THE DEVELOPMENT OF A MODULE TO PREPARE PRESERVICE MAINSTREAM
TEACHERS TO WORK WITH ENGLISH LANGUAGE LEARNERS (ELLs)

by
Sarabeth Orf

A Master’s Project Capstone
Submitted in Partial Fulfillment
of the Requirements for the Degree of
Master of Science in Education
Teaching English to Speakers of Other Languages
Department of Language, Learning, and Leadership
State University of New York at Fredonia
Fredonia, New York

December 2016

Abstract
A lack of preservice teacher preparation is beginning to affect mainstream teachers when
they begin to work with English Language Learners (ELLs) in their classrooms. This curriculum
project addressed the lack of preparation preservice teachers (PST) receive to work with ELLs in
mainstream classrooms and information teachers will need to service ELLs. There are many
ways to help fix this problem; all of which will leave preservice teachers prepared to work with
diverse classrooms, giving all students an equitable education. Research has shown that if PST
are better prepared, and are part of better education programs they will feel more confident and
better prepared to teach ELLs. This module teaches PST teachers about who ELLs are, New
York state laws, programs NYS schools offer, instructional models teachers can use in their
classes, how to foster relationships with parents of ELLs, how to assess ELLs, help with the
NYS certification exam, educating all students, and how to be a culturally relevant teacher. This
module provides PST with general information they need about ELLs and best practices to use
with ELLs in different realms of education.
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Introduction
Significance
In a nation where the immigration rate is flourishing, and the number of English
Language Learners (ELLs) growing, one would think (and hope) that cultural acceptance would
flourish as well. Instead, the United States is becoming a country where some people tend to
ostracize children who are ‘different’. The one place where students should feel welcomed,
accepted, and provided for, school, is a place where many ELLs are falling behind and
misunderstood. Some of the blame targets teacher preparation programs where teacher
candidates are prepared to work with all students. The purpose of this thesis is to address how,
through professional development and better designed course work, pre-service teachers (PST)
can be better equipped to teach ELLs. Preservice teachers, are teacher candidates, those still in an
undergraduate program, who do not hold certification yet, and aren’t a servicing teacher.
If current trends are an indication of the future in regards to demographics, by 2025, one
in every four students in the public education system will be classified as an ELL (Smith, 2011).
These students spend the majority of their day in mainstream classrooms with teachers who
many times are unprepared to teach them. Teacher preparation programs in universities need to
take better care of their frameworks and their courses for not only teachers who are considering
the field of teaching English to speakers of other languages (ESL), but mainstream teachers as
well. Based on the author’s personal experience as a teacher, she has come to the conclusion that
ELLs will spend more time in mainstream classrooms than in ESL class; this means that these
students will spend more time with mainstream teachers, who lack the coursework and
background information to properly connect with and teach these students, than the English as
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New Language (ENL) teachers who have received this education. ENL is a New York state term
referring to bilingual teachers as well as teachers of English as a second language (OBEWL,
2015).
Recent studies show teachers who haven’t received training and preparation in teaching
students with cultural and linguistic backgrounds different their own are more likely to struggle
while teaching those students (McDonald, Tyson, Brayko, Bowman, Delport, & Shimomura,
2011). This harms student teacher relationship, as well as the quality of education a student is
receiving. Diverse backgrounds, cultures, languages, and socioeconomic status (SES) all take
part in shaping the attitude, behavior, and type of student one is, and the type of teacher one is.
The aforementioned diversities can create a barrier between teacher and student. A lack of
cultural awareness or cultural pedagogy can lead to ELLs being left behind or misunderstood.
McDonald and colleagues (2011) showed that PST need to learn strategies, like using their
student’s funds of knowledge and their home language as well as home culture in their daily
instruction. Their results showed preparing PST with those skillsets will lead to a more cohesive
classroom and confident teacher.
PST typically have one class on multiculturalism, ELLs, and diversity. As research by
McDonald, Tyson, Brayko, Bowman, Delport, and Shimomura (2011) suggests, one way to help
prepare PST better to work with ELLs is to perhaps have a specific field placement in a highneeds school; or any school with large numbers of ELLs and diverse students. This way PSTs
can begin to learn, see, and begin learning how to implement different strategies in the classroom
as well as build an arsenal of ways to differentiate instruction and help build a culturally
accepting classroom environment.
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Background
The topic of PST preparation was chosen by the researcher after observing and hearing
from many fellow in-service teachers that they wish they had been better prepared to teach ELLs
in their mainstream classrooms before have a classroom populated with ELLs. After hearing this
the researcher began questioning her own undergraduate preparedness and realized if it wouldn’t
have been for being in a graduate program specifically designated to teaching educators how to
teach ELLs herself (the author of this thesis is currently a TESOL graduate student at SUNY
Fredonia), she would not have been prepared either. This led the researcher to think that if PST
were taught earlier, it would alleviate some stress and help foster a better learning environment
for these targeted students. PST receiving instruction on culturally relevant pedagogy, ELLs
topics, and accommodations that can be made and implemented, before they are in a mainstream
classroom with multiple ELLs would be better than current practices.
Through the following literature review, the researcher explored existing university
teacher preparation programs across the United States but also teacher feelings on their own
preparedness and was not shocked to see that many programs are lacking and not sufficient, as
well as many teachers feeling a lack of confidence and under preparedness.
Problem
The problem this curriculum project addresses is the lack of preparation PST receive to
work with ELLs in mainstream classrooms.
Purpose
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The purpose of this curriculum project is to create an online module to be used in
mainstream teacher preparation courses in New York State universities. This will give PST an
initial informational mini-course about ELLs. By the end of this module, PSTs will be able to
classify who is an ELL. PST will also become informed of different laws in place affecting ELLs
and their teachers (i.e. Part 154). PSTs will also become better prepared to take the New York
state teacher certification exam, Educating All Students (EAS) in regards to questions about
ELLs. Finally, PSTs will gain knowledge on teaching methods/strategies for ELLs as well as
ways to accommodate content in the mainstream classroom. A full scope and sequence of this
module will be provided in the methodology section of this thesis. This module will be able to be
used by professors in New York state universities for the benefit of better preparing PSTs for the
growing population of ELLs.
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Literature Review
Students, specifically ELLs, perform best in a safe and nurturing environment. This
environment cannot be achieved by teachers who lack training (Zhang and Pelttari, 2014).
Students whose classroom environments are not culturally responsive will not participate and
succeed as much as those students in a culturally welcoming classroom. Preservice teachers
(PST) preparation, whether there be a sufficient amount or a lack of, affects how these teachers
teach and their comfortability in doing so. Siwatu’s (2011) research showed how schools can fill
positions for new teacher jobs; however, these new hires aren’t prepared or experienced enough
to handle the upcoming challenges of diverse classrooms and challenging regulations. Siwatu
(2011) came to this conclusion by using different experimental designs. These designs exposed
teachers to different school settings and then measured teachers on a 31 item scale. This scale
measured culturally responsive teaching, teacher pedagogy, and self- efficacy/ ability to execute.
Many teachers have trouble working in urban schools, due to the diverse population of students,
as well as the rigorous academics and plans that go hand in hand with ELLs. Siwatu’s (2011)
study proved that many teachers have trouble working in urban schools through analyzing
teacher education programs. He found that these programs aren’t structured in a way to yield
results of teachers being able to successfully work with culturally and linguistically diverse
students, which are a large demographic in urban schools. This literature review will be divided
by topics to help the reader fully digest the problem at hand and digest all of the components.
Pre Service Teacher (PST) Perceptions
PST Are Underprepared The following articles are research studies that investigated
how preservice or novice teachers feel about their abilities, knowledge, and preparedness when it
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comes to teaching ELLs. Authors, Siwatu (2011), Smith (2011), Polat (2009), as well as Coady,
Harper and Jong (2011) all affirmed the notion that the majority of PST feel under prepared and
not effective in teaching ELLs. There has been a plethora of other research that affirms their
notion as well.
All of these articles touch upon the concept of teacher self-efficacy; or a teacher’s belief
in her or his ability or organize and execute courses of action required to successfully accomplish
a certain teaching task in varying context (Siwatu, 2011). Research done by Smith as well as
Coady, Harper and Jong both focused on teachers exiting or currently enrolled in Florida
universities. Research from those two specifically, but from Siwatu as well all showed that PST
and novice teachers alike perceive they are lacking in their preparation in teaching ELLs. These
three research articles all depict that teachers need to receive more professional development as
well as have more intensive course work so ELLs don’t fall by the wayside.
Other studies have drawn similar conclusions, such as, research conducted in 2009 by
Polat, informed the researcher that teachers feel unready, underprepared, and incompetent to
work with ELLs in the mainstream classroom. The classrooms, where students are spending
most of their day aren’t making sure that their language and academic needs are being met
(Polat, 2009). Nihat Polat’s study came to the same conclusions that many other studies have.
ELL numbers are growing and if districts and colleges don’t begin to better prepare PSTs. Her
results also stated that ELLs will not receive proper educations and succeed, not because a lack
of funds or program models, but because their teachers don’t have the confidence and readiness
to work with these students of diverse backgrounds, cultures, and languages. Smith (2011)
predicts that one in every four students by 2025 will be an ELL, those students are going to be in
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mainstream classrooms; content teachers need to be prepared (Coady, Harper, & Jong, 2011) just
as much as an English as a new language (ENL) teacher (Part 154, 2015).
The amount of attention second language acquisition is receiving within schools is
increasing due to the influx of immigrants and refugees coming to the United States (Barahona,
2014). An increase of immigrants and refugees will lead to more ELLs in mainstream
classrooms. How will mainstream and ENL teachers alike help these newcomers? From this
study, conducted through interviews, Barahona discovered that by the end of the third year in a
program designed specifically for English as a foreign language (EFL) PST, these PST still
didn’t truly feel like they knew what it meant to be a teacher and that they were just beginning to
learn to teach the language.
A study conducted by McDonald, Tyson, Brayko, Bowman, Delport, and Shimomura
(2011) showed that PST can be better prepared to work with children from diverse backgrounds
and ELLs after being exposed to and participating in a CBO or community- based organization,
in other words a field placement in high- needs schools. McDonald and colleagues (2011) work
correlates with what Lucas and Villegas (2013) are trying to prove because both are trying to get
PST better prepared to service ELLs. PST can be better prepared by participating in field
experiences and working with ELLs throughout their program because the number of ELLs are
increasing. In the United States, within a 20-year time span the ELL population in the United
States increased by 80% (Lucas & Villegas, 2013). This, per Lucas and Villegas (2013) is one of
the many reasons why it is becoming increasingly important to prepare all teachers, preservice
and in-service alike, to work with culturally and linguistically diverse students.
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To begin their study, Lucas and Villegas (2013) observed how the preservice education
system works, what stages and models it follows; another individual who did a correlating study
is Barahona (2014). Lucas and Villegas’ revealed that programs in the United States are nowhere
near the intensity or the longevity as Chilean education programs noted in Barahonas’ (2014)
research. Their research also indicates that the models in the United States do not have
frameworks to prepare PST that are intensive enough or long enough to adequately prepare
future educators. Many of these current models have the correct pedagogies and strategies to
work; nevertheless, they aren’t provided to enough teachers in the amount that should receive it
or the depth that they should go into (Lucas & Villegas, 2013).
Nihat Polat (2010) states that many mainstream teachers tend to associate concerns about
ELLs’ presence in mainstream classes with lack of self- competency and readiness. PST have to
be able to take complex content and scaffold it for their EL students; there is such variety in
ELLs’ academic and nonacademic skills, that this isn’t easy to do. Literacy, for ELLs is best
achieved while using both their home language and English (Lucas & Villegas, 2013). Strategies
help mainstream teachers feel more prepared; they are helpful to get to know ELLs, so students
feel comfortable with their teacher. After a relationship with ELLs is created, Polat (2010)
believes strategies are still helpful to work with ELLs, and help make content comprehensible.
Many different articles and studies show that teacher confidence and preparation
determine how well-balanced, positive, and effective of an education ELLs receive. How PSTs
see ELLs can drastically affect how these students are being treated and taught. This is not a new
problem, in 1993 Hadaway did research about appropriate program models to prepare preservice
teachers. This research showed that programs with a course solely on multiculturalism is not
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enough to adequately prepare PST for the different diversities and cultures these teachers will
have in their classrooms.
Perceptions of ELLs Studies have shown that if teachers have not had the struggle to fit
into a foreign place, or without having the experience of trying to learn a new language and way
of life, it is difficult for them to comprehend or empathize with what ELLs are going through.
The practice of using students cultural and linguistic backgrounds directly in teacher is called
culturally responsive teaching (Siwatu, 2011). Siwatu feels that culturally responsive teaching, is
a scaffolding skill that many teachers need to learn. To come to this conclusion Siwatu studied
teachers in different school settings and analyzed how teachers felt while working with different
student populations as well as how they did working with those diverse populations.
Zhang and Pelttari (2013) conducted a study putting native English speaking
undergraduate students into a simulation similar to what an ELL in their future classroom might
go through. Professor Smith, changed before his students eyes in class one day. He told his
students that they just immigrated to the Netherlands and it’s their first day of class, with that as
his only introduction proceeded to teach the rest of the period in Dutch (Zhang & Pelttaru, 2013).
The purpose of doing this was to generate his students to mirror experiences faced by real ELLs
in real classrooms; to help PST and/or in-service teachers understand the emotions experienced
by their future or current ELLs. After this simulation these teacher candidates felt empathy and
realized how serious the challenges these ELLs undergo and how difficult it must be for them to
overcome them. The authors concluded that teacher preparation programs requiring background
in another language and exposure and interaction between PST and language learners will be the
most successful.
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The simulation in Zhang and Pelttaru’s (2013) research helps prove the opinion that
teacher preparation programs that show preservice mainstream teachers what it’s like to be an
ELL are more effective than those that don’t. Statistics from 2008 state that 83.1% of public
school teachers were non-Hispanic, White, monolinguals; less than 2% of public school teachers
themselves were ELLs and could truly understand what these newcomers were going through.
Even though teacher preparation programs can provide simulations and activities to empathize
with ELLs, Zhang and Carole (2014) believe PST can’t possibly understand the daunting task
these students are truly going through. Better preparing PST, will help eliminate the deficit view
teachers have on ELLs (Polat, 2010). These deficit views do not only occur in the United States.
In Uganda there has been uprising between students and teachers within schools due to
students lack of confidence in participating. Normally, this reluctance stems from the lack of
preparedness and knowledge students have in not only English but also general content classes.
Tukundanea (2014) quotes a young boy named Abdu, “the teachers would abuse us and beat us
because we failed an exam or because I would not answer the questions in class. Is it my fault if I
don’t know something?...So one day when the students wanted to strike, I was also angry, and I
joined them…(p.481).” That story depicts how school environments impact student’s behaviors.
This was a qualitative study that looked at the lives of Ugandan students, not all stories were
negative; however, there was a large trend showing marginalization. How teachers treat students,
how teachers make students feel has a heavy impact on student success.
Comparatively, a study conducted by Brown (2006) yielded similar remarks from Latino
and European American students. This study showed that students of Latino and European
American descent noticed the bias and discrimination conducted by teachers in relation to
different situations. The more positive a teacher is, and supportive of his/her students, the better
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their students will do- they more they will succeed. Brown (2006) and Tukundanea (2014) alike
show the importance of teachers becoming more educated for the benefit of their students.
Data has shown that one semester cannot make significant changes in beliefs; however,
Kolano and King (2015) challenged past research to see if they could create a course that can
change and/or evolve PST beliefs on ELLs. There needs to be an increase in courses where the
main goal isn’t for PST to be able to recite and memorize definitions and laws but rather an
outlet that facilitates engaging curricula and reflective outcomes. Teachers need to be in contact
with different populations and diverse students so they can observe and then carry out different
effective procedures.
Much like Tukundanea and Brown, Lopez (2012) has research that aligns the same;
teachers’ behavior affects students, specifically ELLs second language acquisition. Teachers who
use student background and ESL perspectives into the curriculum, who promote responsibility,
provide higher order thinking, and connect instruction with real life applications for their ELLs
have higher not only participation but also achievement. This shows students that their teacher
cares about them, where they came from and where they are going. It makes students engaged
and excited; opposed to feeling decimated, discriminated against, and out of place.
How an ELL feels when they first begin schooling upon arriving to the United States or
upon their first days of school has a major impact on where these ELLs will end up in future
years. In schools where there is a lack of cultural awareness and acceptance, teachers are the first
line of defense. From such teachers, students can either be empowered by their teachers,
programs, and general classroom and school atmosphere, or desecrated (Olvera, 2015). From
many of these research studies about how teachers perceive their ELLs, it is clear that teachers
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need to be taught the difference between equity, which is what needs to be provided to ELLs,
and equality.
Policies and Laws related to Educating ELLs
Federal Law What makes an effective teacher? What qualities and qualifications does a
teacher need to have to be considered “highly qualified”? No Child Left Behind (NCLB), a law
created in 2001, that many thought would bring hope and equality to all students alike, even
ELLs. The intention of the law was to improve educational outcomes for students throughout the
United States. The law was written to demand better quality teachers; and hold teachers
accountable for all student’s success from standardized tests (Colombo, McMakin, Jacobs, &
Shestok, 2013). However, the way NCLB defined quality teachers was extremely problematic
for ELLs and their teachers because these results are based on standardized test scores.
Research conducted by Colombo and colleagues (2013) investigated teacher hopefulness
for positive outcomes for ELLs within the framework set forth by NCLB as well as how
prepared these teachers felt to work with ELLs and their families who had a different language
and culture. One thing that this study showed was how passionate and hopeful teachers of ELLs
in the district studied were. The major reason being these teachers had a reasonable definition of
success for these ELLs. Teachers disagreed with the outcomes NCLB demanded and expected on
their ELLs. Success to these teachers for their ELLs varied, but all held the same core concepts:
having a student feel confident, a student being able to work independently, to see that smile and
lightbulb go off when a student gets it. These teachers have realistic expectations, one teacher
stated that a successful day is having those children’s’ attention two hours out of the six-hour
day. That the rigorous academic goals paired with a lack of preparation is not plausible.
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NCLB’s measure of student success on tests were designed for those who are English
proficient, yet every student must take these tests (Colombo et. al., 2013). Colombo and
colleagues (2013) then made the connection that standardized tests are no longer accurate due to
the fact that they aren’t testing for content but rather proficiency in English language. Content
area and mainstream classroom teachers aren’t sufficiently prepared to teach ELLs, but are still
responsible for their performances on tests that are inappropriate for their level of English. Dr.
Wayne Wright (2006) states the problem simply, NCLB defies logic when it comes to ELLs.
Much like Colombo and colleagues Wright wrote to show how contradictory NCLB is and how
it’s expectations are unobtainable for ELLs. Per Wright, very few ELLs can learn enough
English to pass state tests. Not even just state’s reading tests but also state’s math test. The
amount of reading and complex language on math tests make this content exam double the
difficulty to ELLs; it becomes a reading test as well as a math test (Wright, 2006). ELLs could
not pass, or keep their hope, with the policies in place from NCLB.
Reasonable accommodations, one of the things schools are required to provide for their
ELLs. This shows the lack of clarity in NCLB and the narrow definitions throughout NCLB that
Colombo and colleagues (2013) discussed. According to NCLB schools must test ELLs in a
valid and reliable manner, providing reasonable accommodations; yet doesn’t define any terms
or have any monitoring regulations in place to hold schools accountable. NCLB furthered the
deficit of teacher and administration preparation of ELLs. This policy didn’t help ELLs
education, but rather made these students feel defeated and teachers feel inadequate to help.
NCLB took one step forward, but then two steps back in regards to a main demographic in the
U.S., ELLs (Varela, 2010). NCLB was a federal law, and very few states found it practical.
These states realized the problem with these standardized tests and the parameters that go along
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with it before the government did (Wright, 2006). NCLB put ELLs in over their heads, leaving
their teachers to help keep them from drowning, from the amount of testing and complex English
language.
Teachers who receive the tools to scaffold and assimilate effective strategies into daily
routine and lessons to engage ELLs are mores responsible and effective. Varela (2010) continues
to explain her aforementioned feeling by writing about how to mainstream ELLs into grade-level
classes the right way, instead of NCLB’s way of sink or swim, simply either the child makes it or
they don’t. She believes that it is the teachers responsibility to make sure ELLs aren’t just sitting
beside native English speakers but rather learning beside them. In order for teachers to take this
ownership of their students and their education teachers need better education themselves to
become prepared and highly qualified. Varela feels that teachers learning effective tools such as
differentiating instruction, team-teaching, pacing, and SIOP components will be more effective
in their teaching, because they will use learned tools. The ending results of Varela’s (2010) work
is that training staff in not only those tools but also how to understand the needs of ELLs will
lead to success.
NCLB created a negative environment for ELLs, there was hope in the beginning that it
would accommodate for all but a lack of clarity prevented that from happening. Instead of ELLs
succeeding in tests and daily schooling students felt inadequate. Wright (2006) states that NCLB
required something that schools, teachers, and states don’t know how to do yet. He showed that
during the mandated standardized tests, that don’t accurately show ELLs growth and
achievement, 88% of surveyed teachers observed ELLs visually upset during these tests. 71%
saw students cry, 68% physically ill, and 35% saw ELLs throw up. Comparing to a main point
Colombo and colleagues (2013) stated, that environment is everything. A teacher from their
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study stated that environment has a lot to do with knowledge. Students need proper
modifications, environment, tests for their skills and their language, and properly prepared
teachers in order to succeed.
State Law After the goal the federal law NCLB set into motion for ELLs failed, leveling
the playing field, many researchers began to look into how states can remedy the problem ELLs
are facing in schools. Wright and Choi (2006) pointed out that one way to fix NCLB’s
shortcomings is to adjust state policies (specifically when it comes to testing policies). That is
exactly what NYS did, she came out with her own policy, part 154. The Commissioner’s
Regulation Part 154 set the legal requirements for how ELLs should be educated in NYS. Part
154, since its initial release has added and proposed subparts. With the numbers of ELLs
increasing writers of subparts one and two, and proposed number three, feel the need for more
and better regulations to make sure these students are being treated equitably.
Part 154 took initiative towards making better modifications and regulations of ELLs.
One of the goals within Part 154 is to move students through transitional levels of the English
language so these students can be functional members of society (Part 154, 2014). The state of
New York believed that if students are classified when they first arrive to schools in the United
States, then ELLs will properly be tracked and monitored to improve their English. Similarly, to
NCLB, Part 154 believes ELLs should be tested on, and growing in the following domains of
English: reading, writing, speaking, and listening. Many components of Part 154 were either
expanded upon or modified from NCLB.
One aspect of Part 154 that was new, is the amount of professional development (PD) all
teachers need to receive that to be dedicated to language acquisition, best practice, or other areas
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in regards to working with ELLs. Part 154 (2014) now requires 15% of PD all teachers are
mandated to clock have to do with ELLs; while 50% of ENL teachers hours have to do with
ELLs. In-service teachers who weren’t exposed to proper preparation about ELLs and how to
work with them, can catch up during these PDs. Expansions and mandates now in schools, much
like the new PD regulations, were set in motion from SUBPART 154-2 (Part 154, 2014). Other
mandates under this subpart are a more defined identification process, better records and
documentation of ELLs and their progress, and parent communication. The biggest modification
is the increase of the number of ENL teachers needed in schools based on student grade and
home language. Thus ensuring ELLs will receive the correct amount of minutes with their ENL
teachers.
The former existing Part 154 had no parameters and didn’t require PST to complete
coursework on instructional needs of ELLs, strategies, and integrating language and culture into
content instruction. With the adopted subparts to Part 154, there is now a separate rule that
requires amendments to Part 80, as needed. The current proposal to be added to part 80 will
require all prospective teachers to complete course work on ELLs instructional needs, and other
aforementioned components (Part 154, 2014). This is a pending amendment, but one that would
make all of the current frameworks for working with ELLs and best practices more known and
widely used.
Another influential modification area from Part 154 is certification and seniority
protection. This is an influential piece because the current rules in Part 154 don’t provide tenure
or seniority protection for ESOL and bilingual education (BE) teachers, nor does it provide
certification for teaching assistants who are bilingual. If the pending amendment is accepted Part
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80 will create certification areas for BE teachers as well as provide protection areas and tenure
for BE and ESOL teachers.
In all the areas of pending regulations for Part 154, and the subparts (part 80 and part
100) are all greatly beneficial to ELLs, their parents, and their teachers. School districts must
now provide more intensive plans, programs, and measurable data to track ELLs and their
progress (Part 154, 2014).
Framework
TESOL and NCATE Research has shown that there needs to be a framework, that
creates highly qualified teachers, who are culturally and linguistically diverse. Teachers of
English to speakers of other languages (TESOL), a group of teachers who teach speakers of other
languages, and the National council on the accreditation of teacher education (NCATE), which
are P-12 ESL teacher-preparation standards that provide flexibility as well as a recognized
framework for teacher preparation and evaluation. Those two in congruence, TESOL & NCATE,
are trying to make a program that follows their beliefs to create certified teachers of ELLs (
Thibeault, Kuhlman, & Day, 2010). Teachers of English to Speakers of Other Languages
(TESOL) paired with the National Council on the Accreditation of Teacher Education (NCATE)
created a nationally recognized framework for not only teacher preparation but evaluation as
well. TESOL/NCATE created rubric scoring guides for each of the six assessments to track
candidate progress. These assessments, which are required are as follows: content knowledge;
planning classroom-based instruction; applying knowledge, skills, and dispositions in the
classroom; effects on student learning; and professional knowledge, skills, and dispositions.
These assessments are a measurable way to make sure PST understand and can apply the P-12
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ESL teacher-preparation standards to help the way both PST and ESOL teachers are prepared
(Thibeault, Kuhlman, & Day, 2010). This program created by TESOL/NCATE are striving to
graduate PST who are prepared and ready to educate ELLs in mainstream classrooms across
America.
Olsen stated that many ELLs are long term students and not improving or moving
towards completion of their program due to the weak, inconsistent, and poorly implemented
programs PST are going through, creating unprepared teachers (Olsen, 2010). She went on to
say that programs that follow the TESOL/NCATE standards will begin to remedy the current
issues with ELL education. Standards help improve teacher candidates because the program then
holds candidates accountable for their successes and failures; it keeps students striving and
working (Olsen, 2010). By implementing programs using TESOL/NCATE standards
Universities make sure they are giving their students the best preparation possible.
Many universities today have special programs to give specific credentials to ESL
teachers. Nevertheless, the requirements and curricula vary across states and universities. With a
proper, consistent teacher licensure program in place PST can be held accountable and be
confident in their ability to help ELLs reach their full potential. The TESOL/NCATE
organization give domains or standards that all coincide with one another (2010). Creators of this
program believe, that with this framework PST will be able to properly teach content knowledge
using appropriate pedagogical awareness to reach each ELL. These five domains that make up
are as follows: language culture, assessment, instruction, and professionalism. Within each
domain there are specific standards that if all used properly will benefit teachers and the way
they teach the growing population of ELLs. Below, Figure 1, the TESOL Domains and
Standards; illustrates the domains and standards the national board created to benefit teachers.
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Figure 1. The TESOL Domains and Standards. Teachers of English to Speakers of Other Languages (TESOL). (2010). TESOL/NCATE standards of initial TESOL programs in P-12 ESL
teacher education. Alexandria, VA: TESOL. Retrieved from http://www.tesol.org/s_tesol/seccss.asp?CID=219&DID=1689.

The TESOL/NCATE (2010) in addition to a framework created six assessments as a way
to track teacher-candidate progress, this way universities and teacher candidate field supervisors
can track and consistently measure teacher candidates. These six assessments are much like
standards or objectives to hold candidates accountable for achieving and engaging in different
practices with ELLs. These assessment topics include: content knowledge; planning classroombased instruction; applying knowledge, skills, and dispositions in the classroom; effects on
student learning; and professional knowledge, skills and dispositions. It is just as important for
teacher candidates to not only understand and memorize instruction learned within these
assessments, but also can apply what was learned.
A program built around a framework, using these six assessments, creates candidates who
will be able to demonstrate their knowledge and ability to use major concepts, theories, and
research that relate to different cultures and culture groups (TESOL, 2010). Having a such a
rigorous, proactive, and working program may create the supportive, constructive environment
so many researchers have stated is necessary for ELLs to succeed. Teacher candidates who went
through and successfully completed the TESOL/NCATE program are more likely to be prepared
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than those who didn’t complete this course. A conglomerate of educators that need such a
program are mainstream teachers, due to the fact that they have received little or no educations
that address the specific needs of ELLs. Students who are linguistically and culturally diverse
need teachers who can pull in theories, strategies, and research to properly teach these students
and meet all of their diverse needs (TESOL, 2010). Thibeault and colleagues through their
research into this intensive program showed that the nation just might be moving in the right
direction making more adequate programs to prepare highly qualified teachers. This framework,
is ready and able to be used, other states need to implement it to create confident teachers in all
domains, not just ESOL teachers.
The Culturally Responsive Teacher (CRT) ELLs spend most of their day in
mainstream classrooms where they undergo multiple challenges to fit in and participate in
general classroom behaviors. The researchers mentioned in the following section all have the
belief that if more teachers were culturally responsive and partook in CRT strategies, more
students would be invested in their learning and succeed. A CRT is a practice where the teacher
uses cultural knowledge, past experiences, and performance styles of their diverse students to
make learning appropriate and effective (Villegas &Lucas, 2007). This form of teaching, teaches
ELLs to and through their own strengths, and makes learning and content meaningful. Teachers
who are culturally responsive aren’t fostering the best possible learning environment for their
students.
Many mainstream classroom teachers have a lack of preparation in scaffolding and
providing assistance for ELLs (Lucas, 2010). While the increasing number of immigrants and
refugees to the United States and schools are increasing cultural diversity and awareness in
schools, it is not giving the necessary attention to those linguistically diverse backgrounds.
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Villegas and Lucas (2007) argue that teachers need six qualities to teach students of diverse
cultural backgrounds. They, Lucas and Villegas (2007), suggested a framework to prepare
teachers with the knowledge and skills needed to work with ELLs. These qualities to make up
the suggested framework are as follows: socio-cultural consciousness, affirming views of
diversity, commitment and skills for promoting change in schools, understanding of how learners
construct knowledge, skills for learning about their students, and ability to use appropriate
instructional approaches for diverse students. Below, is a table illustrating these qualities, with a
description, as well as standards it meets.
Table 1
Quality

Description

TESOL-SCATE P-12 Teacher Education
Standards (if applicable)

Socio-cultural
consciousness

Understanding that language, culture, and identity are deeply
interconnected; and an awareness of the sociopolitical
dimensions of language use and language education.

Standard 2. Candidates : [understand] how
cultural groups and individual cultural
identities affect language learning and school
achievement.

Affirming views
of diversity

Belief that linguistic diversity is worthy of cultivating, and
accompanying actions reﬂecting that belief

Commitment and
skills for
promoting change
in schools

Understanding of the need to take action to improve ELLs’
access to social and political capital and educational
opportunities, and willingness to do so.

Standard 5.b. Candidates: demonstrate the
ability to build partnerships with colleagues
and students’ families, serve as community
resources, and advocate for ELLs.

Understanding of
how learners
construct
knowledge

Skills for determining the linguistic features of academic
subjects and activities likely to pose challenges for ELLs,
including identifying key vocabulary, understanding syntactic
and semantic features of academic language, and the linguistic
expectations for successful completion of tasks.
Understanding of the importance of knowing about the
backgrounds and experiences of ELLs, and knowledge of
strategies for learning about them.

Standard 1.a. Candidates demonstrate
understanding of language as a system,
including phonology, morphology, syntax,
pragmatics, and semantics

Ability to apply temporary supports to provide ELLs with
access to learning English and content taught in English,
including using extra linguistic supports such as visuals and
hands-on activities; supplementing written and oral text with
study guides, translation, and redundancy in instruction; and
providing clear and explicit instructions.

Standard 3.a. Candidates know, understand,
and apply concepts, research, and best
practices to plan classroom instruction in a
supportive learning environment for ELLs.
They plan for multilevel classrooms with
learners from diverse back-grounds using
standards-based ESL and content curriculum.
Standard 3.b. Candidates know, manage, and
implement a variety of standards-based
teaching strategies and techniques
Candidates support ELLs’ access to the core
curriculum by teaching language through
academic content

Skills for learning
about their
students
Ability to use
appropriate
instructional
approaches for
diverse students

Standard 4.c. Candidates know and can use a
variety of performance-based assessment
tools and techniques to inform instruction
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When ELLs are in mainstream classrooms, their backgrounds are ignored and these
students are treated as inferior (Lucas, 2010). A toxic, non-learning environment such as that for
ELLs will lead to a lack of participation and students’ silence. One thing these framework
creators make known is that students’ disengaging from their native language and culture is not
the goal; assimilation is not the purpose of schools. Helping students feel welcomed and
celebrated with their diverse culture and language, while still learning English is. There is a
strong correlation between language and identity (Sumaryono & Ortiz, 2004). Teachers who are
sensitive to this connection, who don’t make assumptions, and treat students home language and
their new language (English) as equally important parts of the child will succeed. These are the
teachers whose instruction will help ELLs become confident bilinguals, instead of alienated and
alone (Lucas, 2010).
A guide that was created that is harmonious with being a CRT is the Translanguaging
Guide. This guide bridges the gap between the discourse practices of ENL teachers and
mainstream teachers. It also discusses pedagogical practices that use bilingualism as a resource.
Translanguaging is a step further than traditional ESL practice, its goals of using bilingualism
and celebrating language and culture help students succeed (Hessen, Seltzer, & Woodley, 2014).
Many of the essential questions throughout the translanguaging guide are components of
being a CRT as well. Creating a classroom and school environment that celebrates and makes
students’ home languages and cultures as well as making them relevant, is something that can be
achieved from using these models. Celic and Seltzer (2011) both created a guide full of strategies
and best practices for all teachers to use these practices will help teach teachers how to scaffold,
how to create an ecology of acceptance in a school, instruction that works, and how to help
language development. This guide was created to be used with others and to be molded to fit the
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needs of the school setting a teacher is in, with the current model already being used (Celic &
Seltzer, 2011). Using the strategies within the translanguaging guide will help teachers meet the
traits that the recommended framework of being a CRT (Lucas, 2007).
When teachers make students feel recognized and welcome, that’s when students begin to
succeed. Many framework or program designers for education programs today hope that in the
changing times of school population, that all teachers will begin to recognize the importance of
advocating for ELLs (Sumaryono & Ortiz, 2004).
Collaboration is what will help continue to instill hope, instead of diminish it.
Villegas and Lucas (2007) compiled evidence that shows how many teachers see their ELLs
from a deficit perspective; they lack faith in their student’s ability to ever succeed. In contrast,
those teachers who believe in their students, and view them from an affirming perspective turn
their ELL students into capable learners. Teachers who use appropriate strategies, advocate for
their students, are socioculturally conscious, who believe in diversity and genuinely care about
their students and are the ones who will make a difference. With a proper framework, PST can
continue to grow themselves, and in turn their schools into culturally and linguistically
responsive havens for ELLs and their families.
National Board for Professional Teaching Standards (NBPTS) The NBPTS is a
nonprofit organization made up of a board of directors, most of which are practicing teachers.
Their goal is to strengthen teaching and improve schools (NBPTS, 2010). This organization
created rigorous standards of what an accomplished certified teacher should know and be able to
do, their programs are voluntary.
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The NBPTS has five core propositions (NBPTS, 2010). These propositions are: teachers
are committed to students and their learning, teachers know the subjects they teach and how to
teach those subjects to students, teachers and responsible for managing and monitoring student
learning, teachers think systematically about their practice and learn from experience, and
teachers and members of learn communities. This picture below explains the core propositions
and what it really means all tied together. Below, Figure 2, The Architecture of Accomplished
Teaching: what is underneath the surface?

Figure 2. The Architecture of Accomplished Teaching: What is underneath the surface? National Board for Professional Teaching Standards.
(2010). English as a new language standards. Second Edition. Retrieved from:
http://www.nbpts.org/sites/default/files/documents/certificates/nbpts-certificate-emc-enl-standards.pdf.

With all of that in mind, members of the board realized that advocating for all students
and it is all teachers responsibility to increase English language development (2010). The board
noticed the same thing Smith (2011) and other researchers have noticed as well, that the ELL
student population is continuing to grow rapidly. Due to this, NBPTS created a set of English as
a New Language Standards, the second edition; to grow on the first edition with the growth of
the number of ELLs and their diverse needs. These standards were created for teachers of
students as young as three and up to 18+. There are nine standards, created through a
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collaboration of educators in the field. Below, Table 2, shows the standards that NBPTS has
created for teaching and districts to follow.
Table 2
English as a New Language Teaching Standards
Standard Description
Standard Accomplished teachers of ELLs apply their knowledge of students’ language development,
I
cultures, abilities, values, interests, and aspirations to facilitate their students’’ linguistic,
academic, and social growth.
Standard Accomplished teachers of ELLs model and build respect and appreciation for cultural
II
diversity, demonstrating to their students and others that students can succeed academically
while maintaining their cultural identities.
Standard Accomplished teachers of ELLs establish and maintain partnerships with their students’
III
families and communities to enhance educational experiences for their students.
Standard Accomplished teachers of ELLs have in-depth knowledge of the English language and
IV
understand their students’ language needs.
Standard Accomplished teachers of ELLs critically evaluate the ways in which students acquire
V
primary and new languages and apply this knowledge to promote their students’ success in
learning English.
Standard Accomplished teachers of ELLs design supportive learning environments based on careful
VI
analysis of their students’ characteristics and on the linguistic and academic demands of
school. Teachers provide effective language and content instruction that expands students’
linguistic repertoire in English, allows them to achieve academic success, and inspires them
to acquire skills that will serve them throughout their lives.
Standard Accomplished teachers of ELLs employ a variety of practices to assess their students
VII
appropriately. They use assessment results to shape instruction to monitor students learning,
to assist students in reflecting on their own progress and to report student progress.
Standard Accomplished teachers of ELLs are passionate about their field and consistently engage in
VIII
the process of professional growth. Teachers thoughtfully evaluate their learning and apply
it in their practice to maximize student success.
Standard Accomplished teachers of ELLs contribute to the professional learning of their colleagues
IX
and the advancement of knowledge in their field in order to advocate for their students.
(NBPTS, 2010)

Educating all Students (EAS) The EAS is a New York state teacher preparation exam
that all PST must pass before obtaining their certification. This certification exam became a
mandatory part of the certification process in NYS in June of 2012. It was authorized and then
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distributed by the education department of NYS. It originally was a paper based test, but now is
completely computer based.
Below, Figure 3, Test Design, illustrates the makeup of the EAS. Even though the entire
test isn’t specifically identified as testing about ELLs, everything on this exam is applicable to
working with ELLs.

Figure 3. Test Design. New York State Teacher Certification Examinations (NYSTCE), (2013).
Educating all Students. Amherst: Pearson.

Teacher candidates need to be educated in the aforementioned topics in order to pass this exam,
many education programs today don’t have courses or curricula in place to prepare their PST to
pass this exam.
Implementing a framework that addresses these performance expectations, will help PST
succeed in understanding and potentially helping ELLs in their future classrooms. A skill teacher
candidates should possess in order to understand strengths, needs, and attributes of all
populations of students. Even more than that, candidates can then apply their knowledge of
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diversity within the community and schools to create appreciation and respect for each student
and their diverse backgrounds. Another expectation is for candidates to understand the needs,
strengths, and characteristics of ELLs and use that knowledge to teach and develop ELLs
language and literacy skills. PST will gain knowledge of how to promote achievement in
different content standards for ELLs. The framework for the EAS also covers students with
disabilities and other learning needs, ELLs fall into this category as well, even though it isn’t
specified. NYS expects candidates to use their knowledge of strengths and needs for students
with special needs to help students achieve their highest potential. Helping students increase
achievement as well as independence is ideal.
Another expectation that a potential NYS educator will understand are the teacher rights
and responsibilities in different situations; such as interactions between teacher/students,
teacher/parent, teacher/community, etc. Teachers need to build a bridge between home and
school. Another aspect of the EAS is teacher candidate’s ability to understand effective strategies
to promote productive relationships between school and home; this will increase student learning
and participation (NYSTCE, 2013). NYS implemented a certification exam that all teacher
candidates must pass in order to be a teacher, yet there is no mandated framework or curricula to
educate children to understand the content at hand.
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Methodology
Step One: Authors Background
The topic of PST preparation was chosen by the researcher after observing and hearing
from many fellow in-service teachers that they wish they had been better prepared to teach ELLs
in their mainstream classrooms earlier. After hearing this the researcher began questioning her
own preparedness and realized if it wouldn’t have been for being in a program specifically
designated to teaching educators how to teach ELLs herself, she would not have been prepared
either.
The researcher is a graduate student at SUNY Fredonia, in the teaching English to
speakers of other languages (TESOL) program. When the researcher began her thesis, she was a
long term substitute teacher at an elementary school in the city of Buffalo. Now she is an ENL
teacher at Riverside Institute of Technology, a high school part of the Buffalo city school system.
As she began her teaching career, the researcher began to notice a big discourse between
mainstream teachers and ELLs in schools she worked in. Mainstream teachers didn’t understand
how to communicate and understand this new demographic of students entering their classrooms.
Through her own observations in addition to hearing complaints and stories from general
education teachers she realized that something had to be done to better PST knowledge of ELLs .
Many current in-service teachers don’t feel they were prepared enough to teach and work with
ELLs; even more than that some even said they have bias towards them. Many of these teachers
said that they didn’t know how to differentiate instruction for these students, and that if they did
they didn’t want to put the time in to do so. This was a very big red flag for the researcher; she
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decided to be an advocate for ELLs and make a module so PST can become culturally responsive
teachers, teaching all students equally.
When the researcher discussed this with her fellow graduate and undergraduate
classmates, many of them expressed that they were nervous to have ELLs in their future
classrooms. The researcher thought that if PST received a specific course dedicated to ELLs as
well as cultural and linguistic diversity both teachers and their future students would benefit.
Step Two: Create Research Topic
The researcher was always interested in how ELLs were treated and represented in
schools. Are ELLs being adequately represented in their schools and their classrooms? Are ELLs
being taught properly and receiving proper services? How do ELLs feel based on how their
peers, teachers, and parents treat them and their schooling? Ever since the researcher was in high
school she was following ELLs, bullying, and achievement. More specifically, how does
bullying affect an ELLs desire to learn and achieve? In EDU 570 a Fredonia graduate course
titled, Using Educational Research to Improve Instruction, the researcher changed her topic to
how teacher’s perceptions and bias of ELLs affects their achievement. She realized though that it
would be very challenging to find research or even conduct research on that topic. Through
researching articles and thinking deeply about what she wanted to achieve the researcher came
up with her topic. Her topic she came up with is: of the relationship between preservice teacher
preparation to work with ELLs in mainstream classrooms affecting teacher confidence and
ability to teach and work with ELLs.
Step Three: Conduct Literature Review
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To begin this research, the researcher thought of as many major concepts as she could
search in a database as possible. Even further than major concepts, she then came up with related
concepts and synonyms of those words. Doing these steps gave her ample phrases and words to
help her come up with adequate search strings to use in various databases. She found herself
predominately using Academic Search Complete, ERIC and PsychINFO but she did use a few
other search engines and databases as well. It took some time, and even after a lot of different
search strings one of the most effective forms of research to find her articles was citation
chasing. Some of her most effective search terms include: PST, perceptions, and English
Language Learners. The researcher needed to make her search a little broader so she included
preparedness, teacher candidates, and confidence. In total the researcher found herself looking at
a plethora of articles that somewhat related to her research topic.
The researcher split her literature review into three topics: perceptions, laws and policies,
frameworks, and finally examples. She needed to do some extensive research and generated
more search terms. At the end search terms, she used are as follows: English Language Learners,
perceptions, preparedness, NCLB, Part 154, frameworks, laws, policies, teachers, PST, teacher
candidates, achievement, mainstream, confidence, culturally relevant, and pedagogy. One thing
to note is that the researcher had difficulty finding articles directly related to her topic; she
noticed not a lot of research has been done pertaining to her topic.
In addition to general searches, the researcher looked into both federal and state laws that
impact ELLs, their teachers, and their education as a whole. She did this because policies and
laws play a large part in education, both at the collegiate level as well as through the younger
years. Though the researcher found many state laws from other states she chose to focus on the
law in New York State, Part 154. Since this law is so new the researcher had difficulty finding
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reliable articles and information other than the policy itself. She also found information on
NCLB, a former federal law that played a major part in how ELLs are treated today.
Step Four: Formulate Definitive Problem and Purpose
Problem
The problem this curriculum project addresses is the lack of preparation PST receive to
work with ELLs in mainstream classrooms.
Purpose
The purpose of this curriculum project is to create an online module to be used in
mainstream teacher preparation courses in New York State. This will give PST a crash course
English Language Learners and culturally relevant and diverse pedagogy. By the end of this
module PST will be able to classify who is an ELL. PST will also become informed of different
laws in place affecting ELLs and their teachers (i.e. Part 154). PST will also become better
prepared to take the New York state teacher certification exam, Educating All Students (EAS) in
regards to questions about ELLs. Finally, PST will gain knowledge on teaching
methods/strategies for ELLs as well as ways to accommodate content in the mainstream
classroom. This module will be able to be used by professors in New York state colleges for the
benefit of better preparing their students for the growing population of ELLs.
Step Five: Decide Intended Audience
The researcher’s end goal is to create a module for PST to take to increase their
knowledge on ELLs and how to teach them. After discussions with her Master’s thesis director
they came up with having EDU 305, a course at SUNY Fredonia be the intended audience. They
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decided this because 305 is a course specifically focused on cultural and linguistic diversity in
the classroom; ELLs fall right into this topic. Another reason is because the researchers Master’s
director has gone into 305 courses in the past to give a crash course on ELLs. The hope is that
this module can be used by undergraduate course instructors on their teacher candidate students
to further enlighten them and increase their confidence.
EDU 305
Cultural and Linguistic Diversity in the Classroom is the official name for SUNY
Fredonia’s course, EDU 305. This is a three credit course that is mandated for undergraduate
students to take and pass in order to move forward through the program and receive their degree.
This course is an introduction to concepts, theories, and issues involving multicultural education,
cultural diversity, and the education system. Another component of this course is a field
experience where teacher candidates can teach and interact with students in the community who
have diverse cultural and linguistic backgrounds.
Step Six: Conduct Needs Assessment
The researcher needed to figure out if her belief of needing a module on ELLs for PST to
participate in was believed by others as well. The researcher will contact professors from the
State University of New York at Fredonia for these results. She will consult both past and
present EDU 305 professors but also other professors in the education department as well.
Initial emails sent out to various faculty at Fredonia for the most past were very positive.
One email she received was more informative, leading the researcher to question if such a
module had already been created. Below, in Table 3, is the email the researcher sent to current
305 teachers, as well as some other faculty in the education program.
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Table 3
Responses from Professors from SUNY Fredonia
Researchers
Email

I am currently working on my master's thesis and am conducting my needs assessment. I
was hoping you would be willing to assist me.
I am doing a curriculum project and the problem my project is addressing is "the lack of
preparation PST receive to work with ELLs in mainstream classrooms".
My end goal and purpose is to create an online module to be used in mainstream teacher
preparation courses. My supervisor and I were thinking potentially giving it to 305
teachers at the end and having it be used in that class, because it's about cultural and
linguistic diversity in the classroom. However, any and all education courses could use it.
I'm looking for feedback from faculty in the education department.
I was wondering if you think there is a need for a module like I am proposing and if you
would be interested in using it in your courses once it is complete. Any and all feedback
would be greatly appreciated!
Graciously,

Professor T

Great idea.

Professor U

Professor Y

Would love to see the created module and would definitely consider using it in their future
classes
Offered two of their classes off the bat to be pilot courses in using this module. They
believe that the researchers idea sounds great and that it would be very useful
Advised looking further into what is already out there, between courses and the IRIS
modules.
Thinks that what the researcher is proposing is a fascinating topic and likes the idea of
syncing it with SUNY Fredonia.
Believe there is a need for it and would absolutely use it in their courses

Professor Z

No response.

Professor V
Professor W
Professor X

Step Seven: Conduct Research on How to Create a Module
The researcher contacted both Dr. Karen Lillie and Dr. Kathleen Gradel to ask for their
assistance in best websites or computer programs she should use to create her module. She chose
those two faculty members because they are known for their technology knowledge in addition
to having many online courses. The researcher has had online courses with both and is interested
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in the sites they used. The researcher looked at the different recommendations and will choose
one of their recommendations if they fit her needs.
The researcher also conducted research about how to design a module. This was
beneficial to the researcher because she had never created something of this caliber before.
Step Eight: Read Current Frameworks and NYS Exams
The researcher looked into the framework for the NYS teacher certification exam called
the EAS. She found a loose copy of the framework but that didn’t give her enough insight on the
purpose and objectives of the test. After looking through the New York State Teacher
Certification Exam (NYSTCE) website the researcher found the full framework and began an
initial analysis with her future framework in mind.
The researcher wanted more frameworks than just the one for the EAS so she went back
to the data bases and found two more. One was created by TESOL/NCATE and the other is titled
The Culturally Responsive Teacher. Reading all three of these frameworks helped the researcher
get into the mindset and feel confident with her topic.
Step Nine: Read Modules Similar to Researchers Intended Module
The researcher looked into current modules much like the module she intended on
making. When she began, it seemed very daunting because all the ones she looked at were well
recognized and incredibly informative. The researcher enjoyed analyzing these modules while
looking through them; compiling a list of things she would include and do similarly or
differently.
Step Ten: Deep Analysis of EAS Framework
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The researcher took a deeper look into the three frameworks she found. She pulled apart
the objectives, steps, and components from each of the frameworks. After that she compared the
frameworks. By doing this the researcher followed common trends to begin to form her own
framework, including the most important content. Each of the three frameworks refers to main
standards or points as something different. Those three terms are, qualities, domains, and
competencies. Those different qualities domains, and competencies are what made up the
researcher’s framework.
Step Eleven: Modify and Pull Apart Different Frameworks
Now that the researcher has read and analyzed the frameworks, using the information she
found she began to make modifications. The researcher decided to combine different working
frameworks, recommended frameworks, as well as premade standards, taking the most
applicable and necessary information from each to create a master framework herself. The
researcher found a lot of similarities and overlapping topics, so she chose the best wording to
create her own qualities, domains, and best information. The researcher thought of all these
frameworks as puzzles that she needed to put together and simplify, to best help future
participants who take her module.
Step Twelve: Create a Unique Framework for Module
Table 3
Framework for Researchers Module
Who are
ELLs?

Who are they, What is an ELL, How are they classified, SIFE/SPED
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What’s the
truth?

Researcher will go through common myths and misconceptions about ELLs and
point them out. For example, ELLs are all good at math, or ELLs don’t participate
because they don’t care about school.

Know your
terms.

ELL, ESL, ENL, Translanguaging (TLG), SIFE, SPED, CRT, Sheltered Instruction,
Funds of Knowledge, SIOP, Differentiated instruction, Comprehensible input
** The researcher notes that she may think of more vocabulary terms as she begins
compiling information to meet her framework

Know Your
State Law

Part 154, Lau v. Nichols, 14 th Amendment

What
programs
can my
school offer?

Integrated ENL, Freestanding ENL, Transitional Bilingual Education, Dual
Language Bilingual Education (One way or Two way)

What
instructional
model(s)
should I use
in my
classroom?

SIOP, Translanguaging, Classroom and school environment/scope
**The researcher will pick out some of the most commonly used and popular
strategies from the aforementioned models and give an overview and examples of
how to and when to use them.

How can I
help foster
relationships
with ELLs
parents?

Funds of Knowledge, Culturally relevant pedagogy, What to do with language
discourse

Co- teaching

Teachers should work as a team, together, Not one is an assistant, Both teach content
and English, Both need to be culturally and linguistically aware

Tips and
Tricks to
help you
succeed

Differentiated instruction, SIOP, Translanguaging, Comprehensible input, Sheltered
instruction, CRT, Technology, Funds of Knowledge

How can I
appropriately
assess my
ELLs?

Appropriate ways, Validity, PUMI, Reflection

What is the
EAS?

Break down of the test, Expectations of the NYS educator, Tips and tricks

How can I
be a
culturally
relevant
teacher?

Socio-cultural consciousness, Affirming views of diversity, Commitment and skills
for promoting change in schools, Understanding of how learners construct
knowledge, Skills for learning about their students, Ability to use appropriate
instructional approaches for diverse students.

Where can I
go if I have

IRIS, Colorin Colorado, College Professors, ENL Representative, Hit the books,
NYSTCE, Professional development
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questions or
need ideas?

Step Thirteen: Create Scope and Sequence for Module
Table 4
Scope and Sequence for Researchers Module
Section

Standard/ Framework

Goal/ objective

ELLs

Standard I: Knowledge of students

Myths

Standard VI: Instructional Practice

Candidates will be able to identify
ELLs.
Candidates will be able to identify
and tell the difference between
levels of proficiency.
Candidates will be able to identify
truth and myths about ELLs.

Know Your State Law

Standard IX: Professional
Leadership and Advocacy

Vocabulary

Standard IV: Knowledge of the
English language
Standard I: Knowledge of Students
Standard VI: Instructional Practice

Program Models

Strategies

Standard V: Knowledge of English
Language Acquisition
Standard VI: Instructional Practice

Bridging the Gap Between School
and Home

Standard IX: Professional
Leadership and Advocacy
Standard I: Knowledge of students

ENL “versus” mainstream

Standard IX: Professional
Leadership and Advocacy

Instructional techniques

Standard VI: Instructional Practice

Assessment

Standard VII: Assessment

Candidates will gain the knowledge
about laws and court cases that
affect ELLs.
Candidates will learn the different
acronyms regarding ELLs and their
education.
Candidates will be able to identify
the different program models ELLs
can participate in, as well as the
pros and cons of each program.
Candidates will gain a knowledge
of different successful strategies to
use with ELLs.
Candidates will learn about the
importance of creating a positive
environment for their ELLs.
Candidates will learn how to use
funds of knowledge in their lessons
to make content more culturally
relevant.
Candidates will learn that it is
important for both the mainstream
teacher and the ENL teacher to be
advocates and work together for all
students.
Candidates will learn about six
different techniques and models of
how to teach ELLs and how to use
each of them effectively.
Candidates will learn how to
adequately assess not only their
students, but themselves as well
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EAS framework

Traits to have

CRT recommended framework

Places to go

Standard VIII: Teacher as a learner
Standard IX: Professional
Leadership and Advocacy
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Candidates will learn about the
NYS exam they have to pass and
components of the EAS.
Candidates will evaluate their own
philosophy of education and see
how traits an effective ENL has fits
into it.
Candidates will learn resources to
use if they are unsure of ELL
related topics throughout their
teaching career.

Step Fourteen: Began Search for a Template to Use to Create Module
The researcher had little to no knowledge on how to create an online course, or module,
before conducting minor research. After this research the researcher realized she was going to
have to find a website online that had some form of template she could buy or that was free to
make her module. From her research, she didn’t feel confident in her computer abilities to build a
whole website on her own.
The researcher went to Google.com and began to search phrases, such as how to make a
module, ways to make a website, and how to make an online course. From those searches the
researcher found a few websites that she could use to create her module. She tried to find a
sample course created by each of these sites she originally found. If there wasn’t an already
made course for her to look at, or if the module didn’t look like she would be successful in
creating herself she didn’t even consider it.
Step Fifteen: Select and Sign Up for Different Websites to Use
Finally, after conducting research to find sites to make websites and looking through said
websites the researcher narrowed her choices to two sites. Those two sites were, coursera.com
and openlearning.com.
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A primary reason the researcher chose these two sites is because they both had the option
to be free to use, create, and distribute. For the purposes of her project the researcher didn’t need
to purchase anything because it didn’t need to be that advanced. The researcher thought from
looking through a premade site off each of her choices that one (coursera.com) was going to be
easier than (openlearning.com) to use, formatting and implementing content wise. The researcher
created an account for each site and titled her page the title of her module, “Accomplished
Teachers of ELLs”.
Step Sixteen: Start Setting up Layout and Formatting of Website
After creating an account and titling it, the researcher gained more access to seeing how
these different sites worked and what would have to go into creating her intended module. The
researcher began changing the color schemes, fonts, and layout design of her web page. This
helped show the researcher accessibility and ease of which the site will be to use; to help her
make her decision. After that, the researcher inserted the headings of each section of her module
based off her framework. The teacher read over the FAQs, mini tutorials, and editing tips given
throughout while working on formatting and design of her module to again, help choose which
module will be the most efficient and best to use.
Step Seventeen: Start Filling in Information to Choose Which Site to Use
After, she played around with formatting of the individual websites the researcher felt a
little more comfortable with each site to insert some information. This was the final step for the
researcher before she chose which site to officially use. The researcher contemplated using two
sites for this long of a duration but she didn’t want to make a choice too soon, putting a lot of
work into one site and not like how it looks or end up having trouble working with it.
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The researcher came up with a temporary description of the course and intended learning
outcomes and types them into her title pages, along with her title that’s already there. The
researcher played around with the look and accessibility of both websites after performing all the
prior steps and made her decision.
Decision made, the researcher chose to use openlearning.com to create her course.
Step Eighteen: Fill in Content of Module
After she chose a website to use to create her module and formed a framework, the
researcher began creating her module. The researcher’s online module has different styles of
learning in mind and focuses on the most pertinent information for these teacher candidates to
receive.
The researcher was going to begin by inserting a quiz/poll which will be used as a pretest
for the PST who take her course. This pretest will be short, as to not discourage or overwhelm
those just beginning the module. However, once she began to design the course she realized that
she didn’t want a pretest of poll at the beginning of her course. She realized that by taking the
course teachers were underprepared and would have to go through each part of the course
regardless. After she decided that she then went step by step through the different components of
her framework and filled in the information accordingly. Occasionally there will be checks for
comprehension and/or questions that the researcher will implement throughout the module. This
will insure those taking the module aren’t just clicking through.
Once all information is inserted into the module and it’s organized to where the
researcher likes it and is willing to disseminate her results she will publish the module. The last
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step of her module will be an assessment section. This assessment section will be composed of
five short answer questions that correlate with the researchers learning objectives.
Step Ninteen: Extended Research for Module
As the researcher was filling out content in the module she decided she needed to hit the
books again and get more research for her module. She pulled out old textbooks and went
through different websites she had used in the past to add to the information she already had to
insert into her module. The two websites she used for her extended research are the IRIS center
(2011), which is a site with different modules, many of which pertain to ELLs. The other website
she used was a policy brief she found online by the National Council of Teachers of English,
entitles English Language Learners (2008). The researcher also pulled out old textbooks from
prior courses she has taken throughout her master’s program. Books by the following authors:
Baker (2011), Zacarian and Haynes (2012), Wright (2010), and Vogt and Echevarria (2008).
Step Twenty: Create New, Catchy Titles for Module Topics
After meeting with her supervisor, the researcher took the advice of Dr. Mahoney to
make her headings catchier. The researcher worked on making titles that are either catchy or
questions to help keep candidates who use her module engaged.
Step Twenty One: Reflect on Limitations
One limitation the researcher has noted is the generalizability that will come with her
created module. It is only scratching the surface about ELLs, cultural and linguistic diversity,
and strategies to be used with ELLs in the classroom. It is not all that future educators will need
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in order to succeed and feel confident, and the researcher hopes candidates don’t think after
completion of the module they are experts.
Another limitation of this curriculum project is that the researcher won’t actually be
implementing this module personally so I will not be able to see its success or its failures. Also,
that the module is based on New York state, due to this fact not everything in the module could
be relevant to some individuals going through the module.
Step Twenty Two: Disseminate Module
With the help of the researcher’s thesis director the researchers’ module will be made
available and offered to any Fredonia course professors that would like to increase their students’
knowledge on ELLs and/or whose curriculum warrants such a module. Based on feedback from
those professors, the researcher can make edits as needed and then see if other NYS universities
would be interested. The researcher is also considering putting her module up for use on teacher
websites, like Teachers Pay Teachers.
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Results
See Accomplished Teachers of ELLs module, which can be found by clicking the link
below.
Link: https://www.openlearning.com/courses/accomplished-teachers-of-ells/HomePage
See below for the content that makes up the Accomplished Teachers of ELLs module.
Please note that in the module itself there are pictures and assignments throughout that are not in
the document below.
Content for Module
Who are ELLS?
 English language learners (ELL), or English learners (EL), refers to students whose first
language is not English but who are learning English. New York State mostly uses the
term ELL; they also use EB and MLL.
 ELLs are a complex group of students, with diverse abilities and gifts, educational needs,
backgrounds, languages, and goals
 ELLs are not homogeneous, they are a heterogeneous group (NCTE, 2008)
o Some students come from homes where no English is spoken
o Some students come from homes where English is spoken (sometimes
dominantly, other times occasionally)
o Some are refugees or immigrants
o Some born in the U.S.
o Some ELLs have a strong sense of their home culture and language, others do not
 ELLs are classified in five different language proficiency categories (Part 154, 2015)
o Entering, Emerging, Transitioning, Expanding, Commanding
 A more complex designation of an EL is a SIFE student. SIFE means, Students with
Interrupted Formal Education. Many times these students don’t have literacy in their
home language or have no formal educational background.
 ELLs can be refugees, native born Americans, SIFE students, immigrants. Anyone who is
learning English in addition to his/her home language
References
National Council of Teachers of English. (2008). English Language Learners. A policy research
brief. Retrieved
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from http://www.ncte.org/library/NCTEFiles/Resources/PolicyResearch/ELLResearchBri
ef.pdf
Colorin colorado. (2009). Teaching ELLs. ELL Basics. School Support. Retrieved
from http://www.colorincolorado.org/.
Office of Bilingual Education and World Languages (2015). Commissioner’s Regulations Part
154. Retrieved from www.p12.nysed.gov/biling/bilinged/CRPart154.html
Wright, W.E. (2010). Foundations for teaching English language learners: research, theory,
policy and practice. Philadelphia: Carlson Pub.
The IRIS Center. (2001). Teaching English Language Learners: Effective Instructional
Practices. Retrieved from http://iris.peabody.vanderbilt.edu/module/ell/
What’s the truth?
**means false
 Adults are better at learning a second language than young children
o This is a controversial question in regards to true and false terms. Some believe
that the younger a child is the easier learning and acquiring a language will be.
On the contrary, others believe that older learns acquire language better due to
more experiences and being more desperate to assimilate into the culture and the
language.
 Math is easy for ELLs because numbers are universal*
o Math can be just as difficult, or as easy, for ELLs as native English speakers.
Math is becoming more than just content but literacy as well, due to the amount
of vocabulary and word problems. Just because a student is from another country,
doesn’t mean they are a math genius!
 Immersion is helpful to ELLs while learning a second language
o Students need to be immersed into English language in mainstream classes and
social situations in addition to their ESL classes. This is ensuring that students are
part of all four domains of English language (reading, writing, speaking, and
listening), even if they aren’t actively engaging in a specific domain ELLs pick
up natural cues and social structures.
 Students first language interferes with his or her ability to learn a second language*
o Students home language is an asset. Please use their home language in instruction
and make sure students never feel like they need to get rid of their background.
The cultures and language(s) of all your students, but specifically ELLs, should
be celebrated, it can actually encourage students participation and engagement in
learning English.
 It takes between 5-7 years to become proficient enough in a second language to succeed
in and English only classroom
o Yes, it does depend on the individual; however, research shows that the average
individual will need 5-7 years to be proficient. Teachers and other individuals
sometimes think that ELLs are proficient before that time, but being proficient in
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English means in all four domains. Not only are all four domains taken in
consideration for being proficient, but also having academic English skills.
 Many ELLs have disabilities, which is why they are often over represented in SPED *
o ELLs can often be assumed to either have a disability because of the language
barrier OR ELLs can be forgotten in regards to receiving SPED services because
teachers assume it is only a language barrier. There is a difference between
second language acquisition, and a learning disability. The magic question for
you to ask is “is students problem occurring in students home language and
English or just English. It could make the difference between misidentifying a
student or not. Be diligent, when in doubt document and ask questions- always
advocate for your students.
 When an ELL student is able to speak English fluently, he or she has mastered it*
o The English language is WAY more than just speaking. Students typically master
speaking first. An ELL is considered proficient in English, and have mastered it
once all domains have been met.
 All ELLs learn English the same way*
o ELLs are just like any other student; no two students learn the same way. You
will need to differentiate for your ELLs, much like you would for your other
students. Note: It is important that teachers don’t just focus on teaching ELLs
vocabulary. It is important to front challenging or new vocabulary but ELLs need
to learn the content and be challenged as well.
References
Office of Bilingual Education and World Languages (2015). Commissioner’s Regulations Part
154. Retrieved from www.p12.nysed.gov/biling/bilinged/CRPart154.html

National Council of Teachers of English. (2008). English Language Learners. A policy research
brief. Retrieved from
http://www.ncte.org/library/NCTEFiles/Resources/PolicyResearch/ELLResearchBrief.pd
f
Know your terms
**These terms will be used and explained throughout the module. Familiarize yourself with
what they stand for to aid you as you complete this module. **



ELL: English Language Learner. You know this, see topic one!
Bilingual: An individual who has the ability to listen, speak, read, and write in two
languages, and uses them in their everyday lives. (Baker, 2011)
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Mainstreaming: When an ELL is in a general education classroom. Students should be
receiving challenging and authentic experiences and content in their general education
classroom. Set reasonable-high expectations for your ELLs. It is also important while
mainstreaming that your ELLs know that their native language and culture can still be an
asset to their education, and isn't something that needs to be forgotten or pushed
aside. (Baker, 2011)
ESL: English as a second language. Commonly refers to the program ELLs are
receiving. (NCTE, 2008)
ENL: English as a new language. The way New York state refers to certified teachers.
Translanguaging: A process, system where bilingual or multilingual languages are used
in content related activities. This practice uses bilingualism as a resource (if student has
literacy in their home language). It promotes using language fluidly and makes students
realize worth of both languages and increases use of both languages. It’s a way to make
complex content understandable to ELLs, while still using academic vocabulary and
challenging students. Uses collaborative group work, multilingual grouping, and gives
students different perspectives. (Celic and Seltzer, 2011)
SIFE: Student with interrupted formal education. These students can be hard to identify,
teachers and administration have to be diligent with HLQ and other resources to see if the
child has former schooling. This can determine whether or not an ELL has literacy in
their native language, which will alter how students learn English. (Part 154, 2015)
CRT: Culturally responsive teaching. A pedagogy, or method of teaching, that states
how important it is to include students’ culture in various parts of their learning. Positive
perspectives on parents and community members, a big part is communication. It is
beneficial to bring culture into all aspects of teaching. Doing so will make your ELLs
more comfortable and likely to participate and will engage native English speakers due to
the new experiences. For example, interview families of your ELLs and use their
experiences and knowledge and incorporate them into your lessons. (Villegas and Lucas,
2007)
Sheltered Instruction: Designed to help ELLS learn English AND academic content,
simultaneously. Students aren’t removed from mainstream classroom to learn content,
students are held responsible and accountable same as non ELLs, also encourages peer
communication, students are learning alongside English speaking students. (Vogt and
Echevarria, 2008)
Funds of Knowledge: Knowledge that families and community members possess in
various areas of work, home, and religious life that can be used as a foundation for
teaching. This can be an incredibly helpful tool to activate background knowledge from
your ELLs. This will help make learning more meaningful and engaging for not only
ELLs but all students in your classroom. It can also promote mutual respect between
peers in the classroom, and spark interests within your students. (Moll et al., 1992)
SIOP: Sheltered instruction observational protocol. This model sees repetition as key to
student success. Students need repeated content/directions and a slower pace while
delivering lessons. With the modules, it can be challenging but there are different SIOP
activities can help make content more approachable and comprehendible to ELLs. (Vogt
and Echevarria 2008)
Differentiated instruction: Philosophy for effective teachers where teachers provide
different students with different ways of learning (all in one classroom) all learning the
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same content. Individualized, similar to scaffolding, because not all students learn the
same, think Howard Gardner. Within one lesson the teacher might have three different
things going on depending on the types of learners they have. There are websites that will
print out different versions of the same story (based on reading level) with different
comprehensive questions based on level of story. There are places that do this for you,
but teachers need to do it on their own as well. (IRIS, 2001)
Comprehensible Input: Krashen’s belief that language isn’t “soaked up”. ELLs aren’t
sponges, you can’t just throw them into the water (English) and expect them to absorb the
English language and the content given in English. Language is acquired by hearing and
understanding messages, and then putting learned material into self-practice. This puts
emphasis on the individual learner, i+1. Comprehensible input is when you do just that.
You challenge the ELL but have language still be comprehensible to them, one level
above where the ELL is at. With this practice students, won’t understand all that the
teacher is saying but can interpret and learn to look for context clues. (Saville Troike,
2012)
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Know your laws!
The education ELLs receive is impacted by policies at the local, federal, and state level.
This section talks about some of the important laws that affect how ELLs are to be treated in
school and the type of education they should receive. The 14 th amendment is the reason many
court cases surrounding sounds/districts were won; due to the equal protection clause in the 14 th
amendment and due process. Lau v. Nichols was the first time that something was put into place,
stating what an appropriate education for ELLs is, that applied to all school districts. Finally, part
154, this law is the guide of all the laws and regulations teachers, administrators, and districts
need to follow regarding ELLs.
 14th amendment, 1868. (Wright, 2010)
o “No state shall make or enforce any law which shall abridge the privileges or
immunities of citizens of the United States; nor shall any State deprive any person
of life, liberty, or property without due process of law; nor deny to any person
within its jurisdiction the equal protection of the laws.”
 Lau v. Nichols, 1974. (Wright, 2010)
o Chinese American students were put in mainstream classrooms even though they
had no English proficiency; they were left to “sink or swim”.
o Justice William Douglass said the following “Under these state-imposed
standards there is no equality of treatment merely by providing students with the
same facilities, textbooks, teachers, and curriculum; for students who do not
understand English are effectively foreclosed from any meaningful education. We
know that those who do not understand English are certain to find their classroom
experiences wholly incomprehensible and in no way meaningful.”
o Due to this case, the Lau Remedies were created. This was a huge step because
prior to Title VII Bilingual Education Act regulations only applied to funded
programs. The Lau remedies applied to all school districts.
o Lau was put into federal law through the Equal Educational Opportunities Act of
1974 "No state shall deny educational opportunities to an individual on account of
his or her race, color, sex, or national origin by the failure of an educational
agency to take appropriate action to overcome language barriers that impede
equal participation by its students in its instructional programs."
 Part 154, 2007. (Part 154, 2015)
o Commissioner’s Regulations part 154 was put in place to ensure equal
educational opportunities for English Language Learners. It establishes the legal
requirements for the education for ELLs in New York State.
o Subpart 154-1(2014): This part reviews the new changes to Part 154 for the 20142015 school year. One of the major changes is the usage of new terminology
regarding how to refer to ELLs, based on their proficiency level.
o Subpart 154-2 (2014): This part reviews the expanded requirements of schools for
the 2015-2016 school year.
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o Proposed Subpart 154-3.
o There were many changes made to part 154 through subpart one and two. Areas
where changes were made to are the following: identification process, retention of
records, parents notification and information, ELL program placement, program
requirements, exit criteria, intervention supports for ELLs, services for former
ELLs, professional development.
Wright, W. E. (2010). Foundations for Teaching English Language Learners: Research, Theory,
Policy, and Practice. Excerpt from Chapter 3, "Language and Education Policy for
ELLs." (pp. 70-76). © Caslon Publishing. Printed with permission, all rights reserved.
Colorin colorado. (2009). Teaching ELLs. ELL Basics. School Support. Retrieved from
http://www.colorincolorado.org/
Office of Bilingual Education and World Languages (2015). Commissioner’s Regulations Part
154. Retrieved from www.p12.nysed.gov/biling/bilinged/CRPart154.html
Colorin colorado. (2009). New York: ELL Resources. Retrieved from
http://www.colorincolorado.org/ell-basics/resources-state/new-york
What programs can my school offer in New York State?
 Integrated ENL: Otherwise known as co-teaching. This is a program where ENL teachers
“push-in” to the ELL’s mainstream classroom. At times the ENL teachers usually “pushin” to ELA classes; other times the content area could be math, science, or social studies.
o Co-Teaching (aka Integrated ENL).
 Co-teaching SHARE responsibilities. The two teachers share a classroom,
the students, the planning, delivery, and assessment of instruction.
 Have to work together as a team, one isn’t more superior than the other, not an
assistant to the other teacher in the room.
 Mainstream teachers need to use ENL teachers as a resource, but not to expect
them to do the work for you.
 Co-teaching should support academic diversity in the regular classroom and
provide all students with access to the state curriculum.


Stand Alone ENL: In this instance ELLs receive English language development skills and
other skills needed for success in core content areas. Teachers “pull- out” students and
work with ELLs outside of the mainstream classroom. (IRIS, 2001)

ELLs in your school are categorized into one of five different English language proficiency
groups based on their scores on the NYSITELL or NYSESLAT test. Those two tests are tests
ELLs take to evaluate their English proficiency, to see what services those students will need to
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help give them the best education possible. Based on their English proficiency level students are
assigned a certain number of minutes (of ENL instructional time) that they need to receive. The
chart below is a breakdown of what type of ENL instruction students need and how many

minutes of them. Below is the chart from Part 154 (2015) that states English Proficiency Levels
and Corresponding Minutes.
(Part 154, 2015)
Transitional Bilingual Education: The theory behind this program is that children acquire fluency
in a second language through first mastering fluency in their native language. Fluency is defined
as linguistic fluency (speaking) and literacy (reading, and writing). Initially students learn
content in their native language and receive English education from secondary courses such as
music, art, etc. This theory is like a bridge, helping ELLs move from their native language to
English. (Baker, 2011)


Dual Language (determined by population): Dual language bilingual programs help
develop bilingual and bi-literate students. This program helps ELLs acquire a second
language while still maintaining their own; this helps develop positivity and crosscultural understanding. Parent permission is required for these programs. Language
distribution 50/50 begins in Kindergarten, assessments are done in both languages.
o One way bilingual program: The population of students is only students whose
native language isn’t English. Program entry for ELL students can be anytime
through grades K-5. Once students are excited from the program they are
monitored and entered into a regular classroom.
o Two way bilingual program: Student population is both native speakers of one
language and native English speakers. Entry into this program can occur in grades
K-5, the initial program entry for non-ELL students can only be from Kbeginning of grade 1. Students who exit the program will be monitored and have
the option to stay in the program or enrolling into a mainstream classroom. NonELLs remain in the program until the end of 5th grade. (Baker, 2011)

PRESERVICE TEACHER PREPARATION

51

The IRIS Center. (2001). Teaching English Language Learners: Effective Instructional
Practices. Retrieved from http://iris.peabody.vanderbilt.edu/module/ell/
Office of Bilingual Education and World Languages (2015). Commissioner’s Regulations Part
154. Retrieved from www.p12.nysed.gov/biling/bilinged/CRPart154.html
Baker, C. (2011). Foundations of bilingual education and bilingualism. Bristol: Multilingual
Matters.
What instructional model(s) should I use in my classroom?




Differentiating instruction and engaging in multiple different methods and strategies
while working with ELLs is best practice for teachers. Remember that it is important to
promote both academic and social English with in your ELLs. Below are two popular and
beneficial research based models and a few activities from each that you can begin to
implement into your classroom and lessons.
SIOP
o There are eight components to SIOP, theses eight components help teachers
remember different parts of lessons to include to help their varying levels of ELLs
and even their general education or special education students. The eight SIOP
components are listed below in bullets.
 Lesson Preparation: Make sure everything needed for the lesson is
gathered prior to conducting the lesson. See the seven below components,
have all of those prepared for each lesson.
 Building Background: Link content and concepts being taught to students
background.
 Comprehensible input: A teaching technique to help every student, no
matter their proficiency level, will understand each part of the lesson.
 Strategies: Use scaffolding techniques to help ELLs in learning and vary
questions so ELLs can use higher order thinking and critical thinking
skills.
 Interaction: SIOP believes that ELLs best learn through constant oral
participation. Let students talk during lessons, if they can speak and
explain something then they understand it.
 Practice and application: provide hands on materials, give students time to
talk about learning, provide appropriate wait time, and time for teacher to
clarify questions
 Lesson delivery: make sure the content and language objectives are
supported and students are engaged and while paced during the lesson
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Review and assessment: review vocabulary and concepts, provide
feedback, and make sure assessment reflect instruction
The following activities are examples of SIOP activities.
o SIOP activity for review/assessment: Simultaneous Round Table: students in
groups pass around a paper to record each student's answer to an open-ended
question; the paper goes around a second time as students read the responses and
add a new response.
o SIOP activity for interaction: Find Your Match: interact with class members with
matching words/concepts written on cards; when a match is found, students sit
down until everyone is matched.
o SIOP activity for comprehensible input: Every Student Gets a Chance: each
student reads aloud what is written on board to boosts confidence; repetition
enables quick learning.


Translanguaging
o Uses bilingualism as a resource (if student has literacy in their home language). It
promotes using language fluidly and makes students realize worth of both
languages and increases use of both languages. It’s a way to make complex
content understandable to ELLs, while still using academic vocabulary and
challenging students. Uses collaborative group work, multilingual grouping, and
gives students different perspectives.
o TLG activity one: Bilingual Dictionaries & Picture Dictionaries
 Using bilingual dictionaries is one way for emergent bilinguals to develop
their vocabulary in English. Bilingual dictionaries can be a great resource,
but they can also be overused if they are the only strategy we use with
emergent bilinguals to support their vocabulary development and
comprehension.
 Bilingual picture dictionaries are a fantastic resource for EBLs in grades
K-12, since the vocabulary they present ranges from very simplistic to
highly complex. Preview a few pages to make sure the topics covered and
the amount of words presented match with your students’ grade level and
reading ability.
 Make sure either dictionary translates from home language to English
AND English to home language.
o TLG activity two: Cognate Charts and Books
 Cognates are words that look and sound similar across different languages.
For example, the word democracy in English has both a Spanish cognate
(democracia) and a French cognate (démocratie). Cognate Charts are lists
of words in English alongside their cognates in other languages. Cognate
Charts are useful tools for EBLs, as they illustrate linguistic connections
across different languages.
 Cognate charts can be used for vocabulary words, cross content words,
directionalities, and word parts.
o TLG activity three: Four- Box Graphic Organizer & Frayer Model
 There are tons of graphic organizers out there, these two just show mays to
modify how you can use graphic organizers to include translanguaging.
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Four-box graphic organizer A Four-box graphic organizer (Figure 1)
should be used with the vocabulary words that are most important for your
students to spend time fully understanding and learning how to use
correctly. There are many variations of what to put in each of the four
boxes, and you can mix it up based on the focus you want to use with your
subject area and grade. This version has: The vocabulary word, A visual
representation of the word, A student-friendly definition, A sentence
using the word
 Frayer Model The Frayer Model (Figure 2) works very well with more
abstract terms that can best be explained by listing examples, nonexamples, and characteristics. However, it can also be used with concrete
words. As with the four-box graphic organizer, you should use the Frayer
Model with the vocabulary words that are most important for your
students to spend time fully understanding and learning how to use
correctly.

 Multilingual Ecology and Linguistic Landscape
 How can we create a classroom and school environment that celebrates students’ home
languages and cultures?
 How does the school look?
Are there translated signs labeling things?
Do bulletin boards represent all students in your school, celebrating diversity?
Is content being represented through a world view?
**This is a translanguaging strategy**
Vogt, M. & Echevarria, J. (2008). 99 ideas and activities for teaching English learners with
The SIOP Model. Boston: Pearson Education, Inc.
Celic, C. & Seltzer, K. (2011). Translanguaging: a CUNY-NYSIEB guide for educators.

How can I help foster relationships with ELLs parents?
 Funds of knowledge: Use funds of knowledge to bring in student’s cultures and show that
their cultures and language matter to you, to the school, and in the school.
What is Funds of Knowledge? Per Moll and colleagues (2001) funds of knowledge
“refers to the historically accumulated and culturally developed bodies of knowledge and
skills essential for household or individual functioning and well-being” (p.133).
An important part of ELL success is family and community engagement. This is not something
that the ENL teacher(s) or administration can do alone; it takes a team of people and requires
willingness of mainstream teachers as well. It might not be easy, not all families will be receptive
at first or ever, be respectful and think outside of the box partner with those you can in your
school or district to help make families of ELLs and community members comfortable.
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Once ELL success is a priority there’s a switch from asking “What can families of my ELLs
learn from us?” to “What can we learn from each other?”. This is a progressive way of thinking,
both parties (school and home) have information to share to help not only ELLs achieve in
school but all students.
Trust is key, this is true with all relationships. If community members, families of ELLs, and
ELLs themselves feel comfortable, respected, and a nature of trust between either themselves
and the school or you as the teacher engagement will begin to follow.
Creating a family and community engagement plan will help you do the following:
•
•
•
•
•
•
•
•
•

Strengthen home-school partnerships on behalf of ELL students
Recognize and build upon your ELL parents’ strengths
Harness the energy and ideas of staff, parents, and students in shaping those
partnerships
Mobilize and empower staff to become teacher leaders
Engage school-wide staff members beyond the ELL/bilingual departments
Create a culture of respect throughout the school community
Learn how to advocate for and allocate resources on behalf of ELL families
Encourage all participants to keep trying new, creative approaches until they find
what works
Implement the changes needed to make your new plan successful

Below are some doable ideas to help you create a community and family engagement plan. A lot
of this information the school or someone in the school might already know. Take a look at
students HLQ, and past school records. Talk with the ENL teacher(s) or family liasons in your
school. You might need to find a translator or a member of the community that you know to help
you communicate with families.

1. Learn about your ELL population
Take time to learn about the different students ethnic and linguistic backgrounds, and the
situations they came from. Knowing information about your ELLs will help you match
students with appropriate services and programs. It will also help you know your students
better, so you can begin the process of creating a positive safe relationship with your ELL
students.
Sample questions to find out
What countries your families come from
How many of your ELLs were born in the U.S.
What languages they speak (which may be at least two or three!)
If families who speak the same language, such as Spanish, come from different
countries or
different regions within the same country
The educational background of families and the school system of their countries
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If any of your ELLs are migrants, refugees, or students with interrupted formal
education
If your families have experienced war or another traumatic event such as a natural
disaster
2. Integrate cultural traditions of your families throughout the school
After you have learned where your students came from, take the time to learn about
cultural traditions of their families. This will help you create a welcoming and respectful
school environment. Take note on when you schedule events or have large projects/tests.
Using the background information of your students will help create opportunities for your
ELLs and create respect and rapport between peers. Learning about student’s cultures and
traditions can help avoid miscommunications or cultural blunders that can ruin the
relationship you are trying to create.
WHAT CAN YOU DO?? Invite parents to share food, activities, and music at school
events. Offer food in your cafeteria that reflects the cultural makeup of your school. Have
celebrations for holidays of your ELLs, in addition to traditional American holidays.
3. Create a welcoming environment for families
A welcoming environment makes a large difference for all families, especially families of
ELLs. Entering a school with a friendly, vibrant, and diverse atmosphere helps families
feel welcome, and shows them that schools are important to the community. Some
families can be intimidated by formal schools, and the amount of English needed to
navigate them. Making ELLs visible throughout the school and having a welcoming
environment will encourage families to come around.
WHAT CAN YOU DO?? Put student work on the walls, have signs in multiple
languages, post culturally diverse books in library, display maps and/or flags of student’s
native countries.
4. Make a personal connection with families
Personal and face-to-face communication is most effective, and will help build a
relationship that will lead to student success. Many families of ELLs come to America
with the hope of giving their children a better future, parents will want to talk with
children’s teachers about what they can do to help their child be most successful.
WHAT CAN YOU DO?? Hold a back to school event or picnic for ELL families, create
a welcome DVD (in multiple languages), create an ambassador program where students
and parents give tours and help communicate with different families.
5. Show that you value families’ native language
You need to see native languages as an asset, not a barrier. You need to see and use
native language literacy and instruction as a tool, not a crutch. You, as an advocate need
to set the stage for your classroom and instruction, and hope that other teachers and
classrooms will follow. Not only can politics and school districts dictate native language
literacy in schools, but parents of ELLs can as well. ELLs parents can be resistant to
promoting native language in schools or at home because they think it’ll affect their
child’s ability to learn English. Research debunks this belief; however, native language
skills contribute to ELLs’ academic success.
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WHAT CAN YOU DO?? Encourage your administration to have professional
development on the topic, have information in multiple languages, make resources
available to students in their native language, encourage students to use both their native
language and English.
6. Find ways to communicate with parents of ELLs
This can be the case with the parents of any student in your class, communicating with
parents can be a big challenge. Both you and the parents of your students can be
frustrated because they can’t get their messages across to the other, or if you do, the other
party doesn’t understand it. Parents of ELLs want to know what’s going on with their
students academically and at the school in general.
WHAT CAN YOU DO?? When sending home notices, report cards, etc. send them home
in the language your students’ parents will understand, provide translators/interpreters for
phone or in-person conferences.
7. Provide opportunities for parents to learn more about important topics
Some parents don’t know a lot about or understand the education system in the U.S.
Some families might not get involved because they don’t know they can get involved, or
know how to- take the time to give families the background information they need to help
them understand.
WHAT CAN YOU DO?? Give parents opportunities to attend workshops in their native
language about complex topics.
8. Create ways for parents to participate and volunteer
There are many ways to include parents in the school community and to bring them
together with other families at the school, such as school visits, volunteering, or activities
surrounding skills.
WHAT CAN YOU DO?? Invite parents to visit the school and your classroom, invite
parents to come in and speak about their native country/job/traditions, etc., encourage
parents to volunteer at different places around the school.
9. Create ways that parents can help with students’ schoolwork
ELL parents can feel unprepared and intimidated to help with homework, especially if
they themselves don’t have English skills. Take time to help their parents understand how
important of a role it is for them to partake in and support their parent’s success.
WHAT CAN YOU DO?? Show parent’s places where they can go to help with
homework, encourage parents to check that homework is completed, encourage parents
to read to their children, give parents contact information so they can contact you about
parent’s progress or questions.
10. Think outside the box
An important step for you is to realize that ELL parents usually are coming from a
different cultural perspective regarding school and the education system. It might take
time and assistance from you (and other staff members) to help parents realize what their
role can be in their children’s’ schooling now that they’re in the United States.
Many other cultures respect and put teachers on a pedestal, that teachers are experts, not
parents. They could have a hard time understanding that they can be on the same level as
you. Some parents, based on their culture, may think their role in their child’s education
is different than American families. For example, many Latino families think education
focuses on personal and moral development; opposed to many American families who
see schooling as for academic development only. Depending on parents view of school
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and teachers will affect how willing they will be to work with you and the school for your
ELLs.
WHAT CAN YOU DO?? Talk with the parents of your ELLs (with an interpreter if
necessary). Questions you can ask:
How do they define their role in their child’s education?
What concerns, priorities, and hopes do you have regarding your child?
What events would you be interested in attending?
What are some obstacles that would discourage you from participating? What can I
change or do to help that?

Breiseth, L., Robertson, K., & Lafond, S. (2011). A guide for engaging ELL families: Twenty
strategies for school leaders. Retrieved
from http://www.colorincolorado.org/sites/default/files/Engaging_ELL_Families_FINAL
.pdf
Moll, L., Amanti, C., Neff, D., & Gonzalez, N. (1992). Funds of knowledge for teaching: Using
a qualitative approach to connect homes and classrooms. Theory Into Practice, 31 (2),
132-141.
How can I appropriately assess my ELLs? (Mahoney, 2017)
 Appropriate ways: multiple methods, has to be a reason for assessment
o There are four categories of methods to test ELLs. These categories are selected
response (student chooses from predetermined responses), performance (student
is doing, completing, or performing something), written response (student has to
write the response), and one to one communication (student and teacher are
working together).
o There are four categories of modalities is the method the teachers choose to use
while testing: one to group, one to one, group to group, and group to self.
 PUMI
o PUMI stands for purpose, use, method, and instrument. Below is a diagram
describing each of steps of PUMI and the questions educators and administrators
need to ask themselves.
o This system will help teachers and administrators make sure all tests being
administered are equitable, have a valid purpose, and are appropriate for intended
audiences.
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Validity
o Every time you give a test to your students ask yourself to following question:
What is my assessment testing?
 If students are taking a math test the test should be testing their math
skills, and knowledge of the topics concepts. Often these tests are more
literacy tests, and students get caught up in all the reading instead of the
math topic. Make sure your test is truly testing its purpose, whether that be
math, reading, science, etc.
 Literacy is needed in tests, it is virtually impossible to get rid of all
literacy in a test, if that’s not what the test was designed to test. Since this
is the case don’t be afraid to adjust how you score the test.
o Test your test, this takes time, but it is worth it for your ELLs
 Not all of your students are on the same level, you may need to scaffold
your tests and change formatting or techniques used depending on your
student’s language proficiency and abilities
 When you increase your validity, you make your accountability. Data is
valid for each student and shows how effective of a teacher you can be.
Reflection: teachers need to reflect on their lessons after carrying them out, not every
lesson is a good one and that is okay
o Reflecting is more than saying “my lesson went well” or “my students were so
poorly behaved”. Teachers need to take reflecting a step further.
o Reflective teaching leads to effective teachers and successful students. Without
reflecting teachers, can jump to conclusions and assess inappropriately, move on
to a new topic too quickly, or underestimate their students.

Mahoney, K (2017). The Assessment of Emergent Bilinguals Supporting English Language
Learners. Bristol, England; Multilingual Matters.
What is the EAS? (Pearson, 2014)
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The EAS is a 135 minute NYS teaching exam. Teacher candidates must pass the test for
certification
SPED, ELLs, diversity
Selected response/Multiple choice 70% and Constructed response/short answer 30%
o All questions are scenario based questions, with many different responses to said
scenario
o

Performance expectations diverse students, students with disabilities and other special
learning needs, ELLs, teacher responsibilities, and school home relationships
o The New York State educator understands the characteristics, strengths, and needs
of all student populations and effectively uses knowledge of diversity within the
school and the community to address the needs of all students, to create a sense of
community among students, and to promote students' appreciation of and respect
for all students in their diversity.
o The New York State educator understands the characteristics, strengths, and needs
of students with disabilities and other special learning needs and effectively uses
this knowledge to help students reach their highest levels of achievement and
independence.
o The New York State educator understands the characteristics, strengths, and needs
of English Language Learners and effectively uses this knowledge to assist in
developing their language and literacy skills and promoting their achievement of
learning standards in all content areas.
o The New York State educator understands rights and responsibilities in situations
involving interactions between teachers and students, parents/guardians,
community members, colleagues, school administrators, and other school
personnel.
o The New York State educator understands effective strategies for promoting
positive and productive relationships and interactions between the school and
home to enhance student learning.
Sample EAS Question: diverse students populations (Pearson, 2014)
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Class Description: Ms. Finnegan is a new sixth-grade English language arts teacher
whose class includes 34 students with diverse characteristics and needs. The majority of
students come from one culture, which reflects the composition of the school population
as a whole. Recently, the community has become home to a growing immigrant
population. This shift in demographics has resulted in some tension at the school between
groups of students. The principal asked teachers to make it a priority to create inclusive
classroom environments and provided professional development sessions and faculty inservice training to support them in their efforts. Ms. Finnegan has a goal of learning as
much as possible about her students and their backgrounds, interests, and needs. During
the first few weeks of school, Ms. Finnegan administers a student interest survey and
each day she makes notes in her journal about classroom activities, student interactions,
and students' responses to various instructional approaches. She also frequently reviews
assessment data. Her review of data from students' most recent standardized reading
assessment indicates that, of her 34 students, only ten have achieved the level of
proficient in English language arts. Ms. Finnegan is planning a lesson on distinguishing
fact from opinion in informational texts. She plans to have students work in small groups
for some lesson activities. As part of the planning process, Ms. Finnegan is reflecting on
the notes in her journal and considering various strategies for ensuring that instruction is
culturally responsive and helps her students understand and apply their learning in future
lessons.



Excerpts from Ms. Finnegan's Journal:

PRESERVICE TEACHER PREPARATION



61

Excerpt from Ms. Finnegan's Draft Lesson Plan:

 Use the exhibits to answer the questions that follow.
1. The patterns of interaction in Ms. Finnegan's class suggest that students would benefit the
most from which of the following instructional approaches?
a) implementing frequent independent study projects and self-paced learning activities
b) providing a highly structured learning environment that features strict rules and
consequences
c) designing a system of concrete rewards for classwide achievement of learning objectives
d) adopting heterogeneous grouping practices that promote shared goals and mutual learning
support
2. Which of the following statements describes the most likely explanation for students' lack of
engagement with the main idea activity on September 7?
a) The use of two passages made the activity too long to hold students' attention.
b) The students prefer reading literary passages to reading informational passages.
c) The teacher did not incorporate students' prior knowledge and provide other appropriate
scaffolding.
d) The topics of the passages were too similar and provided little variety to stimulate
students' thinking.
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3. Which of the following tasks would be the most appropriate and effective method for
informally assessing student learning in Ms. Finnegan's lesson on distinguishing between fact
and opinion?
a) Student groups evaluate their performance on the small-group activities on fact and opinion.
b) Individual students use different colors to highlight facts and opinions in a passage on a
familiar topic.
c) Pairs of students test each other's knowledge of fact and opinion using textbook passages.
d) The teacher observes student groups as they perform the small-group activities on fact and
opinion.
4. Which of the following additional actions should Ms. Finnegan have taken in response to the
verbal altercation on September 16?
a) Discuss the code of conduct in order to restore a classroom climate that is safe and
comfortable for students.
b) Encourage students to write in their journals about how the incident made them feel.
c) Have students work in small groups to reexamine classroom rules and suggest revisions as
needed.
d) Send the students in question to an alternate location in the school to reflect on their
behavior.
 Use the exhibits to complete the task that follows.
5. After analyzing the information provided, write a response of approximately 150–200 words
in which you:
o identify one issue related to student diversity that Ms. Finnegan should address in her
instructional planning related to this lesson;
o describe one strategy Ms. Finnegan could use to address the issue you identified; and
o explain why the strategy you described would be effective in facilitating student
learning.
o The final version of your response should conform to the conventions of edited
American English.
 Sample Response
One issue related to diversity that Ms. Finnegan should address in planning the lesson on fact
and opinion is that students, depending on their backgrounds or gender, may or may not be
familiar with the topic professional basketball. Students with little or no background knowledge
of basketball will be at a disadvantage when it comes to determining whether a statement is a
fact or an opinion.
Ms. Finnegan could address this issue by allowing students to choose from texts written on
several different topics that are more familiar to all students. She could then form groups
according to the texts students choose.
This strategy would be effective in facilitating student learning because students would have the
necessary background knowledge of their topic. They would not have to expend mental energy
trying to comprehend text about an unfamiliar topic, and could focus their attention on the
primary objective of distinguishing between fact and opinion. This strategy would also
encourage students to work with different peers and help them get to know other students who
share their interests.
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New York State Teacher Certification Examinations (NYSTCE), (2014). Educating
all Students. Amherst: Pearson. Retrieved
from http://www.nystce.nesinc.com/PDFs/NY201_OBJ_FINAL.pdf
New York State Teacher Certification Examinations (NYSTCE), (2014). Educating
all Students. Amherst: Pearson. Retrieved
from http://www.ncte.org/library/NCTEFiles/Resources/PolicyResearch/ELLResearchBri
ef.pdf

How can I be a culturally relevant teacher? (Villegas and Lucas, 2007)
Engaging all students is important, it’s especially important to reach those students from diverse
cultural and linguistic backgrounds. Being a culturally relevant teacher is one way for you to
achieve your goal of reaching those students. Being a culturally relevant teacher is more than
implementing unique teaching techniques and strategies into your classroom and lessons. It is
changing how you look at students, and challenges your teaching philosophy and way of
teaching. Villegas and Lucas (2007) came up with six qualities that teachers can develop to help
effectively teach ELLs, and be a culturally responsive teacher.
 Socio-cultural consciousness
o Make your classroom a welcoming environment
o Make sure your students are represented and proud of who they are and where
they came from
o Know that language, culture and identity are strongly connected
 Affirming views of diversity
o Promote diversity in your classroom, through bulletin boards, lesson plans, guest
speakers, etc.
o Be positive, linguistic diversity is good, celebrate bi and multilingualism
 Commitment and skills for promoting change in schools
o You will be one of the few advocators for ELLs in your school, be proud and
loud, make a difference
o Push teachers, staff, administration to linguistic landscape and make ELLs feel at
home within their school walls
o ELLS deserve opportunities, make sure they get them
 Understanding of how learners construct knowledge
o It’s not always easy and you will continuously be learning new strategies and
techniques to improve ELLs schooling
o Patience is key with ELLs, you will need to learn that it may take time and a lot of
effort for ELLs to pick up content
o Take special interest to linguistic features that will be challenging for ELLs, and
then come up with ways to help them become successful
 Skills for learning about their students
o Important to know the background of your students and how to pull that into
engaging lessons
o Important to acknowledge the experiences ELLs might have and how that will
affect how they will learn
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o Important strategy using background and experiences of ELLs within lessons and
activities
Ability to use appropriate instructional approaches for diverse students
o Have the desire, the patience, the will to work with ELLs
o Sometimes what’s easy isn’t always what’s best, work and research will be
necessary
o Apply supports to help bring ELLs to the same levels as their peers for learning
(visuals, hands on activities, translating)
o Provide redundant, clear, and explicit instruction to ELLs

Culturally responsive teaching promotes student involvement. Student involvement and an
encouraging teacher will lead to motivated learners, specifically intrinsic motivation. Intrinsic
motivation has sparked many successful research based educational models, such as multiple
intelligence theory and constructivism. With intrinsic motivation in mind Wlodkowski and
Ginsberg (1995) created a model of culturally responsive teaching. This model is respectful of
different cultures and encourages creating a common culture for your classroom, where all
students are accepted. There are four motivational conditions for the teacher and students to
follow, these procedures encourage equitable participation and a positive environment for all
students.
1. Establishing inclusion—creating a learning atmosphere in which students and teachers feel
respected by and connected to one another.
1. Collaborate and cooperate
2. Treat all students equitably
3. Share ownership of knowing with all students
2. Developing attitude—creating a favorable disposition toward the learning experience
through personal relevance and choice.
1. Relate teaching and learning activities to students’ experience and/or previous
knowledge
2. Encourage students to make choices in content and assessment methods based on
experiences, values, needs, and strengths
3. Enhancing meaning—creating challenging, thoughtful learning experiences that include
student perspectives and values.
1. Provide challenging learning experiences, use higher order thinking and critical
inquiry, address relevant, real-world issues
2. Encourage discussion of relevant experiences
3. Incorporate student’s dialect into classroom dialogue
4. Engendering competence—creating an understanding that students are effective in learning
something they value.
1. Connect the assessment proves to the students’ world, references, and values
2. Include multiple ways to represent knowledge and skills and to obtain outcomes
at various points in time
3. Encourage self-assessment
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Villegas, A.M. & Lucas, T. (2007). The culturally responsive teacher. Educational Leadership.
Retrieved from http://worldview.unc.edu/files/2014/02/Required-reading1-TheCulturally-Responsive-Teacher.pdf
Wlodkowski, R. J., and M. B. Ginsberg. (1995). Diversity and Motivation: Culturally Responsive
Teaching. San Francisco: Jossey-Bass. Retrieved from
http://www.ascd.org/publications/educational-leadership/sept95/vol53/num01/AFramework-for-Culturally-Responsive-Teaching.aspx
Where can I go if I have questions or need ideas?













You’re not alone
Websites: Pinterest and Teachers Pay Teachers
o These two websites offer ideas for teachers to use within their classrooms and
with their students. Resources on these sites can be free or cost money. They are
great resources for supplemental activities and materials to use.
Your mentor
o When you begin at a school you will be assigned a mentor to help guide you
through the beginning of your career. These individuals are a great resource for
you to go to if you have questions; even if they don’t know the answer they have
been around long enough to lead you in the right direction.
IRIS center
o This is a national website created to improve teachers knowledge; therefore,
students education. This site has a broad range of topics and mini modules (much
like this one) ranging from classroom management, to learning strategies, to
diversities and disabilities.
Colorin Colorado
o This is a bilingual site created for both educators and families of English language
learners. One this site there are different books and lessons/activities you can do
with your students. There are articles answering questions about hot topics for
parents, which you can use to help bridge the gap between home and school, or to
print out and give to families. There is also a glossary and resources by grade and
state.
College professors
o You spent 6+ years accumulating professional relationships during your collegiate
career, use them. Professors and doctors from your University have a lot of
knowledge and would love to share it with you if you reach out to them.
ENL teachers in school
o In addition to your mentor, who might point you in the direction of the ENL
teacher(s) there are ENL teachers in your school who are the experts and
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advocates for ELLs. Just remember, these teachers are a resource, they will help
collaborate with you or answer questions, but they won’t do the work for you.
Hit the books
o You spent all that money on textbooks during college, if you still have them crack
them open! If you don’t, there are tons of books online and in local libraries that
can assist you.
NYSTCE (http://www.nystce.nesinc.com/ )
o Use this site to help you prepare for the EAS or any other teacher certification
exam.
Professional development
o New regulations now mandate that schools have professional development
specifically designated for topics applicable to ELLs.

End of Module Assessment
Thank you for taking this course. I hope the content was meaningful to you and you now have a
better understanding of how to work with ELLs. Please take the time to answer the following
questions. If you struggle on a question, do not hesitate to go back and review different pages of
the course. Again, please remember if this is for a school assignment, please record your answers
in the method your teacher requests, or take screen shots of pages. OpenLearning will not save,
collected or recorded responses.
1. What is the difference between ELLs and SIFE students?
2. What was the purpose of Commissioner's Regulations part 154? What are the new
requirements it put in place in regards to labeling ELLs and the types of services they will
receive? Name two other changes made to the document through subparts one or two.
3. You learned about five different programs your school can offer. Choose two programs
and describe them, which of the two do you personally think ELLs would benefit most
from?
4. What is funds of knowledge? What can you use in addition to funds of knowledge to help
create a family and community engagement plan in your school/classroom?
5. Mrs. Jones is a new fourth grade teacher at Pine Grove Elementary school. She found out
that her classroom is an ELL classroom, and 60% of the children in her class are ELs.
Mrs. Jones has never worked with ELLs before, and is nervous about engaging her
students and creating an environment where all students can come together. Her mentor
at school told her to do some research on culturally responsive teaching to help
appropriately and effectively teach her students. Based on your learning of CRT what
advice would you give Mrs. Jones? What qualities or conditions does she need to work
on or implement for a successful school year?
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Discussion
Reflection
The purpose of this curriculum project was to design a module to help mainstream
teachers better service and understand ELLs in their classrooms and schools. This module has
met the researcher’s goal by providing a module where preservice teachers can obtain the
information they haven’t yet received and can go back to, to review the information.
Information from this module will help these teacher candidates (and even current
teachers) for various reasons. The completed module, includes information on who ELLs are,
this way teachers can better understand where these students come from and the demographic
that they make up; from these teachers, will understand the importance of respecting student’s
backgrounds. The completed module also includes information on past and current laws that
affect ELLs, their education, assessments, general schooling, and programs available. From this
section, teachers can understand the importance of services, how they came to be, and the proper
way they should be implemented based on student’s English proficiency level. The primary
reason for this module is to provide instructional models and strategies for teachers to use within
their classrooms. The important thing to note is that these techniques aren’t just successful with
ELLs but with all students in their classrooms. This module will provide mainstream teachers
with information on how to use different strategies (like SIOP and translanguaging), why it’s
important, and where to go if they have more questions.
The researchers goal was to give a crash course, all about ELLs; to give a plethora of
information about different topics at hand, without overwhelming these teachers. The
information included in the module will help ELLs receive a better education; hopefully,
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teachers will use the information to better represent students, differentiate for students, and to
assess students. The researcher didn’t realize how much work would go into creating this
module. She did a lot of reflecting on what she has learned over the past semesters in her
graduate program and realized how lucky she was to have learned as much as she did, and be as
prepared as she is.
Overall, the researcher enjoyed making this course. She enjoyed thinking back on
everything she learned throughout her graduate program and professional developments she
attended and figuring out what was pertinent for all teachers to know. The researcher also liked
that idea of creating something useful, this isn’t a long or laborious course, and from it many
more teachers will receive information that mainstream teachers would otherwise go without
knowing.
Challenges
The biggest challenge for creating a module like the researcher did, was creating
something unique and useful. With the other resources that are available, the researcher had to
ask herself, “Why should someone choose yours?”. Making her module a broad overview,
efficiently covering each topic chosen and having engagement components is how she set hers
apart from materials already out there.
The actual building of the module itself was a challenge in itself. Despite going through
the process of mini pilot sessions of different websites to use, and visiting different websites, the
researcher realized that there was no perfect site. She thought OpenLearning was the best option
but when it came to formatting individual pages, there were things she wished would have been
available to her, like changing the font and size of words.
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The final challenge the researcher found herself dealing with was life in general. The
researcher was taking three graduate courses and working as a fulltime teacher, in addition to
that the researcher was expecting. Those three constraints weighed heavily on the researcher to
get everything done that she needed to, at the quality level that she wanted.
Limitations
One limitation of this curriculum is that it is predominately content relevant to New York
State. The researcher designed the module for NYS teachers, to assist and give them more
information, there are parts of the module that are universal but if a preservice teacher intending
on teaching in another state would have to take different certification tests and have a different
law (Part 154) in place to learn. In addition to the module being predominately relevant for NYS
teachers, there is a sense of generalizability within the module. Accomplished Teachers of ELLs,
only scratches the surface regarding content mainstream PST need to succeed and feel confident.
Another limitation of this module is that there are other materials similar to what the researcher
has created; however, from research she conducted there are many districts, universities, and
preservice teachers themselves who have never seen or used said materials. Even though there
are websites with the information provided in the researcher’s module, the module is a concise
way to not only get information but also check for comprehension to reaffirm what was learned
throughout it.
Next, finding an outlet to disseminate the created project could pose to be a challenge.
The number of ELLs in districts and schools are flourishing; so hopefully there are individuals
who will find using this course helpful and important. Lastly, and potentially the largest
limitation is that the researcher didn’t pilot her curriculum project during the creation of her
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thesis. Due to this fact, the researcher will not actually see the successes or failures of her course.
There were some professions at SUNY Fredonia who said that the researcher could pilot it with
their class; however, it wasn’t part of her project design. The researcher does think it is important
for the module to be piloted before it is completely disseminated. This would entail preservice
teachers taking it and reflecting on if they learned applicable information and if the module itself
was enlightening and helpful.
Implications
The major implication from this curriculum project is that mainstream preservice teachers
will obtain more content than they are currently receiving from their undergraduate courses. If
these teacher candidates currently are or have already learned content on ELLs then they will
receive reinforcement, and hopefully it will sink in more. From this curriculum project
professors, can also gain insight on information about ELLs that their students might need.
Professors can then implement information from the module into their curriculum, if they don’t
want to use the module itself.
Dissemination
The researcher intended on disseminating and making the module public for use. Initially
the researcher wanted to give it to willing professors at SUNY Fredonia, both at the
undergraduate level and graduate level. As she was working on the project the researcher thought
her module would not only be helpful for her intended audience, preservice mainstream teachers,
but also current mainstream teachers. ELLs are a growing demographic in schools and some
current teachers who missed preparation for these individuals could benefit from learning new
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strategies and techniques for both teaching and assessing all students, but specifically ELLs, in
their classrooms.
While discussing her thesis with a colleague at her current workplace, the researcher was
given another potential way to disseminate her module. Teacher pay teachers is a website where
teachers can put up worksheets, bundles, flip charts, and any other classroom materials they have
created for free or any dollar amount. The researcher’s colleague suggested putting her module
on there once it was finished for interested teachers.
Another way that the researcher can disseminate her module is via the website she used
to create the module itself. Openlearning is a site where once your module is completed, the
creator can publish it privately; however, there is an alternative way to publish completed
modules. Creators can make their sites public so anyone registered on openlearning can use/take
the course that was created. Within that domain, creators can make their course free or cost
money to take. The researcher entertained the idea of publishing her module publicly, but plans
on keeping it privately published to start. Depending on feedback received and how pilot testing
of the module goes, she can reevaluate her decision.
To disseminate her module, the researcher intends on starting out within her own
university, SUNY Fredonia, and based on feedback move outwards to other NY universities. The
researcher could also bring it up to her school district or on a smaller scale, her principal, to use
it as a professional development.
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