roles.  These strategies are meant to help students think of effective and positive ways to 

communicate and respond with their peers about what they are reading in their novel.  Some 

words and phrases that will be listed on the discourse strategies handout for students to use 

include: it appears that, perhaps you meant to say, in all likelihood, in order to, for this reason, 

specifically, I see how you think, I agree with you because, are you saying, etc…  (See Appendix 

A for discourse strategy handout that will be given to students).  

Mystery Motivator  

The mystery motivator is an evidence-based practice classroom management tool.  Several 

variations exist but for the purpose of this study a focus will be only on the strategy used 

throughout the duration of the implementation phase of the research.  The strategy consists of a 

calendar in which random days were marked with an “x” made with an invisible magic marker.  

The marked days are unknown and not visible to the students.  At the end of each day, if students 

have appropriately followed the rules and expectations of participation in the study one students 

is selected to shade in the cell on the calendar representing the current day.  If the “x” is revealed 

the students have the opportunity to individually draw a small prize from a prize bag.  A few 

seconds out of each class period are used for the actual implementation of the mystery motivator 
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and small, inexpensive resources are necessary.  No more than a couple minutes of planning go 

into the preparation for the use of the mystery motivator.   

Research Questions 

This study examined classroom blogging about a narrative novel and its impact on reading 

comprehension and social interaction.   

Specific questions that guided research:  

1) How does using a blog for narrative novel discussion impact reading comprehension and 

interpersonal contacts?  

2) Is Collaborative Strategic Reading (CSR) effective in teaching reading comprehension in 

a blogging environment?  

3) How does blogging influence the interpersonal contacts between students of varied 

ability? 

Two primary purposes drove this study.  The first purpose was to better understand if and 

how blogging and Collaborative Strategic Reading (CSR) improve student reading 

comprehension of Middle School students.  The second purpose of this study was to improve the 

frequency and quality of interpersonal contacts among students through the use of classroom 

blogging.   

Based on a review of the literature in these areas, it appears that blogging using collaborative 

strategic reading interventions is highly correlated with the increase in student reading 

comprehension skills and performance.  The literature also reveals some intriguing connections 

between the use of blogging and increasing interpersonal connections among students in a way 

that would not have happened or have been possible in the traditional classroom setting.   
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Chapter Two 

Review of the Literature 

In conducting this literature review, individual searches were completed for blogging, 

interpersonal contacts and reading comprehension.  Specifically, action research studies in 

inclusive settings were sought out as they relate to the interests of the research for the direction 

of this study.  Both action research and inclusive settings within the topic of blogging were rare 

to find.  The impact of classroom blogging is the overlaying umbrella of this study, and thus will 

open the literature review, as the following topics within the literature review can all be 

measured within a blog.  Following a review of literature on blogging and in order of 

significance for this study from least to greatest, are discussions about Internet technology in 

inclusive classrooms, methodology, interpersonal contacts, and reading comprehension. 

Blogging within education is still considered a fairly new tool, especially in the primary, or 

elementary, school.  In these first six paragraphs, the largest section in the literature review, a 

focus will be on what research indicates about the use of blogs and blogging in an educational 

context as well as the methodology involved in investigating the use of educational blogging for 

increasing reading comprehension as well as the effect of blogging on interpersonal contacts.  

The great majority of these research studies took place within the university, as search results 

revealed that currently there are few to no peer-reviewed research on blogging in the primary 

school.  Researchers Goldman, Cohen, and Sheahan (2008), conducted a study on 60 students 

enrolled in a graduate public health school course.  Students were divided randomly into six 

groups with ten students, each headed by a teaching assistant with specific training on how to 

operate the blog.  Students with and without experience using a blog were divided evenly among 
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the groups.  Each sub group had their own separate blog in which they were required to read and 

communicate on the new postings with case analyses on their blog each week.  Anonymous 

surveys were conducted at both the midterm and final point of the semester.  Grading was not 

based on the content of the blogs, but rather students’ individual assignments that were also 

posted to the blogs.  Ten percent of student grades were based on participation, a variable heavily 

weighted by the amount of blogging used.  Results revealed that 78% of the non-native English 

speakers said the blog helped them learn course material quite a bit.  The majority of the students 

felt that using the blog allowed them to learn from their classmates and hear their perspectives.  

Results revealed that 80% of the Non-native English speakers felt that it was easier to post a 

comment on a blog than to share their thoughts in class.  When asked to what rate personalities 

came apparent in the blog, 8% if the students thought “not at all”, 60% thought “a small amount”, 

and 32% felt “quite a bit”.  One Non-native English speaker commented that in-class discussion 

is tough because there is a delay in hearing and speaking the language, whereas the blog helped 

alleviate both of these items.  50% of students in the class reported a slightly positive group 

dynamic within the blogging group.  The majority of students reported that participating in the 

blog helped them interact more with their classmates.   

Looking at interaction and behavior patterns of blogs used as a professional development 

tools among teachers, Hou, Chang, and Sung (2009) used a mixed method approach for their 

research.  Researchers wanted to find out what impact using a blog would have on teacher 

behavioral patterns and depth of knowledge construction when discussing general instructional 

knowledge.  Subjects included 470 elementary and secondary teachers from Taiwan.  A series of 

workshops were first implemented to teach teachers how to use the blogs.  Then, an interactive 

teacher blogging environment was created in which teachers could post articles, reply to posts, 
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upload photos, and use hyperlinks.  The first posted article within each article discussion section 

of the blog was considered the original content.  Anything posted following the initial article, 

whether it was additional articles, replies, etc., was considered additional material and was coded.  

The Interaction Analysis Model (IAM) Knowledge Construction Coding Scheme was used to 

assess the depth of knowledge interactions, as well as the number of posted articles and replies 

by teachers, within the designated blog.  This coding scheme consisted of six codes, each 

representing a different phase for the type of information shared and contributed by teachers 

during the blogging process.  Examples of coded phases include sharing/comparing of 

information and discovery and exploration of dissonance or inconsistency among participants. 

Results show that the articles or posted replies that were irrelevant to instructional knowledge the 

most frequently, and thus were the most common.  It was found that most teachers who used the 

blog used it as a tool for sharing experiences and information.  Also, a high percentage of the 

teachers were found to use the blog for providing one another with outside knowledge and 

resources.   

Researchers Ducate and Lomicha (2008), doubling as instructors, conducted an action 

research study on university students enrolled in their German and French courses over a period 

of two semesters.  The researchers introduced the concept of blogging as part of the course. The 

researchers wanted to know what students’ reactions to blogging included, as well as how self-

expression was characterized through blogging. In the first semester, students were required to 

read native blogs weekly and then fill out a worksheet about what they learned about French 

and/or German pop culture each week.  Students also worked on a research-based course project 

that required them to learn blogger, get to know the target culture, and collect information about 

the target language, culture and blogger.  By the end of the semester all of the information that 
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students had learned about the target culture and language was presented using PowerPoint 

presentations.  The majority of students enrolled in the first semester, also enrolled in the second 

semester course, with few differences.  A change of pace began in the second semester when 

students were required to keep their own blogs based on classroom readings.  Throughout the 

second semester, students were required to post to each others blogs based on classroom readings 

at least once a week.  Students were required to include a picture link with every post, as well as 

comment on at least two classmate blogs per week and agree or disagree with their post.  To 

assist students in agreeing and disagreeing with peer blog posts, the instructors provided a list of 

discourse strategies as a supplemental handout, titled “useful words and phrases for class 

interaction”.  A weakness of the study is that it does not include the handout or a listing of the 

discourse strategies provided to students.  The blogs served as both pre and post-reading tasks, 

and were graded based on the following criteria: content, coherency, accuracy, and the use of 

discourse strategies.  Results suggest positive social outcomes for the great majority of students 

whose language was other than English (i.e., English language learners or ELLs).  These ELL 

students contributed to the blog in a much more personal manner than they contributed to in-

class discussions on the same material.  The blog was found to act as a place where students, 

particularly ones that were quiet during in-class discussions, could share their feelings and 

problems about what they were learning and get support, feedback and advice from fellow peers.  

The use of a blog also opened up the audience to the world so that anyone who stumbled on the 

blog online could respond.  As a result, students were able to learn things from outside 

contributor feedback that they would have not been able to experience within the walls of a 

classroom.   
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Blogging was used to enhance critical reflection and community of practice amongst 43 

English as a Foreign Language (EFL) student teachers in a qualitative self-study conducted by 

Yang (2009).  Students participating in study were from two different courses, second- and 

foreign-language teaching methodology, at two different universities.  Although at different 

universities, course schedules and content were similar.  Students were asked to write reflections 

to each class on the blog, and were given the option to make comments on peers’ messages on 

the blog.  Both courses used the same blog so students could discuss course material with peers 

from both universities.  The two teachers commented on student postings and asked thought 

provoking questions to stir on further conversation.  A focus was placed on investigating the 

reflection process students go through when using blogging as a course communication and 

reflection base.  More specifically, types of student reflection, teacher roles in the blogging 

process, and how a blog promotes critical refection and a community of practice were measured.  

Data collection included student blog posts, group reflective dialogs about the blog recorded by 

instructors from in-class discussions, and an end-of-the-semester questionnaire completed by 

student teacher participants.  Five categories were used to categorize data: theories of teaching, 

instructional approaches and methods, teaching evaluation methods, self-awareness of strengths 

and weaknesses, and questions about teaching and requests for advice.  Results showed that 

21.6% of student teachers’ critical reflections were in the area of theories of teaching, 8.8% were 

in the area of approached and methods, 19.2% were in evaluating teaching with help from 

instructor questions added to blog postings for further reflection, 40.5% were self-awareness 

postings also impacted by instructor questions asked to get more thought provoking answers, and 

9.8% were questions about teaching Student teachers pointed out that using a blog and not being 

limited by time or space make the reflection easier. Two-thirds of the student teachers had a 
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positive response about the use of blogs for reflecting and learning as a community. Findings 

show that posting messages on the blog lead to inquiry for critical reflection. 

Researcher Gentry (2008) completed a descriptive comparison study with a mixed design on 

the impact of E-publishing on learning in an inclusive social studies classroom.  Subjects 

included 136 sixth grade students from three classifications; 33% special needs, 26.8% gifted 

and talented, and 40% regular education students.  There were three phases of this study, 

including pre, implementation, and post.  The pre and post stages used oral interviews with 

students to gather results.  Due to the large number of subjects in this study, 6 key informants 

were chosen, two from each ability grouping, for data collection purposes within select areas 

such as the oral interviews.  During the pre phase, the 6 key informants were asked what they 

knew about the 20th century.  After pre phase, all subjects spent about four days in the library 

researching the 20th century through historical fiction, biographies, and information books.  Then, 

during the implementation phase students used the program RealeWriter to create storyboards 

with pictures and captions about the 20th century.  The second part of implementation phase 

included students transferring their storyboards into books using RealeBooks.  Again, the six key 

informants were asked during post phase in an oral interview what they knew about the 20th 

century. This post phase occurred three months after the finishing of the implementation stage.  

Results of this study indicate that the combination of assistive technology (AT) and best teaching 

practices is considered a positive support for reading, as all three ability groupings improved.  

The students, identified as gifted and talented, improved the most; followed by the students, 

identified with special needs, and then the regular education students.  Blogging is similar to the 

RealeWriter and RealeBooks softwares in that it involves a form of Internet publishing, or E-

publishing.  
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Saeed, Yang, and Sinnappan (2009) conducted an action research study on the use of blogs, 

podcasts and social bookmarks on students learning styles and technology preferences.  

Researchers wanted to find out how learning can best be structured so that these preferences are 

met.  For the purposes of this future study, a focus on the blog procedures and methodology are 

discussed, and podcasting and social bookmarking is left out.  Subjects included 204 students 

enrolled in a web-programming course for a degree in information technology.  Goals of the blog 

included getting quick feedback on teaching and learning issues from students, and to enhance 

student collaboration, that is, more than collaboration within the face-to-face classroom context.  

To post feedback on teaching and learning students wrote short papers about the most significant 

things they learned and what remaining questions they had from in class learning and posted 

them to the blog.  To meet the goal of enhancing student collaboration, researchers encouraged 

students to post solutions to their questions raised by peers to the blog.  The intention of this was 

to help students become more solid in the course concepts, become better critical thinkers, and 

become better at collaboration through the use of an online community.  Findings significant to 

blogs suggest that students of various learning abilities and backgrounds had their learning styles 

met, students prefer to use both asynchronous and synchronous communication tools for 

academic related communication, students were ready to experience and introduce new 

technology into their learning and study habits as they are already accustomed to using multiple 

technologies, students are willing to collaborate and learn together through more than one 

communication channel, and there were no significant differences when comparing the different 

ability grouping of students as far as achievement (gifted and talented, students with special 

needs, etc…).   
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A close look at what research says about educational blogging, and methodologies within 

blogging, and the impact of blogging on interpersonal contacts has been the focus up until this 

point.  The following two paragraphs focus solely on interpersonal contacts within educational 

blogging.  As stated earlier by Poling (2005), a primary purpose of educational blogging is to 

promote communication among students in order to build deeper meaning.  Researchers Boudlin, 

Holmas, and Fortenberry (2006) studied the impact of reflective journal blogging on 78 

pharmacy university students’ interpersonal contacts.  The main purposes of this study was to 

teach students communication and social skills, self- and social awareness, critical thinking, self-

learning, empathy and sensitivity to cultural differences (p .3).  A blog software called Movable 

Type, version 2.64, was used throughout the duration of this study.  Blogs were evaluated at 3 

different occasions throughout the semester, each four weeks apart, based on 3 criteria; 

frequency, clarity in writing, and whether entries met the requirement of being thoughtful, 

engaged and relevant to course material. To take away possible bias, out of the three times blogs 

were graded, at least one time was by the instructor and one time by the teacher assistant.  

Results indicated that students sought out additional sources to improve their responses on the 

blog.  This was evident because the observations and reflections posted in blog entries came 

from out of class settings.  Also, based on a student blog satisfaction survey, students had 

increased confidence in their ability to develop skills for professional communication, as a result 

of communication about what they were learning in class and, in turn, reflecting with one 

another on the blog.   

Similar to the research by Bouldin, et al. (2006), a more recent study was conducted by Blau 

and Neuthal (2009) on interpersonal and group interactions, also in higher education, using blogs.  

Subjects included 25 graduate students in an educational technology course that was considered 
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a blended learning community; combining online and in person education.  When learning face-

to-face, students were divided into two sub-groups each with their own instructor.  When 

conducted online, the blog was an environment that included all subjects across both sub-groups, 

as well as both instructors.  Student blog posts were placed into one of four categories; 

information, thoughts, work experiences, and feelings related to learning or personal experiences.  

Then, researchers measured actual interactivity among student blogs posts, and not perceived 

interactivity.  Results show that informational posts were the smallest in occurrence across the 

four categories.  Posts that shared student thoughts received the most blog posts.  Posts were 

measured for a feeling of “nearness” based on the use of expressions of warmth, confidence, 

humor and self-disclosure.  Results show that posts estimated as near received many more 

comments when compared to those that were deemed “distant”, or not fitting the “near” criteria. 

Post length, frequency, and relevance to course material did not impact interactivity.  Based on 

the findings, recommendations for use of educational blogs include the following; project 

nearness to audience, have students share their feelings related to learning and personal 

experiences, and have students respond to peer comments on the blog.   

The final portion of this literature review focuses on reading comprehension, a main 

component that will be studied through using a blog in this future study.  Researchers Klinger 

and Vaughn (1996) investigated how the use of reciprocal teaching of reading comprehension 

strategies impacts English as a Second Language (ESL) students with learning disabilities.  As 

stated by researchers, “in reciprocal teaching, teachers and students take turns leading a dialogue 

concerning key features of test through summarizing, questioning, clarifying, and predicting” 

(p.1).   Subjects included 26 seventh and eighth grade ESL students with learning disabilities, 

specifically in comprehending text.  Students were randomly assigned to one of two groups, 



EFFECTS OF BLOGGING ON COMPREHENSION AND CONTACTS  18  

cooperative learning group or tutoring group.  A focus will be on cooperative learning group 

outcomes, as a form of these groups will be used within the intervention in this future study.  

Within assigned reciprocal teaching groups, students worked took turns being the teacher and 

facilitating six comprehension strategies and making sure the group had a conversation about 

them.  These six strategies include predicting what a passage is about, brainstorming prior 

knowledge, clarifying words or phrases not known, highlighting the main idea in a paragraph, 

and asking questions and providing answers about each passage.  This process was first modeled 

for two days by a researcher, and then responsibility was handed over to students in the assigned 

group settings.  Students worked on reciprocal teaching for 12 total days in their groups, starting 

out with high levels of researcher support, and then support levels lessening as students got a 

more firm grip on what they were doing.  Select subtests within the Woodcock-Johnson Tests of 

Achievement were used, including letter-word identification, passage comprehension, and social 

studies, so that growth could be measured.  Also, the Gates-MacGinite Reading Comprehension 

Test and Passage Comprehension Tests were administered for quantitative data.  These tests 

were given at regular points throughout the intervention, including prior, during (once a week), 

and after implementation.  Also, daily logs and group interviews were conducted both during and 

after the intervention to offer qualitative data, further strengthening the study overall.  Results 

indicate that the majority of students improved in at least one area of reading comprehension.   

Researchers Bremer, Vaughn, Clapper, and Kim (2002) studied the use of collaborative 

strategic reading (CSR) on improving secondary students’ reading comprehension skills.  This 

article was a brief on a series of studies on collaborative strategic reading, all originally modeled 

from Klinger and Vaughn’s (1996) reciprocal teaching intervention, but simplified and 

condensed over time.  From a series of research interventions and in turn, modifications to fine 
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tune the intervention, the following are the four comprehension strategies in CSR, and a 

description of their use.  The first strategy is complete before reading and it called “preview”.  

This strategy activates prior knowledge and generates interest among students.  There are two 

activities within this strategy, the first of which is brainstorming.  During brainstorming the 

teacher asks students questions about what they learn from movie previews about the movie.  

The second activity is making predictions, and involves the teacher giving students selected 

pictures, headings and bolded and underlined words so that students can guess what they will be 

reading about.  The second strategy is called “click and clunk’, and is conducted during reading.  

This strategy teachers students to look out for any mistakes they are making while they read if 

they are not understanding, or comprehending, what they read.  “Click”, is when a student 

correctly comprehends and understands the passage, it “clicks”.  “Clunk”, is when the student 

does not understand a specific word, which, in turn leaves them not understanding a sentence or 

even paragraph.  The third strategy is called “get the gist”, and is also implemented during 

reading.  The purpose of this strategy is to help students identify main ideas when they are 

reading.  The teacher asks questions like who, why, or how, about the text and student need to 

answer the question in ten or less words.  The point of this is to help students focus on main 

points and not unnecessary details. The fourth and final strategy within this intervention is called 

“wrap it up”, and this occurs after reading the text.  The purpose of this strategy is for students to 

identify questions about what they have read, as well as main ideas.  Two activities make up this 

strategy, including generating questions such as who, what, where, when, why and how, as well 

as reviewing the most important ideas for reading. 

Classrooms today should reflect society in that they are 21st century classrooms, instructing 

students in ways relevant to their lives outside of the classroom.  This study seeks to tie in 21st 
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century learning by using a blog to facilitate student interpersonal contacts, as well as reading 

comprehension using collaborative strategic reading strategies.  This qualitative analysis will 

seek to find out how using a small group blog for narrative novel discussion impacts student 

reading comprehension and interpersonal contacts.  Looking deeper at reading comprehension, 

this study will determine if Collaborative Strategic Reading is effective in teaching reading 

comprehension in a blogging environment.  Finally, this study will establish the influence 

blogging has on interpersonal contacts between fifth grade students.  



EFFECTS OF BLOGGING ON COMPREHENSION AND CONTACTS  21  

 

Chapter Three 

Design and Methodology  

Design  

A descriptive analysis approach was adopted in order to investigate the impact of blogging 

on developing reading comprehension and interpersonal contacts among students.  The use of 

descriptive analysis research (mixed-methodology) provided an opportunity to investigate how 

blogging impacts students’ learning environment.   

Subjects and setting. 

The study was conducted in a small rural middle school (n = 370 students) in Western New 

York.  This middle school has been deemed by the principal investigator as technologically rich 

(specifically a school with computer and internet access), and thus appropriate for this study to 

take place.  The classroom chosen to recruit participants from was technologically rich having 

computers with Internet access and a SMART board.  This intentional convenience sampling was 

necessary because of geographical and resource limitations. 

Setting selection. 

The primary investigator contacted a fifth grade classroom teacher via email to see if he 

would be willing to have her conduct her master’s thesis project in his classroom and received 

his consent.  A face-to-face meeting was scheduled so the investigator could share specific 

information about her study.  The classroom teacher indicated that his classroom would be a 

great fit for this study, as the basis of the study follows the core content of his class, which is 

having students read a novel and communicate about what they are reading.  During the face-to-

face meeting the investigator learned that there are two groups of students that participate in the 



EFFECTS OF BLOGGING ON COMPREHENSION AND CONTACTS  22  

first period independent reading class where the study will take place, an A-Day and a B-Day 

group.  After learning about the size and population of the two groups of students, the 

investigator chose to work with the A-Day group due to a larger number of students to work with.  

The investigator then contacted the building principal via email and consent to conduct the study 

was granted.   

Subject selection. 

Pre-implementation phase consisted of two workshops training a class of 21: 11 female and 

10 male.  Of the 21 students, 19 are classified as white, one Hispanic and one African American.  

From the implementation phase forward there were 6 female participants all classified as white.  

Implementation phase occurred in a middle school computer lab with 6 female participants.  The 

students ranged in age from 10 to 12 years old.   

It was the intention of the researcher to go through a specific process to select 6 participants 

out of a larger class to arrange for an inclusive group in which to conduct the descriptive analysis 

study.  For reasons unforeseen, such as lack of parental and student signed consent forms in a 

timely fashion and students inability to participate because they were behind in other school 

work, only 6 students remained (See Appendix B for Student Consent Form, and Appendix C for 

Parent/Guardian Consent Form).     

Originally the researcher was going to only select students who could keyboard 10 words per 

minute or more.  Research has shown that students who can keyboard at least 10 words per 

minute in the fifth grade are able to focus attention on their idea generation, rather than just 

focusing on the mechanical task of typing (Bullock & Schmertzing, n.d.).  Only one of the six 

participants scored less than ten words per minute in keyboarding.  Based on careful observation 

of this student during the assessment the researcher determined that the student’s anxiety over 
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time constraint was the basis for the student keyboarding less than 10 words per minute.  This 

situation would not be a problem during actual blogging for implementation phase.  The 

researcher determined based on careful observation that this student was able to think about idea 

generation during typing into the blog and not just the keyboarding process.  Therefore the 

student was permitted to participate.  

Blog. 
 

A small group blog was the basis of student-to-student and student-to-teacher communication 

throughout this study.   The blog acted as an online social ground for students to use the CSR 

process as a framework to help with their reading comprehension.  This blog environment 

allowed students to express their thoughts and ask for peer feedback, as well as act as a place for 

students to discover what their peers learned from the novel.  Research has shown that the use of 

blogging can increase student motivation to learn and contribute to their learning (Yang, 2009).  

Student novel reactions and responses were recorded into a blog on an every other day basis 

during the entirety of implementation phase.  All blogging was done in a computer lab down the 

hall from the main classroom.  This was intentionally done to divide the selected students from 

the rest of the class to avoid distraction for both parties of students.  The blog will be an online 

social ground for students to use the CSR process to help with reading comprehension.  Using a 

blog for peer novel discussion provided students an opportunity to express their thoughts, ask for 

peer feedback, and discover what their peers learned from the text.  For the purposes of this 

study, the small group blog was used as an online journal in which students posted responses to 

their reading and assigned collaborative strategic reading strategy.  Students were also required 

to reply to peer posts and have discussions about their reading within the blog.   
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Kidblog.org was the chosen blog host site for this study.  Kidblog has a straightforward, 

simple format with no clutter or outside advertisements.  Kidblog was created by teachers, for 

teachers, and is specifically aimed at elementary and middle school students.  It is a private blog, 

protected from outside viewers of any kind.  The blog is secure and keeps student identity private 

and safe.  Student emails are not needed for students to register and participate, rather, the 

researcher registered the students with fictitious names.  Additional blog security through 

kidblog.org that was implemented for this study included putting a block on the blog so that the 

teacher and researcher had to review and approve student blog posts and comments before they 

went live. 

The blog was set up so that when the teacher and primary investigator sign-in they see the 

class blog dashboard.  The dashboard is like the homepage for the blog, consisting of a main 

page that shows the total number of blog posts, recent comments, and recently published posts.  

There are six tabs at the top of the dashboard: Dashboard, Write New Post, Review Posts, 

Comments, Users, and Settings.  The student dashboard has three simple tabs at the top of the 

page: All Blogs (their dashboard page), My Posts, and New Post.  Within the “My Posts” tab, 

students can view a summary of the posts they have contributed to the blog in descending order, 

beginning with the most recent post. 

Anonymous blog identity.  

Participants chose pseudonyms within the blog environment to protect their identity.  

Students who participated during implementation phase were aware of each others’ pseudonyms.  

Knowledge of peer pseudonyms within the blog prevented the need for students to have to spend 

time blogging time trying to investigate or figure out the identity of their peers.  The researcher 

deemed it more important for students to spend their time focusing on information and content.  
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Pseudonyms kept anonymous may have acted as a distraction. The purpose of the use of 

pseudonyms was to further protect the identity of students.  

Blog security.  

While students were blogging within a supervised computer lab all posts and comments were 

instantly live on the blog once the student published them.  A block was placed on posting and 

commenting when students were not in the computer lab so that any additions made from home 

were not put up as live until reviewed by the teacher and/or researcher.  This preventative step 

was taken to further ensure the appropriateness of content posted to the blog.   

Anticipated psychological harms. 

In an attempt to eliminate or minimize psychological harms, the researcher anticipated 

potential harms prior to introducing the study to students.  Students were reminded during the 

introduction of the study that they can withdraw at any time without penalty.  Withdrawing from 

the study would in no way impact student grades.  

A potential psychological harm included public exclusion of students who were not in the 

selected small group.  To reduce this impact, non-participating students were given the 

opportunity to read the same novel that the six chosen students were assigned as a choice.  

Participating students completed all phases of the study within a computer lab.  Separating these 

students from the rest of the class was intentional, offering an “out of sight, out of mind” 

reprieve for students not participating, minimizing their distraction by those participating in the 

study.   

The researcher anticipated student frustration with technology.  To alleviate possible 

frustration students went through a training workshop no how to use the kidblog.org.  As part of 

the pre-implementation phase, students who gave consent and had guardian consent took a three 
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minute keyboarding assessment so the researcher could monitor whether or not their skills were 

proficient enough to benefit from blogging (see instrumentation section).  The researcher did not 

feel that participant student keyboarding skills were going to hinder them from blogging.    

The benefits in this study far outweighed any risks.  Student subjects were exposed to 

communication skills, technology skills, and reading comprehension skills that they will be able 

to apply in their learning across subject areas and outside of school walls.   

Building level technology policy. 

The researcher followed the school district’s technology policy regarding student use of 

computers and the Internet throughout the duration of the study to ensure safety of all subjects.  

This policy states that students will be able to access and use the Internet in school, as well as 

may access the School Districts Computer System outside of school for educational and research 

purposes.  Within school, students may access websites and other networks that are not within 

the school districts control and have not been viewed by the school district.  The policy makes it 

clear that parents must go over appropriate Internet uses with their children at home.  The policy 

makes it clear that “students are to abide by laws, policies, and rules that govern computers 

including but not limited to copyright laws, rights of software publishers, license agreements and 

student rights or privacy created by federal and state law”.  This policy also states that there is to 

be direct teacher supervision when students in the fifth grade are using the computer and/or 

Internet.  Students in the study were to assume that nothing they wrote or stored on their district 

computers or with school computers on the Internet is private.  Students were expected to abide 

by general “good behavior” Internet uses.  To meet these technology policies the researcher took 

responsibility for constant supervision of students’ computers while they were logged in online.  
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In addition, the researcher communicated with technology personnel at the school district level to 

ensure that the use of kidblog.org was both permitted and possible through the school server.  

Instrumentation. 

The test of reading comprehension – 4 (TORC-4).  

To help determine whether a student’s reading ability was adequate enough to participate in 

this study, The Test of Reading Comprehension, Fourth Edition (TORC-4), was administered as 

a baseline measure.  The TORC-4 is an individually administered reading comprehension 

assessment.  The flexibility of the TORC-4 allows it to be used in small groups or with a whole 

class.  The TORC-4 specifically identifies students who are scoring lower than their peers, 

determines their strengths and weaknesses, and documents their reading comprehension progress.  

The TORC-4 is a norm-referenced, non-oral assessment that uses five comprehension questions 

to follow each reading passage (Salvia, 2007).  This instrument has appropriate established 

technical adequacy for the purposes that it was used in this investigation, as it assesses student 

reading fluency and reading comprehension abilities.  This assessment was given to nine total 

students who gave consent in addition to their parents to participate in the study.  The flexibility 

of the TORC-4 allows it to be used in small groups or with a whole class.  Administration 

occurred in the middle school computer lab to all nine consented students as a group.  The 

purpose of the TORC-4 is to identify students who are scoring lower than their peers, determine 

their strengths and weaknesses, and of particular interest of this study to document reading 

comprehension progress.  The TORC-4 is a norm-referenced, non-oral assessment that uses five 

comprehension questions to follow each reading passage (Salvia, 2007).   

Two purposes for use of TORC-4 data:    
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Purpose #1: Initially, this assessment was used to determine whether students would benefit 

from participating in the implementation phase of the study.  TORC-4 pre-assessment data 

indicated that all participants had significant comprehension skills necessary to benefit from this 

study.   

Purpose #2: The TORC-4 was re-administered after completion of implementation phase thus 

allowing the investigator to document students’ reading comprehension progress from pre-

implementation to post-implementation.   

Interpersonal contacts data collection. 

To document and track the type of student social interactions, student blog comments were 

organized into four categories: (a) information, (b) thoughts, (c) school experiences, and (d) 

feelings related to learning or personal experiences.  Blog comments were also assessed for a 

feeling of nearness, based on whether the following were included: expressions of warmth, 

confidence, humor, and self-disclosure.  This categorization process was taken from the study by 

Blau and Neuthal (2009).  Two slight changes were made to the method used by Blau and 

Neuthal, including the addition of a “none” category for measuring a feeling of nearness, as well 

as the substitution of “school experiences” for “work experiences”.  The specific form to gather 

interpersonal contact data was created specifically for this study (See Appendix D for 

interpersonal contacts data collection sheet).   

CSR data sheet. 
 

A data sheet was kept to monitor qualitative data on student uses of CSR strategies (See 

Appendix E for CSR data collection sheet).  This log monitored individual student strengths and 

weaknesses and completion of assigned CSR roles.  Student roles included: a) preview, b) click 

and clunk, c) get the gist, and d) wrap up.  
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Keyboarding assessment. 
 

Determining whether each student’s keyboarding abilities were adequate enough to 

participate in the study was a crucial process to ensure this study was appropriate for all 

participants.  Typingtest.com provides a three-minute keyboarding fluency assessment, assessing 

how many words per minute and total errors in a given passage each student can type.  The 

online assessment was taken at www.typingtest.com.  Students were instructed to choose the 

category “Wizard of Oz” for typing.  Following category choice a textbox appeared in a window 

with a second window below it for the typing to occur.  The assessment did not begin until each 

individual student initiated typing.  The number of words per minute was the only data collected 

for each student, as the other recorded measures -- proper keyboard hand placement and whether 

or not a student is looking at the keyboard when he/she types have been determined not to be 

critical to this investigation.   

Resources. 

CSR learning log. 

The CSR learning log is a one-paged worksheet resource for students to record the four CSR 

areas of comprehension based on what they read (See Appendix F for CSR learning log).  The 

worksheet makes clear that the Preview strategy comes first, or before reading, and scaffolds 

sub-strategy into two main sections including what the student already knows about the topic and 

what they think they will learn about the topic.  The second section of the learning log includes 

the two sub-strategies that occur during reading, Clunks and Gists, and provides space for thee 

clunks and gists to be recorded.  The last section of the learning log is for the fourth and final 

sub-strategy, Wrap Up, that occurs after reading.  The learning log clearly spells out the 

importance of the Wrap Up strategy by breaking it down into to sections; questions about the 
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important ideas in the passage, and what the student learned.  For the purposes of this study the 

learning log was used during the training and workshop phase (Phase 1), so students had a clear 

visualization of the four components of CSR as a useable tool to apply to the topics they read 

(see Appendix F for CSR Learning Log).  

Discourse strategy handout. 

As Ducate and Lamicka (2008) researched, a list of discourse strategies was provided to 

students as supplemental material.  The discourse strategy handout acted as a reference tool for 

students, including a break down of words and phrases to get them started in agreeing or 

disagreeing with peer blog posts in an effective and constructive way (see Appendix A for 

student discourse strategy reference handout).   

CSR bookmarks.  

During implementation phase of the study (Phase 3), students were provided with CSR 

bookmarks to help them remember their individual blogging roles and the definition of their 

assigned CSR sub-strategy while reading at home (See Appendix G for CSR bookmarks).  There 

are a total of four CSR bookmarks, one for each strategy: Preview, Click and Clunk, Get the Gist, 

and Wrap Up.  Each bookmark has the name and definition of the sub-strategy at the top, 

followed by several blank lines for the student to use as a note taking resource when reading the 

novel.  This tool was meant to help students remember their role and remind them of what they 

are responsible for blogging about based on their CSR role and the chapter(s) assigned for each 

blogging session.   

Poster boards.  

A total of six poster boards were used as both references and interactive resources during the 

training and workshop phase as well as throughout the duration of the implementation phase.  
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One definition poster was made for each of the four CSR sub-strategies for students to refer to as 

needed when learning how to use CSR during training phase, as well as in the computer lab 

using CSR to guide their blogging responses about what they read.  The fifth poster was a simple 

listing of the four CSR strategies and when to use each strategy; before reading, during reading, 

and after reading.  This poster was displayed also during both the training/workshop phase as 

well as implementation phase.  The sixth poster was interactive in nature, used during 

implementation phase as a tool for students when they needed structure with their individually 

assigned CSR strategies to guide their blogging posts.  The poster consisted of four pockets, one 

labeled with a single letter representing each of the four CSR sub-strategies; P (Preview), C 

(Click and Clunk), G (Get the Gist), and W (Wrap Up).  Within each pocket were cards that 

provided prompts to assist students who might be struggling with what to write about the daily 

assigned reading based on their assigned CSR role (See Appendix H for CSR double sided cards).   

Procedures 

A total of four phases were put into practice.   Each phase has a unique set of participants.   

Phase one: Training.  

The first step of Phase One involved the researcher providing an introduction and 

explanation of the study in its entirety to a whole class of fifth graders in student-friendly 

language (See Appendix I for exact introduction script).  This process also involved a step-by-

step walk through of the student consent form, as well as an overall description of the 

parent/guardian consent forms.  Student questions for clarification were encouraged during this 

introduction and the researcher stopped at various points to inquire about student backgrounds in 

the areas explained.  To account for any students with questions that may be reluctant to ask 

them out loud the researcher handed out index cards to each student and asked them to each 
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write down at least one question about the study.  Students were instructed to not put their names 

on the cards so they could remain anonymous.  All cards were then collected by a student and 

handed to the researcher.  Each question was read and answered out loud so all students could 

benefit from the various answers.  Questions were largely centered around the online blogging 

experience and the process of choosing six participants for implementation phase.  Following the 

question and answer session students were sent home with parent consent forms.  A deadline for 

one week later was given for students to turn in both their consent form as well as their 

parent/guardian consent form if they desired to participate in the study.   

After introducing the study and what students would need to do in order to participate, the 

first phase involved two whole-class workshops on Collaborative Strategic Reading (CSR) and 

blogging.  All of the skills and tools necessary for participants to know and understand in order 

to be successful during the implementation phase were taught and used during this phase.  The 

two workshops combined totaled three weeks.  

Collaborative strategic reading workshop. 

The CSR workshop was the first of two workshops and took place in the students’ regular 

reading classroom.  This CSR training lasted two weeks on an every other day basis totaling five 

days.  Twenty-one students received CSR training using informational texts from children’s 

news articles about a variety of current events.  These articles included topics that were of high 

interest to students in order to keep their enthusiasm for learning a new strategy and participating 

in the study.  Topics included; Honey Bee Mystery, Giant Jellyfish Invasion, Sun Power on the 

Rise Over Parking Lots, and Snow Fences.  Current events articles were selected to be used 

during CSR training based on the research surrounding CSR recommending that it’s use is most 

effective when applied to short informational texts (Vaughn, 2001).  A variety of teaching 
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strategies were used during the CSR workshop to ensure student exposure to the strategy, 

including discussion, modeling, guided practice, group work, and independent practice.   

CSR and the four sub-strategies were introduced and defined the first day of the workshop.  

Modeling of the use of each strategy was provided based on a current events article that students 

were asked to read prior to coming into the first day of CSR training.  The first training session 

concluded with students independently identifying information for each of the four CSR sub-

strategies while the researcher came around to work with struggling students.   

The second workshop day students were assigned and moved into four focus groups.  While 

in focus groups the researcher introduced the CSR learning log based on the CSR sub-strategies 

they learned in the prior workshop session.  Students were encouraged to write the definitions of 

each CSR sub-strategy next to the listing of each strategy on the learning log for their own 

reference.  Each focus group was assigned a sub-strategy and asked to fill out the CSR learning 

log according to that strategy and the current events article together as a group.  The researcher 

used this group work time as an opportunity to give specific feedback to each group of students 

on their use of CSR.   

On the third CSR workshop day students were moved from their focus groups to report 

groups.  Report groups were made out of one student from each of the four focus groups so that 

one sub-strategy was represented in each group.  This created a total of five report groups with 

four students each, and one group with five students.  The group with five students had two 

students reporting on the same strategy.  In report groups, students shared information on their 

sub-strategy based on the work they did with their focus groups and what they recorded on their 

CSR learning logs.  The researcher would state the name of the sub-strategy to be reported on 

one at a time, giving approximately 8 minutes per sub-strategy.  Non-reporting students were 
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expected to record the reporting students information down in their CSR learning logs and 

provide feedback about any additional information for that sub-strategy that they thought should 

be recorded. During this time the researcher moved from group to group to provide assistance 

when needed and ensure that students were correctly reporting and recording information from 

the current events article in the CSR logs.  Students were handed a new current events article to 

conclude the session and told they needed to read the article prior to participating in the next 

session.  

When students entered the classroom for session four of the CSR workshop they were placed 

into new groups of 4-5 students each making five total groups.  New CSR logs were handed out 

and students were instructed to fill in all four sub-strategies on their CSR logs as a group, based 

on the new current events article they were asked to read for homework.  Again, the researcher 

used this as a time to move group to group, provide assistance when needed and constructive 

feedback to ensure students understood the CSR process.  Students were told to practice reciting 

the information on their CSR logs and to come up with a presentation order with who in their 

group would present each sub-strategy in preparation for the CSR presentations on the final CSR 

workshop day.  To conclude session four, students were each provided with a discourse strategy 

handout (see Appendix A for Discourse Strategy Guide handout).  The researcher explained what 

discourse strategies were to students, when they needed to be used, and exemplified situations of 

how to use discourse strategies.  The students were instructed to keep discourse strategy 

handouts on hand for the final CSR workshop session so they could as they would be using the 

sheets to practice providing verbal feedback to their peers based on group CSR presentations.  

The fifth and final CSR workshop day consisted of group presentations based on CSR logs 

that they filled out on a current events article.  The researcher provided positive reinforcement 
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after each student shared information with the class.  Students in the audience were expected to 

use their discourse strategy handout to provide effective feedback to their peer presentations.  

The researcher modeled giving feedback using the discourse strategies handout the first three 

times to provide further example.  At the conclusion of the fifth session of the CSR workshop the 

researcher determined the students had an overall firm grasp on CSR and were ready to move on 

to the blogging workshop.   

Blogging workshop. 

The blogging workshop lasted one week on an every other day basis, totaling three days.  

This workshop took place in the middle school computer lab, just down the hall from the 

students’ morning reading classroom.  There were enough computers for each student to get his 

or her own computer to use during the workshop.  To kick off the blogging workshop students 

were asked to share any personal experiences they had with blogging or reading blogs.  The 

word blog was defined for students as an	  online	  journal	  for	  the	  purposes	  of	  how	  they	  would	  

be	  using	  it	  in	  this	  study.	  	  Students were then provided with a list of all the different types of 

blogs, purposes for blogging, and types of blogs commonly used in the classroom.     

The researcher explained computer lab expectations involving their behavior and focus on 

tasks assigned.  A serious discussion about appropriate blog comments and posts set the stage for 

the quality of posts expected of students.  Students were reminded about kidblog.org security 

features, safety, and the importance of keeping their real identities anonymous within the blog.  

After a discussion on rules and expectations students were prompted to sign onto school 

computers.  Basic step-by-step instructions were verbally provided for how to access the Internet 

from the school computer desktop, and how to sign onto the blog host site to be used throughout 

the workshop and implementation phase, Kidblog.org.  Students were provided with sign-on 
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cards that gave them a sign on name and password.  They were instructed to keep the cards for 

the entire week so they would have access to their own individual blog pages.   

Students were handed a blog guide that consisted of a simple screen shot of their blog 

dashboards on one side, and a screen shot of the window they will use to create blog posts and 

comments.  A verbal blog tour was given to the students for both the dashboard, the screen each 

student would view upon first signing onto their individual blog, and the posting window where 

students would need to go in order to create and publish comments and posts.  At various points 

students were asked to put their cursor over the section or blog tool being explained so the 

researcher could ensure the students were in the same place and understood what was being 

described.  Kidblog.org has a user-friendly format geared at elementary age use, making the blog 

tour simple in nature and easy to understand for students regardless of their Internet and 

computer use background.  By the end of the session students knew how to sign onto their 

individual blogs, navigate on their dashboard in order to locate peer blog pages, and post 

responses on their own blogs as well as comments onto peer blog pages.  The first session of the 

blogging workshop concluded with students publishing a post on their own blogs about what 

CSR is in their own words.  Students were handed a new current events article to read by the 

next blogging workshop session for homework.  

When students entered the classroom for the second blogging workshop session the 

researcher met them at the door and randomly handed them a CSR sub-strategy card.  Students 

were told to immediately line up with their cards once they stepped into the classroom to walk 

over to the computer lab.  Before leaving the main classroom students received instructions to 

sign into kidblog.org using their sign on cards.  Their in-class assignment was to post a response 

based on the CSR strategy card they received and on the current events article they read for 
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homework.  Students were told to title their posts according to the name of the CSR strategy they 

were assigned.  Halfway through the period, once students completed their individual posts they 

were prompted to comment on peer posts for the remainder of the session using the discourse 

strategy handout.  

Session three ran the same as session two.  CSR cards were handed out at random again, and 

students were required to make a blog post based on a new current events article and the CSR 

strategy on the card they were handed.  During session three students also commented on peer 

posts using the discourse strategy handout provided to them.  To conclude the two workshops 

that lasted a total of three weeks a satisfaction survey was handed to each individual student.  

Students were told they did not have to put their names at the top if they wanted to remain 

anonymous (see Appendix J for student workshop satisfaction survey).   

Phase two: Pre-assessment.  

Nine total students, 7 female and 2 male, and their parents/guardians gave consent to 

participate in the study.  Two assessments made up the pre-assessment phase.  Originally the 

researcher was going to use pre-assessment data to select a small group of 6 participants to 

participate in implementation phase of the study.  Due to reasons unforeseen, three students 

dropped out of the study halfway through pre-assessment phase leaving a total of six students left.  

Reasons for drop out included students not getting their regular school work done on time and in 

turn their teacher would not allow them to participate in additional school work, understandably.  

Therefore, the remaining six students, all white females, were the automatically chosen 

participants to participate in the remaining duration of the study.  Both assessments were 

administered in the middle school computer lab so that participating students would not distract 

non-participating students and vice versa.  Each assessment established a baseline level of skill 
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related to keyboarding skills and ability to comprehend reading at a basic level.  These probes 

assisted the researcher in determining whether students had the appropriate prerequisite skills to 

benefit from the blogging activities associated with the implementation phase of the study.  

Keyboarding assessment. 

The first assessment was a keyboarding evaluation to determine how many words per minute 

and total errors in a given passage each student could type.  This typing probe assessed student 

mechanical typing fluency, and thus their ability to use typing to communicate in a blog.  This 

assessment was given using an online typing tool called typingtest.com.  The six participants sat 

at every other computer for the duration of the keyboarding assessment.  Typingtest.com is 

formatted so that the topic and time duration of the assessment can be chosen from a drop down 

menu, allowing for a more personalized keyboarding assessment.  Prior to taking the 

keyboarding assessment students were given brief instructions about what to expect.  They were 

told that a textbox would appear in a window, with a second window below it for the typing to 

occur.  Students were also instructed that the assessment would begin once they type the first 

character.  Students were reminded to pay attention to capitals, spacing, and punctuation, as all 

three items would impact their assessment score.  Students were instructed to select 3 minutes for 

duration, and the topic Rules of Baseball.  Once the test concluded students were told they would 

do one more keyboarding assessment, also three minutes in duration with the topic of The 

Wonderful Wizard of Oz.   The number of words per minute was the only data collected for each 

student, as the other recorded measures -- proper keyboard hand placement and whether or not a 

student is looking at the keyboard when he/she types were determined not to be critical to this 

study.  At the conclusion of both three-minute keyboarding assessments a report sheet was 

displayed on the screen showing each individual students number of correct words per minute as 
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well as their total number of errors.  Students were asked to print out their report sheets at the 

conclusion of both three-minute keyboarding assessments, write their name at the top, and turn 

the report sheet into the researcher.   

Test of reading comprehension, 4th Edition (TORC-4). 

See Instrumentation section on page 27 for more details.  

Phase three: Implementation. 

Based on pre-assessment (Phase Two) results the researcher concluded that all students 

keyboarding proficiency and ability to perform basic reading comprehension was sufficient 

enough to participate in the implementation phase of the study.  Implementation phase lasted a 

total of six weeks meeting on an every other day basis in the middle school computer lab.  

The first day of implementation phase set the stage for the remaining sessions over the 6-

week period.  The dual narrative novel students would be assigned to read during this time was 

introduced to students.  The researcher discovered that keeping the anonymous up until the first 

day of implementation phase created an element of suspense and therefore incentive for students 

to press-on through pre-assessment phase.  The novel, A Long Walk To Water, by Linda Sue 

Park is a dual narrative with two main story lines occurring at the same time.  Two main 

characters make up the novel, one leading each of the two narratives involved in the story.   The 

characters are both living in Sudan, Africa at different points in time.  The male main character, 

Salva, and his narrative is based off of a true story.  The female character, Nya, represents many 

girls and women who have lived in Sudan Africa through real life events.  The 6 participants 

seemed eager to read a dual narrative novel.   

A CSR and reading schedule was handed out and explained to the 6 participants during the 

first day of implementation phase (See Appendix K for schedule).  A review discussion of what 
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CSR is acted as a refresh after two weeks of pre-assessment.  As part of the discussion the 

researcher explained how the weekly assigned sub-strategy per participant would structure 

individual blog posts about the assigned reading from the novel.   

Blog expectations for implementation phase were explained on the first day, as well as 

announced as a reminder at the beginning of each day.  Students were expected to write a total of 

two posts and three comments each session meeting.  The first post was to be based on their CSR 

assigned weekly role and the chapter(s) read.  Using their assigned CSR role helped showcase 

what each student knew and understood.  In other words, at least one student would write a 

preview post, click and clunk post, get the gist post, and a wrap up post each week.  The second 

post was to be about feelings on the chapter or general comments type post.  In other words, a 

student who is assigned to insert preview posts was also responsible for posting a comment on a 

click and clunk post, a get the gist post, and a wrap up post totaling three peer roles.  This task 

helped further implement a culture of communication within the blog.  Both these first two posts 

would occur on their own individual blog pages.  Three comments posts were required of 

students after they completed the two posts on their own blogs.  These comment posts needed to 

be on three different peer posts for the current day.  All comment posts needed to show evidence 

of the use of the discourse strategy reference handout to structure peer blog posts feedback, 

enrich their understanding through peer interaction, and avoid one or two word answers.  

Students were encouraged to add further detail to their own posts, create additional posts, and 

add additional comments to peer posts once finished with the 5 required session posts.  This task 

being optional will helped encourage a natural line of communication within the blog, rather than 

an assigned role within a conversation.  
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In addition to blog expectations, computer lab conduct and assignment completion 

expectations were discussed.  A set of reasonable guidelines for behavior and academic integrity 

within the blog were explained.  Students were told that they needed to keep up with the reading, 

complete as least the five types of blog responses per session as previously discussed, and remain 

focused without verbal communication with each other, unless asking for peer clarification, 

while in the computer lab.  Students were reminded that one of the purposes blogging was to 

house all novel and CSR discussion in one place.  In order to offer incentive and accountability 

for student behavior and keeping up with academic responsibilities involved in this study, the 

mystery motivator was employed (Mottram, 2002).   

Finally, on the first day of implementation phase students were introduced to two new tools 

that would help them formulate blog responses.  The first tool was the CSR bookmark.  The CSR 

bookmark was introduced to students as a tool, but not extra work that they were required to do 

(See Appendix G for CSR bookmarks).  The second tool was the interactive CSR poster with 

CSR prompt cards to assist students in formulating their CSR role blog posts (see Appendix H 

for CSR prompt cards).  The CSR poster boards with sub-strategy definitions, as well as the CSR 

interactive poster board with pockets containing the prompt cards, were all stored in the 

computer lab and put on display for each blogging session during implementation phase.   

The remainder of implementation phase sessions, students read the novel on their own time 

at home, fulfilling the requirement not only for this study but also for the morning reading class 

they were being pulled out of in order to participate in the study.  Each day upon entering the 

computer lab students would reflect and respond to what they read using the classroom blog, 

Collaborative Strategic Reading, and communication strategies.  My role was to monitor 
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discussion and insert prompts when necessary.  At the beginning my support was more frequent 

and implementation phase sessions went on my support lessened as students grasped the process.  

In addition to the mystery motivator, another element that held students accountable to 

completing their assigned reading for each session was book interviews.  On random 

unannounced days the researcher pulled a few or all of the students into the hallway, one at a 

time, to briefly conduct book interviews.  The book interview was simply a questioning of what 

the student thought about the chapters that were due to have been read by that session, as well as 

a few content questions based on the chapter plot.     

During the third week of implementation phase two new routines were added.  The first 

addition the researcher termed take ten, a ten minute segment that occurred about once a week 

that involved specific training for the students in an area the researcher deemed in need of further 

improvement based on weekly student blog posts.  The second routine, blog of the day, was 

implemented daily starting at the end of week three.  Blog of the day involved the researcher 

identifying one blog comment or post from the previous session that stood out.  At the start of 

each blogging session the researcher would announce the blog of the day to the students.  This 

positive reinforcement strategy encouraged students to put further effort into their posts and 

understand that a level of recognition for their work was involved in their participation in this 

study.   

Data collection. 

The researcher tallied interpersonal contact data on a weekly basis following a similar 

method used by researchers Blau and Neuthal (2009).  Using the interpersonal contact data sheet 

the researcher placed one tally for every comment for each student (see Appendix D for 

Interpersonal Contacts Data Sheet).  Then, the tally was placed within a category according to 
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the type of response the blog post was; Information, thoughts, school experiences, and personal 

feelings or experiences.  When a blog post or comment qualified as more than one or multiple 

response types according to the four categories, the post or comment was placed in the category 

it best fit.  This judgment call was made according to the main idea or overall focus or the post or 

comment.  The researcher came up with a basic definition for what qualified each post or 

comment as one of the four type of response categories.  These definitions are unique to this 

study and do not reflect definitions used by Blau and Neuthal (2009).  

Information posts reiterated information from the novel, such as get the gist posts.  

Vocabulary definitions participants put in their own words also fall under this category, 

such as click and clunk posts.  Often comment posts done by participants who were 

answering Wrap Up posts because answering a question based on the main idea of the 

novel is information.   

 

Thoughts posts reflected a participants thinking about the novel, the CSR strategies being 

used, and/or responses to peers blog posts.  These posts did not involve emotion, but 

rather blanket statements about an opinion.  Posts in which a participant agreed or 

disagreed were counted as a thoughts post.  Posts that were common in occurrence were 

thought posts about information.  The researcher deemed a thought about information as 

related mostly to thought, and therefore thoughts/information posts were recorded as 

thoughts.     

 

School Experiences posts mentioned participant experiences in school through a brief 

story, statement, or description.  
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Personal Feelings or Experiences type posts included emotion.  The most common 

occurrence of this type of post happened when a student was relating to a character or 

event in the novel.  The second most common occurrence of a feelings or experience post 

happened when a student was responding in the blog to a peer post of personal feelings or 

experiences.  

  

Once each post and comment was placed in the appropriate type of response category, it was 

then placed into a second series of categories.  This second series represents the perceived level 

of nearness of each post and comment, including posts of warmth, confidence, humor, self-

disclosure, or none (not fitting within any of the four categories).  The same method used for 

categorizing each type of response was used for the level of perceived nearness.  When a post or 

comment qualified as more than one or multiple response types according to the four categories, 

the post or comment was placed in the category it best fit.  This judgment call was made 

according to the main idea or overall focus or the post or comment.  Similar to the type of 

response category definitions, definitions for level of perceived nearness are unique to this study 

and do not reflect definitions used by Blau and Neuthal (2009).  

Warmth posts were encouraging and uplifting posts.  High instances of warmth posts 

were correlated with responding to a peer blog contribution.  Common warmth posts 

included supported and unsupported phrases such as; “I agree”, “You are right”, and 

“good post”.  Many corrective blog comments to peer posts were categorized as warmth 

posts because of an uplifting statement interwoven into the constructive criticism.  For 

example, a common constructive response categorized as a warmth response reads “you 
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could have added this [insert recommended additions here] to your post, but you did a 

fantastic job”.   

 

Confidence posts were supported by facts taken directly from the novel.  The researcher 

determined that supported posts had an element of confidence as the contributing 

participant proves by including examples from the novel.  The majority of confidence 

posts were stated matter-of-factly.  Often times these posts were correctional comments 

to posts from peer-to-peer.  The most commonly occurring confidence posts were those 

that were also categorized as information posts.  Thoughts posts were the second most 

contributing post response type that were deemed as confidence.  

 

Humor posts included any level or humor or joke about the novel, a CSR post, and a peer 

blog comment or post.   

 

Self-disclosure posts included a sharing of information with peers that would not have 

otherwise been shared.  These posts included steps of boldness for participants as self-

disclosure involved a level of vulnerability and intimate sharing of information, feelings, 

and experiences.  These posts were revealing by way of showcasing how a participant 

acts, thinks, and feels.   

 

None posts are those that do not fit any of the four levels of perceived nearness categories.  

The occurrence of these posts may point to the need for further categories to be included 

for the use of future studies.   
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Phase four: Satisfaction survey and post-assessment  

This final phase lasted one week, totaling three days.  Implementation phase participants met 

at tables found in the middle of the computer lab for each post-assessment session.  The first 

session began with students completing a satisfaction survey based on verbal questions.  

Participants’ hand wrote their responses on blank lined paper.  Participants answered nine total 

questions were asked to gain insight for the purpose of future applications of this study.  See 

Table 13 for specific satisfaction survey questions and participant responses.  

The researcher administered the TORC-4 for the second time, about six weeks after 

completion of the TORC-4 pre-assessment, and eight weeks after the beginning of TORC-4 pre-

assessment.  The purpose of re-taking the same assessment at the end of the study was to 

compare the results of the assessment before and after the study was implemented to help 

determine the effectiveness of the chosen interventions on student reading comprehension.     

Data collection and compilation.  

The researcher selected posts and comments that highly demonstrated typical posts across 

three categories; type of response, level of perceived nearness, and typical week-by-week 

responses showing change over time (or sessions) blogged.  These posts can be found in the 

Selected Participant Blog Responses section within the Findings (Chapter 4).   
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Chapter Four 

Results and Discussion 

Test of Reading Comprehension, Fourth Edition (TORC-4)  

The purpose of using the TORC-4 for this study was two-fold.  The first purpose was to 

collect data prior to the implementation of the study that showed whether the selected six 

participants would benefit from participating in implementation phase.  After administering the 

TORC-4 as a pre-assessment, there was no indication that any participant lacked the skills 

necessary to benefit from this study.  The initial administration of the TORC-4 also served the 

purpose of establishing baseline data for participant reading fluency and reading comprehension 

abilities.  The second purpose of administering the TORC-4 pre- and post- implementation phase 

was to provide baseline reading comprehension data on each participant in order to document 

student progress.  The TORC-4 specifically identifies students who are scoring lower than their 

peers, determines their strengths and weaknesses, and documents their reading comprehension 

progress.  Once the TORC-4 post-assessment was completed, data of the two administrations 

was compared for each participant and ability changes were noted as pointing towards indicators 

of the effectiveness of CSR and blogging on student reading comprehension.   

Relational vocabulary (subtest 1).  

The Relational Vocabulary subtest seeks to “measure a student’s knowledge of seven 

individual words as they relate or do not relate to each other” (Brown et al., 40).  Table 1 below 

yields pre- and post-assessment results the TORC-4 subtest 1 of 5, Relational Vocabulary.  A 

student’s knowledge and understanding of vocabulary is a critical component of reading 

comprehension.  Relational vocabulary is one of the more highly regarded subtests of the TORC-
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4 for the purposes of this study as it deals directly with assessing a skill that the primary 

intervention used to guide blog posts, CSR, includes as one of four focal sub-strategies.    

To further understand the results of both the pre- and post- administration of the TORC-4, the 

researcher’s observations of student behavior during testing as well as any environmental factors 

that could influence results were recorded.  A breakdown of student behavior and environmental 

influences is discussed below for both pre- and post- administration of subtest 1, relational 

vocabulary.  

Table 1 

Relational Vocabulary (Subtest 1) 

Raw Score Age 
Equivalent 

Grade 
Equivalent 

Percentile 
Rank 

Descriptive 
Term 

 
Student 

Pre Post Pre Post Pre Post Pre Post Pre Post 

Student A 
 

16 18 8-5 8-11 2.9 3.5 25 25 Average Average 

Student B 
 

24 29 11-3 14-3 5.5 8.2 50 75 Average Average 

Student C 29 
 

32 
 

14-3 
 

17-0 
 

8.2 
 

11.4 
 

75 
 

91 
 

Average 
 

Above 
Average 

Student D 29 29 14-3 14-3 8.2 8.2 84 84 Above 
Average 

Above 
Average 

Student E 
 

22 22 10-3 10-3 4.8 4.8 37 37 Average Average 

Student F 
 

21 22 9-9 10-3 4.4 4.8 37 50 Average Average 

 

The pre to post results of Relational Vocabulary subtest deliberated slight improvements for 

4 of the 6 participants.  Two participants scores remained the same from pre- to post- assessment.  

It is the belief of the researcher that the slight improvement trend would be more dramatic if the 

implementation phase was extended in duration.  During the pre- and post-assessments for the 

relational vocabulary subtest all subjects appeared to be focused and there were no major 

environmental distractions.   
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Sentence completion (subtest 2). 

The Sentence Completion subtest uses a cloze procedure to measure each individual 

student’s ability to “identify which words will complete a sentence so that it is semantically and 

syntactically complete and meaningful” (Brown et al., 41).  For the purposes of this study this 

particular subtest was deemed as less important as far as measuring student skill changes based 

on the implementation phase of this study because it does not test a skill that is directly taught 

through the use of the CSR intervention or through the use of blogging.  Table 2 below yields 

pre- and post-assessment results the TORC-4 subtest 2 of 5, Sentence Completion. 

Table 2 

Sentence Completion (Subtest 2) 

Raw Score Age 
Equivalent 

Grade 
Equivalent 

Percentile 
Rank 

Descriptive 
Term 

 
Student 

Pre Post Pre Post Pre Post Pre Post Pre Post 

Student 
A 

18 16 9-8 9-4 4.3 3.7 37 16 Average Below 
Average 

Student 
B 

27 27 12-6 12-6 7.8 7.8 63 63 Average Average 

Student 
C 

35 34 16-6 16-0 
 

11.4 
 

10.4 
 

91 
 

95 
 

Above 
Average 

Superior 
 

Student 
D 

39 38 >17-9 >17-9 >12.9 >12.9 98 98 Superior Superior 

Student 
E 

39 27 >17-9 12-6 >12.9 6.9 95 63 Superior Average 

Student 
F 
 

16 21 9-4 10-3 3.7 5.0 16 50 Below 
Average 

Average 

 

When comparing the scores of pre- and post- assessment for the Sentence Completion subtest 

the researcher noted that 4 participants scores decreased, one significantly (Student E score 

dropped from the 95th percentile to the 63rd percentile).  One participant’s data remained the 

same from pre- to post- assessment, and one participant’s data increased (Student F).   
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According to pre-assessment observational notes all six participants remained focused and 

serious about the assessment.  The post-assessment results of subtest 2 demonstrate a different 

pattern.  In part, this difference might have been due to the fact that the students were now 

familiar with this subtest and knew it was one of the longest subtests in duration and number of 

questions.  Interestingly, the one student whose subtest score improved (Student F) was the one 

student who elected to take more time on the subtest and continue it within a second class period.  

Student F did not rush through her completion of the post-assessment for Subtest 2.   

Paragraph construction (subtest 3). 

The Paragraph Construction subtest seeks to measure each individual student’s ability to “the 

ability to order sentences into plausible paragraphs” (Brown et al., p. 42).  Table 3 below yields 

pre- and post-assessment results the TORC-4 subtest 3 of 5, Paragraph Construction.  This 

particular subtest was not considered as critical when compared to other subtests, as paragraph 

construction was not a skill that was specifically taught through the use of the CSR intervention 

or through the use of blogging.  
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Table 3 

Paragraph Construction (Subtest 3)  

Raw Score Age 
Equivalent 

Grade 
Equivalent 

Percentile 
Rank 

Descriptive 
Term 

 
Student 

Pre Post Pre Post Pre Post Pre Post Pre Post 

Student 
A 
 

29 17 10-9 7-8 4.9 1.9 63 16 Average Below 
Average 

Student 
B 
 

38 36 17-0 15-0 10.0 8.5 75 75 Average Average 

Student 
C 

41 
 

30 
 

>17-9 
 

11-3 
 

12.6 
 

5.3 
 

84 
 

50 
 

Above 
Average 

Average 
 

Student 
D 

56 55 >17-9 >17-9 >12.9 >12.9 99 99 Very 
Superior 

Very 
Superior 

Student 
E 
 

47 41 >17-9 >17-9 >12.9 12.6 91 84 Above 
Average 

Above 
Average 

Student 
F 
 

32 25 12-3 9-3 6.2 3.6 63 37 Average Average 

 

When comparing pre- and post- assessment scores for subtest 3, Paragraph Construction, all 

6 participants scores decreased.  Students A, C, E, and F (4 of the 6 participants) demonstrated 

dramatic score decreases while Student B and Student D demonstrated only a slight decrease.  

Observational notes during the pre-assessment show that students remained focused and attentive 

to the subtest.  When reviewing post-assessment observational notes, the researcher had observed 

the same hurried, rushed behavior as was present in the post-assessment for subtest 2.   

In addition to the general hurried atmosphere the participants created throughout the 

administration of subtest 3 it is important to take into consideration the fact that the four sub-

strategies involved in CSR and blogging provide no practice or skill building for paragraph 

construction.  This does not account for why student scores were significantly lower than the first 

administration.   
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Text comprehension (subtest 4). 

The Text Comprehension subtest measures each individual student’s ability to “understand 

what they have read through carious response formats that require them to use information from 

the specific passage rather than from their general store of information” (Brown et al., 43).  

Table 4 below yields pre- and post-assessment results of the TORC-4 subtest 4 of 5, Text 

Comprehension.  This subtest provided direct evidence of the success of pairing the chosen 

intervention (CSR) with blogging about a novel because the purpose of CSR is to improve 

reading comprehension.   

Table 4 

Text Comprehension (Subtest 4) 

Raw Score Age 
Equivalent 

Grade 
Equivalent 

Percentile 
Rank 

Descriptive 
Term 

 
Student 

Pre Post Pre Post Pre Post Pre Post Pre Post 

Student 
A 
 

37 22 15-0 9-7 9.9 3.7 91 37 Above 
Average 

Average 

Student 
B 
 

39 43 17-0 >17-9 12.5 12.9 84 91 Above 
Average 

Above 
Average 

Student 
C 

38 
 

41 
 

15-9 
 

>17-9 
 

11.1 
 

>12.9 
 

84 
 

91 
 

Above 
Average 

Above 
Average 

Student 
D 

51 54 >17-9 >17-9 >12.9 >12.9 >99 >99 Very 
Superior 

Very 
Superior 

Student 
E 
 

45 45 >17-9 >17-9 >12.9 >12.9 95 95 Superior Superior 

Student 
F 

27 38 11-0 15-9 5.1 11.1 50 84 Average Above 
Average 

 

When comparing pre- and post- assessment scores for subtest 4, Text Comprehension, 4 of 

the 6 participants scores increased, one stayed the same, and one decreased.  Student A had a 

score decrease that went from a pre-assessment score in the 91st percentile, to a post-assessment 
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score in the 37th percentile.  According to observational data, during post-assessment Student A 

seemed to be circling answers without fully reading the questions as if trying to speed through 

the assessment.  Proximity control alleviated this slightly, but once withdrawn the pattern 

continued.  Despite the extreme drop in subtest score for Student A, her overall subtest score is 

considered average.   

Contextual fluency (subtest 5)  

The Contextual Fluency subtest seeks to measure each individual student’s ability to 

“correctly identify words within passages” (Brown et al., p. 44).  Table 5 below yields pre- and 

post-assessment results for the TORC-4 subtest 5 of 5, Contextual Fluency.  This subtest was 

deemed as fairly crucial in determining the effectiveness of the CSR intervention paired with 

blogging about a novel because it deals with fluency, a critical component of comprehending text.  

This subtest does not directly correlate with any one CSR sub-strategy that students regularly 

used when publishing blog comments and posts.  The Contextual Fluency Subtest reflects an 

essential element of reading comprehension that points to the effectiveness of CSR as a whole 

package across all four sub-strategies.   
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Table 5 

Contextual Fluency (Subtest 5)  

Raw Score Age 
Equivalent 

Grade 
Equivalent 

Percentile 
Rank 

Descriptive 
Term 

 
Student 

Pre Post Pre Post Pre Post Pre Post Pre Post 

Student A 
 

49 86 8-3 10-0 2.2 4.1 9 37 Below 
Average 

Average 

Student B 
 

107 122 11-0 11-9 5.4 6.4 50 63 Average Average 

Student C 49 
 

133 
 

8-3 
 

12-3 
 

2.2 
 

7.2 
 

2 
 

75 
 

Poor 
 

Average 
 

Student D 75 116 9-8 11-6 3.5 5.9 25 75 Average Average 

Student E 
 

49 122 8-3 11-9 2.2 6.4 2 63 Poor Average 

Student F 
 

99 129 10-9 12-0 4.9 6.9 50 84 Average Above 
Average 

 

When comparing pre- and post- assessment scores for subtest 5, Contextual Fluency, all 6 

participants scores dramatically increased.  On this particular subtest, the objective is for students 

to identify and separate as many words as possible.  All of the letters are capitalized and there are 

no spaces in-between words.  This is also the only timed subtest for the TORC-4.  Improvement 

ranged from a percentile increase of 13 all the way to 61.   

 Observational notes indicate that the participants had been anticipating subtest 5 because they 

viewed it as enjoyable.  This timed subtest left an impression on the participants when it was 

administered as a pre-assessment.  All 6 participants recalled many subtest details prior to 

instructions.  Participant recall of specific details, words, and sentences within this subtest may 

have impacted the reliability of the subtest.     

Reading comprehension index (RCI). 

The Reading Comprehension Index is a combined score for the five TORC-4 subtests.  An 

RCI that is average or above average probably indicates (RCI of 90 or more) students who excel 
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in reading activities and are immersed in a print rich environment both at home and at school 

(Brown et al., p. 21).   Students who obtain a below average RCI (RCI of 89 or less), may have 

difficulty as a result of a series of problems including dyslexia, poor decoding ability, poor 

reading vocabulary, poor fluency, attention disorder, limited instruction in school, unmotivated, 

disinterested, fearful in school, emotional or behavioral problems that affect learning, visual 

impairment, poor attendance, impaired literacy skills due to cerebral insult (TBI), limited fluency 

in English, or have limited background information to interpret text (Brown et al., p. 22).  The 

researchers observations of student behavior and environmental factors add important 

supplemental information to the pre- and post-assessment results of the TORC-4.   

Table 6 

Reading Comprehension Index 

 

Table 6 shows pre- and post RCI assessment results for each participant.  Five participants 

had an increased RCI from pre- to post- assessment, one participant’s RCI decreased.  Five 
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participant increased RCI scores indicate that the use of CSR and blogging is effective with 

helping students improve reading comprehension skills.   

Interpersonal Contacts Data 

The following tables reveal results regarding the interpersonal contacts among the 6 

participants.  There is no table provided for the school experiences type of post category as there 

were no posts that fit into this category.  As a result, only 3 type of response categories for 

interpersonal data collection are reported below, including information, thoughts, and personal 

experiences or feelings.   

Table 7 

Total Number of Blog Posts Per Week 

 

 This table shows the combined total number of posts per participant per week of 

implementation phase.  This combined total includes participant posts to their own blog as well 

as comments to peer blog posts.  In addition to posts and comments, the combined total includes 

posts of the three (school experiences would be the fourth but it was intentionally left out as 

there were no school experience posts) types of response (information, thoughts, and personal 
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experiences or feelings), as well as the five levels of perceived nearness (warmth, confidence, 

humor, self-disclosure, and none).   

As illustrated by the line with plotted points in Table 7, the average number of posts per 

week decreased over time.  As the quantity decreased, the quality increased.  See the Selected 

Participant Blog Responses section below for qualitative data on blog posts.  

The data for type of response blog posts was dependent on the frequency of each type of 

response per student.  Type of response data shows patterns and non-patterns in the type of 

student interpersonal communication.  Several factors impacted frequency of response.  

Implementation phase blogging sessions occurred on an every other day basis, in order to follow 

the middle school A-day, B-day schedule.  In addition to the alternating schedule, technical 

difficulties with the school Internet subtracted scheduled blogging sessions.  Student absences 

impacted individual student attendance.   As a result, the number of days met per week varied, 

ranging from one to three days met in a week.  Four out of the six weeks were made up of two 

blogging sessions per week, creating a common trend.  The researcher determined it was most 

effective to show the total of posts per category per week, rather than on a daily basis.  In order 

to most accurately display type of response data per week with a varying amount of days per 

week, the data was normed so that it represented two days per week for each of the six weeks.  

The equation used to make each type of information response equal to two days worth of 

responses for a one day week was simply the number of posts multiplied by two.  In order to get 

three day weeks scaled down to two days, the number of posts per category was divided by three, 

and then multiplied by two.  The purpose of norming the data was for a more accurate week by 

week visual representation, as should by tables 8 through 10, of the type of response 

interpersonal data collection.   
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Table 8 

Information Posts 

 

Table 8 illustrates the number of information posts by each participant per week.  As 

demonstrated by the line with plotted points, the average number of information posts fluctuated 

between approximately 2 and 3 posts consistently throughout the duration of implementation 

phase.  Highly significant fluctuation was found between participant use of information posts 

week to week.  As many as 6 information posts per week were posted by some participants, 

while other participants used no information posts per week.  

In order to gain deeper insights as the fluctuation with the use of informational posts week to 

week, a comparison was done of the type of post and the CSR role of each student.  It is clear 

that the participant CSR role directly impacts at least one post per session.  For example, when a 

participant’s weekly assigned CSR role was Get the Gist, naturally an information post was 

submitted to the blog.  A Get the Gist strategy post is a short summary in approximately ten 

words or less that explains the main idea of the chapter read.  A trend was found with Wrap Up 
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posts also qualifying as information posts.  Participants assigned the Wrap Up CSR role for the 

week would naturally post questions centered around the main idea of the chapter read.  These 

objective questions were counted as information posts because they are centered around 

information taken straight from the novel and did not involve opinion or emotion.  A third trend 

was discovered with Click and Clunk posts.  Participants assigned to the Click and Clunk CSR 

role posted vocabulary words and definitions in their own words.  The majority Click and Clunk 

posts were deemed as information posts, with the exception of posts that included a participant’s  

feeling or thought about the meaning of a word.   

Table 9 

Thoughts Posts 

 

The number of thoughts posts contributed to the blog per student per week is illustrated in 

Table 9.  As shown by the line with plotted points, the average number of thoughts posts per 

week fluctuated between 5 and 9.  Thoughts posts were the most commonly occurring type of 

blog response.  A correlation was found between thoughts posts participant comments to peer 
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blog posts.  Participants used two times as many thoughts posts when commenting on a peer’s 

blog compared to posting a response to their own personal blog.  The high frequency of thought 

comment posts was in part due to the requirement for all participants to attempt at commenting 

on at least three peer blog posts per blogging session.  Naturally, participants responded to peer 

blog posts with their thoughts on what was posted.   

Table 10 

Personal Feelings or Experiences Posts 

 

The frequency of personal feelings or experiences posts per participant per week is illustrated 

in Table 10.  Due to a lack of feelings and experiences responses, a data line showing the average 

number of posts was intentionally left out of the graph.  An extreme amount of fluctuation with 

the use of feelings and personal experience type posts was recorded from week to week.  Only 1 

personal feelings and experiences type post was recorded for the first two weeks of 

implementation phase.  Starting on week 3 participants grew more comfortable with posting their 
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feelings and experiences on the blog and began to open up more.  This trend continued fairly 

consistently through the end of implementation phase of the study.   

Table 11 

Level of Perceived Nearness 

 

As illustrated in Table 11, the level of perceived nearness was monitored for every comment 

and post contributed to the blog, including posts of warmth, confidence, humor, self-disclosure, 

and none (not qualifying for any of the four categories).  Each level of perceived nearness is 

shown by a percentage of occurrences per week.   

Only one humor post was recorded throughout the entirety of implementation phase.  

Expressions of confidence are among the highest occurring posts.  Blog contributions that were 

tallied as none, or not qualifying for any of the four determined categories, were also in high 

occurrence.   
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Individual Participant Observational Data 

Student A.  

Student A was the only participant that did not have a higher RCI on the TORC-4 post-

assessment when compared to the pre-assessment.  A difference of 9 RCI was recorded from pre-

assessment RCI score of 97 to post-assessment RCI score of 86.  An RCI of 86 is considered 

below average and can indicate a problem or series of problems as indicated in the Reading 

Comprehension Index section found above Table 6.   

To gain a deeper understanding of the decreased RCI score, the researcher investigated the 

one handwriting sample gathered from Student A.  This handwriting sample was obtained by the 

researcher after implementation phase was completed and taken from the handwritten 

satisfaction survey that was completed at the start of the post-assessment phase.  The 

researcher’s concern upon initial reading of the satisfaction survey was emphasized further upon 

scoring the post- RCI and finding a lower score.  Aside from multiple spelling errors for 

common sight words (‘verry’ – very, ‘abel’ – able, ‘enyouded’ – enjoyed, ‘allways’ – always, 

and ‘stik’ – stick), Student A reversed lowercase “b” and “d” 4 times, and self-corrected the 

reverse of lowercase letters “b” and “d” twice.  As these errors, particularly the reversed 

lowercase letters, are uncharacteristic of the appropriate developmental level for a 5th grader, the 

researcher determined that Student A may need further testing to rule out possible dyslexia or 

other learning disability.  These errors would have gone unnoticed throughout the durations of 

the pre- and post- assessments as well as the implementation phase as all responses were typed 

and the spell check tool was used.   

The researcher inquired with the classroom teacher about any of the participants having 

identified disabilities so that those disabilities could be accommodated throughout the duration of 
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the study.  The researcher was told no students have disabilities.  This raises questions as to why 

Student A has indications of a disability and has below average assessment results as further 

supplemented by the writing sample, yet has not been identified as learning disabled?  The 

researcher shared the information with the classroom teacher and as of the completion of this 

study did not receive a response back.   

Student B. 

Going into each blogging session, student B was always focused and had a clear idea of what 

she wanted to discuss in her blog posts.  For the majority of blogging sessions she would come 

prepared with notes on her CSR bookmark for reference and assistance in structuring her 

responses.   

Student B was the only student to post a humor type post, according to level of perceived 

nearness, to the blog as a comment to a peers post.  This illustrates the level of comfort and 

natural voice Student B incorporated into her contributions during each blogging session.  

Student C. 

Student C took on the role of an encourager with the blog.  She took warmth comments to 

peer responses to a higher level than any of the other participants.  Her warmth comments 

included specific examples about what her peers were doing well or about what she likes about 

their comments.   

Student C was particularly insightful when it came to making predictions about what the next 

chapter would hold (CSR Preview strategy).  When making predictions Student C would make 

note of the location and date the chapter occurred in to help formulate an appropriate and usually 

accurate prediction.   
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Student D. 

The highly intuitive, detailed, and insightful blog posts and comments contributed by Student 

D set her far apart from the other 5 participants.  Student D naturally became a leader within the 

blog.  As the blogging sessions continued it was noted that the other 5 participants caught on to 

the immense detail and wisdom Student D poured into her blog and started going directly to 

Student D’s blog first before other peer blogs to tune into her thoughts and ideas.  When 

responding to student blog posts Student D typically found an element of a post to positively 

reinforce, followed by far-from-timid constructive criticism about how to improve the post.  

During the entire pre-assessment phase and through the first two weeks of implementation 

phase Student D had one arm slung in a cast.  She did not let this temporary physical limitation 

slow her down and managed to have the longest and most detailed posts in those first two weeks 

when compared to her peers.  Student D’s high motivation for blogging about A Long Walk To 

Water was further exemplified when she logged onto the class blog on her own time at home 3 

times during the study to contribute further detail and further articulate her thoughts and opinions.   

Student E. 

Insightful comments that strictly followed the CSR sub-strategy guidelines were 

characteristic of Student E.  The first two weeks of implementation Student E had difficulty 

remembering to support her agree and disagree responses to peer posts with further feedback and 

detail.  Week 3 of implementation phase acted as the turnaround for this.   

Student E would often make comments that had a unique prediction or idea that differed 

from other participants input.  An example of this is when Student E posted to her blog that 

chapter 8 seemed to be “all good, not bad”.  Student E was referring to the fact that for the first 

time there were no negative occurrences in the chapter plot.   
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Student F. 

The ability leaps made by Student F took the researcher by pleasant surprise throughout the 

duration of the study.  Upon the initiation of book interviews during week 3 Student F admitted 

openly that she did not read.  This quickly changed for the remainder of week 3.  In week 4 of 

implementation phase Student F was the initiator of consistent use of self-disclosure type blog 

posts and responses.  She began emphasizing self-disclosure type posts in her own blog and 

encouraged her peers to respond with their own self-disclosure type posts by prompting them to 

respond to her posts with stories from their own lives that relate somehow to the struggles the 

two main characters were facing.   

Selected Participant Blog Responses 

Posts and comments were selected that demonstrate typical posts across three categories; 

type of response, level of perceived nearness, and typical week-by-week responses showing 

change over time (or sessions) blogged.  Below are the selected responses provided in 

chronological order according to the implementation phase week they were published to the blog.   

The subject line, or title, for each post can be found first, followed by the post.  Comments to 

each post are numbered and found directly beneath each post.  The font, size, and color choice is 

felt in tact as it adds further meaning to student posts.  Any errors, such as spelling or 

grammatical, were not edited or corrected so to keep participant comments in their original 

format.   Each type of response category and level of perceived nearness were placed in brackets 

next to each post title or comment contribution.  

 

Week one. 

Preview	  Chapter	  2	  (Student	  A)	  [Categorized	  as	  Thoughts	  and	  None]	  
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I predict that the war will take a big toll on every one in the story. I  fell that some 
thing is going to happen and its not going to be good!!!!!!!!! 
 

1. Student	  F	  [Categorized	  as	  Thoughts	  and	  Warmth]	  
I agree because in the chapters we read, it seems that when we were talking about it on 
the blog you could just take your mind and you can figure out what will happen in the 
next chapters. 
 

2. Student	  A	  [Categorized	  as	  Thoughts	  and	  None]	  
it meens that some things going to happen and and the war will go on through the hole 
book and its going to be talk about 
 

3. Student	  C	  [Categorized	  as	  Thoughts	  and	  Warmth]	  
i agree 
 

Wrap	  Up	  Ch.	  1	  (Student	  B)	  [Categorized	  as	  Information	  and	  None]	  
Questions for chapter 1 :	  
 1.   How old is Salva? 
 2. Where did Salva’s teacher tell the students to go when the gunshots were fired? 
 

1. Student	  D	  [Categorized	  as	  Information	  and	  Confidence]	  
A.#1 Salva is 11 years old. 
A.#2 Salva’s teacher told the boys to go to the bush, not home. 
Dont you think its weird how they said that the girls will learn how to ‘keep house’? i 
knew what it meant, but its still odd. 
	  

2. Student	  F	  [Categorized	  as	  Information	  and	  Confidence]	  
Salva is 11 years old. 
His teacher said to the boys togo to the bush. 
And the girls’ teacher said “keep house”. 
 

Week two.  

Click	  and	  Clunk	  chapters	  3	  &	  4	  (Student	  E)	  [Categorized	  as	  Information	  and	  Confidence]	  
When i was reading chapter 3 i ran into the word glance, and I didn’t know 
what that meant. So I read the sentence before it and the sentence after it and 
figured out it meant to take like a quick look at something. As i was reading 
chapter 4 I ran into the word uneasy, and I didnt know the meaning of that 
either. So i replaced that word with nervous and it made sense so i knew that 
uneasy meant nervous. 
 

1. Student	  C	  [Categorized	  as	  Thoughts	  and	  Warmth]	  
good job 
	  

2. Student	  F	  [Categorized	  as	  Thoughts	  and	  Warmth]	  
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Very good way to figure out how to find out a word  
	  

3. Student	  A	  [Categorized	  as	  Thoughts	  and	  Warmth]	  
i like your post great post 
 

4. Student	  B	  [Categorized	  as	  Thoughts	  and	  Warmth]	  
I agree with I did not know what uneasy meant either so I replaced with a different word 
and I figured it out too. 
 

5. Student	  E	  [Categorized	  as	  Thoughts	  and	  None]	  
I didn’t really have any clunks so I just did those two things. I had an idea about what 
uneasy meant but I wasn’t really sure. 
 

Week three. 

get	  the	  gist-‐	  chp.9	  (Student	  D)	  [Categorized	  as	  Information	  and	  None]	  
 
My gist for Nya is ‘Nya’s father and other people are talking about water.’ 
My gist for Salva is ‘Salva lost his toenail and the group is walking across the desert.’ 
 

1. Student	  C	  [Categorized	  as	  Thoughts	  and	  None]	  
That is the gist nothing new has happened 
 

2. Student	  B	  [Categorized	  as	  Thoughts	  and	  Warmth]	  
Yes I agree with you and nothing else really happened. 
	  

3. Student	  F	  [Categorized	  as	  Thoughts	  and	  Confidence]	  
Very good yes Salva lost his toe nail and Nya’s father is talking about water. And nothing 
else happened. 
 

4. Student	  A	  [Categorized	  as	  Thoughts	  and	  Warmth]	  
i agree to nothing new has happened 
 

Week four. 

My	  fellings	  on	  chapter	  10	  and	  11	  (Student	  F)	  	  
[Categorized	  as	  Personal	  Experiences	  or	  Feelings	  and	  Self-disclosure]	  
 

I loved these chapters because I can relate to Nya when she 
had to get some water to drink or else she would die.When I 
was at Disney World we were at “MGM” HollyWood Studios we 
were on a ride and I was so thirsty but we couldn’t have any food 
or drink on this ride so I had to wait a whole half an hour just to 
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get off the “Great Movie Ride”. After we got off the ride we went 
to go use our points to buy everybody a drink. 
 

1. Student	  C	  [Categorized	  as	  Thoughts	  and	  Confidence]	  
I see how you can relate but you did not have to wait as long or have to walk all day long 
and you did not have to beg pluse he did not have a store to use points to buy a drink. 
 

2. Student	  B	  [Categorized	  as	  Thoughts	  and	  None]	  
I think it is very strange how we all can relate to Nya and Salva in many different ways. 
 

3. Student	  D	  [Categorized	  as	  Thoughts	  and	  Warmth]	  
I agree with Student C, although a connection doesn’t have to be exactly the same to be 
right. 
 

Week five. 

My	  feelings	  on	  Salva’s	  part	  of	  chapter	  16	  (Student	  E)	  	  
[Categorized	  as	  Thoughts	  and	  Confidence]	  
I think that it’s exciting that he has finally arrived in America. I also think it’s great that he has 
family again and that his family has 4 kids. 
 

1. Student	  C	  [Categorized	  as	  Thoughts	  and	  None]	  
I THINK IT IS GREAT TO I feel happy for him!!!!! 
	  

2. Student	  B	  [Categorized	  as	  Thoughts	  and	  Humor]	  
I am so happy he is safe from lions and men with guns oh my! 
 

3. Student	  F	  [Categorized	  as	  Thoughts	  and	  Confidence]	  
i think it is great to have a whole new family right next to him. 
 

Week six.  
 
THOUGHTS	  ch.18	  (Student	  C)	  [Categorized	  as	  Thoughts	  and	  None]	  
I think this book can give kids and adults everywhere advice and to not give up nomadder what 
happens to you! 
 

1. Student	  E	  [Categorized	  as	  Thoughts	  and	  Warmth]	  
I agree with that. I think this book could inspire you to never give up on your hopes or 
dreams. 
	  

2. Student	  B	  [Categorized	  as	  Thoughts	  and	  Warmth]	  
Yes you should never give up on anything you can do it but it might take a little bit of 
time and hard work but you can get through things. 
 

Keyboarding Assessment Data 
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Throughout implementation phase of the study the researcher observed students become 

increasingly comfortable with the format of the blog and their keyboarding skills improved.  

Students spent less time questioning how to navigate within the blog and with the keyboard and 

more time typing longer blog responses.  Although the increase in rate of words per minute on 

the keyboard was not a question of this study, the researcher felt that recording each individuals 

keyboarding rate again at the end of the student would provide for solid data that may benefit 

future studies.  The results of the keyboarding pre-assessment and post-assessment show a wide 

range in the keyboarding ability of the 6 participants.  To obtain the average keyboarding rate for 

each individual student for both pre-implementation and post-implementation data, two three-

minute keyboarding tests were administered and averaged together.   

For the keyboarding pre-assessment, participants took two, three-minute keyboarding 

assessments.  The results of these two assessments were then averaged together to get more 

accuracy for the wpm rate for each participant.    For the keyboarding post-assessment only one, 

three-minute keyboarding assessment was administered.  Each participant’s keyboarding rate 

(wpm) increased from the start to end of the 6 week implementation phase.  Student C had the 

smallest gain in keyboarding rate, having 13.5 words per minute during the pre-assessment and 

14 wpm at post-assessment.  Student B had the largest gain in keyboarding rate, starting with 17 

wpm at pre-assessment and finishing with 25 wpm at post-assessment.  No keyboarding 

instruction was provided to students as part of this study.  In addition to this none of the 

participants were taking any form of keyboarding instruction during the implementation phase of 

this study.  The only factor contributing to student increase in keyboarding rate was time spent 

keyboarding.  

Table 12 
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Keyboard Words Per Minute 

 

Student Satisfaction Survey 

A satisfaction survey was given to participants to conclude the implementation phase of the 

study.  A total of nine questions were verbally asked regarding blogging, the use of CSR, and 

reading A Long Walk To Water.  Participants were told they did not have to put their names at the 

top of their survey paper if they did not wish to be known.  All 6 participants included their name.  

 

 

 

 

Table 13 

Implementation Phase Satisfaction Survey Results 

 
Question 1: What do you think of blogging?  
 
Student A: It is very fun! 
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Student B: I think blogging is a lot of fun to do.  
 
Student C: I think blogging is fun and it’s a way to communicate with people and hear what 
they think.  
 
Student D:  I think blogging is a fun and creative way to express your feelings about a book 
with your friends and/or peers.  I love it!  
 
Student E: I think blogging is a lot of fun.  
 
Student F: I love blogging because it teaches you how to type on the computer and it is fun 
talking.  
	  
 
Question 2: Did blogging about a novel help you reflect on what the book was about?  
 
Student A: Yes! Yes it did very much! 
 
Student B: Yes it did a lot.  It helped me understand the book more by also seeing what my 
peers thought.  
 
Student C: Yes, I think blogging about the book A Long Walk To Water helped me reflect 
about what it was about because what other people said really made me think.  
 
Student D: Blogging about A Long Walk To Water did help me reflect on what the book was 
about.  Only in the feelings posts, though, because the other strategies were just jobs we had to 
do.   
 
Student E: I think it did because it made me think harder about the main idea and what was 
going on then I would if I was just reading it for fun.  
 
Student F: Yes it did because you could see everyone’s opinion and help you understand the 
book.  
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Question 3: What are your thoughts on communicating with peers in the blog about the novel?  
 
Student A: It is fun because we get to hear what they think.  
 
Student B: I think it’s nice that we get to communicate because we get to see what they 
thought about the book.  
 
Student C: My thoughts were it was a lot easier, funner, and if you disagreed it was much 
more easier than getting into a fight in person about who’s right.  
 
Student D: I think it was great! Since we had limited time though, it was harder to have 
conversations. 
 
Student E: I think it was a good thing we talked with people on the blog because it made me 
change the way I read and thought about the book because we all had different opinions about 
the book.  
 
Student F: Mine are to help you communicate about what you are saying in the blog.  
 
Question 4: What did you think about the researcher commenting on each blog post?  
 
Student A: It helps because we can hear the researchers thoughts on how we did.  
 
Student B: It was helpful because I saw what I needed to improve on certain things.  
 
Student C: I like it that the teacher put up posts because it helped me know if I needed to 
improve or I did it right or wrong.  
 
Student D: I like how you comment on out posts because they told what we did wrong and told 
us what we did that you liked.   
 
Student E: I think it was helpful because it gave us tips that could help us the next time we 
blogged.  
 
Student F: You help us because you told us that if it was a good or bad paragraph.  
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Question 5: What do you think of CSR? 
 
Student A: I think it is fun because we may be able to use the skills later in life! 
 
Student B: Well now I can do more thinks with my reading like Preview the book and think of 
questions. It was helpful.  
 
Student C: CSR really helped me find a way to talk about books in a different way.  
 
Student D: I think CSR is helpful a little bit, but it didn’t help me personally with my reading.  
 
Student E: I think that all of the strategies are helpful because they help you get the main idea 
of what you’re reading.  
 
Student F: It taught me how to preview, wrap up, get the gist.  
 
Question 6: How does CSR help you comprehend reading?  
 
Student A: Yes, it helped me understand it.  
 
Student B: It did a lot.  
 
Student C: Yes, it helped me understand how to talk about books in a different way.  
 
Student D: CSR didn’t help me comprehend what I was reading.  
 
Student E: Yes, because it helped me understand the book better.  
 
Student F: It helped me a lot.  
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Question 7: Will you use CSR in the future?  
 
Student A: Yes, because I would use it for everything I can.  
 
Student B: Yes, I will always when I read.  
 
Student C: Yes, probably because it’s a great way to write about books. I would use it in ELA 
and in any book clubs because you can begin great discussions.  
 
Student D: I don’t think I’ll use CSR in the future because it didn’t help me when I was 
reading.  
 
Student E: Yes, I will.  I will use it when I read books in the future to help me understand it.  
 
Student F: Yes, because if I am in the business I need to know how to read and comprehend.  
 
Question 8: Did you enjoy the novel A Long Walk To Water? Why or why not?  
 
Student A: Yes, I enjoyed it very much because I like to read about other countries.  
 
Student B: Yes I did.  It helped me see someone’s life in a story.  
 
Student C: YES, I LOVED the book because it told a great story but also it was the truth and it 
makes you understand you can do great things nomadder what your past is.   
 
Student D: I did enjoy A Long Walk To Water because it was a good story with real meaning.  
 
Student E: Yes I enjoyed this book very much.  
 
Student F: Yes because it told a story about a real person.  
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Question 9: What life lessons did you take away from the novel?  
 
Student A: That you should always stick with it and never give up.  
 
Student B: That you should never give up.  
 
Student C: A life lesson is never give up nomadder what happens to you.  
 
Student D: One life lesson I took away from A Long Walk To Water was to be grateful for 
what I have, some people have 10 times less.   
 
Student E: A life lesson I took is to never give up on your hopes and dreams and to always 
keep trying.  
 
Student F: It helped me work on my reading skills.  

 
Multiple sources of data collection were used in order to get a full, broad scope of the effects 

and impact of blogging about a novel in the classroom, and its impact on student reading 

comprehension and interpersonal contacts.  Data results have directly correlated with the 

essential questions guiding this research and can be found below.  

Discussion 

Three main questions guided research on the effects of blogging on reading comprehension 

and interpersonal contacts.  Each of the three guiding questions is addressed in order in the 

sections that follow.  These essential questions include:  

1)  Does blogging about a novel impact student reading comprehension and  

       interpersonal contacts?  

2) Is Collaborative Strategic Reading (CSR) effective in teaching reading comprehension in 

a blogging environment?  

3) How does blogging influence the interpersonal contacts between students of varied 

ability? 
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Blogging about a dual-narrative novel was found to impact student reading comprehension in 

a positive way.  Focusing on non-CSR related blog posts, including reflecting and feelings posts, 

the participants in this study seemed to enjoy being able to put themselves in one of the main 

characters shoes, discuss their feelings on the events in a chapter, talk to their peers about their 

opinion about what happened, ask for peer input, and any other reflection type posting they 

wanted to contribute to the blog.  Based on a satisfaction survey given post-implementation, all 6 

participants reveal that blogging was enjoyable or fun.  Specific participant comments about 

blogging include Student C sharing that if she or a peer disagreed, blogging was much easier 

than getting into a “fight” in person about who is right.  This comment suggests that blogging 

helps the students be more confident about opening up within the blog versus discussion face-to-

face.  Student E revealed that communicating with peers in the blog helped her think about and 

read the novel in a different way.   

When reflecting on implementation phase, Student D made a satisfaction survey comment 

that “blogging about A Long Walk To Water did help me reflect on what the book was about.  

Only in the feelings posts, though, because the other strategies were just jobs we had to do”.  

This comment reveals the thought process behind the participants desire to openly write on the 

blog.  Student D states that writing on the blog helped her reflect, but then specifically says that 

this reflection happened when she was not limited to responding using an assigned framework 

like CSR.  When reflecting on having the researcher, or a teacher, responding to student posts 

within the blog all 6 participants indicated a positive experience and recognized the researcher’s 

input as helpful.  

TORC-4 scores reveal interesting data that supports a positive correlation between increased 

reading comprehension through the use of CSR within the blog.  Subtests 1 (Relational 
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Vocabulary) and 4 (Text Comprehension) had a direct correlation to CSR skills Click and Clunk 

and Get the Gist, and are among two of the 5 subtests in which all participant pre- to post- 

assessment scores improved (with the exception of student A, see the Individual Participant 

Observational Data section in Chapter 4, Findings, for further details).  An extra emphasis was 

placed on the results of these two subtests as they directly correlated with sub-strategies CSR 

specifically targets.  The fact that student scores overall improved on these two subtests provides 

good information as to how effective CSR was on student reading comprehension.   

Qualitative data provided evidence that using CSR as the framework for blog posts benefited 

student reading comprehension skills.  Having an assigned CSR role within the blog provided 

accountability to students to recall information read from the novel as well as have CSR 

strategies in the back of their mind while reading.  The continuous act of reflecting on reading 

using a form of micropublishing keeps a viewable running record of student blog comments and 

posts that can be used as a resource for consistent reference.  Throughout the duration of the 

study, not one student missed the required CSR role post.  Student D was the one student who 

stated that she would not be using CSR again in the future and that CSR did not help her 

comprehend her reading.  Student D is an advanced reader and writer, as seen by both pre- and 

post- assessment TORC-4 scores and high quality blog comments.  Student D’s comments that 

she would not use CSR may be stated because she does not need CSR for assistance.   

Subtests 2 (Sentence Completion) and 3 (Paragraph Construction) of the TORC-4 revealed 

unexpectedly low scores on the post- assessment when compared to the pre-assessment for the 6 

participants.  Student F is the one exception, as her pre- to post-assessment score for subtest 3 

improved from below average to average.  Student F was the only student who received a below 

average descriptive term on subtest 3 during pre-assessment, which may indicate distraction or 
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inability to fully focus during the pre-assessment, further explaining her higher score on the post-

assessment.  The poor scoring on these two subtests may be an indicator for the lack of direct 

skill teaching in the two subtest areas of sentence completion and paragraph construction through 

the use of CSR to structure blog posts.  This still does not suggest a reason for student scores to 

be lower on the post-assessment than on the pre-assessment.  It may be beneficial for a future 

study to supplement CSR with an additional evidence-based practice that focuses on sentence 

completion and paragraph construction skills.   

When administering subtest five, contextual fluency, students were anticipating this 

assessment as they announced that they viewed it as “fun”.  There was an element of competition 

with this subtest and students seemed to have rushed through the three minute assessment to see 

how far they could get knowing the purpose was to see how many words they could identify in a 

specific time allotment.    

A definite variance of ability existed among the 6 participating students in this research study, 

although none of the students were identified as gifted and talented or learning disabled.  

Therefore, the proceeding comments deal with the variance of student ability within typical 

average achieving student ranges.  A brief discussion as to the variance in participant ability as 

noted by the researcher follows.  Focusing on the overall score obtained from the TORC-4, the 

Reading Comprehension Index (RCI), Student A was only participant with no improvement, and 

instead a lower RCI from pre- to post-assessment.  Due to a potential undiagnosed learning 

disability based on evidence from at least two directions, the data from Student A scoring lower 

from pre- to post- was not regarded as an indicator to the effectiveness of the chosen 

interventions used in this study.  Student D on the other hand, was an advanced reader and writer 

according to data collected and gathered during this study, and her focus and desire to learn was 
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obvious by her detailed and well thought-out blog posts.  As mentioned earlier, Student D was 

the one student who stated she would not use CSR again in the future because it did not help her 

comprehend her reading.  This may be due to the fact that she knows she is a strong reader and 

does not think she needs the assistance of a highly structured framework within a blog like CSR.  

It was evident from Student D’s posting that she took it upon herself to pour immense amounts 

of time and effort into her blog posts, using blogging as an opportunity to exceed expectations.  

This emphasizes the flexibility of blogging for the use of various ability-leveled students and its 

use for differentiated instruction.  

Limitations of design.  

A focus was placed on a small group of average learners.  The small sampling used in this 

study acts as a limitation as it does not provide a larger scope, possibly impacting the validity of 

the results and findings.  The use of similar-ability learners does not allow for a broad scope of 

student ability across various groupings, including students with special needs, average learners 

and gifted and talented students, to see how their progress might be different.  

This study works with student reading comprehension skills through the CSR process using 

one novel, rather than a series of novels.  It is possible that the use of a single novel created a 

bias in the study, as all 6 participants seemed to positively connect with the novel assigned for 

this study, an occurrence that may not be replicable.  

Students were not graded on participation or their work within the blog.  This was an area in 

which the researcher thought would be a more difficult problem than it actually was throughout 

the study.  Regardless, without true academic accountability by way of grades students’ sense of 

responsibility to complete their work to the best of their ability may not be secure.   



EFFECTS OF BLOGGING ON COMPREHENSION AND CONTACTS  80  

When categorizing student posts on the interpersonal contacts data sheet it was common for 

one single post to represent a series of categories.  In addition to this, one single comment was 

sometimes ten times another single comment posted directly before or after.  For the purposes of 

this study, the researcher categorized one posting or one comment as one tally, even if a series of 

comments were involved in the one single post.  As far as one post representing multiple types of 

response and level of perceived nearness categories, the researcher based categorization 

according to what each post most represented.   

In this study the TORC-4 assessment was administered to participants two times in a two-

month time frame.  According to the TORC-4 examiner’s manual, administering the test once or 

twice a year will provide an objective indicator of student reading performance over time (Brown, 

4).  It may be best to use curriculum-based assessments to measure reading comprehension skills 

for a short-term study, and to only use the TORC-4 with at least 6 months in-between the first 

and second administration.  The TORC-4 did not have more than one form, as many norm-

referenced assessments have Form A and Form B, therefore the participants recalled specific 

questions and stories from the first administration of the assessment.   

Implications for future studies. 

A number of recommendations based on this study exist for the use of blogging and CSR on 

a narrative novel in future studies.  The first set of recommendations deals with the study 

timeline.  The implementation of this study lasted a total of six weeks during which one novel 

was read.  To further investigate the effectiveness of the interventions, a longitudinal study 

would be most appropriate.  The interventions and methodology implemented over the duration 

of half a school year or longer would provide a longitudinal outlook and more reliable evidence 

to support the effectiveness of the interventions used. 
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The second set of recommendations for future studies focuses on interpersonal contacts.  The 

data collection method for interpersonal contacts involved five categories for level of perceived 

nearness, including warmth, confidence, humor, self-disclosure, and none.  None posts were 

those that did not fit any of the four levels of perceived nearness categories.  The high occurrence 

of these posts may point to the need for further categories to be included for the use of future 

studies.  Also, the use of CSR to structure the framework for blog responses automatically 

creates an emphasis on specific types of posts and the level or perceived nearness.  To alleviate 

the automatic response categorization, participants were asked to supplement their CSR posts 

with at least one “free” post, or post of their choosing without a specific framework as long as it 

was on subject.  A third recommendation for the purpose of future studies in dealing with 

interpersonal contacts focuses on the data collection methods.  It may be best to give a tally in 

more than one category per post if necessary, rather than judging what type of statement was 

given overall.  For example, one post may fit into three different type of response categories, and 

four different level of perceived nearness categories.  This way, a full spectrum of types of input 

will be recorded.  

A third set of recommendations for future uses of this study focuses on reading 

comprehension and blogging.  In this study one novel was assigned and read by all participants 

in order to have similar grounds for communication within the blog.  Using more than one novel 

or text would help minimize potential conflict of interest or inability of participants to relate to 

the novel.  Using more than one novel or text would also provide a broader scope as to the 

influence of blogging about a novel on reading comprehension across several text genres, further 

eliminating any bias created by the reading of a single novel.   
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Recommendations about the blog host site used in this study propose the idea that testing a 

similar methodology with an alternate blog site may add further information to the study.  There 

are countless blog hosting sites that can be used for classroom blogging purposes.  The host site 

chosen for this study is just one of many.  A future study may want to use an alternate hosting 

site to compare effectiveness, and user-friendliness.   

Other applications of blogging in the elementary classroom. 

There are multiple ways blogging can be used in the elementary classroom as a tool to 

facilitate learning.  This study demonstrated the use of blogging in the classroom as a peer 

communication device based on an assigned novel.  Blogs can be used as a place for students to 

respond to what they are reading in a private manner not to be shared with peers.  This offers an 

opportunity for student-to-teacher closed discussion.  Student-to-teacher closed discussion within 

a blog can also be applied to alternate content areas as well as private journaling.   Classroom 

blogs are also used as home-to-school communication devices on which teachers post homework 

assignments, classroom calendars, etc… Using a blog in the classroom is a great way to 

encourage communication among groups of students from all learning ability backgrounds, 

between home and school, as well as between student and teacher.   
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Chapter Five 

Conclusion 

Blogging in the upper elementary and middle school classroom is an emerging concept.  

Based on the research from this study, when blogging is paired with evidence-based practices it 

is an effective way for students to communicate student-to-student and student-to-teacher.  

Reflective, open-formatted blogging as well as and structured blogging with a specific 

framework (CSR) was shown to positively impact student interpersonal contacts.  This positive 

impact is linked to the use of positive, constructive, and encouraging responses among students 

while at the same time discussing learning.   

Results from this study show a positive correlation with the use of CSR and blogging and 

improved reading comprehension scores for average achieving students.  This was shown 

through the overall student Reading Comprehension Index (RCI) scores and qualitative data.  

The results also indicated a possible negative correlation for the use of CSR and blogging on 

reading comprehension skills of students with disabilities.  These results are based on data 

collected from one student (Student A) who has a potential learning disability that was 

undiagnosed throughout the time this study was conducted.  Further uses of this study with 

students with learning disabilities are necessary to support this finding.   

Further applications of this study, or similar research methodologies are necessary to further 

validate the findings.  Future study implications include providing a longer implementation 

phase to broaden the length of time data is collected.  In addition, a larger and more varied group 

of participants is recommended in order to investigate the effects on a wider range of ability, 

ethnic background, gender, and age.  Findings from this study suggest that using blogging in the 
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classroom as a long term tool may be more beneficial than using it as a short term tool, and thus 

is another recommendations for future applications of this study. 
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Appendix A: Discourse Strategies Handout  

 
 

 
 
 

 
When you are talking with your peers about what you are learning, do you ever have a hard time 
trying to find the right words so you can respond to them?  Discourse strategies will help you 
identify words that you can use to respond back in an effective way.   
 
Discourse strategies are communication strategies that will help you communicate effectively 
with your classmates.  Discourse strategies are useful when you are asking a question, making a 
connection, or making a comment in a positive way to a peer.  
 
This sheet is a tool for you to use when commenting on a classmates response about a question 
or something they are reading about.  Use the following words and phrases when you are 
responding to a classmate’s input, feelings, or thoughts about their learning.  If you can think of 
additional words and phrases, add them to this sheet!  
 
 

Discourse Phrases 
 

It appears that  
Perhaps you meant to say 
In all likelihood  
According to 
As a result 
For this reason 
In order to 
Almost always 
Practically never  
This caused  
I can remember 
You know 
Are you sure 
Do you think 
How about 
I see how you think 
I agree with you because  
I disagree with you because 
I like your ideas because 

Don’t you think it’s weird when 
The point is 
Have you 
It’s kind of like 
Think about it 
Are you saying 
I thought you meant 
Your thinking is…. 
So what you are saying is…. 
I beg to differ… 
Don’t forget about… 
The truth is 
I feel like 
I wish 
I thought  
It must be wonderful 
Isn’t it amazing how 
I suppose  
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Discourse Words 
Best  
Beautiful 
Because 
Believe 
Could 
Probably 
Possible 
Think 
Seem 
Perhaps 
Resulting 
Since 
Exactly 
Specifically  
Then 
Instead 
Now 
Consider  
Therefore 
Predict 
Assume 
I hope 
Inspiring  
Honestly 
Actually 
Input  
Surprise  
Insightful 
Fortunately 
Unfortunately 
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Appendix B: Student Consent Form 
 

Student	  Consent	  Form	  
	  

Mr.	  Wright’s	  5th	  grade	  morning	  independent	  reading	  class	  will	  take	  part	  in	  a	  research	  study	  
by	  SUNY	  Fredonia.	  	  Please	  read	  this	  form	  and	  ask	  any	  questions	  you	  may	  have	  before	  
signing	  it.	  	  This	  research	  study	  will	  look	  into	  how	  using	  a	  blog	  will	  impact	  your	  reading	  
comprehension	  and	  communication	  with	  your	  classmates	  about	  your	  learning.	  	  	  
	  
A	  blog	  is	  like	  a	  journal,	  but	  it	  is	  online	  and	  you	  type	  into	  the	  journal	  instead	  of	  write.	  	  	  
	  
If	  you	  decide	  to	  participate	  in	  this	  research	  study	  the	  first	  thing	  you	  will	  do	  is	  take	  part	  in	  
two	  workshops	  with	  the	  whole	  class.	  	  	  
	  
Workshop	  #1:	  The	  first	  workshop	  will	  give	  you	  ideas	  of	  what	  to	  say	  and	  how	  to	  
communicate	  to	  other	  students	  in	  your	  class	  about	  what	  you	  are	  learning.	  	  	  
	  
Workshop	  #2:	  The	  second	  workshop	  will	  teach	  you	  a	  reading	  comprehension	  strategy	  
called	  Collaborative	  Strategic	  Reading.	  	  This	  strategy	  will	  help	  you	  remember	  the	  most	  
important	  parts	  of	  a	  story	  when	  you	  read	  it,	  and	  keep	  track	  of	  any	  words	  or	  parts	  of	  the	  
story	  that	  confuse	  you	  so	  you	  can	  sort	  them	  out.	  	  This	  workshop	  will	  be	  combined	  with	  
learning	  how	  to	  use	  a	  blog	  and	  getting	  the	  opportunity	  to	  practice	  CSR	  by	  blogging	  with	  
your	  peers.	  This	  way,	  everyone	  will	  have	  a	  chance	  to	  participate	  in	  blogging	  and	  learn	  how	  
to	  use	  a	  blog.	  	  	  
	  
The	  next	  part	  of	  the	  study	  will	  have	  you	  take	  two	  assessments	  so	  that	  the	  researcher	  knows	  
what	  reading	  comprehension	  level	  you	  are.	  	  After	  the	  two	  reading	  assessments	  you	  will	  
take	  a	  keyboarding	  assessment.	  	  These	  assessments	  will	  help	  the	  researcher	  decide	  
whether	  the	  study	  will	  help	  your	  learning	  or	  confuse	  you.	  	  The	  researcher	  will	  make	  a	  
professional	  decision	  based	  on	  the	  keyboarding	  and	  the	  reading	  comprehension	  
assessments	  that	  you	  take,	  as	  to	  whether	  or	  not	  your	  participation	  in	  this	  study	  will	  best	  
suite	  your	  learning.	  	  The	  researcher	  will	  then	  select	  six	  students	  from	  the	  group	  believed	  to	  
benefit	  from	  participating.	  	  
	  
The	  six	  students	  who	  are	  chosen	  to	  continue	  with	  the	  rest	  of	  the	  study	  will	  read	  the	  same	  
novel,	  and	  then	  discuss	  what	  they	  are	  reading	  about	  in	  the	  novel	  with	  one	  another	  on	  the	  
blog.	  	  Workshop	  strategies	  for	  communicating	  about	  learning	  with	  classmates	  and	  
collaborative	  strategic	  reading	  will	  be	  used	  in	  the	  blog.	  	  The	  two	  reading	  assessments	  that	  
were	  given	  earlier	  in	  the	  study	  will	  be	  given	  two	  more	  times.	  	  The	  second	  time	  will	  be	  when	  
about	  halfway	  through	  reading	  the	  novel,	  and	  the	  third	  time	  will	  be	  when	  the	  novel	  is	  all	  
finished.	  	  The	  students	  who	  are	  selected	  to	  participate	  will	  be	  assigned	  a	  novel	  to	  read.	  	  For	  
students	  who	  are	  not	  selected	  to	  participate	  in	  the	  study	  will	  be	  able	  to	  choose	  their	  own	  
book	  to	  read	  during	  their	  independent	  reading	  class.	  	  Students	  not	  selected	  to	  participate	  
will	  be	  given	  the	  option	  to	  read	  the	  book	  assigned	  to	  the	  six	  chosen	  students	  participating	  
in	  the	  study,	  if	  they	  want	  to	  read	  it.	  	  	  
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If	  you	  chose	  to	  participate	  in	  this	  study,	  there	  are	  some	  possible	  risks	  that	  may	  occur.	  	  First,	  
there	  is	  the	  possibility	  that	  others	  will	  be	  able	  to	  view	  your	  work.	  	  Second,	  there	  is	  the	  
possibility	  that	  you	  will	  become	  frustrated	  with	  the	  technology,	  including	  using	  the	  
keyboard	  to	  type	  our	  your	  responses	  and	  learning	  how	  to	  use	  the	  blog.	  	  	  
	  
Possible	  benefits	  that	  may	  occur	  as	  a	  result	  of	  your	  participation	  in	  this	  study	  may	  include,	  
but	  are	  not	  limited	  to;	  improvement	  in	  reading	  comprehension	  understanding,	  
improvement	  in	  communication	  strategies,	  specifically	  when	  discussing	  learning	  with	  
peers,	  and	  the	  ability	  to	  correctly	  use	  a	  blog	  for	  educational	  purposes.	  	  
	  
	  
If	  you	  do	  not	  want	  to	  participate	  in	  the	  study	  you	  do	  not	  have	  to	  sign	  this	  form.	  	  If	  you	  sign	  
the	  form,	  but	  then	  later	  change	  your	  mind,	  you	  can	  tell	  your	  teacher	  at	  any	  time	  during	  the	  
study	  and	  your	  grade	  will	  not	  be	  affected.	  	  If	  at	  any	  time	  you	  do	  not	  want	  to	  continue	  in	  the	  
study,	  you	  can	  tell	  either	  Ms.	  DeLallo	  or	  Mr.	  Wright.	  	  There	  is	  no	  penalty	  for	  not	  continuing	  
in	  the	  study	  and	  it	  will	  in	  no	  way	  impact	  your	  grade.	  	  
	  
Contact	  Information:	  
If	  you	  have	  any	  questions	  at	  any	  time	  about	  this	  study,	  you	  and	  your	  parents	  can	  contact	  
these	  people	  below.	  	  	  	  
	  
Melania	  DeLallo	  	  	   	   	   	   Dr.	  Christine	  Givner	   	   	  
Principal	  Investigator	   	   	   Faculty	  Sponsor	  	  
Mobile:	  (585)	  507-‐0010	   	   	   Office:	  (716)	  673-‐3311	  
Melania.Heffernan@Fredonia.edu	  	   	   Christine.Givner@Fredonia.edu	  	  
	  
Maggie	  Bryan-‐Peterson	  
Campus	  Human	  Subjects	  Administrator	  	  
Office:	  (716)	  673-‐3569	  
Maggie.Bryan-‐Peterson@Fredonia.edu	  	  
	  
	  
I	  would	  like	  to	  be	  part	  of	  the	  study	  on	  how	  communicating	  with	  my	  peers	  about	  what	  I	  am	  
learning,	  and	  collaborative	  strategic	  reading	  comprehension	  strategy	  learning	  used	  in	  a	  
blog	  format.	  	  I	  give	  my	  permission	  to	  Mrs.	  DeLallo	  to	  collect	  information	  on	  my	  learning	  
and	  communication	  with	  peers.	  	  	  
	  
	  
	  
___________________________	  	  	  	  ____________________________	  	  _________________	  
Student	  Name	  (print)	  	  	  	  	  	  	  Student	  Signature	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  Date	  
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Appendix C:  Parent Consent Form 

 

Parent/Guardian	  Informed	  Consent	  Form	  
	  

The	  Effects	  of	  Classroom	  Blogging	  on	  Reading	  Comprehension	  and	  Interpersonal	  and	  
Group	  Contacts	  Among	  Fifth	  Grade	  Students	  

	  
Your	  child	  is	  being	  invited	  to	  participate	  in	  a	  Master’s	  Thesis	  research	  study.	  	  This	  study	  
will	  take	  place	  during	  Mr.	  Wright’s	  morning	  independent	  reading	  class.	  	  Please	  read	  this	  
form	  and	  ask	  any	  questions	  you	  may	  have	  prior	  to	  signing.	  	  	  
	  
I,	  Melania	  DeLallo,	  will	  be	  conducting	  this	  study	  as	  part	  of	  my	  thesis	  project	  in	  Curriculum	  
and	  Instruction	  at	  SUNY	  Fredonia.	  	  My	  faculty	  advisor	  is	  Dr.	  Christine	  Givner,	  Dean	  of	  
Education.	  	  	  
	  
Purpose:	  
This	  study	  will	  take	  a	  close	  look	  at	  students	  discussing	  a	  novel	  in	  an	  online	  blog	  setting,	  
instead	  of	  a	  face-‐to-‐face	  setting.	  	  This	  study	  will	  look	  into	  the	  impacts	  using	  a	  blog	  has	  on	  
student	  reading	  comprehension	  and	  educational	  communication	  with	  one	  another.	  	  	  
	  
A	  blog	  is	  “an	  online	  journal	  that	  users	  can	  continuously	  update,	  in	  their	  own	  words,	  
online”.1	  
	  
A	  research-‐based	  reading	  comprehension	  strategy	  called	  Collaborative	  Strategic	  Reading	  
(CSR),	  will	  be	  used	  within	  the	  blog	  to	  give	  students	  structure	  for	  improving	  their	  reading	  
comprehension.	  	  To	  monitor	  student	  educational	  communication,	  the	  frequency	  and	  
quality	  of	  student	  blog	  entries,	  or	  posts,	  will	  be	  monitored.	  Both	  the	  teacher	  and	  the	  
researcher	  will	  add	  comments	  to	  direct	  discussion	  within	  the	  blog	  when	  necessary.	  	  	  
	  
The	  questions	  that	  guide	  this	  study	  include:	  

1. How	  does	  using	  a	  blog	  for	  narrative	  novel	  discussion	  impact	  student	  reading	  
comprehension	  and	  educational	  conversation?	  	  

2. Is	  Collaborative	  Strategic	  Reading	  (CSR)	  effective	  in	  teaching	  reading	  
comprehension	  in	  a	  blogging	  environment?	  	  

3. How	  does	  blogging	  influence	  the	  interpersonal	  contacts	  between	  students	  of	  varied	  
abilities?	  	  

	  
Procedures:	  	  
If	  you	  agree	  to	  allow	  your	  child	  to	  participate	  in	  this	  study,	  your	  child	  will	  be	  asked	  to	  
participate	  in	  the	  following	  activities,	  organized	  into	  three	  phases:	  	  
	  
_________________________________________________________________________________________________________	  
	  1	  Yang,	  S.-‐H.	  (2009).	  	  Using	  blogs	  to	  enhance	  critical	  reflection	  and	  community	  of	  practice.	  	  Educational	  
Technology	  &	  Society,	  12(2),	  13.	  	  	  
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Phase	  #1:	  	  This	  phase	  consists	  of	  two	  whole-‐class	  interactive	  workshops.	  	  The	  first	  
workshop	  will	  teach	  your	  child	  communication	  strategies	  so	  he/she	  can	  strategically	  
explain	  and	  describe	  his/her	  learning	  with	  peers.	  	  These	  skills	  are	  necessary	  in	  order	  to	  
participate	  in	  the	  study.	  	  These	  strategies	  do	  not	  solely	  benefit	  the	  study.	  	  Your	  child	  will	  be	  
able	  to	  use	  these	  strategies	  to	  help	  improve	  his/her	  communication	  skills	  outside	  of	  the	  
study.	  	  	  
	  
The	  second	  workshop	  in	  this	  phase	  teaches	  students	  a	  reading	  comprehension	  strategy	  
called	  Collaborative	  Strategic	  Reading	  workshop	  (CSR).	  	  This	  workshop	  with	  an	  
introduction	  to	  what	  a	  blog	  is,	  how	  to	  use	  a	  blog,	  and	  practicing	  the	  CSR	  strategy	  through	  
blogging	  with	  peers.	  	  This	  way,	  all	  students	  will	  have	  a	  chance	  to	  participate	  in	  blogging	  and	  
learn	  how	  to	  use	  a	  blog.	  	  	  
	  
Phase	  #2:	  	  Three	  individual	  assessments	  will	  be	  administered	  during	  this	  phase.	  	  Each	  of	  
the	  three	  assessments	  given	  to	  students	  will	  help	  the	  researcher	  determine	  whether	  this	  
study	  will	  have	  a	  positive	  or	  negative	  impact	  on	  each	  individual	  student’s	  learning.	  	  	  The	  
first	  assessment	  will	  be	  a	  keyboarding	  evaluation	  to	  determine	  whether	  or	  not	  the	  use	  of	  
typing	  to	  communicate	  in	  a	  blog	  will	  be	  effective.	  	  The	  final	  two	  assessments	  will	  help	  
determine	  whether	  each	  individual	  student’s	  reading	  ability	  is	  sufficient	  enough	  to	  
participate	  in	  this	  study.	  	  These	  assessments	  include	  The	  Gray	  Oral	  Reading	  Test,	  Fourth	  
Edition,	  and	  The	  Test	  of	  Reading	  Comprehension,	  Third	  Edition.	  	  If	  any	  of	  the	  assessment	  
results	  show	  evidence	  of	  an	  individual	  student’s	  skills	  not	  yet	  being	  fully	  developed	  so	  to	  
benefit	  from	  participating	  in	  the	  research,	  the	  researcher	  will	  not	  have	  the	  student	  
participate	  any	  further.	  	  Out	  of	  the	  remaining	  students	  who’s	  assessment	  scores	  show	  that	  
they	  can	  benefit	  from	  participating	  in	  the	  study,	  six	  students	  will	  be	  randomly	  selected	  to	  
participate	  in	  the	  remainder	  of	  the	  study.	  	  	  
	  
Phase	  #3:	  This	  phase	  focuses	  on	  teaching	  students	  who	  were	  randomly	  selected	  to	  
participate	  in	  study	  what	  a	  blog	  is,	  and	  how	  to	  use	  the	  class	  blog.	  	  This	  phase	  will	  last	  
approximately	  two	  class	  periods.	  	  	  
	  
Phase	  #4:	  	  This	  phase	  is	  the	  implementation	  of	  the	  study.	  	  Students	  will	  read	  their	  narrative	  
text	  in	  class	  and	  at	  home,	  and	  then	  reflect	  and	  respond	  to	  what	  they	  have	  read	  in	  the	  
classroom	  blog	  using	  Collaborative	  Strategic	  Reading	  and	  discourse	  strategies.	  
	  
Phase	  #5:	  	  Students	  who	  were	  randomly	  selected	  to	  participate	  in	  phases	  three	  and	  four	  
will	  re-‐take	  the	  two	  reading	  comprehension	  assessments	  that	  they	  took	  in	  phase	  two.	  	  The	  
purpose	  of	  re-‐taking	  the	  same	  assessment	  at	  the	  end	  of	  the	  study	  is	  to	  compare	  the	  results	  
of	  the	  assessment	  before	  and	  after	  the	  study	  was	  implemented	  to	  help	  determine	  how	  
effective	  the	  study	  was	  on	  student	  reading	  comprehension.	  	  	  
	  
Duration:	  
The	  approximate	  breakdown	  of	  time	  involved	  in	  this	  study	  is	  as	  follows:	  
Phase	  #1:	  Two	  weeks	  	  
Phase	  #2:	  Two-‐Three	  weeks	  	  
Phase	  #3:	  Two	  days	  



EFFECTS OF BLOGGING ON COMPREHENSION AND CONTACTS  94  

Phase	  #4:	  Six	  weeks	  
Phase	  #5:	  Two	  weeks	  
	  
Potential	  Benefits/Risks:	  
There	  will	  be	  no	  direct	  benefit,	  such	  as	  monetary	  benefits	  or	  credit,	  associated	  with	  this	  
study.	  	  Possible	  indirect	  benefits	  that	  may	  occur	  as	  a	  result	  of	  this	  study	  may	  include,	  but	  
are	  not	  limited	  to:	  

• Improvement	  in	  reading	  comprehension	  understanding	  
• Improvement	  in	  communication	  strategies,	  specifically	  when	  discussing	  learning	  

with	  peers	  
• Ability	  to	  correctly	  use	  a	  blog	  for	  educational	  purposes	  	  

	  
Potential	  risks	  include	  frustration	  with	  technology	  is	  a	  risk	  associated	  with	  this	  study.	  	  
Students	  will	  be	  supported	  with	  navigating	  and	  using	  the	  blog	  throughout	  the	  duration	  of	  
this	  study.	  	  The	  researcher	  will	  minimize	  any	  potential	  psychological	  harms	  by	  publicly	  
excluding	  students	  from	  participation	  in	  this	  study	  by	  reminding	  the	  students	  who	  are	  not	  
participating	  that	  they	  get	  to	  chose	  a	  novel	  of	  their	  own	  choice	  to	  read	  during	  their	  
independent	  reading	  class,	  while	  the	  six	  students	  in	  the	  study	  are	  reading	  a	  novel	  that	  is	  
assigned	  to	  them.	  	  Also,	  students	  who	  are	  not	  selected	  will	  be	  offered	  the	  opportunity	  to	  
read	  the	  same	  novel	  the	  six	  participants	  are	  reading	  so	  they	  have	  the	  opportunity	  to	  read	  
along	  and	  be	  in	  the	  loop	  with	  the	  storyline.	  	  Students	  who	  are	  participating	  in	  this	  proposed	  
study	  will	  do	  so	  from	  a	  computer	  lab	  apart	  from	  the	  classroom	  where	  the	  remaining	  
students	  are,	  offering	  an	  “out	  of	  sight,	  out	  of	  mind”	  reprieve	  for	  students	  not	  participating,	  
minimizing	  their	  distraction	  by	  those	  participating	  in	  the	  study.	  	  	  
	  
Alternatives:	  	  
There	  are	  no	  alternatives	  to	  the	  treatment	  that	  will	  be	  given	  to	  students	  in	  this	  study.	  	  If	  a	  
student	  is	  not	  selected	  to	  participate	  in	  the	  study,	  that	  does	  not	  take	  away	  their	  opportunity	  
to	  read	  the	  same	  novel	  as	  the	  students	  who	  are	  participating	  in	  the	  study.	  	  	  
	  
Voluntary	  Study:	  
Your	  consent	  to	  allow	  your	  child	  to	  participate	  in	  this	  study	  is	  voluntary	  and	  will	  in	  no	  way	  
impact	  your	  relations	  with	  people	  associated	  with	  SUNY	  Fredonia	  or	  the	  Fredonia	  Central	  
School	  District.	  	  If	  you	  decide	  to	  allow	  your	  child	  to	  participate,	  you	  may	  withdraw	  that	  
consent	  at	  any	  time.	  	  	  
	  
Confidentiality:	  	  
All	  records	  collected	  for	  this	  study	  will	  be	  kept	  confidential.	  	  If	  this	  research	  is	  published	  all	  
names	  will	  be	  replaced	  with	  fictitious	  names.	  	  No	  information	  will	  be	  included	  that	  makes	  it	  
possible	  to	  identify	  your	  child.	  	  	  
	  
All	  data	  obtained	  and	  collected	  in	  the	  online	  blog	  is	  private	  and	  locked	  from	  the	  viewing	  of	  
the	  public.	  	  Only	  the	  students,	  classroom	  teacher,	  researcher,	  and	  research	  advisor	  will	  be	  
able	  to	  access	  the	  blog	  and	  information	  saved	  within	  the	  blog	  for	  this	  study.	  	  	  
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Blog	  Security:	  	  
The	  blog	  host	  site	  being	  used	  for	  the	  study	  is	  Kidblog.org.	  	  Kidblog	  is	  safe	  and	  has	  advanced	  
privacy	  features	  that	  put	  safety	  first,	  including:	  

• Teachers	  have	  administrative	  control	  over	  all	  student	  blogs	  and	  accounts	  
• Student	  blogs	  are	  private	  by	  default	  –	  viewable	  only	  by	  classmates	  and	  the	  teacher	  
• Comment	  privacy	  settings	  block	  unsolicited	  comments	  from	  outside	  sources	  
• Kidblog	  does	  not	  collect	  personal	  information	  from	  teachers	  or	  students	  
• A	  setting	  for	  this	  study	  has	  been	  set	  through	  Kidblog	  which	  requires	  the	  teacher	  to	  

approve	  all	  posts	  before	  they	  are	  viewable	  to	  the	  students	  participating	  in	  the	  blog	  	  
	  
Your	  child	  has	  the	  ability	  to	  withdraw	  at	  any	  time	  from	  this	  research	  study	  without	  penalty.	  	  
Also,	  your	  child’s	  performance	  will	  in	  no	  way	  affect	  his	  or	  her	  grade.	  	  
	  
	  
	  
Contact	  Information:	  
The	  researchers	  for	  this	  study	  are	  Melania	  DeLallo,	  and	  Dr.	  Christine	  Givner.	  	  Please	  ask	  any	  
questions	  you	  may	  have	  before	  the	  signing	  this	  form,	  using	  the	  contact	  information	  below.	  	  
You	  will	  be	  given	  a	  copy	  of	  this	  form,	  as	  well	  as	  your	  child’s	  consent	  form,	  to	  keep	  for	  your	  
records.	  	  	  
	  
Melania	  DeLallo	  	  	   	   	   	   Dr.	  Christine	  Givner	   	   	  
Principal	  Investigator	   	   	   	   Faculty	  Sponsor	  	  
Mobile:	  (585)	  507-‐0010	   	   	   Office:	  (716)	  673-‐3311	  
Melania.Heffernan@Fredonia.edu	  	   	   Christine.Givner@Fredonia.edu	  	  
	  
Maggie	  Bryan-‐Peterson	  
Campus	  Human	  Subjects	  Administrator	  	  
Office:	  (716)	  673-‐3569	  
Maggie.Bryan-‐Peterson@Fredonia.edu	  	  
	  
	  
	  
Statement	  of	  Consent:	  	  
I	  have	  read	  the	  above	  information	  or	  have	  had	  it	  read	  to	  me.	  	  I	  have	  received	  answers	  to	  
questions	  asked.	  	  I	  give	  my	  consent	  from	  my	  child	  to	  participate	  in	  this	  study.	  	  
	  
School:	  Fredonia	  Middle	  School,	  Mr.	  Wright’s	  5th	  grade	  Independent	  Reading	  class	  
	  
	  
Printed	  Parent	  or	  Guardian	  name	  ____________________________________	  Date_________	  
	  
	  
Signature	  of	  parent/guardian	  ________________________________________	  Date	  _________	  
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Appendix D: Interpersonal Contacts Measurement Sheet  

	  

Interpersonal	  Contacts	  Data	  
(4	  Tables	  total)	  	  
	  
Week	  Dates:	  ___________________________________________	  
	  
	  
	  

Blog	  Post	  Types	  
Student	  
Name	  

#	  of	  Posts	   Type	  of	  response	  
(Number	  of	  responses	  per	  category)	  

	  
----	  

	  
----	  

Information	   Thoughts	   School	  
Experiences	  

Personal	  
Experiences	  
or	  Feelings	  

	  
	  

	   	   	   	   	  

	  
	  

	   	   	   	   	  

	  
	  

	   	   	   	   	  

	  
	  

	   	   	   	   	  

	  
	  

	   	   	   	   	  

	  
	  

	   	   	   	   	  

	  
	  

Blog	  Comment	  Types	  
Student	  
Name	  

#	  of	  
Comments	  

Type	  of	  response	  
(Number	  of	  responses	  per	  category)	  

	  
----	  

	  
----	  

Information	   Thoughts	   School	  
Experiences	  

Personal	  
Experiences	  
or	  Feelings	  

	  
	  

	   	   	   	   	  

	  
	  

	   	   	   	   	  

	  
	  

	   	   	   	   	  

	  
	  

	   	   	   	   	  

Data	  Collection	  
Day	  	  	  	  	  	  	  	  	  	  Collected?	  

____________	  	  	  	  	  	  	  	  	  	  	  	  
____________	  	  	  	  	  	  	  	  	  	  	  	  
____________	   	  	  	  	  	  



EFFECTS OF BLOGGING ON COMPREHENSION AND CONTACTS  97  

	  

	  
	  

Level	  of	  Perceived	  Nearness	  
Type	  of	  
Response	  

Expression	  categories	  
(Number	  of	  type	  of	  response	  for	  each	  expression	  category)	  

----	   Warmth	   Confidence	   Humor	   Self-disclosure	   None	  
Information	   	  

	  
	   	   	   	  

Thoughts	   	  
	  

	   	   	   	  

School	  
Experiences	  

	   	   	   	   	  

Personal	  
Experiences	  or	  

Feelings	  

	   	   	   	   	  

Level	  of	  Perceived	  Nearness	  per	  Student	  
Student	  Name	   Expression	  categories	  

(Number	  of	  expression	  category	  responses	  per	  student)	  
----	   Warmth	   Confidence	   Humor	   Self-disclosure	   None	  
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Appendix E: CSR Data Measurement Sheet 
	  

Collaborative	  Strategic	  Reading	  Data	  Sheet	  
	  
Week	  Date:	  	  ______________________________________	  
	  

	  
	  
	  

	  
Individual	  Student	  Roles	  within	  blog	  per	  week	  

(Roles	  include	  Preview,	  Click	  and	  Clunk,	  Get	  the	  Gist,	  and	  Wrap	  Up)	  
	  

Student	  Name	   Student	  Role	   Role	  Completed?	  (Y	  or	  N)	  
	  
	  

	   	  

	  
	  

	   	  

	  
	  

	   	  

	  
	  

	   	  

	  
	  

	   	  

	  
	  

	   	  

	  
	  
Weekly	  Clunks	  
	  

1. 	  	  
2. 	  	  
3. 	  	  
4. 	  	  
5. 	  	  
6. 	  

	  
Areas	  of	  strength:	  
	  
	  	  	  	  	  	  	  
	  
	  
Areas	  for	  improvement:	  	  
	  
	  	  	  	  	  	  	  

Data	  Collection	  
Day	  	  	  	  	  	  	  	  	  	  Collected?	  
____________	  	  	  	  	  	  	  	  	  	  	  	  
____________	  	  	  	  	  	  	  	  	  	  	  	  
____________	   	  	  	  	  	  

Blog	  of	  the	  Day	  
Day	   Who?	  	  	  	   	   	  Details	  
	  
____	  	  	  	  	  	  	  __________	  	  	  	  	  ________________________________	  
	  
____	  	  	  	  	  	  	  __________	  	  	  	  	  ________________________________	  
	  
____	  	  	  	  	  	  	  __________	  	  	  	  	  ________________________________	  



	   	   	  

Appendix F: CSR Learning Log 
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Appendix G: CSR Bookmarks  
	  

Preview:	  	  
Before	  Reading	  

	  
Look	  at	  pictures,	  headings,	  
dates,	  titles,	  logos,	  and	  
graphics	  for	  clues.	  	  This	  
back	  to	  what	  you	  learned	  
in	  the	  last	  chapter.	  	  Make	  
predictions	  about	  what	  
you	  think	  will	  happen	  in	  
the	  next	  chapter.	  	  
	  
______________________________
______________________________
______________________________
______________________________	  
______________________________
______________________________
______________________________
______________________________	  
______________________________
______________________________
______________________________
______________________________	  
______________________________
______________________________
______________________________
______________________________	  
______________________________	  

	  
Click	  and	  Clunk:	  

During	  Reading	  
	  
Unknown	  words	  are	  
clunks.	  	  Use	  fix	  up	  
strategies	  to	  try	  to	  solve	  
clunks,	  making	  them	  
become	  clicks!	  	  	  

Fix	  Up	  strategies:	  
1.	  Reread	  sentence	  and	  
try	  to	  put	  a	  new	  word	  that	  
makes	  sense	  in	  the	  place	  
of	  the	  clunk.	  	  
2.	  	  Reread	  sentence	  
before	  and	  after	  the	  clunk	  
sentence.	  	  
3.	  	  Look	  for	  a	  prefix	  or	  
suffix	  in	  the	  clunk	  that	  
will	  help	  determine	  what	  
the	  clunk	  word	  means.	  	  
4.	  	  Try	  to	  break	  the	  clunk	  
into	  smaller,	  familiar	  
words	  that	  will	  help	  
identify	  the	  clunk.	  	  
______________________________
______________________________
______________________________
______________________________	  
______________________________	  
______________________________	  

	  
Get	  the	  Gist:	  

During	  Reading	  
	  
Identify	  the	  main	  idea	  
using	  ten	  words	  or	  less!	  	  
Strategies:	  	  
1.	  	  Is	  it	  a	  person,	  place,	  or	  
thing?	  	  
2.	  	  Which	  person,	  place,	  or	  
thing	  is	  being	  discussed?	  	  
3.	  	  What	  is	  the	  main	  thing	  
being	  said	  about	  the	  
person,	  place,	  or	  thing?	  	  
	  
______________________________
______________________________
______________________________
______________________________	  
______________________________
______________________________
______________________________
______________________________	  
______________________________
______________________________
______________________________
______________________________	  
______________________________
______________________________
______________________________
______________________________	  

	  
Wrap	  Up:	  

During	  Reading	  
	  
Create	  questions	  about	  
the	  important	  ideas	  from	  
the	  reading.	  	  Then,	  
answer	  the	  questions.	  	  
Also,	  write	  down	  the	  most	  
important	  main	  ideas.	  	  
	  
______________________________
______________________________
______________________________
______________________________	  
______________________________
______________________________
______________________________
______________________________	  
______________________________
______________________________
______________________________
______________________________	  
______________________________
______________________________
______________________________
______________________________	  
______________________________	  
______________________________
______________________________	  
______________________________	  



	   	   	  

 

Appendix H: CSR Interactive Poster Cards (Front) 

 

 

 

Preview 
 

 

Title your blog entry with the chapter you will be reading, and 
the word Preview. (Example: Chapter 3, Preview). 

 

 

Click & Clunk 
 

 

Title your blog entry with the chapter you will be reading, 
and the phrase Click and Clunk.  

(Example: Chapter 3, Click and Clunk). 

 

Get the Gist 
 

 

Title your blog entry with the chapter you will be reading, 
and the phrase Get the Gist.  

(Example: Chapter 3, Get the Gist). 

!
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CSR Interactive Post Cards Continued (Back) 

 

Preview Discussion Leader 

 

1. Look at the date and location of the reading you will 
be doing for our next class.  

2. Think back to the reading you have done up until this 
point. 

3. Type at least 3 predictions about what you think will 
happen in the next section of the novel into the blog.   

Click and Clunk Discussion Leader 

 

What clunks did you have as you read the chapter 
assigned for today?  Write about each clunk in its own 
paragraph.  Include these items in each clunk paragraph: 

! Blog about how you used fix up strategies to solve 
what you think the clunk means.  

! Ask your classmates in the blog if they agree with 
you about the meaning you came up with for the 
clunk word.  

! Ask your classmates to give other ideas about what 
the clunk word means.  

Get the Gist Discussion Leader 

 

1. In ten words or less, blog about the main idea of the 
chapter due today.   

2. Add a sentence in the blog asking your classmates if 
they agree with your gist?  

3. Add another sentence asking your classmates if they 
have a different gist that they would like to share 
about the chapter.  

!
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Interactive Post Cards Continued 

 

 

 

 

Wrap Up 
 

 

Title your blog entry with the chapter you will be reading, 
and the phrase Wrap Up.  

(Example: Chapter 3, Wrap Up). 

!

Wrap Up Discussion Leader 

 

1. Write at least 2 questions in the blog about the 
chapter you read for today.  
 
*Remember:  

! These questions should summarize the main 
ideas about the chapter.  

! The questions should be fairly simple to 
answer.  

! These are not opinion questions.  

2. Ask your classmates to blog answers to your 
questions.  

!



	   	   	  

Appendix I: Thesis Script 

Thesis	  Script	  
	  

Good	  Morning!,	  
	  
My	  name	  is	  Ms.	  DeLallo	  and	  I	  am	  a	  graduate	  student	  at	  SUNY	  Fredonia.	  	  Two	  years	  
ago	  I	  did	  my	  student	  teaching	  at	  Wheelock	  Primary	  School	  in	  the	  second	  grade,	  and	  
now	  I’m	  working	  on	  my	  Master’s	  thesis	  project,	  which	  I	  would	  like	  to	  do	  in	  this	  
classroom.	  	  A	  thesis	  project	  is	  a	  big	  research	  project	  that	  teachers	  have	  to	  do	  when	  
they	  are	  getting	  their	  Master’s	  degree.	  	  Has	  anyone	  heard	  of	  a	  thesis	  research	  
project?	  	  
	  
I	  am	  going	  to	  explain	  this	  research	  study	  to	  all	  of	  you.	  	  Please	  raise	  your	  hand	  
anytime	  you	  have	  a	  question.	  	  Chances	  are,	  if	  you	  have	  a	  question,	  at	  least	  one	  other	  
person	  in	  this	  room	  is	  wondering	  about	  the	  same	  question—so	  ask	  away!	  	  It	  is	  
important	  for	  you	  all	  to	  know	  that	  your	  participation	  in	  this	  study	  is	  not	  required.	  	  It	  
is	  not	  something	  that	  you	  have	  to	  do.	  	  It	  is	  something	  that	  you	  need	  to	  give	  me	  your	  
permission	  to	  have	  you	  participate	  in,	  if	  that	  is	  what	  you	  want.	  	  That	  is	  called	  
consent.	  When	  someone	  gives	  their	  consent	  for	  something	  they	  are	  giving	  their	  
permission.	  	  I	  will	  talk	  to	  you	  more	  about	  this	  after	  I	  explain	  the	  study	  to	  you.	  	  	  
	  
As	  part	  of	  the	  research	  project	  I	  get	  to	  research	  and	  study	  something	  that	  interests	  
me.	  	  	  
I	  am	  very	  interested	  in	  how	  students	  your	  age	  read	  and	  write.	  	  I	  am	  also	  interested	  
in	  using	  technology	  in	  the	  classroom.	  	  So,	  for	  my	  thesis	  I	  chose	  to	  study	  how	  
students	  discuss	  a	  novel	  they	  are	  reading	  together.	  	  To	  go	  along	  with	  reading	  the	  
novel,	  I’m	  interested	  in	  how	  many	  times	  you	  speak	  to	  each	  other	  about	  what	  you	  are	  
reading,	  and	  what	  you	  are	  saying	  about	  your	  reading.	  	  I	  am	  going	  to	  research	  these	  
things	  in	  this	  classroom.	  	  What	  are	  some	  things	  that	  you	  talk	  about	  with	  your	  
classmates	  about	  a	  book	  you	  are	  reading	  for	  school?	  	  
	  
Are	  there	  any	  questions	  so	  far?	  	  
	  
How	  many	  of	  you	  know	  what	  a	  blog	  is?	  	  Do	  any	  of	  you	  have	  a	  blog?	  	  Have	  any	  of	  you	  
seen	  a	  blog?	  	  A	  Blog	  is	  like	  an	  online	  journal.	  	  You	  type	  onto	  a	  blank	  page	  on	  the	  
Internet	  about	  a	  certain	  topic	  for	  others	  to	  read.	  	  	  
	  
As	  part	  of	  this	  study,	  I	  will	  be	  looking	  at	  how	  students	  discuss	  a	  novel	  they	  are	  
reading	  with	  each	  other	  online	  in	  a	  blog,	  not	  in	  person.	  	  The	  blog	  will	  be	  anonymous.	  	  
That	  means	  your	  name	  will	  not	  be	  posted	  online	  so	  others	  can	  identify	  you.	  	  You	  will	  
have	  a	  made-‐up	  name	  in	  the	  blog	  instead.	  	  This	  made	  up	  name	  is	  called	  a	  
pseudonym.	  	  Has	  anyone	  heard	  of	  that	  word	  before?	  	  What	  does	  that	  word	  mean?	  	  
Why	  is	  it	  important	  to	  use	  made	  up	  names	  within	  the	  blog?	  	  
	  
Are	  there	  any	  questions	  so	  far?	  	  
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This	  research	  study	  will	  start	  in	  the	  middle	  of	  January.	  	  I	  want	  to	  give	  you	  time	  to	  get	  
back	  to	  school	  before	  starting	  something	  new	  after	  the	  holiday	  break,	  so	  I	  will	  begin	  
this	  study	  with	  you	  all	  on	  the	  second	  week	  you	  get	  back	  to	  school	  in	  January!	  	  Does	  
that	  sound	  good?	  	  	  
	  
To	  begin,	  everyone	  will	  participate	  in	  2	  mini-‐workshops	  that	  will	  help	  you	  learn	  
reading	  comprehension	  strategies.	  	  These	  strategies	  will	  help	  you	  identify	  the	  main	  
idea	  and	  important	  information	  about	  what	  you	  are	  reading	  for	  anything	  you	  read	  
(outside	  of	  this	  research,	  for	  school,	  at	  home,	  etc…).	  	  Who	  can	  raise	  their	  hand	  and	  
tell	  me	  the	  title	  of	  a	  book	  that	  they	  read	  at	  home	  for	  fun	  on	  their	  spare	  time?	  	  This	  
research	  may	  help	  you	  be	  an	  even	  better	  reader	  and	  understand	  the	  main	  points	  of	  
what	  you	  are	  reading	  for	  books	  like	  the	  ones	  you	  mentioned…	  the	  ones	  you	  read	  just	  
to	  read!	  	  Who	  can	  raise	  their	  hand	  and	  tell	  me	  about	  a	  book	  they	  have	  read	  for	  
school?	  	  The	  same	  thing	  with	  these	  books	  that	  you	  have	  read	  for	  school	  that	  have	  
nothing	  to	  do	  with	  this	  research	  project.	  	  These	  two	  workshops	  will	  help	  you	  
identify	  important	  information	  in	  these	  books	  as	  well!	  	  	  
	  
Does	  anyone	  have	  any	  questions	  so	  far?	  	  
	  
After	  the	  two	  mini-‐workshops	  that	  last	  about	  2	  weeks,	  I	  will	  do	  a	  low	  stress	  
assessment	  with	  each	  one	  of	  you.	  	  There	  is	  nothing	  that	  you	  need	  to	  do	  to	  prepare	  
for	  either	  assessment.	  	  The	  two	  assessments	  are	  meant	  to	  give	  me,	  the	  researcher,	  
information	  about	  how	  you	  learn.	  	  The	  results	  of	  the	  assessments	  will	  not	  impact	  
your	  grade	  in	  Mr.	  Wright’s	  class	  at	  all.	  	  Does	  anyone	  have	  any	  questions	  about	  the	  
mini-‐workshops?	  	  
	  
The	  first	  assessment	  will	  be	  a	  brief	  3-‐minute	  keyboarding	  assessment.	  	  You	  are	  
doing	  this	  assessment	  so	  I	  can	  see	  how	  you	  type!	  	  This	  assessment	  will	  take	  place	  in	  
the	  computer	  lab.	  	  	  The	  second	  assessment	  will	  be	  a	  reading	  comprehension	  
assessment.	  	  Both	  of	  these	  assessments	  will	  help	  me	  make	  a	  professional	  decision	  
about	  whether	  or	  not	  your	  participation	  in	  this	  study	  will	  help	  you.	  	  Then,	  based	  on	  
the	  assessments	  I	  will	  select	  6	  of	  you	  to	  participate	  in	  reading	  the	  same	  novel	  
together	  and	  blogging	  about	  that	  novel	  in	  the	  middle	  school	  computer	  lab.	  	  	  
	  
The	  6	  students	  who	  were	  selected	  to	  participate	  will	  take	  the	  same	  reading	  
assessment	  that	  they	  took	  before	  blogging	  2	  more	  times-‐	  once	  in	  the	  middle	  of	  the	  
study	  and	  once	  at	  the	  end	  of	  the	  study,	  so	  I	  can	  monitor	  improvement.	  	  	  
	  
Does	  anyone	  have	  any	  questions	  about	  the	  assessments	  involved	  with	  this	  research	  
study?	  	  
	  
This	  study	  will	  finish	  sometime	  in	  April.	  	  
	  
[Researcher	  hands	  out	  index	  cards	  to	  students].	  	  I	  want	  each	  of	  you	  to	  write	  down	  
one	  question	  you	  have	  about	  this	  study	  on	  an	  index	  card.	  	  Do	  not	  put	  your	  name	  on	  
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these	  cards.	  	  If	  you	  want	  to	  write	  more	  than	  one	  question,	  go	  ahead.	  	  Once	  you	  are	  all	  
done	  writing	  I	  will	  collect	  the	  cards	  and	  go	  through	  the	  questions	  out	  loud.	  	  No	  one	  
will	  know	  who	  wrote	  what	  question.	  	  This	  way	  if	  there	  is	  a	  question	  you	  have	  for	  me	  
that	  you	  don’t	  want	  to	  ask	  out	  loud,	  it	  can	  be	  answered.	  	  [Researcher	  then	  reads	  
questions	  on	  index	  cards	  out	  loud	  to	  students,	  and	  answers	  questions].	  	  	  
	  
Remember,	  you	  do	  not	  have	  to	  participate	  in	  this	  study!	  	  It	  is	  not	  required!	  	  If	  you	  
chose	  not	  to	  participate	  it	  won’t	  count	  against	  your	  grade	  in	  Mr.	  Wright’s	  class.	  	  I	  am	  
going	  to	  pass	  out	  consent	  forms	  to	  each	  of	  you.	  	  I	  will	  read	  through	  the	  consent	  form	  
and	  make	  sure	  you	  understand	  it.	  	  Please	  let	  me	  know	  if	  you	  have	  any	  questions.	  	  
Then,	  if	  you	  want	  to	  participate	  in	  this	  study	  you	  can	  sign	  and	  print	  your	  name	  at	  the	  
bottom	  of	  the	  consent	  form.	  	  If	  you	  do	  not	  want	  to	  participate	  in	  the	  study	  you	  can	  
leave	  the	  form	  blank.	  	  Also,	  if	  you	  do	  not	  know	  if	  you	  want	  to	  participate	  yet,	  and	  you	  
want	  to	  spend	  some	  time	  thinking	  about	  it,	  that’s	  okay	  too.	  	  If	  that’s	  the	  case,	  keep	  
your	  form	  in	  a	  place	  you	  will	  remember	  where	  it	  is,	  like	  your	  homework	  folder.	  	  
These	  consent	  forms	  need	  to	  be	  completed	  one	  week	  from	  now,	  which	  would	  be	  by	  
[insert	  date].	  	  [Researcher	  reads	  the	  student	  consent	  forms,	  stopping	  frequently	  to	  
ask	  if	  there	  are	  any	  questions	  and	  to	  check	  for	  understanding].	  	  Please	  make	  sure	  
you	  ask	  any	  questions	  you	  have	  before	  you	  sign	  the	  consent	  form.	  	  Does	  anyone	  
have	  any	  questions	  about	  the	  consent	  forms?	  	  
	  
Now	  I	  am	  going	  to	  hand	  you	  parent	  consent	  forms.	  	  Your	  parents	  have	  to	  sign	  a	  
parent	  consent	  form	  in	  order	  for	  you	  to	  participate	  in	  this	  study.	  	  Their	  form	  is	  a	  
little	  longer	  with	  a	  bit	  more	  detail	  than	  yours	  because	  they	  were	  not	  here	  today	  to	  
hear	  me	  explain	  details	  about	  the	  study.	  	  Both	  you	  and	  your	  parents	  can	  contact	  any	  
of	  the	  contacts	  listed	  on	  the	  consent	  form	  if	  they	  have	  any	  questions	  regarding	  the	  
study	  before	  they	  sign.	  	  Please	  bring	  these	  parent	  consent	  forms	  home	  to	  your	  
parents	  and	  return	  them	  also	  by	  one	  week	  from	  today,	  which	  is	  [insert	  date].	  	  Does	  
anyone	  have	  any	  questions	  about	  the	  parent	  consent	  forms?	  	  
	  
Thank	  you	  for	  being	  patient	  and	  listening!	  	  	  

You	  can	  all	  get	  back	  to	  your	  reading	  now	  and	  I	  will	  see	  you	  soon!	  	  	  
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Appendix J: Student Workshop Satisfaction Survey 

Name:	  ____________________________________________	   	   	   Date:	  ____________________	  
	  

Collaborative	  Strategic	  Reading	  (CSR),	  Blogging,	  and	  Discourse	  Strategy	  	  
Workshop	  Survey	  

	  
Directions:	  Please	  circle	  the	  number	  that	  shows	  how	  you	  feel	  about	  each	  question.	  	  	  

1	  =	  Not	  at	  all	   	   	  	  5=	  Neutral	   	   10=	  Yes,	  definitely	  
	  

1. Do	  you	  think	  learning	  about	  Collaborative	  Strategic	  Reading	  (CSR)	  will	  be	  helpful	  to	  
your	  future	  reading?	  	  

	  
1	   2	   3	   4	   5	   6	   7	   8	   9	   10	  

	  
	  

2. Do	  you	  feel	  you	  understand	  Collaborative	  Strategic	  Reading	  (CSR)?	  	  
	  

1	   2	   3	   4	   5	   6	   7	   8	   9	   10	  
	  

	  
3. If	  you	  were	  asked	  what	  the	  four	  strategies	  of	  Collaborative	  Strategic	  Reading	  (CSR)	  

were,	  would	  you	  be	  able	  to	  explain	  them?	  	  
	  

1	   2	   3	   4	   5	   6	   7	   8	   9	   10	  
	  

	  
4. Do	  you	  think	  you	  will	  use	  Collaborative	  Strategic	  Reading	  (CSR)	  in	  the	  future?	  	  

	  
1	   2	   3	   4	   5	   6	   7	   8	   9	   10	  

	  
	  

5. Did	  you	  enjoy	  blogging	  with	  kidblog.org?	  	  
	  

1	   2	   3	   4	   5	   6	   7	   8	   9	   10	  
	  
	  

6. Do	  you	  think	  blogging	  about	  what	  you	  are	  learning	  has	  a	  positive	  effect	  on	  your	  
learning?	  	  

	  
1	   2	   3	   4	   5	   6	   7	   8	   9	   10	  

	  
	  

7. Did	  using	  a	  blog	  make	  it	  easier	  for	  you	  to	  communicate	  about	  what	  you	  were	  
learning	  with	  your	  peers?	  	  
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1	   2	   3	   4	   5	   6	   7	   8	   9	   10	  
	  

8. Would	  you	  want	  to	  use	  a	  blog	  in	  school	  for	  your	  learning	  in	  the	  future?	  	  
	  

1	   2	   3	   4	   5	   6	   7	   8	   9	   10	  
	  
	  

9. Do	  you	  understand	  what	  discourse	  strategies	  are	  and	  how	  to	  use	  them?	  
	  

1	   2	   3	   4	   5	   6	   7	   8	   9	   10	  
	  
	  

10. 	  Do	  you	  think	  using	  discourse	  strategies	  will	  help	  you	  effectively	  communicate	  with	  
your	  peers?	  	  

	  
1	   2	   3	   4	   5	   6	   7	   8	   9	   10	  

	  
	  

Please	  write	  down	  any	  additional	  comments	  you	  have	  about	  the	  workshop	  and	  strategies:	  	  
	  
_________________________________________________________________________________________________________	  
	  
_________________________________________________________________________________________________________	  
	  
_________________________________________________________________________________________________________	  
	  
_________________________________________________________________________________________________________	  
	  
_________________________________________________________________________________________________________	  
	  
_________________________________________________________________________________________________________	  
	  
_________________________________________________________________________________________________________	  
	  
_________________________________________________________________________________________________________	  
	  
_________________________________________________________________________________________________________	  
	  
_________________________________________________________________________________________________________	  
	  
_________________________________________________________________________________________________________	  
	  
_________________________________________________________________________________________________________	  
	  
	  

Thank	  you!	  	  
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Appendix K: CSR and Reading Implementation Phase Schedule 

	  
	  

Reading	  Schedule	  Due	  Dates:	  A	  Long	  Walk	  To	  Water	  
	  
Week	  1	  
-‐	  Ch.	  1	  due	  March	  1st	  
-‐	  Ch.	  2	  due	  March	  3rd	  
Week	  2	  
-‐	  Ch’s	  3	  &	  4	  due	  March	  9th	  
-‐	  Ch.	  5	  due	  March	  11th	  	  
Week	  3	  
-‐	  Ch’s	  6	  &	  7	  due	  March	  14th	  
-‐	  Ch.	  8	  due	  March	  16th	  	  
-‐	  Ch.	  9	  due	  March	  18th	  	  
Week	  4	  
-‐	  Ch’s	  10	  &	  11	  due	  March	  22nd	  
-‐	  Ch.	  12	  due	  March	  24th	  	  	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

Week	  5	  
-‐	  Ch’s	  13	  &	  14	  due	  March	  29th	  
-‐	  Ch.	  15	  due	  March	  31st	  	  
Week	  6	  
-‐	  Ch’s	  16	  &	  17	  due	  April	  4th	  
-‐	  Ch.	  18,	  Message	  from	  Salva	  	  	  	  
	  	  	  Dut,	  and	  Author’s	  note	  due	  April	  6th	  	  
-‐	  Assessment	  on	  April	  8th	  	  
Week	  7	  
-‐	  Assessment	  April	  12th	  &	  14th	  	  
*April	  18	  –	  22	  School	  Break*	  
Week	  8	  (Final	  week)	  
April	  25,	  27,	  &	  29	  to	  be	  announced 

	   CSR	  Role	  
Student	   Preview	   Click	  &	  Clunk	   Get	  the	  Gist	   Wrap	  Up	  
Student	  A	   Weeks	  1	  &	  2	   Weeks	  3	  &	  4	   Week	  5	   Week	  6	  
Student	  B	   Weeks	  3	  &	  4	   Week	  5	   Week	  6	   Weeks	  1	  &	  2	  
Student	  C	   Week	  5	   Week	  6	   Weeks	  1	  &	  2	   Weeks	  3	  &	  4	  
Student	  D	   Week	  6	   Weeks	  1	  &	  2	   Weeks	  3	  &	  4	   Week	  5	  
Student	  E	   Week	  5	   Weeks	  1	  &	  2	   Weeks	  3	  &	  4	   Week	  6	  
Student	  F	   Week	  6	   Week	  5	   Weeks	  1	  &	  2	   Weeks	  3	  &	  4	  
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