
The Affective Factors that Influence a Child's
Emergent Literacy Skills and Behaviors.

Item Type Thesis

Authors Gawron, Taylor

Publisher State University of New York at Fredonia

Rights Attribution-NonCommercial-NoDerivs 3.0 United States

Download date 23/05/2023 21:57:19

Item License http://creativecommons.org/licenses/by-nc-nd/3.0/us/

Link to Item http://hdl.handle.net/20.500.12648/316

http://creativecommons.org/licenses/by-nc-nd/3.0/us/
http://hdl.handle.net/20.500.12648/316


 
 

1 

 

 

 

 

 

 

THE AFFECTIVE FACTORS THAT INFLUENCE A CHILD’S EMERGENT 

LITERACY SKILLS AND BEHAVIORS 

 

by 

Taylor Gawron 

 

 

 

A Thesis/Project Capstone 
Submitted in Partial Fulfillment 

of the Requirements for the Degree of 
Master of Science in Education 

Literacy Birth to Grade 12 
Department of Language, Learning and Leadership 
At the State University of New York at Fredonia 

Fredonia, New York 

August 2018 

 

 

 

 





EMERGENT LITERACY SKILLS 
3 

ABSTRACT 

 

Emergent literacy is a child’s knowledge of reading  and writing skills before they learn 

how to read and write words. This skill should be continued to be monitored through the 

transition from kindergarten to first grade. There are affective factors that affect a child’s 

emergent literacy skill, self-efficacy, motivation, attitude and family factors. It is important for 

parents and guardians to be educated on what emergent literacy is and what they can do to 

support and enhance their child’s skills and behaviors. As a result, a curriculum project was 

developed to present to a wide variety of school districts for parents to develop a better 

understanding of what emergent literacy is and what factors can influence their child’s skill and 

behaviors. Also, this website will provide ideas and activities for parents to help to enhance their 

child’s skill and support their learning.  
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CHAPTER 1: INTRODUCTION 

Statement of Problem 

The National Association for the Education of the Young Children have discussed that the 

“efforts continue to raise concern regarding children’s ‘readiness’ to enter kindergarten and first 

grade” (NAEYC, 1995). NAEYC considers three factors when discussing school readiness and 

the factors include:  

(1) the diversity of children’s early life experiences as well as inequity in experiences; (2) 

the wide variation in young children’s development and learning; and (3) the degree to 

which school expectations of children entering kindergarten are reasonable, appropriate, 

and supportive of individual differences (NAEYC, 1995). 

Kindergarten readiness is a way of determining if students are “well prepared.” Children who are 

entering kindergarten and are well prepared for what it so come, tend to be more successful 

academically and are developmentally ready.  Protheroe (2006) explains that an “expanding 

body of research confirms the impact of children’s prekindergarten experiences adds that the 

experiences children have prior to kindergarten have an impact on their success in school” (p 

32). While it is easy to assume that all children are ready to enter kindergarten when they reach a 

certain age, there are important factors to consider from both the child’s parents and school 

administrators, such as their health, socioeconomic status, behaviors, language barriers, culture 

and social-emotional attitudes. Schools are also an important piece of the readiness puzzle 

because different schools have different expectations and measures that are required to be met. 

The same child, with the same strengths and needs, can be considered ready in one school and 

not ready in another. 
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Therefore there are factors that affect a child’s school readiness such as at home-literacy 

practice, and affective factors including a child’s attitude and motivation, along with family 

factors like socioeconomic status (SES) and race/ethnicity. The problem is identifying the 

different factors that impact a student’s school readiness. 

This problem can be addressed by asking the question, what are the identified factors that impact 

school readiness? The most applicable way to address the question is to conduct a literature 

review, synthesize the findings, and disseminate the results through some form of professional 

development. 

Background  

Through personal experiences and working towards becoming a literacy specialist, I have 

worked with students who are entering school, but are not ready to perform to their fullest. The 

students I have worked with are not demonstrating school readiness due to a lack of skills, but 

rather a variety of factors, such as behaviors, language barriers, culture, socioeconomic status, 

health, and social-emotional attitudes. Working in different schools, I have witnessed students 

that are falling behind academically and I have spoken to their classroom teachers, and they are 

typically students affected by one or more of the factors. This leads me to wanting to identify the 

factors that impact school readiness.  

Terminology  

There are a few key terms, which will be used often in this research project and may 

require clarification. The terminology includes Affective Factors, Attitude, Emergent Literacy, 

Family Literacy Theory, Literacy, Motivation, Self-efficacy, and Socioeconomic Status. Refer to 

the chart below for the terminology and the corresponding definitions.  
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Table 1. 

Term Definition 

Affective Factors A set of emotions and attitudes people have about 
themselves or the surrounding environment.  

Attitude The way a student feels about the teacher, classmates, 
classroom, school, and even learning materials. 

Emergent Literacy Refers to a period in a child’s life between birth and his or 
her ability to read and write at a conventional (approximately 
third grade) level. 
(Tracey & Morrow, 2017) 

Family Literacy Theory 1. The design, implementation, and evaluation of 
programs to facilitate the literacy development of 
family members;  

2. The relationships between literacy use in families and 
students’ academic achievements; and 

3. The ways in which literacy is naturally used within 
the context of the home. 

(Phillips et al., 2006) 

Literacy A process that includes reading, writing, thinking, and 
listening to communicate effectively. 

Motivation  A general desire or willingness to do something 

Self-Efficacy One’s belief that her or she possesses the abilities to attain 
specific goals. 
(Tracey & Morrow, 2017) 

Socioeconomic Status The social standing or class of an individual or group. It is 
often measured as a combination of education, income and 
occupation. 

(APA, 2017) 
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Rationale  

Ensuring that children are ready for successful school experiences is one of the most 

pressing issues in early childhood policy and practice (NAEYC, 2009). While it is easy to 

assume that all children are ready to enter kindergarten when they reach a certain age, there are 

important factors to consider from both the child’s parents and school administrators, such as 

their health, socioeconomic status, behaviors, language barriers, culture and social-emotional 

attitudes. Schools are also an important piece of the readiness puzzle because different schools 

have different expectations and measures that are required to be met. The same child, with the 

same strengths and needs, can be considered ready in one school and not ready in another. “It is 

the school’s responsibility to educate all children who are old enough to legally attend school, 

regardless of their skills” (Maxwell & Clifford, 2004, p.1).  Entering school for an education is 

currently not just about age anymore when it comes to determining a child’s readiness, and it 

seems to be a recurring theme in school districts and more children are not ready upon entering 

school their first year. This question is worth studying because having awareness and 

understanding of factors that impact school readiness will enable parents, teachers and other 

stakeholders to provide better preparation to help students be ready for school. Having a greater 

overall understanding of what school readiness is and factors impacting children will help 

parents and teachers to understand the “why” and “how” that can be used to help children. 
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Chapter 2: REVIEW OF LITERATURE 

The purpose of this research is to determine the affective factors that influence a child’s 

emergent literacy skills and behaviors. The area in which the investigation is being done is based 

on literacy, birth through grade twelve. While it is easy to assume that all children are ready to 

enter kindergarten when they reach a certain age, there are important factors to consider from 

both the child’s parents and school administrators, such as their health, socioeconomic status, 

behaviors, language barriers, culture and social-emotional attitudes. This proposes the question: 

What are the affective factors that influence a child’s emergent literacy practices and behaviors? 

Conceptual Framework: Emergent Literacies  
 

The conceptual framework that supports this research is emergent literacy. Emergent 

literacy is a concept that has been studied by many authors, being given a variety of meanings. 

The term emergent literacy was first employed by Marie Clay in 1966 (Tracey & Morrow, 

2017). The idea of emergent literacy later developed further and was “evolved through the 1980s 

and 1990s and is now recognized as a combination of developmentally appropriate practices 

(Copple & Bredekamp, 2009). Emergent literacy is a concept that is continually growing, 

changing, and being adapted. According to the research, emergent literacy is “the reading and 

writing concepts and behaviors of young children that develop into conventional reading and 

writing (Sulzby & Teale, 1991).” The idea of emergent literacy was once again defined a little 

later and referred to the idea that “children learn to read by reading and to write by writing, and 

that children are active constructors and investigators of their own knowledge (Hsu, 1995)”. 

What Hsu is trying to say is that children learn by doing and have the power to control their own 

knowledge. The term has also been defined as “a period in a child’s life between birth and his or 
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her ability to read and write at a conventional (approximately third grade) level (Tracey & 

Morrow, 2017). Essentially, it is being said that through reading and writing concepts and 

behaviors, children will develop conventional reading and writing skills. Through the use of 

symbols, combining oral language, pictures, print, and play, the experiences and interactions will 

further a child’s emergent literacy skills and behaviors (Anthony, 2013). Rohde says that “the 

early skills of Emergent Literacy include the knowledge and abilities related to the alphabet, 

phonological awareness, symbolic representation, and communication (Rohde, 2015).” The 

overall comprehension of those concepts will build over time, beginning when a child is very 

young.  

Emergent literacy is the progression of learning that children move through as they 

develop from non-readers and writers to independent readers and writers. It is important to 

always keep in mind that every child flourishes and learns at a different pace and with a unique 

learning style. Surrounding children with an environment rich in opportunities to find meaning 

and to experience literacy will support them as they successfully go through the stages. 

“Emergent literacy consists of the skills, knowledge, and attitudes that are presumed to be 

developmental precursors to conventional forms of reading and writing (Sulzby & Teale, 1991; 

Teale & Sulzby, 1986; Whitehurst & Lonigan, 1998). The researcher has learned that emergent 

literacy skills develop through a pre-emergent literacy stage, and than five stages to follow.  

Pre-emergent Literacy: In this stage, “children will increase their language skills, thus 

building vocabulary through the toddler and preschool years (Kings Gate Christian School 

2018). As children play, they will develop the ability to imagine and pretend, laying the 

groundwork for the representational thought necessary to use letters to represent words.  

First Stage of Writing and Literacy: During this stage, “children are beginning to develop 

‘pre-skills’ for reading and writing (Kings Gate Christian School 2018).” What that means is 
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children are learning how to hold a writing tool properly, developing finger muscles for control, 

understanding how to hold and read a book, increasing their vocabulary, and recognizing that 

purpose of illustrations. In this stage, the writing that typically takes place is known as picture 

writing, such as drawing, and does not contain any letter, numbers, or symbols.  

Second Stage of Writing and Literacy: This stage is when children begin scribbling and 

develop an increased interest in print. “Children begin to realize that we read left to right, and 

words go in line across the pages of books (Kings Gate Christian School 2018).” In an attempt to 

write the letters they see in books, children represent them by scribbles in their practice.  

Stage Three of Writing and Literacy: During this stage, “children are working to be able 

to write letter and words that they are exposed to in their environment (Kings Gate Christian 

School 2018).” At this time in development. children begin to realize that there is a difference in 

letters and numbers and will begin to group them in their given category. Children begin to write 

random letters and numbers on paper during this stage.  

Stage Four of Writing and Literacy: This next stage is Inventive spelling. Most of the 

necessary and important skills come together during this stage. Children begin being able to 

writing things an adult can “read.” If a child writes something that an adult is not fully sure of 

what is written, we should not discourage them. Rather than saying, “This isn’t right. You should 

do it this way,” you may say “Please tell me about what you’ve written. I see you’ve worked 

hard to get it all down!” Positivity will provide children with support throughout the learning 

process and encourages the child to continue in their efforts without the fear of failure or 

disapproval.  

Stage Five of Writing and Literacy: The final stage in the process in Conventional 

Writing. In this stage, most words are being spelled correctly. “Children have an understanding 

and knowledge of upper and lower case letter, placing on paper, and the spacing between letters 

and words (Kings Gate Christian School 2018).”  

 



EMERGENT LITERACY SKILLS 
13 

Emergent Literacy does not just stem from what is learned in school, but also at home. 

The theory of emergent literacy argues that a child’s listening, speaking, reading and writing 

skills begin to develop at birth, therefore a child’s home environment plays a critical role. When 

a child comes from a literacy-rich home environment, they are more likely to have a stronger and 

accelerate skills in literacy. Morrow (2005) discussed literacy rich home environments as: 

… those in which a large number of books are available for both children’s and adult’s 

reading; parents frequently read to children and are themselves avid readers; parents read 

a wide variety of material including books, newspapers, and magazines, reading is 

associated with pleasure; parents frequently take children to the library and to bookstores; 

children have access to writing materials; and the social, emotional, and intellectual 

climate of the homes is conductive to literacy growth. (p. 94) 

With that said, home-related factors are indeed crucial to a child’s reading development and 

those factors include a parents’ education, occupation, and socioeconomic status (SES), and the 

overall quality of the literacy environment present at home.  

Theoretical Framework: Family Literacy Theory 
 

The theoretical framework that supports this research is the family literacy theory. 

“Family Literacy Theory overlaps with Emergent Literacy Theory regarding the ways in which 

at-home experiences contribute to children’s literacy success (Tracey and Morrow, 2017)” This 

theory was coined by Denny Taylor, the author of the book Family Literacy, in 1983. Taylor 

referred to the family literacy theory as, “a series of ideas developed by researchers based on the 

importance of student achievement as it relates to family involvement (Taylor, 1983).” 

Essentially, this term was created to describe in detail the ways in which reading and writing 

were embedded into the daily lives of middle-class families. This theory also refers to programs 

created that can help families to create a literacy rich home environment, along with promoting 
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the relationship between family literacy, student achievement, and parental and guardian 

participation in their child’s education.  

Based on the Family Literacy Theory, there are four components of the Family Literacy 

Programs. The four components include: Adult literacy, Childhood Education, Parent Education, 

and Parent and Child Together Time. These four components for the family literacy program 

were created with the intention to promote intergenerational learning as an effective means to 

break the cycle of poverty and under-education (Zygouris-Coe, 2001). The first component, the 

adult literacy component was “designed to extend basic education skills and lead to economic 

self-sufficiency and life experiences (Zygouris-Coe, 2001).” Due to the focus of this study being 

on emergent literacy skills, this component is not important. Zygouris-Coe (2001) describes the 

childhood education component as being “designed to promote developmentally appropriate 

activities for children using current research in brain development and reading.” This is a way in 

which children can be supported in reading and writing while developing with activities that they 

enjoy and are appropriate for use. The next component is PACT, or Parent and Child Together 

Time. This component is crucial as it is allows for parents to learn about their child’s 

development and learn different ways to support their child’s learning development. 

Zygouris-Coe (2001) states that to overall goals of a PACT time session include:  

Capitalizing on the strengths of parents and viewing them as primary leaders in their 

families; Enhancing parents’ awareness of how children learn and what activities or 

experiences are important to their learning; Providing parents with information about 

how to support child learning at home; and Providing opportunities for parents to practice 

their skills and provide modeling, feedback, and suggestions. (P. 6) 
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PACT sessions can take place in centers or at home and they allow parents to interact, play, and 

practice literacy activities with their children (Zygouris-Coe, 2001). The last component of the 

Family Literacy Theory is parent education. The parent education component is “designed to 

invite parents to view themselves as the primary teacher of their children, inform parents, 

provide opportunities for support, offer services to families, and create avenues for parents to 

become active and full partners in the education of their children (Zygouris-Coe, 2001).” Parent 

involvement should help for a parent to better understand the child’s development, their strengths 

and weakness’, and how to promote a literacy-rich environment at home. Overall, the Family 

Literacy Theory is one that focuses primarily on the role of the home and parents in a child’s 

development of literacy. 

Literature Review 

To begin my research, I began by accessing the library’s databases through the school 

webpage. Studies were found using ERIC, EBSCO, OneSearch, PSYCHOInfo and Google 

Scholar due to the similarity the search engines have. Search terms used to find these sources 

included emergent literacy, emerging literacy, family literacy, reading development, child*, 

parent* involvement, and affective factors (socioeconomic status, poverty, self efficacy, 

motivation, attitude, and culture). Additional research was completed through texts including, 

Assessing and Correcting Reading and Writing Difficulties (Gunning, 2018) and Lense on 

Reading (Tracey & Morrow, 2017). 

In order to address the research question of  affective factors influencing a child’s 

emergent literacy practices and behaviors, a review of the empirical research studies on the topic 

will be conducted.  This literature review has begun with a search of the major databases for 
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empirical research studies on influences. The studies most relevant to this proposed research are 

grouped below and arranged according to the factors they examine or identify.  

Affective Factors that Influence a Child’s Emergent Literacy 

For this study, there were a variety of affective factors found that can influence a child’s 

emergent literacy skills and behaviors. To develop a better understanding the factors that will be 

addressed in this research include self-efficacy, motivation, socioeconomic status (SES) and race 

and ethnicity. Although these four factors are discussed in this research, they are not the only 

ones that can affect a child’s emergent literacy skills and behaviors, but extensive research was 

found on them. 

Self-efficacy.  

A wide range of research was found on the factors that influence a child’s emergent 

literacy skills and behaviors. Self efficacy is one of the main factors that can influence a child’s 

reading development. Albert Bandura, a Canadian psychologist, had developed the Social 

Learning Theory, later changed to the Social Cognitive Theory. His research focused highly on 

the role of self-efficacy in learning. Tracey and Morrow (2017) referred self-efficacy as “one’s 

belief that he or she possesses the abilities to attain specific goals (p. 171).” Essentially, those 

with highly perceived self-efficacy will try harder, accomplish more, and push themselves longer 

than those with low perceived self-efficacy.  

In  a study based on first grade students, Wilson and Trainin (2007) delve into the 

students’ differences in their self-efficacy for reading, writing, and spelling. The researchers, 

Wilson and Trainin, examined each student’s self-perception as a reader using the Early Literacy 

Motivation Survey (ELMS). This is a new measure that takes scenarios and small tasks to 
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contextualize questions for young readers. The study was conducted with two low 

socioeconomic (SES) schools and two middle SES schools. When measuring the students’ 

self-efficacy, they were asked to judge how well the believe they would do on specific tasks 

pertaining to reading, writing, and spelling. Based on the self-efficacy subscale, “students were 

asked to assess their ability to spell and decode lists of increasingly difficult words. They are 

then asked about their ability to write a story by presenting the students with a task scenario 

(Wilson & Trainin, 2007). The students were not required to actually perform these tasks, but 

they were to think about them, and predict what their performance level would look like. The 

main findings from the study determined that for the different literacy tasks including reading, 

writing, and spelling, the first grade students portrayed different levels of self-efficacy. Reading 

was the lowest rating for self-efficacy for all students. Wilson and Trainin (2007) further 

indicated that, reading is a skill that involves multiple forms of teacher feedback therefore 

students have a more realistic and lower, self-efficacy for reading. Self-efficacy then ties in with 

a student motivation to want to read.  

Self-efficacy is explored in another research done by Holtzheuser and McNamara (2014). 

The purpose of their research was to present a model of reading that considers self-regulated 

learning as an important motivational factor, particularly for children at-risk for reading 

difficulties. They perceived self-efficacy to be a part of the self-regulated learning process. They 

perceived self-efficacy to be a part of the self-regulated learning process. Holtzheuser and 

McNamara (2014) discussed that struggling readers may have encountered an unsuccessful 

reading experience in the past, leading to internalizing a lower sense of self-efficacy, also 

resulting in a decrease in motivation.  
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Motivation.  

Sackes, Isitan, Avci, and Justice (2016) wanted to examine and see  if there is a 

connection between parents’ perceptions on children’s literacy motivation and their 

home-literacy practices. For this study, there was a sample of 315 parents of preschool-aged 

children. The first measure of this study was a instrument tool designed to examine children's 

literacy motivation based on a parental report based on interest, competence, persistence and 

effort, and cognitive engagement. The second measure done for this study “included 19 items 

organised into four subscales that sought to assess parents’ beliefs about their child’s literacy 

motivation. All items focused on the parent–child storybook reading context, as a salient aspect 

of the home-literacy environment (Sackes, Isitan, Avci, & Justice, 2016). Parents scored each 

item using a five-point scale. The main findings determined that the parents’ perceptions of their 

children’s literacy motivation was significantly related to their home literacy practices.  

In another study, Zheng, Schwanenflugel, and Roger (2016) examined the emergent 

motivation to read in prekindergarten children. The purpose of their study was to develop a 

measure for reading motivation, called the Emergent Reading Motivation Scale (ERMS). The 

overall goal from developing the ERMS was to “overcome the limitation that current existing 

reading motivation measure are not developmentally appropriate for young children (Zheng, 

Schwanenflugel, & Roger, 2016). The participants in this study included fifty-six english 

speaking prekindergarten students. On the ERMS scale, there were seventeen items that ranged 

from reading self-concept, reading performance goal, and reading learning goal and the scale 

was administered through two sock puppets. The sock puppets represents the contrasting 

behaviors regarding reading motivation and the participants were instructed to choose the puppet 
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that most represented themself. The main findings of this study suggested that “the ERMS is an 

age-appropriate reading motivation measure for prekindergarten children (Zheng, 

Schwanenflugel, & Roger, 2016).” Therefore, the motivation the children have to read in their 

emerging literacy years can be determined.  

McGeown, Osborne, Warhurst, Norgate, and Duncan, (2016) conducted a study to 

predict the extent to which children’s characteristics (sex, age, SES, reading skill and reading 

motivation) impact the amount of time students spend engaging with different reading material 

such as magazines, books, and digital texts. The total number of participants included 791 

children. Questionnaires were administered to the participating children on the level of reading 

activity and motivation to read to determine the reading frequency and the reasons why the 

students were reading. The main findings of this study concluded that children are more 

motivated to read if they are curious to learn more to develop their knowledge. Therefore, this 

study demonstrates how motivation can be a factor affecting children’s reading abilities along 

with their literacy skills and behaviors. 

Family Factors That Influence a Child’s Emergent Literacy 

Family Socioeconomic Status (SES) 

Family factors can also influence a child’s emergent literacy and that factor is 

socioeconomic status (SES). In a study involving 2,414 pre-school age children, Janus and Duku 

(2007) examined the concept of school gap entry. The researchers explored five areas of 

potential risk factors for gap entry: socioeconomic status, family structure, child health, parent 

health, and parental involvement in literacy development. The findings were “that for this 
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population, a combination of health, demographic, and socioeconomic factors increased a child’s 

likelihood to be at the bottom side of the gap more strongly than other factors” (p.399).  

Dotterer and Pungelo (2012) completed a study on parenting, race, socioeconomic status 

and how they are linked to school readiness. In their study, 164 mother-child dyads from African 

American and European American families participated. The study explored two pathways, both 

that might explain the link between socioeconomic status and a child’s pre-academic knowledge. 

The two models include “only parenting” (p. 660) and “the second model added financial stress 

to the analysis” (p. 660). The researchers found that there was a link between SES and school 

readiness for the European Americans. 

Similarly, Baharudin, Rozumah, and Luster (1998), focused on the factors related to the 

quality care that mothers provide to their children in the home environment and factors of 

children’s achievement. In this study the quality care for included is the quality of the 

marital relationship, the support from other members of the family, work stress, and finances of 

the family. Belsky’s (1984) theoretical model was used to guide the study in determining the 

influences of the factors described above. Belsky’s Model states that mothers, “who provided 

better quality home environments had higher levels of education, intelligence, and self-esteem” 

(p.1). This main findings of this study are that mothers who had higher levels of family income 

provided more supportive home environments than those who do not. 

Neumann (2016) conducted a present study that examined where current emergent 

literacy and home literacy differences lie in preschoolers in Australia. The participants ranged 

from ages three to five years from lower SES and higher SES homes. For this study, the children 

were assessed on letter knowledge, print concepts, and name writing. Also collected was Parent 
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literacy teaching, storybook-reading, and home literacy resource data based on a home 

questionnaire. The findings of this study determined that the duration of parent and child reading 

was similar for both SES groups. Also found was that “lower SES parents taught their children 

less frequently about print compared to higher SES parents with lower SES children performing 

more poorly on print skills (Neumann, 2016).” The findings suggest that home literacy may not 

be sufficiently enabling print skills in lower SES children.  

Race and Ethnicity.  

Another family factor that affects a child’s emergent literacy is race and ethnicity. 

Gardner-Neblett and Iruka (2015) conducted a study to explain the link of emergent literacy and 

race and ethnicity. This study used the Early Childhood Longitudinal Study to explore how 

language at age 2 is associated with narrative skills at age 4 and emergent literacy outcomes at 

age 5. One of the research questions in this study focuses on examining race and ethnicity in 

association between language, narrative skills, and emergent literacy. The findings demonstrate 

that early language is associated with narrative skills for most children. Oral narrative skills were 

found to mediate the pathway between early language and kindergarten emergent literacy for 

poor and nonpoor African American children. 

Gap in Research 

From the literature review, being that of a more obscure topic, 23 empirical studies and 

scholarly articles were found to address the research question that focused on this review. In the 

beginning of the review, studies were found that identified a variety of affective factors that 

influence a child’s emergent literacy and reading  
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development. With the research question in mind, the affective factors found that can influence a 

child’s emergent literacy skills and behaviors were a child’s self-efficacy and motivation. 

Although there is a difference in these two factors, they have a correlation with one another. 

Research found reasoning behind why a child may have a lower perceived self-efficacy and lack 

of motivation in literacy, and also the highs of both, but there were not many suggestions 

referred to parents to support their children in these areas. Also, research focused on the family 

factors that can influence emergent literacy skills and behaviors in children and the factors that 

were found in research were socioeconomic status (SES) and race and ethnicity. It was found 

that families of a lower SES were more likely to not have a literacy-rich home environment that 

would support their child’s development in emerging literacy. Early language and oral skills 

were also stemmed to be effected from the race and ethnicity of the child’s family. In the 

extensive literature review that was completed, a resource for parents to educated themselves on 

emergent literacy and ideas to support and enhance their child’s skills could not be found. Due to 

this, the goal of this thesis work is to design a user-friendly website that would be accessible to 

parents informing them on the theory of emergent literacy and provide them with ideas and 

activities to implement in their homes to support and enhance their child’s skills and behaviors. 

The intention is that parents will be able to find a useful resource in this project to educate 

themselves and help their child in developing their emergent literacy skills. 

Research Questions 

This extensive literature review was completed to address the research question: what are 

the affective factors that influence a child’s literacy skills and behaviors? In what ways can a 

parent help to enhance and support a child that is emerging? The research found has proven that 
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a child’s emergent literacy skills and behaviors are influenced by a variety of factors. The factors 

found through the research were a child’s self-efficacy and motivation, along with family factors, 

including race and ethnicity and socioeconomic status (SES). The studies that were found when 

conducting this literature review were correlated with the research question about the varying 

affective factors that influence a child’s literacy skills and behaviors and what can be done to 

further support and enhance children. The studies will be used as a resource in creating an 

informative website for parents on the emergent literacy theory, the factors the influence a 

child’s behaviors, and ways of support and enhancement.  

Conclusion 

This proposed research study aligns with the International Literacy Association (ILA) 

Standards for Reading Professionals (2010), especially Standard 1 Professional Knowledge and 

Standard 6 Professional Learning and Leadership. Standard 1 requires the candidate to 

understand the theoretical and evidence-based foundations of reading and writing processes and 

instruction. For Standard 6, it requires the candidate to recognize the importance or, demonstrate, 

and facilitate professional learning and leadership as a career-long effort and responsibility. With 

this thesis, these two ILA standards will be addressed. 

A child’s emergent literacy skills and behaviors can be influenced by a wide-range of 

problems and factors. Multiple sources have found that emergent literacy skills and behaviors of 

a child can be influenced by a variety of factors stemming from oneself and home-life. In the 

extensive literature review, studies concluded that numerous factors influences the emergent 

literacy skills and behaviors of a child. Specifically, the affective factors found that can influence 

a child’s emergent literacy skills and behaviors stemmed to be child’s self-efficacy and 
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motivation. These two factors are in fact different, but they have a correlation with one another. 

Research found reasoning behind why a child may have a lower perceived self-efficacy and lack 

of motivation in literacy, and also the highs of both, but there were not many suggestions 

referred to parents to support their children in these areas. Also, research focused on the family 

factors that can influence emergent literacy skills and behaviors in children and the factors that 

were found in research were socioeconomic status (SES) and race and ethnicity. However, the 

gap in this research was an accessible learning tool for parents to educate themselves on 

emergent literacy, the influencing factors, and ways in support their children. To address this gap 

in research, a resourceful website will be designed an disseminated. Before the creation of this 

website, an explanation of how the literature review was conducted will be provided, along with 

a conducted needs analysis for the website for parents. 
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CHAPTER 3: METHODOLOGY  
 

To address the research question of the affective factors that influence a child’s emergent 

literacy skills and behaviors, an extensive review of the literature was conducted. This chapter 

addresses the author’s background, how the research topic was created, a review of the literature, 

the problem and purpose of the research topic, the intended audience is determined, an analysis, 

and a resource for parents.  

Step One: Author’s Background 

The topic of studying the affective factors that influence a child’s emergent literacy skills 

and behaviors was chosen by the researcher through personal experiences and working towards 

becoming a literacy specialist. The researcher has worked with students who are entering school, 

but are not ready to perform to their fullest. The students that have been worked with are not 

demonstrating emergent literacy skills due to a lack of factors including parental and at-home 

factors, socioeconomic status, social-emotional attitudes, cultures, and other affective factors. 

Working in different schools, the researcher has witnessed students that are falling behind 

academically due to the lack of emergent literacy skills and I have spoken to their classroom 

teachers, and they are typically students affected by one or more factors. This lead the researcher 

to wanting to identify the affective factors that influence a child’s emergent literacy skills and 

behaviors. 

The researcher is a graduate student at SUNY Fredonia, in the Literacy Program, birth 

through grade twelve. SUNY Fredonia is also where the researcher attended for her 

undergraduate program being Early Childhood and Childhood Education. The researcher is from 
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Cheektowaga, New York, attended public school in the West Seneca School District and has 

spent time in the following school districts; West Seneca, Lancaster, Buffalo Public, Fredonia, 

and Pine Valley. The grades in which the researcher has spent time in are kindergarten, first 

grade, third grade, sixth grade, seventh grade, and ninth grade, thus opening the window to a 

variety of different students academically, personally and culturally.  

As she completed student teaching and graduate program practicums, the researcher 

began to notice a lack of readiness in students pertaining to their emergent literacy skills and 

behaviors. First and foremost, the way that the students were feeling about themselves, school, 

and other around them was a cause for concern. It was apparent to myself and through 

discussions with classroom teachers that a large group of students are currently lacking 

self-confidence in themselves regarding school, causing a negative effect on their motivation. 

What was causing this lack of confidence was discussed in the schools with the classroom 

teachers. And homelife and parental factors was a constant repeat. This all became a red flag to 

the researcher, so she decided to become an advocate for students, and created a website so 

parents and guardians can become aware of the variety of affective factors that influence a 

child’s emergent literacy skills and behaviors, so they can become educated and help their child.  

The researcher discussed this topic with her classmates from graduate and undergraduate 

school, along with classroom teachers, and many of them were aware of the lack of skill and 

behavior in emergent literacy and they were understanding why it was happening, but many did 

not believe that parents and guardians knew why. This is when the researcher thought that if 

parents were educated on the affective factors influencing their child’s emergent literacy skills 

and behaviors, they would be better able to support their child.  
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Step Two: Create Research Topic 

Studying affective factors has always been an interest to the researcher, but emergent 

literacy became a more relevant topic for her in the most recent years, becoming an additional 

interest. Becoming immersed in students, and noticing their recognizable weaknesses in school 

led the researcher wanting to know more. Why are the emergent literacy skills of this child be 

affected? Are there factors at home and related to parents and guardians causing this? What are 

the other underlying factors of cause? Originally, the researcher perceived this to be because a 

child lacked school readiness and was entering school unprepared, creating the researchers first 

topic and question. As a result, the term “school readiness” is not correct, but rather “emergent 

literacies” is the appropriate term. It had been determined that this topic will be challenging to 

find research on and come to an overall conclusion. Through extensive research and thoughts, 

the researcher was able to come up with the topin she wanted to achieve. The topic of research 

is: the affective factors that influence a child’s emergent literacy skills and behaviors.  

Step Three: Determine Literature Review 

The purpose of this inquiry is to determine the affective factors that influence a child’s 

emergent literacy practices and behaviors. The area in which the investigation is being done 

based on is literacy. While it is easy to assume that all children are ready to enter kindergarten 

when they reach a certain age, there are important factors to consider from both the child’s 

parents and school administrators, such as their health, socioeconomic status, behaviors, 

language barriers, culture and social-emotional attitudes. This proposes the question: What are 

the affective factors that influence a child’s emergent literacy practices and behaviors? 
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To begin my research, I began by accessing the library’s databases through the school 

webpage. Studies were found using ERIC, EBSCO, OneSearch, PSYCHOInfo and Google 

Scholar due to the similarity the search engines have. Search terms used to find these sources 

included emergent literacy, emerging literacy, family literacy, reading development, child*, 

parent* involvement, and affective factors (socioeconomic status, poverty, self efficacy, 

motivation, attitude, and culture). Additional research was completed through texts including, 

Assessing and Correcting Reading and Writing Difficulties (Gunning, 2018) and Lense on 

Reading (Tracey & Morrow, 2017). 

In order to address the research question of  affective factors influencing a child’s 

emergent literacy practices and behaviors, a review of the empirical research studies on the topic 

will be conducted.  This literature review has begun with a search of the major databases for 

empirical research studies on influences. The studies most relevant to this proposed research are 

grouped below and arranged according to the factors they examine or identify.  

Step Four: Formulate Problem and Purpose 

Problem 

The problem this curriculum project addresses is the lack of parental and guardian 

education of the affective factors that influence their child’s emergent literacy skills and 

behaviors. 

Purpose 

The purpose of this curriculum project is to create an online resource to be used to 

educate and inform parents and guardians of the affective factors, such as emotional bonding, 

that influence children’s emergent literacy skills and behaviors. This website will provide 
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information on what emergent literacy is, the affective factors that can affect a child, and ways in 

which the parents and guardians can enhance those affective factors to continue to support their 

child’s needs. The website will be broken down my headings and subheadings. The main 

headings that will be found on this website include: Home, Emergent Literacy, Family Literacy 

Theory, Family Factors, Affective Factors, and Enhancements and Support. By the end of going 

through this website and its resources extensively, parents and guardians will have a better 

overall understanding of what emergent literacy is and what the family literacy theory is. Parents 

and guardians will also learn what the term affective factors means, including the variety of 

affective factors that can affect a child. Finally, parents and guardians will gain knowledge on 

ways in which they can enhance the affective factors, such as emotional bonding to further 

support their child’s emergent literacy skills and behaviors. This website is recommended for the 

use of parents and guardians of children transitioning from kindergarten to first grade.  

Step Five: Determine Intended Audience 

The researcher’s end goal is to create a resource website for parents and guardians of 

children transitioning from kindergarten to first grade. This website is being created to inform 

parents and guardians about what emergent literacy is and why it is important. They will also be 

immersed with information on what affective factors are and which affective factors influence a 

child’s emergent literacy skills and behaviors. Finally, parents and guardians will be able to gain 

knowledge on ways in which they can enhance specific affective factors, such as emotional 

bonding, to further support their child’s emergent literacy skills and behaviors.  

The researcher did go back and forth deciding whether the intended audience should be 

the classroom teacher of students or the parents and guardians of students. The overall decision 

 



EMERGENT LITERACY SKILLS 
30 

came from the idea that teachers are well-educated on the term emergent literacy, and during 

schooling, they are consistently building on it and are well aware of how to help students. 

Affective factors are present at school, but are more relevant to home-life, which led the 

researcher to determine the audience to be parents and guardians.  

Step Six: Conduct Needs Analysis 

To determine the need of a resource for parents and guardians of students, the researcher 

needed to look into whether or not there were resources out there for parents, and if there are, 

what types and are they something that is relevant to this topic. The researcher visited a variety 

of school district websites including West Seneca, Lancaster, Depew, Orchard Park, 

Cheektowaga, Cheektowaga-Sloan, Williamsville, and Clarence, all located in the Buffalo, New 

York area.  

Of the eight school districts that were analyzed, six of the eight school districts included 

resources for parents. School #1 and and School #5 did not have any resources for parents 

present. The other school districts provides resources for parents, but not all of the websites have 

resources related to English Language Arts or Literacy. School #2, School #3, School #6, and 

School #8 include resources for parents such as Parent Portal, Code of Conduct, and Parents’ Bill 

of Rights. School #4 and School #7 have resources for parents that include parent portal and 

Code of Conduct, but they also include English Language Arts resources. School #4’s district 

website provides links to the Common Core State Standards, Aim High NY, Parent Roadmaps 

for ELA, EngageNY, and NYSED. School #7’s district website also links out to EngageNY and 

the Common Core State Standards.  
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Of the eight school districts, the amount of parent resources that are provides are very 

limited. Two of the districts did not have any resources available to parents, four districts provide 

resources unrelated to English Language Arts and Literacy, and two districts provide links for 

parents to EngageNY, the common core stands, and other related sources for English Language 

Arts and Literacy. Although there are English Language Arts resources made available, 

resources related to emergent literacy are not provided, therefore there is a need for a resource 

for parents and guardians. 

Table 2. Parental Resource Needs 

School District 
Analyzed:  

Were Parent 
Resources Provided: 

If yes, were any of 
the resources ELA 

or Literacy related? 

If yes, were any of 
the resources 

related to Emergent 
Literacy? 

School #1 No Not Applicable Not Applicable 

School #2 Yes No Not Applicable 

School #3 Yes No Not Applicable 

School #4 Yes Yes No 

School #5 No Not Applicable Not Applicable 

School #6 Yes No Not Applicable 

School #7 Yes Yes No 

School #8 Yes No Not Applicable 

 

Step Seven: Developing the Website Using Google Sites 

The researcher decided to use Google Sites to create her website. It was found to be very 

easy and manageable to use this site. To create the website, the researcher opened up Google 
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Drive, clicked New, More, and then Google Sites. When a new site is create, a new file is added 

to Google Drive just like an other files.  

A name has to be given to the website, but in Google Sites, you have to name three 

different parts of the site: Site Document Name, Site Name, and Page Title. The Site Document 

Name should be unique to easily keep track of and this name is on visible to the creator. The Site 

Name is the name that appears in the header and in the web or mobile window title bar after the 

site has been published. In order to have the site name appear, the creator needs to have two or 

more pages on the website. Lastly, each page on the site has a title, which will appear at the top 

of the page, and also in the navigation menu.  

The next step is creating a Google Site is selecting a background, header type, and theme. 

Each theme comes with a preset background, color scheme, and font selection. Fonts, colors, and 

backgrounds can be adjusted, and the theme can always be changed even after the site is created. 

To change the background, the creator will hover over the background image and select Change 

Image. An image can be selected from the gallery and an image can be uploaded. Similarly, to 

change the header type, the creator will hover over the background image once again and click 

Header Type. The options to choose from are large banner, banner, or title only. The will create a 

different look depending on the choice made. To change the theme and font style of the website, 

the creator will select Themes in the top-right corner. This will give the options of themes and 

colors, and then a font style can be selected, as well.  

To add content to your website, a page needs to be selected in which the content will be 

added to. To add pages, in the top-right corners, click on Pages. This will allow the creator to 

add and name pages based on what they will be about. There are different page options including 
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setting it as a homepage, duplicating the page, renaming the page, creating a subpage, or 

removing the page. Once a page is selected, content can be added. Content can be added in a 

variety of different forms, such as text boxes embedded URls, images, uploaded photos, videos, 

or documents, components, or any files or content stored in the creator’s Google Drive. 

Once you have created your Google Site including information, photos, videos, and any 

other source of information needed, the Google Site can be published. When a site is published 

for the first time, a site name needs to be added to the URL. The URL can only include letters, 

numbers, and dashes. The creator will click Publish, add the name to the URL, and then decides 

who can visit the website. The website is then published.  

Step Eight: Identifying and Organizing The Content 

The researcher created a Google Site for parents and guardians of children going from 

kindergarten to first grade. The website is titled, Emergent Literacy: The What, The Why and The 

How: A Resource for Parents and Guardians. The researcher identified the content that was 

going to be presented and organized the pages by that content. The Home page includes 

information About the Researcher and The Overall Goal of the Website. The next page is titled 

Emergent Literacy and includes information on what emergent literacy is, the components of 

emergent literacy, and a video resource. This page has a subpage attached to it titled Stages and 

Phases. This page goes through the stages of emergent literacy and includes graphics. The next 

page is Family Literacy Theory in which this theory is discussed. The reader will learn about 

what the theory is, ideas and goals of the theory, and how the theory is applied in the classroom. 

Images are also included. The next two pages are content on the factors that influence emergent 

literacy: Family Factors and Affective Factors. The Affective Factors page is broken down into 
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three subpages: Self-Efficacy, Motivation, and Attitude. The last page of the website is titled 

Enhancements and Supports with a subpage titled Emotional Bonding. The first page includes a 

variety of activities parents can do with their children to enhance their learning and support them. 

The subpage, Emotional Bonding, shares ideas for parents to bond with their children 

emotionally and on a personal level.  

Step Nine: Reflect on Limitations 

One limitation that has been noted of this curriculum project is the actual website. As a 

website is an effective way to present information, not all families have access to the interest or 

many not have the technology tools appropriate to be able to look at it. Another limitation that 

comes with this project is the generalization. The enhancements and supports for parents 

described on the website are not the only ones that can be used. The ideas present on the website 

are a good beginning step for parents and children. The last limitation of this curriculum project 

is that the researcher will not be able to implement the website personally, so the successes or its 

failures will not be known. The researcher will disseminate the website to teachers, but then the 

teacher will have to decide whether to disseminate the website to families. 

Step Ten: Disseminate Curriculum Project 

After the completion of the Google Site, the last step of the project was to begin making 

plans to disseminate the website. Due to the wide variety of school districts that did not provide 

parental resources on their district webpages and the intended audience being parents, it would 

be best to try and disseminate to the school districts used to analyse the need of the website. The 

researcher would like this website to also be accessible for parents of other school districts that 

would be interested in learning more about emergent literacy and what they can do to enhance 
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their child’s skills and support their learning further. In addition, a future goal the researcher 

would like to the created a handbook with the information in the website for families that may 

not have access to the internet or the appropriate technology tools.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



EMERGENT LITERACY SKILLS 
36 

CHAPTER 4: RESULTS 

See Emergent Literacy: The What, The Why and The How: A Resource for Parents and 

Guardians. 

 

There is an appendix at the end of this thesis including screenshots of the curriculum 

project the researcher designed and created. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://sites.google.com/fredonia.edu/emergentliteracy/
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CHAPTER 5: DISCUSSION 

The purpose of the curriculum project was the create a website for parents or guardians of 

children transitioning from kindergarten to first grade on emergent literacy, including what it is, 

the factors that apart of it, and how parents and guardians that further support their children. The 

completed website has met the project’s goal by providing parents and guardians with applicable 

information for parents to understand emergent literacy. Essentially, this website was intended to 

be a resource for parents and guardians with children transitioning from kindergarten to first 

grade to understand the continuing concept of emergent literacy and how it can further be 

supported and the goal is that this will be accomplished through the information given. This 

website provides parents with information on what the theory of emergent literacy is, including 

the stages that a child will goes through. Images were provide to give a more in depth insight of 

the information. In addition to the emergent literacy theory, information on the family literacy 

theory, its goals, and how it can be applied into the classroom were were discussed. The variety 

of affective factors and family factors were presented on the website, and some were further 

explained through video. Finally, parents were given ideas and activities to implement into their 

time at home to enhance and support their child’s emergent literacy skills and behaviors. The 

information is presented on different pages and subpages of the website according to their topic 

of information. The final result is a informative and resourceful website that will help to educate 
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parents on the skills that their children are developing in their early years, and providing ways to 

support and enhance those emerging skills at home.  

 

 

Reflection 

While promoting the idea for a website resource, a challenge was to create something 

informative and resourceful for parents to educate themselves and use with their children. After 

conducting a needs analysis and a literature review, there was a minimal amount of resources 

available to parents regarding English Language Arts, yet none that pertained to emergent 

literacy. The researcher went back and forth with whether and handbook or website would be the 

most applicable form to use to present information to parents, and found that based on the 

information being presented in the resource, a website would be more beneficial. The website 

was designed based on the conducted literature review, the need for the resource, and the first 

hand experience the researcher has had in recognizing the varying skills and behaviors of 

students when in regard to developing in emergent literacy. Although it was a challenge at time, 

the researcher did find pleasure in designing this website. With high hopes, the resource will be 

used to help educate current parents, and the parents of her own students one day. 

Limitations 

One limitation that has been noted of this curriculum project is having a website as a 

resource. As a website is an effective way to present information, not all families have access to 

the interest or many not have the technology tools appropriate to be able to look at it. Another 

limitation that comes with this project is the generalization. The enhancements and supports for 
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parents described on the website are not the only ones that can be used. The ideas present on the 

website are a good beginning step for parents and children. Although, they are known to be 

effective ideas and activities that can easily be implemented in the home environment. The last 

limitation of this curriculum project is that the researcher will not be able to disseminate the 

website personally, so the successes or its failures will not be known.  

Implications 

The major implication from this curriculum project is the education of the term emergent 

literacy for parents and the support parents can give their children to further  their development 

of emergent literacy at home. If a classroom teacher’s goal was to have parents enhance and 

support their child’s emergent literacy skills outside of the classroom, then the hope would be 

that this website would be an effective resource for parents to turn to and use to implement in 

their homes. From this curriculum project, parents will hopefully gain knowledge on the theory 

of emergent literacy and how their child will develop through the stages, along with finding 

different ideas and activities to use at home to support their children.  

Dissemination 

The final step of this curriculum project was to begin to make plans to propose this 

website. Due to a large target audience, parents of children transitioning from kindergarten to 

first grade, there are a variety of schools that could implement this tool for their parents. Based 

on the needs analysis that was conducted, West Seneca, Cheektowaga, Cheektowaga-Sloan, 

Depew, Clarence, Williamsville, Lancaster, and Buffalo, all school districts in the Western, New 

York area, could benefit from this website. Dissemination to school principals and 

superintendents would be purposeful. Due to the fact that the school webpages had minimal to no 
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resources for parents, presenting this website to them could potentially result in it being added to 

their parental resources on their webpages. After obtaining contact information for the school 

principals and superintendents, the research plans on contacting those of authority power and 

sending them a link to the website, along with a written explanation of the resource.  

Conclusion 

As an educator, we recognize the importance of our children’s literacy development and 

home literacy. This thesis and curriculum project examined the affective factors that influence a 

child’s emergent literacy skills and behaviors. It was found that the factors that affect a child’s 

emergent literacy skills and behaviors reflect upon themselves, and their parents and home-life. 

A child can influence themselves based on their self-efficacy, whether it being high or low, and 

their motivation to read, write, and for school. Certain family factors were determined to also be 

an influence such as socioeconomic status (SES) and race and ethnicity. Taking simple activities 

and ideas and implementing them in a home literacy environment can positively influence a 

child’s emergent literacy skills and behaviors. School authority and educators can help this 

process by disseminating this website to their own school district webpages and encourage 

parents to use this website as an effective resource in their homes with their children to positively 

impact emergent literacy.   
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