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Presenter
Presentation Notes
Hello, we are Jennifer Little Kegler and Laura Dumuhosky, and we work at Drake Memorial Library at The College at Brockport.  We have been working in Information Literacy Instruction & Reference together for about 5 years, and we began this particular collaboration with some faculty and staff about 3 years ago.  Before we begin, who’s here today?  HS, Public, Academic?

http://bit.ly/ReframingCollegeFY


Higher Education Definitions
Association of Academic and Research Libraries (ACRL)

The ACRL Framework for Information Literacy for Higher Education (The Framework)

“Information literacy is the set of integrated abilities encompassing the reflective discovery of information, the 
understanding of how information is produced and valued, and the use of information in creating new knowledge 
and participating ethically in communities of learning (ACRL, 3).”

Threshold Concepts:

Authority is Constructed & Contextual 
Information Creation as Process
Information has Value
Research as Inquiry
Scholarship as Conversation
Searching as Strategic Exploration

Presenter
Presentation Notes
We’d like to start with some definitions for anyone who isn’t familiar with some of the terms we’ll be using to describe our work.  Firstly, ACRL is “our“ organization, setting expectations and standards for academic librarians doing work in the Information Literacy field.  The guiding document is the Framework for Information Literacy for Higher Education.  The framework is made up of 6 threshold concepts and serves to guide academic librarians toward implementing effective information literacy lessons.  The idea is that each concept is troublesome and a student has to work through the threshold before they truly learn what they need to know.  For information literacy, what they need to know is listed here.Threshold concepts originated within disciplines; the frame work is both intended for disciplinary and transdisciplinary learning agendasIt is intended for both the novice leaner and the expert.  Thus, it should be integrated into a students’ academic program at a variety of levels, not just the entry-level, although that is where we have started.  



SUNY and Local Definitions
General Education Requirements and Assessment

SUNY Student Learning Outcomes
Information Management Competency

perform the basic operations of personal computer use;
understand and use basic research techniques; and
locate, evaluate and synthesize information from a variety of sources

GEP100 & ENG112 

“Academic Planning Seminar” or FYE Course

Introductory Composition Course

Presenter
Presentation Notes
SUNY has mandated a certain set of criteria that each state college and university must prove they are meeting, or at least attempting to meet, for accreditation purposes.  The first part is strictly as regards the students’ ability to use a computer, and we’re skipping it.  The only assessment measure we had was a “computer skills” exam that is now defunct.  The other 2 student learning outcomes in this competency more clearly fall under the umbrella of information literacy.  Historically, these 2 SLOs have been split between the GEP100 & ENG112 courses, but little attention has really been paid to the assessment of any of it.  We wanted to change that, so we set to work.  The College has added an institutional student learning outcome of “information literacy” as well.  GEP (gen ed program) — first year experience course, 1 or 3 credits, required for graduation, taught by instructor (often in their major discipline) and peer mentor (another student sophomore or above who helps the instructor and the students understand one another).  It is affectionately known by the person in charge of it as “how to college.”  English 112 -- introductory composition course, 3 credits, can be skipped if your high school career indicates you don’t need it, taught by instructor alone.  Standard requirements included a visit to the Writing Center and one researched based argumentative paper with ‘major’ revisions.  Each instructor is given the same rubric with which to assess their students’ work, but there can be variations throughout the course and assignments, depending on the instructor preferences.  This made the standardization of the Information Literacy lessons difficult at best.  We had to take the 1000 foot view, as it were, and focus on what the course was built on (the rubrics) in order to create something that would theoretically work for all sections.  



Library Anxiety and the Need for 
Collaboration
Constance Melon (1986) coined phrase “library 
anxiety” and has been cited in related research over 
600 times

- Get them in the library & on the website
- Help them feel more comfortable
- Help them know it is good to ask questions

https://www.slideshare.net/ShahiraKhair/library-anxiety-66609131

Presenter
Presentation Notes
To add to the complexity of the problem, so much of the research about first year students focuses on this idea that they have ‘library anxiety’ and don’t want to engage with the library in the first place.  They might be power users of their own public libraries back home, or maybe made great use of the resources, including librarians they had in high school, but research suggests that this doesn’t make a lot of difference.  There are several factors for this, but mostly it boils down to the fact that this is new to them, they don’t know their way around or where to start, and they don’t want to ask questions for fear of ‘looking stupid.’  And, no matter how comfortable they may have been searching and researching previously, they are not transferring that knowledge to this new context.  



GEP100 New Model
Three major benefits:

1) Peer mentors needed something on which to base their grades.

2) Allowed new first year students to ease into the library experience.

3) Peer mentors developed a better understanding of the library.  

Presenter
Presentation Notes
The way I saw it, there was going to be no way to alleviate any of their fears if we couldn’t first get them into the building and make them feel comfortable in the library (in person and/or virtually).  Jennifer had already done an incredible amount of work getting faculty buy-in for the mandatory GEP100 course to have a library session.  So, when I came on board and was asked to think about how to build on her success, I began to examine the connection between the two courses and the SUNY SLOs we were stuck with.  GEP100 had become something of a dumping ground for the SLOs nobody else on campus wanted to deal with, and they were trying to end that cycle (since it is only a 1 credit class, this was very important).  I had a meeting with the previous First Year Experience Coordinator, and was describing my dilemma about library anxiety and the fact that the students don’t know why what we’re saying might be important to them some day.  She recommended asking the peer mentors to play a larger role in showing the students how to navigate the library.  It turns out they were having issues trying to make the Peer Mentor class more engaging and challenging, since the students acting as peer mentors were getting credit for their participation.  Many of the peer mentors were underutilized by the instructors, and it was difficult to grade them based on their performance as a result.  So, having the peer mentors deliver the library session content had three benefits: 1) It gave the peer mentors another presentation on which to be graded; 2) It helped alleviate the potential anxiety and increase engagement felt by the first year students because they had peers giving them first hand accounts of how useful the library is; and 3) It forced the peer mentors to learn more in depth information about the library.  SLO for GEP100 is: “Locate a Variety of Sources”With the new format for GEP100 underway, and preliminary assessment looking pretty positive, the next step was to reevaluate ENG112, and to do that, it was important to talk with its coordinator.  We didn’t want to go to him empty handed, so I sat in on a session he runs for the instructors every fall to find out the criteria for the course and how it varies from section to section.  Then I had Jennifer help me compare what I learned in that session with the framework to see how what we do could assist in filling the gaps for this course.  



ENG112 Information Literacy - Take 1
Three session format:

- 10 minutes in their classroom to outline search strategies and to introduce the concept of the TRAP 
Method (assign worksheet “Using Non-Scholarly Sources to Generate Search Terms”)

- 10 minutes in their classroom to discuss the application of the TRAP Method (review first worksheet 
one and assign worksheet “Searching and Researching”)

- 50 minutes in the library to search the databases and review the importance of citation

Assessment materials for us, per student, per section: 

1 brainstorm activity 
+3 source evaluations
+1 works cited page 
÷ 2 librarians
Too much!

Presenter
Presentation Notes
The SLO For ENG112 is: “Evaluate and Synthesize Information from a Variety of Sources” & “Understand and use basic research techniques”We were given the names of 4 instructors that the composition coordinator (Bob Baker) thought would be likely collaborators, each with 2 sections.  We thought 8 sections total would be a great sample size, and we were right about that, I think.  There are typically 18-25 sections of ENG112 per semester (around 20 students per section).  �We collected the assessment materials, in this case three worksheets and the works cited page.  We reviewed these in our office and assessed them using a rubric.  What we learned from the assessment and changes made- ignore too many details about what didn’t worktoo much assessment data for only 2 people to processstudents were not retaining the information from one assignment to the nextstudents did not understand importance of search termsCitations were not greatWhy they should use databases instead of google



ENG112 Information Literacy - Take 2
Still a three session format

- 15 minutes in their classroom focusing on friendly introductions and the importance of search terms 
(assign worksheet “Using Non-Scholarly Sources to Generate Search Terms”)

- 50 minutes in the library to search the databases and review the TRAP method
- 10 to 15 minutes in their classroom to discuss the importance of citation and answer any lingering 

questions (creating an online alternative)

Assessment materials for us, per student, per section:

1 brainstorm activity
+1 source evaluation
+1 works cited (or preferably annotated bibliography) 
÷ 2 librarians
Success!

Presenter
Presentation Notes
Getting them to try to understand how the databases are different (and better) than Google for these types of assignments, and what these differences do to their usual workflow.  Strategies for generating search terms, very basic introduction to the TRAP method.  Worksheet now has them searching for only one internet source they could really use for their paper and evaluating it in detail.  The strategy for generating search terms seemed to “stick better” and we heard from professors that they re-used or printed out a clean worksheet to evaluate other sources.  Collecting one worksheet and 1 works cited page and assessing them according to the new rubric was easier to accomplish . 



General Education Assessment Committee
- Laura joined in January, 2017; Jennifer joined January, 2018

7 criteria 

4 categories

Criteria Exceeding Meeting Approaching Not Meeting

Determine appropriate 
search terms to 
represent a topic 

Effectively defines the 
scope of the research 
question or thesis.  
Effectively determines 
key concepts.  Types of 
information (sources) 
selected directly relate to 
concepts or answer 
research question.     

Defines the scope of the 
research question or 
thesis completely.  Can 
determine key concepts.  
Types of information 
(sources) selected relate 
to concepts or answer 
research question.  

Defines the scope of the 
research question or 
thesis incompletely 
(parts are missing, 
remains too broad or too 
narrow, etc.).  Can 
determine key concepts. 
Types of information 
(sources selected 
partially relate to 
concepts or answer 
research question.  

Has difficulty defining the 
scope of research 
question or thesis.  Has 
difficulty determining key 
concepts.  Types of 
information (sources) 
selected do not relate to 
concepts or answer 
research question.  

Presenter
Presentation Notes
rubric evolved from this work into a 4 category, 7 criteria system for assessing each specific task separately, which sounds more complicated, but is actually easier to work with.  2 librarians are better than one.  I was struggling to get the message through that we really wanted to ‘own’ this part of general education assessment.  We won’t dwell on this part of our work, but felt it was important to mention, because it helps keep us aligned to something in addition to the framework



TRAP module

TIMELINESS RELEVANCE AUTHORITY PURPOSE

When was this 
published?

Does this discuss 
at least part my 
topic?

Who is the 
author?

Is the source peer-
reviewed?

Has it ever been 
updated?

Does this allow 
me to build on 
the topic?

Does the source 
tell me about the 
author?

What is the 
purpose?

Do I need up-to-
date information?

Does this provide 
a point I can 
disprove?

Is the author 
qualified?

Is the purpose 
stated clearly?

Would an older 
source be better?

Is my topic still 
important in the 
field?

Where did the 
author get their 
information?

Who is the 
intended 
audience?

Presenter
Presentation Notes
This module is loosely assigned to them after their first session, in case they need help filling in the back part of their worksheet. We found that nobody really looked at it, but since it was not part of their grade, I don’t think we should have been surprised by that.  It has a short video for each letter, in addition to the ‘getting started’ video.  The letters stand for Timeliness, Relevance, Authority, and Purpose, which is likely familiar to you if you have ever used the CRAAP method.  We didn’t like the CRAAP method as is, so we adapted it for our own use.It is meant to serve as a checklist of sorts, to make sure that a source is appropriate for a college level paper.  There is a section called “Bringing it all together” where we briefly discuss the idea that the answers for each piece may not be satisfactory, but that the source may still work for your purposes.  It all depends on what you want to do with it.  However, since this is an introductory course, we need something to build up to.

http://library.brockport.edu/trap


Future iterations/hopes

Presenter
Presentation Notes
So, we’ve decided to try pushing the module into some higher level general education courses where there is a required research paper.  The idea is gaining traction because we are offering to provide assessment for library and campus.  Introduction/development/mastery - Information Management CompetencyWe want to keep the module and content the same, with concepts fleshed out a little more with each class in order to give the students (and faculty) a consistent message, common language, and an opportunity to contextualize what they already know. Really reinforce this idea that what you learned in biology can transfer to your history class and vice versa.  We’re lucky- Information Literacy is an Institutional Student Learning Outcome now
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Q & A

http://bit.ly/ReframingCollegeFY

jkegler@brockport.edu
ldumuhos@brockport.edu

Presenter
Presentation Notes
All the handouts, activities, rubric, etc are in that drive folderIf there is something we mentioned in the presentation that we didn’t put in there, please let us know! 

http://bit.ly/ReframingCollegeFY
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